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Annotation

This bachelor thesis is focusing on the education of older adults in an organization specializing
on work with them — Elpida. Firstly, in the theoretical part, there is the basic terminology
appearing in the thesis, like senior, geragogy or lifelong learning explained, with the addition
of barriers and impairments affecting the life of the elderly. Following that are the theoretical
adjustments that should be done to materials, teachers and also classrooms where English
lessons take place. After that is the practical part, where there is quantitative research and Likert
scale introduced before moving on to the analysis of the questionnaires filled and collected at

Elpida.
Key words:

Senior, geragogy, lifelong learning, non-formal learning, Elpida, adjustments

Nazev prace

Vyuka anglického jazyka pro seniory v ramci neformalniho vzdélavani
Anotace

Bakalaiska prace se zabyva vzdélavanim seniorl v organizaci Elpida specializujici se na praci
snimi. V teoretické Casti, jsou vysvétleny zakladni pojmy, jako senior, geragogika nebo
celozivotni vzdélavani. Nastinény jsou také prekazky a omezeni, se kterymi se seniofi v Zivote
potykaji. Nasleduje predstaveni nékolika ptizpisobeni, kterd by se méla objevit v hodinach
anglického jazyka, a to v oblasti materiall, uceben a ucitele samotného. Poté je prakticka cast
prace, kde jsou predstaveny kvantitativni analyza a Likertova Skala, nésledované analyzou

dotaznikli rozdanych v ramci vyzkumu v Elpid¢.
Klic¢ova slova

Senior, geragogika, celoZivotni vzdélavani, neformalni vzdélavani, Elpida, ptizptisobeni
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INTRODUCTION

The life of every human is divided into several phases categorized mostly by the age of the
person. There are childhood, adolescence and adulthood followed by older age. And inevitably,
we all are to go through them. In all the phases there can be found many positive aspects as
well as the negative ones. Many people would see older age as being the worst part of life even

with the bright sides to be found.

Many of the older adults find themselves to be in some kind of psychological predicament, for
example loneliness or anxiety, often caused by the loss of their lifetime partner, job while in
retirement, or simply by the feeling of uselessness in the late part of life. All this can develop
into more serious problems like depression, which is one of the factors leading to, for example,

dementia.

Of course, the elderly also find themselves to be unable to do things the same way they used to
when younger or do them at all. The situation is caused by many physical issues they newly
find themselves facing, even when leading an active and healthy life in the previous life phases,
often without any problems at the time. The physical limitations do not only consist of pain in
various parts of their bodies or low density of bones but also of shortage of sight, troubles with

hearing and mobility, or difficulty to remember recent events.

There are many other predicaments the older people find themselves in. However, those are the
few that cause the elderly to stay at home and continue leading their lives in the isolationist
way. There are many institutions in the Czech Republic helping them avoid that, helping them
stay an active part of society or even just be happier in the company of others in the same
situation. The institutions offer various activities from crochet, through tourism to any kind of
learning. One of the possible activities is learning the English language, which can not only
help the elderly stay in contact with others, but also, partially, prevent progress of possible

illnesses like dementia.

The aim of the thesis is to explore how older students in one of the institutions, the Elpida
center, specializing solely on work with them, perceive their English courses, especially the
way the didactic tools, materials, and classrooms are adjusted to their specific needs, meaning

the problems with mobility, sight, hearing, and memory they might experience.

The thesis will be divided into two main parts, there being the theoretical part and the practical

part.
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In the theoretical part, basic terms like geragogy, senior or non-formal learning will be
introduced, succeeded by possible barriers and physical impairments the elderly might be
dealing with at their age. Following will be the theoretical research of what special needs to
compensate for the problems should be appearing in the courses. The focus will be on materials
used in the lessons (student’s book, separate papers, etc.), the classroom environment, and also

on the teacher.

The practical part will be done by asking students attending English courses at Elpida to answer
how they feel about several statements regarding the materials, classroom and teacher, which
will be done in the form of a questionnaire. The center of attention in the questionnaire will be
to ascertain, what the students think about the materials, classroom, and teacher in a matter of

making it easier for them to study and, possibly, learn something new.

In conclusion, there will appear a comparison of what was found to be the ideal aid for older

adults’ special needs and the answers the students at Elpida wrote in the questionnaire.
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THEORETICAL PART

1 Senior
The main term of this bachelor thesis is senior. In this chapter the term will be closely looked

at, explained and, for the purposes of the thesis, defined.

There is no one way how to call a person in the late phase of life. Alisson Taylor (2011) in her
article about the terminology connected to those people mentions terms like an older person,
elderly or older adult. This terminology is not different from what Jani§ (2012, 12) mentions
in his publication. There, in the book, are also added a few others, typically appearing in the

Czech Republic, like retiree, grandma, or grandpa (even though speaking about strangers).

The biggest problem with all the terminology concerning people of the late phase of life is, that
most of them pose as emotionally colored, positively or even negatively. For example,
according to Spatenkova (2015, 48), public connects the term senior to a more negative attitude
as a way of saying a person is old with it often being considered rude. Alison Tailor (2011)
states the same to be with older person or older adult. She also points out to the problematic use

of the term elderly, which, in many cultures, is associated with a leader of a tribe.

To make the problem even more complicated, there is not just one way how to say who is to be
considered to be an older adult and who is not. In this case, the problem is with stating at what
age the person is a senior, seeing as many authors, and even organizations focusing on work
with the elderly, differ in the life and senior phase’s categorization. Spatenkova (2015, 49)
mentions that every person feels old at a different age, with it mostly being 74 years old. In her
book it is said, that some of the Universities of the Third Age in the Czech Republic accept
students from the age of 50, meaning, that old age begins at that time. On the other hand, WHO
(World Health Organization) in their article about the abuse of older people discusses cases

concerning people of the age of 60 (2022).

However, according to Jani$ (2012, 14), many publication authors agree on the age of 65. In
agreement with this age is also Alison Taylor (2011), who also displays the categories of aging
confirming her statement to be: 65 - 74 years old is seen as younger old, 75 - 84 as old and 85+

is seen as a very old person.
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This categorization is also mentioned by Spatenkova (2015, 49) alongside a comment, that most
often the participants of the educational process belong to the first group, meaning younger old,

and least often to the last group, meaning very old.

In the English language, many terms can be used in association with people of the late part of
life. Unfortunately, many of the terms, even when meant neutrally or nicely, are often in today's
society perceived as rude, especially to those we are speaking about, the older people. Other

terms used do not express them accordingly, such as the term elderly.

Besides the terminology, there is also the problem with the age stating when exactly a person
begins to be a senior. For this purpose, there are many categorizations with the most agreeable

one being with the senior age beginning at the age of 65.

From the points mentioned above, senior (also the elderly, older person, older student, or older

adult) is to be defined as a person, who is older than 65 years.

1.1 Barriers in the education of the seniors

The older age is, for many, connected to different kinds of ailments consisting, among others,
of many health issues. People of this category may feel, that it is difficult to do as much of the
tasks they used to be able to do without any troubles, and so they often stay inactive and do
'nothing'.

v

Spatenkova (2015, 80) mentions there to be many barriers that prevent seniors from staying
active and, for example, learn something new. As one of the barriers she mentions there to be
a not easily obtainable information about a learning program orientated for the older people.
This may lead to psychological issues, seeing as no information or even disinformation may
lead to their isolationism and to depressions. Jani§ (2012, 18-19), to psychological handicap,
also adds physical difficulties older adults may experience, because, even though the elderly
many times want to do a certain activity, due to their possible impairments they are not able to

do it and feel 'useless'.

Other psychological barriers are mentioned by Donaghy (2023), who talks about a fear of
failure that the elderly often experience. Bosisio (2019, 24) connects this to the widespread
belief of the elderly's inability to learn anything new, even though it has been proven to be a
myth. In the Czech Republic, there is the saying that you cannot teach an old dog any new

tricks, which is still wildly used and believed.
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Schleppegrell (1987) talks about a study done proving the older adult's language learning to be
more effective than a child learning. Bosisio (2019, 27) also warns about the prejudice, and

says it to be outright "damaging" to the seniors and their active life.

As the last barrier Spatenkova (2015, 81) mentions there to be the situational one. By it, among
others, she means not having enough time, because it is often spent by doctor's appointments,
spending time with family or even taking care of a family member, which often proves to be

their own partner.

1.2 Physical impairments

Closely connected to the barriers mentioned above are the ones connected to the older adult's
health and body. What most of the elderly face with the raising age, are those connected to
sight, hearing, memory and mobility (as will be closer looked at in this chapter), but also the
increase of illnesses of which the elderly often suffer. And as Jani§ (2012, 18) mentions, those

prove to be the scariest part of getting older to the younger population.

While authors differ in the precise description of the problems in sight, beside the point, that its
loss is often complete or partial, Janis (2012, 19) talks about the changes in more detail. He
says the sharpness is getting worse, as well as the ability to see colors or even sense light.
Besides that, he also talks about the processing of the sight stimuli getting slower. Older adults
are also prone to suffer from cataract, an illness due to which their sight is less clear. Some of

these problems can be helped with by wearing glasses, however, only to some extent.

Similar case as with the sight is with the hearing. The authors agree, that complete or partial
loss of hearing occurs with the increasing age too. Jani$ (2012, 19) specifies it by adding that
the older adults have problems with the hearing of high frequencies or just of ordinary
utterances, which is also mentioned by Hatar and GrofCikova (2016, 115) and Schleppegrell
(1987), due to changes happening to the bones inside ears. He also talks about the appearance
of tinnitus (ringing in ears). Number of those can be compensated for by a hearing aid, only,

again, to some extent.

EuroMed Info (2023) enclosed a statistics that about two thirds of the older adults suffer from

some hearing and sight difficulties.

Moving on to mobility problems, Donaghy (2023) introduces deconditioning in the area of
“strength, flexibility and mobility”. Besides that he talks about the illnesses often affecting this

age category, mostly arthritis or rheumatism. Other changes happening to a body are, as
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explained by Nechlebova (2013, 74), the height getting smaller and gaining weight, as well as
the loss of a muscle mass. All of these may be the cause of problems with the mobility, needed

to be aided by sticks or crutches.

Regarding memory, Garcia (2017, 236) talks about the loss of neurons in brain resulting in, as
Bosisio (2019, 25) specifies, problems with remembering new experiences - short-term memory
loss. That also means, that the elderly often rely on memories created when younger, than on
the recent, as Bosisio (2019, 30) says, because they simply do not remember the newer ones.

That is also the reason, why seniors tend to repeat themselves.

Bosisio (2019, 25) also mentioned the memory to be the most problematic impairment the

elderly face in their old age.

What teachers of the elderly need to remember too, is, as Jani§ (2012, 21) says, that they tend
to have problems with keeping their attention on the subject presented, meaning they are easily

distracted by outside elements.

In order to compensate for the physical impairments mentioned above, the teacher should make
certain adjustments to the lessons in order to simplify the process of learning for them and also

help them not feel discriminated in and by their age.

The life of seniors is often affected by many problems connected to their health and body
condition. Firstly, they face many psychological problems after losing a job or a partner and
staying on the ‘sidelines’ of the social happenings. This, among others, may lead to depression,

which can lead to dementia.

Physical problems, beside many others, are connected to the sight, hearing, memory and

mobility, which may prove to be more challenging in the progressing age.
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2 Lifelong learning and education

Although lifelong learning, or continuous learning, as London (2021, 2) also calls it, has been
happening since the beginning of humanity, Hager (2021, 14) mentions the first real wave to
be in the 1970s when there was the first appearance of terms like lifelong learning, lifelong
education or recurrent education. After that, he says the interest in the topic lessened, until the
1990s when it had risen once more in a second wave. Following the beginning of the second
wave, Hager (2021, 17) talks about the eagerness of creating many different policies that were
made primarily by UNESCO (United Nations Educational, Scientific and Cultural
Organization) or OECD (Organization for Economic Co-operation and Development) with
many other organizations joining since then. Today, lifelong learning is still a wildly discussed
topic with some of the disciplines well explored, and others still at their beginning with

completely new ones appearing.

When talking about learning, London (2021, 1) emphasizes change. He states that change, as
well as learning, bring new opportunities to people as well as capabilities. Learning itself is also
about change, because learners sometimes need to make certain changes to be able to learn and
also to success in the process of learning. According to London (2021, 2), both change and
learning are a continuous occurrence in our lives, whether it is connected to work, or to other

activities, be it hobbies, family, etc.

Both London (2021, 2) and Field (2011, 21) are in agreement that lifelong learning is happening
in the adulthood, building on primal education as well as previous knowledge and skills. They

talk about the lifelong learning as a process of deepening the already acquired knowledge.

While London (2021, 3) talks about the need for lifelong learning as he feels there is the
necessity to increase one’s knowledge and skills throughout life for various reasons, Field
(2011, 21) is more of the opinion the need rather comes from the occupational side, as in

enhancing an economic status or even to be able to get an employment.

2.1 Lifelong learning or lifelong education

Billet (2018, 3) says the main difference is in the place where one gains the knowledge or skill
anticipated. He mentions lifelong learning to be happening mostly outside of institutions with
the knowledge and skills being acquired by a natural experience, unlike lifelong education,
where the knowledge and skills are gained via an institution, through norms and form, where

the experience is artificially provided.
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Hatér and GrofCikova (2016, 114) divide lifelong education of a foreign language into three
different types: formal education, non-formal education, and informal education. In there,
formal education is explained as being mostly done via the basic school system - at primary and
secondary schools as well as higher education provided by institutions, with the result being a

formal education.

Non-formal education is explained by Hatar and Grof€ikova (2016, 114) as an education
provided by institutions not resulting in formal education. This can be, as Spatenkova (2015,
89) exemplifies, university of third age, academy of third age, university of a free time or clubs
focusing on work with the elderly. She also mentions universities of third age to be the best
known institutions providing education for the elderly, with there being many programs for the

older adults to participate in from theology, through medicine or philosophy to gardening.

Lastly, informal education, as Hatar and GrofCikova (2016, 114) say, is an education not
provided by any institution. In this case, the learning process is done by listening to

conversations in the targeted language, reading books, etc.

Lifelong learning is a process of learning, of which a boom came in two waves in in the second
half of the 20" century, through our whole lives, however without the need of an institution,
unlike with lifelong education. Lifelong education is further divided into formal education, non-

formal education and informal education.
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3 Geragogy

Hatar (2011, 77) mentions the population around the world to be getting older, which by many,
may pose a problem. However, he is of the opinion that the real problem lays with the quality

of life of older people.

As said in previous chapters, learning is a lifelong process. Guiding us throughout the process
are different disciplines, where children are being taken care of by pedagogy, adults by
andragogy and separated from andragogy is a quite young, as Spatenkova (2015, 17) mentions,
discipline called geragogy (also known as gerogogy, as many authors call it) focusing on work

with the elderly.

While both Spatenkova (2015, 17) and Veteska (2016, 156) say the first appearance of the term
geragogy was in 1952 by Ferdinand Kehrer, Findsen and Formosa (2011, 103) mention the first
appearance to be in 1978 in an article about adult learning. Never minding the time of the real
appearance of the term, education of the elderly itself, as Hatar (2011, 78) says, is not a new

discovery.

Veteska (2016, 157) defines geragogy as a discipline that focuses on the process of education
of older adults, and also on trying to educate people of all age categories (not just seniors) and
prepare them for the final phase of life before they get to the age of being considered a senior.
The aim of this is, according to him, an easier transition to a post-productive age (retirement)
as well as to the changes accompanying it. To this Spatenkova (2015, 32) deems important to
add the preparation for death as one of the aims of geragogy, as it is also an inevitable part of

human life.

Another aim of geragogy is connected to a different kind of education - the one helping older
adults stay an active part of society, as both Veteska (2016, 156) and Spatenkova (2015, 35)
say, like participating in language courses. In agreement are Findsen and Formosa (2011, 106)
who say geragogy sets the strategies best for senior education to avoid the myth, that the elderly
cannot learn anything new. There geragogy provides the specifiers needed for education to
make the process of learning as easy as possible. To this Hatar (2011, 82) adds geragogy to
consist of the analysis of: educational factors needed for learning, activities and of the

institutions.

Geragogy is a discipline separated from andragogy that focuses on not only the education of

the elderly but also on the education of younger people even before they get to the point of
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being considered to be seniors. Geragogy also specifies the needs and adjustments that should

be done to the institutions working with them.
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4 Elpida

As was said in many sources, the population is getting older, rather than younger as may be
thought by many. After an adult reaches a certain age, they often move to the sidelines to be
'replaced' by younger and 'more effective' people. Because of that, seniors may feel as well as

forgotten by society, or even as a burden to it.

Elpida is an organization specializing on work with the elderly founded in 2003. The aim of
Elpida is, as is said on the official webpage Elpida.cz, to not only help older adults stay an

active part of society but also to stay confident and respected by it.

Elpida is situated in Prague, where there are two branches, one in HoleSovice, the other (newly)

in Smichov.

At Elpida, older adults have the opportunity to meet and interact with other people, either young
or old. It is conducted by a variety of programs, from which the seniors can choose, including
language lessons (English, Spanish, Italian, etc.), lectures about a variety of topics (for example
applied physics), modern technologies, where the elderly can get better acquainted with the
usage of computers or smartphones, they can exercise by yoga or walking around Prague with
a guide, attending creative classes, in which the older adults can do knitting, embroidery, paint

or write stories, and many more. (Elpida 2023)

Besides lessons, Elpida also offers a helpline, where older adults can call to get free information.
Other than that, Elpida may be known for the magazine Vital or a brand PonoZky od babicky,
socks made by the elderly during the creative classes. The organization also tries to promote
the process of ageing and bring it to the consciousness of the population, because, as not many

people may realize, old age is awaiting all of us. (Elpida 2023)

At Elpida, there can be found classrooms, a café, or a restroom, where the seniors can wait

between the classes, or just interact with each other.

In today's world, in many aspects, there is no place for the elderly and the situation is often
noticeable for them. Elpida is here to change that, by educating the population about the process
of ageing, by trying to reintroduce the elderly to society, and by, generally, providing aid for

them.
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Elpida is an organization specializing on work with the elderly. It does it through many courses,
like language courses, memory training, writing, embroidery, yoga, etc., or just by commented

walks around Prague. The buildings have classrooms, restrooms, and a café.
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5 Adjustments to English learning and teaching

As said in previous chapters, older people face many barriers and problems while participating
in any kind of learning. To make studying easier for them, programs and institutions organizing
the programs that are specializing in the education of senior citizens should take those into
account by making certain adjustments to the typical style of learning we all know from our
school years. This chapter will introduce the adjustments in the area of materials, classrooms,

and also the ones teachers should make about their style while educating older people.

5.1 Materials

When talking about materials used in the English language learning of the elderly, authors often
mention three main categories. Firstly, there is the topic chosen for the learning, then there is
the visibility of the materials when the student's support material relies on their ability to see

the material correctly, and lastly, there is the audibility in cases of listening exercises.

Before moving to the first category, Krogulec (2019, 191) deems it important to mention the
necessity to really think out the needs, abilities, and preferences of the elderly, when
establishing a learning program for older people and creating all the requirements connected to
it (like the curricula, materials, etc.), to successfully carry out the intentioned aim of the

program.

5.1.1 Topic
Krogulec (2019, 192) mentions, that when choosing the topic, a teacher should always
remember, that older adults do not participate in the lessons to acquire any kind of qualification.

That is the reason why choosing the appropriate topic is so critical.

Spatenkova (2015, 86), as well as many other authors, says, that when choosing the topic of the
lesson, it is important to think about the student's interests and needs. The older people do not
need to attend any of the lessons the organizations have to offer, which is why the teachers

should make it interesting for the seniors to learn.

As Kogulec’s (2019, 195) respondents hinted, the topics (and materials) should not always be
the same as those of the younger students. One of her respondents answered, that it can even
become depressing when talking about certain subjects like children often do, e.g. choosing a
new profession. Adding to this, Shleppegrell (1987) mentions the intolerance of older adults to
any content that feels irrelevant to them. As Kacetl and Klimova (2021, 7) say, the topics should

be something they are familiar with, because, according to Savina (2015, 2609), it makes the
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students self-confident and even proud of themselves, of their achievements in life. And if
students actively participate, instead of just sitting there, they may learn something new and
become confident about their, possibly new, abilities too. More so, an interesting and useful
topic to the participants of the lessons can help with the memorization of new vocabulary, which

proves to be the most problematic feature of language learning for the elderly.

When thinking about the topic, Bosisio (2019, 30) mentions the significance of choosing a
variety of topics to avoid repetitiveness of lessons so the lessons do not to become boring for
the students (something, which is similar to teaching children and younger adults). Because,
when the lesson becomes boring, the students may lose interest in the language lessons and

subsequently in learning as a whole.

Bosisio (2019, 30), as other authors do, also emphasizes the need not to overwhelm older adults
with excessive information. Again, one of the aims of the lessons is to keep the interest of the
students and also their confidence in their abilities. If the teacher loses that, they may lose the
students themselves. Also, as Bosisio (2019, 30) informs, overwhelming the elderly can lead to

an overloading of their memory, which can cause trouble too.

When planning the lesson, Krogulec (2019, 190) highlights the importance of including all of
the students in the lesson. As Spatenkova (2015, 73) says, two of the many reasons why the
elderly even participate in any kind of lessons are: to learn something new and then to socialize
with other people, especially if they live alone. If they stay passive during the lessons, firstly,
they will not learn anything and secondly, they will have minimal social contact with others,
which can lead to the lessening of their self-confidence and, again, them leaving the program

attended.

5.1.2 Visibility
As Donaghy (2023) says, about 80 % of learning happens through our vision. This means, that
after choosing the appropriate topic for the lesson, the teacher needs to do adjustments to the

visibility aspect too.

Donaghy (2023) lists some general rules applying to the black (white) board to achieve better
visibility for the elderly. He mentions the need for the students to sit close to the board and also
to have some light shining at it, preferably natural light. The classroom generally needs to be

well-lit to make the reading activities easier for older adults.
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Respondents in Krogulec's (2019, 194-195) study outright mention, that student's books are not
prepared for the usage by older adults. One of the reasons is, as Ondrakova (2012, 113) informs,
the need to use students' books with bigger letters. This rule applies not only to the student's
book (because students' books are not always used in these types of programs) but also to any
other material relying on visibility. Bosisio (2019, 26) adds, that the usage of some kinds of
"fancy type" can make it harder for seniors to read the text, so it is preferable to use only the

simple ones.

Krogulec (2019, 194) has also learned from her study, that the elderly do not like to have too
many pictures on the page, saying, that it confuses them instead of helping them understand the
topic better. According to Spatenkova (2015, 146), there should be as few pictures as possible
on one page, with the picture taking the whole page so it is better visible for the seniors. This
can be especially true if talking about black and white pictures, where the details and sometimes
even big parts of the picture can be hard to see. Krogulec (2019, 194) mentions the confusion

happening to the elderly with additional information too.

When talking about PowerPoint presentations Spatenkova (2015, 146) advises thinking about
the usage of color, both of the text and the background because chosen colors can separately
look good, but clash when put together. She also mentions the importance of choosing the
appropriate font and size of the text. Here the teacher must remember, that the students are
going to watch the presentation from a certain distance, so it must be visible even to those sitting
in the back of the classroom. Lastly, regarding PowerPoint presentations, Spatenkova (2015,
146) talks about the amount of information given to the students on one slide. It is the same as
any other material - too much information on the same page (slide in this case) can get confusing

for the senior.

5.1.3 Audibility

EuroMed Info (2023) is of the opinion, that what the seniors hear is easier for them to memorize,

than what they see.

Teachers should always have in mind, that older people often, to some degree, deal with a
hearing loss. Still, those students may prefer the auditory type of learning to anything else,
which is why it is important that beside the need to see the materials appropriately, the students
are be able to hear everything clearly too, or ideally, as Schleppegrell (1987) says, use both

audible and visual materials together.
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Firstly, when using materials based on listening, Donaghy (2023) says the teacher should adjust
the volume level. They should make sure, that all the students can hear the people talking on
the recording or the video. If the teacher uses videos as a teaching material, Donaghy (2023)
also talks about the need for the students to see the face of the speakers, so they can, if needed,

lip-read.

That older students struggle with listening activities learned Krogulec (2019, 195) in her study.
There, the respondents, besides the volume of the recordings, talk about the speech pattern of
the speakers on the recordings. The students in the study feel the speech to be too fast for them
to understand. As was often said in this paper, older adults need the information to be given to
them at a slower rate, because otherwise, the situation, like in the study, is more likely to
happen. That is probably why older students, according to Savina (2015, 2609), see listening

activities as one of the hardest to do.

Another way how to avoid confusion connected to listening activities, Savina (2015, 2610)
advises the recordings to be simple, short, and about a topic that the students are familiar with.
She mentions the appropriate length of a recording to be 10 to 15 seconds and videos from 1 to

2 minutes.

What most authors mention in their publications regarding listening activities is the importance
of a clear background in the recordings and videos without any additional noise. Background
noise can make the recordings confusing for older adults and also make it harder to understand

the utterance.

5.2 Teacher

Krogulec (2019, 194) in her study has been answered by the respondents, that teachers are a big

and important part of their language learning.

To make learning easier for the elderly, teachers educating them should take into account their
impairments by adjusting not only the materials used during the lessons or choosing the
appropriate classroom, where the learning process will be executed but also themselves, their

attitude and speech.

5.2.1 Attitude

A student in Krogulec's study (2019, 194) mentioned their teacher to appear to be irritated by
the impairments they are suffering from at their higher age, like slow understanding. The
student talks about the outright frustration apparent in their teacher, which can be detrimental
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to the relationship teacher-student. Website EuroMed Info (2023) emphasizes the importance
of the teachers staying enthusiastic and convicted in what they are doing as they would be by
teaching younger students. A teacher should never forget why they chose to teach the age
category they are teaching. And even if it can get frustrating from time to time, it definitely

should not be visible to the students.

Donaghy (2023) suggested creating a friendly and relaxed atmosphere during the lessons and
advices reducing the stress put on the seniors. Bosisio (2019, 28) mentions the same observation
with the addition of the possibility to "pass on her/his believes onto the learners" if a teacher

stays positive during the lessons.

5.2.2 Speech pattern
People may question, how speech patterns could influence the educational process of the
elderly, or even why it should differ from teaching, for example, children. In previous chapters,
many barriers and impairments seniors face at their higher age were mentioned. As a student in
Krogulec's (2019, 195) study pointed out, they are often slower to understand the topic they are
currently going through.

That is the reason, why EuroMed Info (2023) advises teachers not to forget to give their students
enough time to process everything they have learned during the lesson. On the webpage, they
also talk about giving new information at a slower rate. It is important not to overwhelm the
students because of the possibility of it creating a stressful environment for the elderly, which
could be detrimental to their experience from not only the language lesson but also from any

other lesson the student is or will be attending.

As Krogulec's (2019, 194) respondents pointed out, teachers need to speak slowly. When a
teacher is talking fast, it forces them to go through a lot of material and learn a lot of new
information. They can have trouble understanding them, which, again, leads to a stressful

environment.

Donaghy (2023) did not forget to mention the importance of speaking clearly and loudly and
also of facing the students when talking. Many people with any kind of hearing impairment

learned to lip-read, which is why it is important for them to see the face and lips specifically.

5.2.3 Memory

As said in previous chapters, the elderly's memory slowly decreases with ageing, especially the

short-term memory. For this reasons, adjustments to the process of learning should be made
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too, as not always the same techniques for the younger learners will also work for the older

ones.

Both Savina (2015, 2611) and Bosisio (2019, 26) talk about the problems students have with
memorizing new vocabulary, which is, again, connected to the decrease of a short-term
memory. Because of that, the senior learners, as well as teachers when planning the activities
for the lesson, should, as Bosisio (2019, 30) says, stop using short-term memory strategies and
rely more on the long-term ones. Schleppegrell (1987) specifies the short-term strategy as being
a memorization by drill and describes this teaching technique as outright discriminating to the

elderly, as their ability to remember new occurrences taught by the technique will be lessened.

In terms of long-term strategies, Bosisio (2019, 30) talks about a meaningful "graded
repetition". Other authors, like Donaghy (2023) or EuroMed Info (2023) also talk about the
importance of repetition of the information taught during the lesson, with Savina (2015, 2610)

specifying it as a method of cyclical revision.

Another advice, provided by Donaghy (2023), is not to change the learning strategies the elderly
already know and use from their younger years, because, as Savina (2015, 2610) says, the

elderly rely on their previous experiences with learning.

Helpful with the process of memorization could also be, according to Bosisio (2019, 30), to

combine the new material with something the seniors already know.

5.3 Classroom

Another aspect needing some kind of adjustment when compensating for the elderly’s
impairments is the classroom, where the education takes place. When making a space with the
future purpose of the education of the elderly, both the director and the teacher of the
organization need to be aware of the possible impairments of older adults so they can create

both pleasant and functional classroom.

5.3.1 Environment

Another important aspect of the education of the elderly is the environment, where they study
the language. Although respondents in Krogulec's (2019, 197) study do not see the adjustments
in environment as necessary, there may be older adults, who dislike the environment so much,

that they stop attending the classes.
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As Kacetl and Klimova (2021, 7) say, the environment should be friendly for the learners. This
can be achieved, according to Spatenkova (2015, 75) by a nice coloring of the walls, the

architecture or equipment.

To help create a pleasant environment can the cleanliness of the classroom, because students
notice (and appreciate as a respondent in Krogulec's (2019, 197) study answered) when the

room is dirty and untidy.

To compensate for any possible impairment in sight, Schleppegrell (1987) talks about good
light, which is further specified by Donaghy (2023), who mentions the preference of natural
light to the artificial one. EuroMed Info (2023) also mentions not having the light shining

directly into the senior's face.

Lastly, the classroom, where the elderly study the language, should be as noiseless as possible.
As EuroMed Info (2023) says, any noises from the outside can be distracting to seniors and,
according to Spatenkova (2015, 102), silence helps with the thinking processes. She also

mentions the importance of good acoustics in the classroom.

5.3.2 Accessibility

When an older adult starts thinking about attending any kind of course, there are many aspects
they take into account. There are the ones, where the teacher adjusts the learning methods and
strategies to teaching older adults. Another adjustment that needs to be done is to the facility
itself. Beside the visual and hearing impairment the elderly face, another, most prominent,
impairment is the one connected to the mobility, where their joints ache and cannot move
properly. Spatenkova (2015, 76) and Ondrakova (2012, 109) both say, that one of the most
important aspects is the accessibility of the facility, where the education takes place. They say,
that one of the requirements the elderly take into account when choosing the facility is for it to
be near the place, where they live or spend a lot of their time. Besides that, Ondrakova (2012,

109) also mentions there to be the need for public transport or a parking lot nearby.

Another aspect older adults take into consideration when choosing the facility is accessibility
inside of the building. Bosisio (2019, 30) talks about the need to remove any kind of barrier
that could hinder with their movement among the rooms. Spatenkova (2015, 76) mentions the

need for elevators to be in the building, where there will be older adults and ramps.
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5.3.3 Seating

To make learning easier for the elderly and help eliminate some of the barriers possibly present,
certain adjustments should be done to the seating too. That ought to be so, even though
respondents in Krogulec's (2019, 197) study answered the classroom to be the least influencing

factor in the whole learning process.

Firstly, regarding the layout of the classroom, Donaghy (2023) mentions the need for the elderly
to be as close to the board as possible to compensate for possible impairments in their sight.
Similar results got Krogulec (2019, 197) in her study, where the respondents answered the main
problems to be: with a big classroom, the older adults cannot properly see, what is written on
the board, but also hear what is said, either by the teacher or on a recording used as a teaching

material.

The opposite may prove to be problematic too. Krogulec's (2019, 197) senior answered that in
a small classroom, it can be difficult to move around. The management of the organization,
where the education takes place, should have in mind, that seniors may have certain mobility
impairments too. Older adults are often seen with a stick, crutches, or other aids, meaning they

need more space to move around the classroom.

Besides that, Donaghy (2023) advises the usage of comfortable chairs to sit on and desks the
elderly work on. To this Ondrédkova (2012, 110) adds the importance of having big enough
desks, because, as Krogulec's (2019, 197) respondent pointed out, small desks prove to be

uncomfortable for them.

There are many adjustments that to be done to the English language lessons with all of them
being important. They should be done both by the institution as a whole and by the teacher. The
main adjustments should be done to materials used during the classes or to the institution and
the classrooms where the lessons take place. The teachers themselves should also make some

adjustments to their behavior to that of the teacher of children and younger adults.
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PRACTICAL PART

6 About the research

In the theoretical part, the specific needs of older adults were introduced and specified in terms
of learning the English language. As said previously, their sight, hearing, memory and mobility
are, usually, worsening and need to be compensated for during the lessons. Materials,

classrooms, and even teachers were looked at in the part.

In the practical part, the aim is to explore how elderly students at Elpida perceive their English
language lessons, especially the way the didactic tools and materials are adjusted to their

specific needs.

The aim will be achieved by creating a questionnaire, which will, next, be given to the seniors

at Elpida to fill.

6.1 Quantitative versus qualitative research

Sukamolson (2007, 1) divides types of research into three groups. Firstly, the type is dependent
on where the results will be applied, secondly, on the objectives of the research and lastly on
how the data will be collected, which is further divided into qualitative and quantitative

research.

Swanson and Holton (2005, 30) say the quantitative techniques of research to be important with
a big number of respondents, where there is the generalization of the sample done, as opposed
to qualitative research, where the focus is on details of the sample. Sukamolson (2007, 2) adds

the quantitative research to also be a social research.

For the purpose of the bachelor thesis quantitative research will be used as the method of
collecting the data, seeing as there will be a bigger amount of respondents with the aim of

making a kind of a social research.

6.2 Likert scale and Likert type

According to Bertram (2007, 1), Likert scale was developed in 1932 by Dr. Rensis Likert, a
psychologist, in order to measure psychologic aspect of a human. Boone and Boone (2012, 1)
say it to be the most commonly appearing scale used to measure one’s attitude towards a certain
topic with Nemoto and Beglar (2013, 2) specifying the topics to be mostly about feelings and

opinions of the respondents.
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Likert scale is said by Nemoto and Beglar (2013, 2) to be a highly reliable method of data
collecting, where the information required can be collected quickly, even from a big amount of
respondents, as we can see in everyday life, where many, for example, shops, request our

opinion about the services provided or items bought.

Boone and Boone (2012, 2) differentiate there to be a Likert scale and Likert-type questions. In
Likert scale, there are questions combined to create a complex scale, unlike with Likert-type
questions, where there are stand-alone questions formed like a Likert scale, however, without

the complexity of the scale.

6.2.1 Creating Likert-type questions

Allen and Seaman (2007, 64), as well as Nemoto and Beglar (2013, 2) say Likert scale (Likert-
type question) to be a scale coming from one extreme to the other. Regarding the answers,
Bertram (2007, 1) says the most commonly used scale to be with 5 answers, however, as the
other authors claim, there is also the possibility of only four answers or, on the other hand, as
much as 9 answers. Allen and Seaman (2007, 64) say to use as wide range as possible, because
there, the answers may be more precise and less forced if uncertain. There are even authors to
be found who advice against the usage of an odd number scale as it avoids the possibility of a
neutral answer, because it can cause problems with the analysis of the scale, as a neutral answer

is, basically, no answer at all.

Regarding the language used for the questions (or even statements), Nemoto and Beglar (2013,
3) advice to use the native tongue of the respondents, as the possibility of misunderstanding is
avoided. They also say the language should be simple and with no ambiguity to, again, avoid

misunderstanding, as it may bias the results.

The questions (statements) themselves, according to Nemoto and Beglar (2013, 3), should
contain only one idea per question. Were there more than one idea in the question, the
respondents could become confused as to which is the one they should they answer, as the
answer may differ for each idea. To avoid higher number of ideas in a single question, Nemoto

and Beglar (2013, 3) advice against the usage of conjunctions and, or, but, etc.

6.2.2 Theoretical analysis of Likert type questions
When working with the data collected from the questionnaires of either Likert scale or of Likert-
type questions, one should have in mind, that, as many authors point out, they are working with

ordinal data (Allen and Seaman (2007, 64) explain ordinal data to be data, where ranking is

32



possible, however is not a precise measurement), which is typical for the analysis of many
scales. To analyze those questionnaires, the best method is a descriptive statistics, which is for
example, like is mentioned by Allen and Seaman (2007, 65) or Boone and Boone (2012, 3),

median, range, mode, percentage, or a chi-square statistic.
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7 Methodology of the research

The aim of the research was to ascertain that Elpida had adjusted the English lessons to the

needs of the elderly in manner of sight, hearing, memory and mobility.

The research was conducted at Elpida at the branch of Smichov in the café, where the elderly
come to have a coffee, open sandwich, cake, or a pie and where they can talk with other people
of similar age. The research lasted for 5 days. 66 older adults were addressed, out of which 28
filled in the questionnaire at the café, 4 questionnaires (at request from the senior) were sent via

email, however, only 2 returned answered.

The 34 who were not given the questionnaire were attending a different course, like brain
training, yoga, or writing, some participate in the walking around Prague to learn something

new about the city or just were at the café to talk with their peers.

7.1 Questionnaire

For the purpose of the research, the Likert type was used, not full Likert scale.

At the beginning of the questionnaire (see appendix 1), firstly, demographic information was
required, like age, gender, and the date of the filling of the questionnaire. In the questionnaire
itself, there were 26 statements, to which the older adults were to answer by circling or ticking
a number from 1 to 5, where number one meant they strongly agree with the statement, number
two agree, number three, where they for whatever reason cannot evaluate, four meant they
disagree with the statement and number 5 strongly disagree. When talking to them, most
answers cannot evaluate were either because the particular material is not used during the
lessons, when the senior was not sure about giving a negative answer, or when the statement

was sometimes truthful while other times not.

The questionnaire was anonymous, with the elderly only filling in, besides the answers to the

statements, their age, gender and the date of the filling.

The answers in the questionnaire were, besides numbers, also separated by colors to make it
easier for the elderly to orientate in it. The questionnaire itself was separated into sections for

the same purpose.

Enclosed to the questionnaire was also an informed consent (see appendix 2), which the

respondents had to sign for the questionnaire to be usable for further analysis. In the consent
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they agreed with their answers being further analyzed for the purposes of the thesis, with the

possibility to revoke the agreement at anytime.
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8 Analysis

The questionnaire was statistically analyzed by Microsoft Excel, including the graphs
appearing. The functions used were average, frequency, minimum, maximum, median and,

countif.

8.1 Demographic analysis

The first item the respondents were supposed to fill in was their gender. Out of the 30
questionnaires returned, 27 (90 %) of them were done by women, meaning only three (10 %)
of them were filled by men (graph 2). Out of all the 66 of the elderly addressed, most were
women, with only four of them being men, which slightly changes the statistics even more in
favor of the female population to 93 % of women addressed attending a course in Elpida (walks
around Prague, memory training, writing, etc.) and 7 % of men (graph 1). One of the men enjoys
walks around the Prague and spending time with peers (who are all women), while the other
three attend English language courses with two of them participating in the same one. One of

the men is also, at 85 years of age, the oldest respondent willing to fill in the questionnaire.

Gender of the respondents

10%

m F
= M

Graph 1: Gender of the respondents
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Graph 2: Gender of the seniors addressed

Following gender, the respondents were supposed to fill in their age. The youngest of older
adults who filled in the questionnaire were 65 years old with the oldest being, as mentioned
above, 85 years old. However, the oldest person addressed at Elpida was an 89 years old woman
participating in other courses than the English language one. The average age of the respondents
is 73 years of age. Regarding the categories mentioned in the chapter introducing the term
senior, there were 18 (60 %) respondents belonging to the younger old category, meaning them
being 65 to 74 years old, 11 (37 %) to the old, 75 to 84 years old and 1 (3 %) to the very old
category, being 85+ years old (graph 3).

Age of the respondents
3%

=65-74
m75-84
= 85+

Graph 3: Age of the respondents
The last item the seniors were supposed to write before the questionnaire itself was the date of
the filling. On the first day, on Tuesday there were 3 questionnaires filled, on Wednesday 9
were filled, on Thursday 8 questionnaires, and on Friday there were 9 questionnaires filled. On

Saturday the 30" questionnaire was sent via an email.
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When talking about all the elderly addressed, on Tuesday there were only 5 of them, on
Wednesday 35 older adults, on Thursday 11 and on Friday 15 older adults. The number of the
seniors addressed depended on the part of the day when they were addressed — there are more

courses happening at Elpida in the morning, rather than in the afternoon.

8.2 Analysis of the questionnaire

In the questionnaire, the respondents were supposed to tick or circle the best answer to a
statement. The answers were: strongly agree, agree, cannot evaluate, disagree and strongly
disagree. The participants were to mark a number assigned to the answer, being one to five with

1 corresponding with strongly agree and 5 with strongly disagree.

8.2.1 Materials
Moving on from the demographic part, there was the first segment of the questionnaire
concerning the materials used during the English language lessons. The sub-segments of the

part were topic, visibility and audibility.

8.2.1.1 Topic
The first part of the segment is about the topics appearing during the lessons. The first statement
is evaluating, whether the topics are interesting. While it may seem trivial, talking about

something interesting may be the only reason they participate in the course.

The average of the answers is 1.33 (from the numbers assigned to the answers). From another
point of view, all of the respondents agree with the statement, with 19 (63 %) answering they

strongly agree, and 11 (37 %) agree (graph 4).

There were participants in the research who commented, that even though some of the topics
may not be interesting for all, the teacher does not forget about that and soon changes it to be
more suitable for the other group with interests somewhere else (sees the importance in

adjusting the topics to the participants, not, for example, to a student’s book).
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Graph 4: The topics are interesting

Connected to the comment mentioned above is the second statement that the topics change
regularly. There, the respondents’ answers do not correspond. The minimum answer is 1,
meaning strongly agree and maximum is 4, disagree. Still, the often most marked answer is
strongly agree: 18 (60 %) respondents answered they strongly agree, 11 (37 %) agree and only
one (3 %) disagrees with the statement (graph 5). The average mark here is 1.47.

The topics change regularly
3% - 0%

0% &

= Strongly agree

= Agree

= Cannot evaluate
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= Strongly disagree

Graph 5: The topics change regularly

The last statement of the sub-segment is, that the seniors like the topics chosen by their teachers
during the English language courses. Even though one of the respondents commented on there
often being a topic they do not like, do not understand, as it is from quite a specific part of life,
but because the topic just touches the lesson, and is soon changed into something more
interesting for them, the seniors rate it positively, with all of the respondents agreeing, either
strongly (21 of the respondents, which equates to 70 %) or just agreeing (9 of the respondents,
which is 30 %) (graph 6). The average mark for the statement is 1.33
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Graph 6. 1 like the topics

8.2.1.2 Visibility
Another important adjustment needed to be done to the materials is to the visibility side of it as

the seniors often face problems with their sight.

In this sub-segment, the questionnaire starts with whether the seniors can easily read a text on
the black (white) board. Again, the answers to this statement are quite varied, with the minimum
answer being 1 (strongly agree) and a maximum 4 (disagree). And even though the answers
chosen differ, the average mark is 1.33, as was in the previous sub-segment, because the most
often ticked answer was strongly agree. 22 (74%) respondents strongly agree with the

statement, 7 (23 %) agree and 1 (3 %) person disagrees (graph 7).

I can read a text on the board
0% 370 0%

= Strongly agree

= Agree

= Cannot evaluate
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= Strongly disagree

Graph 7: I can read a text on the board

To the statement, that PowerPoint presentations are easily readable, the participants of the
English language courses sometimes were not sure how to respond (even after further

clarifications of what the presentation means and generally, what the statements is supposed to
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evaluate), which is why there is the first appearance of the answer marked - cannot evaluate,
even though they could not really explain why it is. Still, the minimum number to the answer
is 1 and the maximum is 4 with the average mark being a little higher than in previous cases at
1.57. To the statement 18 (60 %) respondents answered that they strongly agree, 9 (30 %) agree,
1 (3 %) cannot evaluate and 2 (7 %) of the elderly answered they disagree (graph 8).

Presentations are easily readable

30, 7% 0%

= Strongly agree

= Agree

= Cannot evaluate
= Disagree

= Strongly disagree

Graph 8: Presentations are easily readable

The next statement that the elderly can see the text written in the materials has, again, most of
the respondents in agreement, whether they strongly agree (17 of them = 57 %) or just agree
(12 = 40 %). Still, one (3 %) of the respondents disagrees (graph 9). Many of older adults
commented that the answer depends on whether they have their glasses on or not. Most of them,
when answering to the statement, counted on the glasses being on. The average mark for this

statement 1s 1.50.

Materials have big enough letters in it
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Graph 9: Materials have big enough letters
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Answering whether the materials used during the English language courses contain an
appropriate amount of information in them was a variation between agree, strongly or just agree,
and cannot evaluate. 3 respondents could not decide, if the amount was appropriate or not, even
after explaining it is about their own feelings, whether they, sometimes, feel lost in it or not,
not in a general manner of speaking. The average mark for the statement is 1.47, with 19 (63 %)

respondents strongly agreeing, 8 (27 %) agreeing and 3 (10 %) left undecided (graph 10).

Materials contain an appropriate
amount of information

0% 0%
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Graph 10: Materials contain an appropriate amount of information

8.2.1.3 Audibility

The last part of the material segment is the audibility of the recordings or videotapes used during
the courses as teachers should always have in mind possible hearing losses, whether partial or
complete. While the majority of the respondents agree with the statement that the volume of
the recordings or videotapes is high enough for them, there could still be found those who
disagree (albeit, not much) or feel they cannot evaluate. The average mark there is 1.70, making
it the highest mark given yet. Unlike in previous cases, here the answer strongly agree does not
dominant (even if only by 1 senior), although the general answer would still be in a positive
manner. 13 (43 %) respondents strongly agree with the statement, 14 (47 %) agree and 1 (3 %)
disagrees. 2 (10 %) of the respondents could not evaluate the statement (graph 11), one because
there are no recordings used during the lessons and the second because the answer varies.
Sometimes the respondent can hear the recording (or videotape) without troubles, while other

times not.
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Graph 11: The volume of the recordings (videotapes) is high enough

The statement with the most varied answers of the questionnaire is the one regarding the speed
of the speech of the people in the recordings or on videotapes, because, as was repeatedly
mentioned both in the theoretical part and also by some of the respondents, they need more time
to understand an utterance which proves to be problematic when the utterance is too fast. With
an average mark 2.40, it is the worst rated statement of all the statements and the least adjusted
area of materials. As in many cases before, the minimum answer is 1 and the maximum is 4,
however, the number of respondents disagreeing is higher than in topic and visibility. 8 (27 %)
respondents strongly agree with the statement, 9 (30 %) agree, 6 (20 %) cannot evaluate and 7
(23 %) disagree (graph 12). Again, those who could not evaluate were not sure how to answer

if they sometimes have problems with the speech and other times they do not.

Some of the respondents also mentioned them questioning their language abilities when they
cannot understand what is said in such recordings because the recordings feel too fast for them.

However, this problem is also connected and further discussed in following statements.

People in the recordings (videotapes)
speak reasonably fast

0%

= Strongly agree
= Agree
Cannot evaluate
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Graph 12: People on the recordings (videotapes) speak reasonably fast
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The last statement of the segment and also another one bringing on the discussion whether the
seniors are capable of the English language or not, is that the seniors can understand the
recordings and the people in them. Although the final results were a little better to the previous
statement (see people in the recordings or videotapes talk reasonably fast), there is still much
space to work on. The average mark here is 2.23 and is also the second worst rated statement.
Still, 10 (33 %) respondents strongly agree with the statement, 8 (27 %) agree, 7 (23 %) felt
they could not evaluate the statement (mostly because of them questioning their abilities) and

5 (17 %) disagree (graph 13).

The recordings are easily
understandable
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Graph 13: The recordings are easily understandable

8.2.2 Teacher
The second segment of the questionnaire is about the teacher of the English language course. It
is important to mention that older adults by whom the questionnaires were filled do not all

attend the same course and do not have the same teacher, meaning the analysis is in general.

8.2.2.1 Attitude
The first statement of the second segment is whether the teacher has a positive attitude Again,
though it may seem trivial, the stance of the teacher may be the main reason for the participant

to stay in the course or even stay at Elpida as a whole.

With an average mark 1.00, it is the best ranked statement of the questionnaire. All 30
respondents strongly agree with the statement (graph 14) and expressed their gratitude toward

their teacher.
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Graph 14: The teacher has a positive attitude

The next sub-segment concerning the attitude of the teacher is whether the teacher feels
relaxed to the participants of the courses or not. Again, the statement is answered positively
with an average mark being 1.10. 27 (90 %) of the respondents strongly agree with the
statement and 3 respondents (10 %) agree (graph 15). Together with the previous statement,

it is the best ranked sub-segment of the questionnaire.

10% - The teacher feels relaxed to me
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Graph 15: the teacher feels relaxed to me

After filling in the questionnaire itself, when asked about the respondents’ feelings and attitude
towards Elpida and everything concerning the institution, they pointed out, how happy they are
with their teachers. They commented on them being the most important part of the course. Many
of them attended English language courses with different teachers with not such a good attitude
(frustration and annoyance could be apparent from them). Some were on the brink of deciding

to leave Elpida whatsoever before deciding to try a different teacher.
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8.2.2.2 Speech

The average mark 1.33 also has the statement that the teacher gives the seniors enough time to
understand the instructions given to them during the courses as it is important for the teachers
to remember that they have problems with the short-term memory. It was apparent, that some
of the respondents kept thinking about it for some time before answering. Still, 21 (70 %) of
older adults strongly agree, 8 (27 %) agree and 1 (3 %) was not sure which answer to choose
(graph 16), however the problem there seemed to be more with understanding the language,

rather than the instructions themselves.

The teacher gives us enough time to

understand the instructions
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Graph 16: The teacher gives us enough time to understand the instructions

The statement, whether the teacher speaks reasonably fast, often caused quite a discussion
among the group just answering. Some were not sure, if the problem was on their side, with
their bad language ability, or on the teachers’ side because their speech is simply too fast.
In the end, the final mark is mostly positive with 1.40. 19 (64 %) of the respondents strongly
agree with the statement, 10 (33 %) agree and only 1 (3 %) was left undecided (graph 17).
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Graph 17: The teacher speaks reasonably fast

Another discussion aroused in connection to the following statement concerning the
understandability of the teacher. The problems here appeared to be the same as with the
previous statement — with whom the problem is, the teacher or the participants. The proof
of the similarities in the discussions are the answers, as the mark is 1.40 as was with the
statement concerning the speed of the teacher’s speech, 19 (64 %) strongly agree, 10 (33 %)

agree and 1 (3 %) could not decide, as was in the previous case (graph 18).

The teacher is easily understandable
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Graph 18: The teacher is easily understandable

Looking back to the moments when older adults were filling those last few statements about
the speech pattern of both the teacher and also the people in the recordings used during the
courses, the realization came that the respondents seemed to be lacking confidence in their
language abilities as all that commented on it automatically assumed the problem to be on their

side, not on the teacher’s or with the recordings.
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8.2.2.3 Memory

Other adjustments that should be integrated into the English language courses for older adults
should be to help with the memory of the participants. The importance here is with the cyclical
revision of any new topics, vocabulary, grammar, etc., so that it is easier to remember for older
adults. The statement that new occurrences are regularly revised got the average mark 1.57 with
the minimum answer being strongly agree and the maximum disagree. More precisely, 16
(54 %) of the respondents strongly agree, 13 (43 %) agree and one (3 %) older adult disagrees
(graph 19)

We regularly revise new topics
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Graph 19: We regularly revise new topics

The next memory concerned statement the respondents were to answer was the one about
the drill. As short-term memory is many times not as well functioning as in the earlier life
stages, a drill is not advisable to use, much to the surprise of some of the respondents.
Besides the question of what a drill looks like, there was even one why it should not be used
during the lessons as it worked so well during their youth. Still, the respondents agreed with
the statement, as they revise periodically, not by a drill. 21 (70 %) of the respondents
strongly agree, 8 (27 %) agree and 1 (3 %) respondent felt they could not evaluate (graph

20), even after the explanation.

Besides those statements and discussions that aroused about the teachers of the English
language courses, the elderly also commented on their gratitude towards the teachers as they
always make the lessons more than enjoyable to participate in as the exercises chosen do

not focus solely on the topic of the lesson, but also on the seniors just having fun.
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Graph 20: We do not revise by drill

8.2.3 Classroom
The last segment of the questionnaire is concerning the classrooms where the English language
courses take place, however, touched will also be Elpida as a whole. It was also the most

commented-upon topic by older adults of all the segments.

8.2.3.1 Environment

The first statement about the classroom is general, whether the respondents feel comfortable in
the classroom. While most of the participants of the research agree with the statement, there
could be those found, who thought it could be better. Some of the respondents, as well as many
of all the seniors addressed at the Elpida café, mentioned them feeling cold there. Many of the

older adults were even sitting there in their coats.

Others also mentioned not feeling very good in the new building to which one of the two Elpida
branches was moved. Many said they felt more comfortable in the previous building, said it
was warmer in there, more spacious (although some commented on the smaller rooms being

better), and, as a whole, modern.

The average mark of the statement is 1.57, with 18 (60 %) respondents strongly agreeing, 9
(30 %) agreeing, 1 (30 %) who could not decide how to answer, and 2 (7 %) disagreeing (graph
21).
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I feel comfortable in the classroom
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Graph 21: [ feel comfortable in the classroom

The next statement is concerning an aspect important not only for older adult students, but for
students in general. However, because of the impairments affecting the elderly, it could present
to be more of the importance for them. The statement is regarding the light in the classroom.
And even though some of the respondents commented on it depending on the season (in winter,
light seems to be worse than in summer), all of the respondents agree, 19 (63 %) strongly and

11 (37 %) just agree (graph 22). The average mark is 1.37.
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Graph 22: The classroom is well-lit

The last statement about the environment of the classroom is also the most negatively answered
one. It is a statement about distractions. Although one respondent commented on disturbances
coming from the outside, many more (surprisingly, even if they are not attending the same
course on the same day) feel disturbed by a neighboring class, more precisely, the teacher from
the neighboring class. They mentioned the teacher to be heard shouting and generally not being
very nice to the participants. Many of the respondents said they would rather leave than to

attend a course taught by said teacher.
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With the statement evaluating distractions during the English language courses, 19 (43 %)
strongly agree, 7 (23 %) agree and 8 (27 %) disagree. The remaining two (7 %) respondents did
not know how to evaluate (graph 23) if there are sometimes distractions, but not very often.
And even though it is a statement with the most negative answers, the average mark is not the

worst, at 2.17 it is the third highest mark.

There are minimal distractions in the
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Graph 23: There are minimal distractions in the classroom

8.2.3.2 Accessibility
The next sub-segment of the questionnaire is about the accessibility of not only the classroom
where the English language is taught, but also of Elpida as a whole (the Smichov branch as

most of the respondents only visit this one and not the other one in HoleSovice).

Some of the older adults addressed commented, that Elpida is too far for them and have to
spend, sometimes, even a few hours on the way just to get there as there is no centre offering
similar programs for the elderly closer to their place of living. They also mentioned their
willingness to travel the distance to be not only because of the programs offered at Elpida, but

also for the friends they made while participating in the courses there.

Connected to those observations is also the next statement about the accessibility of Elpida.
With the average mark 1.60, it is evaluated to be quite a truthful statement. 16 (53 %)
respondents strongly agree, 12 (40 %) agree and only 2 (7 %) disagree (graph 24). Surprisingly,

those two respondents are not the ones who talked about the need to commute to get to Elpida.
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Elpida is easily accessible
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Graph 24: Elpida is easily accessible

I noticed that at Elpida there are stairs (not many, but even those may prove to be problematic
for some of them) without, at least, a ramp. And while only one of the respondents mentioned
and chose to answer disagree with the next statement, there should still be an alternative for the
stairs. The next statement is that older adults can easily move around Elpida. The average mark
is 1.43, as 19 (64 %) respondents strongly agree, 10 (33 %) agree and, as was said already, 1
(3 %) disagrees (graph 25).
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Graph 25: I can move around Elpida without problems

The last, but not least, mentioning deserves the ladies room (toilet). While nobody commented
on it, both the toilet and the washbasin are quite low placed in the café, even for me, a

significantly younger person without problems with bending and similar movements.
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8.2.3.3 Seating

The proximity of students to the teacher is another aspect that should be thought about
regardless if talking about young or old people. It is important for the students to always sit as
close to the teacher as possible during the lessons. However, for the elderly it is more significant
as they have certain impairments the younger are less prone to be affected by. Their ability to

see, hear and, secondarily to this, remember could depend on it.

And still, one respondent (3 %) of the questionnaire disagrees with the statement that they sit
close enough to the teacher during the English language courses. The number could be seen as
insignificant, as the average mark is 1.37 with 21 respondents (70%) strongly agreeing and 8

(27 %) agreeing (graph 26), but even the one negative vote counts.

I sit close enough to the teacher

0% 3% 0%

= Strongly agree
= Agree

Cannot evaluate
= Disagree

= Strongly disagree

Graph 26: I sit close enough to the teacher

Unlike with many of the previous statements, the next one, concerning the seniors’ ability to

move around the classroom, is positively rated without any uncertainties or disagreements.

It is also another important aspect of the classroom adjustments, as the participants of the
courses should always be able to feel the freedom to move without any physical restrictions
appearing, even if there are no activities requiring shuffling of the students, mingling etc., they

still need to be able to get to the desk without problems.

The average mark here is 1.27 and 22 (73 %) of the elderly strongly agree with the statement
and 8 (27 %) agree (graph 27).
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Graph 27: I can move around the classroom without problems

To ascertain whether the seniors have enough space on the desk was the following statement.
While it may seem unimportant and even demanding to have big desks, it is connected to both
the comfort of the elderly and, again, the impairments they may face (on a small desk a pen,
book, glasses, etc. may often fall down off of it and it can prove to be difficult for the older

adult to pick it up).
In this case, the average mark is 1.27 and was answered exactly the same as the previous

statement: 22 (73 %) strongly agree and 8 (27 %) agree (graph 28).
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Graph 28: There is plenty of room on the desk

The last statement of the questionnaire is the evaluation of the chairs in the classrooms. This is
also the last statement that evoked a commentary. Even though only three of the respondents
disagree with it, many commented on the chairs being either hard, cold or both. Almost all of
the older adults mentioned the absence of some kind of cushion and how much they would

appreciate it. Still, the average mark to the statement is 1.70. To the statement, 16 (54 %)
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respondents answered strongly agree, 10 (33 %) agree, 1 (3 %) could not evaluate the statement

and, as said before, 3 (10 %) older adults disagree (graph 29).
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Graph 29: The chairs are comfortable

To evaluate the three segments separately (based on the average marks counted), the best rated
one was the teacher with the average mark 1.30. The segments regarding the materials and
classroom are more close together with the first being 1.63 and the other 1.53. (graph 30),

meaning the worst evaluated segment is about the materials.
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Graph 30: Evaluation of the segments

And lastly, to complete the general evaluation of the statements in the same manner (by the
average mark of the answers), the best rated statement is statement number 9, evaluating
whether the teacher has a positive attitude, with mark 1.0, and second best is statement number

12, also about the teacher and if they feel relaxed to the respondents, with mark 1.10.

On the other hand, the worst rated answers were statements number 9, questioning whether the
people in the recordings or on videotapes speak reasonably fast with mark 2.40, followed by
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statement number 10, again, evaluating the recordings and videotapes used during the English
language courses, specifically, how understandable they are to the seniors, with the average

mark 2.23 (graph 31).
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Graph 31: General evaluation of the statements

8.3 Analysis of the respondents
Another important part of the analysis of the research is, besides the answers to the particular
statements, the analysis of the answers of individual respondents to ascertain their general

feelings regarding the adjustments.

At first, the responses given by the older adults participating in the research will be analyzed

by dividing the responses as they were answered by individual participants of the research.

The average mark 1.0, meaning they would not change anything about the adjustments made to
the English language courses at Elpida, gave only two respondents, one of them being a 73 year

old woman and the second an 85 years old man.

On the other hand, the worst evaluation with the average mark 2.62 gave a 70 year old woman

and also the first respondent.
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Otherwise, the ratings were: 14 (47 %) older adults answered to create the average mark being
up to 1.5, 11 (37 %) answered to make the mark up to 2.0, and 2 (7 %) respondents answered
to make the average mark 2.5 (graph 32).
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Graph 32: The average mark of the respondents’ answers

To evaluate the answers, regardless of the statement, 484 (62.05 %) answers of all the
questionnaires returned, were strongly agree, 233 (29.87 %) were agree, 27 (3.46 %) could not
evaluate and 36 (4.62 %) were disagree. Nobody answered strongly disagree. The answers are:
1 equates strongly agree, 2 is agree, number 3 was marked if the respondents did not know how

to answer, number 4 is disagree and 5 is strongly disagree (graph 33).

General evaluation of the answers

o (1)
gy 2% 000%

Graph 33: General evaluation of the answers
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After filling in the questionnaires, some of the respondents commented on them always feeling
happy about the adjustments done by Elpida, up until the moment when asked about the separate
sections and statements. Only after that they realized there to be some imperfections the

organization could further work on.

Elpida as a whole has the average mark 1.51, meaning the seniors are quite happy both with the
organization and with the adjustments done and agree with the statements, with number 1.00
meaning they strongly agree and number 2.00, they agree, with Elpida being in roughly the
middle.
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CONCLUSION

The aim of the bachelor thesis was to ascertain, whether the seniors think Elpida makes the
necessary adjustments to the English language courses to compensate for their possible physical

impairments they may be affected by.

The thesis is divided into two main parts: theoretical and practical. In the theoretical part, at
first, there were the basic terms appearing in the thesis explained, like senior, lifelong learning
and education and geragogy and introduction to the main organization of the work, Elpida,
done. The chapter about senior was extended by the addition of the most common barriers the
elderly often face in their later age followed by physical impairments they are often affected by
and which is also the targeted area of the thesis as there are the changes to the sight, hearing,

memory and mobility explained.

After the basic terminology, and keywords, were analyzed, the focus moved to the main part of
the thesis, introducing the adjustments Elpida and teachers of the English language courses
there should take into account when preparing, both the buildings belonging to Elpida as a
whole for the targeted participants of the courses (the elderly) and also the courses themselves,

as older adults have different needs for different reason during the educational processes.

In the practical part of the bachelor thesis there was the quantitative research introduced as that
was the type used for the research. After that followed the presentation of a Likert scale and a

Likert-type question.

The research was conducted in a café at one of the branches of Elpida. The research was done
by a questionnaire with a series of statements, to which the respondents were to mark the answer
they felt corresponded the most with the truth by circling or ticking the answer. The possible

answers were: strongly agree, agree, cannot evaluate, disagree and strongly disagree.
Following was the analysis of the answers done by statistic functions.

Firstly, in the theoretical part was a mention about a theory of the most common participants of
the courses, them being older adults between ages 65 and 74. This proved to be correct as the

majority of the respondents belong to this age category.

After analyzing the data collected, Elpida proved to be quite well prepared for the work with
the elderly with just a few more adjustments to be done needed. One of the weak points are the

recordings and videotapes used during the courses, as the seniors find them hard to comprehend
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because of the speed and general understandability of them. It is vital to work on the problem,
as the respondents feel incapable of receiving information in the targeted language and
underestimate themselves. It would help make short recordings with people speaking a little
slower and clearer to avoid those problems. Better, but still not perfect, results got the speech

pattern of the teacher as some of the respondents felt inadequate after this too.

Otherwise, teachers of the English courses in general were identified as the best part of the

courses, them appearing relaxed and always positive with good ideas for interesting exercises.

Another major deficiency could be found in the classroom where the courses take place,
specifically the distractive elements. Here, all the teachers, not just of the English language
courses, should be more considerate of others as they were often labeled as the source of the

distraction.

Connected to the classrooms were also the chairs, which the seniors find to be hard and cold.
The remedy for this is a cushion. Cold is also the building itself. The seniors there could be

found sitting in their coats.

In today's world, seniors still struggle with the prejudice regarding their ability to study and
learn. There are many institutions trying to break this and help the elderly back into the society
or just stay active even in their higher age. And even though they need a few special adjustments
done to the courses to help them shine, it is just a small price to pay for all the things they still
have to offer, like knowledge and experience, which we may only hope to acquire through our

lives.
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RESUME

Tématem bakalafské prace je Vyuka seniorit v rdmci neformalniho vzdélavani, konkrétné
ptizptsobeni hodin anglického jazyka v Elpid€, v organizaci zamétujici se na praci se seniory.
Jelikoz populace spise starne nez naopak, jedna se o velmi aktualni téma, o kterém se v dnesni

dobé ptili§ nemluvi.

4

Prvni kapitola teoretické Casti piedstavuje a definuje seniora jako osobu starsi 65 let, 1 pies to,
ze vek, tudiZ ani feceno, zda osoba jiZ je senior nebo neni, nenaleznete nikde pevné urceno. I
pies to se vi, ze nejcastéj$imi ucastniky vzdélavani jsou seniory spadajici do kategorie mlady

senior.

Senior se ve svém véku nachazi v ojedinélé Zivotni situaci plné nejriznéjSich prekazek a
problémt. Tyto jsou rozd€leny nejprve na psychologické a situacni a poté na pohybové

rozebirajici konkrétni problémy.

Z psychologického hlediska ve velkém méfitku trapi seniory osaméni a samota. Nachazi se totiz
ve fazi, kdy se ¢asto musi potykat se ztrdtou nejen partnera, ale také zaméstnani, coz, kromé

rodiny, mize pro mnohé byt jedinym zdrojem socidlniho kontaktu.

Aby se toto zmeénilo, musel by si senior obstarat informace o programech zamétenych pro
seniory, coZ v dnesni elektronické dobé nemusi byt zrovna snadné. A pokud si pteci jen vSechny
potiebné udaje zjisti, trapi seniory Casto pochybnosti o jejich vlastnich schopnostech. A v
piipadé, Ze seniora nic takového neomezuje, 1 pies to miize star$i osoba mit problémy ¢asove z

divodu castéjsich navstév 1ékare nebo péce o rodinné prislusniky (vnoucata, vlastni partner).

Bariéry fyzického razu jsou neméné nepiijemné a Casto i rozhodujici v ptipadé, Ze by se senior
rozhodl né&jakého programu pieci jen ucastnit. Konkrétné je fe¢ o problémy se zrakem,
konkrétné o jeho €aste¢nou ¢i Uplnou ztratu, zpiisobenou riznymi nemocemi, jako je zakal,
zhorSenou citlivosti na svétlo, nelehkym ostfenim vidéného obrazu, nebo jen problémy se

zpracovanim toho, co starsi lidé vidi. Tomuto mohou, do urcité miry, pomoci bryle.

Problémy se sluchem mohou byt také velmi omezujici. Zde se miiZze objevovat zvonéni v usich
nebo horsi prace usnich kustek coz se projevuje horSi nebo uplnou ztratu sluchu. Jako
kompenzacni pomicku jsou zde seniofi vybaveni naslouchatkem, které ovsem nedokéze vratit

sluch v plné mifte.
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Starsi lidé kolem nas jsou velmi ¢asto vidéni s holemi, berlemi a dal§imi pohybovymi oporami.
To mtize byt zptisobeno riznymi onemocnénimi kloubt a kosti, jako je artroza a revmatismus,

nebo se seniofi potykaji s nadvahou.

Co se paméti tyce, nejvyraznéjsi se pro okolni svét miize zdat neustalé opakovani jiz vyicenych
poznatkti, zazitki a podobné. To je zpusobeno ubytkem neuronti v mozku a problémy s

kratkodobou paméti.

Nasledné po seniorovi je kapitola zamétend na celozivotni vzdélavani a celoZivotni uceni. I
pres to, ze oboji pojednava o ziskavani znalosti a dovednosti (at’ jiz z divodu zaméstnani, rodiny
nebo jen hobby) v dospélosti jedince, kazdé je zprostiedkovano jinym zptisobem. CelozZivotni
uceni je samovolné ziskavani znalosti a dovednosti formou kazdodennich zkusenosti z bézného
zivota. Naopak celozivotni vzdélavani je instituciondlni a dale rozdéleno na tfi ¢asti: formalni
vzdélavani, coz je bézny Skolsky systém, jak jej zname. Nasleduje neformalni vzdélavani, ¢imz
se rozumi vzdélavani v instituci jiné, nez je bézna Skola. V ptipadé seniorti se jedna o univerzity
ttetiho véku nebo razné kluby seniort. Informalni vzdélavani je pak takové, kdy senior studuje

napiiklad z knih nebo nahravek.

Souvisejici s celozivotnim vzdélavanim je také geragogika, jakoZto obor zamétujici se na péci
o seniory, tak, jako se pedagogika stard o déti. Geragogika jako takova si ukladd mnoho cild,
nejCastéji samotné vzdélavani senioril a jeho specifika, kterd také predstavuje tato védni
disciplina. Mimo vzdélavani a vychovu ve stafi se zamétuje také na vychovu a vzdélavani ke
stafi, kdy lidi, ktefi jeSté nedosédhli patficného véku, aby mohli byt povazovani za seniory,

pripravuji na toto tézké obdobi. Nekteti berou geragogiku jako pfipravu na smrt.

Jednou z instituci zaméfujici se na préci se seniory je Elpida. Jedna se o prazskou organizaci
nabizejici celou fadu kurzii a jinych aktivit, jako napfiklad jazykové kurzy, tematické

prednésky, cvi¢eni nebo kreativni kurzy pleteni, vySivani, malovéani a podobn¢.

Posledni, a také nejdiilezitéjsi kapitola prace je vénovana ptfizpisobenim, které by instituce
pracujici se seniory mély ve svych programech aplikovat. Konkrétné se zde jednéa o materialy,

ucitele a ucebny.

Materidly byly dale rozdéleny na téma a jejich viditelnost a slySitelnost pro seniory. U témat je
dilezité, aby pro né bylo dost zajimavé a o néem, co dobfe znaji, i kdyz pak mize odporovat
ucebnicim. Témata by také neméla byt stale stejna a pravidelné se obménovat. Dulezité je také

seniory nepiehlcovat piebyte¢nymi informacemi
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Jelikoz k vétsin€ uceni dochazi prostfednictvim zraku, je tieba i v této oblasti provést zmény,
jako dostate¢né velké pismo, vhodné zvoleny font a pozadi textu a ne pfiliS§ mnoho obrazkd.

Podstatné pro seniory muze byt i dostatecné osvétleni mistnosti.

Mimo zraku, dochazi k uceni 1 prostfednictvim sluchu, a proto je 1 zde zahodno ucinit urcita
prizpsobeni. Samoziejmosti pro tuto vékovou kategorii je vyssi hlasitost nahravek, které by
nemély byt piili§ dlouhé, aby seniory nepiehlcovaly informacemi. Lidé v nahravkach by méli
mluvit pomaleji, zfetelnéji (Cemuz také dopomuize Cisté a nehlu¢né pozadi nahravek) a, pokud

mozno, mélo by na né byt vidét, aby seniofi mohli, v pfipadé potteby, odezirat.

Mezi nejdiilezité;si faktory uceni patii ucitel a proto 1 on sam by mél provést ur¢ité zmény oproti
veékovych kategorii, nikdy by na sobé nemél dat znat frustraci a podobné pocity, naopak by m¢l

byt schopen navodit uvolnénou a ptatelskou atmosféru.

I jeho mluva by méla byt jin4, podobna lidem v nahravkach, to jest: mluvit pomalu, zfetelné a
nahlas a stat tak, aby na néj senior dobie vidél. Dllezité je taky dat seniorovi dost ¢asu na

porozumeéni instrukci.

Co se paméti tyce, je tteba kompenzovat problémy s kratkodobou paméti. Proto je tieba se vice
opfit o tu dlouhodobou a vyhnout se aktivitdm, Jako je drill. Vyhodné&;jsi pro seniora je postupné

a pravidelné opakovani.

Ttida je posledni ¢ast této prace, ktera by ve vyuce méla byt potfebam seniort pfizplisobena.

Mluvi se zde predevsim o prostiedi, pristupnosti a také o sezeni.

Prostredi ve tfidach by mélo byt pfedevsim Cisté a pro starsi lidi pfijemné s dobrym osvétlenim
a ptipadn¢ i vybavenim. Mnohem dulezitéjsi je ale takové prostiedi, kde seniofi nejsou béhem

vyuky jazyka ni¢im vyrusSovani.

Nasledujici ptistupnost, se netyka pouze tiidy jako takové, ale celé instituce, v tomto piipadé
Elpidy. Instituce by pro seniory meéla byt dobfe ptistupnd, s vytahem a ptipadné rampou pro

nejruznéjsi prekazky branici seniorim ve volném pohybu po budové.

Posledni Cist kapitoly je vénovéana sezeni a rozloZeni tfidy. Zatimco by seniofi méli byt co
nejblize k tabuli, stale potiebuji dostatek mista kolem sebe, aby nebyli omezeni v pohybu po

ttide. Dale by mély byt pouzity dostatecné velké stoly a pohodIné zidle.

63



Po teoretické ¢isti nasleduje Cist praktickd, kterd byla provedena kvantitativnim vyzkumem za
pouziti Likertovy Skaly. Ta byla ve formé dotazniku se sérii tvrzeni, na které seniofi méli
odpovédet, jestli naprosto souhlasi, souhlasi, nedokazou ohodnotit, nesouhlasi nebo naprosto

nesouhlasi.

Vyzkum probihal v kavarné jedné ze dvou pobocek Elpidy, kde bylo celkem osloveno 66

seniort, z ¢ehoz 30 dotaznik vyplnilo.
Analyza dat pak probéhla statisticky za pouziti funkci primér, median, ¢etnost a procenta.

Zaveérem vyzkumu bylo zjisténi, jak jsou vlastné seniofi s pfizpisobenimi hodin anglického
jazyka v Elpidé spokojeni. VétSinou se prokazalo, ze prizptisobeni jsou pro ucastniky
dostatec¢nd, az na nékolik vyjimek, jako jsou nahravky, kdy seniofi maji problém jim fadné
rozumét nebo hluk objevujici se z vedlejsi tiidy. Nejlépe hodnocena kategorie je potom ucitel,

se kterym jsou vSichni naprosto spokojeni.
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APPENDIX

Appendix 1 — The informed consent

Informovany souhlas

Udéleni souhlasu ke zpracovani osobnich a citlivych udaju

Podle zakona ¢. 101/2000 Sb., o ochrané osobnich Udaju, ve znéni pozdéjsich
predpisd, udéluji Veronice Losterové souhlas se zpracovanim svych osobnich a
citlivych udajli, poskytnutych v dotazniku v ramci bakalarské prace ne Fakulté
filozofické Univerzity Pardubice, ke studijnim a védeckym uceliim.

Souhlasim, Ze jsem byl/a obeznamen/a se zachovanim ddvérnosti a anonymity
v bakalarské praci.

Tento souhlas Ize kdykoli a bez udani didvodi odvolat.

----------------------------------------------------------------------------------------------------
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Appendix 2 — The questionnaire
Vék:

Pohlavi:

Datum:

Materialy pouzivané v hodinach

Téma Napros'fo Souhlasim Nedokaz'u Nesouhlasim
souhlasim ohodnotit

Témata probirand v hodindach jsou pro mé zajimava 1 2 3 4

Témata probirana v hodinach se pravidelné méni 1 2 3 4

Témata se mi libi 1 2 3 4

Viditelnost

Dokdazu dobre predist text na tabuli 1 2 3 4

Prezentace jsou pro mé dobre Citelné 1 2 3 4

Materidly pouzivané v hodindch maji dostatec¢né velké pismo 1 2 3 4

Materialy maji vhodné mnozstvi informaci 1 2 3 4

Slysitelnost

Hlasitost nahrdvek (videi) je pro mé dostatecna 1 2 3 4

Lidé v nahravkach (videich) mluvi primérené rychle 1 2 3 4

Nahravky jsou pro mé srozumitelné 1 2 3 4

Uditel/ka

Postoj Napros'fo Souhlasim Nedokaz.u Nesouhlasim
souhlasim ohodnotit

Ucitel/ka ma pozitivni pristup 1 2 3 4

Ucitel/ka v hodinach plsobi uvolnéné 1 2 3 4




Red Napros’lco Souhlasim Nedokaz.u Nesouhlasim
souhlasim ohodnotit

Ucitel/ka ndm dava dost ¢asu na pochopeni instrukci 1 2 3 4

Ucitel/ka mluvi pfimérené rychle 1 2 3 4

Uciteli/ce dobfe rozumim 1 2 3 4

Pamét

Nové probranou latku pravidelné opakujeme 1 2 3 4

Pouzivame aktivity jiné nez drill 1 2 3 4

Trida

Prostredi Napros’fo Souhlasim Nedokaz.u Nesouhlasim
souhlasim ohodnotit

Ve tridé, kde probihaji hodiny, se citim pohodiné 1 2 3 4

Trida je dobre osvétlend 1 2 3 4

Ve tridé jsou minimalni rusivé elementy 1 2 3 4

Pristupnost

Do Elpidy je dobry pfristup 1 2 3 4

V prostorach Elpidy se pohybuji bez omezeni 1 2 3 4

Sezeni

V hodinach sedim dostatec¢né blizko ucitele/ky 1 2 3 4

Po tfidé se pohybuji bez problémi 1 2 3 4

Na lavici mam dost mista 1 2 3 4

Zidle jsou pohodIné 1 2 3 4
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