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ABSTRACT

The thesis deals with the issue of fairy tales #melr powerful impact on
development of child as both a young reader arehmeér of the foreign language, in
this case of English.

The theoretical part intends to provide a viewtbe fairy tales as a literary
formation indispensable in the human life and foatthe reason of its intrinsic sense
carrying wisdom, knowledge and fundamental humaesgawhich shape particular
nation. Furthermore, the topic how to use fairgsaWith young children in English
classes in order to improve their mastery of threifm language as well as to contribute
to their overall personal development will be thiotfiglly considered and discussed.

The practical part offers analysis and assessofejd seven — lesson fairy tale
block” which has been designed for the purposeadkling Oscar Wilde’s fairy tale The
Happy Prince with young children in a motivatingdaamusing way. Based on the
feedback obtained from the observing teacher andests who participated in this
Jfairy tale event* the changes for better were dohenore effective final version of a
fairy — tale block may be found in ,Appendices”. &dition, CD including both the
teacher’'s lesson plans and the students” workslieetaork with this fairy tale is
enclosed at the back of the diploma paper, sinedésic aim was to provide a teaching
material for further use or at least as an insjpinator a teacher on his professional
journey.

For the purpose and simplicity of the diploma paj@eteacher and ,pupil* or
»a child“ have been substituted by the pronouns'.,Adl paraphrases and quotations

from the books written in Czech are my own transfes. The books are as reads:

Cap, Jan. 198®sychologie pro ditele, Praha: SPN.

Capek, Karel. 197IMarsyas PrahaCeskoslovensky spisovatel.
Cernoudek, Michael. 199M¢ti a swt pohadekPraha: Albatros.
Frey, J. 1929Psychologie’tena’e. Brno: Typia.

Piaget, Jean. 199Psychologie inteligencéortal

Posoldova, K. 1995 ¢em vyprayji pohadky Praha: Portal
Streit, Jakob. 1992ro¢ déti potebuji pohadkyPraha: Baltazar



SOUHRN

Diplomova prace se zabyva pohadkami a jejich moculjwem na rozvoj ditte
jako mladyctend ale také jako student ciziho jazyka, v tomitipact anglictiny.

Teoretickatast umo#uje pohled na pohadky jako literarni Utvar nezagtiny
v lidském Zivok, a to pro jejich dlezity vnitrni smysl nesouci moudrosttdomosti a
zakladni lidské hodnoty, které formuji dany narddimoto, téma jak pracovat
s pohadkami v hodinach anglického jazyka s mlad&iéhini s cilem zlepSit jejich
znalost ciziho jazyka a stasre tak pispét i k rozvoji jejich celkové osobnosti bude
peclivé zvazeno a rozebrano.

Praktickacast nabizi rozbor a hodnoceni sedmihodinového paivétio bloku,
ktery byl vytvden za delem zvladnuti Oscar Wildeovy pohadkyaStny Princ
s malymi étmi motivujicim a zdbavnym Zigobem. Na zakladzpitné vazby od &itele
a ckti, ktefi se @astnili €chto pohadkovych hodin, byly provedeny &m k lepSimu.
Efektivr¢jSi kon€na verze tohoto pohadkového bloku je nabidnutalddsiti v
.Piilohach®. Kron¢ toho, CD obsahujici jak plany vSech hodin pritale tak i
pracovni listy pro studenty k praci s touto pohadke gilozeno na konci diplomové
prace; nebt zakladnim cilem bylo poskytnout Wuwjici material, ktery se bude dale
pouzivat nebo alespalouzit jako inspirace prccitele na jeho profesni draze.

Pro el a zjednoduSeni diplomové prace, zajmeno ,he‘ramhe ,&itele” a
.2zaka" nebo ,di¢". Parafraze mySlenek a citace z knibeském vydani jsou mé vlastni
pieklady. Seznam knih je uveden ragchozi strah
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THEORETICAL PART
1. Introduction

When going through Gillian Lazar’s bobakerature and Language Teachinig,
came across the quotation as reads:

The texts traditionally prescribed for classroone nsay generally be accorded

high status, but often seem remote from and ireglevo, the interests and

concerns of our students. In fact, being made &d texts so alien to their own
experience and background may only increase stsideenhse of frustration,

inferiority and even powerlessness (1993, 3).

Teachers respond to this situation in different sve§ome become resigned to
what they see as “the basic truth that learningreign language naturally entails doing
work of the “boring but necessary” type”. Othersrgptheir careers trying to find more
interesting ways to teach and materials that thegwk from their experience the
students find “tedious and demotivating” substitbyemore challenging and engaging
ones (Baudains 1990, 1).

It is not always possible to teach English in a wiagt all students will both
learn and experience fun and enjoyment. However t¢lacher should do his best in
order to reach as much supportive learning envierirm the classroom as possible. In
my opinion, and as my diploma paper will try to whand prove in many directions, a
motivating and amusing work with fairy tales mayntdute to such classroom
atmosphere with a great deal. Lazar supports tbkeision of literature into foreign
language teaching as well and says: “Literaturerides wonderful source material for
eliciting strong emotional responses from our smiisleand using it in classroom is “a
fruitful way of involving the learner as a wholerpen” (1993, 3).

The overall aim of diploma paper is to show besebf fairy tales for the
development of young children not only within thedlls” of school classroom but in
their lives as well. Hopefully, the usage of fatates in English lessons will help the
students to appreciate the literature of targegjuage and build up positive attitude
towards literature in general.

The paper itself is divided into two parts — thedtetical and the practical. The
theoretical part consists of five main chaptergeAfintroduction” Chapter two called
“Fairy tale as a literary genre for children” foNe. The individual subchapters deal

with the issues such as the inner sense and ristofefairy tales, their function in a



young reader’s life or the peculiarities and magjithe fairy tale world. The Chapter
three “A benefit of literature (fairy tales) for idren’s social development” tries to
provide a satisfactory answer to the question “Vithit essential to foster children’s
positive attitude towards literature in general?”.

So far mentioned chapters describe fairy tales ftbenliterary point of view,
however the following Chapter four “Using fairy éalin the language classroom with
young learners” starts to consider fairy tales ase of the possible supplementary
teaching materials with young learners. Since #rent“Young learner” will appear
frequently on the following pages, a whole nextchdpter is devoted to its clear
explanation. The questions “How to teach youngnee?”, “Why is literature a more
suitable classroom material than the usual text®bland “What are criteria for a
choice of literary text in order to meet studemiseds?” will be discussed in detail
further. The following subchapter named “Inspiratior work with fairy tales” offers a
few creative and useful ideas how to work with yfamles in English lessons for the
profit of students” overall education. In additidhe possible ways how a teacher can
encourage students to more intensive reading amtioned. Finally, Chapter five
called “Fairy tales as a basis for the activitieaiag in the improvement of language
skills and subskills” tries to propose a numbefaify tale-based activities which focus
on development of particular foreign language skiteading, speaking, writing and
listening. In addition to language practice the\vatoes take other aspects of learning
such as cooperation, imagination, creativity orleinge into consideration.

For the practical part, | decided to create “a sdesson fairy tale block” for the
purpose of tackling Oscar Wilde's fairy tale Theppha Prince in an amusing way.
Although, it is rather a story for older studeritsvas a challenge for me to use it with
young learners. The description and analysis afiddal lessons and activities may be
read in research part of the paper. Based on thdtseobtained from the research
methods used the sample lessons were redesigneal setdof new and more effective
ones may be seen in Appendices (1-7). The creafisnch “a fairy tale block” aims to
facilitate foreign language teaching, to enrichctes’s choice for possible classroom
activities and in addition, to liven up classrootmasphere and provide successful and
more enjoyable English lessons. For the purpo#ts oke, CD is enclosed as well.



2. Fairy tales as a literary genre for children

The whole chapter deals with fairy tales as onthefliterary genres suitable for
the enrichment of children” knowledge and triesgiee satisfactory answers to the
questions such as “Why do fairy tales have an pafisable place in the human life?”
and “What is it that makes them so important “(.ai) the child’s mental development
from the dependent individual to the independentuneaand unique personality”
(Cernousek 1990, 5)?

2.1. Inner richness of fairy tales

When going througlChapter: On Fairy-Storiest can be found there as reads:
“It is precisely the colouring, the atmosphere, timelassifiable individual details of a
story and above all the general purport” that nthlkefairy tales such an influential and
unique kind of literature (Tolkien 1996, 46). Artetauthor adds: “The clear and happy
ending, good atmosphere, the sudden joyous turn ramdculous grace” are the
ingredients that any fairy tales do not lack (Tetki1966, 86). FronCernousek’'s
viewpoint, the optimistic spirit of the fairy taleend the guaranteed happy end are
essential for child’s mental development. Childrered to ,see a triumph of justice so
that they can also hope for the just measurementthemselves” (1990, 16).
Furthermore, the typical happy end of the fairgsails something children know they
can always rely on and thus, brings the feelingesfainty and safety to their lives.

However, it is not only the familiarity of the fgirtales but also its yet -
undiscovered and unknown depths that make thisatitegenre so attractive and
beneficial for young readers. Meek says: ,The readgoys both the security of the
familiar and the shock of novelty” (1992, 14). Ahéwis in the boolSurprised by Joy
writes following:

(...) the fairy-land arouses a longing for he knowsarhat — it stirs and troubles
child (to his life-long enrichment) with dim sensesomething beyond his reach
— and far from dulling the actual world — givesaihew dimension of depth. He
does not despise real wood because he has readlarded woods: the reading
makes all real woods a little enchanted “(1969, 58)

In addition to the above said, it is not only thmasphere of mystery, thrill and
wonder the fairy tales bring to a young reader’slevoStreit suggests that they also
open the old wisdom and knowledge of humankind ¥tenoforget about nowadays.



And he says: ,Fairy tales go deep down to the robtsuman wisdom and bring it to
the surface by the pure words and images” (199®, A8 according taCernousek’s
opinion children have to be provided with this risburce of cultural and historical
experience of humankind, otherwise they ,would gragwin the individuals with deep
feeling of life uncertainty and infirm personalegtity” (1990, 10).

When speaking about the inner richness of the failgs alsaCapek’s opinion
might be considered: ,The soul of a nation withwisdom, fantasy, simplicity, with its
faith in supernatural powers and with its long paational deity is expressed in the
fairy tales “ (1971, 93).

To conclude, fairy tales are perceived not onladsnd of literature having its
aesthetical value but also as a literary formatiat includes remains of ancient myths
and societies and carries opinions and beliefseople of certain culture who lived a
long time ago. Thus, it may contribute to the émment of a young reader’s knowledge

in a number of ways.

2.2. Function of fairy tales

The nature, form and background of fairy talesefthe place of their origin;
however, it is their function that matters moret us now mention some of the valuable
functions of this literary piece of work that suppchildren’s development.

Children’s knowledge of the world is often so snih#it ,they cannot judge off-
hand and without help between fantastic, the sgatige nonsensical, and the merely
“grow up™ (Tolkien 1966, 62). They do not undenstahe world of adults yet because
they are “less experienced and less educated” (H@84, 3).Children perceive the
adult's world differently and vice versa, and masijtuations of the mutual
misunderstanding may arise between them. Rf@mousek’s point of view, one of the
basic functions of fairy tales is to bring sensd arder to the incomprehensible almost
chaotic world for children and says: , The fairyesilare here to serve as the bridges over
the gab between the adult and child’s angle ofkihgi (1990, 8). Frey adds that
literature not only strengthens the understandimdy relationship among people within
the borders of one nation but he believes thatalitee is “one of the richest gifts of
people’s culture that brings them together” (192%3).



Children keep asking questions, are curious andl neeknow answers for
everything however; they are not expecting the dmaed and logical explanations
but the simple meaningful answers. In a béokIntroduction to Children’s Literature
Paton Walsh says:

Not everything can be said for children, not etleng can be explained to

them. But once it is not clogged up by hesitatind pretension almost anything

can be told to them as a story (Hunt 1994, 132).

Fairy tales serve this purpose well and functionaasexplanatory tool here
because fronCernousek’s point of view, they:

speak the language children understand and shewatmplicated world before

the children’s innocent eyes in a comprehensiblamaes by their simplicity,

clear definition of good and evil, understandableidents and beauty of their

language (1990, 9).

Frey in bookPsychologie‘tena e speaks about the educational function of fairy
tales which widens children’s knowledge and giventha feel for the codes and
preoccupations that shape the human life and societ claims as follows: “Fairy tales
are a rich ever-fresh stream for a child’s learrémgl show life in its entire width as
well as depth. A child gets the lecture about &wd, flaws, about the behaviour,
obedience (...)" (1929, 134).

When speaking about the influential impact faifgsahave on the development
of children’s personality, Streit’s opinion mighe bonsidered as well. He believes that
fairy tales are a rich source of moral principlesl dhus, contribute to ,establish and
strengthen the morality in a child’s life from laarly age where hundreds of orders and
warnings failed” (1992, 26). Andernousek continues further and says that the fairy
tales show the moral principles in a way easilyarathndable for a young reader and
thus, teach him

the basic code: action — consequences — punisimeswatt by pointing out the

benefits of unselfish behaviour that is rewarded #re disadvantages of euvil

intentions that are always rightfully punished (2980).

The only to be said in conclusion, is that childheve very keen appetite and
enthusiasm for all new however, since they havegoedtso much life experience yet,
they need a support in order to get the thingstrighe fairy tale books are one of the
possible means how to show the complicated worl@adflts to children from their

perspective and moreover, how to positively contelto their personal enrichment.



2.3. The peculiar properties of fairy tales

This chapter will deals with the typical featuresfairy tales and what profit
they possibly bring for a child entering the faiaye world as a young reader. Moreover,
the question how to utilize these characteristicéamy tales in the foreign language
classroom for the development of students” knowdeafg=nglish will be discussed.

According to Tolkien it is not possible to defingi® borders of fairy tales:
.The borders of fairy stories are dubious” (1964,).4We can only talk about the
peculiarities most fairy tales possess and makm thie uninterchangeable and unique
literary formation.

Opening and closing phrases are one of the distew&tatures of the fairy tales
in any language. The most common opening phrasehwdan be read in English fairy
tale books is: ,Once upon a time...” (Haviland 1972, It serves like a magic gate
through which the children enter another world, ldaf fancy and enchantment. The
most frequent formula which closes a story fromrgm of fairy tales is ,,...and they
lived happily ever after* (Haviland 1972, 85). Tlag¢ter phrase shows a world from the
optimistic point of view and does not leave a youmsgder in doubts. Both phrases
mean a kind of security and certainty for a reaa®d let him in and out from the
magical world of fairy tales.

When reading fairy tales we often come acrossstme clause structures that
are repeated in a story: “Swallow, Swallow, ligh@allow, ...will you not stay with me
for one night longer and be my messengef4ikova 1997, 23). The advantage of
such repetitions, especially in a language classignificant. According to Collie and
Slater these repetitions can provide “valuable phagical practice in stress and
intonation patterns” (1987, 29).

However, not only pronunciation practice but also acquisition of the
particular grammar patterns may be done in an téf&® way. In the boo®nce upon a
time: Using stories in the language classroblargan and Rinvolucri say that the fairy
tales ,abound in powerful repeated phrases” and, tthey provide elementary students
with “an almost subliminal grammar input” (1983,. Zometimes, a form of the
repeated sentences may vary a little but a meamimgins the same. This difference
makes students pay more attention and do not omsnanize the phrases without

thinking. In order to expand or revise studentatmlary a teacher can keep a same



grammatical structure but bring in some new wofds gxample instead of a swallow
students are asked to think of other kinds of atima

Another and very important feature of fairy talesai clear distinction between
the good and the bad. Meek in her bétikv Texts Teach What Readers Reays that
not only while reading but also in a life childréwave ,to confront truth/falsehood,
trust/betrayal, heroism/cowardice, unselfishneffstemcern“ (1992, 28).Cernousek
claims that we cannot protect children by denyingeaistence of negative examples.
On the contrary, we should allow them to see batless and assist children in
distinguishing between them. Children are pushetbhke sides, make opinions and
thus, they ,develop their critical judgement offa In the world® (1990, 70). Fairy tales
provide the context where the relationships amasmpfe are very simple and depicted
in a comprehensible manner for young readers. Hidren get easily the right and
wrong poles clear and since evil is always punisliteserves as a distracting example
for them.

Almost every fairy tale carries the moral messadjeis. a proof that fairy tales
are not a mere entertainment but also educdwnousek says: ,They (morals)
intentionally instruct the reader and warn him whkaiuld happen if he deceives
because every cheat is revealed and punished enthe And he adds: ,He (the reader)
learns that what is important is “pure modesty, amtl not the richness or social status”
(1990, 166). The quotation shows that fairy tal@geha big educational value and foster
the right ethical attitudes in the young readefés |

When considering the usage of literature in theifpr language teaching, Lazar
supports its inclusion for many reasons. One aftieethe above mentioned “powerful
function in raising moral and ethical concerns.’eTthsks designed for exploring these
concerns connect the students ,with the struggle foetter society” (1993, 3).

To conclude, this chapter showed some of the paidis of the fairy tales and
the reasons why they are important for the chiltbselopment as a reader but as a
learner of English as well once the fairy tales se¢éected as a classroom teaching

material.



2.4. The magical world of fairy tales

Let us now mention some other facts about readmbii profit in general by
discussing the questions of fantasy and imaginafible importance of the illustrations
in the books for children will be considered instbhapter as well.

Tolkien in Chapter: On Fairy-Storiesalks about the human troubles of the real
world and says:

»1here (in the real world) are pain, sorrow, injos, death and other limitations

and hard things from which fairy stories offer at s escape” (1966, 83).

According to Frey’s opinion the soothing momenisngmver a book, bring the
reader a new strength to face burdens of a lifehendays: ,He (the reader) forgets his
life difficulties, mental and physical sufferingghd moreover, the reader experiences
.the feeling of happiness and joy” (1929, 113). Andlkien adds that reading may
“open your heart and let all the locked thingsdiyay like cage birds” (1966, 78).

However, the world of fantasy is not isolated frdme real world. According to
Tolkien a reality is a basis fantasy comes fromartbout which fantasy as such would
not exist at all and he says following:

It (fantasy) certainly does not destroy or evaesult Reason, and it does not

either blunt the appetite for, nor obscure the @gtion of scientific verity. On

the contrary, the keener and the clearer is thsoreahe better fantasy will it

make” (1966, 75).

There are certain human wishes and desires, suskaashing “the depths of
space and time”, that are not possible in the heatan life and the virtue of fantasy
rests in satisfying and fulfilling them within thealls of "the world of literature”
(Tolkien 1966, 41).

By reading, a child is practising and developing imagination. From Frey’s
point of view, a vividness and strength of the dkilimagination depend on the
comprehension of the words in a book. Fairy tatesaakind of the books which serves
this purpose because they are “adapted to suithiid’'s age and the extent of his
vocabulary and moreover, the composition of semtgnand plot is simple and
understandable” (1929, 77). And Frey explains frth The author writes the text
however, it is a reader himself who creates theeagmce of the words and builds up
the stage for a story” (1929, 38).



Sometimes, fairy tales are accompanied by illusinat They ,facilitate the
comprehension of the text and arise a child’s biggerest in reading” (Frey 1929, 29).
However, let us also mention a contradictory opinés it comes to the question of the
importance of illustrations in the children’s booKgynecky says:

“The best and most reliable illustration of thengpstory is the reader’s fantasy

itself. A young soul of the child is the most beflitand colourful magic that

builds up its own, inner and individual world fromhat the child sees and

hears” Cernousek 1990, 34).

Cernoudek partially agrees with the above quotatiod adds following: “The
illustrations noticeably determine the appearancth® characters however; they still
leave a never-ending room for the spontaneous aigeatic child’s imagination”
(1990, 32).

When a teacher selects a suitable fairy tale ®ifdhreign language learning with
young students, the fact whether a book is or isanoompanied by the illustrations can
be one of his concerns. According to Wendy Scatt lasbeth Ytreberg's opinions, the
illustrations give a visual support and in the b®d&r young children they “matter
almost as much as the words themselves” (1990, 53).

The only to be said in conclusion, is that readsigne of the safe ways how to
prevent the reader from a danger of boredom oastistfor the traditional way of life.
Everyone who enters the world of fantasy has alpge to free himself absolutely from
the real world troubles. In addition to gaining tansolation, safety and rest the reader
may through his imagination and fantasy become ¢etely someone else or fulfil his

dreams and desires.



3. A benefit of literature (fairy tales) for children’s social development

The questions ,Why is it important to foster chédis love towards literature in
general?“ and ,What is the profound impact fairyesahave on children’s social
development?” will be discussed further in thisptlea Moreover, the topic “Literature
in Foreign Language Classroom” will be mentionedfty.

Meek in her boolHow Texts Teach What Readers Reagls about the young
readers following:

They have innocent eyes, language in the makinggrf@resuppositions
about the predictable and less experience of estigol conventions of
narrative. They can be counted on as allies byeidf their curiosity and
a huge desire to learn how the world works (1983, 1

Regarding the quotation above, children have teriozided with the suitable
literature that would support them in their furttdevelopment. According to Frey's
opinion, fairy tales ,entirely correspond with aldls mental scope of knowledge* and
depict the real world to a child the way he underds (1929, 83). Children show their
interest in fairy tales very soon, it is even befdhey can read. It is natural and
important as well because as Frey in his bBsichologie‘tenae claims children have
to go through the stage of reading the fairy tatesrder to become “a mature reader
with the well-balanced interests” (1929, 82).

When trying to find a satisfactory answer to thestfiquestion asked in the
introduction of this chapter, Frey’s suggestionlddne considered:

“The book contributes to expand the young readestsabulary, to improve his

ability to express and talk about his opinion, ...léarn foreign words and

recognize the beauty of a written and spoken wBydthe intensive reading, he
easily acquires the spelling of the words he hasecacross in a book several
times” (1929, 126).

However, it is not only the development of childeetanguage knowledge the
literature supports. Fromfiernousek point of view, some of the fairy talespsarp “the
development and acquisition of memory functiondiefie are certain things which are
necessary to remember otherwise there is a thfedbam, for example, the hero is

trapped in a rock because he forgot the magicdl @890, 167).
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Another benefit of the fairy tales that should bentioned is that they foster a
reader's whole-life attitude towards problem-solyirsituations by showing the
illustrating examples. ,There are various typesaplications appearing in fairy tales
and the ways how they are solved can stimulatenadhe contrary, hold up the child’'s
creative thinking* Cernoudek 1990, 164).

When going through Higgins’'s bodkeyond Wordst could be read there that
fairy tales touch on and demand upon the readee rii@n only passive reading and
obtaining the information. Let us have a closeklabwhat the author says:

They (fairy tales) will ask him to do more thanded@hey will ask him to grow

angry and to be sad, to laugh and to cry, to reneerabd to project, to feel the

softness and sometimes the harshness of the elemenjudge and to show

compassion, to imagine and to wonder (1971, 1).

Cernoudek supports the above and adds that if isesemething that would
catch children’s attention, it must be not only newd unexpected but also distracting
and emotional. The fairy tales provide childrenhiit.entertainment and thrill but on
the other hand they awake and encourage theirsityriand imagination“. Furthermore,
besides contributing to the development of childrentelligence and cognitive skills,
fairy tales also affect positively their emotiorealvareness since they ,bring certain
order that calms down emotional storms, tensiorigties or fear” (1990, 15).

According to Frey’s opinion, another benefit thigyfaales bring for the reader
is that through the author’s depiction of the mestates of the characters, the reader
learns to understand the fates of other people faad“the compassion and social
sentiment.” The young reader loses his prejudickstarts to be more open towards the
human sufferings and poverty he would be blind otise (1929, 127). Moreover, fairy
tales convey “the information about social valuégditions and basic human
interactions, information of the ethical origin aimfiormation about a moral dimension
of the human life* Cernousek 1990, 15). Based on the quotation, falgstrepresent a
kind of educational source which assists childeennderstand the fundamental human
issues and establish the right values in his life.

It is worth mentioning that another positive infhee of the books is that it
encourages the child in his own literal productitfhe child gets so excited about a
book that he wants to become a writer and triesrite and create something himself”
(Frey 1929, 13). Wendy Scott and Lisbeth Ytrebexrg that when the young children
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write something on their own it is very rewardingr fthem and explain further:
“Writing is valuable in itself. There is a specfakling about seeing your work in print
and enormous satisfaction in having written sonmgthwhich you want to say” (1990,
69).

The fairy tales can be one of the suitable clasaramterials how to influence
positively the students” attitude towards the ditere of the target language. According
to Collie and Slater’s opinion, young learners hasve“may not as yet have developed
a wish to read literature in the target languagegli§h) on their own initiative”.
Therefore, it should be a teacher who introducesstiidents towards the literature of
the foreign language and thus, helps them to ajgteethe beauty of the written and
spoken word (1987, 8). Of course, the encountéhestudents with literature has to be
done in a natural and non-violent way in order toomake students feel that they are
forced to read. Otherwise, it may result in theiscduragement and building up
negative attitude towards literature in general.

To sum up, the facts above showed that readingesiure and especially of
the fairy tales, is for children’s overall developmh beneficial in a number of ways.
Furthermore, if trying to take fairy tales awayrfrachildren, we ,could disruptively
affect their development and mental growth” (Fré&294, 123). As far as concerned the
language classrooms, it is a teacher who playsnaortant role in fostering students”
love towards literature of the target languageh®es, the last to be said is that fairy
tales were not perceived as a suitable teachingrmahtill the second half of 19th
century. The following chapter will try to suppaine idea that fairy tales are one of the
highly motivating course materials. One of the oe@smay be as Collie and Slater
suggest that they provide a fresh insight intoesswhich are felt to be close to the heart

of young children’s concerns (1987, 6). Other agsions will be discussed further.

12



4. Using fairy tales in the language classroom wityoung learners

When children start learning English they have yeand years of foreign
language study ahead. In order to ensure thatifgpinglish in the early years is a
motivating and valuable part of children’s educati is essential to capture children’s
enthusiasm right from the beginning and keep ipt®senting the subject matter in the
way which takes children’s special characteristieeds and development level into
consideration. Carol Read says:

The teachers not only enhance and make childrexpereence of learning
English more successfulow, but also help to lay secure foundations for all
those years in the future when they will continoestudy and need to use
English (2003, 47).

Fairy tales as many times mentioned above meetireggents for the
development of not only students” language knowdedmt also their whole
personalities and therefore, the usage of therhenanguage classrooms might be the
first step towards the students” life-long intefi@sEnglish and moreover, in literature

and culture of the target language.

4.1. Young learners

This subchapter will deal with a question “Whom de mean by young
learners?” and inevitably, a question ,How to tedwm?“ will arise. Therefore, let us
discuss both these questions and pinpoint some that are important to take into
consideration when working with young children.

Young learners are meant here children of the psiraehool from ten to twelve
years of age. However, it is not so much the ceityd age that counts but as Sarah
Phillips suggests “how mature they are”. And shatiooies further and says:

(...) the approach and type of activity that the bemadecides to use with the
class should be influenced by his knowledge ofrtfaiildren’s) circumstances,
attitudes, and interests rather than simply byci&dren’s physical age (1993,

5).

Wendy Scott and Lisbeth Ytreberg in their bobdaching English to Children
say about young learners that they have the definéws about what they like and do
not like doing and are relatively “mature childmeith an adult side and a childish side”.
Moreover, they are able ,to make some decisionsitatheir own learning” (1990, 4).

Regarding the last quotation, the teacher showldlwe young children in the learning

13



process and let them participate in the naturengfligh lessons, for example by giving
them the choice what they want to read or allowrthe bring the materials they want
to work with in the classroom.

Another point to be made about teaching young otrilds that teacher should
make room for the shared classroom experiencesibedhey are “an invaluable source
of language work and create an atmosphere of iemobnt and togetherness” (Scott and
Ytreberg 1990, 6). Most of us enjoy the feelingbefonging and this is particularly true
of young children. Therefore, the students aresnpposed to solve the classroom tasks
only individually but pair work and group work shdibe included into English lessons
as well. The students discover “the value of groopperation“ and learn how ,to work
as a team ... or even in competition with the ath@@audains 1990, 15). Students learn
from each other better and so, if they do not wstded the first time, they will still be
able to do the activity by watching the others (6aad Ytreberg 1990, 23). Moreover,
Collie and Slater see pair and group work as a me@h increasing learners’
confidence within the foreign language and als@afonalising their contact with it"
(1987, 9).

The foreign language cannot be taught as an isbfatlbject, it has to be thought
of in terms of a whole child and his individual edtional needs and interests. Without
knowledge of a child’s various stages of cognitieepotional, physical, social and
language development and an ability to recogniesdhchanges, it is difficult for a
teacher to plan an effective programme. When gdhrgugh Jean Piaget’s book
Psychologie inteligencene of the conclusions is that a teacher workiniy woung
children has to be flexible and adjust lesson piarfavour of children” s development.
For further information this book might be suggdsts a helpful resource.

Vygotsky adds that it is through interaction inogial environment that learning
and cognitive development of students take placeseAse of community in the
classroom is one of the essentials. This meanscimédren are encouraged by the
teacher to cooperate, help and respect each otiterar@ given the opportunities to
respond in personal and divergent ways (Read 20¥)3,

Teachers often complain that young children havécdity in sitting still.
Therefore, most activities for younger learnersusthdinclude movement and involve

the senses”. Appealing to the pupils” senses, kxamele when the activities are
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accompanied by jumping, clapping, moving hands, ingpfrom one place to another
will always help the pupils to learn more (Scotdaritreberg 1990, 5). For deeper
studies of the physical development of a child emeih more the booRsychologie pro
ucitele by JanCap would be useful to mention and recommend.

The length of time children can concentrate on gl@ne activity varies from
child to child. Wendy Scott and Lisbeth Ytreberggest that since concentration and
attention spans of young children are short, “dgrie a must — variety of activity,
variety of pace, variety of organization, varietyvoice” (1990, 5-6). Once children
have lost interest in an activity, little or no radearning takes place.

When preparing individual tasks not only varietyddangth are important but
also the fact whether the tasks are challenginggmbas to be considered. Carol Read
says that the teacher has to “get the level ofi@hgé right for children”. If the task is
too easy, children will simply get bored and it lwisult in a restless classroom or
discipline problems on the contrary, if it is tofidult children may become anxious
and probably also disruptive (2003, 48). Sarahlipkisupports the idea of challenging
tasks and adds that children will not respond welan activity that they “perceive
childish, or well below their intellectual levelyen if it is linguistically appropriate”
(1993, 7).

To conclude this subchapter, let us briefly sumeeawhat to bear in mind when
working with and preparing activities for young Idnén. The tasks should be simple
enough for the students to understand what is ¢egexf them and should correspond
with their abilities in order to be achievable. Howgr, at the same time it should be
sufficiently stimulating for them to feel satisfiedth their work.

4.2. Why use literature (fairy tales) in English chsses

Developing of language knowledge is the aim of g\emglish lesson so ,Why
not use literature (fairy tales) to help the teadioecope with it?" Literature as such
carries many strong positives which may contribata number of ways not only to the
improvement of students” knowledge of the targegleage. Let us have a closer look at
a few convincing reasons which support the inclusibliterature (fairy tales) into the
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syllabus of English language teaching and hopefoltier a satisfactory answer to the
question asked in the title of this chapter.

Wendy Scott and Lisbeth Ytreberg support usingditee especially, the stories
with young children not only for the linguistic befits and say as follows:

.--. educationalists and psychologists have shown tifia stories have a vital
role to play in the child’s development, and, neadt, in the development of
language” (1990, 28).

Lazar also agrees and suggests that written Englisghon primary importance
for stimulating language acquisition and literatoray contribute to it with a great deal
because ,it provides meaningful and memorable corite processing and interpreting
new language” (1993, 17). Furthermore, it offeramples of a wide range of styles and
registers” and focuses ,,on genuinely interesting amotivating topics to explore in the
classroom*® (1993, 27). Pupils may be so absorbéldrplot and characters of a literary
work, that they “acquire a great deal of new lamgualmost in passing“ (1990, 17).
Detailed description how to work with literatureaity tales) in order to develop
individual student’s language skills and subskillsl be discussed in the following
subchaptersReading, Speaking, Writing andListening.

In addition to furthering students” mastery of theget language, let us mention
another supportive fact for the inclusion of litewra into the language classroom.
Literature enriches the education of the whole estiid personality as it ,can help to
stimulate the imagination of our students, to depetheir critical abilities and to
increase their emotional awareness” (Lazar 1998Ut9Penny in the booR Course
in Language Teachinglso recommends to use literature in languagesetafor the
reason of ,its intrinsic educational and aesthediltie and its contribution to motivation
and enjoyment” (1996, 201-202).

Another point is that literature broadens studeatstural awareness. Lazar in
his bookLiterature and Language Teachisgys that aspect of culture is being mirrored
in the literary texts and by using them in the staem the students become aware of
“divergent cultures” and “the rich and fascinatidigersities of our world” (1993, 16).
Moreover, the students may become familiar withgsas of social interaction in the
country whose language is being learnt since tieeaoffers the foreign learner insight
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into this country and ,reveals the codes or assiomptwhich shape such interactions*
(Collie and Slater 1987, 2).

Finally with regard to young children’s interedtsry tales are very close to this
age group.Many texts that can be found in the course books aren afteated for
pedagogical reasons and lack the personal addgessyoung children. In comparison,
the fairy tales spark children’s curiosity, increasterest and create wonder and thus, it
may elicit a powerful emotional response and pabkanolvement of students. And
Lazar says: “This involvement may be more absorldorgpupils than the pseudo-
narratives frequently found in course books" (1993). Regarding the quotation, the
appeal and interest of the literary work are aldeeioconvincing reasons why literature
especially fairy tales are more motivating and titdtprovoking teaching material. In
addition, the usage of a good fairy tale togethieh whe interesting activities enables
the teacher “to concentrate on meeting studentskmesses in particular skill areas”
(Collie and Slater 1987, 8).

To sum up, as far as concerned the usage of lirterat the language classroom,
this chapter showed that its profit for the develept of the students” language
awareness as well as their personalities is ungidpin addition, it may create unusual
atmosphere and bring positive change into the meufinglish lessons. The last to be
said in conclusion is that it is not always easyvtwrk with literature for both teacher
and students. It is time-consuming and a consideetort is required as well however,
with ,well-chosen work, the investment of effortinche immensely rewarding” and ,the
resulting sense of achievement highly satisfyikgitthermore, students will become

“more creative and adventurous as they begin pweapate the richness and
variety of the language they are trying to mastet begin to use some of that
potential themselves” (Collie and Slater 1987, 5).

The criteria for a suitability of the literaryxtein foreign language classes will

be discussed further in the next chapter.

4.3. Criteria for a selection of the suitable liteary work (fairy tale)

The teacher’s choice concerning whether or nots® such literary text/fairy
tale to be worked with has to be based on a judsc@tecision. Lazar suggests that if the
classroom materials are thoughtfully chosen, thdestts “will feel that what they do in

the classroom is relevant and meaningful to the@sl’ (1993, 15). It is essential to take
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students” intellectual maturity, life experiencesjotions and interests into account.
Collie and Slater agree with above and add thatnwieading a literary work the
students have both “a linguistic and a cultural ¢@aridge”. Therefore, in order to
make the students understand and enjoy the textust not be too much above their
normal reading proficiency (1987, 6). By linguistldficulty we mean for example
unfamiliar vocabulary. The text/fairy tale shoulttlude a reasonable number of new
words in order not to make the students look upyeather word in a dictionary which
might discourage them as a consequence.

However, not only language features of the textremeessary to be taken into
account. Collie and Slater claim that “interesipegd and relevance” of the text are far
more important and can lead students “to overcomehusiastically linguistic
obstacles” (1987, 6 - 7).

The length of the text is “a crucial pedagogicatéa’ (Brumfit and Carter 1987,
189) which should be considered when looking feuigable text/fairy tale as well. The
decision what is an adequate length of a fairy d&lpends on the age and child’s level
of language acquisition. Generally, younger chitdaed beginners require shorter fairy
tales.

Ur, Penny in the bookA Course in Language Teachingpys about the
difficulties with the literary texts in the classio following: “The problems of length,
difficulty and alien content are very real onestahe offers solution “by using only
part of a long text or simplified and abbreviatenisions” (1996, 202). Collie and Slater
support the idea of simplified versions and sayt ®arlier levels of proficiency,
simplified texts may help initiate learners intdensive reading” and moreover it “may
stimulate interest in literature as well as conttifag to language improvement” (1987,
14). However, Brumfit and Carter arise a stronguargnt against these shortened fairy
tales and say that they are ,pale imitations afioal writing, in thin, stilted language,
lacking all the linguistic, emotional, and aestbetjualities that characterize real
literature* (1987, 212). Obviously, this may beerbut when using fairy tales with
young children the main focus is not on the apptesm of literature but it is the
development of language that matters. And Ur, Pauus: “| think that enough of the
literary value of the original is preserved andtthey students will get worthwhile

learning from them (simplified or abbreviated vers)” (1996, 202).
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Another point to be made is whether or not the waitk the text/fairy tale fit
with syllabus. There should be coherence and coityiof the issues dealt with in the
previous lessons ,thematically* as well as from Eweguage point of view in order to
make the students feel that what they do in thesetom does make sense (Lazar 1993,
55). Similarly, the fact whether the chosen textvpies a good potential for a variety of
classroom activities such as dialogues or illustnst should be kept in mind.

Children like all other people are individuals dmale different tastes. It might
be valuable for the teacher to find out pupilseiasts and preferences and let them
participate in choosing literary text/fairy taler fthe classroom work. Lazar suggest
providing students with ,a questionnaire desigreetirtd out what ... they would like to
read in English..." (1993, 41).

To conclude, regardless of the fact whether oteather is supposed to take all
above mentioned criteria into account when selgctime suitable literary work, a
support of students” confidence has to be congidasewell. If fairy tale is not beyond
students” abilities they experience the feelingudcess which in turn motivates and
helps to “build up self-esteem and also often pasit influence both behaviour and

performance” in lessons (Read 2003, 48).

4.4. Inspiration for work with fairy tales

The aim of this chapter is to show that the chaglilep classroom atmosphere
and the creative teacher’s approach are also éssenorder to support the students’
personal and language development.

The responsibility for students” success is, taamgd extent, in hands of a
teacher. Therefore, the teacher’'s enthusiasm, coment and interest in student’s
needs as well as his creative approach are thetaspleteaching-learning process that
matter as well. Teacher should keep searching Her itleas which may facilitate
students” learning.

Wendy Scott and Lisbeth Ytreberg suggest that wherstudents are reading a
fairy tale it is good to establish a routine whegts the mood. As a result the children
will get the maximum benefit out of the reading erpnce. Rearrangement of the
classroom setting or allowing the pupils to sittbe floor can make them feel more

comfortable and relaxed and be “more open to wiet aire about to hear” (1990, 28).
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Once children feel secure and content in the adassy they can become “independent
and adventurous in the learning of the languag@9(01 10).

There are the concrete examples how to make suypaotassroom environment
and moreover, how to foster students” love and emgiion of the target language
literature.

It is beneficial to build up a book corner in tHassroom in order to strengthen
students” reading skills. The students can readduoi&s on their own whenever they
have time and find their favourite book there beeayoung children “do not usually get
tired of good simple stories” (1990, 55). The teachan also challenge students to
write their own fairy tales which may become aneesial part of the class reading
corner in a form of “pupil-made books” (1990, 6Burthermore, to get the students
excited and look forward to the next lesson teaohay leave the clues indicating what
will happen next in the fairy tale on the noticeliband encourage the students to write
their guesses. Having print everywhere in the otesa whets children’s curiosity
motivates them to more intensive reading and douiies to students” enjoyment of the
literature of the target language (Scott and Yurgld®90, 60).

When the students finish reading fairy tale theatom of ,a collage” is one of
the thought-provoking activities that besides clmgkstudents” comprehension also
stimulates their creativity and imagination. Thesteo may include pupils” illustrations,
interesting quotations from the fairy tales, theafimoral or short reviews on what
students think about the fairy tale. It works asuaimary for students and valuable
feedback for teacher (Scott and Ytreberg 1990, 80).

Another inspiration for a teacher to make studemtse successful in learning
English is to encourage them to keep their ownupécfairy - tale dictionary. Wendy
Scott and Lisbeth Ytreberg say: “Simple drawings mctures with vocabulary
collections are fun, easy to make and always usefuinders of the words* (1990, 76).

In order to guide students in their reading Lazahis bookLiterature and
Language Teachinguggests to design language worksheets (1993, $86)below an
example of a worksheet the teacher can prepartisopupils. However, the students
have to be motivated because without their intaétesbuld be useless. The notes about
the fairy tale need not be long or too complicaléds also a good idea to encourage

students to compile their reading diary from theksbeets.
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TITLE:

AUTHOR

A. Content

1. SETTING Where the fairy tales take place?
2. PLOT: This fairy tale is about
3. CHARACTERSWrite down the names of the main characters ardlj@ctives to

describe them.

4. MORAL What message does the fairy tale carry?

B. Lanquage
Write down 3 or 4 words, phrases or expressionshyawue learnt from reading this fairy

tale.

C. Opinion
1. Choose from the following adjectives to descthxefairy tale:

difficult, boring, interesting, moving, funny, Ignamusing,...
2. Why did you like or dislike this fairy tale?

It is always useful to find out what pupils thinkafairy tale they just finished
reading. From Wendy Scott and Lisbeth Ytrebergistpaf view “Book reviews” help
both teacher and students. The teacher gets sahwations about the pupil’'s progress
or whether the fairy tale was suitable and enjoydbt them and thus, facilitates him to
decide on the next one. Writing a book review hgdopils to “develop a critical
approach to reading matter” and makes them fe¢ltkigateacher cares what they are
reading and what their responses are to it (1990, 6

The only to be said in the conclusion is that amotiters also the supportive
classroom conditions and creative teacher’'s appraantribute to more successful
students” learning and development significantlige Tmain objective of this chapter
was to provide the teacher with a wide choice cfsgule suggestions how to generate

students” desire to read and make work with thrg fales more enjoyable.
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5. Fairy tales as a basis for the activities aimmin the improvement of language
skills and subskills

Collie and Slater say that a student of Englishkimgy with literature is “helped
with the basic skills of language learning” andsiare as followseading, speaking,
writing andlistening (1987, 5). The activities suggested in the follogvsubchapters
are grouped under individual headings as menti@beye however, majority of them
integrate several language skills or subskills.atidition to promoting an intensive
practice of English language the activities also 8 educate students in general, such
as to expand their culture awareness, to stimdtegie imagination and creativity or to
foster their positive attitude towards and appitemieof target language literature. Some
of the activities have become an inspiration fer thsearch part of the diploma paper.

Since this chapter is not dealing with languageskilis in detail, it would be
useful if grammar as one of the big students” wes&es is discussed more before
moving on to the particular language skills. Letstiart with what Wendy Scott and
Lisbeth Ytreberg say about an explanation of granmuas:

Children have an amazing ability to absorb languidgeugh play and
other activities, which they find enjoyable. Howogothey are in a foreign
language is not dependent on whether they havetlda grammar rules or not
(...) The best time to introduce some sort of singii@mmar is either when a
pupil asks for an explanation, or when you thinkpwpil will benefit from
learning some grammar (1990, 6-7).

As suggested above, the teacher cannot entirebgctegaching grammar even
when working with young children. There is a numbérexercises for not only a
grammar practice and consolidation such as gapgfllmultiple choice, true/false
statements or matching. These type-exercises & ugeful, especially at the beginner
stages because they “do not require much activeéuptmon of language, since most of
the language is given“ (Scott and Ytreberg 1990, bi# still ,focus on a particular
grammatical problem that students may have” (L4283, 85).

From Collie and Slater’s point of view, when workiwith the literary text the
grammar-type exercises should be done very brieftyder to “maintain the "magic” of
the narrative and the reader’'s immersion in itdasy’. And they recommend open-
ended exercises: ,(...) although, the structure isdgeontrolled, the learner’s use of

language is more personal and creative” (1987 -11%6).
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5.1. Reading

Books open up other worlds to young children, amdting reading an enjoyable
activity is a very important part of the languagarhing experience. Wendy Scott and
Lisbeth Ytreberg say: “As pupils become better batter in the foreign language, the
printed word becomes the main source of expandmfsarengthening the language”
(1990, 49). In the classroom teacher can use \arieading techniques and one of them
is ,Reading aloud” (1990, 57). It is important teacher to decide for what purpose he
wants to use reading activities and what aims shbal achieved. Reading a fairy tale
aloud serves as “a means of training and checliythm and pronunciation” and
moreover, lets the teacher “smooth out any langdé#feulties” the students may have
immediately (1990, 58).

Collie and Slater suggests “Mini-reading aloud”eTdlass is divided into groups
and each is given different section of the extfaoin the fairy tale. The task is to
prepare the performance for the rest of the cléss.teacher is available to give help
where required however, it is more or less up eéodtudents to discuss the pauses and
special emphasis in the speech and negotiate theenaf the whole presentation. This
activity aims to “develop student awareness of natmn, rhythm, stress and other
features of spoken language” (1987, 68 — 69). Laffars continuation of this activity
by making students to prepare questions for thescénd piecing a whole fairy tale
together afterwards (1993, 160).

Reading aloud is a separate skill and it is notsdrae as reading silently which
aims in an understanding of the gist of the st@/gndy Scott and Lisbeth Ytreberg say:
“(...) reading for meaning should be encouraged am sas possible” (1990, 51).
Students should be taught to select what is impbofta overall comprehension of the
story and ignore the irrelevant details. Nunanhe bookDesigning Tasks for the
Communicative Classrooragrees and adds that students are supposed tookeep
reading, “rather than blocking on unknown vocabular complex grammar” (1989,
81). However, besides leading the students ,to guesl infer meanings from the
surrounding context, from their background knowkedg out-of-class experience” they
should be encouraged ,to work with the help of veses, for example dictionaries”
(1989, 81 - 82).
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After ensuring that students have a reasonablerstaaheling of the fairy tale the
teacher can use it for ,choral reading” (Lazar 19BB3). It is a kind of performance in
which the selected passages from the fairy taleead aloud by a group of students.
Lazar suggests to accompany the choral reading Bymi#ted use of movements,
gesture, facial expressions and the changing eqslif the voice® in order to make it
more amusing (1993, 118). This classroom activiteg the feeling of security so that
even weaker and shy pupils can get involved iningadithout being worried and in
addition, it may bring positive change into us@sons.

When a teacher decides to work with a fairy taleh@ classroom, he should
follow certain outline. There are three stages.preading activities, reading itself and
follow-up activities.

Before actual reading the possible ways how tadhice and help the students
with new vocabulary which will occur in the talarfatale have to be considered. Lots
of ideas and inspiration can be found in Gilliarzagas booWl_ iterature and Language
Teaching One of them is “a glossary” (1993, 85). The shide given a piece of the
fairy tale in advance and his task is to look ug timknown words in dictionary and
prepare a glossary for his classmates within agrBesides vocabulary expansion this
activity also involves student’s creativity and gin@ation since it is up to him what a
glossary will look like. Pre-reading activities tasks are important not only to help
students tackle language difficulties but can “lesighed to set the mood, create
interest, or spark curiosity” and moreover, “buildbtivation and foster a love of
reading” (Collie and Slater 1987, 16 — 17).

In order to foster students” understanding and empgion of words and
expressions in the fairy tale Collie and Slatergasg “a five-point star diagram*. Each
group is given an empty star shape on a paper laid thsk is to group descriptive
words into five categories which are decided bytdaeher. One of the categories may
be the words indicating feelings of the fairy talearacter. It's an interesting kind of
visual exercise, which helps the students undeiistae text more deeply and enrich
their vocabulary (1987, 101).

After reading, follow —up activities should be doime order to check the
comprehension of the fairy tale or practise andsobdate new vocabulary. Collie and

Slater believe that working with ten words from they tale and then in individualised

24



sentences, will “reinforce students” ability to udeem (ten words) in different
contexts”. Firstly, the students search for ten mewds in a puzzle and then use each
word in a sentence of their own or in pairs write @entence including as many words
as possible. Afterwards, the students presentahtesces in front of the class and are
evaluated for example, according to the imaginatwv@emusing use of the words. For
variety, students can be given definitions with eththey must match particular ten
words. In order to make it more challenging thedshis may get one definition extra
(1987, 135 - 137).

5.2. Speaking

According Wendy Scott and Lisbeth Ytreberg's opirspeaking is perhaps “the
most demanding skill for teachers to teach”. An@ythexplain further that with
beginners it is important to find “the balance betw providing language through
controlled and guided activities and at the same tletting them (beginners) enjoy
natural talk (1990, 33). Fairy tales provides & source of the language texts on which
both types of activities can be based.

When going through the bodkeaching English to Childreit can be read there
that one of the most successful ways of preserifanguage to young children is
through “a class mascot”. It may be a charactanftbe fairy tale and the teacher can
encourage students to ask ,him* simple questiongractise the dialogues. In authors”
view it is an amusing and effective way of promgtspeaking skills of young children
(Scott and Ytreberg 1990, 34).

Penny Ur in her boolk Course in Language Teachinffers an inspiration for
another activity which besides developing childseabnfidence in producing English
before an audience also supports their creatiVitg students are asked to look through
the fairy tale and pick up the part they particiyldike. Afterwards, they are supposed
to prepare their own oral presentation including poster for the whole class (1996,
204).

When working with the fairy tales in the foreigmtpage classroom, it is useful
to include different interaction patterns. Oneled suggestions for the pairwork activity
which aims in both speaking skills and grammar fcacis “finding the difference”.

The students in pair are provided with two picturesn the fairy tale which differ in a
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few aspects. Their task is to figure out the ddferes by asking each other the simple
guestions. The idea of a group work activity whetmcentrates on an oral practice and
involves fun as well is “Putting pictures in ordeBEach member of the group is given a
picture illustrating the crucial part of the faitigle. Without showing it to the rest of the
group he tries to depict what is on the picture. ewhall students finish their
descriptions, the group decides on the correctrartithe fairy tale (Scott and Ytreberg
1990, 45).

To conclude, there are many other possible ways tmumprove speaking
skills. The above mentioned books may serve asnagpiration for more intensive
practice focusing on this students” weakness. astetd be said before moving on to the
next subchapter is that during the discussion @ietsvin groups or pairs, young children
may switch and start speaking mother tongue. Howydlre teacher should not get upset
because as Collie and Slater suggest it usualljicates that the learners are enjoying
the task and are engrossed in it” and in additibe, students “are bringing their
knowledge and experience to bear on the new lamguags identifying with it and

personalising it” (1987, 10).

5.3. Writing
Wendy Scott and Lisbeth Ytreberg say about writimgt it is an exciting and
rewarding activity which is the most visible of plrticular skills and they add further:

Becoming a writer in a foreign language is magipupils can take writing
home; their writing can be displayed; they can Ibakk in their folders and see
how much better they can do things now”(1990, 82).

However, writing is rather difficult for childrent requires many demands on
pupils and they often do not like practising it. Mdg Scott and Lisbeth Ytreberg agree
and say: “Many children take a long time to master skill of writing”. Regardless of
the fact that writing brings many difficulties, ,is still a useful, essential“ and
“integral” part of the foreign language. Moreoviergan become highly motivating and
enjoyable for pupils if the tasks are well-desigii#890, 68 - 69). According to Collie
and Slater’s opinion, literature is a suitable h&ag material for practising writing skills

because it
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provides a rich context in which individual lexicahd syntactical items are
made more memorable... Students gain familiarity watany features of the
written language — the formation and function ohteaces, the variety of
possible structures, the different ways of conmecitdeas — which broaden and
enrich their own writing skills (1987, 5).

It is useful for students to keep a “copying boaltiere they can copy new
vocabulary, dialogues, quotations or the moral egsd$rom the fairy tale. By rewriting
the text the students develop their awareness alfirgp and improve their mastery in
the written language (Scott and Ytreberg 1990, 72).

One of the classroom activities which concentrateslevelopment of students’
writing as well as listening skills is “a dictatibnTeacher or one pupil is reading a
selected part from the fairy tale and the reshefdlass writes down. When finished, the
students change their notes in pairs and checkctineect version in the book. A
variation of this activity which may serve well fohecking comprehension of the fairy
tale is that the teacher dictates only half a ser@end asks the students to complete it
according to the information obtained from theyfaale (Scott and Ytreberg 1990, 72).

The pupils have difficulties when they are supposedrite something longer
and on their own. Their vocabulary is limited armeyt are not confident about the
mechanics of writing. The benefits of pre-writingnk are that they are “designed to
give them (pupils) language, ideas and encouragebefare they (pupils) settle down
to the writing itself*. One of the examples for Buactivities is “Word star”. The teacher
writes a key word on the blackboard and the stwdéntgroups write down all the
words connected with it. When the task is finishix, students share their ideas and
create one word star together on the board. Thigitgccan be used when the students
are supposed to write a summary of the fairy thest finished reading (Scott and
Ytreberg 1990, 75 - 76).

Collie and Slater suggest “Connectors and summariyng’ activity which
aims in developing students” awareness of the Wapmnecting ideas and is a useful
preparation for further writing. The teacher givks class a list of various connectors,
for example: however, meanwhile, on the other hamd, they are asked, in pairs, to
write the summary of the excerpt from the fairettiley were supposed to read at home
(1987, 57 - 58).
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Another classroom activity which in addition to tng practice, stimulates
students” creative thinking and involves their imagjon is to challenge them to write
down what they think will happen next in the fatale or allow them finish the fairy
tale at their pleasure. Afterwards, the studentsstere their predictions with the whole
class and discuss the different opinions. This kahgrocedure is very motivating and
“provides an unintimidating way of bridging the ghbtween language study and the
development of more literary — based skills (Lak893, 28). Moreover, it contributes
to the students” overall development because aarmNsuggests by making the students
do their guesses and predictions they “draw orr tpeneral knowledge and personal
experience, use their imagination and test thewgwe of logical reasoning”(1989, 68).

To sum up, this subchapter about writing shows @lymited choice of the
possible activities which might be done with yowhgdren in order to consolidate their
writing skills and in addition, to give them as mpamords and ideas as possible before
they start on the actual writing task. All abovermtiened books are valuable sources of

inspiration for a number of further challenging timg activities.

5.4. Listening

When students start learning a foreign languagss, going in mainly through
their ears and what the students hear is ,theinmaurce of the language®. Of course,
the teacher tries to give them ,as much visual hgrkas possible through facial
expression, through movement, through mime andutiropictures in order to
facilitate the language acquisition and make th&iing exercises more amusing and
motivating (Scott and Ytreberg 1990, 21).

Children are very vivid and become anxious if tlzeg forced to stay on one
place for a long time. Movement therefore, showda important aspect of teaching
young children. Wendy Scott and Lisbeth Ytreberggast “listen and do” activities.
One them is “Put up your hands”. The teacher caispehn the sentences from the fairy
tale and the students are supposed to put thedshamif the statement is not true. Next
activity which involves a great deal of movementadled “Mime stories”. The teacher
is reading the fairy tale and children imitate #etions of the characters. “Listen and
draw” is a favourite type of listening activity abist in all classes. The teacher chooses a

scene from the fairy tale and he or one of theesttglinstructs the rest of the class what
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to draw. This activity is useful for revision of e@bulary the students have come across
when reading the fairy tale or for practising thargmar for example the prepositions.
Another way how to support the development of tistg skills is “Listen for the
mistake” activity. The teacher uses a picture ftbm fairy tale but makes the mistakes
in the text he is reading. The students are supgptmsksten and find out the differences
between the text and the picture. It is generalypwin that young learners love
colouring. Therefore, the activity “Listen and cotd can be very amusing and
motivating for them. The teacher selects a blaakaahite picture from the fairy tale
and gives the students simple instructions for gtanthe prince’s sword is golden.
Besides practising students” listening skills @sivity aims in vocabulary revision of
colours (1990, 22 — 26).

Listening can be still enriching and interestinggre if some students are already
familiar with the fairy tale selected for classroevork or the class has read it before.
Collie and Slater in the bookiterature in the Language Classroosay: “The
experience of hearing the section always bringsesoew detail to the fore” (1987, 5).

The teachers should sometimes allow the studentssten for the pleasure
because it “does help them create their fantaporese to the text and become involved
in it” (1987, 66). In the next lesson the listentan be done again but accompanied by
the concrete tasks this time. The usage of “Gridsaddition to furthering listening
skills may serve as a reliable feedback for thechem to check the students’
comprehension of the fairy tale read. The headiofyjsa grid can be following:
characters of the fairy tale, their appearance agioal powers occurred in the fairy tale
(Collie and Slater 1987, 67).

To conclude, there are many other types of aatwithich could be mentioned
here. However, it is worth remembering that stuslgeate very good at making up this
kind of exercise themselves”. Therefore, the teechshould let the students get
involved in their learning and prepare a listentagk for the rest of the class or the
members of another group. It is an excellent way tepromote listening skills as well
as stimulate students” creative thinking (Scott érdberg 1990, 27).
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PRACTICAL PART

1. Introduction

The overall aim of the practical part of diplomagppais the usage of Oscar
Wilde's fairy tale The Happy Prince with young dnédn for both the intensive
language practice and the social development iotavating and amusing way.

In order to provide a clear structure with helphfbrmation the practical part of
my diploma thesis consists of two parts. The finsé explains the reasons why Oscar
Wilde’s fairy tale The Happy Prince was chosenwahg it was necessary to create its
simplified version. Finally, this part describes ttarget age group and provides the
theoretical input exploring three types of analysiplied with its aims and methods
used.

The aim of the research part was to provide thailéet analysis and evaluation
of the seven sample lessons. Besides pointingheypasitive aspects of the lessons and
the problems occurred also the changes to makdefis®ns run more smoothly are
suggested. Consequently, the lesson plans weraaeailod more carefully prepared.
The word ,final* is crucial here. The Appendices ¥ do not list the originally planned
lessons but provide the final version of ,,a sevdasson fairy tale block* how to tackle
Oscar Wilde’s fairy tale The Happy Prince with yguhildren in a more effective way.
Both teacher’s lesson plans and students” workstaeetincluded. Since the aim was to

provide lessons for further use, CD with all neaegsnaterials is enclosed at the back.
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2. Theoretical input

2.1. Why Oscar Wilde’s fairy tale The Happy Prince

The choice of the fairy tale for the research parny diploma paper was of the
personal nature to a greater extent. | remembenwhsarted learning English, the
teacher brought Oscar Wilde’s book The Happy Prama Other Stories into English
lesson. We read only a short extract from the fehy The Happy Prince and in Czech.
Nevertheless, it was challenging enough to get taetesl learning English more
intensively in order to read the original versidrnilee fairy tale and in a full length on
my own once.

This personal reason led me to decide on the usiaties fairy tale The Happy
Prince as a teaching tool to improve the studdatgjuage knowledge and foster their
appreciation of English literature. In order to popg my choice of the fairy tale for
teaching young children let me mention Naomi Lesviguotation in which she writes
that reading Wilde’s fairy tales are like ,steppintp a country of strange landscapes
and strange treasures”, and adds that even thaugé parts of the reader’s journey in
the book are difficult to travel through, ,it sendst one of its travellers, especially
when they are children, away empty-handed” (192}, 1

The main theme of the fairy tale The Happy Prirkcdove, the importance of
self-sacrifice, being helpful and recognition ofatls really important in life and thus,
the fairy tale teaches young children what aretthe human values they should seek.
Since this fairy tale is a part of literature oé ttoreign language it reflects the different
culture to some extent and supports the developofahe students” culture awareness.
In addition, the text of this fairy tale providesweonderful source for designing
interactive activities for the language practicéhwioung children since it contains rich
vocabulary input and repetitions.

Finally, the fairy tale as a literary genre vergs# to this age group as are young
children may foster their positive attitude towahdsrature of the target language and

reading in general.

31



Simplified version of the fairy tale The Happy Prirnce

Keeping the suggested criteria for a selectiormefduitable text in my mind (see
Subchapter 4.3.), | was ,forced” to simplify thagimmal version of the fairy tale The
Happy Prince for the purpose of using it with yowrtdldren. Firstly, since it is not
manageable to read a whole story with young learfderhose six key scenes from the
fairy tale to provide students with the main owdliof the story and rewrote them in
order to meet the level of English proficiency oluypg children. However, on the other
hand, | tried to preserve the original text as maslpossible in order to offer an insight
into the beauty of English literature to the studenThe simplified version of the fairy
tale The Happy Prince may be found within the Agjiess 1 — 6 since one particular

scene was always used for each lesson.

2.2. Analysis applied

The lessons were prepared for and performed wélsthhdents of the fifth grade
of the primary school aging from ten to eleven geahose level of English may be
marked as the beginners. The size of the clasgd/drom lesson to lesson but an
approximate number of my students was eighteen.

The selected research method was by means of:
- Lesson reports
- Observation sheet
- Follow — up discussion with the observer after edn lesson
- Students’ response in the individual lessons
- Students” feedback questionnairgit was filled in at the end of ,a fairy tale bldgk

- Final evaluating discussion with the observer

As regards the self - made observation sheet guirati®n for its design was
found in the booKTeaching Practice Guide FOR ASSISTANTS in the c@linyear
Project by Monika Cerna and Michaela PiSova (see Appendix 12). Befoeeactual
observing | led the session with an observer th potvent the misunderstanding of the
aim of the lessons and tackle the anticipatedatifies with the terminology. During
the lessons, it turned out that the observatioetsivas not well-structured and included

too much theoretical input. Therefore, | simplifiedsee Appendix 11) and in addition,
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the teacher was provided with the ,Terminology $hésting the options as well as
clear explanation of the particular terms (see Aylpe10). The concrete sample of one
of the filled-in observation sheets may be seefppendix 12.

In my research part | provide a reader with thrgee$ of analysis. Their

descriptions, aims and methods used are as follows:

A. ANALYSIS OF INDIVIDUAL ACTIVITIES

The research method by means of:

- Lesson report
- Students” response
- Observation sheet
- Follow-up discussion

The illustrating example of the form used:
PLANNED ACTIVITY:
ORGANIZATIONAL FORM:
DESCRIPTION:
AIMS: 1. Linguistic:

2. Others:

IN CLASS:

The aim of this type-analysis is to show potenpabfit of the individual
activities for the young learners” language andqmal enrichment.

In the preliminaries for each activity planned ® done in a lesson, | give its
brief description with the steps how to work wittand suggest the organizational form
suitable for its use. The aims of specific actestare divided into two parts ,linguistic®
and ,others®. The ,linguistic* aims cover languaigeus while the ,others” aims refer
to the intellectual and social development of thelents. In addition, bearing in mind
the theoretical input about young learners and tmteach them (see Subchapter 4.1.)
the second category of aims of activities also sakdo consideration aspects of
learning such as classroom atmosphere, sense pei@imn and competition, short
concentration span of young learners, involvemémihysical movement, increase of

students” confidence and autonomy and so on. Thbsas tries to identify to what
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extent individual activities address there objexdiv The categories of aims were
inspired by Sarah Phillips’s bookoung LearnersThe ,IN CLASS" part offers the
description of the actual performances of the itdial activities and points out both
positives and negatives of the activities.

In addition, at the end of each lesson there aradéas for homework in order
to reinforce the lesson input or make a link toftiilwing lesson.

B. CONTENT ANALYSIS OF THE LESSON PLANS AND MATERIIAS

The research method by means of:

- Lesson report
- Students” response
- Observation sheet

- Follow-up discussion

This part includes comparative analysis of the péghlessons and their actual
performances. The analysis evaluates what was goddwhat went wrong and why,

and suggests the changes in order to provide nfifeetiee lessons for further use.

C. EVALUATION OF ,A SEVEN-LESSON FAIRY TALE BLOCK*AS A WHOLE

The research method:

- Students” feedback questionnaire

- Final evaluating discussion

The aim of this final evaluation was to show whetfgeseven-lesson fairy tale
block as a whole was or was not successful and. whg results from both means of
the research method will be discussed more on #geg 57 - 59. The form of the
feedback questionnaire may be seen on the pagexd7aacollage” made from the

concrete students” answers can be found in Appelrglix
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3. Research part of diploma thesis
3.1. Lesson one
A. ANALYSIS OF INDIVIDUAL ACTIVITIES
PLANNED ACTIVITYL: Explanation of terms: fairy tale/title/author
ORGANIZATIONAL FORMWhole class work
DESCRIPTION The students are supposed to look the terms tipeirdictionary and

when given the worksheets, they are asked to rewrém on the lines provided.
AIMS: 1. Linguistic: vocabulary expansion - focus derary terms, spelling

2. Others: introduction to the topic — to set tlghtr mood in the classroom, to
awake students” curiosity, development of studentitral awareness- the fairy tale of
different culture

IN CLASS! explained the topic of the lesson by writing therd ,a fairy tale”
on the blackboard and encouraged the student®kotlap in the dictionary. It kindled
the students” competitive ambitions as they racked would be the first one to find it.
The explanation of the other two terms ,a title'dgjan author* was carried out in the
same way. The ,fairy-tale” spirit of the introdumti naturally increased the students’
interest as this kind of literary genre is veryseldo this age group of the students (one
of the comments | obtained from the teacher’s oladem sheet). After getting familiar
with the spoken form of the literary terms the stoutd were provided with the
worksheets | designed for them in advance and asked to rewrite the terms on the

lines.

PLANNED ACTIVITY 2 Multiple choice exercise — selection of the cotrditle
ORGANIZATIONAL FORMWhole class work, pair work
DESCRIPTION:The students read and translate the given titigbair worksheets (if
necessary, the usage of the dictionaries is p@jsibhen they are asked to look at the
picture of the cover design and in pairs specudataut the correct title of the fairy tale
according to what they can infer from the givenesloptions and picture). They write
their final decision into the worksheets.
AIMS 1. Linguistic: reading aloud - pronunciation, abalary expansion, spelling

2. Others: to develop the skill of makisecisions according @iven evidence,

to stimulate students” imagination
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IN CLASSII did not tell the students the title of the fatale we were going to
read however, | offered them six possibilities tingre supposed to choose from and a
colourful picture of the prince which indicated nyasiues to help the students to come
up with the correct title. This activity ran venpeothly since the students knew almost
all the vocabulary from the given options. In pahey did their guesses and we could

move on to the next task.

PLANNED ACTIVITY 3Reading aloud, translation and making own glgssar
ORGANIZATIONAL FORMWhole class work, individual work

DESCRIPTION Students one by one read and translate the s®stérom the extract
of the fairy tale (the first key scene). If thee an unknown word, a whole class
searches for it in the dictionary. A student whad$ it first, goes to the blackboard and
writes the word in English and Czech, each on arseé@ wing of the board. The rest of
the class rewrites a new word into a glossary envibrksheets.

AIMS: 1. Linguistic: reading aloud -pronunciation, vooktry expansion — descriptive
language, consolidation of the new vocabulary (spek written form)

2. Others: to develop students” sensthefcompetition, to teach them how to
work with dictionaries, building up students” audory - making glossary for
themselves and in the way which supports theimiegrstyle, involvement of physical
movement, development of students” creativity

IN CLASSRight after the first sentence, | knew that #vet tvas too difficult for
the students as they had to look up every second wmahe dictionary. Too long text
and loss of the students” concentration were thesnloobtained from the observation
sheet. Therefore, | created a completely new armdteshtext which included less
unfamiliar vocabulary for the next use. Moreovéis texperience was very beneficial
for me in order to cope with the preparation of tineher excerpts more thoughtfully.
Regardless of this fact, the activity was very stating and engaging since the
students” response to it was very positive. Thegaime absorbed in the task and
worked with natural enthusiasm not even being awéartme. Unfortunately, | had to

stop the reading of the excerpt in the middle tovenon to the next activity.
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ACTIVITY 4 Vocabulary practice — “Memory game”
ORGANIZATIONAL FORMNdividual work
DESCRIPTION The students read new English words from a baad the teacher
helps them with correct pronunciation if necessaten they are asked to cover their
glossary and the wing of the board with English dgois closed. The students write as
many English words as they remember; they can luseCizech counterparts on the
board as a clue. This is repeated again but nog/wecsa (the students write the Czech
equivalents). The last step is that a blackboamdoised completely so that the students
cannot see any word and they are challenged te wsitmany new words (both Czech
and English) as they can remember.
AIM: 1. Linguistic: consolidation of new vocabularpeth pronunciation and spelling
2. Others: competitive mood — increase of studemt€rest, developing of
students” memory
IN CLASSAs | was short of time new vocabulary was not psact enough and
in a way | suggested in thRESCRIPTIONabove. In a follow — up discussion the
observing teacher recommended that the last stépedadctivity would be sufficient for
the acquisition of new words. Lately, it was onetlod changes for better done in the
final version of the lesson one. Neverthelessotbeerver as well as the students found
the activity very amusing and motivating becauseiniolved the elements of
intellectual challenge and fun as well and suppbrtee competitive classroom

atmosphere.

ACTIVITY 5: Short description of the prince and Change otitlee
ORGANIZATIONAL FORMNdividual work
DESCRIPTION:Students write a short summary to describe theceis qualities and
characteristics according to the obtained inforaratrom the extract (4 sentences) and
have a chance to change their decision about tineatditle of the fairy tale.
AIM: 1. Linguistic: language of personal descriptioning
2. Others: developing students” interpnegaand critical abilities

IN CLASS! did not manage to do this activity with the stot$edue to the lack

of time. During the follow — up discussion the atvee recommended to integrate this
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activity as a part of homework. Therefore, theyioal homework which was only the
drawing of cover design and did not include muchimg was changed.
HOMEWORK:

A creation of the book cover according to the aldnformation from the

excerpt of the fairy tale (the title, the authde llustrator — it is student himself).
AIM: 1.Linguistic: writing, consolidation of the lessoput
2. Others: students are given a socia ail an illustrator - building up their
autonomy, drawing - development of students” cvggtand imagination
IN CLASS Since | was short of time at the end of the lasb® students were
not provided with the exact instructions what thesre supposed to do. Consequently,
many of them brought the drawings that lacked tbentpl had in mind. Besides
drawing and using their creativity | wanted thematate three literary terms (the title,
the author, the illustrator) together with the tighswers on their book designs. Thus, |
intended to reinforce what they had learnt in #gséon. | admit it was my severe fault
since | did not handle the time management of ésedn well. An illustrating example
of the student’s book cover may be seen in Appe8dix
B. CONTENT ANALYSIS OF THE LESSON PLANS AND MATERIES
Although the first lesson did not run smoothly awtording to my plan it was

of the greatest benefit for me. It provided me wvilik essential information as far as
concerned the students” exact level of Englishigiesfcy and their intellectual maturity
since | did not know them before. In addition, tleisson gave me an overall impression
of the class and helped me in a number of waystHerpreparation of the further
lessons.

The lack of time influenced the lesson in a siguifit way. One of the reasons
was that | had to explain the purpose of my bemthe classroom at the beginning of
the lesson. Next, the students were asked to ctie@itename cards in order to facilitate
my teaching. | really did not expect these intrdouc issues would take so long.
Nevertheless, besides enriching my teaching expezi¢hese valuable facts helped me

to redesign the original plan of the lesson one &better version (see Appendix 1).
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3.2. Lesson two
A. ANALYSIS OF INDIVIDUAL ACTIVITIES
PLANNED ACTIVITY 1Pre-teaching of the new vocabulary
ORGANIZATIONAL FORMWhole class work
DESCRIPTION:In their worksheets in a three-column chart, thelents have got 12

new words they will need for further tasks. Thecte: reads them and the students
repeat after him. Then, three students are chalkkbtgread one column each.
AIMS. 1. Linguistic: pronunciation, vocabulary expamsilistening
2. Others: to increase students” cenfie in reading

IN CLASS Before starting this activity | collected the démts” homework and
promised to pick up the best one which would beareled with the mark one next
lesson. | was curious how many students rememhbeedorrect title and author of the
fairy tale and therefore | asked them. To my pletasarprise, everybody put up their
hands and was eager to go and write the answettsedniackboard. Then, | distributed
the worksheets and we began with the pronuncigirantice of new vocabulary. When
challenged to read the new words on their own,stinelents coped in a fearless and

confident way almost without any mistakes in praciation.

PLANNED ACTIVITY 2'Wordsearch"
ORGANIZATIONAL FORMWhole class work and individual work
DESCRIPTION The teacher prepares a same table the studewmés d@ in their
worksheets on the blackboard. The students chaos@fothe new words, pronounce it
correctly and go to write it into the table on theard. The rest of the class does the
same in their worksheets. It is done with ten wartishe students” choice. Then the
students fill in the missing letters in their tabl@ is entirely up to them which ones).
When finished the teacher challenges them to rereeihie particular words they put
into the table, circle them and write below. Themeaprocedure is done on the
blackboard afterwards.
AIMS: 1. Linguistic: vocabulary practice — spokemrh and written form

2. Others: to support challenging andivating classroom climate and increase
students” involvement, inclusion of physical movammto lesson, development of

students” thinking skills and memory abilities
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IN CLASS! prepared the table on the board before the leksarever; | forgot
to write the numbers along the sides of it. Thelstis started complaining since it was
difficult for them to copy the exact location ofethindividual words into their
worksheets. | corrected my mistake immediately iagdve me a useful lecture that not
only a creative idea but also the technicalities tioé activity are what count.
Nevertheless, the students enjoyed the activityy veiuch and surprisingly, all
participated in a disciplined and cooperative mankreover, | expected the activity
to take much longer since it required much explanatThe advantage of a quick
completion of the task spared some time and ofsepurad the positive impact on the
further course of the lesson.

The feedback | got from the observation sheet was waery praiseful not
suggesting any changes. The activity was considegdbeneficial because it prepared
the students sufficiently for the following readingoreover, the students acquired

many new words in an effortless and amusing way.

PLANNED ACTIVITY 3Silent reading and gap-filling exercise
ORGANIZATIONAL FORMPair work, whole class work
DESCRIPTION:The students read the excerpt from the fairy (e second key
scene) and fill in the missing adjectives from blox provided. The dictionaries may be
used. The teacher is monitoring the class and hiefz&ed.
AIMS. 1. Linguistic: reading comprehension, vocabulawision and practice, spelling
2. Others: to support sense of cooperation, wotk tie dictionaries, appeal to
the students” emotions— the end of story is lefengpdevelopment of students’
interpretative skills
IN CLASS:Taking into account my experience with the lingaisomplexity of
the text from the previous lesson, this time | pregd the extract reasonably. Therefore,
any serious problems did not appear during theingafloreover, the students worked
in pairs so that they could help each other. Dunrygmonitoring | noticed that some of
them were acting in a smart manner and decidecedad only one paragraph each.
However, lately they found out that it was not vernge as they had to fulfil the next
task. The checking of the correct results was doyecalling up the students and

encouraging them to say their suggestions. In orderreinforce the students’
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comprehension the observing teacher recommendedldteng the text. However; |
think that the following exercise was sufficient.

PLANNED ACTIVITY 4Sequencing of the events
ORGANIZATIONAL FORMpair work
DESCRIPTION:The students put the jumbled sentences into theectoorder and
number them from one to six according to the infation obtained from the reading.
AIMS: 1. Linguistic: reading comprehension

2. Others: cooperation between studéniiging up their confidence since they
check themselves whether they understand, to dewtlolents” logical thinking

IN CLASS:Since | noticed that we were running out of timstdpped the
activity. The students were told that the task wdut checked the next lesson. Then, |
gave the students instructions about the homeworirder to prevent the anticipated
problems. Regardless of the fact that the actwigs not finished, it was considered
beneficial. From the observer’s point of view, ihsvan interesting way how to check
the students” comprehension of the text. Neversbelthe students liked the activity
since they were engaged in their tasks and coagaknat pairs quite well not even
noticing that the lesson was about to end.

HOMEWORK:

1. The students prepare own ,wordsearch chart* witiht words they have

learnt in the lesson for one of their classmates. irime is written on the line. It is the
same procedure as performed at the beginning désisen.

2. The students do their guesses about ,What ageréhing a little swallow
sees” and write up to three sentences to desdribe i
AIMS: 1. Linguistic: consolidation of the lesson inputeeabulary, spelling, writing

2. Others: stimulating the students’gmation and prediction-making abilities

IN CLASS The observing teacher liked the form of homewagky much since
its objective was clearly explained and it was viklstrated in the students’
worksheets. Consequently, all students completedattk successfully. The reason why
| did design the table for the students myself dittinot leave it up to them came out

from my previous teaching experience. In this tgpactivity, it is important to set the
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exact rules of a form otherwise; the students nagecup with a one-page table which
is not clear and practically useless.
B. CONTENT ANALYSIS OF THE LESSON PLANS AND MATERIAS

| was very satisfied with the overall impressiorttod lesson. Lately, the positive

comments from the observation sheet confirmed nsyraption. One of the observed
facts was that the "wordsearch" activity gave ansing and effective entry route to the
text which lacked any unfamiliar words as a consege. Next fact was that the
activity created cooperative working environmentha classroom. The lesson was well
structured and the text was of the adequate difficu

Moreover, the unexplained end of the extract le mystery and sparked
students” curiosity and thus, it made them lookvésd to the next lesson. The observer
emphasized the benefits of a smooth transitioncédgequence and natural link among
individual activities which contributed to a stroognsolidation of the lesson input. This
lesson | watched time thoughtfully and thereforepdnaged to do all intended tasks.

The final version of the lesson two can be foundppendix 2.

3.3. Lesson three
A. ANALYSIS OF INDIVIDUAL ACTIVITIES
PLANNED ACTIVITY 2dHomework — students” “wordsearch”
ORGANIZATIONAL FORMNdividual work
DESCRIPTION:In pairs the students exchange their ,wordseatabfes and try to

discover all hidden words.
AIMS: 1. Linguistic: vocabulary practice, spelling

2. Others: to create challenging and pefitive classroom atmosphere,
development of students” intellectual abilitieheyt search and discover

IN CLASSThe activity was done at the beginning of the lasmod served as an
effective revision of the vocabulary from the pras lesson. Nobody forgot to do his
homework. It pleased me and surprised me as watlesi am used to the students’
never-ending and unbelievable excuses why they haveompleted their homework.
The activity ran well and the students finishedrtheordsearch” tables very soon. In
order to move on to the next task | did not devedoy further continuation of this

activity.
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The possibilities how to improve this activity amedless however, it depends on
the teacher’s decision how much time of the ledsdmvants to devote to this activity.
The teacher can prepare a bigger chart and astutents to hide more words in there.
Or in order to make it more difficult, the studedts not write down the words which
their classmates are supposed to search for. Thewfap suggestions for the
vocabulary practice are for example a “Memory garfle$son 1) or the teacher can

challenge the students to write the sentencesdimgthe words from their charts.

PLANNED ACTIVITY 2Jigsaw activity
ORGANIZATIONAL FORMWhole class work
DESCRIPTION:The teacher prepares six sentenEdsANNED ACTIVITY 4rom the
previous lesson) on the separate pieces of papevokinteers are called up to come to
the blackboard and are given 1 sentence each. Jihay random order in front of the
class and read their sentences. The class tr# @ story into a correct order.
AIMS: 1.Linguistic: vocabulary revision, checking tleading comprehension
2. Others: to lead students towards ewaton, inclusion of physical movement
IN CLASSBefore the lesson when mentioning this activity ehserver warned
me that it might have come out of control. Howewedjd not happen and the course of
it was very smooth. The students acted in a disggdl and responsible way and
experienced fun at the same time. Regardless ofattiethat the students spoke only

Czech the activity served its purpose which wagking students” comprehension.

PLANNED ACTIVITY 3Pre-teaching of new vocabulary - matching
ORGANIZATIONAL FORMGroup work

DESCRIPTION The groups of three are provided with dictionsaréand the envelope
which contains ten new English words and theirG@zech counterparts (see Appendix
3). The groups race one another to match the dquescs. Afterwards, the students read
their matches and go to the blackboard to writenthbere. ,Memory game* as
suggested in lesson one may follow.

AIMS: 1. Linguistic: vocabulary expansion (both spoked written form)
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2. Others: to build up a sense of groo@peration, to set competitive classroom
environment — to increase students” involvementkwath dictionaries, to include an
element of physical movement

IN CLASS The activity was carried out in a competitivergpand all students
participated with enthusiasm. Surprisingly, theaist was done quickly and without
any discipline or language problems. Then the iddial students were encouraged to
read a random pair of the words. In order to cadat® the written form of new
vocabulary as well the students wrote the wordsthan blackboard. | intended to
practise the vocabulary input more as suggest&@ESCRIBTIONabove however, we
were short of time. Therefore | did move on. Ondhef recommendations | obtained
from the follow-up discussion with the observersviat it might be wise to check the
returned envelopes before the next use since dBideere not very careful when
putting back the strips.

Based on the comments from the observation sheegdtivity was found very
engaging and beneficial. It expanded students” udeay and brought elements of fun

and challenge to the classroom.

PLANNED ACTIVITY 4Reading and translation of the text
ORGANIZATIONAL FORMWhole class work
DESCRIPTION: The teacher distributes the worksheets and thdests read the
excerpt from the fairy tale (the third key scertgdch student reads and translates one
sentence.
AIMS 1. Linguistic: reading aloud — pronunciation, solidation of vocabulary input

2. Others: to let the students know wjastrange thing“ the little swallow sees
and thus, check their predictions and answer theiosity

IN CLASS:Before the actual reading | asked two students hares their
prediction about ,a strange thing“ with the resttloé class. The students could speak
their mother tongue. During the reading | collectieel students” homework in order to
check their writing and find out their creative ade The reading was done in the groups
which remained from the previous activity. It wamnd in order to save time otherwise
the students can get back to their seats to have space. The reading went well since

many words were known from the previous lessons motdmuch new vocabulary

44



appeared. However, we did not finish the wholeaxttrThe adequate difficulty of the
text but too long were the comments from the olete@m sheet. This resulted in my
shortening of the extract in order to provide meugable text for further use.
HOMEWORK:ROLE PLAY
In pairs the students learn the dialogue betweensthallow and the Happy

Prince (it is the excerpt they read in this lesbomvever, simplified into the direct
speech only). They are not supposed to know itdarth but try to remember and make
it original as much as possible since they willfpen it before the class next lesson.
They are suggested to use movements, gesturebarmbps or play with their voice.
Secondly, the students are challenged to predithéflittle swallow stays with the
Prince or not by circling one of the options: YESQ®?
AIMS: 1.Linguistic: oral practice, pronunciatiompeabulary practice

2. Others: the students are given aasoale — different identity, development of
the pair cooperation, to develop students” cragtand stimulate their imagination

IN CLASS: Since | did not handle the time management of thesdn
successfully, I informed the students about theéwank very briefly. Not coping well
with time which led to ,hurry-up® instructions ofomework were the only reproof |
obtained from the observation sheet. Otherwisepbserver liked the idea very much

B. CONTENT ANALYSIS OF THE LESSON PLANS AND MATERIES

From the observing teacher’s point of view thedeswas successful. It included

both sufficient practice for the students” acqigsibf new vocabulary and the elements
of fun. Nevertheless, according to the suggestitome the observation sheet, students”
response to the activities and my overall impressiocthe lesson a few corrections have
been done in the original lesson plan. The finasie@ of the lesson 3 can be found in

Appendix 3.

3.4. Lesson four

A. ANALYSIS OF INDIVIDUAL ACTIVITIES
PLANNED ACTIVITY dHomework — students” performances of dialogue
ORGANIZATIONAL FORMWork in pairs but a whole class involvement

DESCRIPTIONThe teacher asks for two voluntary pairs anthéiré is no response he

chooses himself at random.
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AIMS: 1.Linguistic: oral practice

2. Others: to build up students” coniickein performance before the class and to
help them overcome their shyness, development of paoperation, physical
movement — usage of gestures, developing studeneiativity

IN CLASS:Surprisingly, the students did not fear to comeaighe blackboard
with their performances. As a result, it prevensgdembarrassing situation when it
would be me to pick up the students. Both pairsedopith enthusiasm and quite well
as there were no any serious mistakes in pronuociaHowever, | had bigger
expectations such as more spontaneous and creating. The notes in the observation
sheet were following: the activity was of a greanéfit not only for the students’
language improvement but also for the developméther whole personality. On the
other side, more students should have got an apputrtto show their performances.

The suggestions are useful and might be considexetime.

PLANNED ACTIVITY 2Choral reading
ORGANIZATIONAL FORMWhole class work, group work
DESCRIPTION:The students read aloud the extract from the failg (the fourth key
point) and are encouraged to infer the meaninge®f words from the context. When
familiar with the text, the students are dividetbithe four groups and each is given
particular passages to read. The teacher rehedwsehoral reading with students and
assists them with correct intonation and rhythm.ewbperforming the teacher plays a
role of narrator.
AIMS: 1. Linguistic: reading aloud - pronunciation, gree of intonation, rhythm and
stress, practice of unknown grammar patterns, udagpexpansion

2. Others: to create supportive andlehging classroom atmosphere, to build
up sense of cooperation, to increase studentsview@nt — this activity is a sort of
back-up for shy and weak students who lack con@iden performing on their own,
physical movement- possible usage of gestures

IN CLASSThe activity was an enormous success. When | itbartlarmonized
groups” performances | felt it was one of the mammerhen a person knows that what
he or she is doing does make a sense. Regardlgbe déct that the preparation is

sometimes time-consuming, teaching young childsemarthwhile and very rewarding.
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The students enjoyed the activity very much as walice they responded
wholeheartedly and with a complete involvement.

The comments from the observation sheet only cwoefir my satisfactory
impression of the activity. Nevertheless, the olisgrteacher also suggested that the
passages assigned to individual groups were nahbadl. Consequently, some students
started losing their concentration and got restl#éswas taken into consideration and
the length of specific passages was adjusted. Dutte follow-up discussion the
observing teacher added that it was wise me joirthig choral reading. | could
intervene in the students” performing for good ey from the language point of view
but also to lift the level of students” enthusiaamd spontaneous participation.

PLANNED ACTIVITY 3Dictation of the repetitive parts from the fatgje
ORGANIZATIONAL FORMIndividual and pair work
DESCRIPTIONThe students are asked to put their worksheeesdawn on the desks.
The teacher dictates the repetitive phrases froenféliry tale to the students. One
volunteer is challenged to write on the blackbo#mgairs the students swap their texts
and together with the teacher correct each othaitgngs according to the blackboard.
AIMS 1. Linguistic: listening, spelling, written pra@ of the grammar patterns the
students read in the previous activity

2. Others: when correcting studentsgaren the role of the teacher — feeling of
own importance, to practice and develop studen&nany

IN CLASS:The activity was planned to be done with the sttelahtheir seats.
Since | felt the time press | left them in the gredrom the previous activity. However,
it turned out not to be very wise decision for tmain reasons. Firstly, the students did
not have enough own space and secondly, the uatisipehaviour appeared during
the activity. The observing teacher also recommeéndi@ng this exercise with the
students at their own seats in order to prevetlesssclassroom or any other discipline
problems. Another suggestion was that there waguéet repetition of ,the little
swallow” which was not necessary. Taking this pamib account, | changed the
sentences for the dictation. Nevertheless, thevsiictivas found very purposeful and
beneficial. From the language point of view it leda strong consolidation of the

vocabulary and grammar patterns from the previatisigy.
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HOMEWORK: CROSSWORD:
The students are supposed to finish the sentenceanslate the Czech words

into English and fill in the crossword. Thus, theidents will find out what is the
message in the middle.
AIMS: 1. Linguistic: practice of new vocabulary, spadlin

2. Others: to motivate students

IN CLASS: Since the homework was simple and clearly explaimedhe
students” worksheets it did not require much exgilan.

B. CONTENT ANALYSIS OF THE LESSON PLANS AND MATERIES

After the lesson a discussion with the observirgher followed. He pinpointed

that the lesson was well structured and involved ittensive language practice.
Moreover, since there were the elements of funpewion and challenge it increased
students” participation and made supportive workitijmate in the classroom. All

recommendations for the smoother course of theotedsave been taken into

consideration and the final version of the lessamr £an be found in Appendix 4.

3.5. Lesson five
A. ANALYSIS OF INDIVIDUAL ACTIVITIES
PLANNED ACTIVITY dHomework - the crossword
ORGANIZATIONAL FORMwWhole class work
DESCRIPTION: The students read and go to write the words thidgdfin the
crossword on the blackboard.

AIMS: 1.Linguistic: vocabulary revision and practice (spo and written form of
words)

2. Others: to set the mood in the clamsrao check students” completion of the
task, involvement of physical movement

IN CLASSRIight at the beginning of the lesson the studdmisited the message
from the crossword at me. All of them fulfilled thGbomework responsibly. Moreover,
some of them drew the pictures on their workshaeterding to the excerpt we read in
the previous lesson. From the language skills poinview, the activity aimed at
practising the vocabulary input from the lessonrfand according to the observation

sheet it was successfully achieved.
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PLANNED ACTIVITY 2Students” presentation
ORGANIZATIONAL FORMGroup work
DESCRIPTION:The class are provided with the worksheets anddeliv into five
groups of three. Each group reads a particularagastrom the extract (the fifth key
scene of the fairy tale) which is colourfully numée for them. The students look up
the new vocabulary in dictionaries and write thero ithe glossary in the worksheets.
The task is to prepare presentation for the reghefclass (1 student — makes the
glossary on the board, 1 student reads the pati@aragraph and 1 student translates
for the others).
AIMS: 1. Linguistic: oral practice, listening, vocabyl@axpansion

2. Others: to make the students exploeevalue of group cooperation and thus,
teach them to come to the terms (to assign indalidules and negotiate the form of the
presentation), to elicit students” excitement, twreéase students” confidence in
performing before the class, to develop studentsativity, to bring an element of
movement

IN CLASSAfter my ensuring that everybody knew what he wagspesed to do,
the students started working on their tasks. Tlems were ready to perform very soon
since the individual passages were short and efdaquate difficulty. The course of the
individual presentations went smoothly and from stiedents” positive responses and
engagement | recognized that they enjoyed the igcti®ometimes, | helped the
students with the correct pronunciation or spellafghew vocabulary or encouraged
them to speak up. The commentary from the observatheet was following: the
activity provided the space for students” creativiind thus, elicited their great
enthusiasm to participate. In addition, it suppdbudents” sense of achievement as the

task was relevant to the level of their languageviadge.

PLANNED ACTIVITY 3Putting the story together

ORGANIZATIONAL FORMWhole class

DESCRIPTION The students are encouraged to arrange the thadivpassages of the
fairy tale (the previous presentations) in corggcder.

AIMS: 1. Linguistic: reading comprehension
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2. Others: to create cooperative wagkatmosphere, to stimulate students’
logical thinking - the students are challengeddme up with the solutions and express
their own opinions

IN CLASSThere were only a few minutes left from the lesand therefore, the
activity was done in hurry. The students discusseily and many of them came up
with the reasonable arguments to defend their opsi Finally, we agreed on the
correct order of individual passages and piecedettieact of the fairy tale together
successfully. Regardless of the fact that the esfieculation ran in the mother tongue,
it was an interesting and motivating way of cheglstudents” understanding of the text
(one of the notes from the observation sheet).

PLANNED ACTIVITY 4A game ,Getting warmer and warmer*

ORGANIZATIONAL FORMWhole class work

DESCRIPTIONA volunteer is sent behind the door. The claseegon one new word
from the blackboard which is written on a piecedlw paper and hidden somewhere in
the classroom then. The student is called in andeaeches for the word. The whole
class keeps pronouncing the word in a low or lootter according to the distance
between the particular student and the hidden word.

AIMS 1. Linguistic: pronunciation and vocabulary preet

2. Others: to set playful mood of timel ef lesson, to elicit students” emotional
involvement (excitement and thrill of the game)irtdude a great deal of movement

IN CLASS!n order to provide the students with instructiémstheir homework
| did not manage do this activity with them. | rejed that | had not coped wisely with
the time management of the lesson because accotdingy previous teaching
experience this activity is very engaging. Besid#@ensive pronunciation practice it
also brings a great deal of fun and enjoymenttiméoclassroom.

HOMEWORK: The students are provided with the last key sadnibe fairy
tale The Happy Prince in advance. They read ankl Ugothe unfamiliar words in the
dictionary. Their task is to make their own “FAIRMALE GLOSARY”. The form and
appearance is entirely up to them however, thelimesdsuch as follow are required.

PUPIL"S NAME:
A FAIRY TALE:
AN AUTHOR:
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The students are encouraged to use their creaawity imagination (different
colours, big letters, and pictures — by their hanghotos). It should be emphasized that
a dictionary is for their use and more effectivarfeng. Since there are not many new
words in the text, the students are supposed todwaohrough their old worksheets and
add at least eight words they learnt in the previegsons.

AIMS: 1. Linguistic: vocabulary practice, spelling

2. Others: developing students” autonamg individuality - they are assigned
the role of a designer, to develop students” arigatind stimulate their imagination

IN CLASS:I instructed the students about their homework wvguickly and
briefly because we ran out of time. However, it via$ necessary anyway because it
was clear from their worksheets.

B. CONTENT ANALYSIS OF THE LESSON PLANS AND MATERIES

One of the suggestions from the follow-up discussias not to perform the

first activity (crossword) to such extent. The wgt on the blackboard was not
necessary since it did not lead to any further inoation. Or only the students’
homework could be collected for checking. Consetiyeit would save time for the
last activity which was found more beneficial sintavas focusing on the intensive
practice of the pronunciation of the lesson vocakyinput.

When changing the original teaching plan and sttsdemorksheets of the lesson
five for better | took this reasonable remark iotmsideration as well. The final version
can be seen in Appendix 5. Nevertheless, when atrafuwhether the lesson was a
success or failed in achieving the general aimuothéring students” mastery of the
foreign language the observer said that all aawiperformed brought much profit.
Moreover, according to a great students” involvanika lesson was interesting and

motivating.

3.6. Lesson six

A. ANALYSIS OF INDIVIDUAL ACTIVITIES
PLANNED ACTIVITY 1'BINGO”
ORGANIZATIONAL FORMNdividual work, whole class involvement
DESCRIPTION:Each student is given a different ,word box* whicbntains new

English words from the extract the students weppessed to read for their homework.
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The teacher says the Czech words and the studeheyihave the English equivalents
in their ,wordboxes” cross them out. The studernthwio words left says ,bingo“ and
the teacher checks his box. If it is correct thedsht gets mark one. The same is done
again but now the students are provided with thecEzword box" and the teacher says
the words in English.
AIMS 1. Linguistic: listening, practice and consolidat of the vocabulary from the
homework

2. Others: to set playful mood in thassroom, to stimulate students” feelings
and competitive ambitions

IN CLASS:The lesson started with checking the students” arie Most of
the ,Fairy tale dictionaries* were really amazingdathus, acknowledged that young
children’s creativity and originality is endlese¢sAppendix 9). Some of these ,art
pieces” were displayed in the classroom in ordeméke the students feel appreciated
for their careful work and thus, let them know théiat they did was purposeful.

After such a pleasurable introduction of the lessmtarted the first planned
activity. | had to calm down the students a litle they were still very excited.
However, it did not require much effort since thggt fully involved in a Bingo game
and totally forgot about the dictionaries. The stg enjoyed the activity very much
and wanted to carry on. However, | did prepare only ,word boxes” for each and we

had to move on anyway.

PLANNED ACTIVITY 2:Wrong spelling”
ORGANIZATIONAL FORMIndividual work
DESCRIPTION The worksheets are distributed and the studemseacouraged to
create the right words from the jumbled letters.
AIMS 1. Linguistic: vocabulary practice, spelling

2. Others: to make challenging classradmosphere, physical movement

IN CLASS:The activity was done in the competitive spirit @ndmy pleasant
surprise; it was managed very quickly without angfalems. The first six students went
to the blackboard and wrote the correct spellingha&f individual words. From the

observer's point of view the task was very benafigince it helped students to
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consolidate the written form of the vocabulary ihplMoreover, it was done in a

motivating and amusing way.

PLANNED ACTIVITY 3,Reading race" activity
ORGANIZATIONAL FORMGroup work
DESCRIPTION:The students are divided into the groups and gachp is provided
with a set of six comprehension questions concgrtiie extract from the fairy tale (the
last key scene) they were supposed to read for hloenework. The task of each group
is to cooperate on the answering of the questisrsan as possible and write them on
the reverse side of the particular strips. Wheredbey have to piece the story together.
The extract is in the students” worksheets sothiggt can use it if necessary.
AIMS: 1. Linguistic: reading comprehension, writing

2. Others: to elicit students” competitambitions, to develop students” logical
thinking

IN CLASS:Not all the groups were of a same number of stedand thus, it
could be considered unfair. However, the studemtsxdt complain which pleased me.
The group which finished the task as first actey wasely. It was a group of three and
each student worked on two questions separatetlidihot cause pointless confusion
and mess as it happened in the case of one gragaréess of the spelling mistakes in
some of the students” answers, the task was caosdpteccessfully by all groups. Then,
the individual groups were encouraged to read aadskte one answer, of course
following the correct order of the events. Thereswa negative feedback to this
activity in the observation sheet. On the contraggording to the observer it was very
engaging task which contributed to the developmehtthe students” language
knowledge with a great deal.

HOMEWORK: ,Brainstorming” task
1. The students are asked to browse through thleiwaksheets and refresh their

memory in order to do brainstorming about Oscamdé/# fairy tale The Happy Prince.
2. They write 5 sentences about the fairy taletandb use as many words from “their
brainstorming” as possible.

AIMS: 1. Linguistic: writing, revision of the previousdsons input
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2. Others: to develop students” indepand, to elicit students” thoughts and
feelings, to stimulate students” memory

IN CLASS:The observing teacher liked the idea of homeworly weuch. From
his viewpoint it was thought - provoking activityhieh helped to reinforce the language
input of the previous lessons. In addition, theletius were encouraged to sum up their
knowledge about the fairy tale The Happy Prince.

B. CONTENT ANALYSIS OF THE LESSON PLANS AND MATERIAS

To conclude, according to the students” responisesldsson six was very

enjoyable and promoted intensive language praeti¢cke same time. In the follow-up
discussion the observer suggested that the ae8vitiere relevant to the students”
proficiency of English and thus, they provided thewith feeling of success and
achievement. The time management of the lessoraisashandled well and therefore,
the plan of the lesson six was not changed asa# Appendix 6).

Obviously, when used with the other class the @wisthe lesson may vary
considerably. The factors such as the size of s cwhether the students are used to

working in groups, their intellectual maturity asd on have to be taken into account.

3.7. Lesson seven

A. ANALYSIS OF INDIVIDUAL ACTIVITIES
PLANNED ACTIVITY dHomework (,, brainstorming sentences")
ORGANIZATIONAL FORMGroup work, whole class involvement
DESCRIPTION:The students share their ,brainstorming circleghwheir classmates

in a group. Then, individual students are askedi¢& up one sentence and read it for
the profit of a whole class.
AIMS: 1. Linguistic: listening, reading

2. Others: to create classroom atmospivéh sense of sharing and appreciation,
to include element of movement

IN CLASSI divided students into six groups and encouragedtto share and
compare each other’s brainstorming circles. Thoes,students could see what all they
learnt about the fairy tale The Happy Prince. Iswlane very quickly since | wanted to
pay more attention to the next planned activifidse observer found this activity quite
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useful for the vocabulary revision. As a resulg students coped well in the task which
followed.

PLANNED ACTIVITY 2Reading comprehension
ORGANIZATIONAL FORMGroup work
DESCRIPTION There are six groups in the classroom. Eachvergseven titles and
six shortened key scenes of the fairy tale The Mdfnce from the previous lessons.
One title is extra to make it more difficult. Theudents are supposed to match the
scenes with the correct titles.
AIMS: 1. Linguistic: reading comprehension, revisiorhe previous lessons input

2. Others: to set competitive classraoood but make the students explore the
value of group cooperation, to develop studentichd thinking

IN CLASSI1n order to make the students cooperate withirgthep effectively |
advised them to read two paragraphs each (all grenpept one were of three). Then |
suggested sharing the information with the rest megbtiating on the possible correct
title. During the task | walked around the classnoand encouraged the individual
groups by providing them with helpful hints and coants. Unexpectedly, the students
were doing well and all of them completed the taiscessfully.

From the observing teacher’'s point of view, theivétgt kept the students
engaged because it was not only amusing but indole element of intellectual
challenge as well. Moreover, it brought the summairythe whole fairy tale which

enabled smooth transition to the next studentskwothe classroom.

PLANNED ACTIVITY 3COLLAGE

ORGANIZATIONAL FORMGroup work

DESCRIPTION:Each group gets a large sheet of paper and isosadpto make a
collage of one scene from the fairy tale. The sttglean either choose or the teacher
assigns the individual paragraphs to the group® Stadents draw the scenes and
rewrite their particular passage on the collageerélare no set rules about the form but

the following headlines are required:
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TITLE: HRPY PRINCE

AUTHOR: OSCAR WDE
SCENE: (for example): THE DESCRIBTION OF THE HAPPY PRINCE
ILLUSTRATORS: (students” namem a particular group)

AIMS: 1. Linguistic: vocabulary practice, writing

2. Others: to create relaxed and creatiorking classroom environment, to
develop students” creativity and fantasy

IN CLASSWhen working on the collages the class got quaisy. However, in
a case of such activities it is natural since theents have to discuss the appearance of
the collage and individual students” roles withie group. Students” enthusiasm, high
participation and creative attitude were signs thatactivity was enjoyable. Moreover,
the observation sheet confirmed that the activityught for language development as
well. Unfortunately, from the lack of time the sands did not manage to finish their
collages. Since it was the last encounter with fdigy tale block” | promised to talk
with their teacher to let them complete the task fesson and then display the collages
in the classroom so that they could share and tbeg groups” works.

B. CONTENT ANALYSIS OF THE LESSON PLANS AND MATERIES

The overall aim of the lesson seven was to sum sgaOWilde” fairy tale The

Happy Prince, help the students to order their ghtaiand let them make their own
opinion about it. According to the students” caflagtheir successful acting in the tasks
and comments in the observation sheet the aim alas\ed. From the observer’s point
of view the last lesson was very thought—provokang enjoyable. It included activities
which focused on the students” language improveraedteducation of their whole
personality as well. | did not change the versibthe lesson seven at all. Nevertheless,
one of the conclusions is that the time manageinasnto be considered more carefully
and wisely next time. Since the students” workshaet not used in this lesson only

teacher’s lesson plan can be found in Appendix 7.
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3.8. Evaluation of ,a seven — lesson fairy tale bé&" as a whole
3.8.1. Students” feedback questionnaire
The form of the feedback questionnaire was anongnaoal written in Czech on
the blackboard. The students of the 5th grade haveot a sufficient vocabulary and
their mastery of English is right at the beginnittigrefore they were asked to answer
the questions in Czech. My decision to design tiestijonnaire in Czech also supports
Sarah Phillips’s quotation saying as follows:

.Feedback should be done in the children” nativglage, as the aim is not to
practice English, but to involve the children iafeing process” (1993, 11).

In addition, | intended to make the students exgthesir opinions and feelings
about the ,fairy tale block spontaneously and liyda order find out whether and for
what reasons the lessons were or were not beriefiicidhem. It was done with my
assistance to be of any help since children of sagd# keep asking ,never-ending*
questions. The form of the questionnaire was falhguw

Nazev pohadky:

Autor pohadky:

Libily/ nelibily se ti ,oohadkové hodiny“? :
A proé? .

Co nového ses natil v anglickém jazyce:
- kolik slovicek a uve’ 3 piklady:

- fraze:

- néco jiného ses n&il?:

Chces jeS€ néco napsat?:

| got the feedback from all students who took parthis ,seven — lesson fairy
tale block® as they were all present that lessdre fiesults were not evaluated from the
quantitative point of view but | focused on theatsity and originality of the answers.
Consequently, | do not state exact numbers of stadend yes/no answers referring to
particular questions but bring an insight into stid” opinions in general. When
assessing the results from the questionnairegyyidfeut that all students were able to
write the title and author of the fairy tale cottg@nd there was no positive answer to
the question: ,Nelibily se ti ,pohadkové hodiny“Zdording to the students” answers
the lessons were enjoyable because:
- There was a great deal of fun

- The activities were amusing and interesting
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-students emphasised that finally they were ,d@ogething creative® in the classroom
and for their homework as well (collages, fairyetdictionaries, book cover)

- Many students felt that they were playing mostha time but also leant many new
and useful things (This supports my belief andarmdy mine that students can play and
learn at the same time.)

- ,The teacher was very nice and praised us alltihhe. “ (This note suggests that
besides relevant teaching materials also teaclpesgive attitude and his enthusiasm
are important for supportive learning classroomiremment.)

- students liked the fairy tale characters (It aon$ the fact that the students of this age
group enjoy working with the fairy tales more thawth other classroom materials
lacking such personal appeal.)

To the question ,Co nového ses diw anglickém jazyce?" most students
answered that they acquired a great deal of neww fale vocabulary” and all of them
wrote three examples at least. To my pleasant isetpthere were not almost spelling
mistakes in the words. Everybody also managed itevwane of the ,the repetitive
phrases” from the choral reading. From the langyagat of view, the students felt
very confident to claim that they ,improved theindgtish enormously“. Under the
caption ,réco jiného ses n&il?“ the students” answers were that they learmt fo
example how to look up new words in dictionarieswhto cooperate with their
classmates or how to ,read in a choral®.

When answering to the last question ,Chce&¢jesto napsat?“ most of the
students noted that they would like to read famlgd in English lessons more frequently
or play such ,amazing games” at least. A few sttglatso suggested that they found
these lessons more motivating than the usual tektbased ones. Only two students
were ,eager” to read the story in original oncenc®il brought Oscar Wilde's book in
Czech into the first lesson one student came tantewas interested in reading next
fairy tales from this collection.

To conclude, the positive feedback from the stuslesitowed that ,a seven-
lesson fairy tale block” was very enjoyable forrthand brought many positives for
their language and overall enrichment as well. page” from the students” divergent
answers and opinions was made and may be seemenéix 13.
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3.8.2. Final discussion with the observer

Leaving aside before mentioned problems which gecumn the lessons and
were solved anyway, the observing teacher founskeyen - lesson fairy tale block” for
teaching with young children beneficial for a numbgreasons.

One of them was that the fairy tale as a literaggrg is very close to this age
group as young children and therefore, provokedesits” emotional involvement and
had a powerful appeal to them. Since the studerte wmtroduced to the fairy tale of
different country it enriched their culture awarsmie¢o some extent and fostered their
positive attitude towards literature of target laage.

Another positive fact mentioned was that the ,sevéssson fairy tale block®
included a variety of activities: some quiet, soawtive, some involving the whole
class, some in pairs or groups. Besides intensinguage practice these changes of
pace and focus helped keep the children interemtedmotivated and in addition, let
them explore the value of cooperation and competiti

From the observer’'s point of view, many activitiequired involvement of
students” creativity and imagination which conttdsl to their overall personal
development. The achievement of all tasks was foalelant to English proficiency of
the students. Moreover, other positive suggestioere that ,a seven - lesson fairy tale
block® brought challenging and supportive learnaigmosphere into the classroom and
developed students” autonomy and confidence.

To conclude, this chapter showed different factd seasons when it
comes to the question whether and why the fairg fassons were or were not
beneficial. Perhaps, the last to be said is thatdihccess or failure of the lessons
depends on the teacher’s planning and preparati@ngreat extent. Regardless of the
fact of how time — consuming it sometimes may beés itremendously rewarding if
prepared thoughtfully and purposefully. This istgatarly true when working with
young children since they respond wholeheartedlyhto teacher’s efforts and know

instinctively whether he enjoys working with themnot.
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CONCLUSION

The diploma paper as a whole tries to answer tlestgpn ,How can fairy tales
contribute to the development of a child as boyleang reader and a young learner of a
foreign language?*

Theoretical part looks at the fairy tales as aditg genre which brings the world
of fantasy, enchantment and entertainment but lager educational function as well.
Secondly, it aims to discuss a possible inclusibrthe fairy tales into the English
lessons with young children for the benefit of &rtanguage improvement as well as
their personal enrichment.

The general aim of my practical part was to furttiee students” mastery of
English and support their overall development byanseof using Oscar Wilde’s fairy
tale The Happy Prince in a motivating way.

One of my assumptions is that the effectivenesarofactivity is relative to
students” response to it and that no one typetofitgds in itself more motivating than
any other. What some students find engaging canmapsrbe totally dismissed by the
others. In general, the activities should be imtigva, stimulating students” enthusiasm
and involve elements of fun as well as intellectaaallenge. The classroom work
should get the students busy but make them fediy@memotions about what they do.

The ,seven — lesson fairy tale block” includes aeseof activities that besides
language focus also take into consideration aspddearning such as young children’s
short concentration span, need of movement, invoére of different organizational
classroom forms, development of students” autonamegtion of the challenging and
relaxed classroom atmosphere, increase of studemnéest and active participation,
value of cooperation and development of studemésitivity and imagination. A teacher
is provided with one of the possible ways how te adairy tale for the development of
students” English language knowledge and bring pag amusement into the
classroom teaching at the same time.

To conclude, the thesis tries to show fairy talesnf two different points of
view. Firstly, they are depicted as a unique litgrgenre with its aesthetical and
educational value. Secondly, fairy tales are cared as a one of the highly motivating

teaching materials for young children.
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RESUME

Tato diplomova prace se zabyva tématem picisp pohadek pro rozvoj die a
to jak, mladéhaten&e vstupujiciho do knizniho &a fantazie a zazréktak i studenta
anglického jazyka. Na jedné stégje zde pohadka vnimana jako literarni zanr se svou
nezangnitelnou vnitni bohatosti. Na strandruhé, jako mnohem vice motivujici
material pro zlepSeni Uroyranglického jazyka nez jsou tradi Skolni @ebnice.

Po formalni strance je diplomova prace meda na d¥ hlavni ¢asti —
teoretickou a praktickou. Teoretickast secleni do gti zakladnich kapitol a &Sina
Z nich obsahuje dalSi UZeji zafané podkapitoly.

Po Gvodu nasleduje kapitola druhd s nazvem ,Pohgaio literarni Zanr pro
déti“. V jednotlivych podkapitolach jsou pohadkyédiny jako jeden z vysoce kvalitnich
literarnich zank nesouci moudrost,édéni a duchovni hodnoty specifického naroda.
Poukazuje se tak na jejich nenahraditelnost ve jyditste v jedingénou osobnost a
¢ten&e vyznd&ujicim se vyrovnanymi zajmy. Na jedné stfgmohadky pinasSeji st
plny kouzel, adivu a zabavy. Ale také slouzi jalewysychajici zdroj vz#ani, podeni
a informaci. Upefuji mravni a etické zasady v &ita wi ho zékladnimu zivotnimu
kodexu, Ze kazdy skutek méa své nasledky, a fbumou trestu nebo odiny.

Jedna z dlezitych funkci pohadek, ktera je zmiima je, Ze finaseji smysl| dad
do chaotického s¥a mladéhoctende, ktery jedt nema tolik zkuSenosti a mnohdy
nerozumi spoustveéci. Pohadky tak diky své jednoduchosti a nazorrslstizi jako
most mezi déma s¥ty, swtem dosplych a dti. DalSi fakt podporujici idezitost
pohadek v Zivat mladéhoctenéde je, Ze vzbuzuji a stimuluji zvidavost i@gstavivost.
Napomahaji rozvoji inteligence a poznavacich schepinale také moenptsobi na
citové prozivani déte. Pohadky $in&Si pocit jistoty a bezge neba nikdy nenechaji
mladéhoctende na pochybach otegsného koncei nevyfeSené situace. Dobro vzdy
zvitézi a zlo dostava odpovidajici trest. Cilem této itkhyp je poukazat na
nezastupitelné misto pohadek v lidském Zyatto nejen pro jejich estetickou hodnotu
ale hlavig pro jejich vychovnou a vzthvaci funkci.
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Kapitola teti ,Prinos literatury (pohadek) pro socialni rozvaijtitl se snazi
shrnout dvody pra@ je dilezité pstovat v dtech lasku k urleckému slovu, ke
kniham a literatie jako takové jiz od rannéhcku. Kniha totiz vyznam prispiva
k rozSiovani slovniho bohatstvi mladélitende. Tim, Ze se stava &y v ceths,
snadno ovlada i pravopis slov, které ukalikrat vidél. A nejen to, jeho schopnosti
vyjadirovani a mluveni o svych nazorech se rozvijeji takératura napoméahéa budovat
¢tenduav celozivotni postoj keSeni problérin a rozviji jeho kritické mySleni a tieni
asudku. Di¢ je diky spoluprozivanim s kniznimi hrdiny vedenedcialnimu citni a
za&ina byt mnohem otéergjSi k lidskym problénim.

Do tohoto bodu diplomové prace jsou pohadky pogsgv z literarniho
pohledu. Kapitola&tvrta ,Pouzivani pohadek v jazykoviéde s mladSimi zaky" zgna
pohadky povaZovat jako jeden z vysoce motivujiaiéebnich materi@l pro rozvoj
ciziho jazyka, vtomto fjppact angliétiny. Prvni podkapitola ,Mlady Zak" rozebira
specifika a pdeby této ¥kové skupiny fi uceni. Vyzdvihuje se ndklad, z&azeni
pohybuci ¢etnost aktivit pro zabr&ni ztraty koncentrace zakOrganiz&ni formy jako
prace ve skupinkach a ve dvdjach jsou zvazovany také, néboyznamr napomahaji
k rozvoji smyslu spolupréci mezi ziak

Na otazku ,Pro pouzivat literaturu/pohadkyiphodinach anglického jazyka“ se
snazi odpogdét dalSi podkapitola. Jeden z opodstagich divoda je nagriklad to, Ze
literatura @inaSi do hodin zajimava témata, ktera jsou pro énlddky mnohem
motivujici nez obvyklé texty a aseni v webnicich. Tim, Zze Zagiou literaturu jiného
narodu, roz§uji si obzor o kultie, tradicich a spotenském postaveni lidi dané zem
Prace s literaturou fie i vyznamnym zjsobem pispét ke zlepSeni a vytieni
pozitivni atmosféry p hodinach anglického jazyka, coz podporuje mnoiavanych
zdroja v této podkapitole.

Déle je rozebirano, co jgeba zvazit a jak postupovatipybéru vhodného
jazykova naronost textu. Pokud text obsahuje mnoho neznamycticsk, spiSe to
studenty odrazuje aripasi pocit neusggchu. Ale na druhou stranu je poukazovano na
zajimavost a {sobivost literarniho dila, coZ the vést studenty kipkonani této
lingvistické bariery. Otdzka zda pouzit zjednodwdewerzi literdrniho dila je také
diskutovana jako jeden z biddéto podkapitoly. Witel by se &l snazit zapojit zaky do
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procesu jejich &eni co nejvic. Jeden z moznychiagphi je, Ze sami zaci si vyberou
pohédku, kterou chji v hodindch anglického jazykiast.

Podkapitola ,Inspirace pro praci s pohadkamifingsSi spoustu kreativnich
navrhi pro Witele, jak zabavnym a efektivnim {gobem pouzit pohadku pro
zdokonaleni trowhanglického jazyka zdk Nagiklad, vybudovani knizniho koutku ve
tiide, maze Zaky vést k intenzigsimu cteni a vytvaeni positivniho vztahu k literatel
cilového jazyka. Gitel mize motivovat Zaky k napsani vlastni pohadky a tavifet
nejen psanou formu jazyka ale také jejich kreativivytvoreni kolaze po igcteni
pohadky nebo vedeni si vlastniho pohadkového stkunijsou dalSi navrhy pro
zajimavou a motivujici praci s pohadkou.

Zaci studujici cizi jazyk se zdokonaluji ¢&ytech zakladnich oblastech a to
¢teni, mluveni, psani a poslech. Pata kapitola ,Bkgako zdroj pro vytvieni aktivit
zan®iujici se na zdokonaleni jednotlivych jazykovych edwosti” popisuje, jak fize
byt vyuzita prace s pohadkou pro rozvoj jazykovéngetence zak Jeden z faki
ktery je zde zmigny je i to, Ze Zaci mladSihatku se lépe &i cizimu jazyku hrou a
zabavnymi aktivitami a slozité vy&tovani gramaticky neni piba, dokonce je to i
nékdy bezdéelné.

Dali cela podkapitola Cteni* se ¥nuje rozvijeniétecich schopnosti Zaék
pomoci ,poh&dkovych® aktivit. Zittaziuje se zde, Zéteni potichu a nahlas jsou &v
rizné metodyCteni potichu se za#iuje na porozuini podstaty textu a studenti jsou
vedeni ktomu, aby poznali, co je relevantni a mdegavali kazdé druhé slovo ve
slovniku. Dal§i metoda je sborowteni. Je to vhodny figob jak procwuiit vyslovnost,
intonaci a rytmus anglického jazyka, ale také jabdgjit slabsi a ménsebe¥domé
Zzaky. Déle se zde uvadi, Ze jséiudruhy aktivit, které fispivaji k efektivijSimucteni.
Aktivity pifed samotnymctenim pomahaji studeith nejenom zvladnout jazykoveé
problémy, ale také mohou navodit spravnou atmosfértide.

V nésledujicich podkapitolach ,Mluveni“, ,Psani’,Roslech” je rozebirano, jak
prace s pohadkou ime pozitivié prispét k rozvoji a zdokonaleniéthto dovednosti
mladSich Zzak Spoustu zajimavych ,pohadkovych” aktivit je zdeadno pro

inspiraci.
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Cilem praktickécasti diplomové prace bylo seznamit studenty patékaiku
zékladni Skoly s Oscar Wildeovou pohadkaasiny Princ. Pro tentosél byl vytvaeen
zabavny ,sedmihodinovy pohadkovy blok®, ktery zakjenaktivity zanttené nejen na
zlepSeni jazykové znalosti anglny, ale i na celkovy rozvoj osobnosti student
Duvody pro vybrani této pohadky byly 2tgi ¢asti osobni. JelikoZz text pohadky
neodpovidal jazykovym moZnostem cilové skupinyabsjtvaena nova zjednodusena
verze. V uvodu praktickéasti jsou popsany vybrané metody pro hodnocentiefelsti
jednotlivych aktivit a hodin jako celek.

Dale pak vyzkumnacast diplomové prace nabizi podrobnou analyzu
.pohadkovych hodin®“. Poukazuje nejen na pozitiva iaha problémy, které seshem
hodin objevily. Na zéklatinavrzenych zin byly pavodni plany hodin fepracovany a
efektivnejSi  verze tohoto ,sedmihodinového bloku® je nabi@nuke shlédnuti
v prilohdch 1 — 7. Cilem bylo poskytnout motivujici evél k dalSimu vyuZzivani, proto
i CD obsahuijici, jak plany hodin procitele, tak i pracovni listy pro studenty je
piilozeno.

Po ukorteni prace s touto pohadkou studenti vyplnili doiiezktery slouzil pro
ziskani zptné vazby zda tyto ,pohadkové hodiny“ byly pré péinosné a papads
jak. Hodnoceni studeintbylo velmi kladné. Odpaddi byly nagiklad, Ze se studenti
wcili hledat ve slovniku a i kdyZz #h pocit, Ze si celou dobu ,hrali“, tak se r@lu
spoustu novych slo#k. Hodiny pro 8 byly pIné zabavy adkolik student si dokonce
tuto knihu ch&lo precist v pivodnim zrni. WKitel, ktery se Gastnil jednotlivych hodin,
povazoval ,pohadkovy blok" za velmi U&ny a pinosny pro studenty z mnoha
duvodi. Studenti byli nafiklad vedeni ke spolupraci, rozvijela se jejich satatnost,
kreativita ale i jazykové schopnosti. PodrgBhrozbor jak dotazniku pro studenty, tak i
nazoru ditele je zdéazen na za&r praktickécasti.

Na zawr, diplomova prace se sna#im@st pohled na pohadku ze dvoutiila
jedné stra# je to literarni dilo, které formuje nazory a hognmladéhoctende. A na
strar¢ druhé, je vnimana jako jeden z vhodnychtingsnych materiél pro vyuku

anglického jazyka s mladSimi zaky.
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APPENDIX 1

Lesson 1 - Teacher’s plan

1. EXPLANATION OF THE TERMS: the fairy tale/title/a uthor

The students are supposed to look the terms inditteonary and when given the
worksheets, they are asked to rewrite them onitles provided.

2. MULTIPLE-CHOICE EXERCISE — TO SELECT THE CORRECT T ITLE OF
THE FAIRY TALE

THE RICH PRINCE

THE HAPPY PRINCE
THE BEAUTIFUL PRINCE
THE ANGRY PRINCE
THE SAD PRINCE

THE GOLDEN PRINCE

The students read and translate the given titlésaim worksheets (if necessary usage of
the dictionaries), then they are asked to lookhatgicture of the cover design and in
pairs speculate about the correct title of theyféate according to what they can infer
from the given clues (options and picture) and evtiheir final decision into the
worksheets.

3. READING ALOUD AND MAKING OWN GLOSSARY

Students one by one read and translate the sesté&ooe the extract of the fairy tale
(the first key scene), if there is an unknown wdh& whole class search for it in the
dictionary. The student who finds it first, goeste blackboard and writes the word in
English and Czech, each on a separate wing. Thefréise class rewrites a new word
into a glossary on their worksheets.

Title:
Author:

HIGH above the city, on a tall column, stands the statue of the
Prince. His whole body is golden. He has got two bright sapphires for his eyes
and there is a large red ruby on his sword. People admire him and say: "He is as
beautiful as a weathercock”. “Why can't you be like the Prince?" asks a
sensible mother of her little boy who is crying. "The Prince never cries
for anything. ,I am glad there is someone in the world who is very happy," says
a disappointed man as he passes by the wonderful statue. ,He looks just like an
angel," say the children.
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APPENDIX 1

4. VOCABULARY PRACTICE — ,Memory game*

The blackboard is closed and the students are dekamler their glossary and write as
many new words (both Czech and English) as theyemember.

5. CHANGE OF THE TITLE?

The students are given a chance to change thesiale@bout the correct title of the
fairy tale according to the information from thedéng the extract.

HOMEWORK:

1. Design your own book cover:
- the correct title:

- the author:

- the illustrator — it is YOU:-)

2. Use the information from the fairy tale and erét short description of the statue of
the Happy Prince on your book cover (6 sentences):

The Happy Prince is/has got/....
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Lesson 1 - Student’s worksheet
NAME:

1. What is a fairy tale / author / title?

A

OscAarR WILDE

2. What do you think is the title of a fairy tale?

THE RICH PRINCE

THE HAPPY PRINCE
THE BEAUTIFUL PRINCE
THE ANGRY PRINCE
THE SAD PRINCE

THE GOLDEN PRINCE
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3. Discuss it with your partner and choose one of the suggestions.

The title of the fairy tale is

4. Read and translate the first key scene of the fairy tale, if there are the
words you do not know, look them up in the dictionary and write them
below into your glossary. (Title - use a pencil)

Title:
Author:

IGH above the city, on a tall column, stands the statue of the
Prince. His whole body is golden. He has got two bright sapphires for
his eyes and there is a large red ruby on his sword.

People admire him and say: "He is as beautiful as a weathercock”.

"Why can't you be like the Prince?" asks a sensible mother of her little
boy who is crying. "The Prince never cries for anything."

"l am glad there is someone in the world who is very happy," says a
disappointed man as he passes by the wonderful statue.

"He looks just like an angel," say the children.

GLOSSARY:  ENGLISH CZECH (PICTURE)
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5. Cover your glossary and write as many new words as you remember.

6. After all this do you want to change your decision about the correct title of
the fairy tale???
The title:

HOMEWORK:

1. Design your own book cover:
- the correct title:

- the author:

- the illustrator - it is YOU:-)

2. Use the information from the fairy tale and write a short description of the
statue of the Happy Prince on your book cover (6 sentences):

The Happy Prince is/has got/....
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Lesson 2 — Teacher’s plan

1. NEW VOCABULARY

The teacher reads the words and the students refieathim, then three students are
challenged to read one column each.

swallow — vlastovka single - jediny wing - kiidlo

distant — vzdaleny surprised —igkvapeny soft - jemny

hurry — sgch drop - kapka confused - zmateny
decide — rozhodnout fall - spadnout strange - zvlastni

2. WORDSEARCH

2 3 4 5 6 7 8 9 10

PO OINOO|OIRAWIN|F

A. The teacher prepares a same table on the bladkbo

B. The students choose one of the new words, pra®ii correctly and go to write it
into the table on the board. The rest of the clmd®ws the example in their
worksheets. It is done with ten words of the stisiehoice.

C. Then the students fill in the missing lettergheir tables (it is entirely up to them
which ones).

D. When finished the teacher challenges them tceneber the particular words they
put into the table, circle them and write belowd@uggestion: intentionally, the chart
is big, so that the students can draw the pictoféise words at home if them want).

E. The same procedure the students do in their shedts is done on the blackboard
afterwards.
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3. SILENT READING AND GAP-FILLING EXERCISE

The students read the excerpt from the fairy tdle second key scene) and fill in the
missing adjectives from the box provided (usagehef dictionaries). The teacher is
monitoring the class and helps if asked.

ICOLD GOLDEN TIRED HAPPY LONG LITTLE \
One evening a swallow flies over the citg.islon his way to a distant
Egypt because a winter starts very sodiitlé swallow is in a big hurry but
he is also . He decides to stop at the gatigue of the Prince to stay
for a night. "I have a bedroom," the liglgallow smiles and prepares to go to
sleep.

| SOFT BRIGHT SINGLE STRGE CONFUSED |
He puts his head under his wing but a largp df water falls on him. The little
swallow is because there is not a __ cloud in the sky, the stars are

, and yet it is raining. So he looks uphatdolden statue of the Happy Prince
and he is very surprised because he sees a thing...

4. SEQUENCING OF EVENTS

The students” task is to put the sentences intodhrect order and number them (1 — 6)
to map the events from the beginning to the end.

A. The little swallow is confused.

B. The little swallow puts his headl@mnhis soft wing.
C. The little swallow flies over the city.

D. The little swallow prepares to go to sleep.

E. The little swallow sees a strange thing.

F. The little swallow is tired.

HOMEWORK:

1. The students are supposed to prepare own “WORDSHEARR®art for his
classmate using 8 words they have learnt in theotes

2. Students should try to guess what is the stranigg th little swallow sees and
write up to 3 sentences to describe it.
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Lesson 2 - Student’s worksheet
NAME:

1. WORDSEARCH

A. Here are the new words you will learn today:

SWALLOW - vlastovka | SINGLE - jediny WING - kiidlo
DISTANT- vzdéleny SURPRISED - pfekvapeny | SOFT - jemny
HURRY - spéch DROP - kapka CONFUSED- zmateny
DECIDE - rozhodnout | FALL - spadnout STRANGE - zvlastni
B. Choose 10 words and put them into the chart below.

112|314 1567181910

2

3

4

5

6

7

8

9

10

C. Fill in the missing letters; it is up to you which ones you choose.

D. Do you remember the words you put into chart? Circle them and write
them below.
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2. In pairs read the text (the second key scene from the fairy tale The Happy
Prince) and fill in the missing adjectives from the box.

One evening a swallow flies over the city. He is on his way to a
distant Egypt because a winter starts very soon. A little swallow is in a
big hurry but he is also . He decides to stop at the golden statue of the

Prince to stay for a night. "I have a bedroom," the little swallow
smiles and prepares to go to sleep.

He puts his head under his wing but a large drop of water falls on him.

The little swallow is because there is not a cloud in the sky,
the stars are and yet it is raining. So he looks up at the golden statue of
the Happy Prince and he is very surprised because he sees a thing...

3. Here are the sentences about the little swallow but they are not in the
correct order. Number them (1 - 6) to map the events from the beginning to
the end.

A. The little swallow is confused.

B. The little swallow puts his head under his soft wing.

C. The little swallow flies over the city.

D. The little swallow prepares to go to sleep.

E. The little swallow sees a strange thing.

F. The little swallow is tired.
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Pupil’s name:

APPENDIX 2

HOMEWORK:
a. Prepare your own “WORDSEARCH” chart for your classmate.
b. Choose 8 words from the fairy tale you learnt today and put
them into the chart below.

213 (4|56 |7 |8]9]10

OR[N | O [W[N|—

—
@)

3. Write here 8 words you want your classmate to find:

4. Today at the end of the fairy tale a little swallow sees a strange
thing. Do you remember? Try to guess what it is and write up to 3
sentences to describe it.
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Lesson 3 — Teacher’s plan

1. HOMEWORK - students” “wordsearch”

In pairs the students exchange their ,wordsearahles and try to discover all hidden
words.

2. JIGSAW ACTIVITY

The teacher prepares six sentences from the peW@®gon on the separate pieces of
the paper (see below). Six volunteers are calletbugpme to the blackboard and are
given 1 sentence each. They sit at random ordéromt of the class and read their
sentences. The class tries to arrange the stooyding to what happened first and then.

The little swallow is confused.

The little swallow puts his head under his
soft wing.

The little swallow flies over the city.

A4

The little swallow prepares to go to sleep.

The little swallow sees a strange thing.

The little swallow is tired.
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3. PRACTICE OF THE NEW VOCABULARY

The groups of three are provided with dictionaaad an envelope containing ten new
English words and its ten Czech counterparts (sé®M). The groups race one another
to match the correct pairs. Afterwards, the stusleatd their matches and go to the
blackboard to write them there. Memory game as astggl in lesson one can follow.

A& MISERY BIDA

AN INJUSTICE NESPRAVEDLNOST

POOR PROSTY, CHUDY

& FEVER HORECK &

GIVE DAT

& MESSENGER POSEL

THIRSTY ZIZNIVY

ILL NEMOCNY

FULL PLNY

BRING DONEST

4. READING AND TRANSLATION

The teacher distributes the worksheets and theestsdead the excerpt from the fairy
tale (the third key scene). Each student readdrandlates one sentence.

The eyes of the Happy Prince are full of the ted/¢ho are you?” asks the little
swallow. ,| am the Happy Prince”, answers the peintVhy are you crying then?” the
little swallow asks again. ,| stand high above ity and | can see all the misery and
the injustice there”. And the Happy Prince congisiu“Far away in the city, there is a
poor house. In the room there is a little boy aedshll. He has a fever. His mother has
got nothing for him. Swallow, swallow, little swall can you bring the large red ruby
from my sword to her? ” “But | am on my long wayttee distant Egypt”, answers the
little swallow. The Happy Prince asks again: “Swal] swallow, little swallow, will
you stay with me one night longer and be my messénghe boy is so thirsty, and his
mother is so sad”.
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HOMEWORK:ROLE PLAY

1. In pairs the students learn the dialogue betvike swallow and the Happy Prince
(the excerpt read in the lesson but simplified ith® direct speech only). They are not
supposed to know it by heart, but try to remembet make it original as much as
possible since they will perform it before the slamxt lesson. They are suggested to
use movements, gestures or other props or playtiagth voice.

SWALLOW: “Who are you?”

: “I am the Happy Prince”.
SWALLOW: “Why are you crying?”

: “I stand high above the city and | can see &l thisery and injustice there.
Far away in the city, there is a poor house. Inrten there is a little boy and he is ill.
He has a fever. His mother has got nothing for I#wallow, swallow, little swallow
can you bring the large red ruby from my sword é¢o?h
SWALLOW: “But I am on my long way to the distant Egypt”,

: “Swallow, swallow, little swallow, will you stayith me one night longer
and be my messenger? The boy is so thirsty, anehdiiser is so sad”.

2. The students are challenged to predict if tiie swallow stays with the Prince or not
by circling on of the options: YES / NO?
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Lesson 3 - Student’s worksheet
NAME:

Read and translate. You will find out what ,a strange thing” the little
swallow sees.

The eyes of the Happy Prince are full of the tears. “Who are you?” asks
the little swallow.” ,I am the Happy Prince”, answers the prince. “Why are you
crying then?” the little swallow asks again.” I stand high above the city and I
can see all the misery and the injustice there”.

And the Happy Prince continues: “Far away in the city, there is a poor
house. In the room there is a little boy and he is ill. He has a fever. His mother
has got nothing for him. Swallow, swallow, little swallow can you bring the
large red ruby from my sword to her? ”

“But I am on my long way to the distant Egypt”, answers the little
swallow. The Happy Prince asks again: “Swallow, swallow, little swallow, will
you stay with me one night longer and be my messenger? The boy is so thirsty,
and his mother is so sad”.

HOMEWORK:

1. ROLE PLAY - Learn this dialogue with your partner (not by heart, but try
to remember as much as possible, you will perform it before your class). You
can change your voice, use movements, gestures or other props - it is entirely
up to you.

SWALLOW: “Who are you?”

: “I am the Happy Prince”.
SWALLOW: “Why are you crying then?”

: “I stand high above the city and I can see all the misery and injustice
there. Far away in the city, there is a poor house. In the room there is a little boy
and he is ill. He has a fever. His mother has got nothing for him. Swallow,
swallow, little swallow can you bring the large red ruby from my sword to her?
SWALLOW: “But I am on my long way to the distant Egypt”,

: “Swallow, swallow, little swallow, will you stay with me one night
longer and be my messenger? The boy is so thirsty, and his mother is so sad”.

2. Do you think the little swallow will stay or not? Do your guess. And next
lesson you will find out if you are right:-)
YES/NO
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Lesson 4 - Teacher’s plan
1. HOMEWORK: performance of the students” dialogues

The teacher asks for two voluntary pairs and iféhe no response he chooses himself
at random.

2. CHORAL READING

The students read aloud the extract from the faky (the fourth key point) and are
encouraged to infer the meaning of the new worais fthe context. When familiar with
the text, the students are divided into the fowsugs and each is given particular
passages to read. The teacher rehearses the watimg with students and assists them
with correct intonation and rhythm. When performitige teacher plays a role of
narrator.

TEACHER: The little swallow feels sorry for the HapPrince and so he stays.

EBROUBN : , Thank you, little swallow*,

TEACHER: says the Prince. The swallow takes oarge red ruby from the Prince’s
sword and brings it to thebitly and his sad mother.

TEACHER: Next night the swallow wants to leave tha Happy Prince asks him
again:

WHOLE CLASS: ,Swallow, swallow, little swallow, wiljou stay with me one night

longer and be my messenger?

GROUP 2. Far away across the city | see a youngandrhe is hungry and very cold.

Take out one of my sapphires lamayg it to him”.

BEEERE:: Dear Prince”,

TEACHER: says the Swallow,

. “I cannot do that”.
“Swallow, swallow, little swallow, please ds | command”

TEACHER: The little swallow has got a good head #ies with the bright sapphire to
a poor man.
TEACHER: Next evening the little swallow says:
BROUBY.: “Good-bye, the Happy Prince. | am leaving”
WHOLE CLASS: ,Swallow, swallow, little swallow, wiljou stay with me one night
longer and be my messenger?
BROWBN. It is winter,”
TEACHER: answers the Swallow,
: “and the cold snow is here very soon”.
TEACHER: But the Prince continues:
B “There is a poor girl in the street and Bas not got money. Take out my
next sapphire and give it to.’her
GROUP 2:“Dear Prince”,
TEACHER: answers the Swallow,
GROUP 2: “I cannot do that, you will be blind”.
: “Swallow, swallow, little swallow, pleas as | command”.
TEACHER: The little swallow does as the Happy Peiscommands.
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3. DICTATION of the repetitive parts of the fairy tale

The students are asked to put their worksheetsdaa@ on the desks and the teacher
dictates the selected phrases from the fairy tatbhém. One volunteer is challenged to
write on blackboard. In pairs the students swajp te&t and together with the teacher
correct each other’s writings according to the kiteard.

The phrases:

- Thank you, little swallow.

- Swallow, swallow, little swallow, will you stay With me one night longer and be
my messenger?

- Dear, Prince, | cannot do that.

- Little swallow, please do as | command.

HOMEWORK: Crossword

1. CONTINUE
2, HUNGRY
3. FEEL

4, HEA RT
5. THAVE

6. HRINCE
7. S AP [P|H/T/RE
8. [MON EY

9. HO DR
10. RING

11 BU | ND

12. [WMES$ S[ENGER
13 COMMAND
14 W INT &R
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Lesson 4 - Student’s worksheet
NAME:

1. CHORAL READING
Do you know what group you belong? Find your passage and read together
with your mates in group

TEACHER: The little swallow feels sorry for the HapPrince and so he stays.
BROWBN : . Thank you, little swallow*,
TEACHER: says the Prince. The swallow takes oatr@e red ruby from the Prince’s
sword and brings it to thebitly and his sad mother.
TEACHER: Next night the swallow wants to leave tha Happy Prince asks him
again:
WHOLE CLASS: ,Swallow, swallow, little swallow, wiljou stay with me one night
longer and be my messenger?
GROUP 2: Far away across the city | see a youngandrhe is hungry and very cold.
Take out one of my sapphires lamayg it to him”.
B ‘Dear Prince”,
TEACHER: says the Swallow,
: “l cannot do that”.
“Swallow, swallow, little swallow, please ds | command”
TEACHER: The little swallow has got a good head #ies with the bright sapphire to
a poor man.
TEACHER: Next evening the little swallow says:
EBROWUBN. : ‘Good-bye, the Happy Prince. | am leaving”
WHOLE CLASS: ,Swallow, swallow, little swallow, wiljou stay with me one night
longer and be my messenger?
BROWBE. It is winter,”
TEACHER: answers the Swallow,
BROUBN : “and the cold snow is here very soon”.
TEACHER: But the Prince continues:
B ‘There is a poor girl in the street ane Bhs not got money. Take out my
next sapphire and give it to.’her
GROUP 2:“Dear Prince”,
TEACHER: answers the Swallow,
GROUP 2: “I cannot do that, you will be blind”.
GROUP 4 “Swallow, swallow, little swallow, pleasikg as | command”.
TEACHER: The little swallow does as the Happy Pgisommands.
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2. DICTATION
Listen and write. These phrases are from the textou read.

HOMEWORK: CROSSWORD

You learnt some new_English wordstoday, your task is to fill them in the
crossword and find out what is the message in theiddle for you:

©CONOOR~WNE

13. | 1]

Write Czech word “POKRAOVAT” in English.

The young man is and very cold.

The swallow s sorry for the Happy Prinag smhe stays.
The swallow has got a good “SRDCE”".

The swallow wants to “ODEJIT".

The Happy
The Prince has got two bright for his eyes

The poor girl has not got

. Thereis a girl in the street.

10. Write English verb “DONEST”

11.The Prince has not got his eyes any longer, he is

12. Swallow, stay with me one night longer and be my

13. Swallow, please, do as |
14.1tis snow. It is a cold

CoNoohRWNE
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Lesson 5 — Teacher’s plan

1. HOMEWORK — The crossword

The students read and go to write the words thigdfiin the crossword on the
blackboard.

2. STUDENTS” PRESENTATION

Each group reads a particular passage from thaaxXthe fifth key scene of the fairy
tale), which is clearly marked for them. The studelook up the new vocabulary in
dictionaries and write them in the glossary onrntherksheets. The task is to prepare
presentation for the rest of the class (1 studentakes the glossary on the board, 1
student reads the particular paragraph and 1 staderslate for the others)

(TEXT 2)

GROUP 5: Next day the Prince says: ,Fly over my,dittle swallow, and tell me what

you see there”. So the Swallow flies and seesritihepeople who have got everything,
the beggars who have got nothing and the poor remladvho are hungry, thirsty and
cold.

(TEXT 1)

GROUP 2: The little swallow comes back to the Rrinad says: ,You are blind now, |
stay with you always“. ,No, little Swallow*, saybd¢ Happy Prince, ,you must go away
to distant Egypt“. ,No, | stay with you“, answetsetSwallow and sleeps at the Prince’s
feet.

(TEXT 5)

BREBEBE:: The winter comes and it is snowing. Ther flittle swallow is very cold, so
he eats the crumbs outside the baker’'s door ancesnbis wings to keep warm. He
stays with the Happy Prince because he loves honmiach.

(TEXT 4)

GROUP 4: The swallow takes leaf after leaf of tlmédgrom the Prince’s body and
brings it to the needy people in the streets. , khgou, little Swallow*, says the Happy
Prince, ,you have got very good heatrt. “

(TEXT 3)

BROUPNL: The Swallow flies back to the Prince aits thim about all the misery and
injustice in the city. ,My whole body is golden“ags the Happy Prince, ,take leaf by
leaf and give it to the poor people of my city*.

3. PUTTING THE STORY TOGETHER

The whole class tries to piece the story togethéne right order.
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4. GAME “Getting warmer and warmer”

A volunteer is sent behind the door. The class exgren one new word from the
blackboard that is written on a piece of the paped hidden somewhere in the
classroom then. The student is called in and heclses for the word. The whole class
keeps pronouncing the word in a low or loud voiceaading to the distance between
the particular student and the hidden word.

HOMEWORK:

The students are provided with the last key scema the fairy tale The Happy Prince
in advance. They read and look up the unfamiliardson the dictionary. Their task is
to make their own “FAIRY TALE GLOSARRY”. The formna appearance is entirely
up to them however the headlines such as followeareired.

PUPIL'S NAME:
A FAIRY TALE:
AN AUTHOR:

The students are encouraged to use their creaimityimagination (different colours,
big letters, and pictures — by their hand or phottisshould be emphasized that a
dictionary is for their use and more effective fteag. Since there are not many new
words in the text, the students are supposed todardhrough their old worksheets and
add at least eight words they learnt in the previegsons.
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Lesson 5 - Student’s worksheet
NAME:

1. GROUP PRESENTATION

Here is the extract (the fifth key scene) from théairy tale. Find the passage, which
is numbered, for your group. Look up new vocabularyin the dictionaries and
write them in the glossary. Your task is to preparepresentation for the rest of the
class (one of you makes the glossary on the boardnother one reads “your”
passage and the third translates for the others).

GROUP 5: Next day the Prince says: ,Fly over my,dittle swallow, and tell me what

you see there®. So the Swallow flies and seesritihepeople who have got everything,
the beggars who have got nothing and the poor remladvho are hungry, thirsty and
cold.

GLOSSARY:

GROUP 2: The little swallow comes back to the Rrinad says: ,You are blind now, |
stay with you always”. ,No, little Swallow", sayké¢ Happy Prince, ,you must go away
to distant Egypt“. ,No, | stay with you“, answetsetSwallow and sleeps at the Prince’s
feet.

GLOSSARY:

BREBEBE:: The winter comes and it is snowing. Ther fittle swallow is very cold, so
he eats the crumbs outside the baker’'s door ancesnbis wings to keep warm. He
stays with the Happy Prince because he loves honmiach.

GLOSSARY:
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GROUP 4: The swallow takes leaf after leaf of tlsddgirom the Prince’s body and
brings it to the needy people in the streets. ,, khaou, little Swallow*, says the Happy
Prince, ,you have got very good heart. “

GLOSSARY:

BROUPNL: The Swallow flies back to the Prince ails thim about all the misery and
injustice in the city. ,My whole body is golden“ags the Happy Prince, ,take leaf by
leaf and give it to the poor people of my city*.

GLOSSARY:

2. Try to piece the story together into the correcorder.
HOMEWORK:

Here is the last key scene from the fairy tale Hag@py Prince. Read and look up the
unknown words in the dictionary. Your task is tok@aour own“#A FAIRY TALE

DICTIONARY”. The form and appearance is entirely up to you hewethe
following headlines are required.

PUPIL'S NAME:
A FAIRY TALE:
AN AUTHOR:

Use your creativity and imagination (different amls, big letters, and pictures — by
your hand or photos) — it is a dictionary for yoise, so make it in the way, which helps
you learning. Add at least eight words you leanrthie previous lessons.
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THE END OF OSCAR WILDE" S FAIRY TALE
The Happy Prince

»,Good-bye, dear Prince®, says a little swallowagh glad that you are leaving, the little
Swallow”, answers the Happy Prince, “thank youdwerything.”

“l am sorry”, says the little Swallow, “but | am nhgoing to the distant Egypt. | am very
cold, tired and too weak.” He kisses the Happyderiand dies.

The next morning people see that the Happy Prisaeot golden any longer and that
there is a dead bird at his feet. So they decigriliche statue of the Prince down.
“Bring me the two most precious things in the citgays God to his Angel and the
Angel brings Him the Prince’s heart and the dead. bi
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Lesson 6 — Teacher’s plan

1. VOCABULARY PRACTICE GAME “Bingo”

The teacher has to prepare two different ,word boxe" for each student (Czech
and English words from the extract the students read for homework). The teacher
says the Czech words and the students if they hatlee English equivalents in their
~wordboxes" cross them out. The student with no wads left says ,bingo” and the
teacher checks his box. If it is correct the studdrgets mark one. The same is done
again but now with the Czech ,word box“ and the teaher says the words in
English. Here is an illustrating set of 2 “wordboxs” for one student:

A. The teacher says the words in English

PRINC VLASTOVKA

EGYPT MESTO

B. The teacher says the words in Czech

LEAF PEOPLE

WEAK NEEDY

2. “WRONG SPELLING”
The students create the right words from the juchldéers.

ISSK
EAKW
OVEL
IREDT
EADD
ATTUES
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3. READING COMPREHENSION - READING RACE

The students are divided into the groups and eachrgup is provided with a set of
six comprehension questions concerning the extraétom the fairy tale (the last

key scene) they read for homework. The task of thgroup is to cooperate on the
answering of the questions as soon as possible amdte them on the reverse side of
the individual strips. When done they have to piecéhe story together. The extract
is in the students” worksheets so that they can ugdf necessary.

,Good-bye, dear Prince”, a little swallow says. ,I am glad that you are
leaving, little Swallow”, answers the Happy Prince, “thank you for everything.”
“I am sorry”, says the little Swallow, “but I am not going to the distant Egypt. I
am very cold, tired and too weak.” He kisses the Happy Prince and dies.

The next morning people see that the Happy Prince is not golden any
longer and that there is a dead bird at his feet. So they decide to pull the statue
of the Prince down.

“Bring me the two most precious things in the city”, says God to his
Angel and the Angel brings Him the Prince’s heart and the dead bird.

COMPREHENSION QUESTIONS:

Is the little swallow going to the distant Egypt?

Why is the little swallow dying?

What does the swallow before he dies?
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What do the people see the next morning?

What do the people decide to do?

What are the two most precious things in the city?

HOMEWORK: ,Brainstorming“ task

1. The students browse through their all worksheat$ thus, refresh their memory in
order to do “brainstorming” about Oscar Wilde syaale The Happy Prince.

2. They write 5 sentences about the fairy taletandb use as many words from “their
brainstorming” as possible.
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Lesson 6 - Student’s worksheet
NAME:

1. BINGO

Listen and if you have the particular words crosstiout from your “wordbox”. Call
out ,Bingo® if there are no words left.

A. The teacher says the words in English

PRINC VLASTOVKA

EGYPT MESTO

B. The teacher says the words in Czech

PEOPLE LEAF

NEEDY WEAK

2. “WRONG SPELLING” — Can you create the right word?

ISSK
EAKW
OVEL
IREDT
EADD
ATTUES
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3. “READING RACE”
This is an extract from the fairy tale (the last k¢ scene) you read for homework.
Your task is to answer the comprehension questionklse the text, if necessary.

,Good-bye, dear Prince®, a little swallow says.a/h glad that you are leaving, little
Swallow”, answers the Happy Prince, “thank youdwerything.”

“l am sorry”, says the little Swallow, “but | am nhgoing to the distant Egypt. | am very
cold, tired and too weak.” He kisses the Happyderiand dies.

The next morning people see that the Happy Prisaeot golden any longer and that
there is a dead bird at his feet. So they decigriliche statue of the Prince down.
“Bring me the two most precious things in the citgays God to his Angel and the
Angel brings Him the Prince’s heart and the dead. bi

HOMEWORK:
A. Write as many “vocabulary connections” you remerber about Oscar Wilde's
fairy tale The Happy Prince.

HE HAPPY.
PRINCE

B. Write 5 sentences about this fairy tale and us&s many words from “your
brainstorming” as possible.
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APPENDIX 7
Lesson 7 — Teacher’s plan

1. HOMEWORK (,, brainstorming sentences")

The students share their ,brainstorming circlesthviheir classmates in a group. Then
individual students are asked to pick up one seetemd read it for the profit of the
whole class.

2. READING COMPREHENSION

The students are divided into 6 groups and eachpgi®given 7 titles and 6 shortened
key scenes of the fairy tale The Happy Prince ftbm previous lessons. To make it
more difficult the students are provided with letiextra. They match the paragraphs
with the correct titles.

TITLE A

TITLE B
THE ENCOUNTER OF THE HAPPY PRINCE AND THE LITTLE SW ALLOW

TITLE C
THE HAPPY PRINCE IS VERY SAD BECAUSE OF THE MISERY AND
INJUSTICE IN THE CITY

TITLE D
THE SWALLOW BECOMES A PRINCE" S MESSENGER

TITLE E
THE HAPPY PRINCE IS BLIND AND THE SWALLOW STAYS Wi TH HIM.

TITLE F

TITLE G
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APPENDIX 7

TEXT6-F

,Good-bye, dear Prince®, says a little swallow.nh doo0 weak.” And he kisses tt
Happy Prince and dies. The next morning peopledéeta pull the statue of the Prin
down. “Bring me the two most precious things in dig”, says God to his Angel an
the Angel brings Him the Prince’s heart and thedd=ed.

e
ce
d

TEXT4-D

The little swallow feels sorry for the Happy Prireed stays. Next night the swallow
leaving but the Prince asks him again: “Little doal please, be my messenger? | s¢
young man and he is hungry and cold.” The littlelow flies with the sapphire to
poor man. Next evening the Prince says: “Therepea@ girl in the street, give her n
next sapphire.” And so the Prince becomes blind.

S
2E a

y

TEXTS5-E

The little swallow says to the Prince: ,You arendlinow, | stay with you always”. Ne
day the Swallow tells the Prince about all the myisend injustice in the city and tak
leaf after leaf of the Prince’s gold and bringsoitthe needy people. The winter con
and the little swallow is very cold but he stayshathe Happy Prince because he lo
him too much.

eS
1es
VES

TEXT1-A

High above the city, on a tall column, stands tiaéue of the Happy Prince. His whole

body is golden. He has got two bright sapphiresifereyes and there is a large red rt
on his sword. People admire him and say: "He iseasitiful as a weathercock”.

1by

TEXT2-B

One evening a little swallow flies over the citye ¥ on his way to a distant Egypt. H
decides to stop at the golden statue of the Ptms&ay for a night. He prepares to go
sleep when a large drop of water falls on him. liitle swallow looks up and sees a
strange thing...

D
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APPENDIX 7

TEXT3-C

The eyes of the Happy Prince are full of the teéak#ho are you?” asks the little
swallow. “I am the Happy Prince”, answers the peirf@Vhy are you crying then?” “I
can see all the misery and injustice of my cityaBow, swallow, little swallow, stay
with me one night longer and be my messenger? &bple need your help.”

3. “COLLAGFE”

Each group gets a large sheet of paper and magelage of one scene from the fairy
tale. The students can either choose or the teadsggns the individual paragraphs to
the groups. The students draw the scene and rethgteparticular passage on the
collage. There are no set rules concerning the foanthe following headlines are
required.

TITLE: HRPY PRINCE
AUTHOR: OSCAR WDE
SCENE: (for example): THE DESCRIBTION OF THE HAPPY PRINCE

ILLUSTRATORS: (students” names in a particular group)
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APPENDIX 8
Student’s book desin
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APPENDIX 9

Student’s fairy tale picture dictionary

..i,/h j: éij LANE SED OVA ’

100



APPENDIX 10

»TERMINOLOGY SHEET”

1. ACTIVITY: the teacher gives a brief description of the atgtivi
2. AIMS OF THE ACTIVITY TO BE OBSERVED:

- COGNITIVE individual language skills (reading, listening,itimg, speaking) and
subskills (vocabulary, grammar, pronunciation, kpg)

- SOCIAL/AFFECTIVE

(moral issues, emotional and culture awarenesdgests are given social roles, work
with dictionaries, classroom atmosphere, ...)

- PSYCHOMOTOR

(physical movement, creativity, imagination, ...)

3. OBSERVER" S COMMENTS ON THE ACTIVITY USED IN THE LESSON
The teacher takes these aspects of the activiyconsideration:

- challenge (level of difficulty)

- suitability

- type

- variety (too long- students lose their concentratimd interest, too short — not
sufficiently practised)

4. CLASSROOM ORGANIZATIONAL FORMS

- group work, pair work, individual work, whole clas®rk
- team work x cooperation x competition

5. OVERALL IMPRESSION OF ,THE FAIRY-TALE LESSON*

- Students” involvement (what is the students” respdo the work with the fairy
tale — increase/ loss of their interest, curiositptivation ...)

- Students” enrichment (to foster students” postitteude towards literature of
the target language and reading as such, ...)

- Teacher’s attitude (his enthusiasm, usage of prarsmuragement,...)

- Teacher’s techniques to help the students withdfifigulties (usage of pictures,
blackboard, dictionaries, translation, explanatiof,
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APPENDIX 11

New form of the observation sheet
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APPENDIX 12

The filled — in observation sheet
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APPENDIX 13
“A collage” from students” divergent opinions
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UDAJE PRO KNIHOVNICKOU DATABAZI

Néazev prace

Pouzivani pohadek v hodinach anglickéhc
jazyka a jejich vliv na socialni vyvogd

Autor prace

Lenka MikeSova

Obor

Ucitelstvi anglického jazyka

Rok obhajoby

2006

Vedouci prace

Mgr. Pavel Brebera

Anotace

Prace pojednava diposu pohadek pro

socialni vyvoj dti, ale takeé jak tento literarni

Zzanr vyuzit vhodinach anglického jazyka p
zlepSeni jazykoveé uro¢mmladsich zak.
Praktickacast nabizi podrobnou analyzu

sedmihodinového pohadkového bloku, kte

byl vytvoren za delem zvladnuti Oscar
Wildeovy pohadky &astny Princ zabavnyr
a motivujicim zfasobem. Plany vSech hodi
pro Wwitele wetné pracovnich list pro
studenty mohou byt shlédnuty ¥ilphach.
Pro (el dalSiho vyuZzitigchto disledrg
piipravenych a odzkouSenych hodin je
piilozeno i CD.

A

=)

Kli ¢ova slova

Pohadky; rozvoj déte; fantazie;
predstavivost; pohadkovy &l cizi jazyk;
hodiny anglétiny; Skolni prostedi; mlady
zak; jazykova urowe cteni; psani; poslech;
mluveni; slovni zasoba;, cil aktivity; Oscar
Wilde; Sastny Princ; vytujici materiél;
zpétna vazba; hodnoceni; positivni postoj
k literature; motivace; kreativita; zabavny
zpasob vyuwovani.
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