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Abstract

This thesis concerns the issue of activateayrers in English language teaching.
The focus is put on “un-students”, meaning the wiiated, unreachable, unengaged
and passive learners of the age between thirtegrifteen. In the theoretical part, the
conception of a learner, as an active or a pasdemment of the teaching process, is
introduced. Then, follows analysis of the negatwe positive aspects that influence
the learners’ attitude to learning English and sstjigns of methods and other didactic
means contributing to students’ activeness aredidh the practical part the theoretical
data are compared with the research results tedtased on discussions with teachers,

pupils’ feedback and observations in the actualsda.

KEY WORDS: “Un-student”, “un-student’s” reasons, activatingrteers, motivation,

“learner’s voice”.

Abstrakt

Tato diplomova prace se zabyva problematik@tiviaace Zak ve vywovani
anglického jazyka. Za#iuje se na ,un-studenty”, ve smyslu pasivnichiza& wku
tiinacti az patnacti let, které j&zké motivovat a zaujmout. V teoretickésti je nejprve
uvedeno pojeti Zaka jako aktivnilio pasivniho elementu vyovaciho procesu. Dale
nasleduje analyza negativnich a pozitivnich aspd&éré ovliviuji postoj zak k uceni
anglického jazyka. Tato studie zahrnuje také nawrétod a jinych didaktickych
prostedki, které napomahaji aktivizaci 2akV praktickécésti jsou konfrontovany tyto
teoretické data s vyzkumnymi vysledky ziskané nidazi diskuse s titeli, zpétné

vazby Zak a pozorovani v konkrétniitic.

KL COVA SLOVA: ,un-student”, dvody ,un-studenta”, aktivizace z&kmotivace,

,hlas zak"“.
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INTRODUCTION

The reason leading to writing this thesishe supposition that it is much more
difficult to motivate students in the ninth grader fthe active engagement and
cooperation than in any other grades of basic dclibese students” values are usually
changing in this period mainly due to the developtred the perspective orientation in
motivation and the development of their own identitherefore, school results are
usually less important to them then before. The tiaat they are going to leave school
soon contributes even to their frequent indiffeeeta the educational process. Next to
that, it is difficult for the teacher to rival thveide range of sources of information and
entertainment provided in the modern world aroureht.

The intention of this work is to answer thesibagquestions: how teachers at basic
schools increase learner's activity, how they namthe activeness of their students;
and what makes lower secondary learners becometutier®ts” in the process of
learning English and, again, how to activate them.

Throughout the theoretical section of thisstbethe terminology that is used is
defined and explanations of relevant issues, de#itin this thesis, are provided. That
appears to be fundamental for understanding theatbvissue properly. It provides
characteristic features and problems of a learmerthe period of pubescence.
Subsequently, it focuses on the definition of tkemt “un-student” and concludes
hypothetical negative factors during English lessand reasons for their passive and
uninterested approach to learning. The issue “udestt” permeates the whole work.

Moreover, as there are various ways of tegchimd approaches to the educational
process, the thesis supports such a conceptionltivas the actual process with respect
to the learners. In this supported approach, teacbeplore and listen to learners’
"voice” that stands for learners” needs, interdbtsy personalities and, especially, their
way of thinking. Furthermore, the main teachingpiples and general requirements of
the teaching process are stated in relation taqtlestion of activating the learners in
English language teaching. Finally, possible didanteans as, for instance, project,
situational and problem methods; game; “businesstilassroom” strategy and other
proven effective ways of teaching are described.



The practical part, developed from the thecaétbackground, is based on the
research that took place in a certain basic schmah small town. It includes 6
observations during English lessons, 33 studendsZainglish female teachers. This
research reveals several negative factors thatese to be the reasons and causes for
the passive or negative attitude of “un-student’lédarning English or participating
actively in a lesson. Many of the presumptive reasm the theoretical part were
confirmed as such, for example, lack of differeindia in the teaching process; less
productive environment, lack of variety of didactaids and methods; setting
inappropriate goals and mainly failure caused mgdstlincomprehension of the subject
matter.

On the other hand, many positive factors aentified in the research, too. It
confirms the positive influences of friendly atmbepe on learners” activeness. Next to
that, the effectiveness of “businesslike classrostrdtegy, which consists of setting up
the rules, well-planned and careful preparatioa l&@sson, shortening the transition time
between activities to the minimum and clear demamakexpectations was confirmed.
Other factors that have positive impact on studexttsveness and active engagement in
English lessons are stated in this section. As agllthe practical part provides some
recommendations based on the theory and the pup8gonses that might have been

effective in a particular situation that was obselin this research

However, it should be noted that each indigldeacher exploration and their own
experience are necessary, as the findings providleay thesis about the issue of
activating learners in English language teachingnoa be generalized to every

educational process as the sample is small aredsfurther investigation.



1. THEORETICAL PART

1.1. BASIC AGE FACTORS

It is essential to introduce the fundameregattdires of the age period the ninth
graders go through before exploring the reasomssiwie students’ lack of interest and
engagement in the learning process at schoolsamdihg on the issue of activating

learners in English language teaching.
1.1.1. CHARACTERISTIC FEATURES OF PUBESCENCE

To begin with, in the Czech Republic educationatey, students in the ninth grade
of elementary schools are at the age of thirteefifteen, which is a period called
pubescenceAs VaSutova (2005:57-58) points out, it is difficto demarcate when
pubescence begins and ends. However, pubescente acivided into prepuberty that
is usually from the age of eleven to thirteen, pobdertythat appears approximately
between the age of thirteenth and fifteenth. Irarddo this division and the age df 9
graders, the prime interest of this study is giteeohildren in puberty.

Concerning the basic characteristic of pubesgethe already mentioned author
focuses on this issue in the book under the Bi#dagogické a psychologické problémy
détstvi a dospivani(Vasutova, 2005:58) and she sees this period asobthe most
critical in the life of children, when teenagersgime to mature biologically,
psychologically, socially and cognitively. She ddéses it as a turning point between
childhood and adulthood, dependency and indepegdercarelessness and
responsibility. In addition to that, the balance a@f psychosomatic functions is
destroyed and the personality problems, connecitidtiae physic and mental transition
of a child to a young adult, causes conflicts vpi#tnents, teachers, adults and authorities
in general. However, Millerova, S. (2002:26) claitihat it is not always so dramatic
period full of conflicts for all children as it depds on personality and situational
factors. Some children may begin earlier than ngrmacondition calledprecocious

puberty other may have delayed puberty.



The differences among learners in puberty sht®® the gender divergence, where
the main causes are: different disposition and teofpthe development; and different

social requirements and expectations (Vagnerov@l:2d5).

1.1.2. CHANGES AND PROBLEMS RELATED TO PUBESCENCE

Physical growth

Before exploring more deeply the psychologidahnges and related problems, the
physical growth, with the focus on puberty, is dimad very briefly by Simikova-
Cizkova (2004: 41). In contrast to prepuberty, fsatsually full of dramatic changes,
the growth in the second phase of pubescence sttmms; the physique gets on
balance; and the coordination improves. The tiredrad passive state of mind called
“day dreaming” begin to wane and the physical ghifnproves and stabilizes.

Moreover, the body changes into the shape @fdalt body capable of reproduction
and the sexual instinct starts to show up, whialhetomes might be hard to deal with
for the teenagers. The obvious change of a bodyemdke value of appearance
important. They care about their look more tharoteeto that it becomes a part of the
teenager’s identity. However, the identity and otpgychological and social features
are explained further in the next section of thiamter (Simikova<Cizkova, 2004:44;
Vasutova, 2005:57).

Psychological, social and cognitive development ofildren in pubescence

Hand in hand with the physical changes theeechanges also in the mental state.
The emotional lability is evident in affective resyzes to situations that seems to be
ordinary and not worthy to these intensive reactiaf the pubescent children.
Momentary and changing feelings of sympathy orpathly are connected also to the
unstable mood. Children in pubescence perceiveits@ig also emotions and
behaviour of others that they might interpret andl@ate easily as unfriendly. They
cannot “read” their own feelings; they are confused lose their stability. Therefore,

they usually do not want to talk to others aboutinhey feel and becomes introverts



because they are afraid of lack of understanding @inlying themselves open to
ridicule (MUllerov4, S., 2002:27).

In addition to that, this period is time ofrtking about themselves and finding their
own identity. Within the context of identity, Sitkiova-Cizkova (2004:45) talk about
taking different roles that helps them to form thaivn identity. Teenagers at this age
resist the role of child and want more formal castchf adults and call for equality and
respect. Self-acceptance, that also depends oaciteptance of others — mainly the
peers, is an important element in the self-respgasutova (2005:64) argues that
dubiety and dissatisfaction with their own identigy often the epiphenomenon of
pubescence that is also the period of the self-keaiye. The group identity plays a
crucial role, too. They do not identify themselwath their family but with their peers.
Very often, it manifests itself in their own ruldashion, clothes, language or patterns
of behaviour that usually irritate the adults. ffiees them protection and support.

The changes of identity are related to theettgopment of cognitive processes and
hypothetic thinking that might be, according to Mibva, S. (2002:28) and
Simekova<Cizkova (2004:42-44), the source of teenagers’ doubhey claim that
children in pubescence see and perceive the sclugntkings in their subjective
personal way. Hence, sometimes they believe theyntanage problems on their own
as they think they are competent enough to do it.

Referring to the cognitive processes, fornogfid operations and logical memory
develops. That is why the very important factorcamnection with understanding and
long-term memory, is the matter of meaning. Furtiee, there is abstract thinking
development that influences the pubescent effarséif-improvement, and the interest
in some subject area (Mullerova, S., 2002:28). d=shat, he/she begins to search for
the meaning of life, to take in the values fromittiseirrounding and to probe the depth,
durability and purpose of the values in life. Theyiod of time is also typical for vivid
imagination that also reflects in already mentioriddy dreaming”. Nevertheless,
because of the originality of thinking and imagiaaf they can do some activities and
work out tasks in a creative and extraordinary ways

Regarding perception, it gets more precisee@slly boys’ auditory perception gets
better after the impairment that was caused bytlamge of voice (Sintkova-Cizkova,
2004:42-43).



Concerning the social factor, teenagers inepybneed to test and find their
competences in the relation to the authority. Theyagainst supremacy and therefore
they are often critical to teachers at schools.yTtest the teacher’s ability to lead them
and to confront the difficulties but still they dmt want to “liquidate” him/her; they
want to be their own authority. As Mllerova, Scammends:

“Parents and teachers should be aware of tharitgsind do not get caught in the laid
trap as they would put their authority at risk. aover, if they start to act from the
position of power, they change the interrelatiopshdically.”

(Mullerova, S., 2002:28, my translajio

Furthermore, according to VaSutova (2005tBd)role of a pupil is not so important
for this age group any more. The school resulsg lihe prime importance and they
even see them as the requirement of adults. latheunt of work and its demands are
too high, they resist it as it is something thategi them uncertainty. Vagnerova
(2001:244) adds that the requirements of a teamteeoften fulfilled just because it is a
kind of formality that is needed to be done. Consady, they often come to a
compromise rather than having problems.

One of the solutions how to cope with suchbpgms mentioned above is to settle
rules that the teenagers stick and adhere to but this essential to remember, they do
not accept any manipulation with the set of ruled again want equality. VaSutova
says:

“The older pupils appreciate such behavioueathers where the role asymmetry in
the relationship of a teacher — pupil is not soiobs, for they try hard to be
emancipated.”

(Vasutova, 2005:64, my translation)

Next to that, teachers and parents cannoeatxgpontaneous and unquestioning
obedience and submissiveness as a pubescent elitls o express doubts about the
commands and things he/she is supposed to do (MdifleS. 2002:28-29).



1.1.3. COMMUNICATION AND THE LANGUAGE
OF “TEENAGERS”

Communication with teenagers has its @pecifics that sometimes lead to
conflicts and misunderstanding. Therefore, it isassary, especially for teachers, to
know and respect the characteristic features ofnconncation in pubescence to be able
to react appropriately.

Mullerova, S. (2002:29-30) focuses on the whypubescent communication in her
book Komunikace ve Skoland clarifies that those children in this partaruge:
. express themselves by specific phrases, the pneieref some words
and histrionics, that are supposed to gain thentite and prove their
uniqueness;
. are sometimes rude and vociferous but usually tig reason why they
do so is to shock and stagger people in the sudingras they want to distance
themselves from the adults and the authority;
. have their own kind of speech that is often snippg curt and therefore
it is difficult for the adults to understand,;
. often contradict themselves in what they say omladd frequently, they
are not aware of the content and consequences of it
Apart from the verbal way of communication,erd is also the non-verbal
“language” that is not less important. Clothesydtgie, music, movements, gestures,
mimics, proxemics, acts etc. give certain inform@atio both the adults as well as the
children. Mullerova emphasizes that the non-vefbassage” of the adults should be
in accordance with the information given verbatitherwise it might be misunderstood

and provide doubts.

To sum up, puberty is the process of physibahges and changes of the teenagers’
mind. Judith E. Gallatin characterizes this peribg phrases like “rebellion”,

“generation gap” and “domination of the peer graupfie says:

“With the onset of puberty, the youngster is sugplo® begin experiencing (in
addition to all the unaccustomed sexual feelinggjaaving sense of alienation



from all adult authority, in fact. If his previouslationship with his parents was
harmonious, now, abruptly, all is supposed to beredl.”
(Gallatin, 1975:146)
From my point of view, it is hard for the yasters to cope with all of the above

mentioned aspects, so adults, especially teachdrparents, should try to help them to
deal with it and find their own identity. | beliewbat in many cases, through the rude
and negative behaviour, teenagers call for helpwlald not lower their position but
give them some stable and supporting pylons tot ftgkir lability. Because of the
development of the logic, abstract and hypothetitahking they need to see
meaningful reasons for doing things; and understiagically the given facts. As
concerns the “language” of teenagers, it is esaeotitake notice of information beyond
the bare content of a given message as their spetlacts are full of emotions and
feelings that might help the adults to understamahg people in this age better.



1.2. UN-STUDENT AS A COMPLEX ISSUE

1.2.1. UN-STUDENT

To start with, the definition of an un-studésta difficult issue. The characteristic
features of an “un-student” can be described mainlythe basis of comparison to the
active and motivated learner because there is nmhnhterature that would include
such a term. First of all, personality of a learimegeneral is briefly described and the
term “activity” is specified, since they are impant elements that impact on the various

display of the pupils’ activeness.

1.2.1.1. Learner’s personality

In my opinion, it is essential for a teaclerknow the personality of a pupil for
better understanding of his/her behaviour, for damiliar with his/her potential and
also for being able to activate him/her in the edional process. The argument is
supported byCéap (1980:57) who claims that the knowledge of anleapersonality is
one of the most important psychological informattbat can be given to a teacher or
any other educators to understand better the dewent of a personality and for the
overall development of the individual. He explathe term, which is a core area of

psychology, as follows:

The termpersonalityis used to stand for a human from the psycholbgioat
of view. It might denote individuality (e.g. a pug. L. from classroom II.A)
but also a group of people of particular charastes, too (e.g. the personality
of adolescent; personality of a pupil highly tazhin languages; personality of
juvenile delinquent) or a man in general (e.g.tatesnents “the personality can
be determined by the analysis of behaviour...”, “peadity is influenced
by....").

Cap, 1980:57, my translation)

It should be emphasize that, in psychologg,tédim is not used to stand for someone
of a higher social status whose qualities are pexdeas something special and the like,

but it is a very complex system related to therggts, abilities, temperament, character,



strength of will, individual differences etcCdp, 1980:60). To add, according to
behaviourists, personality derives from the humamalviour (Drapela, 1997:14).

To simplify the complexity of personality asiait, it can be divided into personality
traits and abilities. Very brieflygbility is a psychological quality of a person that shows
itself in the ability to learn how to work or domething, so it is clearly connected to
skills. There are several abilities that can beirdisished, for example intellective or
sensorimotor abilities.

Whereas personality trait is a characteri$éiature that appears in someone’s
behaviour, in the way of living and thinkingap (1980:62) points out some important
examples of personal traits:

- positive or negative relationship to other people,
- introversion or extroversion,

- dominance or submission,

- self-confidence or self-depreciation,

- decisiveness or indecisiveness,

- perseverance or the lack of it,

- self-control or the lack of it

- stability or lability.

Furthermore, he divides the traits into groapd as the most important of them sees
the temperament and characterchfaracteris defined as a system of qualities (traits)
with the moral base that regulate human behavtban the form of them is determined
also by temperamenf.emperamenis a system of qualities that influence the whole
dynamic of human behaviour; the emotional side dfuenan, the manner of reacting
and behaving: the strength of feelings, adjustmantgbility, and excitability; and also
the development of the individual's activity patterand motivational mechanisms.
Probably the most known typology concerning temperat is the one based on the
Hippocratic definition that was further worked dayt I. P. Pavlov. It distinguishes four
types according the higher nervous activity, 1980:63,324-32Rehulka, 1995:11):

1) SANGUINE = someone who is strong even-tempenely|
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cheerful.
2) CHOLERIC = someone who is strong, unbalanced, irritable,
quick-tempered but also quickly calmed.
3) PHLEGMATIC = someone who is strong even-tempered, inew, s
quiet.
4) MELANCHOLIC = someone who is weak, sensitive with tendency to

sad mood.

As a result, personality consists of gendyglplogical and individual aspects and if
we overestimate or ignore one of them, it influencegatively the educational process.
In case of underestimating the typological and esgfig the individual factors, the
individual needs of a pupil are not satisfied anig ihard for pupils to learn easily. On
the contrary, overlooking the general features péesonality and focusing only on the
individual ones too much can lead to the loss adndation in the plenty of different
personalities and to the neglect of basic prinsigdllearning and personality formation
in the educational procesS4p, 1980:60).

1.2.1.2. Activity

Concerning the ability to recognize the difiece between a passive and active
pupil, the second element, which influences thpldisof activeness, is defined, since it
is closely related to the personality of each learn

Even though many encyclopaedias have triedldfine the exact meaning of
activity, it is theoretically broad and therefore still quex and unclear. The term is not
used just in pedagogy and didactics but it appearsany other scientific disciplines.
Nevertheless, it is all seen in one context. F@ange,activity in pedagogy can have
the basis in physiology because activity is charstic of all living organisms, so a
human is seen as naturally active (Skalkova, 18/68).

Maidk (1998:12) clarifiesactivity as a term that is synonymous with the words
working or doing something. Skalkova (1971:9-14) perceives actiasyany actual
theoretical or practical and eager activity. Shelsathat representatives of various

movements use for activity terms, for example: ttveawork, independent work,

-11 -



initiative work, child independency, one’s effodne’s experience etc. Next to that,
although very often pupilsactivity is interpreted only in the intellectual perspeetiv

Manak describes the students’ activity in the educatisystem as:

“...an increased and intensive activity of a pup#ytly on the basis of inner
dispositions, spontaneous interests, emotionalva®tr living needs and partly
on the basis of conscious efforts the aim of whishto acquire relevant
knowledge, skills, habits, attitudes or behaviour.”

(Maék, 1998:29, my translation)

In addition to that, he sees activity as tpeasite to passivity and refers together
with Skalkovéa (1971:13) t@ap who talks about activeness and passivenessoaugor
to the individual differences and dispositions aladines four groups of aspects that
characterize the personality in relation to thevackess: 1) temperamental, 2) emotive,
3) operational and 4) cognitive. He adds that inézessary to understand that the
degree of activeness or passiveness is also imfukeby the surrounding conditions
(Manak, 1998:30).

Moreover, Maak (1998:29-30) and Hendrich (1988:307) distingwado inner and
outer activity of a pupilOuter activityis without the inner involvement, wheraaser
activity is developed mainly in the independent / self-ivagt when using the
operational thinking, for instance: analysing, olsgy, comparing, classifying etc.

Activity within the teacher-pupil relationship is underst@m one hand as learner’s
spontaneousness that is influenced by his/her resstisnotivation, on the other hand as
an activity determined by the role of teacher dreddubject matter (Skalkova, 1971.67).

In short, the activity appears as a concratejue feature of a person. To be more
specific, it has the tendency to behave indepehd@ntaccordance with the personal
dispositions and differently from others (M, 1998:12). Hence, | suggest that
teachers should understand that activeness caenexfressed by all pupils in exactly
the same way and they have to respect the individiiferences of each student.
Furthermore, they should not be satisfied with jin& outer activity, including also
memorizing and interpreting bare facts without ustinding, but they should try to

develop the inner activity that comes from the itle$ of the pupil on the basis of their

-12 -



needs, interests and motivation and that involeasnler’'s thinking, self-activity and
creativity.

1.2.1.3. Un-student in comparison with other studds

The expression, which has given me the idedht® specific focus of the study and
my interest, is used on the back cover of the daakme learpwritten by Christiane A.
Johnston who, from my point of view, smartly cowkial the features related to the
passive and hard-to-reach student under such a term

However, as it is written in the beginningtbis chapter, there is not much written
specifically about this issue. Nevertheless, it lh@®n a challenge to search for
information related to this topic and summarizewnith the support of the research
included at the end of this investigation.

First of all, it is essential to say thiiere exists no solid and integrated
conception of the definition of a pupil, too (Held®82:14). However, before focusing
on the active and the passive pupil, a learnerenecpl conception is described by
Hendrich as one of the main seven factors of theatbnal process in English classes
(teacher; pupil; subject matter; organisation fgrislactic methods and techniques;

aids, materials and equipment; the aim). He contisu

“A learner is an individual at any age, who is taugnd has particular
capabilities,  qualities, knowledge, experienoeeds and interests and other
prerequisites for English language learning, intigchis/her state of physical
and mental health and furthermore his/her relabigm$o his/her class fellows
etc. His/her task in the educational process isstall abilities and competences
and to be persistent in his/her efforts to reaehgilren aim.”

(Hendrich, 1988:17, my transia)i

There are learners in the classroom who tenetactive, interested and who like
being busy and engaged in the teaching procesdyging the reasons that motivate
them to be saogether with the reasons for the opposite behaviouhe English
classrooms are the subjects of my investigation whih be elaborated further in this
study. In contrast to the active and motivated Isyphere are “un-students” who are

called as such by Johnson in the sense.afninterested, unmotivated, unengaged and
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unreachable studentsConstructing the definition of this term and cltaeaizing the
typical features of an “un-student” behaviour aifiadilt, since this particular issue is
not worked up in very details and covered in maoyrees. Besides, in my opinion,
there are not always clear, exact and definitessajrpupils’ activeness or passiveness.
There is the question of already mentioned inneruber activity.

In comparison to the active and motivated hupho is described by Miak
(1998:29) in accordance with the definition of P& and International Bureau of
Education — further only IBE (2005:51) as a leanwbp makes more intensive efforts
to reach the given aim and is recognized for hisgerance, decisiveness and higher
level of activity, the “unstudent” is a pupil whe not concerned with the set up goal

very much, or who loses his/her interest easilychSa learner does not put enough

effort into reaching the goal and very often midilecome as Gatenby (1967:2)

describes: “...a passive recipient of what is ptedi for them by the teacherdh

accordance with what has been stated, Watkins says:

“S/he is active in constructing sense from the mmment, not passively
receiving it, and also active in that the particidanse made will reflect what
s/he already knows and has experience, as wellitasefgoals and views of
self.”

(Watkins, 2003:12)

In addition to that, Skalkova (2004:126) taldsout the common picture of “good
and bad” pupil as follows: “A good pupil is the om#o is willing to learn, is active,
hardworking, attentive, disciplined etc. and thed baupil has the opposite
characteristics.” Regarding the “bad student” deéin that might be in accordance
with the explanation of an “un-student”, | agregehn&kalkova that it is so broad and
simplified interpretation that it cannot be implemted in the educational process. It
should be understood in deeper sociological, pdggmal context, together with
developmental and pedagogical psychology. In mwyaes regards to the “un-student”,
s/he can be, for example, disciplined but stillesdan be an “un-student” who is not
interested in learning at all.

In addition to that, | think that an “un-studieis also Helus’ pupil who works
according the requirements of the teacher thatlaver then his/her potential. As a

result of that, so called “damping down dispositiofh potential personality has been
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developed, what means that the pupil has got usddetlower requirements and now,
he works under his compass (Helus, 1982:149).

Furthermore, Monika Ginotra (2008), who is a fornteacher interested in the
particular topic, wrote an article calldlecoming an active rather than a passive

studentwhere she characterizes an active and a passokenstas follows:

“An_active studenis the one who is willing to participate in alletitlassroom
activities. He wants to seek attention from thehea and the peers. He wants to
perform to his best and be appreciated for thatphi#icipates in competitions,
discussions and other co-curricular activities. idealert, quick, competitive,
energetic, passionate, leader, creative and arpeefd

“A passive studenis one who loves to be in his own world. He doeswant to
talk much and participate in the day to day ad#sitof the classroom. He is not
very social and hesitates to express his pointi@f/yn front of everyone. He is
an introvert and needs a channel to vent out leknigs and thoughts. He wants
to take a backseat in any kind of discussion oivities. At times he can be
spotted out in the crowd as a lonely and a consdmaing. In extreme he can be
very dull and unwilling to learn.”

(Ginotra, 2008)

Concerning her conception of an active orssp@ student, | must strongly disagree
with many arguments she mentions. Even that, #fiese two definitions, she speaks
about the importance of understanding the psyclyoloigthe passive learner of a
particular age, | do not think that the childrerygd®logy is really reflected in her piece
of work. Going back taCap’s explanation of an activity, it is unique to iadividual
and therefore the display of it and active involeenis always expressed in a different
way from one pupil to another. Next to that, | sesjgthat not every pupil needs and
likes to be a performer or a leader in order tedeasidered as to be active. Moreover, |
do not agree that an introvert, whose characteristconnected to a personality type
and temperament, cannot be active. In my opiniergdn be active a lot but in his own
way. In fact, it seems to me that she describes i personality then the behaviour
and the display of activeness. There is anothestgurewhether looking for attention
from a teacher and being competitive is not jusinezted to the extrinsic motivation.
Furthermore, the last sentence of the passivedeaigfinition is reflecting the already

mentioned theory of Skalkova that very often theilsu activity is seen just as an
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intellectual activity. In my opinion, even “weakestudents are able to participate
actively but they have to have the opportunity eodditions appropriate for them.
According to Erik Paulsen and Edvin Bru mengidrby Stangeland (2007), this is
also the case of the pupils who are silent andrsliye classroom because usually, they
have problems establishing a closer relationshiph& teacher and are perceived as
being less interested, motivated and participatogven though they might be active
“inside” of them and just do not have the right ieowment around, and the
understanding and support of the teachexjaresshemselves actively. These students

might be perceived by some teacher astinestudents”as well.

1.2.2. REASONS FOR BEING PASSIVE AND UNINTERESTED

Concerning the above arguments, an “un-studendiescribed as a pupil who does
not want to be actively engaged in reaching thd god does not want to put any effort
in it for some reason. The reasons are the subfabis subchapter. As there are many
factors that influence pupils’ activeness and eegant in English language teaching,
for instance, family background, previous expergnphysical conditions, state of
health, problems that come from outside of the skhetc.(Helus, 1982:151). This
study focuses just on the main impacts that migiptear on the basis of the pupils’

current teacher teaching process.

NO DIFFERENTIATION

The great importance of differentiation in tteaching process is emphasised by
many authors, for example, Hendrich (1988:309),g@#si (1994:26)Cap (1980:61),
Skalkova (2004:126) and others. If teacher's woded not include differential
approach according to pupils’ previous experierage, interests, level of attainment
and the already mentioned psychological, socioklgievelopmental and pedagogical
psychological factors, students can consequentbt nvéh failure; lose their interest in
the subject or learning English in general. It @ns the appropriate choice of aids,
methods, strategies, techniques, exercises, aesivijoals etc. (Skalkova, 2004:126,
Manék, 1998:35, Dviak and IBE, 2005:50).
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Referring to the differentiation of the Iéwd pupils’ attainment and to teacher’s
evaluation, pupils might meet with neither failurer great success as the teacher’'s
requirements are lower then pupils’ potential, télgees, skills and knowledge.
However, they adapt to these undemanding outeatgins and get used to being
passive. As a result of that, they get used to imgrkunder their compass (Helus,
1982:149, Hendrich, 1988:51).

| believe that no differentiation can makpugpil become an “un-student” who does
not like participating in any activity because higlm have not experienced any success
so it is not worthy for him to participate in reauipthe goal any more.

The problem of differentiation is going to Wwerked out in more details throughout
the study as it permeates also the other pedadog®a@es concerning the reasons,

motivation, activating strategies, and generalylgrarning and teaching processes.

EVALUATION AND LACK OF SUCCESS

Evaluation is connected to the experience wfcess and consequently the
satisfaction of learning, or experience of failtinat might have large negative impact
on pupils’ motivation. Even that some small fail@an raise pupils’ activeness, on the
other hand, it might have damaging influences,(€p, 1980:163). Together with that,
sharp critique, irony or jeering usually ends ie game result — pupils’ negativism,
non-engagement and passivity (Zelinkova, 1997:78).

Concerning the evaluation of a pupil, the weragtudents might be weak because
they cannot manage and fulfil the requirements leeaf lack of intelligence etc. or,

sometimes, as Helus points out:

“....because their teacher consider them to be irdapga manage learning the
subject matter. The teacher’s notion of a pupieftected in the learner’s results
and directs the teacher to such a behaviour thesnaim to be a good or bad
pupil in accordance to the with initial perceptwithe pupil.”

(Helus, 1982:11, my translation)

Consequently, Helus (1982:161-163) continues timere is often distrust, suspicion,
upbraiding or blaming between a teacher andrsuccessfudtudent. Regarding that, it
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might raise the learner’s impression that the teacdnderestimates, disparages him/her
and that s/he privileges the others. It can crdsepupil’s mechanism of defence not
only in the verbal form but especially in resistiaigd rejecting the active involvement
and co-operation. And this may be the reason ®uthwillingness for co-operation and
loss of interest in learning.

The IBE together with Dwak (2005:59) agree that negative thoughts thatrheco
regular in the pupils perception of the teacherhanself could cause negative
motivational beliefs that produce uncertainty andiety. Sometimes, frequent failure
can make unsuccessfulness become a personahttlater appears as a inner psychic
factor (Helus, 1982:160). These feelings can batedl also by pupils’ impression that
even though they are not examined they are sséssed and marked by the teacher
(Cangelosi, 1994:111).

As Petty (2004:41) highlightsSuccess builds higher self-confidenceéh contrast
to that, learners who often do not feel self-comfidin what they do in the class tend to
stop working when they start to be uncertain, ufident (Cangelosi, 1994.26).

In conclusion, there is a clear illustratidntioe impact of failure on the motivation

and active engagement of a pupil made by Petty:

A pupil experiences > S/he meets critigue and does
failure not get the reinforcement,
s/he feels personal
dissatisfaction

1

Motivation is on the His/Her self-belief decreases,
wane as well as s/he says: ,| cannot manage
perseverance and < that”, his/her self-confidence
endeavour; s/he gets and also self-image decreases
worse in the school

work and activity.

(Petty, 2004:44, my translation)
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NO SENSE OF LEARNING

Cap (1980:165-166) argues that pupils are not mistiléo be active because they
do not see any sense in the activity or in learrsioge specific subject matter and it
does not seem useful or meaningful to them. Asathibors mentioned at the end of this
paragraph agree that it may happen, for examplke, stibject matter or teaching
conditions rarely authentic pupils’ real lives ohem learners do not know or cannot
imagine when, how and where they might really usm ithe present time or their
future. Consequently, school, including learningl daaching processes and subject
matter, can become separated from the contextsedlife “outside”, which makes the
subject matter hard to understand and difficulttfe learners to become engaged and
active. Moreover, learners usually do not partitgpactively because the school
activities are not attractive to them for the sae@son - they do not see any value in
them (Dvdak a IBE, 2005:42-61; Stern,1974:87; Petty, 2004(Z&, 1980:96, 165,
Cangelosi, 1994:137).

Furthermore, making the sense of learning @pealso on pupils’ needs, interests
and it is strongly related to goals that are negss the process of learning and
teaching to set up. To emphasize, having no sehlsming has large demotivating
impacts on pupils’ activeness and their engager(i&i and Dvdak, 2005:55 - 61,
Cap, 1980:165)

To conclude, Watkins (1994:22) debates thamtiieaning of learning something can
be also achieved by making pupils feel useful sd they want to get involved and

cooperate.

GOALS AND OBJECTIVES

To begin with, the important fact to be awafeis that the goals and objectives
concern the learners’ motivation, needs, interéstsalready mention sense of learning
and, generally speaking, their willingness to leamd co-operatel@p, 1980:165).

If a learner fails on the way of reaching t@al, it brings frustration and s/he may
give up his/her efforts in attaining it and in leiaug in general. There are many reasons

that can make a pupil uninterested in the goal.c€oming the teaching process, in most
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cases, the goal is not realistic, reachable oacitite for him/her as, for example, the
level of difficulty is low or too high without gradion, or it is out of his/her interest, or
it does not refer to his/her needs (Mk, 1998:13C4ap, 1980:353, Hendrich, 1988:99).

To summarize, a pupil might become passivewsrahgaged in regard to the goal if
it does not suit him/her as much as s/he can iiyentih it (Manak, 1998:13).

NO CONSIDERATION AND RESPECT FOR PUPILS’ NEEDS

Needs are highly associated with incentivesitives and finally motivation.
Therefore, in my opinion, “un-student” might be thiee, who is not active in English
lessons because, as Hendrich agrees, his/her haedsnot been met or, on the other
hand, the teacher has not been giving him/her aeegntives that would evoke

especially the cognitive need (Hendrich, 1988:5h-56

Straker (2002-2007) provides a clear pictofrdaslow’s hierarchy of needdhat

clearly illustrates the range of human needs frieenbiasic to the highest one:

Belonging
(Lowk, affection, being a part of graups)

Safety
(Shelter, reroval from danger)

Physioclogical
(Health, food, sleep)

(Straker, 2002-2007)

He talks about the well know theory based loat hierarchy that the lower needs

must be met before the next higher needs. It méwighirst, tiredness, anxiety, stress,
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no experience of success, no personal focus etke mpapils’ learning more difficult
(Petty, 1996: 51, Skalkova, 1999:159).

LACK OF OPPORTUNITIES FOR ACTIVE PARTICIPTION ANNDFAGEMENT

To begin with, for many authors of the studiestrature this issue is one of the most

important. For example, Watkins points out:

“In a view where learning is a passive processmvedge acquisition, with
predictable and measurable outcomes, perhaps ttdesta aspect is its
downplaying and discrediting the activity of theareer when describing
learning and dishonoring their contribution to grecess.”

(Watkins, 2003:11)

In this case, Watkins describes pupil as ‘@psacle waiting to be filled” and the
teacher as “a neutral conduit for the “stuff” beitgjivered”. In accordance with that,
Skalkova (1971:67) emphasizes that the role of @l,pin the relationship between a
teacher and his/her pupils, cannot be understobeiag the object of teacher’s activity
because the pupils activeness can be manifestgdroah activity of doing something.
Manak (1998:306) continues that the modern understgnali teaching calls for active
participation of a pupil as it is important for faang and acquiring skills, knowledge
etc. They both, Migak and Skalkova, together with other authors ¢edl learnerthe
subject of the educational process”

Zelinkova (1997:78-79) explains this reason becoming an “un-student” more
specifically, while she points out that a learnetsgbored when s/he just watches and
listens to teacher’'s presentation of informatioerethat it is performed in a creative
way. She adds that a learner loses his/her intevhsh everything is done by the
teacher and s/he stays passive.

As previously mentioned, students need to hiéne opportunity to participate,
express themselves and be sometimes in the cdrdteention, so that they feel useful.
Cangelosi warns that if a learner does not getheraor classmates’ attention by the
cooperative approach, he may try to get it by theooperative behaviour (Cangelosi,
1994:45, Watkins, 2003:22).
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According to several surveys mentioned by @&y (1994:29), students in a
typical class take part in school activities ordy & half time of the intended time. Other
studies quote 75 percent. However, he argues #rgtoften, activities for pupils take
just 40 percent of the whole time they are preaésthool. So, in my opinion, in many
cases, students do not have enough opportunitipartaipate actively and therefore
they get used to being passive. Consequently, frogmown experience, they do not
expect themselves to be actively working most efttine of the lesson and because of
that, they are usually uncomfortably surprised wités so, and when a teacher wants
them to work on something alone.

There is a question what is meant by pupils’ pgrditon and engagement because
even when a teacher is able to activate his/hes @#ectively, the pupils’ results might
not comply with the learners’ performance. Accogdito Maiak (1998:40-42) it
happens because it is only the students’ outevigcis evoked but they still do not
have the real opportunity to be active, in the sew$ thinking and working

independently without the constant help of thedcteer.

NO PRODUCTIVE AND SUPPORTIVE LEARNING ENVIRONMENT

The productive and supportive learning enviment is vital for pupils’ engagement
and active learning at school. It is a complex eésthat includes all the already stated
questions of differentiation, providing incentiveasd appropriate goals together with the
sense of learning, opportunity for engagement atigipation, success and evaluation
(Skalkova, 1999:157-159, Didk and IBE, 2005:40, 7€,4p, 1993:260-261).

Besides, there are other elements that canatstudent into being the “un-student”.
One of the most important factors is the teachev/terself and the way s/he teaches.
Regarding that, it depends on the fact whethemhéisftelationship to the pupils is
encouraging in general or based on distrust, swspicconstant critique, too
authoritative approach that causes anxiety, strésat, pupils’ uncertainty and
consequently no willingness to cooperate, no canagon and no inner interest and
involvement of the pupils. When talking about thstrdist and suspicion, it can appear
on both the students’ and the teacher’s side. Aliegrto Zelenkova, it is highly

demotivating when a teacher does not trust hisshetents, looks for mistakes all the
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time - only those that a learner has made but thisse s/he might make. Generally
speaking, providing inappropriate motivational attans in the education process
decreases positive relationship of the pupil torigey and creates lack of interest and
causes indifference (Skalkova, 1999:158-159, Zaleakl1997:7, 73-74).

On the other hand, too democratic approaalk ¢d rules, order and organisation
also do not provide supportive environment as ightnevokes confusion, problems
with discipline and as a result passiveness oflpupho have become bored with and
consequently do no have respect for such a ted€harak and IBE, 2005:79, Lee,
1967:49-50, Zelenkova, 1997:73)

Moreover, the choice of unsuitable didacticthméds, aids, organisation forms, an
inappropriate planning of a lesson, lesson plahithaot flexible enough to be adapted
to the momentary situations in the class, slowsiteons between activities or no
variety, slow or too fast tempo may be conductoséhe uncomfortable environment for
learning, too (Lee, 1967:49-51, Cangelosi, 1994:76Hendrich, 1988:290, collective
of authors, 1996:104-105). Concerning that, Cargjedays: “Such pupils who are
waiting for having something to do will find thedwn ways how to shorten the long
moments of doing nothing.”(1994:77, my translation)

To conclude, according @p (1993:177) school often provides such condittbas
do not support the productive atmosphere but caeetire pupils. He lists the causes
of tiredness that, in my view, can be seen alsgbeseasons for pupils’ passivity and no
engagement:

- an inappropriate timetable;

- no opportunity for movement during the break;

- monotonous performance of some teachers or thesdappo

- long lecture of a teacher and no variety in orgatios forms, lack of
problem solving activities;

- the frightening way of teaching that evokes anxigtgling of inferiority
and uncertainty;

- microclimate interrupting conditions that are stlgdso in Petty’s book

Moderni vydovani (2004:52) He warns that such conditions can drive their

attention away from cooperation and learning ancredese their efforts for it,

even though they have been strongly motivated.
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To conclude with, the explanation of my untanding of the term “un-student”, on
the basis of the given information, is providedislia learner who sees no importance
and sense in learning and in reaching the set g8aish a student puts not enough
efforts in it for many possible reasons as, forneglke, lack of differentiation, no sense
of learning, lack of respect to his/her needs, malpctive and friendly environment etc.
in teaching process. It is important to mentionimggnat it concerns the uniqueness of
each pupil in expressing the activeness. Additigngéie inner activity, not the outer, is
what makes a pupil really active. My argument igpsrted by Helus’ (1982:15) theory
that a learner is, first of all, a developing hunteeing that, even it is influenced by the
impacts from the “outside”, it still develops itbel its own way, and the outer impacts
can form it only if they start to be taken and gted as the organic part of itself — the

learner.
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1.3. TEACHING HAND IN HAND WITH LEARNING

This chapter gives arguments to the issuehstiaer to regulate educational process
according to a teacher, subject matter or to tharfier’'s voice”. Several approaches are
stated with the focus on learner-oriented teachig.far as 1 ma concerned, the
“learner’'s voice” should be listened to and analys€&€herefore the most frequent
methods for gaining important information about igipre listed in this chapter, too. |
believe that the results of such analyses can beé i revealing the core of possible
“un-student’s” problems or in identifying each lears personality, interests.
Consequently, they may show the way how to motisitelents, especially the “un-
students, of a particular class. Hence, motivadisran important factor in the overall

issue “un-student” is worked out is the second kapter.

1.3.1. LISTENING TO THE “LEARNER’S VOICE”

Initially, two main approaches to the relaship between a teacher and a learner are
introduced. First of all, the conception of thientation to the teacharovering also the
content of subject matter is worked out in not ssmyndetails as the following one with

theorientation to a pupithat listens to the “learner’s voice”.

TEACHER — ORIENTATED APPROACH

The first teaching theories, which concentth&sr focus especially on the activity of
a teacher together with a content of subject matetescribed by Skalkova (1999:116-
123, 1971:56-57). This approach sees a pupil aasaiye object who only receives
information. Unfortunately, the roots of this ditiacconception are still noticeable in
today’s schools mostly in the way of conservatixa&cpices and the role of a teacher that
consists of setting up the goals as well as chgo#iie procedure s/he sticks to.
However, while pupil’s activity is expected alsothis approach, the actual activity is
determined by the teacher and regulated by the caotgrol. In other words, pupils are
active but the stimulus comes usually from the Saé” on the basis of the teacher’'s

didactic methods and means. Skalkova (1971:57) talbout a deformation of the
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pedagogical process caused by the absolute ormntatvards the teacher and his/her
didactic methods and means, when the factors ottlheeational process override the
importance of the other one - the pupil. | agrethvkalkova’s arguement against the
teacher-oriented conception: “....this relationshgivieen a teacher and a pupil, where
the pupil is only the object, does not make sudfiti opportunity for pupil’s own

activity” and that, from my point of view, might k@dso the cause to become the “un-

student”.

LEARNER-ORIENTED APPROACH

Skalkova (1999:116-123, 1971:56) focuses alsahe second conception that is
oriented to a learner and was developed mainlhéntiventieth century. She explains
that it sees the regulation of the didactic sitwatin a pupil’'s needs, interests and
his/her inner spontaneity. The learner takes thmidate role and all the other
relationships are subordinated to him/her. The @lirthis approach is to make as many
opportunities for the learner’s activity as possilaind evoke such an activity that is
based on his/her own inner stimulus. In short,“tearner’s voice” is the regulating
element. In accordance with Skalkova's charactéomaof the learner-oriented
conception, Watkins (2003:30) talks about teaclomdgearning and claims that teachers
should focus on what the learners are doing raten what they, the teachers, are
doing.

Watkins is a supporter of the learner-orientgathing approach and he reacts to the
opposite approach and complains that the wholéhtegand learning policies are not
made in the way to engage and motivate students, mhore about “teaching and
teaching” than about “teaching and learning”. Itré$dated to the beliefs holding that
teaching is telling and learning is listening, #@mne as in the image that the learner’s
mind is a container to be filled up. He continukattthe teacher in learner-oriented
approach has the role of instructor evaluating esttid progress towards learning

objectives and the responsibility for learninga&llon pupils (Watkins, 2003:8-10, 43).
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TEACHER AND PUPIL IN A MUTUAL COLLABORATION
- NO POLE ORIENTATION

Simultaneously, other movements were develogedng the twentieth century
arguing that the learner-oriented teaching is asici@mably simplified scheme. These
movements have in common that they resist any etigrating of one pole in the
teacher-student relationship (Skalkova, 1999:1%Kalkova is one of the authors who
tend to this opinion that sees the educationalgg®@s a relationship between a teacher
together with curriculum and a pupil, where the umalitollaboration is emphasized and
developed in one unity with mutual impact on eattten

Nevertheless, | suppose that while the collation between the teacher and his/her
students is very important, the collaboration stilist be oriented not to the teacher’s
but more to the learners’ needs, interests ett.factuses on them. So, in my opinion,
the teaching process should be still more orietdedrds the learners and | see it as the
solution of the issue of the “un-student”. | agveith Petty (2004:52) that there should
be given more responsibility to students for whatytdo.

It refers to the teacher’'s knowledge of his/learners’ real abilities, competences
and compasses. It is discussed by Millerova. LOZ2B4, 49-52) who points out that it
is essential for teachers to diagnose pupils’ caemues and, consequently, to work
with them. Petty (2004:52) agrees and recommeallsg) to unmotivated students to
reveal the cause of the lack of their effort amdi fout how to motivate them. Therefore,
besides the outer conditions of learning, a teasheuld search also for the information
concerningthe inner_conditions _of the learning processthat are worked out,
according to Mullerova, L. (2002:44, 49-52), on Hasis of:

a) The degree of the pupil’s psychic development

- cognitive sphere (e.qg. skills, knowledge, perceptioental
concentration, memory, fantasy, thigkétc.)

- noncognitive sphere (e.g. depresses, attitudedsneserance, empathy,
character, temperament etc.)

b) Momentary physical state
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C) Genetic disposition

In regards with that, Mullerova, L (2002:71)ggests several methods to diagnose
these inner conditions in the educational process:
- observation
- pupils’ utterance, statements
- interview
- questionnaire

- analysis of pupil’s products

The methods for the diagnosis of inner condgi@nd pupil’'s personality are well
described in Kohoutek’s booklvod do Psychologie. Metody poznéavani osobnosti a
duSevniho zdravi 2zaK2006:30-62)1 am not going to pursue that topic any more, since
it is not the core of my study.

Finally, the phrasélearner’s voice” has not been explained yet. Professor Jean

Rudduck presents it as “the consultative wing” @pibparticipation. She explains:

“Consultation is about talking with pupils aboutnilps that matter in school. It
may involve: conversations about teaching and Iegrnseeking advice from
pupils about new initiatives; inviting comment oays of solving problems that
are affecting the teacher’s right to teach andotlnal’s right to learn.”

(Rudduck, 2004)

From my point of view, “learner’s voice” stanébr everything what learners feel,
say or do; what can give teachers information altbeir personality, competences,
abilities, interests etc. — in short about theiofid”. To finish with, in my opinion, it is
essential to listen to the “voice” to reach thassattory process of learning as well as

teaching.

1.3.2. MOTIVATION AS AN IMPORTANT FACTOR

Motivation is chosen to be one separate subchdygeause | believe, as | have
already mentioned, that it is the main factor & thn-student” issue. My attitude is
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supported by Hendrich (1988:52) who also sees ratidin as the most effective form
of psychic regulation and as the internal drivéern. As it is a very complex topic, it
is elaborated mainly in the relation to the leagnamocess in this study.

To begin with, the terms that are closely teglato motivation are worked out
according to Hendrich (1988:52), ik (1998:34-35)Rehulka (1995:8) and Skalkova
(1999:157-159):

- Motive
Motive is a reason for learning that refldaterests, values and ideals of a person. It
is a drive of human behaviour that leads to agtiwtotive regulates the human activity

to fulfil a need.

- Needs and incentives

Motivated behaviour is, on the basis of psjyoby, the outcome of the inner
motivational disposition impact — needs and incagithat evoke needs.

Incentiveis an outer incitement, spur, stimulus that turneead into a motive.
Incentive might be, for example, a praise, reprawdrk, school report etc.

Needis defined as lack or an excess of something vidamportant for the

individual.

- Motivation for learning is the set of motives andi# further clarified by Stern:

“Motivation can be eithepositive, neutral, or negativé&ither the child wants to
learn a second language, is indifferent about nittemds to resist learning.
Further, there are both intrinsic and extrinsictdes in motivation.Intrinsic
motivationhas to do with the child’'s own attitudes towaré tearning of the
language and the advantages or disadvantages si@asé@gherent in the fact of
learning the second languagextrinsic motivatiorhas to do with the rewards or
punishments which emanate form others (peers, fgrerhool authorities, etc.)
for successful or unsuccessful learning. Intriresid extrinsic factors may vary
independently. At least nine cases are possibleresented by the possible
combinations of positive, neutral, and negativeriegic motivation. For
example, the American child who resists learningriigh but will be positively
rewarded if he does so has negative intrinsic rmotw but positive extrinsic
motivation.”

(Stern, 1974:97-98)
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Helus (1982:152-153) argues that there are attumal approaches that tend to
motivate children mainly by material rewards oresttmmediate advantages (extrinsic
motivation) that lead to ahort-term orientationConcerning that, it is not a valuable
and quality motivational orientation in the seng@reparing a child for life, although it
might be sometimes quite adequate and useful fofncoatrolling and directing
children’s motivation. In contrast to that, tiperspective orientatiorhas long-term
influences and the need to improve their skillsalijies etc. in relation to their own
personality is the drive of the pupils’ active beloar. He points out evidences that a
learner with developed perspective orientation workore effectively, actively,
independently, can set up his own goals and géerbsthool result. He continues that
the development of the perspective orientatiorsregethe time of pubescence.

Concerning the development of motivational diees, also Skalkova (1999:158-
159) talks about influences of the age and sitnatidactors in the system of motives.
In addition to thatCap (1993:186, 242-24@mphasizes also thedividual differences
in pupils’ motivation and on the basis of that, leeommends teachers to know well
what makes children at this age happy, what brihgm satisfaction, what is a reward
for them, generally speaking, what motivates thEach pupil reacts differently to the
various forms of motivation for learning, for exaepsuccessful pupil who is used to
praises and good result often does not react oftiypsassessment by increased
activity. On the other side, pupil who is not vesyccessful also socially raises his/her
efforts after being positively evaluated.

In relation to pubescence, Taxova (1987:1¢@kcidies three of the main significant

changes in motivational structures in this period

a) The attitude towards school sorts out, clears ug @more precise.

b) The quantity of possible sources of informatiortegainment,

experiences and experience risksvever, it can support but also

counteract motivation for the school work.

C) The meaning of inner and interiorised motivatioorgasesthe

individual motivational becomes a part of theirquarality in large
extent and they are more aware of tbéuas and can control

themselves better.
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Referring to item b), | agree with the statammentioned by the collective of
authors who wrote the bodk/afivost v praci ditele a Zaka(1996:104)thatit is much
more difficult to motivate learners at this age amanaintain their attention and interest
also because of this exact reason - the wide rahd¢fee sources and the influence of
television, video etc. On the other hand, Skalk@@99:158) points out that motivation
is not an outer phenomenon. It means that the autentives do not have motivational
potency of their own but they gain it only when theaticular person is in some inner

relation with the object, activity or situation.

To summarize, according to the above givetsfamotivation is the crucial factor
concerning the issue of activating pupils for I&gn Therefore, from my point of view,
it is essential for a teacher to concentrate ohghaeblem, too, next to the focus on what
she is supposed to teach in what period of timein€eease the pupils’ motivation for
learning it is essential to be aware especiallyttld main significant changes in
motivational structures in this period. It also u&#gs the analysis of pupils” needs,
interests, problems, personalities and other fadioat can influenced their attitude to

learning and their motivation.
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1.4 HOW TO ACTIVATE LEARNERS
IN ENLGISH LANGUAGE TEACHING

At the beginning of every lesson there is mapartant task for a teacher to give
pupils the stimulus to start the active proceseaiing. However, there is the question
how to activate learners and how to bring themuichsa relation to the subject matter
that they start to be actively engaged in it (S&aé 1971:90).

Most authors, whose theories have been usedatdy the issue, agree on the

general requirements on the teaching processt makes pupils actively involved in

the educational process. It is suggestettansform the subject matteinto something
that would be attractive for pupils because it wloliké connected to their livesto the
way of their understanding of life and the worldwrd them; and to the interests of
children at their age. It is recommended to teahet to be too authoritativand show
the willingness to listen to their opinions, ideaxl problems they might have. Next to
that, it is said to be essential to uh#erentiation in the activities, exercises and the
general teacher’s approach according to pupilsdse@acluding also the primary needs;
competences; interests; level of attainment; pelgynage etc. Furthermore, the choice
of appropriate didactic methods, aids and organisatiftorms play also an important
role as well aglear explanationof what is going to be done during the lessonwahat
it is useful for, clear instructions and setting up theappropriate goal Everything
should be directed to the teacher’s aim to makegtied of a lesson or an activity the
subject of the pupils’ learning and efforts, on thesis of their inner conditions and
dispositions. Besides, a teacher should trgwoke the pupils’ inner motivatiorfor
learning. Moreover, the educational process shtakd place in &iendly atmosphere
without stress but still, there must Be order, consistency and suitable demanuis
pupils work. In addition to thasuccess and evaluatioof pupils and their work are
other didactic means to encourage and motivatedreml at this age. (Skalkova,
1971:90-99, 2004:126, Cangelosi, 1994:26-28, 317691, 137, Spencer and Jago,
1967:3, 48-51, Maak, 1998:13, 35-42, Dwak a IBE, 2005:14, 42-61,161-163, and
others).

Finally, in accordance with the above mamtid general requirements and facts

that have been given in this study, there are sévwdeas, including games, strategies,
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methods etc. that might increase the activenesseagdgement of pupils. Some of
them, which, in my opinion, are the most effectiare provided in the following part:

“Businesslike classroom

It concerns the productive atmosphere in tlsstbom that is made mainly by five
IMPORTANT FACTORS that are recommended by Cang€glb894:66-91). Some of
them have already been mentioned and worked ocereftire they are not provided in

many details:

1. Setting up the rules and conditidos better cooperation at the beginning of theryea

or term when pupils do not know what to expect fithe teacher and the new position
of being in the last grade. The opportunity of tingt impression is given to a teacher
just once and s/he should show confidence in wihat does and insist on keeping the

rules that has been set at the beginning.

2. Well-planned and careful preparation and orgdius of a lessornthat has a great

impact on the smooth course of a lesson at alscost

3. Shortening the transition time between actigitie the minimumThe shorter is the

transition time the more time is assigned for mipdctive work. Here are some
suggestions how to cope with problemsausing pupils’ passiveness/hen waiting

for the next activity:

- when doing the administrative “dutieghe teacher should have some working sheets

or other activity prepared for pupils who are motdlved in it.
- when giving instructiondor more difficult task that requires more comatied
organisation and different tasks for each pupibooup of pupils the teacher can use

cards with the written form of instructions andvedhe further activity on the pupil.

- teaching pupils the “signals” for routine work
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4. Use a kind of _communication that supports frigndnvironmentfor pupils’

independent cooperation without anxiety and too hmpressure and stress. It refers to
differentiation; appropriate feedback and evaluatmf there work, praise of their

improvement; respecting their opinions; place Fait comments etc.

5. Clear demands and expectatiohsheir behaviour.

Group work

Cangelosi (1994:85, 155-158) together withyE004:174-187) focus on this type
of organisation form, where pupils work togethethivi one group to reach the goal.
This form usually makes the activity that studanight not like less uncomfortable or
unpleasant and even if they like the activity, sually makes it more enjoyable for
them. They both see the advantage of using thms forthe fact, that the learners within
one group learn from each other; they provide faekpadvices to one another; there is
much more room for differentiation, independency agsponsibility for their work; it
provides the possibility to be active for all stotkeat one time. Besides, Drai and
IBE (2005:30) claim that it could also solve thelgem of modest, silent and shy
student who would probably feel much more confidienexpress their opinions and
ideas in more intimate environment. In additiorihtat Petty continues and specifies the
role of the teacher that lies in observing thetivaty; in providing help when pupils
meet some problem; in encouraging to the diffeveays of thinking and discovering
the solutions; and supporting the pupils’ cooperati

The same above mentioned authors give some peanof different kinds of
activities, tasks and organisations that are ptessitthin the groups:

1) Every group works on the same task and then maypawmntheir results or

approaches.

2) Each group works on separate tasks with differehitisns or results; or they

might get the same solution or results at the end.

3) Each pupil within one group might have a differeasgk or they could work on

one task together and discuss the procedure ofimgpitkout.
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4) There is so callePyramid” group work, where one group debate some given
issue and then get together with another group solde together another

problem that refers to the previous one.

Problem solving method

The importance of the presence dpeoblem” in the learning process was already
seen by Hendrich (1988:310) in the tibdédaktika cizich jazyk that was published in
1988. He points out that teaching is not understasdust a provision of complete
information by a teacher and learning is not basednemorizing the bare facts by
pupils. He emphasizes in accordance with Skalk@9a1:9) that it should be based on
discovering some facts and understanding the oektiamong them in context.
Furthermore, these two authors and many othereagith Cangelosi (1994:141) that:
“The existence of a problem is a strong motivaticglament for evoking the human
efforts...” and that it helps students to learn measily.

Manak (1998:110-111) describes problem teaching asnggbupils solving some
problem on the basis of increasing independencé¢herteacher that can result in a
creative piece of work. He points out that pupdivity rises up when s/he meets a
problem, difficulties, contradictions, a paradox.ednd in the process of finding the
solution he has to put in intensive efforts andavégt

Dakin (1973:145) adds that the usage of thélpro solving method specifically in
language learning is based also on the previousrexme, knowledge and on arranging

what we have always known. He says:

“Problemsare aimed primarily at accommodation, at gettihg student to
formulate new rules or to modify existing ones. Tigect is to train the learner
to see in the language the same patterns and larégs that we are aware of.”

(Dakin, 1973:145)

Moreover, | suppose, that the problem solvingthad includes thaliscovering
method too and that the following theory given by P€&2904:228-230) concerns both
methods. He claims that there is a vital importantehe way how the method is
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planned and implemented in the teaching procesgarf@mg that, | think it could be
generalized for all methods.

Project method

Projects can be worked out in groups or byviddials as a self-activity. Project is
explained by Petty (2004:213-220) as a task oresepnf tasks that should be
accomplished by a pupil or a group of pupils areldreat advantage sees in developing
wide range of skills when they are fulfilling th@a) of the project. Usually, it also
provides the possibility for the learners’ own d&smns of how, where, when and in
what sequence they are going to conduct it anetber this method meets the learner’s
needs, interests and it is open to many individliierences. Next to that, projects
provide the opportunity to apply and practice thaiowledge and skills, usually, in real
conditions. In contrary to other activities, thesea place for pupils’ creativity and it
often requires lateral thinking, analysis and sgsif what makes pupils really active
(Petty, 2004:213-220, Miak, 1998:111).

Situational method

According to Hendrich (1988:310) it is essdriatry to achieve the natural real life
situation in the educational process. A teacheulshoreate situation from the real life
of her/his students when teaching something neyugr practising. He recommends
changing the classroom arrangement to a circlemicrcle to enable the pupils to look
at each other when having conversation. The topghie, for instance, social (family,
home, travelling etc.) or standard (shopping, bogldr buying tickets etc.).

FurthermoreCap (1980:165) explains that this method rises tbéuational aspect
but points out that it should provide pupils’ readperience because it is not always
effective if it is just on the verbal basis. He wsato say that this method also demands

real emotional experiences.
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Games

All authors who are going to be mentioned irs thart agree on the Hendrich’'s
(1988:314-315) statement that: “Games presentfgignt motivational and activating
factor”. Petty (2004:188) adds that games involupils very intensively into the
learning process and make them so concentratet tbabnot be reached by any other
method. Moreover, he argues that the positiveiogiship of a pupil to the subject can
be caused just by the increased interest and ntiotivéhat is evoked by a game. To
emphasize, game is the means of teaching througihwtudents learn a lot by playing
and at that moment, they enjoy learnidigyy, 1980:280-282).

Didactic aids

The important fact to be aware of as a teaisheaccording to Petty (2004:271-296),

that there are many ways how people perceive irdbon:

a) aurally
b) visually
C) by other sensors, for example, haptically etc.

Therefore, teachers should use plenty of didadtls and equipment in a lesson to
provide enough materials for the different peraaptof each learner. There are other
reasons for including various aids and equipmetat @anlesson. Petty emphasizes that it
usually gets the learners attention and rises tim@rests and it makes the subject
matter easier for pupils to remember.

Concerning that, Spencer and Jago (1967:92 atadut using pictures in a lesson and
say: “Simple illustrative sketches make a lessochmuore vivid. Pictures in books can
be very helpful, provided that they are sufficigrdlear, attractive and simple*.

Next to the audio-visual aids used togetherhwain English book, Hendrich
(1988:117) sees the importance also in providirthentic materials in English such as,

for example, timetables, tickets, magazines et@deordance to that, Stern (1974:87)
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writes that didactic means should be creating ffedike situations and link the

language with real objects, visual stimuli.

Petty (2004:274-296) lists some useful andcéiffe types of didactic aids, materials

and equipment that include

copies

overhead projector
model objects
boards

video

tape recorder
computer

etc.

To summarize, this chapter provides the lisjeneral requirement on the teaching

process and recommends particular didactic meansthdncrease student’s activity

and involve learners actively in the educationabcpss. “Businesslike classroom”

strategy and several effective methods as projablem solving and situational

method are described. Next to that, game is empddss one of the most activating

factor as well as group work organisation form.afiy) the advantages of using variety

of aids in a lesson are provided.
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2. PRACTICAL PART

2.1. AIM OF THE RESEARCH

The aim of the practical part is to ideptifhat makes lower secondary pupils
become “un-students” and how to activate them anbdsequently, to find out how
teachers of English usually activate pupils atdlge between thirteen and fifteen and
how they maintain the activeness of their pupilEmnglish lessons in general.

In the research | focused on the students andtghehers’ behaviour that
includes not only verbal but also non-verbal exgiss. Regarding the students, | tried
to identify the ways of displaying the activenesspassiveness and their positive or

negative reactions on teacher’s stimuli.

2.2. DESCRIPTION OF THE RESEARCH SAMPLE

The sample of the research consists of thirtyetlstadentsof the age between

fourteen and fifteen, and their ti@male teacherst the aged of thirty-six and fifty-one

respectively. One of the teachers with universituaation has been teaching for
thirteen years and the second teacher with secgrsgéiool education for twenty-one
years. There were 19 students in 9.A class andtddests in class 9.B who were
included in my research.

The process of getting materials for the peattpart of my study took place in a
small basic school of about 400 students. This @clsituated a small town with
about 15 000 inhabitants. | was employed there taacher for two years in the school
year 2003/2004 and 2004/2005, and | had the oppitytto do my one year teaching
training there in 2006/2007. Therefore | know thedents and teachers quite well and
they know me. | have not met any large problemdistifust during my data collecting
even though | was really worried about that befdteere were some signs of the initial
doubts, however, that will be the subject of disows further in the practical part.

The research focuses on students in the ninthegod@lementary school. The

reasons for choosing this particular age grouphassample of my study are listed. |
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consider these students as the most difficult tvae in the educational process and it
has been a challenge for me to try to find the amswoncerning the question of their
motivation and the activating process.

Firstly, they are going to leave school sond therefore, | have the impression that,
very often, they are not motivated just by getogpd school results any more and it is
much more difficult for teachers to activate thentnglish lessons.

Secondly, as it has already been mentionettieantheoretical part by collective of
authors (1996:104) the wide range of sources of information, entartent,
experiences and the influence media contributeéhdqroblem of motivation, too (see
chapter 1.3.2.).

Next to that, thirdly, pubescence is the pnmehen teenagers begin to mature
biologically, psychologically, socially and cogmgly and there might appear big
individual differences in that among the studemtsthe ninth class. Regarding that,
Vasutova's (2005:58) definition of pubescence igdusagain, to emphasize the
instability of this period as it is a turning poibetween childhood and adulthood,
dependency and independency, carelessness andsisity (see chapter 1.2.1.).

Referring to that, teachers in schools usualget many problems related to pupils’

behaviour, communication and attitude to learning.

2.3. DESCRIPTION OF RESEARCH METHODS

The character of the research is explorativeitsnmethods are used for clarifying the
problem of “un-students” in English lessons andaotihg more detailed information on
the issue of activating pupils in the ninth grafleéasic schools.

Methods used for this research combine theitatiae with the quantitative approach
to reach higher quality of the overall results. Hwer, it is essential to emphasize that
the findings of my research cannot be generalipetthé whole educational system and
every educational situation as the sample consigysof 33 students and 2 teachers and
there were taken only 6 observations, which doe¢gravide enough material and the
needed level of validity and reliability for genkzation.

Data to the study were acquired on the bdsis o
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- Questionnaires for studentysee appendix 1)
- Participant observations of English lessonésee appendix 2.A)
- Interviews with students(see appendix 3.A)

- Interviews with teachers(see appendix 4.A)

All above mentioned instruments were finalliweyp in Czech to reach higher
certainty that everybody understands the questars to avoid the possibility of
misunderstanding of the questions or answers becafisthe different language.
However, except the questionnaire translation tiadibws in chapter 2.4.1., the
translation of each instrument into English coutdfind in see appendix 2.B, 3.B, 4.B.

Initially, the 33 questionnaires were distributaedstf to the students to have the
opportunity to read the answers and to ask forcthgfications of possible obscurities
in their answers later during the following inteawis.

After that, the interviews with the two teachdollowed. Next to the questions
concerning the issue of my thesis, they were afieitheir suggestions of possible “un-
students” in their classes who | could focus onrduthe observations or interviews.
Regarding that, there are considered to be thecsoof valuable insight into the
problem of “un-students” and their activating.

Consequently, 6 observations were carried out awgeek period. | sat at the back
of the classroom because | considered it as thieplosgion to see the whole class and
not to disturb the lesson as well as its atmospbgieeing too visible at the front of the
classroom.

Finally, I interviewed 7 selected students to ¢t &nswers to the questions of my
research and questions that arose during the vgnotess. The teachers’ point of view
to the given problem of passivity and possibleva@cgngagement in English lessons is

considered to be very valuable and it is providether in this practical section.

2.3.1. Pilot study

The pilot studytook place in a basic school of a town with 90 @@itabitants. All

research instruments were tested in one classafitith graders. Eleven questionnaires
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were distributed and analysed. One teacher andpiapits were interviewed. The class
was observed two times.
It will be elaborated in details in the followingups together with the description of

several changes that were made to make the reseataiments functional.

2.3.2. Questionnaire

A questionnairés considered to be the most suitable method doeiving the

opinions on the set problem from larger numbertoflents. There was clearly offered
the opportunity to the students to fill in the qumsnaire anonymously by writing some
kind of mark or if they felt comfortable, they mighrite their first name. There are 6
closed questions and 1 open-ended question withdbsibility to add any comments to
5 of them. The aim of the questionnaire is answggettiese questions:

1. What are the possible reasons for pupils’ non-eegagnt and passiveness
during the lessons of English?

2. What motivates them for their active engagementeanning English in the
teaching process?

3. How do the students express their activeness?

4. What are their opinions to the way English is taugimd what are they
suggestion for making the lesson more interestonghiem?

The questionnaires were distributed to 33 esttalin the lesson of English without
the presence of their teacher, to make the pupdsrhore comfortable. The full number
of distributed questionnaires was received backe @dvantage of writing a mark
instead of the first name was taken by 6 studehts wged some nickname or a name of
their favourite music group.

At the beginning of the questionnaire, thesogaand the issue of the research were
briefly introduced and the pupils were assured thatprovided information were not
going to be misused and that it will not influertseir position at school.

The questionnaire wagiloted to prove the clarity of the questions formulation.

Although the fourth question was answered by aitlshts in the pilot class, 8 pupils
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did not respond in the final research. | got thpaspunity to ask four of them for the
reasons and all of them said that there was nomptiat they would choose even there
was a possibility of giving their own suggestions?!

The other obscurity was revealed in the figgéstion, where students were required
to write why they are not sometimes interested nnaativity or an exercise. In the
guestionnaire, the respondent is supposed to chonseor more answers on the
principle of multiple-choice exercises. One optiodudes gap filling by an example of
the topic that is not interesting for them. Thrédoair pupils who chose this possibility
wrote a topic connected to another school subjdaty did not know that all questions
in the questionnaire concern just English less®hsrefore, | included this information
clearly in the question at the beginning. As a ltesuwas proved to be successfully

corrected as nobody in the final research misunoieds

2.3.3. Observation

The reason for using participant observatiam a method of research is the

possibility of reviewing the students and the temshbehaviour simultaneously, and
the opportunity to perceive the whole class atmesphkluring the English lesson, what
helped me to understand the issue in context. fiteeest of my observations was given
in the number of “un-students”, their behaviour dhd identification of the possible
reasons for their non-engagement and passivityidBgs! also paid attention to the
incentives for pupils’ active engagement, and what opportunities were for them to
participate actively. | observed classes 9.A aldsix times - three times each.

The aim of the observation is finding answer tséquestions:

1. How does the teacher and the way of teaching infleestudents behaviour and
activeness (in relation to methods, aids, orgamsatorms, variety of activities,
teacher’s behaviour and approach to teaching ...) ?

2. What reduces and increases students’ activeness?

3. What is the atmosphere in the classroom like andtvane its influences on

students’ activeness and behaviour?
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4. How many opportunities do the students have foivagparticipation in the
English lessons?

The observation sheet consists of fifteen egraled and closed-ended questions. It
includes also my comments to anything that seemmgubitant to mention concerning
the subject of my study. The information about dia¢e, name of the observer and the
class was required there. The example of the oaservsheet is provided in appendix
2.A, 2.B.

The functionality of the observation sheet wested in theilot study Questions 6,

7, 8, 9 and 14 were added with the purpose to foooie on the specific factors that
might influence the activeness or passiveness efléarners and their attitude to
learning English. Regarding question 11, where tieserver was supposed to
graphically depict the activity and participatioh @ach element of the educational
process — teacher and student, one more optidmedesson part, when no educational

process goes on, was given. Finally, the instrumeastfound functional.

2.3.4. Interviews

The open-ended together with closed questiotise interviewsare used to provide
more detailed information to the problem area.ieg also the opportunity to analyse
the behaviour of both teachers and students dahagconversation. Every interview
took place in a teacher’s cabinet, where were stuhing elements. Any other person
was allowed to attend the dialogue. The interviewese recorded and all pupils and
teachers had agreed with it without any problemthaseason for the recordings was
explained to them. The information was transcrilaed used as data to analyse. It
seemed to me that most of the students felt qoitefartable and that they understood
the purpose of my presence there. In contrast &b, tne of the teachers seemed
nervous even | have known her for a long time atiihk she trusts me.

There were 7 structured interviews with thedstts and 2 structured interviews with
the teachers that were recorded to keep the authansion of responses and to avoid
disruptive moments when writing the data down. €heere 16 questions included in
the interviews with students and 12 questions dachers. The students were chosen
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according the previous observations, the answerghe questionnaires and the
consultations with the English teachers who did atiended the interviews with
students.

The aim of these interviews is to gain ansvaeid information to these questions:

INTERVIEW WITH STUDENTS:

1. What makes the students passive and why are tmegngaged?

2. What makes the students active and what gets #tienetion?

3. What are their needs and worries and what woulg tieém to learn more
easily?

4. What do they appreciate on their teacher and thg syhe teachers?

5. What do they not like about their teacher and teaishway of teaching?

6. and againWhat are their opinions to the way English is taugnd what are

they suggestion for making the English lesson rimdegesting for them?

INTERVIEW WITH TEACHERS:

1. Whether the teachers are aware of the basic agersof the learners in the
ninth grade?

2. How do the teachers perceive activeness and passgef their students?

3. Whether do the teachers know their students’ naet#sests and personality?

4. How do the teachers activate the “un-students” #mel other students of

English in general?

On the basis of theiloting phaseof the research there were several changes
required:

INTERVIEW WITH TEACHERS

The language of the interview sheet was chadfigen English into Czech. It seemed

unnatural for the teacher in the pilot school tecdss the topic in English that was not
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her native tongue. She did not want to speak BEmgtisne. Even | asked her to speak
English at the beginning of our dialogue, she sthto talk to me in Czech again after a
while, when she was explaining her point of view.rhy opinion, she did not feel
comfortable discussing the topic in English becatusgght have been difficult for her
to find terms equipollent to Czech expression an#eep smooth flow of thoughts in
English.

Furthermore, question 8 and 10 were added. ti@ue8 refers to the issue of setting
rules that is mentioned in the theoretical partdangelosi (1994: 66-91, see chapter
1.4.). Item 10 concerns the individual differene@song learners, what is, according to
most of the authors, a crucial topic regardingphpils’ activeness of passiveness.

Finally, the B question was reformulated and the demand for stiggeof the
possible “un-students” and their first name waseadd compare the teachers’ opinions
about their students with the students’ attitudalsb wanted to have the opportunity to

focus on these students’ behaviour during the elbsiens.

INTERVIEW WITH STUDENTS

In regard to the basic physiological needgstjon 3 and 4 were added.

The formulations of items 8, 14 were rewritterget more descriptive answer and in
the purpose not to influence the students negativ@liestion 8 asked the students in
Czech abouivhat annoygshem about their teacher and the way she teadbesn | had
not meant it | considered this question to be pughhe students into the opposition and
an assaultive position against their teacher. Taerel reformulated the question as
follows: What do you perceive as a negative impact on ygardeng your teacher and
the way of her/his teaching (What do you dislike?)?

In addition to that, the range of the possdémswers was widened in questions 11
and 17 to get more specific answer and to meestindents’ need, recognized in the
pilot phase, to have more possibilities of closedsgons. Instead of just two options
YES or NO in item 11, I included ALWAYS yes, USUANLyes, USUALLY no, NO
— NEVER. When asking the students for their fa‘euorganisation form | offered also
FRONTAL teaching as it might be suitable for sorhéhem.
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2.4. RESEARCH EVALUATION

In this part of the research, the collecteth daie analysed, interpreted and following
recommendations are presented. The similaritiggilaeties, differences are identified
within each source separately and, subsequenty, &lthin all data that have been
recorded by different research instruments. Therelso mentioned the similarities and

variance in the data obtained from the two diffeidasses taught by different teachers.

2.4.1. Questionnaires

The questionnaire is evaluated mainly on th&dof data clearly summarized in the
following chart including my translation of the cai®ns and the optional answers from
Czech into English. Question 7 that provides sttal@omments is discussed further in

this chapter.

given subject matter)

Number | Number
QUESTIONS AND OPTIONAL ANSWERS of of
students | students
in 9.A in 9.B
1. Sometimes | am not interested in and do not enjahe
educational process, particular activities or exelises in
English lessons because:
a) | do not see any sense and asset in it; it mealosniot 9 1
see what it is good for it.
b) the given subject matter is too difficult for meldrdo 6 5
not understand it.
. . . 0 4
c) the given subject matter is too easy for me, | anedh
d) the way of explaining or practising (e.g. some eise) 2 2
is not appropriate for my age, it is more for “let
children” or contrariwise for “adults”.
e)l am not interested in the topic...... (give example of 3 1
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f) I do not have opportunity for real participationaim 1 4
watching most of the time and | am not active.
g) the course of them is too slow and long-winded, so 5 4
gradually lose interest.
h) ) the course of them is too fast, | cannot keepngp a 5 0
finally | give up.
i) it is recognizable that the teacher is not preparbeére
comes confusion, the instructions are not formalate 1 0
clearly and are changed quite often.
]) we often play games, even that | would prefer weak 1 0
and proper practice.
k) we do the same all the time, we learn and practice 5 7
always by the same way.
Number | Number
2. | enjoy learning and | am active in English lessns of of
because: students | students
in 9.A in 9.B
a) things | am learning are useful for me (not justhe
. 15 10
present time but also for my future).
b) I usually have good results during a lesson and thi 5 4
success makes my self-confidence higher.
c) things | am learning are interesting and evoke my 6 3
curiosity and interest.
d) I consider the lesson entertaining. 1 1
e)l like my teacher and s/he is inspiration for naeél) in - 1
many cases.
f) I know that my teacher really cares about me add |
: e 4 4
not want to disappoint him/her.
g) | want to learn something, | want to improve in my
English and I is not important for me whether ngcteer 8 9
likes me or not.
i) | can participate on what we will do. 3 1
J) the teacher shows me clearly that | am responédsle
myself and my own learning and because s/he hedge m
4 3
see what | have already managed to learn and what |
should improve in
k) | like the subject (English language) in generatidmam
interested in it. 6 5
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Number | Number
: . of of
?é:c\:/r?:rt (I)faEEr(Ticslﬁtleart]hi;?t on English lesson ofly students | students
9 guage: in 9.A in 9.B
a) that | can work in my own tempo. 2 3
b) that | can consult anything with others. 14 6
c) that the teacher creates friendly atmosphere. 6 7
d) that the teacher outlines/explains the subject enatt 7 4
my real life.
e)that | have the opportunity to choose from several 1 0
activities or exercises according to what suitstheebest.
f) that my teacher talks to me mostly in English. 2 1
. . . 2 4
g) that my teacher is interested in what I think.
h) that my teacher recognizes when we are tired and 9 7
involves some relaxation activity.
i) that my teacher knows where are my weaknesses in 7 4
English and helps me to improve in the particulezaa
Number | Number
4. | am not active and do not express myself in Efigh of of
lessons because: students | students
in 9.A in 9.B
a) | am afraid of critique or the evaluation of my tbar. 2 1
b) I am afraid of being embarrassed in front of myctes 5 6
and my classmates.
c) | do not have nearly any opportunity and space astin 0 0
the teacher is active.
d) I do not have nearly any opportunity and space gs m 0 0
teacher calls out always other students.
e) my effort is not going to be appreciated and prdise 2 0
anyway.
f) I am sure that | would do some activity or answane 8 1
guestion wrongly as usually.
g) | feel that my teacher does not like me. 0 1
h) I do not care about English, as | will never use it 0 0

anyway.
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5. During the year, the teacher of English ha
tried to find by the means of questionnaire of
discussion our interests; what we like to do 9.A 9.B
and what kind of teaching is the most
suitable for us.

Number of students who chose YES 6 2

Number of students who chose NO 13 11
Number of students who chose | DO NOT 0 1

KNOW

6. My active involvement/activeneséit means that | feel inside of me that | am leagjithat
| am thinking and that | care accomplishing theklas displayed in my outer activity by:
CLASS — NINTH: A |B A |B A |B A|B
- rising my hand.
RATHER | , | o 10 | 5| RATHER | o | 5 NO |12
YES YES NOT
- shouting out.
RATHER RATHER NO | 6|5
YES 211 YES 3|2 NOT 8 |6
- not rising my
.| RATHER RATHER NO | 111
hand_but\_/vatchlng YES 715 YES 6 |3 NOT 5 |4
and listening.
- hot paying
attention to what ig
happening in the
class or how the | RATHER RATHER NO | 31| 4
other students YES 412 ves | 1|1 NOT 1117
work but still
thinking about a
task.
- that | want to RATHER | o | , g | 4| RATHER | 5 |, INO [2]5
discuss the task YES YES NOT
with my classmate

|. First of all, as it has been mentioned, there ameesimilarities discovered in the
pupils’ responses of each ninth class in relatothé negative and positive factors in a

lesson.
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NEGATIVE FACTORS IN A LESSON

In regard to the negative influences on lea'nactiveness and their attitude to
learning English, approximately the same numbestwdents in both classes agrees that

they do not “enjoy” learning(see questio2 and the optional answets), g), k)in the

above chart on page 46-47):

- when the subject matter iso difficult for them, so they do not understand it
(six students of 9.A and five students of 9.B);

- and when the course of awtivity is long-windedhat they, consequently, lose
their interest in it (five students of 9.A and fatudents of 9.B).

- when theydo the samexercises or activities and use the same wayaattiging

every lesson (five students of 9.A and seven stisd#D.B);

Next to that, together eleven studetns admguestion 4 that they are not active in
an English lesson if they aedraid of being embarrasseah front of their teacher and
their classmates. This reason for being rathery@ags a lesson was mentioned also by
the teachers and the particular students in therviews and it agrees with the facts
given in the theoretical part concerning also theéentity and the importance of their

teacher and other peers’ acceptance and respeath{apter 1.1.2.).

POSITIVE FACTORS IN A LESSON

There is a graph provided that illustratesadjewhat are the most important and
enjoyable factors for the learners and what makentactive in a lesson of English. It
has been worked out according to the numbers o$tients who chose the particular

answers to questions 2 and 3 in the questionnseee the chart provided on page 46-47)
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my own tempo; 5

friendly atmosphere; 13
relaxation activity when
being tired; 16
when a teacher is interested R

sense, usefulness for their
present or future; 25

interesting things that
arouse curiosity and

interest; 9

teacher who cares about
pupils ; 8

entertaining lesson; 2

in their opinion; 6 o
when pupils like the teacher
(an ideal, inspiration); 8

subject matter on the basis
of real life; 11

awareness of learning
something,awareness of
improving in English; 17

possibility of cooperation
with classmates; 20

participation in lesson

general interest in the planning; 4
subject of English language;
11 responsibility and self-

reflexion; 7

Concerning the given graph, the learners argtipely motivated to the active
engagement and to learning English, provided tiathings they learn arefirst of all,
useful for them at their present time or for their futulext to that, it is helpful when
the things they learn are interestindgor them; arouse their interest and curiosity; and
when they are aware of learning and improving thedves. In relation to that, students
confirmed thatgood results and the successcrease their self-confidence and
contribute to their motivation for activeness.

However, eleven students confirmed that tipeisitive attitude to English has no
particular reason as they like the subject of Ehglanguage and are interested in it in
general. That might be caused also by the influees of the school as for example,
family, their favourite music style etc. or the iagb of the modern world around them
that was recognizable in many students' responsethe interviews and which
popularizes and emphasizes the necessity of forigguages in the twenty-first

century.
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Concernindhe role of a teacher in this issu¢he same number of four respondents

of each class acknowledged that they perceiveipelsit if they know that theiteacher
caresabout them and that they do not want to disapgwent To add, this fact appeared
also in the responses of students chosen for teeviaw.

Moreover, seven students appreciate when tb&ther shows them clearly that they
areresponsiblefor themselves and their own learning and whee bB&lps them to see
what they have already managed to learn and whgtsthould improve in.

Surprisingly for me, the highest number ofesgeen students chose the answer that
they enjoy learning English and they are activeabee thewant to learn something,
want to become better in Englishnd it is not important for them whether their
teacher likes them or not

To the question of what they appreciate olir teacher and the way s/he teaches,
thirteen students consider helpful when there fiseadly atmosphereduring a lessons
and sixteen of them like that their teacher includemerelaxation activitiesif s/he
sees they are tired. Furthermore, eleven studgmiecate when theieacher knows
what their weaknessef English are and helps them become better inptrécular
area; and when the subject matter is illustratetherbasis of the real life examples.

Concerning the complex issue g@ttivity and the display of activeneser

passiveness, which was introduced in the theotqiand, twenty-two students admitted
that they show their inner activity and interesteaistly byraising their handsor by the
willingness to discussthe task with their classmates. A controversiait favas
discovered, when nearly the same number, twenty-smeents, claimed in the
following question that they do NOT raise their darbutjust watch and listerwhen
being active. According to the controversy of themiswers, the way how the students
show their activeness depends on many factorsegsaiso replied that eight of them
mostly do and twenty-five of thendo not pay attentiorto what is happening in the
class round them at all because tleycentrate on thinkingabout the given task.
Moreover, twenty-five learners refused that theysttyoshout out when they want to
express their activeness and chose the optionatfttieyDO NOT or RATHER DO
NOT behave in this way.
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II. Secondly, the focus is put on tlievergencebetween the two classes and the
learners’ opinions that appears in the received 8gtquestionnaires. In my point of
view, next to many factors, which influenced stugedecision to choose the particular
answers, it also reflects the different persoreditf each learner and their teachers, the
teachers’ approach to the profession and the wégaahing.

To begin with, the most unexpected differeappeared in the first question. Nine
pupils from class 9.A are not active and interesteslome activity or exercise, if they
do not seany sense and asset of learnirgbut only one student from 9.B chose the
same answer. | suppose that they might not haverstwbd the formulation of the first
question. The option dfaving sense and asset of learniugs probably to abstract for
them, as ten of the students of 9.B answered infdlh@wing question that they are
active when the subject matter is useful for thesmich has the same meaning just the
formulation of the question is different, more crete.

Furthermore, no 9.A learner perceives theemibpatter in Englistessons so easy
that s/he is bored with it, what was mentioned doyr fstudents from 9.B. According to
the observation, it reflects the different demaofithe teachers that were clearly lower
in 9.B and focused more on the weaker studentsselfects also approve the problem
of differentiation in the teaching process that wasntioned by several authors in the
theoretical par(see chapter 1.2.2).

What has come out negatively from the quesames of class 9.A, in comparison to
the number of one 9.B student is that eight stigdelot not participate actively in a
lesson because they thiakd believe that they would wortkhe task out or answer the
questiorwrongly as usually.

Moreover, fourteen 9.A students replied thegyt appreciate when they have the
opportunity to consult any issue with other classtes what was confirmed just by 6
students from 9.B. Even that the numbers of stwdfsom each class are different, the
numbers of students who chose this answer are ligitein both classes in comparison
to the other items. It shows that the learnersamrare of the advantages of group work
organisation form, since it was explained by thelents in the interviews.

The received information from the questionmawhere twenty-four students do not
approved revealing their ideas, interests, needstetthe teacher by the means of
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questionnaire or other instruments, will be companed clarified against the interviews
with the teachers.
Finally, there was an option of writing ailOMMENTS to 5 items in the

questionnaire concerning what they like or disldteout English lessons and what are
their suggestion how to make them more active, g@adjaand interested in learning

English. Many students took this opportunity angnebmes wrote very interesting

ideas. Those that appeared for several times aosetlhat are considered to be
important in regard to the research are stated.ddewy it is essential to mention that
following quotations are translated from Czech iBtaglish with the aim to keep the

original version of their comments as much as fssi

JANA, 9.B: She suggested...more visual or illustrative examples or aids, for

instance, some English magazines”

LM PUNK, 9.B: He suggestetl..to talk about hobbies etc. in English.”,

KATKA, 9.A and MARTIN, 9.B : “Speak more!”

MARTIN, 9.B:

“I would adapt the lesson to our age, for examplejould not involve reading
the boring comics that we have in our textbooks, Ibwould talk in English
more about music or about the events in UK etc.”

TEREZA S., 9.B: “The teacher should involve all pupils in the adijy not just those

who are good at English.”

BARA, 9.B: “It would be good if the teacher speaks more in I&t.

VERONIKA agrees withANETA'’s argument (both from 9.A)! would use English

more in practice, for example, we might go out talkl to someone in English etc.”.
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KATE RINA, 9.A: She would like to do such activities, in whith.we would not just

sit and read from the textbook”.

ROBIN, 9.A: He suggested....to adapt the lesson more to the real life (slang
differences between British and American Englisi)”’addition to that he said that he
appreciates that the teacher gives tests durinig#isen in the morning as they have two
more lessons in the afternoon during a week whey #re tired (6 lesson). The

complaint about the timetable appeared also innhwee questionnaires.

ROMAN, 9.B: “For me, English is a relaxation lesson. The teachgks me more often
just when the task is more difficult, so...ehm.do hot want to seem big-headed... but |

am sometimes bored.”

In addition to that, two students argued ttetir teacher can speak English very
well, what they appreciate, but very often theyndd understand. Seven students wrote
that they would like to work more on computers @wtatch video. And four learners
mentioned that they are satisfied with their teacdred the way she teaches and that
they would not change anything.

It appears clearly in the above statements st of the students would like to
really use English and hear themselves to speaichvid definitely enjoyable for them.
| suggest that it might give them the sense inniegy, if they see that they are able to
speak and use English, especially in some realtsiu It was obvious that it would be
attractive for the learners to meet such situationgnaterials that are very much
connected to the real life in England, as, for eglanthe mentioned authentic materials.
The situational method recommended by Hendrich §138) would be appropriate in
this case (see chapteA4.5.

Regarding that, computers, video and otheremodechnology could be used. It
would give the learners the opportunity to meetahthentic materials and to be in real
situations when using the language. Consequenthyas approved in the interviews
with the students that these kinds of didactic ,agdgiipment, programmes etc. arouse
the activeness, if they are involved in the LEARNERwn activity, for example, using

the interactive board by students not only by teexh
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To finish with, there were some answers thateanot chosen by any student or just
by a very small number of them (see chart on p&gé73. It concerns:

- questionl and the optional answer
c) the given subject matter is too easy for me, | ared) which is clarified
against the observations further in the followihgter 2.4.2.;
h) the course of them is too fast, | cannot keep upfarally | give up which is

also clarified against the observations furthehmfollowing chapter 2.4.2.

- questionl and the optional answers:
i) it is recognizable that the teacher is not preparégre comes confusion, the
instructions are not formulated clearly and are ngad quite often

]) we often play games, even that | would prefer weak and proper practice

- question3 and the optional answer:
e) that | have the opportunity to choose from sevedivities or exercises

according to what suits me the best

- questiond and the optional answers:
c) | do not have nearly any opportunity and space astiy the teacher is
active;
d) I do not have nearly any opportunity and space asteacher calls out
always other students;
e) my effort is not going to be appreciated and prdiaayway;
g) | feel that my teacher does not like riiée small number corresponds with
considering the relationships and the atmosphetbdrclasses positive during
the observations;

h) I do not care about English, as | will never usaniway.
| suggest that the students did not choossetitems because these answers simply

did not correspond with their opinion; or they diot understand the formulation of the

optional answer properly; or that they did not ¢des the factor or situation in the
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educational process very activating in relationttemselves even that it might have
large positive influences on them but they wereavedre of it or certain about it.

2.4.2. Observations

The data from the observation sheets that wererdedoduring six lessons of
English in both classes 9.A and 9.B are described)pared and explained. During
each lesson, | observed the verbal as well as edwmal form of communication,
behaviour of teachers and students and | triedentify the factors that have the impact
on learners’ activeness. | focused also on theremwient in the class and the
relationship between the teachers and their staddéints important to mention, that |
took in consideration that their relationships aztnbe identified during two or three
observations, however, | tried to perceive cargfalhy indications of the possible
relationship between them. In addition to thaisiessential to mention again that the
number of observation and the research sampletisange enough to conclude any

principles or facts that would be generalizablthtoeducational process in general.

IDENTIFYING THE "“UN-STUDENTS”

To start with, there were two to three “unesmnts” identified in each lesson.
Sometimes, there appeared the same “un-studentiiore than one observation. It
should be stated that | determined these studextsding to my own “impressions”
during the observations and knowledge in regarthéodefinition of “un-students” and
other information provided in the theoretical pemapter 1.2.1.3. In addition to that, |
could only analyse the learners’ outer expressamusbehaviour that were observable. |

mettwo types of “un-students™

1) The first type usually did not co-operate heseait seemed to me that s/he
was not interested in English and the possiblesy@ald did not pay attention
to what the teacher said and required. Very of@he was aggravating,
arrogant and seemed to be annoyed when s/he shawidco-operated during

the lesson. On the other hand, these are alsohfeateristic features of
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behaviour in pubescence so it was sometimes haidetdify whether the
pupils is really an “un-student”.

Moreover, | had the impression that s/he ditlwant to be asked by the
teacher and involved in reaching the goal of ades3here appeared some
comments to that as, for examplé&/hy me, you have already asked me ones
in the lesson!” This “un-student” talked to other students quten and did
not concentrate on an activity or exercise propédyge of them also did not
have her/his homework.

Under this type of “un-student” | would alsaciude an observed student
who, in my opinion, was a bit “outsider” in the sta Nobody sat next to and
also around him. He nearly did not communicate vatiybody, was not
watching the class but | think he was listeningvtwat was happening there.
He did not lift his head very often and still loakan his textbook. However,
he did not give correct answers when he was askeédia English was worse
in comparison to others. This student might haviageehaving in this way
also because of my presence in the classroom, whatde the situation even

more complicated for him.

2) The second type of an “un-student” seemed #fla¢ is interested in
English language in general because s/he knewngweeais to what the teacher
asked about, worked on the exercises and coulk dpaglish better than the
others. However, | got the impression that s/hendidput much effort in what
s/he did and that s/he was bored. S/he often helisuhead with one hand or
nearly slept on his/her desk. Next to that, in sarases, s’lhe made bored
expressions in his face and shuffled to the fronénvhe was asked to write a

sentence on the blackboard.

MONITORING THE POSITIVE AND NEGATIVE ASPECTS

The classification of the observagmbsitive and negative aspectghat might
influence learners’ activeness and that could leepibssible reasons for becoming an

active student or an “un-student” follows:
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1) Negative aspects

The negative factors are described first. Adtw to the observations in accordance
with the students’ answers in interviews, tihental teaching predominated in both
teaching styles of the teachers, even that, mosthef students also replied in
questionnaires as well as in interviews that thedpful for them if they can consult a
task with the other classmates and that they emjosking in groups. Next to that,
according to Dvtak and IBE (2005:30), this form of organisationahaes the “silent”
students who do not like participating in the ediocel process in front of the whole
class, too (see chapter 1.4.2.).

The goalof a lesson or an activity was mostly stated fdlynas a description of
what grammar they were going to practice in whatlkof a task. It was confirmed by
the students later in the interviews. However, éhwas rarely explained where, why
and when they might use it in their lives.

Moreover, mostly at the beginning of a lestum teachers often spent quite a long
time with the administration including writing into the class book, giving mark
collecting homework, or also, in one case, sohpngblems of another school subject.
During this administrative work, the students ubudld not have anything to do and
were talking to each other, playing with their melphones or observing the situation.

As well as that, solvindiscipline problemgook a long part of a lesson, too. One of
the teachers was arguing for a long time with tvaysowho had not brought their
homework and the other students were watchingsihistion. | find out, when sitting
there and watching it among the students, thabak tthe teacher approximately 10
minutes to solve the problem and get back to othdents and make them working
again. Concerning that, on the basis of my own e&pee, | understand that it might be
sometimes difficult for a teacher to organize thiénsiegs and to cope with learners who
do not want to accept the consequences of not dbagwork.

Regarding theeachers’ evaluation and feedbacthey often praise the learners with
the same comments, for instanceell done, vybor@, excellent” but they rarely
commented on the specific knowledge or improvemBesides, | did not record any
positive evaluation of little improvements of theak students. | considered this kind of

evaluation as one of the biggest incentives forivation for learning.
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Furthermore, | did not register any extra wimkthestronger learnersvho seemed
bored when they had finished; or when a teacher exgaining the given task or
grammar to theveaker learnerdor many times. Concerning that, it seemed to na¢ t
there were big differences in learners’ level ¢diatment in both classes.

Moreover, there wereot many didactic aids and equipmenised in the lessons.
The teachers’ lessons always included tape recocderes, blackboard, textbooks and
ones the video was used. Consequently, it wasctetlein the types and variety of
activities in the lessonghat were usually connected to filling in copiesrking with
the textbooks and listening.

Some negative aspects did not appear in Hafises. There were some differences
observed. The teacher of %sBoke very often CzeclRReferring that, it was stated in the
questionnaires that some students wished theithéeatm speak more English. In
contrary to that, the other teacher spoke modtetime English but thEnglish was of
much higher level than the students’ Englisko that many pupils probably did not
understand. It was confirmed by the students in gbestionnaires and interviews.
Moreover, when the teachers gave instructions iglim they did not require any
feedback from the students, to discover whethersthdents understood properly the
given task.

Next to that, it was noticed that the teaatfe®.B did a lot of work that could have
been done by her students. For example, she ttadsd#l the vocabulary they needed
for reading and understanding an article even ihatight have been done by the
students.

Furthermore, as it was already stated, sorseipline problems were perceived in
9.B class. Concerning that, | did not record maugs that would have been set and
kept by many students in this class in comparisortlass 9.A. The importance of
consistence in keeping the set rules stated bydhkvand IBE (2005:79), Lee (1967:49-
50) and also Zelenkova (1997:73) in the theorefizat (see chapter 1.2.2), has been
reflected here, since the productive and supporgwwironment was negatively
influenced by the fact that the rules were not laptsistently. Consequently, it caused
little confusion and passiveness of the learnersti@ other hand, the teachers coped
excellently with discipline problems connected be tspecific features of this age as
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vociferous comments and behaviour. Calm and diresponses to the particular
students were proved to be effective.

2) Positive aspects

In contrary to that, there were also manydexcthat influenced the learners’ activity
in a positive way and motivated them to the actregagement. First of all, the
atmospherein both classes was perceived friendly without mgtress and anxiety.
Especially the teacher of 9.B cared about her siigda lot. She obviously wanted to
make sure that everybody understood the partiérgtish grammar. It was reflected in
the answers of students in interviews, too. She usvidual approachand evidently
recognized that the particular pupil needed hetr&éxelp.

In addition to that, in my opinion, batdachers respected the pupils’ age and needs
connected to this age period’hey communicated with the learners as with “exiul
who should be responsible for their work and betwavand theiteaching stylevas not
too authoritative, in the sense of superiorityshrrt, the teachers had positive approach
to their students.

| observedhree activitiesthat, from my point of view, obviouslyaised pupils’
activenessand got their interest. Firstly, the active engaget and their visible
concentration on the activity were reached ®pagand an exercise where they had to
fill in the missing words of the song accordingthe listening. The song was sung in a
“humorous” way, so it was very entertaining for tearners. The tempo of the song and
the difficulty of the text were appropriate for theas it was observable that most of
them finished the exercise successfully. The otloéivity that got their attention was a
shortvideoabout the life in England. And thirdly, the stutieliked asking one another
among the whole class. Every student was involvethis activity and had to pay
attention to the question of his/her classmatee pupil to pupil interaction pattern

was considered as a positive factor in a lesson.

COMPARISON OF THE TWO CLASSES
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To compare thevorking environmentof the two classes, | found out that the
lessons of class 9.A seemed a bit more organizddpkmned, with faster course of a
lesson and also more encouraging demands. Itiekttie answers c¢) and h) to question
1 in the questionnaire, where none of the 9.A learsaid that the subject matter is so
easy for them that they are bore, in comparisonfoir students of class 9.B.
Consequently, two students of 9.B and none of :8wered that the course of the
lesson or activities is too slow and long-winded,tlsat they gradually lose interest.
However, | perceived the atmosphere in 9.A a bds lériendly, in the sense of
relationships between the teacher and her stutleemsin class 9.B. Nevertheless, | was
probably wrong in this suggestion because accordingthe answers in the
questionnaires, seven pupils from this class seie tdacher as an ideal and inspiration
for them, what gives me the feeling that they phbpdike and respect their teacher
very much and the relationship between them istipesiln my opinion, accepting the
set rules by the students and observable ordéreirtlass evokes probably the positive
relationship between them.

On contrary to that, the teacher of 9.B waglently very kind and open to her
students but she, obviously, let her pupils damiage lesson plans and divert her
attention to them, especially to the problems pésdicular learner.

The opportunities for learners to participate actlly in a lessonwere also
observed. It has become explicit in the graph endhservation sheets that the students
from 9.A were put in more situations requiring thettive involvement during a lesson
than the students from the other class. It wasdasainly on the short transitions
between activities, given rules and their consisédadance, less active teacher than her
students and other reasons that have already beswtomed.

The findings mentioned above also explaindifigculty for me to answer question
12 in my observation sheet, where | should defetéachers’ approaches and teaching
styles as_learner-oriented or teacher-orient®de of the reasons for finding this

question very difficult for me was the short tinme tsample was observed for. In other
words, the number of observations was too smalvtok out general conclusion.

Regarding that, only limited suggestions or commmemeé given. For instance, | noticed
that the teacher of 9.B seemed to be closer tstuelents and to be listening to their

comments and *“voice”. That is typical for the leamoriented approach but
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unfortunately, in my opinion, she did not apply tipaipils’ voice” into her teaching

process. She concentrated on the momentary needguasts of a particular student or
a group of students and the overall learners’ needbe class were not met, so |
suppose that this teacher overestimated the indwidpproach against the other

students.

2.4.3. Interviews with teachers of English

The interviews with teachers took place inEaglish cabinet. | know both teachers
very well as | worked with them for three yearshe past. My relationship with one of
them is positive and friendly as well as with titees one but not very personal. The
other teacher was a very good colleague to me &mdw her also personally outside
the school. | explained the aim of the interviewattl was there not to judge their
teaching style but to observe and find out somermétion and solution to the issue of
my research. However, | had the impression thattéfaeher of 9.B, | know well,
seemed a bit nervous of me asking her these quessi@ated in the interview sheet.
Therefore we started to talk about some generagshas her family that | also know
etc. to make her more comfortable and confidenbeltame better but still | had the
feeling that she perceived over conversation astaniore than a research method.

Concerning the awarenesstloé characteristic features of learners in pubescen

they both listed some main factors as, for examgieotional lability, low activity,
hostility to the adults’ authority, critical attde to many things but not to themselves,
boycotting, not feeling comfortable when talkingpabthemselves.

The teachers’ definitions of an active studemdl “unstudent” were explained. The

quotations are provided:

TEACHER OF 9.B CLASS:
“An_active studentworks in a lesson, brings homework and is ableldoalso some

extra work. It is a learner who is interested ie ubject.”

“A passive pupilis the one who does not want to work in a lesson it is also related

to the age ..... there is a strong antipathy to etdanalearning...... they generally do

no want to learn...”
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TEACHER OF 9.A CLASS:
“An active students diligent, assiduous, and communicative. S/héigyaates actively

in the educational process and lead work in a grbup

“A passive pupilis the opposite. S/he is not interested in leaynamd the subject

matter. He does not prepare for the lesson.”

After that, | explained the conception of “student” in this thesis that is provided in
the theoretical part (see chapter 1.2.1.3.) becalusgas not mentioned in their
definitions that an “un-student” is a learner whaes not see any sense in what he is
supposed to learn and who puts no efforts in regcthie set goal. The clarification of
the term was important for the interview becausenthihe interviewer and the
interviewee have a common conception of what kihdtodent is the subject of this
research.

Concerning that, the teachers suggested th®ateasons for becoming an “un-

student” could be as follows:

- S/he does not feel good in the collective; s/hehtrigel embarrassed in front of
his/her classmates.

- A boring lesson because he is not interested ipithgented topic.

- Too much of subject matter within one lesson.

- No variety of activities.

- Disturbing environment.

- Ateacher forgets about his/her needs. The teafl#B is quoted:

“The reason might be that | want to get as mucgraimmar into their heads as
possible that | sometimes forget to stop for tefiftgen minutes, to give them a
rest for a while.”

Moreover, according to the teacher of 9.B \abproved the theory of Mullerova, S.
(2002:27), it is characteristic for learners instage that they do not like talking about
themselves (see chapter 1.1.2).

Furthermore, the teachers were asked whelier try to find students’ needs,

interests, problems etand how. The teacher of 9.A class confessedstathad not
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used any questionnaire or other instruments buhakéeen their class teacher and has
taught them English for six years, so she knowsshadents very well. On the other
hand, the teacher of 9.B said that she had usetyaraus questionnaires but it was not
confirmed by the students in the questionnaire.exi&eless, she also mentioned that
she uses observation, discussion and gives spadhefdearners’ expression and that
she has taught them for four years, so she alsawkiher students well, too. As far as
that concerned, it is taken in consideration that $tudents do not have to be always
aware of the teacher’s analysis of their needgrést, personality, as s/he might be
observing them or finding out the needed informmatithrough the everyday
conversation and contact with them.

Finally, the teachers gawiggestions on_how to activate students in_English

especially the “un-students”. Many strategies atigtroideas were provided that will be
compared to the responses of students in questresnanterviews and observations
and possible solutions to this issue will be codetliin the end of this work. They

recommended:

- problem solving

- clarify English grammar or phrases on the basiSz#ch

- variety of activities to give an opportunity to eyestudent to find what s/he
likes

- topics related to their lives and communicativevées from their real lives

- movies about teenagers in Britain

- working on computers

- calling out the “un-students” more often and askimgm to do several things in
a lesson

- let the pupils to present something of their inder@and something that brings
them success as they are good at it

- evaluation = praise

The gender differences in this issue werementioned by the teachers during the

interview.
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To finish with, one of the teachers would &gwath involving her students in lesson
planning to raise their responsibility for theiataing, the other teacher would disagree
as she thought that they would just like doing mthShe added that she would agree

with that if the students were older, for exampléhe secondary schools.

2.4.4. Interviews with students

As it has already been clarified, seven paldic students were chosen for the
interview on the basis of discussion with the teashthe observations and the data
provided in the questionnaire. Three students foand four pupils from class 9.B
were chosen. Four of them were perceived as “utestis” and three of them as active
learners, again, according to the previous reseaetnods. The purpose for that was
the aim to gain information to the issue of “ung&nt” and the passiveness of a learner
in comparison to the answers and reactions of tilseats from the other pole — active
pupils. Finally, | hoped to get also the overalsaer to how to activate learners in the
ninth grade.

Before starting the interview, some informatatbout a particular student was given
by their class teacher and their English teachéntw what to be aware of during the
interview and how to communicate with each stud&Ext to that, the aim of the
research was explained to each learner and sommaortopics to talk about were set
first before opening the issue of the researchn&ixe the students feel comfortable,
confident, get rid of possible stage fright anddbtihe conversation on human basis. In
my opinions, it really helped.

To begin with, the pupilshain reason for learning Englishs the ability to use it in
their present and future lives as, for examplaurtijob, travelling.

Concerning thestudents’ own perception of themselyeshether they consider
themselvedo be passive or activim English lessons, three of them see themselses a
active. These learners also like learning Englisth @re interested in the language. One
pupil could not decide and argued that it depemda tesson. On the other hand, three
learners identify themselves with the passive studewo of these “passive” students
said that they like English language in generaltbay are ofteforedbecause they are

better than the other students. Contrariwise, engests, who consider themselves as
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passive, stated that s/he do not like English aedat active because thage not good
at it. In addition to that, four students admitted thametimes they are passive because
they are tired. They mentioned that th@ednessusually comes from a long-winded
activity as, for instance, reading a long arti@de,from activities out of the school as
sport activities. Besides, they also complainedualbioe time of the English lesson in
the timetable — the sixth lesson. Regarding theatey influence when théasic
biological needs are not métee chapter 1.2.2.), all students said that #éheyallowed
to drink when they are thirsty and there is no fEobwith them going to the toilet.

Referring the self-reflextion of the learnetbey said they are aware of their
weaknesses and strengths. The teachers’ feedbaekbal, nonverbal evaluation or
school marks, practising and correcting their ovarknor tests provide the fundamental
information to the learners’ progress.

Furthermore, they expressed their opiniorwdrat makes them active, engaged,

interested and what usually gets there attentidviost of them claimed that they start

working when the subject matter is explained priypey the teacher and consequently,
when they feel that they understand the given stibjeatter well and are good at it.
Regarding that, they stated that they want to tstipely rewarded by school marks or
just by the teacher’s positive comment on their kwoFhey obviously listed some
general requirements on an activity, which makesdesits active, described in chapter
1.4.

Moreover, other students’ comments on whatke@ees their activeness follow. They

like when:

- there is some kind of novelty in the subject matieractivities they do in a
lesson;

- they can discover the rules by themselves;

- there is something more difficult or interestindearn;

- they enjoy the lesson because it is entertaining;

- there is a place for humour and amusing stories;

- the teacher tells them some stories from her lifid@in England;

- the teacher explains the subject matter on reahphes;

- the teacher treats all of them equally, when sHair;
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- they play games or competitions, work on some ptsjaise computers;

- they like working in groups or in pairs the modthaugh they like working on
projects on their own, as they can express their opinion and do it in their
own way with the most appropriate tempo for them;

- the teacher speaks English to them;

- the authentic English materials, dictionaries, widenteractive board are

involved in a lesson.

On the basis of the theory, using games, prgeproblem solving method that were
suggested, would be appropriate to fulfill mosttleé students “requirements” stated
above (see chapter 1.4.3., 1.4.4., 1.4.6.).

Next to that, it is essential to mentionedttit also very much depends on the
suitability of a game for the particular learnecs@ding to their age and to their overall
development. It was interesting to find out thainga the pupils like to play are mostly
connected to creating and thinking up some wordisages, dialogues, stories etc.
Since their cognitive processes have started teldpythey obviously enjoy practicing
them. It is also reflected in the answer of onerviewee who claimed that he would
enjoy a lesson if he was, sometimes, supposedsimoyir the rules of any subject

matter on his own.

On the contrary to that, the students weredsk comment also otine_negative
influences on_their_activeness during_a lessoimhey do not enjoy learning and

sometimes become passive when:

- they are not rewarded or no feedback on their vaoik activity is provided;

- they are asked to answer something to what theynatoknow the correct
answer. It reflects to the theory of Zelinkova (I98) who explains that they
do not like going through the experience of anjufai, especially not in front of
the class, which might provide embarrassing sibmafsee chapter 1.2.2).

- they are not successful in what they do;

- they work too often in the workbook;
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- they are in a bad and negative mood cause by soohéems at home or on the
basis of the previous subjects;

- they do the same activity or the teacher usesahe svay of teaching too often.

In addition to that, one student would notltk be involved in lesson planning as he
is not interested in that and believes that evargtin a lesson has its own meaning and
pluses. Five students would like to take a parthat as they see the advantage in
making the lessons more interesting for them, imglavhat they are good at and in
planning a lesson in their own way. They would apgpreciate it simply for the feeling
of participating in it. It is the evidence for mbat they would like to feel more
important, responsible and heard in the educatipraadess.

According to the collected data, it was canid by the students and it reflects the
theory of Helus (1982:152-153) that the perspeabiventation in learners’ motivation
develops in this age and begins to be the drithef learning. In contrary to that, there
still remains the short-time orientation of studerdfforts and the importance of the
positive evaluation, although, it is connectedh® éxtrinsic motivation. Nevertheless, |
agree with Helus that it might be sometimes quiteqaate and useful form of
controlling and directing children’s motivation archelps them to meet the feeling of
success, satisfaction and to build their self-amrice confidence (see chapter 1.3.2).

It shows up that self-confidence confidencea iBindamental factor in this age as
they usually tend to stop working easily if theyeat accomplish some task. In relation
to that, the problem of negative thoughts mentiobgdDvaak and IBE (2005:59)
appeared as well and it supports the theory tlegt tiiten give up without putting large
effort in it, if they do not believe in being alie manage it themselves (see chapter
1.2.2).

To add, they are sometimes afraid of activetigpation because they put
themselves into the risk of being wrong in fronttbé class what also concerns the
atmosphere during a lesson. It might have beeredaaiso by the students’ uncertainty
developed by regular failure that was mentioneddiye students in questionnaires and
interviews. However, it would require longer timesearch to discover the core of the

problem of passive participation.
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Regarding the atmosphere and the attitudeeadhers to their students, | did not
record any degrading of students’ position in thiatronship of teachers and students.
The positive relationship among them confirms teeessity of such a communication
with this age group that shows no extreme supremaacyauthority to them that was
explained by Millerovd, S. (2002:28) in chapter.2..As the outcome of the collected
data related to the teachers and their teachirig, she learners require a teacher that is
not a dictator but who stands especially in the wfl tutor, supporter and observer of
their development and who provides a suitable enwirent for the educational process.
On the other hand, it was reflected mainly in theesvations that they also appreciate a
teacher who is able to make an order and set ths tluat can be accepted by them, too.
It increases their activeness in a lesson and tespect the demands of the teacher
more.

Although it was not approved in the questiomngsee chapter 2.4.1., chart on page
46-47, question 4, optional answer c), | also betimpression based on the observation
that they would be more interested in learning Bhglf the teacher decreased her
activity and provides more opportunities for theéiaty of her students, especially in
class 9.B.

Referring the reasons for becoming an “un-student’and the general requirements

on the activity stated in the theoretical part (sleapter 1.2.2), the main negative factors
that influence students’ activeness the most isdlatasses according the collected data,
are:

- lack of differentiation in a teacher’s teachinglstymainly of the level of

attainment;

- boredom and having nothing to do;

- no variety of activities or the way of teaching;

- the fact that they do not understand the subjettemproperly;

- lack of experience of success or positive feedback;

- regular failure;

- tiredness.

However, | considered the classes, especklB; very heterogeneous in their
attainment of English. Regarding that, it makesyu@gh demands on the teacher to
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prepare such activities that would be interesting attractive for most of the learners,
with the consideration that it is impossible to tm@@eds and interests of all the students
in the class in a short time period.

Furthermore, as | observed the students ahthgo responses, | discover that it is
not a very easy task for the teachers to always dunt the interests and needs of her
students as sometimes they seemed to be withoutnéemest and unable to explain
their critical point of view. Very often the studsrcould say clearly what they like or
do not like in English lessons but they had somesimifficulties with explaining why
and giving the reasons for they opinions, whichassistent with their age (see chapter
1.1.2).

Some gender differences mentioned in the #tigat part (see chapter 1.2.1.) were
observed, too. Girls were considered to be moraimedtthan boys not only physically
but also mentally. They were less vociferous andenomncentrated on the activities.
Moreover, the interviews showed that they were &bleeason their opinions a little bit
better than the boys. However, the gender diffexeneere not recognized to be so vital
for this issue as it takes in consideration thequeness of each students personality,
also regarding the gender factor.

To conclude, because the research was limitedhe small sample that was
observed for a short time, further research angelesoncentration on this issue would

be appropriate and essential for higher validity possible generalization.
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3. CONCLUSION

Concluding part of my thesis should be frarhgdhe meeting of the intended aims
of this work. | have focused on identifying whatkea lower secondary pupils become
“un-students” in the process of learning Englishd ahow to activate them.
Subsequently, the second question that has be&sd g& how teachers of English
usually activate students of the age between #nrend fifteen and how they maintain
the activeness of their learners during Englishdas.

To be able to answer that, it is explained hiogvterm “un-student” is being applied
in the research. The word is used for a studemt sges little importance and sense in
learning it and in reaching set goals. Such a stugets no efforts in it for many
possible reasons. Accordingly, Christine A. Johng®98) uses this term to stand for
uninterested, unmotivated, unengaged and unreacbkalients. The unique personality
of each learner and the way of displaying his/leéivaness should be respected and not
underestimated when identifying such a learner.

Several hypothetical assumptions about whaldcbe the reasons for becoming an
“un-student” for learners in the period of pubesseand what could be effective for
activating such a student have been made throughisutvork. My research reveals the
main reasons for the “un-student’s” passive atéttwl learning and suggests possible
effective strategies and didactic means how toanree them.

It can be concluded from my research, thatrttan reasons for becoming “un-
student” for the students in the ninth grade ofdashools are: lack of differentiation in
a teacher’s teaching style; setting inappropria&lsy boredom and not having enough
to do; the fact that students do not understandstiigect matter properly; lack of
students’ experience of success or positive fedgheagative thoughts and others. Also
the importance of meeting the basic biological sebeéfore requiring the active
involvement of the students appeared to be vitatthér exploration of the negative
influences on the students’ activeness reveal$all®ving causes: teachers spend too
long time on the administrative work and do notpare enough activity for students;
teachers do not adequately evaluate studentstphatiactivities; lack of opportunity to
speak English; or that the goal is not explaineckiation to the usefulness for students’
lives. Moreover, it was proved that if teachersndd adjust their teaching style to their
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students, especially to the different level of stud’ attainment, students often give up
on active working as they might experience regtddure or because their needs and
interests are not met. Additionally, as it is ingplifrom the research, learners of this age
are curious about interesting, new and entertaithimggs or ways of doing something.
Therefore, lack of variance of activities or teagthmethods as well as inappropriate or
always the same didactic aids and equipment inyelasson of English increase
learnerss’ passiveness, too.

As well, the impact of wide range of the sasrand the influence of media make the
motivation of students at this age more diffic@n the other hand, it can be used by the
teacher to support the attractiveness of the taggtrocess and the subject matter.

By analysing all of the obtained data in tesearch on the background of the
previous theoretical elaboration of the issue apdrdrifying the assumptions, it has
been disclosed which criteria should be kept taltes the active engagement of the
students in English lessons. Several positive facamd effective teaching strategies
were distinguished.

It is essential to emphasize that the effecsitrategies and other didactic means that
stimulate students to active thinking, working, aqerating and inner involvement
appeared to work more in a productive environmegbmmended in the theoretical
part. Friendly atmosphere and relationships ambagdachers and their pupils without
the teacher's extreme dominancy and authority waswve to be appropriate and
essential. It also includes the specific way of oamication with these pubescent
students who would resist teacher’s superiorityth®y already mentioned passiveness.
On the other hand, too democratic teaching styteighe solution either. The students
evidently need space for the development of theisgnality and building their identity
but they also need some stable and acceptablethalesould by consistently respected
by all students as well as the teacher.

Referring to the comfortable and positive wiogkenvironment, it has come out
explicitly that the teachers must eliminate sitoiasi in which the learners are exposed to
being ridiculed or embarrassed. The frontal teagisrthe most open organisation form
to these situations as it usually requires a padrdearner to talk or work in front of the
whole class. The teacher could avoid it by orgagighe students into pairs or small

groups. The recommended organisation forms usualike the activity that the
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students might not like less uncomfortable alsoléarners that are normally shy and
qguite. Other advantages of these forms consistiftérent interaction patterns than
teacher to a student, participation of more thaa stadent in an activity in the same
time, co-operation with other etc.

Moreover, the theoretical part has providddralamental base that has been crucial
for understanding the issue of activating learmengubescence properly. For example,
it has helped me to understand the perspectivatatien in motivation of the students,
which develops in this age. Therefore | considerdbnse of learning to be one of the
most essential factors and the dominant task fer tdachers. In addition to that,
explaining the subject matter on the basis of #a life situations and examples makes
it more understandable and attractive for them Rigg that, the recommended
situational method by Hendrich (1988:165) wouldeHective in this case.

Another method that was confirmed by the stisleo be enjoyable and effective is a
project. Project method is considered to be alse @inthe possible solutions to the
negative influence of heterogeneity in the claskagves more space to differentiation.
Besides, it provides the students with the oppdguio accomplish the given task in
their own way and tempo and makes them feel fudigponsible for their work. The
students also mentioned that they like projectthag have the opportunity to express
their own idea and work on a topic they are intecm.

Responsibility for what they do is found todmeother activating factor. As it is clear
from the theory and approved in the practical padst of the activating elements are in
relation to each other and create one complex .isBae instance, a student feels
responsible for his work, providing that it has seiior him and it becomes his inner
need to reach the final goal.

Furthermore, my research supports the appebsten to “learners’ voice” and to
give space for the students to express themsetvesveal the inner dispositions. As
long as their needs, interests and expectationsmatethe active process of learning and
the student involvement in a lesson is possiblgas given the opportunity to observe
and listen to both elements of the educational ggscteachers and students, and |
found out that either of them is aware of whattaeenegative and positive factors in an
English lesson. However, the core of the probleemseto be that they do not discuss it

and do not produce any results.
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On the other hand, it also has to be remathkatlit is not possible to expect that
activities based on the previous investigationtoflents” needs etc. would always work
the same every time in every group. Before using autivity in practice, the teacher
has to consider many factors: biological, psychiclagsocial and cognitive differences
of each student, the whole atmosphere and momemtaqgd in the class and the
students” personal lives and background. Finatlyis ithe teacher who decides the
suitability of the activity and predicts the podsibuccess within the class. It should be
noted that instant active reaction and studentffiusiasm to do or participate in a
particular activities cannot be predicted tillgtput in practice. It is vital to be aware of
the fact that it is difficult to motivate studemtbthis age as every student is unique and
the needs and incentives that activate him/her gdaiogether with their overall
development that is dramatic in the period of pabese and is different for each
learner.

Although the research provides sufficient aatisfactory results for my thesis , it is
not possible to discover all students” reasondémg “un-students” and verify all the
factors that are effective for activating learner€English language teaching, so each
teacher’s judgement and their own class surveggsired. As well, even that | met my
set goal of the thesis, it is not possible to galims the findings to the whole
educational system and every educational situatnumber of the sample was small
and it would require longer time of observationréach the appropriate validity and

reliability of the research.
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4. RESUME

Tématem této diplomové prace je problematiavizace zaku ve vyuce anglického
jazyka. Zangfuje se na studenty devatydidt zakladni Skoly a problém tak zvanych
»=un-student ve vyuovacim procesu. Na zakkagrostudovani teoretickych podkiad
a vyzkumnych vysledk se pokousi vymezit a formulovat kritéria, jejichadrzovani
vede k aktivnimu zapojenidhto studerit v hodinach anglického jazyka. Jsou zde
popsany @dvody vedouci k pasivnimu postoji studentackni a zapojeni se do procesu
vyucovani. Nasledhjsou navrzeny mozné didaktické ptestky, jak zintensivnit jeho

aktivitu a docilit tak naopak aktivnihd@igtupu studenta k vyuce.

Prace se skladacasti teoretické a praktické. Teoretickast se ve svém Gvodu
zabyva specifickymi znakyekové skupiny zkoumanych studérd poukazuje na jejich
dulezitost. Redstavuje zrmy a problémy souvisejici s timtgkovym obdobim a uvadi
z&kladni informace o fyzickém, duSevnim, socidlnian kognitivnim vyvoji
v pubescenci. Dale popisuje verbalni a nonverb@yjadiovani charakterizujici tuto

vékovou skupinu a vyi§uje zasady komunikace &nito dospivajicimi.

Pozornost teoretické€asti se v dalSi kapitole za&hnje na problematiku ,un-
studenta“, kterd prostupuje celou praci. Nejprveopracovana teorie osobnosti Zaka,
ktera zahrnuje individualni, typologické a obecs@ekty, jez maji vliv na odliSnosti
v projevech aktivnosti ve vyovani. Jelikoz se aktivnost projevuje v aktlyibylo
nutné, aby i pojem ,aktivita“ byl zdéenén a vys¥tlen v souvislosti s vytovacim
procesem. Tatdast ma pomoct ostlit identifikaci aktivnich studerita ,un-student’,
jejich pasivnosti¢i aktivnosti s ohledem na viiti a vrgjSi aktivitu. Vnittni aktivita
studenta je povaZzovana za hlavni projev aktivnibdenta a stava hlavnim priedkem
k dosazeni cile ve vgovacim procesu. Termin ,un-student neni rozpranovdalSi
literature Prace vychazi z kratké definice Christine A. 30in(1998), ktera uvadi, Ze
jde o studenta, ktery nema zajem, neni motivovanye attzké ho zaujmout.
Charakteristické znaky tohoto studenta jsou dalgoxgny v porovnani s pojetim
aktivniho, ,dobrého“¢i motivovaného studentaiznymi autory a na zakl&djejich

definice studenta pasivniho. Déle je vy®oma ucelend koncepce pro tuto praci a
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vyswtluje ,un-studenta” jako studenta, ktery mi&fada velkou dlezitost ke splani
stanoveného cile v hodira neprojevuje Usili k jeho dosazeni. Snadno zizdEm a
casto se nize stat, jak popisuje jeden z citovanych aut8atenby (1967:2), ,pasivnim
piijemcem toho, co prezentujéitel”.

Mozné dvody charakterizujici ,un-studenta“ pro vySe #miany pasivni fistup
k vyuce a deni anglického jazyka jsou diskutovany v nasledujapitole. Je nutné
zminit, Ze tato diplomova prace za zabyva pouredy ¢i piicinami, které vyplyvaji
s vywovaciho procesu, a jsoditelem ovlivnitelné. Z této diskuse vyplyva, ze méz
negativni faktory ovliviujici pristup studerit jsou: nedostat@a diferenciace; nevhodné
hodnoceni; nedostatek situaci, které umogiz studenim zaZit uspch; opakovany
nezdar; chylyici smysl toho, co secyi nevhodi stanoveny cil; nerespektovani et
studenta; nedostatey prostor pro aktivni zapojeni; a také i celkavepodgtné a
neproduktivni progedi. Tyto hypotetickéitvody predpokladané na zakladeorie jsou
dale konfrontovany s vysledky vyzkumu v prakticiésti.

DalSi kapitoly poukazuji naizné istupy Witele ve vyw@ovacim procesu, které
mohou zafic¢init studentovu pasivitu¢i naopak povzbudit studenta k aktivita
zodpovdnosti za své vlastnicani. Autor se Pklani k nazoru, ktery zidaziuje nutnost
naslouchani ,hlasu studenta“, jeZzegstavuje jeho ptgby, zajmy a celou jeho
osobnost. Zfisob vywtovani, ktery nebere v Uvahu na tyto aspekty a fgaenim cilem
je probrat pedem stanovené mnozstuiiva, je identifikovan jako jeden z negativnich
faktoni ovliviujici studentovu aktivitu, nelfos tomto gFistupu nema student dosi&aié
podréty a prostor pro aktivni zapojeni. Tentougpb je ozn&n jako vydovani
orientované naditele, ktery zahrnuje i tpdnostiovani vywovaci latky nad péebami
a dispozicemi studeint Naproti tomu je zde pozitiénchapan takovy proces wavani,
ktery jde ,ruku v ruce” se studentovymianim, coZ znamena, Ze vyuka je¢govana na
studenta, a cilem je usnadnit méeni poskytnutim vhodnych podminek a matérial
které by byly stedem jeho zamu. Takovyiigtup vyZaduje hlubSi analyzu Zakovy
osobnosti, jeho p&eb, zajnt, probléntt a nazok, aby mohly byt vybrany takové
didaktické prosedky a zvolen takovyifstup &itele, ktery by studenta motivoval a dal
smysl jehatasu stravenému v hodin

Motivace je pedmétem jedné samostatné kapitoly, néhmastdva pozici hlavniho

faktoru vedouciho k aktivriiinnosti a spolupraci studenta ve ¢guacim procesu a jeji
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absence je zakladnim problémem ,un-studenta“. Wdhru prace jsou vyst¥leny i
dalsi terminy vztahujici se ktomu tématu. Daleujsuvedeny hlavni zémy

v motivanich strukturach, jedna se o &m postoje studenta ke Skole, ktery se
konkretizuje a ve vyznamu vhili motivace zesiluje. Mezi dalsi diskutované faktor
které maji vliv na motivaci studentje vziiistajici p@et zdrofi informaci, kde titel uz
neni jedinym nositel informaci.

Za¥rem teoretick&asti jsou z pedchozich sekci vydedukovany takové podminky,
které vedou k aktivnimu zapojeni studeatnavrhujiteSeni k pasivnimuifstupu ,un-
studenta“. Tato kapitola shrnuje obecné pozadaekyyuwiovaci proces, kteryispiva
k vySSi aktivit student a dale navrhuje strategie, metody a dalSi pedky, které
eliminuji vétSinu negativnich faktér zmirénych v gedchozich kapitolach. Zakladni
principy podporujici aktivni d&ast a uspokojivy pocit zceni sp@éivaji
v diferenciovaném ffistupu witele ke studeriim a v navozeni pozitivni atmosféry a
pracovniho progedi, v niz stres a strach studefe redukovany na minimum a prostor
pro aktivni @ast studerit je maximalizovan. DalSi faktoryfigpivajici k motivaci
student a k pozitivnimu vztahu kipdnmétu jsou uspokojivé pocity ip hodirg, dané
pozitivnim proZzitkem z usgghu a pijemnou kooperativni atmosférou mezi samotnymi
studenty; piblizeni wiva Zivotu studerit a redlnému Zivotu v anglicky mluvici zemich
a vyswtleni smyslu geni se danému jazyku a konkrétni probirané lateslle/toho
jasné instrukce a vysileni, vhodné pozadavky odpovidajici mozZnosteétn dytvoreni
jasnych pravidel a jejich dodrzovani jsou nedd&inou sodasti efektivni vyuky, ktera
vyug'uje v aktivni spolupraci a Zkenéni studeni do vywovaciho procesu. Vyhody
pouziti strategie ,businesslike classroom®, prole® projektové a sitdai metody,
skupinoveé organizai formy, hry a #izné druhy didaktickych poicek jsou podrokh
uvedeny v zakru jako vhodn&eSeni mnoha negativnich fakiasvliviiujicich gistup a
aktivni ttast Zaku v hodinach anglického jazyka.

Druhou ¢ést tvdai prakticky vyzkum, ktery na zékladanalyz dat ziskanych
dotaznikem, observacemi a rozhovorem se studengyteli devatych tid zakladni
Skoly objasuje danou problematiku. Vyzkumny vzorek se sklad8 zstudent a 2
ucitela. Pozorovani prailo v 6 hodindch a rozhovor byl veden se 7 studemty
s witelkami obou tid 9.A a 9.B.
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V této praktickécasti a v zavru celé prace se autor snazil zodliy zakladni
otadzku, jak ditele na zakladnich Skolach v devatyéfdéch zvySuji a udrZuji aktivitu
student. Cilem prace bylo také zjistit moznéiwbdy a giciny ,un-studeni*

k pasivnimu pistupu k vyuce a nalézeSeni k jejich aktivizaci.

Na zé&klad shrnuti praktickych analyz a teoretickych¢ttih zawri z prvni ¢asti
prace dlezitym aktiviz&nim prostedkem je fijemna atmosféra a pozitivni vztah mezi
ucitelem a studentem, ktery se takétSinou odrazi v pozitivnim vztahu studént
k samotnému iednttu. Efektivni strategii se ukézalo byt vyteai pracovniho
prostedi, které je dano vhodnou organizaci hodiny; makizovanim aktivity studeit
zkracenim pechodi mezi aktivitamici zvolenim jiné organizani formy nez je frontalni
vyucéovani; rychlejSim spadem wovaci hodiny a vyenim akceptovatelnych
pravidel pro ditele i studenty, ktera jsouidledré dodrZzovana.

Jak vyplyva z prace, samotni studefasto navrhovali projektovou metodu jako
acinny aktivizani element, ktery jim umdikije pracovat vlastnim tempem aigpbem.
Dovoluje jim pracovat na tématech, ktera je zajinaaohou k 8mu vyjadit vlastni
nazor. | kdyz ve &sin¢ jinych aktivit by ugednostnili pevazri praci ve skupinach, na
projektech by ragi vétSinou pracovali samostatn

Hlavnimi divody pasivity¢i nezdjmu ,un-studefit o u¢ivo v hodinach anglického
jazyka jsou nejasgji dlouhodobé neporozuni latce a opakované neéspy spojené
s nediferenciovanymifstupem ditele; zdlouhavy a nudny vyovaci proces hlawnpro
zdatrgjSi studenty; stale stejné aktivity, které pgonemaji smysti neodpovidaji jejich
z4mim; stéle stejny styl vyiovani a vyuzivani debnich pormcek, které postradaji
autentické materidly a nevyuziti anglického jazykeealnych praktickych situacich.
Jako dalSi z@vodu slabé iniciativy studeitv hodinach se ukézala byt také Unava,
negastji na zaklad nevhodného skolniho rozvrhu hodin.

Zav¥rem je nutné zminit, Ze pro tento vyzkum byl vzorgkpaet observaci
dosta&uijici, avSak pro fesrgjsi vysledky, které by umabvaly hlubsi analyzu toho jevu
by bylo nutné proveést SirSi vyzkum.

V diplomové praci jsem se zéfila na moznosti zlepSeni kvality vyuky anglického
jazyka, coz plati obe¢ni pro jiné gedmety. Vyznam vyuky anglického jazyka
respektuje pozici angfiiny ve swté¢ jako preferovaného jazyka v oblasti obchodu,

techniky a komunikace mezi lidmi. Domnivam se, iteliplomové prace byl spém.
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APPENDIX 1

DOTAZNIK PRO STUDENTY

Casto se stava, ze fisob vyuky anglického jazyka, ktery je pouZivan nakolach,
Zakaim z mnoha divodi nevyhovuje. Tento dotaznik by ndl na konci poskytnout
informace, jak vyuku prizpasobit vam ,zakam“ tak, aby vas vice bavila, ale
zarovei jste se také v hodinach angttiny vice nawili. Mate tedy moznost¥ici, co
vam v weni anglického jazyka nejvice pomaha, co vas bavinmopak, dale pak jak
byste zefektivnili vyuku a udglali krok ke spoleénému ieSeni problému vydovani,
kdybyste se mohli podilet na planovani vy&ovani s jasnym cilem se co nejvice
naugcit.

Informace, které zde poskytnete bud@adp¥tem pouze tohoto vyzkumu a nebudou
jmenovit poskytnuty Zadnému z vaSich &$ich witeli ¢i jinym osobam!!! Budou
slouzit pouze k odhaleni a navrhnudSeni daného problému ,aktivizace #ake

vywovani anglickeho jazyka“!!!

KRESTNIIMENO ™ oot e e e e e e,
( *¢i jiné ozna&eni)

VEK: ... DATUM: ..

I10znaé (napk. zakrouzkuj) jednu &i vice moznosti a pokud niZze$, kdekoliv dodej
komentar!!!

1. Nékdy mé vyucovani, urdité aktivity ¢i cviéeni v hodinach angltiny nebavi a
nezajimaji nej¢astéji proto, ze:

a) Vv nich nevidim Zzadny smysl ginos, tzn. nevim, kemu mi to je dobré.

b) je pro mne dana latka&ips t¢Zkaa nerozumim ji.

c) je pro mne dana latk&ips lehk§g nudim se.

d) zpasob vys¥tlovanici procvicovani (nap. urcité cviceni) neodpovida mému

véku, je spiSe pro ,malé&ti“ nebo naopak filiS pro dosplé*”.
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e) je dana latka spojend s tématem..............(doph priklad*), které mg
nezajima
(*nagiklad: Stedowk.)

f) nemam moZznost se opravdu zapojtsinou jen pihlizim a dlouho nejsem
aktivni.

g) je jejich pibéh velmi pomalya zdlouhavy, az postupatracim zajem.

h) je jejich pabéh prilis rychly, nestihdanacasto to nakonec vzdam.

i) je vidét, ze witel neni gipraven vznika zmatek, instrukce nejsou jasn

formulované a stale sesmi.

J) neustale hrajeme hrprestoZe bych dal/afednost spiSe opravdové praci a
fadnému procveni.

k) délame stale to samécime se a procvujeme stale stejnym apobem.

) jiné

2. V hodinach anglického jazyka se rad &im a jsem aktivniproto, Ze:

a) \&ci, které se &im, se mi hodi (nejen nyni, ale i v mé budoucnosti)

b) @i uceni mivdm obvykle dobré vysledky a tentodetpmi zvySuje
sebe¥domi.

C) \ci, které se &im, jsou zajimavé a vzbuzuji moji zvidavost a zajem

d) zji¥uji, Ze vywovani je zabavné.

e) mam rad svéhaitele, je pro mne v mnohaipadech inspiraci (vzorem).

f) vim, Ze mému diteli na ne zalezi a nechci ho zklamat.

g) se chci &co nauit, chci se zdokonalit v angling a to, jestli & ucitel ma nebo
nema rad, pro ghneni tak dlezité.

i) mohu se podilet na tom, co budenstatd

K) mi witel dava jasé najevo, Ze jsem zodp&iny sdm za sebe a své&eni a
pomaha mi vidt, co jsem jiz zvladnul, a ¥&m se musim je3tzlepsit.

l) dany pedmt (anglictina) me vSeobecé bavi a mam od) zajem

m) jiné
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3. Co nejvice ocauji na vyuce mého witele AJ:

a) ze mohu pracovat vlastnim tempem

b) Ze se mohu poradit s ostatnimi

c) uwcitel navozuje pijemnou atmosféru

d) wcitel priblizuje wivo mému realnému Zivotu

e) mam moznost vybrat si Zkolika aktivit ¢i cvi¢eni podle toho, co mi nejvice
vyhovuje.

f) Ze na md utitel mluvi prevazre anglicky

g) Ze Witele zajim4, co si myslim

h) Ze witel pozna, kdyZ jsme unaveni a vloZjakou relaxa&ni aktivitu

i) Ze witel vi, co mi v &eni AJ é&la obtize a pomaha mi jégkonat

4.V hodinach anglického jazyka nejsem aktivhéa neprojevuiji se proto, ze:

a) se bojim kritiky¢i hodnoceni svéhocitele.

b) bojim se, Ze se ztrapninigal Witelem a svymi spoluzaky.

C) nemam moznost a prostor, néle stale aktivni hlavhueitel.

d) nemam moznost a prostor, néhditel stéle vyvolava jiné zaky.
e) stejre nebude moje snaha oéea, pochvalena.

f) by jsem dany dkol udal ¢i rekl stejré zase Spath

g) protoZe citim, Ze mneiitel nema rad.

h) mi na angktin¢ nezalezi, stefhji nikdy nepouZiji.

i) jiné

5. Weéitel anglického jazyka béhem roku zjistoval dotaznikemdi diskusi, jaké jsou

naSe zajmy, co radi dlame a jaky zpisob vyuovani nam nejvice vyhovuije.

ANO =jakcasto................... NE
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6. To, Ze jsem aktivni(tzn. Ze uvnitsdm sebe citim, Ze sém, Ze

premyslim, pracuji, a Ze mi na daném ukolu zgleiihavenek projevuje

tak, ze:

se hlasim. N N
SPISE SPISE
ANO ANO NE NE

vykiikuiji
SPISE SPISE
ANO ANO NE NE

nehlasim se, ale se zajmeithpzim a - N

posloucham. SPISE SPISE
ANO ANO NE NE

nedavantasto wibec pozor, co se véde - -

déje nebo jak pracuji ostatni, ale stale nad SPISE ANO SPISE NE

akolem gemyslim. ANO NE

chci o tkolu diskutovat se svym spoluzake®PISE SPISE
ANO ANO NE NE

jiné:

7. Co bys znénil na vyuce anglického jazyka, aby Zaky vyuka vicbavila a vice se
naucili.

NE AT 0 0] T R oEoT=] 0 L

DEKUJI ZA SPOLUPRACI Il @
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APPENDIX 2.A
OBSERVATION SHEET

NAME OF OBSERVER:......cccooii DATE:............coeei

1. Have you noticed any indication of student’s behawur during the lesson that
would correspond with the description of an “un-stuent™?

YES =number .............. NE
2. Describe the behaviour and indications of the podse “un-students”:

3. Have you noticed any evident situations or any othlaegative stimuli that, in
your opinion, cause such a behaviour of “un-studefitor deactivate also students
who have seemed active before.

UN-STUDENT S e
OTHER STUDENT S .. e e e e

4. Have you noticed any evident situations, strategietechniques, methods or
other stimuli that, according to your opinion, activate the “un-student/s” or the
other students and get their interest or attention?

OTHER STUDENT S . ..o e e e

5. What organisation forms have been used in a lesson?

a) frontal teaching b) group work
c) pair work d) individual work

6. What didactic aids has the teacher used in an Engh lesson?

7. Has the teacher set the goal/s of: a) the lesson YES NO
b) particular activities YES NO
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8. Has the teacher varied the activities? YES NO

9. Has the teacher used differentiation to cope withane possible individual
differences (e.g. level of

= LLE= 1 0] 01T 01 ) PP PPPURUPPPRTRRN

10.Has the teacher evaluated her/his students durindné lesson? Positively or
negatively? How and how oftenfMark how many times and possibly give examples
of the verbal evaluation. E.g. //// well done ¢tc..

POSITIVELY i e e e e e e
NEGATIVELY o e e

11.The circle illustrates one lesson. Draw the opportity for students to be active
and what part of the lesson was active the teachddraw also a part when there
was not educational process going on.

EXAMPLE: THE PARTICULAR LESSON:

O teacher

M student

O time of no
educational
process going
on

12.Would you identify the teaching process as:
a) learner-oriented b) teacher-oriented

13.What was the atmosphere like?
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14.Have you noticed any clearly set rules of behaviowturing the lesson of
English?

15. Comments:
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APPENDIX 2.B
POZOROVANI

TRIDA:

1. Zaregistroval/a jste Bhem vywovaci hodiny anglického jazyka chovani a
projevy nékterého z Zali, které by odpovidali projevim ,un-studenta“?

ANO =pcet .............. NE

2. PopiSte dané projevy a chovani:

3. Zaregistroval/a jste Ehem hodiny néjaké zietelné situacei jiné podnéty, které,
podle vaSeho nazoru, zaficinily toto chovani ,un-studentafi“ ¢ deaktivizovaly i
jinak aktivni zaky?

4. Zaregistroval/a jste Ehem hodiny réjaké zietelné situace, strategie, techniky,
metody ¢i jiné podnéty, které, podle vaseho nazoru, zaktivizovaly dan&),un-

studenta/y” ¢i dalSi studenty a ziskaly jejich zajenti pozornost?

UN-STUDENT S .

5.Jaké organiz&ni formy byly v hodiné vyuzity?

a) frontalni vy@ovani b) skupinova prace
C) prace v parech d) individudlni prace

6.Jake didaktické pomicky uéitel/ka v hodiné anglického jazyka pouzila?

7.Uvedl/a Witel/ka cil:  a)dané vyw&ovaci hodiny ANO NE
b)jednotlivych ¢innosti? ANO NE
8.Strida ucitel/ka v hodiné rizné aktivity? ANO NE
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9.Pouzil witel diferenciaci k reSeni iznych individualni rozdila (Groven znalosti

apod.) JaKym ZPISODEM2........eeiieiiiiee e e e e e e e e ——————-

10.Hodnotil/a vywujici zaky béhem hodiny? Kladné ¢ zaporné? Jakym zpisobem
a jak ¢asto?(Oznatte v pribehu hodiny kolikrat a pokud mozno die piklady
slovniho hodnoceni. Nap/////, well done apod.)

KL ADN E oot e e e e e e e
AP ORNE ... ..

11. Kruh predstavuje jednu vyw@ovaci hodinu. Zakresli, jak velkou mél moznost
byt v hodiné

anglického jazyka aktivni Zak a jakou ¢ast hodiny byl aktivni spiSe_ditel. A
zakresli také  dobu, kdy neprobihal debni proces.

PRIKLAD: KONKRETNI
HODINA:
O uditel
W zak
0O doba, kdy
neprobihda

uc€ebni proces

12.0zn&il/a byste zpisob vywovani jako orientované na:
Zaka b) vitele + wivo

= ZJaKYCh @IVOOE: . ..v i

13.Jaka byla atmosféra veitidé?
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14.Zaregistroval/a jste v piibéhu hodiny néjaka jasné dana pravidla chovani g
hodiné AJ?

15.DalSi koment&e:
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APPENDIX 3.A

INTERVIEW WITH STUDENTS

To discover what makes students in 9th class be¢amstudents” and what reaches
their attention and makes them active in the pmoésearning English.

SUBGOALS:

To find out:

- what makes students passive and why are theygaged.

- what makes students active and what gets themetain.

- what are their needs and worries and what woelgd them to learn more easily.

- what do they appreciate on their teacher andvenes/he teachers.

- what do they not like about their teacher andheds way of teaching.

- what are their opinions to the way English iggtauand what are they suggestion for
making the English lesson more interesting for them

SCHOOL RESULTS: ottt e e e e e e e e e e e e
CHARACTER AND BEHAVIOUR REFERENCES FROM HIS/HER
-ENnglish teacher: ...
- ClaSS-1EACKHE: ... e
o (2 P
OTHER COMMENT S ...t e et et et e e e e aeeene

1) Would you like to learn English?

2) Are you rather active or passive during the Engsh lessons?: ACTIVE
PASSIVE
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4) If you are thirsty during the English lesson, ae you allowed to have a drink?
YES NO

5) Do you like your English lessons? Are they enjaple?:
YES NO

6) What activities do you like the most and why?:

VARIOUS TYPES OF EXCERCISES (for example: gapAfidi work with a book or a
LG = o
WORK WITH A COMPUTER ... e e e e

11 01T 5

7) What do you appreciate the most about your tea@r and the way he/she
teaches?

8) What dislike about your teacher and the way hefse teaches? What affects you
negatively the

1110 1) 17

9) Do you trust your teacher? Do you find him/her &ir to you? YES
NO
LAY YA 4 =S 0T N[

10) What about the teacher and the way of teachingnakes you active and
engaged?
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11) Does your teacher convey at the beginning ofl@sson what are you going to do
and what are you supposed to learn in an English$son?
ALWAYS MOSTLY RARELY NEVER

12) Would you ever like to participate on what willyou do the next lesson and how?
YES NO
L 127

- What would you Change?:..........iii i e e e

13) Are you afraid of saying or doing something dung a lesson, although it is
connected with the subject matter or the topic?
YES NO

- fUMN BT COMMI NS ..ot e e e e e e e e e e e e

14) Do you know at what you are good or are not gdoconcerning English? What
should you improve and how? How do you find out whiaghelps you? On the basis

of what do you realize it?

15) Does your teacher use many teaching aids octeical equipment during his/her
English lessons?

17) Do you prefer working:
INDIVIDUALLY IN A GROUP
IN A PAIR | like FRONTAL TEACHING(I will explain)
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18) What organisation forms(l will explain) are used in the English lessons most of

the time?
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APPENDIX 3.B

ROZHOVOR SE STUDENTY

HALVNI CIL:
Zjistit, pro¢ se studenti devatyckid stavaji ,un-studenty”, jak ziskat jejich pozosha
co je cla aktivnimi v procesudeni anglétiny

VEDLEJSI CILE:

Zjistit:

- prod jsou studenti pasivni a nezapojuji se.

- prat jsou studenti aktivni a co ziskava jejich pozotnos

- jaké jsou jejich pdeby a obavy a co by jim pomohlo se sngidncit.

- CO ocauji na svém diteli a zpisobu, kterym vyéuje.

- co se jim libi na jejichditeli a jeho zjisobu vykovani.

- jaké jsou jejich nazory na apob vywovani a jaké jsou jejich navrhy a napady, aby
byla pro ® hodina anglitiny vice zajimava.

SKOL Ni VYSLEDKY:
CHARAKTER A CHOVANI NA ZAKLAD E VYPOVEDI:
- UGITEIE @NgIBEINY: o
- HANTNO WItEIE: ... e e e
ZATMIY o
DALSTKOMENTA RE: ...ttt e e e

1) Chtél by ses naudit anglicky?

2) Jsi v hodinach anglického jazyka spie aktivnigbo pasivni: AKTIVNI
PASIVNI

4) KdyZ mas v hodiré anglického jazyka Zizé, mizes se napit?
ANO NE
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5) MAS rad hodiny anglitiny, jsou pro tebe zabavné:
ANO NE

RUZNE TYPY CVICENI (nag.dophovéni, prace s knihou, textem

= 010 10 )
P R OIE K T Y L e e e e e e e e
PRACE S POITECEM ...ttt i ee ettt e e e e

8) Co & na tvém witeli/u ¢itelce a jeho zpisobu vywovani naopak nejvic negativi

ovliviiuje (co se ti nelibi)?

9) Davérujes svému diteli, myslis si, Ze je k tol fair? ANO NE
Praz ANO ¢i
N 2 e e ———— et e e et e e n_—— et e e e rar e aaaa,

10) Cim t& dokaze witel povzbudit k aktivnimu zapojeni do &innosti:

11) Sceli ti tvaj/tva uéitel/ka na zatatku hodiny, co budete probirat a co by ses &h
v té dané hodirgé naucit? vzdy ANO tSinou ANO
EtSinou NE NE, nikdy
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12) Chtél by ses rkdy podilet na tom, co a jakym zmisobem budete dalSi hodinu
délat?
ANO NE

13) Mas reékdy v hodinach anglitiny strach néco rici nebo udilat, i kdyz to souvisi
s danym tématen¥i probiranou latkou? ANO NE

m KO BN ..

14) Vis co ti v anglickém jazyce jd€i naopak nejde, véem by ses nil zlepSit a jak?
Jakym zplisobem to u sebe zjtujes, co ti vtom pomaha, na zaklaél¢eho si to
uvédomujes?

15) Pouziva twj uéitel/ka p¥i vyucovani hodré didaktickych pomiacek ¢i razna

technick& vybaveni:
ANO = JAKE/A ... e NE

16) Jaké pomicky &i technicka vybaveni mas pi vyucovani anglického jazyka
nejradéji:

17) Pracujes radji: ~ SAM VE SKUPINE V PARU FRONTALNI
VYUKA (vysvétlim)

18) Jaké z ¥&chto forem prace(vysvtlim) jsou v hoding anglického jazyka nefastsji
pouzivany?

DalsSi koment#&
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APPENDIX 4.A

INTERVIEW WITH TEACHERS OF ENGLISH

Goal:
- to discover how teachers in English languagehiegcat basic schools activate
students in the®™grader and how they maintain their activeness.

Subgoals:

To find out:

- whether the teachers are aware of the changasoescence, mainly of students’
behaviour.

- how the teachers perceive activeness and passiser their students.

- whether the teachers are aware of the studee¢sis) interests and personality in
general.

- how the teachers activate “un-students” and thercstudents in lessons of English.

DATE: .. AGE: ...

5. What do you imagine under the ternfun-student”, describe his characteristic
behaviour etc.:

(After that, | explain my conception of the term.)

6. What, do you think, are the reasons for such a&arner to become the “un-

student”?
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7. Do you have anyun-students” in your English class of the § graders? Describe
two of them.

How many: ..o

=\ V/ [0 =] 4 o1 S

8. Have you somehow searched for the reasons whyethbecome “un-students”,
what they need and are interested?
YES NO

[ (01T T

9. How do you activate pupils in your class and howo you make them engaged

also innerly?

11. Do you vary your lessons and activities in thePn YES NO
How and why?

13. Do you have any ideas how to activate the “urieslents” and get their

attention, interest
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14. Would you mind involving your pupils in lessorplanning?
YES
NO
LAY USSP UPPUPURT

Other comments:
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APPENDIX 4.B

ROZHOVOR S UCITELEM

HLAVNI CiL:
Zjistit, jak Wwitelé ve vywovani anglického jazyka na zakladnich Skolach akijivzaky
devatych roniki a dale jak jejich aktivitu udrzuiji.

VEDLEJSI CILE:

Zjistit:

- zdali jsou si ditelé wdomi znen v pubescenci, hlaéns chovani studeit

- jak witelé vnimaji aktivnost a pasivnost svych &ak

- zdali witelé znaji pateby, zajmy a osobnost svych hak

- jak witele aktivizuji tzv. ,unstudent” a vSeobecstudenty v hodinach anglického
jazyka.

JAK DLOUHO VYKONAVATE U CITELSKOU PRAXI: .vvveeeee e
JAK DLOUHO VYU CUJETE TUTO TRIDU: ..voieie e

1. Uval’te nékolik p Fiklada specifickych znaki této vékové skupiny céti v devaté

2. Jak byste definovala ozné&ni ,aktivni student“? Jaké jsou jeho hlavni
charakteristiky?

3.Co si predstavujete pod terminem ,un-student”, popisSte cho&ni takového
studenta:

(*VYS\ETLIM ME POJETI V TETO PRACI.)

4. Jaké jsou podle Vaseho nazoruivody takového studenta, aby se stal ,,un-

studentem*“?
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5. Mate néjaké takové ,un-studenty” ve VaSi ¥idé anglického jazyka? Popiste dva
Z nich.

Patet un-studertit ............ccoveiiiiiininnn

-kiestni JMeno:........c.covvvv i

e L= LTS3 o] (o1 T=1Y A PP

-Kfestni JMeno:........c.covvvv e

e £= 1138 o] (0] = A

6. ZkouSela jste ®jakym zpiasobem zjistit péi¢iny a divody, pro¢ se Zaci stavaji
~un-studenty”, jaké jsou jejich zajmy a potieby?
YES NO

[ (01 T

7. Jak aktivizujete Zaky ve VaSikidé a jak dosahujete toho, Ze se zapoji také

Lvnit Fné“?

9. SnaZite se obgmovat hodiny a aktivity v nich? YES NO
Jak @ z JaKENOoTOAU ;... .. e e e e e

10. Jsou v hodinach anglického jazyka vami stanovaméjaka pravidla mezi
ucitelem a zaky?

11. Mate rgjaké napady z vlastnich zkuSenosti, jak aktivizovatun-studenty” a jak

ziskat jejich pozornost, zjem atd.?
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12. Souhlasila byste s tim, Ze by se zacélirpodilet na planovani hodin?

YES NO
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