University of Pardubice

Faculty of Arts and Philosophy

Evaluating textbook activities developing writing

Dominika Simkova

Bachelor Thesis

2017



Univerzita Pardubice
Fakulta filozofickad
Akademicky rok: 2015/2016

ZADANI BAKALARSKE PRACE

(PROJEKTU, UMELECKEHO DILA, UMELECKEHO VYKONU)

Jméno a piijmeni: Dominika Simkova

Osobni éislo: H14041

Studijni program: B7507 Specializace v pedagogice

Studijni obor: Anglicky jazyk - specializace v pedagogice

Nézev tématu: Hodnoceni aktivit rozvijejicich psani v ucebnicich

Zadavajici katedra: Katedra anglistiky a amerikanistiky

Zidsady pro vypracovani:

Bakalantka se ve své praci bude zabyvat problematikou hodnoceni aktivit rozvijejicich psani
v uCebnicich anglického jazyka pro zaky zdkladni Skoly. V teoretické ¢4sti prace bakalantka
popiSe principy, metody a techniky vyuky fecové dovednosti psani a dale bude definovat roli
ucebnice jako materidlniho didaktického prostiedku vyuZivaného pro rozvoj psani ve vyuce
anglického jazyka. V praktické ¢asti prace pak bude bakalantka na zakladé teoretickych vy-
chodisek definovanych v predchozi. ¢asti analyzovat a hodnotit vybrané u¢ebnice.




Rozsah grafickych praci:
Rozsah pracovni zpravy:

Forma zpracovani bakalaiské prace: tist&nd/elektronicka
Jazyk zpracovani bakaldiské prace: Angli¢tina

Seznam odborné literatury: viz priloha

Vedouci bakaldiské préce: Megr. Irena Reimannova, Ph.D.

Katedra anglistiky a amerikanistiky

Datum zadani bakaldfské préce: 30. dubna 2016
Termin odevzdan{ bakaldiské price: 31. bfezna 2017

/ o : 5 "
/ % LS. U blidsin
prof. PhDr. K y c. doc. Sarka Bubikova, Ph.D.

dék: vedouci katedry

V Pardubicich dne 30. listopadu 2016




Priloha zadani bakalafské prace

Seznam odborné literatury:

BYRNE, Donn. Teaching writing skills. London: Longman, 1988. ISBN:
978-0-5827-4651-0.

CASANAVE, Christine Pearson. Controversies in second language writing:
dilemmas and decisions in research and instruction. Michigan: Michigan
University Press, 2004. ISBN: 978-0-472-02981-5.

CUNNINGSWORTH, Alan. Choosing your Coursebook. Oxford: Heinemann,
1995. 1st edition. ISBN: 0-435-24058-7

CHODERA, Radomir. Didaktika cizich jazyka: Gvod do védniho oboru. Vyd. 2.
Praha: Academia, 2013. ISBN: 978-80-200-2274-5.

CONNOR, Ulla. Contrastive rhetoric: cross-cultural aspects of second-language
writing. Cambridge: Cambridge University Press, 1999. ISBN: 052-1-446-880.
PRUCHA, Jan. Ué&ebnice: Teorie a analyzy eduka&niho media: p¥irucka pro
studenty, uéitele, autory ufebnic a vyzkumné pracovniky. 1.vyd. Brno: Paido,
1998. ISBIN: 80- 85931-49-4

HANSON, Ann. Brain-Friendly Strategies for Developing Student Writing
Skills. Corwin Press, 2009. ISBN: 978-1-4129-6350-3

HARMER, Jeremy. How to teach writing. Harlow: Longman, 2004.ISBN :
987-0-582-77998-5.

HEDGE, Tricia. Writing. Oxford: Oxford University Press,2005. ISBN:
0-19-442190-2.

HUTCHINSON, Tom, Janet HARDY-GOULD, Michaela TRNOVA, Zoltdn
REZMUVES, Jackie WALKDEN a Usoa SOL. Project 1. Fourth edition.
Oxford: Oxford University Press, 2014-. ISBN: 978-0-19-476465-0.
HUTCHINSON, Tom, Michaela TRNOVA, Diana PYE, Zoltan REZMUVES,
Jackie WALKDEN a Usoa SOL. Project 3. Fourth edition. Oxford: Oxford
University Press, 2014-. ISBN: 978-0-19-476467-4.

HUTCHINSON, Tom, Rod FRICKER, Michaela TRNOVA, Zolt4n
REZMUVES, Lara Mitchell STORTON, Mike SAYER a Usoa SOL. Project 2.
Fourth edition. Oxford: Oxford University Press, 2014-. ISBN:
978-0-19-476466-7.

HYLAND, Kenn. Second Language Writing. Cambridge: Cambridge University
Press, 2003. ISBN: 978-0-511-50047-3

KROLL, Barbara. Second Language Writing: Research Insights for the
Classroom. Cambridge: Cambridge University Press, 1990. ISBN:
978-0-521-38778-1.

SILVA, Tony; MATSUDA, Paul Kei. Practising Theory in Second Language
Writing. Parlor Press, 2010. ISBN: 978-1-60235-140-0.

SUNDEM, Garth. Improving Student Writing Skills. Shell Education, 2006.
ISBIN: 978-1-4258-0377-3.




Prohlasuji:

Tuto praci jsem vypracovala samostatné. Veskeré literarni prameny a informace, které jsem v

préci vyuzila, jsou uvedeny v seznamu pouzité literatury.

Byla jsem sezndmena s tim, Ze se na moji praci vztahuji prava a povinnosti vyplyvajici ze
zakona €. 121/2000 Sb., autorsky zdkon, zejména se skutecnosti, Ze Univerzita Pardubice ma
pravo na uzavieni licencni smlouvy o uziti této prace jako Skolniho dila podle § 60 odst. 1
autorského zdkona, a s tim, Ze pokud dojde k uziti této prace mnou nebo bude poskytnuta
licence o uziti jinému subjektu, je Univerzita Pardubice opravnéna ode mne pozadovat
pfimefeny piispévek na thradu ndkladl, které na vytvoreni dila vynalozila, a to podle

okolnosti az do jejich skute¢né vyse.

Souhlasim s prezen¢nim zptistupnénim své prace v Univerzitni knihovné.

V Pardubicich dne 22. 6. 2017

Dominika Simkova



ACKNOWLEDGEMENT

I would like to express my gratitude to my supervisor Mgr. Irena Reimannova, Ph.D. for her
guidance, time and valuable advice. Furthermore, | would like to thank my family and friends
for their support during my studies.



ANNOTATION

This bachelor thesis presents an evaluation of writing activities in selected course books
aimed at developing writing skills. In the theoretical part, the Common European Framework
of Reference for Languages is described along with communicative language competences, as
well as the Framework Educational Programme for Elementary Education and the foreign
language section thereof. Furthermore, writing as a skill is described along with various types
of writing and ELT methodology concerning writing. Finally, the course book and its role is
described as well as the use of the course book in terms of the teaching of writing, which is
followed by a course book evaluation. The practical part consists of an analysis and

evaluation of the writing activities included in the course book.

KEY WORDS

Writing, writing activities, communicative competences, course book
NAZEV

Hodnoceni aktivit rozvijejicich psani v uc¢ebnicich

ANOTACE

Tato Bakalaiska prace se zabyva hodnocenim aktivit rozvijejicich psani v uéebnicich pro
zakladni Skoly. Teoreticka ¢ast se vénuje Spole€nému evropskému referenénimu ramci a déle
popisuje komunika¢ni kompetence. Nésledné je zminén Ramcovy vzdélavaci program pro
zékladni vzdélavani a sekce pro cizi jazyk. V praci je dale popsano psani jako dovednost, typy
psani spolecné s ELT metodikou psani a role u¢ebnice, pouzivani uéebnice k rozvoji psani a
hodnoceni ucebnice. Praktickd cast této prace se sklada z analyzy a hodnoceni aktivit

rozvijejicich psani v uc¢ebnicich.
KLICOVA SLOVA
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INTRODUCTION

Writing makes up one of the four main language skills learners need to develop in order to
communicate with others; however, sometimes this skill is perceived as the hardest skill to
both learn and teach since it includes completely different mental processes than those
required for the other skills. The teaching of writing may be time consuming since writing is

permanent; therefore, learners need enough time and space to plan their writing.

This paper deals with an evaluation of course books Project 1 and Project 2 in terms of
writing activities and their impact on the development of writing; therefore, the aim of this
paper is to determine whether the writing activities featured in these course books help to

develop writing as a skill.

The course books are intended for elementary school learners; specifically, Project 1 is used
for 5™ grade learners and Project 2 for 6™ grade learners which, in the paper, are referred to as
Al and Al - A2 learners.

The paper is divided into two main parts: the theoretical part which aims to set out the criteria
according to which the course books are evaluated, and the practical part which presents the

detailed evaluation.

The first chapter of the theoretical part describes the Common European Framework (CEFR)
since it makes up a document which is used throughout Europe. The chapter defines what this
document is and what it is used for, and includes a description of who Al and A2
(elementary) level learners are and what is their global reference of knowledge. Furthermore,
it describes the communicative language competencies directly related to writing and the

expected outcomes of these competences for the said learners.

Since this paper is written in the context of the Czech Republic, the next chapter deals with a
Czech national level document known as the Framework Educational Programme for
Elementary Education; this document is required to correspond with the above-mentioned
CEFR, hence it is described in detail in the second chapter. This chapter further includes a
definition of the Framework Educational Programme for Elementary Education and its uses,
key competencies, describes the communication key competency, the stages of foreign

language learning and the expected outcomes concerning writing.
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The next chapter focuses on writing and includes a definition of writing, types of writing and
the ELT methodology for teaching writing, and discusses various types of text. The final
chapter focuses on the course book defines what a course book is, how it is used in the
teaching of writing and approaches to the evaluation of course books with particular concern

to writing.

The theoretical part ends with a summary of the criteria based on the content of the chapters
in this section of the paper; the criteria are then employed in order to form an evaluation of

writing activities and in the course books.

The second part of the paper consists of the practical part, which contains three chapters. The
first two chapters contain brief descriptions of each course book, an analysis of the writing
activities and a course book evaluation. The third chapter consists of a comparison of the two

books in terms of writing activities.

11



THEORETICAL PART

1 THE COMMON EUROPEAN FRAMEWORK OF
REFERENCE

1.1 The Common European Framework of Reference - definition

The Common European Framework (CEFR) is a language book used throughout Europe, and
it describes objective criteria for language proficiency and what language learners need to
achieve in order to use language effectively. It was written for people working with languages
such as teachers, course designers, etc. to help standardize educational systems in Europe, in
order to globalize the evaluation system and the levels of learners in language learning, i.e. to
avoid differences in language teaching and learning. It is a tool for European educational
institutions to unify their education with other European countries which leads to international

co-operation between language institutions within Europe (Council of Europe, 2003, p.1-7).

It provides the means for teachers to co-ordinate their practice according to common criteria
which are designed to ensure that the needs of learners are fully met and it defines the

knowledge and skills learners need to achieve (Council of Europe, 2003, p.1-7).

This Bachelor thesis will only focus on the learners at A1l and A2 levels, which are both
considered, according to this document, basic users of English and the global reference level

of knowledge for these learners consists of:

(The ability to) understand and use familiar everyday expressions and very basic
phrases aimed at the satisfaction of needs of a concrete type. Can introduce
him/herself and others and can ask and answer questions about personal details such
as where he/she lives, people he/she knows and things he/she has. Can interact in a
simple way provided the other person talks slowly and clearly and is prepared to help
(level A1, Council of Europe, 2003, p.24).

(The ability to) understand sentences and frequently used expressions related to areas
of most immediate relevance (e.g. very basic personal and family information,
shopping, local geography, employment). Can communicate in simple and routine
tasks requiring a simple and direct exchange of information on familiar and routine

matters. Can describe in simple terms aspects of his/her background, immediate

12



environment and matters in areas of immediate basic need (level A2, Council of
Europe, 2003, p.24).
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2 COMMUNICATIVE LANGUAGE COMPETENCES

Communicative language competence is, according to The Common European Framework,
divided into three areas: sociolinguistic, linguistic and pragmatic. Expected outcomes are
described for all three areas; however, since this paper will focus only on learners at the Al

and A2 levels, the expected outcomes for these two levels only will be described.

2.1 Sociolinguistic competences

Sociolinguistic competence focuses on the skills and knowledge which learners are required
to attain in order to deal with the social use of a language and, therefore, they must have an
awareness of the background of the language and its usage. Sociolinguistic competence is
divided into: linguistic markers of social relations, register differences, politeness
conventions, expression of folk-wisdom, dialect and accent (Council of Europe, 2003, p. 118).

2.1.1 Linguistic markers of social relations
Linguistic markers of social relations differ in every culture and language and are affected by
factors such as the relationship between the participants, for example whether the participants

have a close relationship, or the type of discourse and relative status.

The linguistic markers of social relations in English are as follows: the use and choice of
greetings (hello, good morning, goodbye), the use and choice of form of address (Sir, Madam,
darling) and the use and choice of expletives (My God! Dear, oh dear!); as mentioned in the
previous paragraph, it is possible that these examples have no equivalents in other languages
(Council of Europe, 2003, p. 119).

2.1.2 Politeness conventions

A further element consists of politeness conventions, which differ from culture to culture and
often lead to misunderstandings between inter-ethnic participants. Politeness can be divided
into “positive” politeness such as expressing admiration and gratitude, hospitability, and the
sharing of concerns; “negative” such as expressing regret or apologizing and “impoliteness”
such as expressing dislike and contempt, bluntness, and asserting superiority (Council of
Europe, 2003, p. 119).

14



2.1.3 Expressions of folk wisdom

Expressions of folk wisdom consist of fixed formulae which are frequently used in a
language. They reinforce common attitudes, contribute to popular culture and are often
referred to, for example, in newspapers; moreover, they are assumed to be known by all,
including the knowledge of idioms, proverbs and TV catch phrases (Council of Europe, 2003,
p. 120).

A further competence mentioned by the Common European Framework is Dialect and
Accent; however, this paper intends to focus only on those competencies related to writing.

Hence these competencies will not be described further (see Council of Europe, 2003, p.120).

Register difference competencies will also not be described, even though they are another
element of sociolinguistic competence and are related to writing, but the learners begin to
distinguish between registers at the level B1, therefore it is not necessary to discuss them (see
Council of Europe, 2003, p. 120).

The expected outcomes in terms of sociolinguistic competencies are set out for level Al as:

“Can establish basic social contact by using the simplest everyday polite forms of: greetings
and farewells; introductions; saying please, thank you, sorry, etc.”’level Al, Council of
Europe, 2003, p. 120).

And the expected outcome for learners at the A2 level is:

Can perform and respond to basic language functions, such as information exchange
and requests and express opinions and attitudes in a simple way. Can socialise
simply but effectively using the simplest common expressions and following basic
routines. Can handle very short social exchanges, using everyday polite forms of
greeting and address. Can make and respond to invitations, suggestions, apologies,
etc.(Council of Europe, 2003, p. 120).

2.2 Linguistic competences

Every language develops over time and, therefore, no user can ever truly master a language
since it is constantly evolving as a response to the use of language in communication.
Linguistic competence in the Common European Framework describes the way in which
language should be used for communication and it describes the main components of it, such
as the ability to use language. Linguistic competence is divided into the following

15



components: lexical competence, phonological competence, grammatical competence,
semantic competence, orthographic competence and orthoepic competence and the expected
outcome of general linguistic competence for learners at the Al and A2 levels is: “Has a very
basic range of simple expressions about personal details and needs of a concrete type.”(level
Al, Council of Europe, Al 2003 p. 109).

Has a repertoire of basic language which enables him/her to deal with everyday
situations with predictable content, though he/she will generally have to compromise
the message and search for words. Can produce brief everyday expressions in order
to satisfy simple needs of a concrete type: personal details, daily routines, wants and
needs, requests for information. Can use basic sentence patterns and communicate
with memorised phrases, groups of a few words and formulae about themselves and
other people, what they do, places, possessions etc. Has a limited repertoire of short
memorised phrases covering predictable survival situations; frequent breakdowns
and misunderstandings occur in non-routine situations. (level A2, Council of Europe,
2003, p. 109).

2.2.1 Lexical competence

Lexical competence is characterized as the knowledge and ability to use vocabulary, and is
further divided into two types: lexical and grammatical elements of language, lexical
elements are divided to: fixed expressions, which are taught as one whole unit (sentential
formulae, idioms, frozen metaphors, fixed frames, phrasal verbs etc.) and single word forms,
which are words that can have more meanings. Furthermore, grammatical elements, such as

word classes (articles, possessives, conjunctions, etc.) (Council of Europe, 2003, p.110-111).

The expected outcomes of lexical competence for learners Al are described only in terms of
vocabulary range and the expected outcome from vocabulary range is that the learner: “Has a
basic vocabulary repertoire of isolated words and phrases related to particular concrete
situations.”(level A1, Council of Europe, 2003 p. 112).

The lexical competence of learners at level A2 with respect to vocabulary range and control
should be:

Has sufficient vocabulary to conduct routine, everyday transactions involving
familiar situations and topics. Has a sufficient vocabulary for the expression of basic
communicative needs. Has a sufficient vocabulary for coping with simple survival
needs... Can control a narrow repertoire dealing with concrete everyday needs (level
A2, Council of Europe, 2003 p. 112).

16



2.2.2 Grammatical competence

Grammatical competence refers to the knowledge of and ability to use the grammar of a
language and the learner’s ability to understand and form sentences according to the
principles of the language, in other words the ability to use the language correctly. The
grammar categories addressed in this paper consist of: elements (morphs and their roots and
affixes, words.), categories (number, case and gender, etc.), classes (conjunction, declensions
and open word classes), structures (compound and complex words, phrases, clauses, and
sentences) processes (nominalization, affixation, gradation, etc.) and relations (concord,
valency, etc.) (Council of Europe, 2003 p. 112).

The expected outcomes for grammatical accuracy at levels Al and A2 are: “Shows only
limited control of a few simple grammatical structures and sentence patterns in a learnt

repertoire.”(level Al,Council of Europe, 2003, p. 114).

Uses some simple structures correctly, but still systematically makes basic mistakes
— for example tends to mix up tenses and forget to mark agreement; nevertheless, it is
usually clear what he/she is trying to say (level A2, Council of Europe, 2003, p. 114).

2.2.3 Semantic competence

Semantic competence refers to the learner’s awareness of the meaning and his/her ability to
control it. This competence is divided into three types: lexical semantics, which focuses on
guestions concerning the meanings of words such as the relation to the general context, and
interlexical relations (reference connotation, synonymy, antonymy, collocation etc.),
pragmatic semantics, which focuses on logical relations, and grammatical semantics, which
focuses on the meanings of grammatical elements and categories (Council of Europe, 2003,
p.118).

2.2.4 Orthographic competence

Orthographic competence is the ability to produce and understand symbols in written texts
which are based on the alphabetic principle. Learners should know and be able to produce
letters, the proper spelling of words, punctuation marks and use them, recognize contracted
forms and have a knowledge of those abbreviations and symbols that are commonly used, for

example, e.g., @ or etc. (Council of Europe, 2003, p.118).

The expected outcomes of orthographic competence control at levels Al and A2 consist of:

17



Can copy familiar words and short phrases e.g. simple signs or instructions, names of
everyday objects, names of shops and set phrases used regularly. Can spell his/her
address, nationality and other personal details (level A1, Council of Europe, 2003, p.
119).

Can copy short sentences on everyday subjects — e.g. directions how to get
somewhere. Can write with reasonable phonetic accuracy (but not necessarily fully
standard spelling) short words that are in his/her oral vocabulary (Council of Europe,
2003, p.119).

Furthermore, linguistic competence also includes phonological and orthoepic competencies;
however, they will not be discussed this paper since this Bachelor thesis is focused only on

those competencies directly connected to writing (see Council of Europe, 2003, p. 116).

2.3 Pragmatic competences
Pragmatic competencies focuses on the learner’s understanding of messages according to
their points of view and these are divided into three types: discourse competence, functional

competence and design competence.

2.3.1 Discourse competence

Discourse competence addresses the organization, structure and arrangement of a message
and, therefore, refers to the ability of the learner to correctly arrange sentences so as to
produce a coherent piece of language in a meaningful sequence. This involves: topic/focus,
natural sequencing, the ability to structure information in a logical order, style, etc. A further
element of discourse competence consists of text design, which refers to the awareness of
how information should be structured at various times, for example description, joke telling
and the knowledge of how sequences are written in texts such as letters and essays. All these

criteria are necessary for efficient communication (Council of Europe, 2003, p.123).

The expected outcomes for level Al are described only in terms of coherence and cohesion.

For A2, the following apply in terms of thematic development and coherence and cohesion:
Coherence and cohesion:

“Can link words or groups of words with very basic linear connectors like ‘and’ or

‘then’.”(level A1, Council of Europe, 2003, p. 125)

Can use the most frequently occurring connectors to link simple sentences in order to

tell a story or describe something as a simple list of points. Can link groups of words

18



with simple connectors like ‘and’, ‘but’ and ‘because’ (level A2, Council of Europe,

2003, p. 125).
Thematic development:

Can tell a story or describe something in a simple list of points (level A2, Council of
Europe, 2003, p. 125).

2.3.2 Functional competence

Functional competence focuses on language use in spoken and written texts according to their
purpose, i.e. with concern to the learner’s ability to move through the various stages between
the opening exchange and the conclusion. Functional competence is divided into:

microfunctions, macrofunctions and interaction schemata (Council of Europe, 2003, p.125).

Macrofunctions are found in both spoken and written continuous discourse and usually
consist of longer sentences or sequences of sentences; macrofunctions consist of: description,
narrative, explanation, commentary, demonstration, instruction, exegesis, exposition,

argumentation and persuasion.

Microfuntions, interaction schemata and general schema for the purchase of goods or
services are concerned with the spoken form of a language and can be measured in terms of
two factors, i.e. propositional precision (the ability to communicate in a clear and
understandable way) and fluency (the ability to continue even if the conversation “lands in a
dead end”); however, since the expected outcomes are described only for spoken interaction,
the author does not intend to discuss them in this paper (see Council of Europe, 2003, p.
128).
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3 THE FRAMEWORK EDUCATIONAL PROGRAMME FOR
ELEMENTARY EDUCATION

The latest version of the 2016 Framework Educational Programme for Elementary Education
is only available in Czech, so | decided to translate it myself with reference to the previous
English version of this document from 2007 (MSMT, 2007).

The Framework Educational Programme for Elementary Education is a national document
which is used as a tool for teaching in elementary schools in the Czech Republic: however,
this document is required to correspond with The Common European Framework which sets
out criteria for Europe. This document defines expected outcomes with respect to
teaching/learning areas, norms and phases of learning. School Educational Programmes are
compiled individually by each school; however, they are required to correspond with the

Framework Educational Programme for Elementary Education (MSMT, 2016, p. 5-6).

The Framework Educational Programme for Elementary Education emphasizes key
competences, describes the expected level of education and its outcomes and supports the
independence of both schools and teachers, who are responsible for the results of the
educational process (MSMT, 2016, p.10).

3.1 Key competencies

The aim of education is to equip learners with those competencies which are attainable for
them and to prepare them for future education. Key competencies, as the term implies, consist
of a series competencies which are considered important for the development of individuals
and their participation in society. According to the Framework Educational Programme for
Elementary Education, key competencies comprise knowledge, skills, abilities, attitudes and
values. These competencies are based on and selected according to generally accepted values
and ideas which apply in wider society and which aim to assist individuals in terms of leading
successful lives; however, the level of competency acquired as a result of the elementary

education process cannot be considered final.

Key competencies at the elementary educational level consist of: learning competency,
communication competency, problem-solving competency, social and personal competency,

civil competency and professional competency (MSMT, 2016, p. 10).
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In the practical part | will evaluate the writing activities in the Projectl and Project 2 course
books; therefore, | am unable to determine whether learners for example help to create a
positive atmosphere in the classroom, recognize the purpose of learning, are able to assess the
results of his/her learning,; therefore, of the key competences, | intend to discuss the

communication competence only (see MSMT, 2016, Key Competencies, p.10-13).

3.1.1 Communication competency

According to the Framework Educational Programme for Elementary Education, once
learners complete their elementary education they should be able to formulate opinions,
express their ideas in both the written and oral forms, understand what people say to them and
respond, discuss and share opinions, understand commonly used gestures and react to them,
use technology to communicate with the world and build relationships using his/her
communication skills (MSMT, 2016, p. 11).

3.2 Foreign language

According to the Framework Educational Programme for Elementary Education, the learning
of a foreign language helps learners to understand and explore other cultures. A foreign
language provides learners with the means to communicate and overcome language barriers
between different countries; therefore, it helps learners to find future employment and
supports tolerance and understanding. Since the academic year 2013/2014 foreign language
teaching/learning has formed a part of the educational process, therefore schools must include

foreign language teaching in their curricula (MSMT, 2016, p.16-17).

The requirements set out in the Framework Educational Programme for Elementary
Education for learning foreign languages are based on the Common European Framework and
were, therefore, addressed in the previous chapter. The required level of competence for
elementary school learners is level A2 by the time he/she completes his/her elementary school
education. Level A2 learners should be able to create, use and understand frequently-used
sentences and have knowledge of topics such as the family, shopping and jobs and should be
able to understand the language and its cultural background, use it for providing and receiving
information and have a certain level of self-confidence while speaking. Foreign language
learning is, according to the Framework Educational Programme for Elementary Education,
divided into two stages (MSMT, 2016, p. 16- 17).
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3.2.1 Foreign language - stage 1
Stage 1 of the Framework Educational Programme for Elementary Education applies to
classes from the 1% to the 5" grades, which are further divided into two cycles each of which

includes a description of the expected outcomes.

The 1% cycle of stage one consists of speaking skills only; therefore, 1 do not intend to discuss
this cycle further (see MSMT, 2016, p.25).

The 2" cycle of stage one consists of all four skills — writing, listening with understanding,
reading with understanding and speaking and each skill is accompanied by a description of

the expected outcomes.

It was previously mentioned that this paper would focus only on writing therefore, listening
with understanding, reading with understanding, speaking and will not be described in stages
1 and 2 of foreign language (see MSMT, 2016, p.25-27).

The expected outcomes of the writing skill in this cycle, consists of writing a short text,
understanding simple sentences about his/her family and the ability to use simple sentences.
In this stage, the learner is expected to become familiar with the written form of the language.

3.2.2 Foreign language - stage 2

As previously mentioned, the Framework Educational Programme for Elementary Education
divides foreign language learning into 2 stages. The 2™ stage concerns classes in the 6" — 9"
grades of elementary school. Unlike stage one, stage two is not divided into cycles, but is
divided into the same skills as set out in the 2" cycle of stage one, i.e. listening with
understanding, reading with understanding, speaking and writing, and each of them is

accompanied by a description of the expected outcomes (MSMT, 2016, p.25).

Writing; learners should be able to provide basic information on themselves, reply to
messages and write shorts text on topics such as the family, school, hobbies, etc. (MSMT,
2016, p. 26- 27).
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4 WRITING

According to Hyland, the teaching of writing has been used in the past only as a tool for
teaching grammar and vocabulary. Today, however, second language writing and the teaching
of writing occupy a much more central position than they did thirty years ago. The reason for
this change in the approach to language teaching is the need for good writing skills in order to
provide learners with the ability to communicate their ideas and information (Hyland, 2003, p.
Xiii).

Hyland’s opinion supports that of Raimes, and adds the fact that it is essential to learn how to
communicate with other people when they are not face-to-face, especially with respect to
modern technology thanks to which people can communicate easily across borders in the
written form. Learners need to communicate effectively in the written form since they are

unable to read the gestures and facial expressions of the contact person (Raimes, 1983, p.3-4).

However, writing is not just a skill used for communicating; it can be used, for example for
the purpose of reinforcement. Some learners acquire language orally; however, most learners
benefit from the visual demonstration of the language, i.e. by seeing the language written
down (Harmer, 2004, p.31). This is invaluable for understanding and for committing the
language to memory, therefore, we can distinguish between types of writing based on their

purpose and these types will be further discussed in following chapters.

Harmer in his book also points out that many examinations are conducted in the written form
and, therefore, students are evaluated according to their written performance (Harmer, 2004,
p.79).

4.1 Types of writing
Writing has always formed part of the syllabus for the teaching of English (either as one of
the four skills along with listening, speaking and reading, or as a tool). However, as
mentioned in previous chapter the purpose of writing may differ, i.e. writing as a creative
activity as opposed to writing as a tool for further teaching, for example spelling and grammar
(Harmer, 2004, p. 31-33).

4.1.1 Writing for learning
Writing for learning involves using writing as a reinforcement tool for teaching other aspects

of English, i.e. grammar, spelling and vocabulary. Writing for learning encourages learners to
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focus on accuracy instead of fluency and the aim is to help learn the language better, therefore
this type of writing does not promote writing as a skill (Harmer, 2004, p.31)

The practical part of this paper will only focus on “writing” activities that develop writing as a
skill and, therefore, “writing for learning” or writing as s toll will not be further discussed (see
Harmer, 2004, p. 31-33).

4.1.2 Writing for writing

Writing for writing is a type of writing wherein learners write in order to create a coherent
text in terms of type and content, even if it is in the form of a guided activity. This type of
writing is aimed at helping students to become better writers and requires a great deal of effort
in terms of planning and the teacher needs to take into account the fact that the learner will
need time to think about their ideas. The most effective learning for writing skills are most
likely to be learned when learners write a real message for a real audience. Before the teacher
chooses a writing activity, he/she should always inform learners of which text genres he/she
wants them to write as well as inform them of the requirements of assessment and register. It
goes without saying that teachers should give students exercises that they have the knowledge

to successfully complete (Harmer, 2004, p. 34-37).
According to CEFR, the learner at levels Al and A2 should be able to write:

“Simple phrases and sentences about themselves and imaginary people where they live and
what they do”(level Al, Council of Europe, 2003, p.62).

Can write about everyday aspects of his/her environment, e.g. people, places, a job or
study experience in linked sentences. Can write very short, basic descriptions of
events, past activities and personal experiences. Can write a series of simple phrases
and sentences about their family, living conditions, educational background, present
or most recent job. Can write short, simple imaginary biographies and simple poems
about people (level A2, Council of Europe, 2003, p.62).

4.2 How to teach writing

As previously mentioned writing is a skill used in a variety of situations in everyday life and,
therefore, is a skill that second language learners need to develop. In second language
learning, learning how to write makes up the most challenging aspect. The ability to write

effectively, even for those who speak English as their first language, requires extensive and
specialized instruction (Harmer, 2004, p 3).
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Writing is a productive skill and needs a great deal of practice. When teaching writing it is
necessary for the teacher to choose suitable exercises or activities for learners based on their
abilities and writing experiences, i.e. the teacher cannot expect a learner who does not have
experience with writing to write a long essay. It is necessary for the teacher to know that
learning to write is a continual process and should go through particular stages in order for the
learner to become a good writer; therefore, when teaching writing the teacher should make
sure that the learner goes through several stages of writing in order to ensure the gradual
progress of writing skills from the very beginning, at which time learners start with controlled
writing, then move on to guided writing and continue to free writing tasks and activities
(Scrivener, 1994, p. 157); however, Scott and Ytreberg point out that learners should be given
the opportunity to try the language freely no matter what level they have reached (Scott and
Ytreberg, 1990, p.76).

The choice of text types according to which learners learn how to write should not only be
appropriate to their level, but should be beneficial in terms of the way learners function in
society, i.e. the teacher should not require learners to write essays only in order to further their
fluency in writing, but should also choose “meaningful writing” such as the writing of letters,
e-mails, instructions etc. since learners are more than likely to encounter such types of text
types in their lives and, therefore, should be made familiar with writing them (Scott and
Ytreberg, 1990, p.73).

The text types that learners should be able to create at levels Al according to the Common
European Framework are: postcards, filled out forms and questionnaires with personal details,
ask for personal details in written form, write numbers, dates, nationality, age, etc., write a
piece of fiction and write about imaginary people and what they do (level Al, Council of
Europe, 2000, pp. 26; 62; 83-84; 95).

Learners at level A2 should be able to create text types such as personal messages and letters,
notes about areas of immediate need or areas related to them, descriptions, story, biographies,
write letters expressing apology and write simple poems (Council of Europe, 2000, pp. 26;
62; 83-84; 95).

4.2.1 Pre-writing activities
Pre-activities are types of activities that prepare learners for writing tasks; some authors, for
example Scott and Ytreberg, list pre-writing activities in connection solely with free writing

(Scott and Ytreberg, 1990, p.75), however, authors such as Raimes and Harmer disagree with
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their theory saying that all writing should have a pre-writing activity in order to prepare
learners to succeed. These types of activities can help learners to revise the vocabulary and
grammar they intend to use in the guided exercise and to consider and further organize their

ideas concerning free writing.

Pre-writing activities, as previously mentioned and as the term suggests, are activities that
precede the writing itself; they can be as simple as talking about the subject (which may be
enough for learners to think up ideas), brainstorming or a speaking exercise with classmates
on a given topic, the revision of the vocabulary and grammar of the topic, reading on the topic
they intend to write about, a listening exercise on the topic or the use of pictures and a
discussion on what they show which, again, helps learners to revise the appropriate
vocabulary and provides them with visual support for their writing (Scott and Ytreberg, 1990,
pp. 75-83).

4.2.2 Controlled writing

As the name suggests, this writing is tightly controlled and is intended for beginners in order
to practice the language and mechanics of handwriting. Controlled writing may consist of
copying lines, dictation, thoughtful copying etc. (Ur, 2014, p.156-157); however, since this
paper focuses on evaluating the writing activities in course books Project 1 and Project 2,
which are intended for learners in the 5" grade and above therefore, learners are relatively

familiar with the mechanics of writing, controlled writing will not be further discussed in this

paper.

4.2.3 Guided writing

Guided writing consists of learners being given a clear outline or set of pictures to help them
write; it provides an ideal tool for helping students become better writers and gaining
confidence in their own writing skills. In these exercises learners write whole sentences and a
picture or outline provides them with guidance with, for example, the sequence of events
when writing a story, or when writing a description concerning a person’s appearance, a
house etc. (Scott and Ytreberg, 1990, p.72-73).

Fill-in exercises represent types of guided exercises in which learners insert specific
information only, since most of the language is given; therefore, they do not require much
active production from learners. However, they can be used when practicing specific language
items such as vocabulary or practicing questions; even though learners do not write the entire

exercise by hand, it gives them the opportunity to create larger pieces of text on their own.
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Fill-in exercises can be in the form of, for example, letters, postcards, e-mails, an
introduction, instructions, dialogues, etc. (Scott and Ytreberg, 1990, p.72-73).

4.2.4 Free writing

Free writing consists of activities which present learners with the opportunity to construct
language independently and to be creative with the language they have learned no matter
which level of English they have reached. The aim of such activities is the production of a
text rather than focusing on the mistakes and correcting them (Scott and Ytreberg, 1990, p.74-
75).

Writing dialogues engages the imagination of learners and can be a lot of fun at the same
time. Dialogue provides a good technique for use with beginner writers since they are already
familiar with this approach in the spoken form; using dialogue, learners can create their own
comic book with pictures, which is both inspiring and enjoyable (Scott and Ytreberg, 1990, p.
78-79),

Writing letters, postcards and e-mails: real letter, postcard or an email is, of course, addressed
to somebody; therefore, when using this activity, it can be inspiring for learners to write to a
friend or exchange letters with their classmates, thus making the activity enjoyable and
helping to create relationships in the classroom (Scott and Ytreberg, 1990, p.81-82).Writing
of letters and e-mails is also beneficial for the learners, because these types of texts will

presumably be used by them at some point in their lives.

Writing stories can be quite challenging for learners and it requires a great deal of planning
from both learners and teachers. The teacher should set a lot of pre-writing activities in order
to prepare learners for the task and to provide them with the time and space to think through
their ideas. The teacher should also support learners and give them as much help as possible
or provide those learners who are not as imaginative as the others with suggestions (Scott and
Ytreberg, 1990, p.81-82).

Further types of activities which aim to enhance writing skills can be writing of jokes,
descriptions, poems etc, which can be displayed in the classroom in order for learners to both
feel proud of their own work and encourage a positive attitude towards writing (Scott and
Ytreberg, 1990, pp. 80- 83).

With respect to free writing activities, the teacher should encourage re-writing, which takes

place following the writing activity and gives learners the opportunity to correct their own
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mistakes, or reformulate their ideas if necessary; however, while re-writing should be

encouraged, it should not be insisted upon (Scott and Ytreberg, 1990, p. 82).
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5 COURSE BOOK

The course book, according to Prucha, is a book with methodically organized topics which
allows learning and teaching (Pricha, 1998, p.13), therefore the course book should be a part

of most, if not all, English lessons and should correspond to the school syllabus.

However, in recent years a wide range of course books have been published which differ in
terms of the topics presented, may focus either on grammar or vocabulary, concentrate on the
development of particular skills etc., all of which provide teachers with a considerable degree
of freedom with respect to the choice of course book, but also increase the level of
responsibility due to the fact that they are required to choose a course book which both suits
them and their learners. When choosing a course book, teachers must consider not only
metrological validity, but also organizational aspects, social and cultural values, topic content,
the level of English of the learners, the design and the price (Cunningsworth, 1995, p.1- 5).

In addition, the teacher should not only consider the course book itself, but also the course
book “set”, i.e. the teacher’s book, workbook, audio recordings and other materials that

provide support for the study and teaching of the language (Cunningsworth, 1995, p. 25).

5.1 Using a course book

As previously mentioned, course books play an important part in English lessons; however,
they should not be seen as the determiners of the aims of the lesson, but rather as an important
resource in helping to achieve them. Thus, they serve for a number of purposes and have a
variety of roles in the classroom; moreover, the teacher is able to adapt the content of the

course book to suit his/her individual aims (Cunningsworth, 1995, p. 7).

This opinion is supported by Harmer who adds that for most teachers the course book is
perceived merely as a collection of well-structured materials which is used for their own end
goals rather than as a control element in their teaching, which may be advantageous through
the provision of a syllabus structure, vocabulary etc. Harmer also adds that students may feel
better having a course book since it allows them to prepare for lessons (Harmer, 1998, p 111-
112).

The goal of the activity with respect to teaching writing can be changed by the approach of
the teacher toward writing; therefore, the course book can provide instructions for example,
“describe a person”, but the teacher decides what approach is used, i.e. the teacher uses the

instructions to attain his/her goals. Approaches to the teaching of writing may focus on
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accuracy, regarding which learners need to focus more on grammar, spelling, choice of
vocabulary, etc. and not so much on the content, or the approach may involve the teacher
focusing on fluency, regarding which the content of the text is more important than spelling or

grammatical mistakes (Raimes, 1982, p.5-11).

In the practical part of my Bachelor thesis, | will analyse the writing activities in the course
book; therefore, it is not possible for me to comment further on the approaches of teachers
using the course book.

5.2 Evaluation of course books

In the previous chapter of this thesis, it was established that teachers have a wide range of
options when choosing a course book and that it remains primarily a tool only; however, it is
still essential to choose “the right one” which requires that teachers compile the criteria

according to which they evaluate course books according to their individual priorities.

One of the approaches that the teacher might take in terms of evaluating the course book takes
the form of an impressionistic overview which provides simply a general introduction to the
material; however, this does not provide enough details on the possible weaknesses of the
course book — therefore, a more in-depth evaluation is needed. The in-depth evaluation
provides the teacher with information on the material and how the material is dealt with, for
example the balance of activities and skills or the amount of new language (Cunningsworth,
1995, p. 1-2).

In his book, Cunningsworth suggests a “Quick-reference checklist for evaluation and
selection” (Choosing your Course book, p. 3-4) and | will use his general criteria and modify
them to form my own criteria according to which I will do in-depth analysis and evaluate
writing activities in course books Project 1 and Project 2 in the practical part of my Bachelor

thesis.

e Which competencies do the writing activities involve?

e Which types of activities are in the book (guided or free)?

o Are the writing activities appropriate for level Al - A2 learners?

e What text types are the writing activities and are they appropriate for A1 and A2
learners?

e Are pre-writing activities included in the course book?

e Does the frequency of the types of activities change between the two course books?
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To conclude, the theoretical part of this Bachelor thesis consists of requirements set by CEFR
and the Framework for Elementary Education concerning the writing of learners at levels Al
and A2, i.e. elementary school learners, and further describes ELT methodology concerning
the teaching of writing and particular text types followed by chapters which focus on course
books and their evaluation with concern to writing. The outcome of the theoretical part
consists of a list of criteria, according to which the in-depth analysis and evaluation is

conducted in the practical part.
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PRACTICAL PART

INTRODUCTION

The practical part consists of the evaluation of two course books - Project 1 and Project 2 - in
terms of writing activities and their impact on the development of writing. Both these course
books are intended for elementary school learners and the writing activities are evaluated
based on criteria determined in the theoretical part of the Bachelor thesis (see Chapter 5.2);

thereby resulting in an in-depth evaluation of the two course books.

Tom Hutchinson’s Project 1 course books are used at the Nadrazni elementary school in
Ceska Ttebova in the fifth grade and Project 2 is used for learners in the sixth grade. | chose

these course books because | have personal experience with them.

| created charts of criteria, based on the theoretical part, in which all the exercises which focus
on writing are listed; these charts can be found in appendices C and D. Furthermore, the
practical part includes an analysis of activities, which illustrates how the research was
conducted, and an evaluation of each textbook separately. In the last chapter, the two

textbooks are analysed according to the criteria.

The aim of the practical part is to evaluate the writing activities in the course books, i.e. to
determine whether the two course books help with the development of writing as a skill and
which competencies the activities involve, and whether the difficulty and occurrence of tasks

changes as the learner’s writing progresses through the two course books.
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6 PROJECT 1

Project 1 is the first of five project course books created by Tom Hutchinson and it is
intended for Al elementary school learners. The course book is divided into 6 units, which
are further divided into four parts (A, B, C and D). In every unit, the four parts consist of
grammar, vocabulary and pronunciation, communication and skills and culture, across the
curriculum and project; these areas are also distinguished by colours in the table of contents
and a description is provided of what each of the units intends to focus on. Each one of these
areas focuses on a different topic, which forms part of the relevant unit, for example the unit
Tree-My World includes parts such as “Have you got a pet?” or “My school” etc. Part C -
communication skills - is also further divided into: reading, speaking, listening and writing,
which | find very helpful since if the teacher has a lesson focusing on one or more of these
skills, he/she knows exactly the pages of these exercises and does not have to look through
the whole course book to find them. At the end of each unit there is part D, which contains
pages on the cultural background and which provides basic information about England along
with revision of the unit, and the “your project” page, which learners follow independently
according to given instructions, e.g. creating scrapbooks about their lives or drawing a map of
their home town. Each page of the course book is numbered along with information
concerning which part it belongs to, e.g. section B is a grammar unit. The grammar sections
on each page are located in a green window and the course book has a lot of pictures, which |

see as an advantage since it is intended for elementary school learners.

This course book contains a helpful guide in the form of a dog called Mut, who learners meet
in the first unit and who introduces new grammar in each unit and provides examples for

learners throughout the course book. The instructions in this book are all provided in English.

According to the table of contents, there are a total of fourteen writing activities and, in each
unit, there are three writing activities, except unit three in which there are only two writing

activities and unit one in which there are no writing activities.

In the revision part, there are activities in which the learners write; however, since these are,
based on my theoretical part, considered writing for learning activities, |1 do not intend to
analyse them, i.e. the aim of these activities is not writing, but only the revision of the

grammar and vocabulary.
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6.1 Project 1 —analysis of writing exercises

Unit two: family and friends

Ex.1)

a)

b)

Introducing people- In this exercise the learner is required to complete sentences in

which he/she introduces himself/herself; this exercise is a fill-in exercise, therefore a
guided type of writing activity by means of which the learner provides information on
himself/herself such as his/her name, age and city and country of residence. Before
starting this exercise there is a pre-writing activity in the form of a speaking exercise
in which learners talk about themselves; it involves the lexical competence since
learners are required to work with acquired vocabulary - furthermore, it involves the

grammatical and communicative competencies.

Introducing people (famous person)- This is a guided fill-in exercise in which the

learner is required to introduce a famous person and fill in information on him/her
such as the age of the person, the city he/she is from etc. The pre-writing activity takes
the form of a speaking exercise and a fill-in exercise in which the learner introduces
famous person. The learner uses previously acquired vocabulary; therefore, this
activity involves the lexical, grammatical competencies and forming key competencies

with respect to the communication competence.

Ex.2) New student — Learners are required to introduce people shown in a picture and write

sentences about them. The learners can write whatever they want about the students such as,

from what country they are from, or how old are they and etc., the introduction takes the form

of a free writing activity with a pre-writing listening exercise. In order for learners to write

these sentences, they must use the present simple tense; therefore, this activity involves the

grammatical, lexical and orthographic competencies since learners will use previously

acquired vocabulary, punctuation marks and contracted forms; of the key competencies, this

exercise involves the communication competence.

Ex. 3)

a)

The radio callers —complete DJ’s text - takes the form of a fill-in introduction

(therefore it is a guided writing activity) and the learner’s task is to fill in information
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on Sam Wilson who they know from previous exercises, and complete the text. In this
exercise, learners are required to use the present simple tense and possessive pronouns
Hence, this activity involves the grammatical, lexical and orthographic competencies
and, again, the key competence involved here is communication competence. The pre-

writing activity takes form of listening.

b) The radio callers — the next exercise is also a guided exercise in which learners are

required to introduce and write sentences about Julie, Peter and themselves based on a
pre-writing activity in the form of listening and the writing activity they performed for
Sam Wilson. Learners use the present simple tense and possessive pronouns; thus, the
activity involves the orthographic, lexical, grammatical competencies and the key

communication competence.
Unit three - my world

Ex. 4) Comparing pictures - this exercise is a guided writing exercise in the form of a

description in which learners are required to look at two pictures and write about the
differences in a things they are given such as, a cup, a T-shirt, etc.; the pre-writing activity
here takes the form of speaking during which learners discuss the differences between the
pictures in pairs and use the has/have got affirmative and negative and sentences with
previously learned adjectives (blue, orange, etc.) which they have to place correctly, along
with punctuation with the conjunction but. Thus, this activity involves the grammatical,
lexical and orthographic competencies, and the key communication competence.

Ex.5) Your_timetable — in this exercise learners are required to compile a timetable in

English; it is a free writing exercise in the form of a description. The pre-writing activity here
consists of speaking where learners talk about their school subjects using newly-acquired
vocabulary connected with this topic (PE, English, Biology, etc.). Furthermore, learners need
to use have/has got when describing the timetable; this activity involves the grammatical,
orthographic, lexical, discourse, functional (macrofunctions) and communication

competencies.
Unit four: time

Ex. 6) Write about the time of activities — in this exercise learners are required to write

about Mark’s week; they are familiar with Mark and his timetable from the previous exercise
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from which learners know the specific times of the various activities in his week. This
exercise is a guided description exercise since learners have his timetable and are required to
write according to the pictures with specific times next to them. This activity involves the
grammatical, lexical and orthographic competencies with learners being required to use
prepositions of time such as, quarter to six, or half past four and, again, of the key
competences, this exercise involves the communication competence. The pre-writing activity
here takes the form of a speaking activity with a partner in which learners talk about Marks’s

schedule.

Ex. 7) Describe your typical day— here learners are required to write sentences about their

day for example when they get up; it is a free description writing activity with pre-writing
activities in the form of a listening exercise in which the learners hear about the days of Oscar
and Pilar, and a speaking exercise in which learners discuss their typical days in pairs. This
activity involves the grammatical and lexical competences since learners are required to
describe their timetable using prepositions of time, as well as the discourse and functional
(macrofunctions) competences since learners need to write about their day in a logical order
from when they get up to the end of their day and orthographic competence. Of the key

competencies, this uses the communication competence.
Ex.8)

a) What Pavel and Chinda do- learners in this exercise are required to write sentences,

based on the previous exercise (8a), on what these two people can and cannot do; thus,
it is a guided description since learners are given the answers before they start to write
the sentences. The pre-writing activity for this writing exercise takes the form of a
listening activity in which learners learn about what these people can and cannot do.
Learners use the present simple affirmative and negative and, therefore, this activity
involves the grammatical, lexical, orthographic and the key communication

competencies.

b) What do you do in your free time? - this exercise follows the previous exercise

(about Pavel and Chinda); however, learners are required to write about themselves
and what they like and don ’t like in the form of a free description writing activity. The
pre-writing activities consist of the previous guided writing exercise and the listening

exercise before that; the exercise concerns the orthographic, lexical and grammatical
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competencies since learners are required to use the present simple affirmative and
negative while writing about their likes and dislikes. Of the key competencies, this

exercise involves the communication competence.
Unit five: places

Ex. 9) Where things are - in this exercise learners are required to look at a picture of a room

and write sentences using prepositions of place (in front of, under, next to, between, etc.)
describing the picture; therefore, it is a guided description activity, because learners have to
write sentences only about given things (book, umbrella, pen, etc.) This exercise involves
grammatical, lexical and orthographic competencies and the key communication competence.
The pre-writing activity here takes the form of a listening and matching exercise in which

learners first have to determine the position of things based on a tape recording.

Ex. 10) Describe a room in your house - in this exercise learners are required to write about

any room in their house and describe it; therefore, it takes the form of a free writing activity
involving grammatical competence, since learners need to use there is/there are, and lexical
and orthographic competencies since they use new vocabulary from the previous exercise
such as, a table, a sofa, a fridge, a sink, a light, etc. The pre-writing activity here takes the
form of the reading of a description of a flat and is involves the key communication

competence.

Ex.11) What your partner can do — learners are required to write sentences about their

partner based on pictures; therefore, it is a guided writing activity since learners are presented
with specific items in the pictures (playing golf, swimming, skiing, etc.) about which they are
expected to ask their partner and then write sentences using “He/She can’t...”. Hence, the
activity is a description and involves the grammatical, orthographic, lexical and
communication competencies. The pre-writing activity here takes the form of a speaking
exercise in which learners ask each other questions such as, “Can you draw a dinosaur?”” and

provide answers, based on which they write the required sentences.
Unit six: people

Ex. 12) Describing a person — the pre-writing activity is here takes the form of listening and

drawing pictures of a “strange” family from the course book; this is a free writing exercise in
the form of a description in which learners are required to make up their own “strange” family

and describe the members using Have got/Has got, previously acquired vocabulary,
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punctuation marks and, therefore, involves the grammatical, lexical, orthographic and

communication competencies.

Ex.13) Write about your life - in this exercise learners are required to complete sentences

about themselves using the present simple and present continuous tenses; therefore, it is a
guided writing activity in the form of a description of the learner’s life and habits. The pre-
writing activity takes the form of another fill -in exercise and the exercise involves the

grammatical, lexical, orthographic and communication competencies.

Ex.14) Write sentences about your partner’s life — this activity has a pre-writing activity in

the form of a fill-in exercise about the learner’s life and a speaking exercise in which learners
talk about each other’s lives. It is a free writing activity in the form of a description in which
learners again use the present simple and present continuous tenses: therefore, this activity

involves the grammatical, lexical, orthographic and communication competencies.

6.2 Evaluation of Project 1

The detailed analysis of the writing activities in the Project 1 course book discovered that the
course book only contains fourteen of the writing activities in the syllabus (see Appendix A);
however, there are a total of seventeen writing activities. Exercises number 1, 2 and 8 are
listed as one exercise, but the activities are separated into parts (a and b) and, in some cases,
differ in terms of the types of writing activity; therefore, they were analysed separately, thus

making up seventeen writing activities in total.

Types of writing exercises involving guided writing and free writing were both present as and
the difference in terms of number between these two types was merely that guided writing

had three more exercises.

Scriverner’s opinion on the gradual development of writing (see Chapter 4.2) is supported in
the course book, i.e. the course book starts with two guided writing activities, followed by one
free writing activity, continues with three guided writing activities followed by a pattern of
one free writing activity and one guided activity; thus, there is a gradual evolution in terms of
writing skills with guided activities which prepares the learner for the free writing activities.
Therefore, the approach corresponds with the ELT methodology for teaching writing

This also supports the opinions of Scott and Ytreberg, who claim that it is beneficial to
provide learners, no matter at what level of English they are with space to try new language

freely and, therefore, with space for free writing activities (see Chapter 4.2).
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According to CEFR and the Framework Educational Programme for Elementary Education
the activities in the course book are appropriate, because the expected outcomes for Al and
foreign language stage 1 learner in terms of writing concern learners to be able to write about
themselves, imaginary people and sentences about their abilities and their families (see
Chapters 3.2.1; 4.1.2).

The text types that the learner is required to create begin with the introduction of the learner
which continues to the introduction of other people (friends, a famous person, students etc.).
Further text types featured in the course book consist of guided descriptions, which are
supported in most cases by pictures, and free descriptions, which follow the pattern of one
guided description and one free writing description. These text types correspond with the
requirements set out in the Common European Framework and The Framework Educational
Programme for Elementary Education in terms of the writing of Al learners and Foreign
Language stage 1 learners, which require learners to be able to create text types in which they
can provide or ask for personal information on themselves including humbers, nationality and
age and create a short text using simple sentences about themselves, things and other people,
providing information on what they do and where they live(see Chapter 4.2). However, text

types such as poems, which are required by CEFR, are not featured in the course book.

The activities featured in the textbook involve both the linguistic and pragmatic competencies
described in CEFR, i.e. more specifically, the grammatical, lexical, orthographic,
functional(macrofunctions) and discourse competencies and, of the key competencies from
which the outcomes are that the learner can control simple grammatical structure, has basic
vocabulary repertoire related to concrete situations, can name everyday objects, can spell
his/her address and can link words with connectors “and” or “then” (see Chapters 2.2.1; 2.2.2;
2.2.4; 2.3). There are no activities aiming at the sociolinguistic competence in course book
Project 1.

All seventeen activities involve the communication competence, since learners are required to

express themselves in the written form.

Pre-writing activities are present with regard to free writing activities as well as guided
writing activities in the form of listening, speaking and reading, thus supporting the theory of
Raimes and Harmer concerning pre-writing activities (see Chapter 4.2.1); however, the course

book does not include any type of follow-up activities regarding free writing. This, however,
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Is acceptable since, according to Scott and Ytreberg, re-writing should be encouraged, but not

insisted upon (see Chapter 4.2.4).

To summarise, the writing activities in Project 1 correspond with the Common European
Framework and the Framework Educational Programme for Elementary Education in terms of
text type requirements and difficulty for A1 and stage 1 learners concerning writing, and is
also in agreement with ELT writing methodology in that it provides both guided and free
writing exercises and includes pre-writing activities. The course book also should help to
develop writing in terms of text type difficulties, i.e. it starts with a guided introduction,
moves on to a free introduction and continues to guided and free descriptions; thus, it is
structured to promote the development of writing skills and is suitable for fifth grade learners

(level Al, foreign language - stage 1).

40



7 PROJECT 2

Project 2 follows project 1, i.e. it is the second course book created by Tom Hutchinson. The
book is intended for elementary school learners and continues from level Al to level A2. As
with the previous course book, this book is divided into units and sections A, B, C, D which
contain: grammar, vocabulary and pronunciation, communication skills and culture, across
the curriculum, project, and, again, each part focuses on a different topic. Project 2 is divided
into 6 units, but unlike the previous project it also contains an introduction. The book has the
same format as the previous book; therefore, it also contains “cultural” pages, providing
information about Britain. Revision is included after each unit, except for the introduction and

the “Your Project” page, which learners do on their own.

This course book has the same guide as Project 1 (the dog Mut), who learners meet in the first
unit of Project 1 and he, again, introduces learners to new grammar in each unit and gives
examples for learners throughout the course book and the instructions in the book are

provided in English.

According to the table of contents, there are in total nine writing activities and in each unit

there are one or two writing activities.

The writing activities in the revision part involve, once again, writing as a tool; therefore, they
will not be analysed here

7.1 Project 2 — analysis of writing exercises

Unit one: my life

Ex.1) Write about how people celebrate birthdays in_your country - the pre-writing

activities for this exercise consist of reading about celebrating birthdays in Britain and a
speaking exercise with questions connected to the text; it is a free writing description in which
learners write about celebrating birthdays in their country. Thus, this exercise involves the
sociolinguistic competence since learners must be familiar with the traditions of the Czech
Republic, specifically concerning the celebration of birthdays. Furthermore, learners use
newly-acquired vocabulary such as, birthday cake, candles, birthday presents, etc., which
means this exercise also involves the lexical, orthographic and grammatical competences
since learners use the present simple tense (affirmative and negative); of the key

competencies, this focuses at the communication competence.
Unit two: animals
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Ex.2) Write the ending for the story of Chicken Licken — the pre-writing activity for this

exercise takes the form of a reading activity in which learners read a text about Chicken
Licken; the writing activity consists of learners writing an ending to the story. It is a free
writing activity in the form of a story in which learners are required to use the present simple
and continuous tenses and object pronouns; therefore, it involves grammatical and lexical
competences. Furthermore, this exercise also involves the discourse, functional
(macrofunctions) and orthographic competencies since learners need to logically put events in
order and develop the story of chicken Licken; of the key competences, this exercise uses

communication competence.
Unit three: holidays

Ex.3) Mr.X - the learner is required to write about the identity of Mr. X, who died the day
before, based on the things he had in his pockets. The pre-writing activity consists of speaking
about the things learners see in the pictures and matching them to listed words. This is
followed by the writing of sentences about Mr. X with learners being provided with words
and pictures; it is a guided writing activity in the form of a description and, in order to
perform this writing activity, learners must use the listed regular verbs in the past simple
Thus, this activity involves the grammatical, lexical, orthographic and key communication

competences.

Ex.4)_A holiday post card - this exercise is free writing exercise in the form of postcard.

Learners are required to write a holiday postcard to a friend; thus, this activity involves the
grammatical, communication, orthographic, discourse, functional (macrofunctions) and
linguistic markers of social relations competencies, since learners need to choose a greeting
and past forms of regular and irregular verbs. There is a pre-writing activity in a form of

reading exercise.
Unit four: food

Ex.5) Write about what you eat — the pre-writing activity here consists of a speaking

exercise in which learners are required to talk in pairs about what they eat in one week and
then write sentences about their partner. Learners are provided with specific items about
which they are required to ask and write; thus, it is a guided type of writing activity in the

form of a description, and learners are required to write sentences using countable and
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uncountable nouns and indefinite articles — a, - an; therefore, this exercise involves the

communication key competence, grammatical, lexical and orthographic competencies..

Ex.6) Writing a recipe - in this exercise learners are required to write down a recipe with

given cues such as, grade, add, then mix, etc. The pre-writing activity takes the form of a
listening exercise in which learners tick what ingredients they hear and listen to the recipe
instructions. It is a guided activity and the text type is instruction; it involves the orthographic,
lexical and grammatical competence since learners need to use countable and uncountable
nouns with a few, a little, some and any and indefinite and definite articles; the exercise also
involves the discourse and functional (macrofunctions) competences (since the instructions

need to be logically ordered) and the communication key competency.

Ex.7) Comparing seasons, food, etc. - from areas such as two kinds of seasons, or two kinds

of food etc., learners are required to choose two and compare them with each other using
sentences with comparative adjectives (cooler, nicer, more beautiful, etc.) for example
“Summer is hotter than winter.”; it is a free writing activity in the form of a description and
involves the grammatical, orthographic, lexical competencies and the communication key
competence. The pre-writing activities for this exercise consist of the previous two speaking
activities in which learners compare adjectives and two parts of their country.

Ex.8) Comparing vour_life - in this exercise learners are given pieces of sentences for

example, young/person/in class and they are required to write true sentences using superlative
adjectives (youngest, oldest, etc.); therefore, it is a guided writing activity in the form of a
description involves the grammatical, lexical, orthographic and communication key
competencies. This exercise does not have a pre-writing activity; however, it has a follow up

activity in which learners are required to compare their answers with their partner’s answers.

Ex. 9) The beginning of a story — learners are given the last part of a story about Doctor X

and they are required to write about what happened before. The pre-writing activity here takes
the form of a speaking exercise in which learners discuss what could have happened to the
character in the story. It is a free writing activity in the form of a story using the past simple
tense, adjectives and adverbs. Thus, this activity involves the grammatical, lexical and
orthographic competencies, the communication key competence and the discourse and
functional (macrofunctions) competencies since learners write about the development of a

story and need to logically order events in their writing.
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7.2 Evaluation of Project 2
The analysis of the writing activities in course book Project 2 confirmed that there are 9

writing activities in the course book, as indicated in the syllabus (see Appendix B).

Both guided and free writing activities are present. There is a difference in the number of the
two types of activities: four guided writing activities and five free writing activities, which
again supports Scriverner’s opinion about gradual development of writing (see Chapter 4.2)
and also supports the opinions of authors Scott and Ytreberg about providing learners with

space for trying language freely (see Chapter 4.2).

According to CEFR and the Framework Educational Programme for Elementary Education,
the activities in the course book are appropriate since the expected outcomes for Al - A2 and
foreign language stage 2 learners in term of writing concern learners being able to write about
themselves, imaginary people and everyday aspects of their lives such as jobs and places, and

describe events, activities, family etc. (see Chapters 4.1.2, 3.2.2)

The text types that learners are required to create in course book Project 2 consist of
descriptions, the beginning and end of a story and postcards, which is consistent with the
requirements set out in CEFR for Al - A2 learners in terms of writing text types in which they
should be able to ask for and provide personal details about themselves in the written form,
write numbers, dates and age etc., create letters expressing apology, write simple poems and
describe events and write short texts on everyday aspects of their environment (see Chapter
4.2). Moreover, it is also consistent with writing in a foreign language (stage 2) in terms of
expected text types, i.e. writing texts on familiar topics and writing and replying to messages.

However, there is one particular text type — instructions (ex. 6) — which is not mentioned as a
required text by either of these documents and the poem text type is not covered in the course

book at all.

All nine activities featured in the course book involve linguistic competencies, specifically the
grammatical, lexical and orthographic competencies from which the expected outcomes are
that the learners can use simple structures, in which the learner has a sufficient vocabulary
involving familiar situation and topics and has basic vocabulary for expression of everyday
needs and can write words that are in his/her vocabulary and everyday subjects (see Chapters
2.2.1;2.2.2;2.2.4).
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All nine activities focus at the development of communication competence made by the
Framework Educational Programme for Elementary Education.

Furthermore, four of the nine activities involve the pragmatic competence (CEFR), more
specifically the discourse and functional (macrofunctions) competences from which the
expected outcomes for Al - A2 learners consist of their being able to link group of words
with connectors (and, then, but) and use frequently-occurring connectors in order to tell a
story or describe something (see Chapters 2.3.1, 2.3.2).

Two of the nine activities involve the sociolinguistic competence from which the expected
outcome is that learners can perform the basic exchange of information and can make

responses to invitations, apologies etc. (see Chapter 2.1.).

Pre-writing activities are present with respect to all the free writing activities, which
corresponds to the ELT methodology of the teaching of writing; however, one of the guided
writing activities does not feature any type of pre-writing activity which, according to Scott
and Ytreberg, is in agreement with ELT methodology (see Chapter 4.2.1). However, if the
teacher agrees with the approach of Raimes and Harmer, this means that even guided
activities should have pre-writing activities; thereby not conforming with the ELT

methodology of the teaching of writing.

Follow up activities are not present in the book for any free writing exercises, therefore
supports the opinion of Scott and Ytreberg, about not insisting on re-writing (see Chapter
4.2).

To summarise, the writing activities in Project 2 correspond with the Common European
Framework Educational Programme for Elementary Schools in terms of requirements and
difficulty for A1 - A2 and foreign language stage 2 with respect to writing, and is in
agreement with ELT writing methodology in that it covers guided and free writing activities.
With concern to pre-writing activities, it depends on the opinion of the teacher as to whether
the course book is in agreement with ELT writing methodology. The book covers a variety of
text types required from learners and one that is not specifically required. Overall, the course
book Project 2 should promote the development of writing skills and is suitable for Al - A2

foreign language stage 2 learners.
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8 THE COMPARISON OF THE PROJECT 1 AND PROJECT 2
COURSE BOOKS

The Project 1 and Project 2 course books form part of the same set of course books (5 in
total) created by Tom Hutchinson; as the names of the course books imply, Project 2 follows

Project 1.

The most apparent difference between these course books consists of the total number of
writing activities - Project 1 has at least two writing activities in each unit and 17 writing
activities in total; however, Project 2 has only nine writing activities in the whole book with
either one or two activities in each unit. Both course books include guided and free writing
activities: in Project 1, the number of guided writing exercises is higher by three activities,

and in Project 2, the number of free writing exercises is higher by one activity.

As each course book continues, there is a shift in the difficulty of the writing exercises, i.e.
Project 1 starts with a guided introduction and a free introduction and continues to guided and
free descriptions; thus, the exercises become harder as the book progresses. Project 2
continues from Project 1 and starts with a free description. It then moves on to more difficult
text types, such as stories, postcards and instructions; thus, in this book too there a clear
progression in terms of the level of difficulty of the writing activities. Moreover, a difference

is also apparent concerning the variety of the text types in the two course books.

There is also a change in the focus of the writing activities; in Project 1, learners write about
themselves, their partners, describe rooms in their house, create their own timetable and write
about people they know. However, in Project 2 a slight change is apparent, with greater
emphasis being placed on the learner’s imagination, i.e. writing the beginning or end to a
story, or writing using knowledge of the world, e.g. writing about how birthdays are
celebrated.

Furthermore, Project 1 contains pre-writing activities for both guided and free writing
activities; however, Project 2 does not include pre-writing activities for one of the five guided
writing activities. A shift between the two course books is also apparent with respect to pre-
writing activities — the pre-writing activities in Project 1 mostly take the form of listening and
speaking, however the pre-writing activities in Project 2 mostly consist of reading and
speaking; therefore, both course books include speaking as a pre-writing exercise, but there is

a change concerning the occurrence of listening and reading as pre-writing activities.
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In Project 1, the activities involve the linguistic and pragmatic competencies and there is no
activity aimed at the sociolinguistic competencies; however, Project 2 includes two activities
which aim at sociolinguistic competence. Thus, there is also a slight change in terms of the

knowledge of learners.

To conclude, in the previous chapters in which the course books were evaluated separately
(see Chapters 6.2 and 7.2), it was established that both of these textbooks conform with the
requirements of the Common European Framework and the Framework Educational
Programme for Elementary Education in terms of Al - A2 and stage 1 - 2 learners;
furthermore, the writing activities in both books are well structured in terms of guided and
free writing and there is a shift in difficulty, topics, text types and requirements concerning
the knowledge of learners between the two course books - thus, should gradually help

learners with the development of their writing skills.
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CONCLUSION

Writing is undoubtedly one of the most important language skills, it serves many purposes
and is present in our everyday lives; therefore, writing should be included in the learning and
teaching of foreign languages. The course book plays an important part in language teaching

and provides the teacher with valuable support in the English teaching process.

This Bachelor paper analyses and evaluates two English course books, which are used at
Ceska Tiebova Nadrazni elementary schools in 5™ and 6™ grade. These course books are
Project 1 and Project 2, both created by Tom Hutchinson. The analysis reveals that the course
books are colourful, well-structured and, importantly, contain organised sections which

practice various language skills separately.

Writing activities are featured in both course books, and both cover different types of writing
activities, i.e. guided writing and free writing. In addition to a clear difference in terms of the
degree of difficulty between the two books, it was apparent that as each book progresses,
there is a gradual and logical change in terms of the difficulty of the various tasks.

Project 1 contains more guided writing activities than free activities, whereas with respect to
Project 2 the situation is reversed; thus, there is a clear expectation that progress has been
made in terms of the writing of learners. Furthermore, the level of difficulty of the text types
increases markedly in both course books. Project 1 starts with introductions and continues to
descriptions, whereas Project 2 includes text types such as descriptions and postcards and
continues to stories; therefore, not only is there progress within in each book, but progress is

accompanied by a higher degree of text variety in Project 2.

A focus on the development of writing skills was apparent not only from the types of writing
and the text types, but also from the change in the focus of the writing activities. Project 1 is
concerned with the learner and the people in his/her immediate surroundings, however,
Project 2 also involves using the learner’s own imagination and providing information on the

country in which the learner lives.

Furthermore, a change is also evident in terms of the involvement of the communicative
language competence; the first book comprises the linguistic and pragmatics competencies
only while the second book involves both of these competencies in addition to the

sociolinguistic competence.

48



Both course books feature pre-writing activities for all the free writing tasks and Project 1
also includes pre-writing activities for all the guided activities; however, in Project 2 there is
one exercise in which pre-writing activities are not included which is or is not in agreement
with the ELT methodology for writing, according to the opinion of individual teachers. No
follow-up activities are included in the book which, again, in terms of corresponding to ELT
methodology, depends on the opinion of the teacher.

The text types featured in both course books conform to the requirements of the Common
European Framework and the Framework Educational Programme for Elementary Education
in terms of difficulty and text type; however, one of the text types required by these
documents is not covered in the course book, i.e. a poem, and one of the text types featured is
not required by either of these documents.

No perfect course book exists. Teachers must choose their course book carefully; however, in
terms of the development of writing as a skill, the writing activities contained in course books
Project 1 and Project 2 are aimed at helping learners and should help develop their writing
skills.
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RESUME

Prvni kapitola bakalaiské prace se zabyva Spoleénym evropskym referenénim ramcem pro
jazyky, ktery slouzi jako ndstroj pro vyucovani jazykti v Evropé. Tento referencni ramec
propojuje Skolni systémy v Evropskych zemich a snazi se o uceleni vyuky jazyka v celé
Evropé tak, aby jednotlivé vzdélavaci systémy méli stejné oznaéeni pro urovné jazyka zaku a
stejné pozadavky na tyto urovné. Dale je v prvni kapitole uvedeno, kdo je podle tohoto
dokumentu zak zakladni $koly a jakych znalosti by tento Zak mél dosahovat na dané drovni
v jazyce jako celku. V tomto referenénim ramci nalezneme také komunikativni jazykové

kompetence.

Druha kapitola se vénuje piimo komunikativni jazykové kompetenci. V ni jsou rozepsany
kompetence, které se poji s psanim a jejich oCekavané vystupy u zaku Al a A2. V této
kapitole jsou tedy popsany lingvistické, sociolingvistické a pragmaticke kompetence a déle
kompetence do nich spadajici.

Lingvistické kompetence mtzeme dale klasifikovat na lexikalni, ktera se tyka slovni zasoby
jazyka a schopnosti ji vyuzit. Gramatickou, kterd je znalosti jazykovych prostiedkd a jeji
schopnost vyuzivat. Schematickou, do které patii ovladani a uspofadani vyznamu.
Ortografickou kompetenci, ktera zahrnuje znalost a produkci symbold, z nichz se sklada
pisemny text. Dalsi kompetence jako jsou fonologicka a ortoepicka nejsou v praci zminény,

protoze nesouvisi s psanim.

Sociolingvistické kompetence se zabyva znalostmi, které jsou zapotiebi ke zvladnuti uzivani
jazyka vramci spolecenskych dimenzi. Tyto kompetence se dale zahrnuji lingvistické
markery socialnich vztaht, tedy napiiklad vybér pozdravii nebo zpiisobu osloveni. Retové
zdvofilostni normy dulezité k tomu, aby se zamezilo pfimocaré aplikaci, jednad se tedy o
pozitivni zdvofilost nebo negativni zdvotilost. Dale do téchto kompetenci patii také vyrazy
lidové moudrosti, coz jsou ustalena slovni spojeni vyjadiujici napiiklad obecné sdilené
postoje. Kompetence rozdilti ve funkénich stylech, dialekt a ptizvuk. Posledni dvé jmenované
kompetence nejsou v této praci rozepsany, jelikoz jsou neumérné k urovni psani zaku A1-A2

nebo se nepoji s psanim.

Pragmatické kompetence se zabyvaji znalosti zaku s principy sdéleni, patii do nich diskursni
kompetence, ktera je schopnosti uzivatele uspotadat véty tak, aby vytvofil koherentni celek.

Funk¢ni kompetence se zabyva mluvenym a psanym projevem K ur¢itym funkénim téelm.
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Tteti kapitola se vénuje Ramcovému vzdélavacimu programu pro zakladni Skoly. Ten ma
Géinnost na statni urovni, je to dokument vztahujici se k vyuce na zakladnich $kolach v Ceské
republice. Na zaklad¢ tohoto vzdélavaciho programu si poté kazda skola vytvaii individualni
Skolni vzd&lavaci programy, podle kterych se na dané $kole vyuduje. Zakladni vzdélavaci
program zmifuje klicové kompetence, které by se méli rozvijet v pribéhu celého
vzdélavaciho procesu az po dospélost. Z téchto kompetenci je v této praci popsand pouze
komunikativni kompetence, ktera v Ramcovém vzdélavacim programu poskytuje informace o
tom, co by m¢l byt zak schopen umét po dokonéeni povinné zakladni $kolni dochazky. Jedna
z dovednosti, které by zak mél byt schopen a kterd je zde obsahla, je vyjadfit svij nazor
Vv psané form&. Ramcovy vzdélavaci program také definuje vyuku ciziho jazyka na zakladnich
Skolach, pii ¢emz vychazi ze Spolecného evropského referenéniho programu pro jazyky.
Upfestiuje ocekavané vystupy znalosti v cizim jazyce rozdéleného do dvou stupii. Prvni
stupen se tyka zaka od prvni do paté tiidy a druhy stupein popisuje oekavané vystupy zaku
Sestych az devatych t¥id. V obou téchto stupnich jsou popisovany ocekavané vystupy
feGovych dovednosti, poslechu s porozuménim, éteni s porozuménim, mluveni a psani. V této
kapitole jsou popsany pouze oc¢ekavané vystupy tykajici se psani, protoZe na psani je prace

zameérena.

Ctvrta kapitola se zabyva samotnym psanim a vyuky psani. Nejdiive je v této kapitole
popsano co je to psani, jak se jeho pozice v poslednich letech zménila ve vztahu k jeho uceni
a pro¢ je psani dulezitou soucasti vyuky jazyka. Tato kapitola se dale vénuje rozdéleni typu

psani podle jejich ucelt.

Psani pro ucely uc€eni anglického jazyka, ve kterém je hlavnim cilem jeho pouZivani.
Naptiklad psani gramatiky nebo slovi¢ek kde je pfedevsim kladen diraz na ptesnost. Déle
potom psani jako dovednost, ve kterém je hlavnim cilem zlepSovani této dovednosti a
soucasné¢ vytvareni souvislého textu, pfi némz je kladen diraz na jeho celkovy smysl. V tomto

ptipad€ neni cilem gramaticka piesnost, ale smysluplnost.

Kapitola dale rozvadi, jaké jsou ocekdvané vystupy tykajici se psani podle Spole¢ného
evropského referenéniho ramce pro jazyky u zaka Al a A2. Jsou zde také popsany metody
vyuky psani. Pouzivani aktivit pfed samotnym psanim, slouzici k pfipraveé Zaka na toto psani,
zaci by méli mit ¢as si ujasnit vlastni mySlenky, napady pro dany text, zopakovani
gramatickych jevll a slovic¢ek, které by mohli pfi psani pouzit. Tyto aktivity mohou mit

nasledujici formy: ¢teni, poslechi, diskuzi ve skupinach ¢i dvojicich.
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Typy vyuky psani se dale daji délit na kontrolované, vedené a volné. Kontrolované psani se
pouziva u zakl zacate¢niku a slouzi ke cviceni mechaniky ru¢niho psani. Toto psani neni dale
rozebirano, protoze u¢ebnice Project 1 a Project 2 jsou uréeny pro zaky od patych tiid a tedy
maji s mechanikou psani relativni zkuSenost. Vedené psani slouzi k rozvoji psani, ale je pii
ném poskytovana opora ve form¢ dopliiovani textu, popisovani obrazku a psani dle osnovy.
Jsou to naptiklad cviceni na doplnovani do pfedem piipravené¢ho textu, coz je pripravuje
kjeho spravnému vytvafeni. Dal$im cvienim muze byt popisovani véci a déja podle
obrazkd, coz jim dava oporu, o ¢em budou psat, ale zaci jiz pisi sami. V této vyuce vedeného

psani mohou byt vyuzity rizné typy textu, které jsou zminény v kapitole o vedeném psani.

Volné psaci aktivity slouzi k samostatnému pouzivani jazyka, ve kterém maji Zaci mozZnost
vyzkouset si nauceny jazyk. Cviceni tykajici se volného psani mohou byt ve formé¢ e-maild,
pohlednic, dopist, vtipi, popist, basni, nebo dialogi, se kterymi jsou zaci Seznameni
v mluvené podobé¢ a tedy na zakladé této znalosti je vytvareji v psani podobé. Na konci této
kapitoly jsou zminény ocekavané a zvladnutelné typy textd pozadované ve Spolecném

evropském referenénim ramci pro jazyky pro zaky na Urovni Al a A2.

Pata kapitola a posledni kapitola teoretické ¢asti se zabyva uéebnicemi a jejich hodnocenim.
Na zacatku této kapitoly je popsano co je to ucebnice a jaké mohou byt jeji pozitiva tykajici
se vyuky anglického jazyka, role ucitele pii vybéru uebnice, souasny market ucebnic a
jejich zaméteni. Napiiklad zaméfeni na gramatiku, slovi¢ka nebo témata. Ucitel musi pfi
vybéru ucebnice vzit v potaz organizaci knihy, socidlni a kulturni hodnoty, Groven jazyka
zaku, cenu a dale také piisluSenstvi k dané ucebnici. Musi védét, zda obsahuje pracovni sesit

pro zaky, nahravky, popiipadé metodickou piiruc¢ku pro ucitele.

Déle je v péaté kapitole obsazeno, jak se mutze ucéebnice v hodindch anglického jazyka
vyuzivat a je zde zduraznéno, ze ucebnice neurcuje cile hodiny, ale je podptrnym
prostfedkem, ktery se d& dale upravovat, k dosazeni cilu ucitele. U¢itel miiZze upravovat psaci
aktivity v uc¢ebnici zménou vyznamu zadani ukolu podle toho, jaké tim ucitel sleduje vyukove
cile. Napriklad, jestli ucitel v dané aktivité¢ klade diraz na gramatickou pfesnost nebo na
obsah textu jako takového. Hodnoceni ucebnic zalezi na kritériich uclitele, na co se chce
soustiedit a co je pro n&j dulezité pii vyuce anglického jazyka. Ucitel mize hodnotit uéebnice
dvéma zpiisoby, impresionistickym zplsobem a podrobnym zplisobem. Impresionisticky

zpusob poskytuje pouze obecné sezndmeni s obsahem vV ucebnici. Podrobné hodnoceni
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ucebnice, které poskytuje informace o zpracovani materidlu a d4 se v ném zjistovat napiiklad

rovnovaha rozdéleni aktivit obsazenych v ucebnici.

Na zakladé celé teoretické Casti jsou vytvorena Kritéria pro hodnoceni psacich aktivit
v ucebnicich Project 1 a Project 2, coz je cilem teoretické ¢asti. Tyto kritéria jsou kli¢ova pro

praktickou ¢ast této Bakalaiské prace.

Prakticka ¢ast Bakalarské prace se zaméfuje pfimo na analyzu a hodnoceni psacich aktivit ve
vybranych ucebnicich. Cilem praktické Casti je zjistit, zda ucebnice Project 1 a Project 2

napomahaji k rozvoji psaci dovednosti.

Prakticka ¢ast této prace méla za cil zjistit, zda aktivity v u¢ebnicich poméhaji rozvijet psani.
Kapitola Sesta, prvni kapitola praktické ¢asti, se vénuje popisu uéebnice Project 1, jeho

provedeni, organizaci, vzhledu a po¢tu psacich aktivit uvedenych v obsahu.

Nésleduje analyza psacich aktivit v ucebnici a jejich zatazenim dle typu (volné nebo vedené),
urenim typu textu, kompetencemi pouzivanych Vtéto aktivit¢ a typem aktivit

ptredchazejicich psani a jejich formu. Kazda z aktivit je zde popsana samostatné.

Po analyze pfichazi samotné hodnoceni ucebnice zohlediiujici vSechny aktivity spole¢né.
Jsou zde rozebirany dle kritérii, vzniklych z teoretické ¢asti prace. Jsou okomentovany typy
aktivit a jejich pocet, ktery je ve skute¢nosti o tfi aktivity vys$i nez ucebnice uvadi v obsahu.
Z ucebnice dle analyzy vyplyva, ze zde ptevladaji vedené psaci aktivity, coz je v souladu
s metodikou uceni psani. Dale jsou zde rozebirany typy textt nachazejicich se v ucebnici a
jejich popis. Je zde zkoumano, zda by mélo dochazet ke zlepSeni psani a zda jsou aktivity
vhodné pro zaky na dané Urovni Al. Také je zde uvedeno, jaké komunikacni jazykové
kompetence jsou zapojeny do aktivity. Z analyzy vyplyva, Ze v Project 1 jsou zastoupeny
kompetence lingvistické, pragmatické. Z klicovych kompetenci je zastoupena kompetence
komunikativni. Jsou zde rozebrany aktivity piedchazejici psani, z nichz vyplyva, ze

nejcastéjsi formy jsou mluveni a poslech.

Sedma kapitola, se v€énuje uéebnici Project 2, navazujici na piedchazejici Project 1a je urcen
pro zaky A1l az A2. Tato kapitola za€ina popisem knihy, jejim feSenim organizace, vzhledem,
a urenim poctu psacich aktivit a srovnanim skute¢ného stavu poctu aktivit v ucebnici
s aktivitami uvedenymi v obsahu. Dalsi podkapitola se posouva k analyze jednotlivych

aktivit. Urceni typu textu, typu psaci aktivity (vedené a volné), ur¢eni kompetenci v danych
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aktivitach (lingvistickeé, sociolingvistické, pragmatické) a také kli¢ovou komunikativni

kompetenci. Jsou zde urovany a popisovany formy aktivit predchazejicich psani.

Tato kapitola pokrac¢uje hodnocenim ucebnice. Zohledinuje vSechny aktivity jako celek. Je zde
zminéno, Kolik psacich aktivit je v dané ucebnici, Vvjakém jsou poméru, zda pievladaji
vedené, ¢i volné psaci aktivity. Zde vidime, Ze v psani za¢inaji pfevladat volné aktivity. Jsou
zde popsany slozitéjsi typy textl, coz odpovidad vyssim naroklim na psani zaka. Z typu aktivit
predchazejici psani je v této ucebnici preferovano vice mluveni a ¢teni. Dale jsou zde popsany
jazykové komunikaéni kompetence (lingvistickd, sociolingvisticka, pragmatickd) pouzivané
v aktivitich a kli¢ova komunikativni kompetence, tyto kompetence jsou porovnavany
s o¢ekavanymi vystupy z danych kompetenci a o¢ekavanymi s vystupy tykajicich se psani dle
Spole¢ného evropského referenéniho ramce pro jazyky a Ramcového vzdélavaciho programu
pro zakladni skoly. Z tohoto porovnani vyplyva, ze ucebnice ma aktivity strukturované tak,
aby odpovidali pozadavktim téchto dokumentu tykajici se typt textd a obtiznosti a dale, Ze by

mély poméahat v rozvoji psaci dovednosti.

Osma a posledni kapitola se vénuje porovnani obou knih a snazi se odpovédét na otdzku ze
stanovenych kriterii. Zda dochéazi k rozvoji psani pomoci téchto dvou ucéebnic. Zde je
zohlednéno kolik psacich aktivit se nachadzi v kazdé ucebnici a jejich porovnani. Mohu
konstatovat, ze ucebnice Project 1 obsahuje vice psacich aktivit a pfevladaji zde vedené psaci
aktivity, zatim co Project 2 obsahuje vice volnych aktivit. Pfi porovnani typu textu je ziejmé,
ze Project 2 zahrnuju vice typt textl psacich aktivit jako piibeh, pohlednice atd., na rozdil od
prvni ucebnice, ve které jsou zastoupené pouze dva typy textu, coz jsou piedstavovani a
popis. Z rozdilu mezi aktivitami ptedchazejicimi psani je patrné, Ze mluveni je zastoupeno
v obou ucebnicich, ale v uéebnici Project 1 pfevladaji aktivity poslechové, zatimco v druhé
ucebnici jsou spiSe ve formé ¢teni. Porovnani tykajici se zahrnutych kompetenci vyplyva, ze
Project 2 zahrnuje stejné kompetence, jako Project 1, ale navic jeSt¢ vyuziva
sociolingvistickou kompetenci zaku. Z vysledkt vyplyva, Ze ucebnice jsou strukturovany tak,

aby napomaéhaly rozvoji psani jako dovednosti zaku.
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APPENDICES

Appendix A: Project 1 syllabus

Unit topic

Contents

Vocabulary and
pronunciation

Communication and skills

Culture, Across
the curriculum,
Project

Introduction
p4

Workbook p2

Friends and
family p16

Workbook p12

3 My world p28

Workbook p22

alan
Imperatives
Plurals
There'is...
There are...

be: long and
short forms,
affirmative,
negative and
questions

Possessive
adjectives: my,
your, he, she,
it, our; their
Possessive ‘s
Yes / No and
Wh- questions

have got:
affirmative,
negative,
questions
Position of
adjectives

Numbers 1-100 p8
The alphabet p10

Pronunciation:
Short vowels

N lel Il ol Ial 1ol p5
Long vowels:

Al laid 15/ il 131 p7
the alphabet p10

Countries p16
Family p18
Days of the week p22

Pronunciation:
word stress 19

M and /i/ p21
Sentence stress p23

Technical equipment:
computer, television,
radio, etc p28

Pets p30

Adjectives p33
School subjects p34
Pronunciation:
Sentences p29

Yes / No questions p31
/r/ and /I/ p33

/t§/ and /d3/ p35

Speaking:

Greeting people p4

What's this? p6

Giving instructions p7

What's your phone number? p8
What's ... in English? p10
Describing a picture p11
Listening:

Phone numbers p8

Fizz Buzz p9

Speaking:

I’'m not from China. p17
Whose is this? p19
Who are you? p21
Listening:

Who are the new students? p21
Birthday requests p23
Writing:

Introducing people p17
New students p21

The radio callers p23

Reading:

Erica’s school p34

Speaking:

Game: /'ve got ... p29

Have you gota ...? p31
Describing a picture p33
Comparing school timetables p35
Listening:

What has Pradeep got? p29
Erica’s timetable p35

Writing: Comparing pictures p33; Your

timetable p35

Culture:
Names and titles p12

Across the curriculum:
Maths: sums p13
Project:

About me p15

Song

There were ten in the
bed p15

Culture:

What's your address? «
p24

Across the curriculum:
Geography:

the world p25

Project:

My family p27

Song

My Bonnie p27

Culture:
Schools in England
and Wales p36

Across the curriculum:
Science: we are
animals too p37
Project:

My school p39

Song

My favourite day p39
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Unit topic Grammar

4 Time p40
Workbook p32

Telling the time

Prepositions of
time

Present simple:
affirmative,
negative and
questions

5 Places p52
Workbook p42

Prepositions of
place

Thereis/are ...
Can/can’t

& People p64
Workbook p52

Have got
and be for
describing
people
Present
continuous
affirmative
negative and
questions

How much is
P

Vocabulary and
pronunciation

Time p40
Daily routines p42

Pronunciation:
rhythm and stress p41

/ol p43
/v/ and /ou/ pAS
Wh- questions p47

Furniture p52, pSS»
Parts of a house p 54
Places in a town p56

~ Pronunciation:

Word stress p53
/o/ and /5:/ p55
/f/ and /s/ p57

" can/can't p59

Describing people p64
Clothes p70

Pronunciation:
Vowel sounds p65

Phonetic alphabet
revision p67 .

The letter ‘i' p69
Syllables p70

Pp14, 26, 38, 50, 62, 74

Communication and skills

Reading:
Pradeep’s day
Free time activities p44

Speaking:

What time is it, please? p41

When is Mark‘s hockey lesson? p41
Asking and answering about the
things you do p47

Listening

What time do you hear? p41

Oscar and Pilar's day p43

What do Pavel and Chinda do? p45

Wiriting: Write about the time of
activities p41

Describe your typical day p43
What Pavel and Chinda do p45

Reading

Amy’s house p54

Label the flat p55

Speaking:

Asking and answering about where
things are in a town p57

What can you do? p59

Listening: -

Where are the things (in a room)? p53
Where things are in a town p57
Writing:

Where things are p53

Describing a room in your house p55
What your partner can do p59

Reading:

Saturday morning p66 -

The king’s clothes p71

Speaking:

Comparing a picture and a friend p65
In a shop p67

Talk about your life p69

Act the King'’s clothes p71

Game p78

Listening:

Drawing a picture p65

Shopping p67

Writing:

Describing a person p65

Write about your life p69

Write about your partner’ life p69

Workbook: p65

Culture, Across
the curriculum,
Project

Culture:
Sport p48

Across the curriculum:
Music: musical
instruments p49

Project:

Sports p51

Song:

If you're happy and
you know it p51

Culture:

British houses p60
Across the curriculum:
History: place names
p61

Project:

Your town p63

Song:

Qur town p63

Culture:

People p72

Across the curriculum:
Art: describing people
p73

Project:

People p75

Song ‘

Head, shoulders,
knees and toes p75

A,
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Appendix B: Project 2 syllabus

Unit topic Grammar

Introduction be
p4 can

Workbook p2 have QOt.
questions

Present simple:
Affirmative,
negative and
questions p9

1 My life p8
Workbook p4

Yes / no and
wh- questions
p13

Adverbs of
frequency p15

Ordinal
numbers p10

Present
continuous p20
questions and
short answers
p23

Present
continuous V.
present simple
p25

Object
pronouns p27

2 Animals p20

Workbook p14

3 Holidays p32 Past simple
Workbook p24  [EERGER
Regular verbs
p34

Irregular verbs
p36

Contents

Vocabulary and
pronunciation

Greetings p4

What's your name? p4
Rooms and possessions p6

Pronunciation:
Spelling and sound p7

Months of the year p10
Dates p10

Housework p14

Pronunciation:
Phonetic alphabet p9

th /6/ and /&/ p11

Intonation: yes / no
questions p13

Animals pp21, 24

Pronunciation: Syllables
p21

Stress and rhythm p23
Syllable stress p24

Holiday transport p34
Holiday problems p36

Pronunciation:

Weak and strong forms
p33

-ed endings p35

Negative auxiliaries p37

Communication and skills

Speaking:

Greetings p4

Asking for sports centre
membership p5

What's in your bag? p7

Reading:

Birthdays p11
Speaking:
Important dates p11

What do you usually do? p15

Listening:

Dates p11

What does Jessica do? p15
Writing:

Birthdays p11

Reading:
Meerkats p25
Chicken Licken p26

Speaking:

Game: What am 1? p21
Listening:

What are the animals? p21

Talk about favourite animals p25

Writing:
The ending of a story p27

Reading:
Dominic’s holiday p33
Helena’s holiday p34

Speaking:

Where were you...? p33
Who was the man? p35
Talking about a holiday p39

Listening:

To a sports instructor p33
A holiday p39

Writing:

Mr X p35

A holiday postcard p37

Culture, Across
the curriculum,
Project

Song
Hokey Cokey p7

Culture:

A typical year in Britain
/ festivals p16

Across the curriculum:
Science / Maths:
measuring time p17
Project:

A year in my life p12
Song

Friday, I'm in love by
The Cure p19

Culture:

Animals p28

Across the curriculum:
Biology: animal
classification p29
Project:

Animals p31

Song

Kookabura sits in the
old gum tree p31

Culture:
British holidays p40

Across the curri :
History: transport p41
Project:

Holidays p43
Song

Runaway train p43
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4 Food p44
Workbook p34

Countable and
uncountable
nouns p44

a/an p45
Some / any p47

How much 2/
How many ?
p49

Articles: a / an,
some, the p51

A little, a few
p51

5 The world
p56

Workbook p44

How questions
p56
Comparative
adjectives p59
Superlative
adjectives p61

As ... as p63

6 Entertainment
p68

Workbook p54

Going to p69

Adjectives and
adverbs p71

Vocabulary and
pronunciation

Food pp44, 46

Pronunciation:
Phrasal stress p45

/tf/ and /d3/ p47
/Al pA9

Words with the same
sound p51

Geographical names p56-

The weather p58
Adjectives p59
Pronunciation:

Stress and rhythm p57

/2:/ p59
Syllable stress p61
Vowel sounds p63

Types of TV programmes

p68

Types of films p72

Pronunciation:
Sentence stress p69

The letter /t/ p71
The letter ‘a’ p73

Rhythm p75

PPIS, 30, 42,54, 66, 73

Communication and skills

Reading:

Stone soup p46

Speaking:

Asking for things in a café p45
Acting oyt the story p47

How many ... do you eat? p49
Listening:

What do people have for lunch?
p45

A shopping list p47

Alice’s recipe p51

Writing:

What you eat p49

Writing a recipe p51

Reading

The UK p57

Puzzle p61

Speaking:

Comparing seasons, food, etc p59,
Comparing your life p61

Listening:

The UK p57

As ... as p63

Writing:

Comparing seasons, food, etc p59,
Comparing your life p61

Reading:

Doctor X p70

Speaking:

What are you going to do? p69
Acting a story p71

Arranging a meeting p75
Listening:

What are the people going to do?
p69

Why can’t Liz...2 p73

What are people going to do? p75
Writing:

The beginning of a story p71

Workbook pGs
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Culture, Across
the curriculum,
Project

Culture:
Meal times p52

Across the curriculum:
Geography: food from
around the world p53

Project:
Food p55

Song
Sausages and
ice-cream p55

Culture:
The USA p64

Across the curriculum:
Geography: east and
west p65

Project:

My country p67
Song

This land is your land
p67

Culture:
The British cinema p76

Across the curriculum:
History / Art: the Greek
theatre p77

Project:

Favourite forms of
entertainment p79

Song
Act naturally p79



Appendix C

PROJECT 1

Ex.la

p. 17

Ex.1b

p. 17

Ex. 2

p. 21

Ex. 3a

p. 23

Ex.3b

p. 23

Ex. 4

p. 33

Ex. 5

p. 35

Ex. 6

p. 41

Ex. 7

p. 43

COMMUNICATIVE
LANGUAGE
COMPETENCE

Sociolinguistic
competence

Linguistic competence

Pragmatic competence

KEY
COMPETENCIES

Communication
competency

ELT
METHODOLOGY

Pre-writing activities

Guided writing

Free writing

TYPE

Introduction

Description

Story

Letter

Postcard

Dialogue

e-mail

joke

poem
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PROJECT 1

Ex. 8a

p. 45

Ex.8b

p. 45

Ex. 9

p. 53

Ex. 10

p. 55

Ex. 11

p. 59

Ex. 12

p. 65

Ex. 13

p. 69

Ex. 14

p. 69

COMMUNICATIVE
LANGUAGE
COMPETENCE

Sociolinguistic
competence

Linguistic competence

Pragmatic competence

KEY
COMPETENCIES

Communication
competency

ELT
METHODOLOGY

Pre-writing activities

Guided writing

Free writing

TYPE

Introduction

Description

Story

Letter

Postcard

Dialogue

e-mail

joke

poem
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Appendix D

PROJECT 2

Ex. 1

p. 11

Ex. 2

p. 27

Ex. 3

p. 35

Ex. 4

p. 37

Ex.5

p. 49

Ex. 6

p. 51

Ex.7

p. 59

Ex. 8

p. 61

Ex. 9

p. 71

COMMUNICATIVE
LANGUAGE
COMPETENCE

Sociolinguistic
competence

Linguistic competence

Pragmatic competence

KEY
COMPETENCIES

Communication
competency

ELT
METHODOLOGY

Pre-writing activities

Guided writing

Free writing

TYPE

Introduction

Description

Instruction

Story

Letter

Postcard

Dialogue

e-mail

joke

poem
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