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ANNOTATION

This diploma thesis deals with online social media called YouTube and its role in secondary
school students life. The thesis is divided into two main parts. The aim of the theoretical part is
to introduce key aspects of the thesis, such as lifelong learning, interest as a source of motivation
and YouTube as a modern medium used in informal learning of English language. Practical
part deals with multiple-case study of secondary school students and their relationship to

YouTube as a learning material.
KEY WORDS

YouTube, lifelong learning, informal learning, interest

ANOTACE

Tato diplomova prace se zabyva internetovym serverem zvany YouTube a jeho roli pfi
samouceni se anglického jazyka u studentil sttednich Skol. Diplomové prace je rozdélena na
dvé casti, teoretickou a praktickou. Hlavnim cilem teoretické ¢asti je predstavit kli€ové pojmy
jako je celozivotni vzdélavani, zajem jako aspekt motivace a YouTube jako moderni médium
vyuzivané Vramci informalniho uceni se anglickému jazyku. Prakticka cast ptedstavuje

ptipadovou studii, které se zacastnilo patnact student stiednich skol.
KLiCOVA SLOVA

YouTube, celozivotni vzd€lavani, informalni vzdélavani, zajem
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1 INTRODUCTION

The diploma thesis deals with the issue of YouTube, which is an online video sharing website,
and its role in informal learning of English as a foreign language concerning secondary school
students. The main aspects of this thesis concern informal learning, interest and YouTube as a

part of students’ leisure time they spend with English.

The overall aim is to introduce the aspects of informal learning and interest, and how these are
involved with the process of learning a language throughout online technologies - in this case,
YouTube.

The content of this theses is divided into two main parts. The theoretical and practical part.
Firstly, the concept of lifelong learning, being it a feature of the 21 century modern life, is
introduced and described. Secondly, the theoretical part deals with lifelong learning based on
the concept of 21% century context. The attention is also focused on informal learning in contrast
to formal and non-formal learning. The next chapter focuses on the issue of interest when
learning a language. Online technologies and their importance at these modern times are
described in the following chapter. The last part of the theoretical part is devoted to YouTube,
to its definition, content and the reason why it is considered to be a modern learning medium

nowadays.

In the practical part of the thesis, the core of the research is based on a multiple-case study.
Theoretical outcomes are researched by in-depth interviews with secondary school learners who
have been purposefully chosen for the research and who have voluntarily participated. The main
aim of the practical part is to find out what type of a relationship students have with YouTube,
in which ways do they encounter YouTube in their leisure time, and what role YouTube has in
their way of learning English. The first part of the practical part describes the research
background, the research method and the piloting part of the research. The second part focuses
on analysing the interview outcomes based on the categories which resulted from coding the

interviews.
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2 THEORETICAL PART

2.1 LIFELONG LEARNING

Lifelong learning has become one of the most immanent feature of modern life of the 21st
century. In the knowledge society, the most successful is the one who goes hand in hand with
the development of knowledge.

Nowadays, the concept of “knowledge society” becomes quite frequent and that it suggests that
learning and the knowledge became the key feature as for the development of an individual, as

well as for the development of societies themselves. (RabuSicova, Rabusic, p 25, 2008)

Rabusicova and Rabusic also suggest that “modern societies become, ideally speaking, societies
of individuals who are constantly learning.” (RabusSicova, Rabusic, p. 26, 2008) In this
paragraph, the definition of lifelong learning comes from RabusSicova and Rabusic (2008, p.
25):

—Lifelong learning is ideally considered to be an ongoing process, but in reality it is a
constant alert of a human being to learn, rather than constant studying. That is why it is
connected with lifelong learning rather than education — to stress the importance of
teaching activities of each individual, activities that are not organized — such as an
individual learning throughout work, or through social or cultural interactions. —

There are three types of characteristics that define the whole concept of lifelong learning.
(Rabusicova, Rabusic, 2008, p. 27) The first one is the fact that learning is not only based in
school setting — but it is also happening during the whole person’s life. Because of considering
the whole person’s life, the sector of other education, such as adult education, is necessary to
develop. The development of traditional school setting is necessary as well. School institutions
should not only provide the learners with certain type of knowledge and skills, but most
importantly they should provide the learners with key competences for independent learning to

happen.

—The process of learning cannot be strictly connected only to school institutions. It is a

process which is present throughout the whole person’s life. It can take many forms and
functions.” — (Zounek and Sudicky, 2012, p. 2)

12



The second characteristic is that it is not only formal learning, but it takes into account other
types/forms of learning, such as non-formal and informal learning. Those types are described

in the following chapters.

The last — third characteristic, concerns the learning possibility for each individual, without any
differences that concerns the age, interest, talent or status of each person. It stresses the
importance of focusing on the utmost educational development of each individual.

The reason why the attention is paid to lifelong learning is because online technologies (as are
described in following chapters) enhance the process of lifelong learning. There are countless
educational materials which one can use and work with at any given time and thus learn
constantly their whole life. The learning activities of each individual when talking about
lifelong learning are not necessarily of organized manner. People learn through their everyday

activities (for example at work or at any social encounters). (Zounek and Sudicky, 2012)

It was already mentioned that lifelong learning can occur in several forms of learning: formal,

non-formal and informal learning. These forms are described in the following chapter.

2.1.1 Three types/forms of learning

As Rabusicova and Rabusic (2008, p. 26) suggest, the concept of lifelong learning has requested
the differentiation in learning types. With this in mind, three types of learning have been
created. Those are: formal learning, non-formal and informal learning. They also claim that
those types do not occur as isolated types, but that they penetrate during human’s life. Those

types are described in detail in the following paragraphs.

2.1.2 Formal learning

In order to define the specific terminology connected to informal learning, it is necessary to
describe the terms in comparison with other types of learning. In this paragraph, the term formal
learning is going to be described. Formal learning is “purposive learning that takes place in a
distinct and institutionalised environment specifically designed for teaching/training and

learning, which is staffed by learning facilitators.” (Chisholm, 2007, p. 58)

This author also suggests that these learning facilitators should be specifically qualified for the

particular sector they work in. She also ads that learning aims should be externally set and the

13



learning progress monitored. The last fact that is mentioned is that much of the formal learning
is compulsory. Halliday-Wynes and Beddie (2009, p. 2) define formal learning as “learning
through a program of instruction in an educational institution, which is generally recognised in

a qualification or a certificate.”

Rabusicova and Rabusic (2008, p. 27) claim that the formal learning is the most effective when
it is connected to cognitive, abstract and evaluative educational function. It is best represented

in school education. It helps to create and accumulate knowledge.

2.1.3 Non-formal learning

Another term comes in light when considering the types of learning. This term is called: non-
formal learning. (Chisholm, 2007, p. 58) defines non-formal learning as a purposive but
voluntary type of learning taking place in a “diverse range of environments and situations for
which teaching/training and learning is not necessarily their sole or main activity.” She also
adds that the learning activities are planned, but seldom structured by curriculum subjects.
Other definition of non-formal learning comes from Halliday-Wynes and Beddie (2009, p. 2),
they explain the term simply as “learning through a program that is not usually evaluated and

does not lead to certificate.”

Rabusicova and Rabusic (2008, p. 27) claim that non-formal learning is the most effective when
the education function is psychomotor, concrete and skill oriented. It is represented by teaching
technologies connected to a specific job. In general, it enhances practical skills which are

necessary for different activities people might experience during their life.

The last type, informal learning, is described in the next chapter separately since it is one of the
key aspects of this thesis. It is described in connection to leisure time as well due to the

following part of the thesis: YouTube and its importance in learners’ life.
2.2 INFORMAL LEARNING

2.2.1 Definition

Informal education is defined by Chisholm (2007, p. 58) as following:

—This is non-purposive learning which takes place in everyday life contexts in the family,
at work, during leisure and in the community. It does have outcomes, but these are seldom
14



recorded, virtually never certified and are typically neither immediately visible for the
learner nor do they count in themselves for education, training or employment purposes.—

Halliday-Wynes and Beddie (2009, p. 2) defines informal learning simply as learning which
results from daily activities, such as work, family or leisure. They also suggest that this type of
learning embraces activities such as: reading, watching television, listening to the radio,

learning from family, friends and co-workers and using computers or the internet.

Rabusicova and Rabusic (2008, p. 27) claim that informal learning is the most effective if its
function is affective learning. It is represented by sociocultural learning among family

members, peers and in any community. In general, it enhances mainly emotions.

Main participants in informal learning are family, school, organization for informal learning,

other subjects and other social influences. Pavkova defines informal learning as following:

- it happens outside of obligatory schooling,
- it happens outside of direct family impact,
- itis institutionally ensured,

- itis realized mainly in leisure time activities. (Pavkova, et. al., 1999, p. 39)

Informal learning offers the opportunity for learners to spend the leisure time rationally, to form

valuable interests, to develop specific abilities and consolidate moral qualities. (Pavkova, et.

al., 1999, p. 39)

Learning outside of school setting has a very active character. (Pavkova, 1999, p. 51) The author
also claims that the activities of informal learning are those types which promote relaxation,
recreation, social interaction and hobbies. All those activities should be in alignment with the

principle of voluntariness.

In case of informal learning, Pavkova (1999, p. 74) suggests that there are all types of learning
varieties, such as sensorimotor learning, social learning and learning by solving problems.
Sensorimotor learning takes places in many activities in which learners acquire or improve
motoric competences. A great deal is based in learning by solving problems. It is informal
learning which brings many opportunities for learners to solve problems and learn with this
strategy. It enables learners to find and individually and creatively solve the particular problems
in terms of their own learning process.
15



2.2.2 Leisure Time

As it was already stated in the chapter above, informal learning happens mainly in leisure time

activities. For this reason, this chapter is a component of the diploma thesis.

Leisure time is, as a part of human life outside of time spent working (such as going to school
or work) and time connected with biophysical needs (such as sleep, food and hygiene), family
time, household time and other necessary duties, happening outside of time spent in work.
(Hajek et. al., 2011, p. 10)

Pavkova et. al. (1999, p. 15) explains the term ‘leisure time’ in comparison to time spent
working on one’s responsibilities. Leisure time is a type of time in which one voluntarily
chooses the activities he or she would like to do. Those activities should bring us the sense of

satisfaction and relaxation.

Opaschowski (in Hajek et. al. 2011, p. 10) describes the following as functions and

opportunities which occur in leisure time:

- relaxation

- compensation (frustration and disappointment removal)
- education

- contemplation (finding the meaning of life)

- communication (social interactions)

- participation (participating in social development)

- integration (stable family life)

- enculture (self-development, creativity in arts, sports, technical or other activities)
To sum up, the reason why leisure time is described in connection to informal learning and ...

Pavkova (1999, p. 48) describes several principles which should be followed in order to

implement informal learning.

The principle of pedagogical influence of leisure time
The principle of voluntariness

The principle of activeness

A e

The principle of self-realization
16



The principle of diversity, curiosity and attraction
The principle of interest specialization

The principle of perceptiveness

© N o O

The principle of a social contact

It is suggested that there is the necessity of pedagogical influence in order to encourage a child
to use his or her leisure time rationally. Each child should have the opportunity to spend the

leisure time purposefully — this right is enshrined in Convention on the Rights of the Child.

The principle of voluntariness is considered to be fundamental. It means that children take part

in activities voluntarily.

The principle of activeness means that children should be active in all of the learning phases,
such as planning, preparing, realization and evaluation. It is necessary to promote initiation,

creativity, autonomy and participation.

The next principle, principle of self-realization, means to structure each activity in order for
all children or learners to succeed in them. Simply said, considering informal learning — a child
who does not excel in formal learning, excels in this type of learning. Experiencing success is

a significant aspect in learners’ mental development.

Diversity, curiosity and attraction are essential in terms of the content of informal learning.
Those aspects contribute to regeneration of mental and physical state of a person and they

diminish exhaustion.

Satisfying, instigating and developing interests are among these principles the most important,

they build the most fundamental part of the informal learning content.

The issue of perceptiveness is important in the sense that it not only focuses on the rational
part of a human’s development, but also on the emotional part. It is suggested that informal

learning activities should create only positive emotional experiences.

Lastly, leisure time activities should encourage a social contact. Each child should be a part of

a community, be accepted and have its own place in the particular social group.

17



2.3 INTEREST

Having in mind the fact that interest is one of the principles that are fundamental part of informal

learning, it inevitably has to be described.

Schiefele claims that the issue of interest has a long tradition in psychology. He cites the words
by Herbart, who he claims is “one of the early pioneers of modern psychology”. According to
Schiefele, Herbart’s view of interest was that it is related to learning in that sense that it “allows
for correct and complete recognition of an object, leads to meaningful learning, promotes long-
term storage of knowledge, and provides motivation for further learning. (Schiefele, 1991, p.
300)

Dewey’s Interest and Effort in Education (1913) stands as a fundamental work of modern
interest research. He defines interest as “being engaged, engrossed, or entirely taken up with an
activity, object or topic”. He suggests that learning which is based only on effort is mechanical
and done without any mental purpose or worth, whereas learning through interest is active,
based on real objected and has high personal meaning. (Dewey, 1913, in Schiefele, 1991, p.
300)

Hidi and Baird divide interest into two main categories: individual interest and situational
interest. They describe individual interest as the one which “endures over time”. In contrast to
this type, they describe situational interest as one which is more “momentary and situationally
bound” — it might be a reaction to something in a situation (such as in conversation, video, or
an object). (Hidi and Baird, in Harackiewicz and Hulleman, 2009, p. 42) According to
Harackiewicz and Hulleman, situational interest can further develop into individual interest. As
an example, they provided the following situation: watching a movie about Civil war (situation
interest) develops to enduring interest in American history. They follow the theory of Lewian
social psychology that it is “the interaction between the person and the object that determines
the extent of interest development”. (2009, p. 43) Hidi and Reninger introduce three key factors
which contribute to interest development, those factors are: knowledge, positive emotion, and
personal value. They claim that once someone learns about a topic, they became more skilled
and knowledgeable and the increased knowledge can “bring about positive affect as individual

feel more competent and skilled through task engagement”. They also claim that people usually

18



spend more time with the activity. (Hidi and Renninger, in Harackiewicz and Hulleman, 20009,
p. 43)

Interest is a mental resource for learning, Schiefele (1991, p. 316) suggests that it enables
students to adapt a motivational orientation for learning, which than “codetermines the level of

comprehension, the use of learning strategies and the quality of emotional experience.”

Hidi and Baird (in Harackiewicz and Hulleman, 2009, p. 43) also claim that once someone is
interested in something, it is “a mental resource” which helps him or her with learning and thus

succeed in a performance.

Interest is considered to be a source of motivation in learning. (Kelnarova, Matéjkova, 2010)
Geofry Petty (2009) believes that learning becomes fun and enjoyable for students once they
are interested in a particular activity, it motivates them to learn more about certain topic or an
issue. He describes several reasons that students have for wanting to learn, among these are
“What I am learning is interesting and appeals to my curiosity” and “I find that the learning
activities are fun”. (p. 51) He claims that learning can “satisfy the natural curiosity we feel
about many subjects.” (p. 45) He also provides several ways which might increase student
interest in school subjects. For example: focusing on real world aspects, use student’s creativity
and self-expression, make students active, make the learning relevant to the students’ lives and
give the subjects human interest. Considering the human interest, he believes that something is
more interesting if it is seen from “the point of view of the individuals it affects.” (p. 53) Petty
even compares the impact of academic and popular non-fiction on students. He adds that

students learn effectively when they learn general ideas based on concrete examples.

In short, Petty believes that students interest increases whenever they are able to relate the
subject of learning to their own personal lives, he adds that the topics that are especially

motivating and interesting are controversial, ethical or personal issues.
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2.4 ONLINE TECHNOLOGIES AND INFORMAL LEARNING

2.4.1 Learning in the 21% century

Since the 90s, there has been certain tendencies considering what kinds of knowledge and skills
are necessary for people living in 21st century. This issue is known as 21% century skills.
(Zounek, Sudicky, 2012) Skills are defined by Pricha (2003, p. 49) as the ability or competence
to do certain activities (such as reading, solving certain problems). They are divided into two

groups: intellectual and sensorimotor.

Key competences corresponding to the development of a person living in 21% century were
designed by Anderson (in Zounek and Sudicky, 2012, p. 6). The term “key competence” is
defined by Prucha as knowledge, skills and abilities which are used in common life situation.
They are not connected to a particular subject matter, but they should be acquired throughout
the whole educational process. (2003, p. 99) Based on the definition, skills and competences

are considered synonyms. Anderson identified the following key competences:

- Communication: In this category, not only the construction of logical structures is
present, but also the ability to conclude the outcomes of different sources as well as to
pay attention to the particular participant of the communication. The ability to use digital
technologies in order to communicate is adequate also.

- Creativity: The stress is placed on innovation, because creativity and innovation are
understood as key characteristics of knowledge.

- Cooperation: Cooperation is what large institutions seek for when searching for
employees. They stress the importance of team work and coordination.

- Critical thinking: It concerns mainly the ability to use critical approach when searching
for information.

- Technical literacy: This is not about the ability to use the settings of modern
technologies, mainly because they become outdated quickly. It is about the ability to
learn and be ready to use such technologies which are necessary for school or work

related performance.

20



2.4.2 Online technologies

When talking about informal learning, a massive role in its process belongs to online
networking. In this modern world, there is a vast desire for knowledge and information.
Halliday-Wynes and Beddie (2009, p. 7) claim that “one of the easiest ways to access
information is through online technology, including social networking sites.” Zounek and
Sudicky (2012) define online technologies as wide range of tools, applications, systems and
services which were designed and operated mainly in digital sites (such as the internet). As an
examples, they provide the reader with statistics: Google has over 9 million users monthly in
Australia. Facebook had up to May 2008 2.5 million members. They also stress the ongoing

expansion of YouTube and its ‘how to’ videos.

Online technologies offer many opportunities for long-life learning process, not necessarily in
traditional formal setting. There are many different sources — such as e-books, databases,
encyclopaedias, blogs, news portals, or even online educational courses. Modern technologies
are not limited by any opening hours — it makes it available at any time for the potential user.
(Zounek and Sudicky, 2012, p. 7)

The fact that the space for informal learning is constantly developing shows the accession of
mobile phones. Social networking is accessible anytime once having a mobile phone or web
access. (Halliday-Wynes and Beddie, 2009). Lorenz (2010) elaborates on the fact that lifelong
learning is closely connected to online technologies, or technologies in general. He suggests

that new technologies demand new ways of acquiring knowledge.

When considering online social networking sites, one must be careful in using the provided
information. Halliday-Wynes and Beddie (2009, p. 8) say that there are risks with “the variable

quality of information and instruction conveyed in this unregulated environment”

2.4.3 Digital natives

The apparent change in the learning environment has already been discussed in the introduction
part of this seminar paper. In the last couple of decades, all types of social areas had changed

owing it to the development of digital technologies. (Zounek and Sudicky, 2012, p. 16)

Prensky (in Zounek and Sudicky 2012, p. 16) defines two metaphoric types of digital

generations, the current generation is called ‘digital natives’ and the preceding generation
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‘digital immigrants’. He defines digital natives as those learners who “grow up with this new
technology. They have spent their entire lives surrounded by and using computers, videogames,
digital music players, video cams and tools of the digital age.” Digital immigrants, on the other
hand, are mainly people of older generations who got in touch with digital technologies in their

older years. (Prensky, 2001, p. 1)

Young learners of this modern era have several features in common which correspond with the

ability of using online technologies, those features are:

- Multitasking, multi-processing (Learners do not have problems with solving several
problems simultaneously. They manage to quickly cross from one problem to another.)

- Visual information (Learners prefer visual materials or auditory materials, such as
videos rather than learning from a written text. They excel in visual and auditory
learning style.)

- Visual-spatial competence (Learners are able to interconnect the virtual and physical
world.)

- Interactive activities (Learners prefer the activities which are interactive and which are
promoted by the internet rather than activities which are individual or individualised.)

- Discovery-based learning (Described below)

Brown (2002) defines three dimensions which characterize the shift in life and learning of

digital natives. Those three dimensions are:

- Literacy and its evolving
- Discovery-based learning
- Bias toward action

The first dimension, literacy and its evolving, is not about the ability to read a text, but the
ability to read multimedia information. It is considered not easy to understand such information.
The web content changes rapidly and desires fast orientation in the vast amount of information.
(Brown, 2000, p. 14)

The following dimension, discovery-based learning, suggests that in the internet environment,
the learning process is not linear and thus happening in the form of more or less random

discoveries. It makes the learner to be intuitive in his or her own learning. Critical thinking is
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an essential aspect in this issue as well. Learners have to distinguish between appropriate and

inappropriate references. (Brown in Zounek and Sudicky, 2012, p. 18)

The last dimension is a bias toward action. Brown (in Zounek and Sudicky, 2012, p. 18)
suggest that learners nowadays do not read instructions or manuals. They simply learn by the
process of discovering the outcomes of the particular activity. The process of learning and the
whole functioning in the digital sphere is based on solving of concrete problems.

On the other hand, there are several features which show learners’ weaknesses. Those might

be:

- only short-term concentration

- lack of reflexion

- not a critical approach towards the quality of references

- insufficient competence in evaluating online information
(Zounek and Sudicky, 2012, p. 19)

However, Zounek and Sudicky (2012) also claim that there is no unity in those characteristics.
For example, some authors are strongly for the idea that learners are able to distinguish between
appropriate and inappropriate information provided online. While the others hesitate. Zounek
and Sudicky also suggest that it is important not to generalize the learners. Individuals and its
differences are far more important than the aspects of a generation as whole. It is necessary to
pay attention to the individual learners, their characteristics, needs and preferred learning styles

— those aspects are reflected in the ability of using online technologies.

2.4.4 Personal Learning Environment (m-learning)

In connection to informal learning and leisure time, the term m-learning offers its place. M-
learning is defined by Herrington (in Lorenz, 2010) as “any form of learning that is happening
via using mobile devices”. This means that learning can take place in any time — whether the
devices are used for example during traveling or sport activities. The difference is, that it is no
longer connected only to a desktop computer and site connection. The learner decides when
and where he or she would like to learn and thus it makes him or her more independent. Lorenz
defines mobile devices as those featuring wireless networking. He also suggests that those

devices are usually called handheld devices because they are usually pocket-sized. Other
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features which they offer are displays and some form of a keyboard. Those devices might be:
mobile phones, mp3 players, flash disks, iPods, E-book readers, smartphones, laptops and
tablets.

Zounek and Sudicky (2012, p. 125) claim that the reason why m-learning is becoming more
and more popular is because these technologies offer interesting abilities for learners as well as
teachers. They also say that for the learners, it enables them to interconnect digital (online)
educational sources as well as those printed ones and thus provide the learners with many
possibilities. They add that m-learning can be implemented from pre-schools to long-life
learning. On the other hand, the problem of excessive dependence on the digital world arises

when speaking about m-learning.

The reason why m-learning is mentioned in the thesis is due to the fact that YouTube is mainly

being used by mobile devices in general, as it is described in the chapter concerning YouTube.

2.4.5 Social media

Having in mind that this thesis deals with a platform called YouTube, it is necessary to define

what social media is in order to fully understand the concept of YouTube.

Zounek and Sudicky (2012, p. 106) talk about so called “online social sites” which they define
as “a form of an online service which enables communication and information sharing”. They
add that social sites usually have two main features, these are: communication and sharing of
diverse information. The communication must take place between the users and is often
influenced by the focus of the site. Concerning the information sharing, it can take the form of

videos, short messages or music recording.

Mayfield (2008) provides several characteristics which social media (““as a group of new kinds

of online media”) share. Those characteristics are:

- participation
- openness

- conversation
- community

- connectedness
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Considering participation, it means that everyone who is in some way interested, contributes
and provides feedback. As Mayfield suggests, it “blurs the line between media and audience.”
With this in mind, social media are open to feedback and participation. He points that traditional
media are based on the content being distributed to an audience, whereas social media is more
of a “two-way conversation”. The term community speaks for itself. It means that social media
allows to form communities and communicate effectively. They (the communities) share
common interests. By connectedness, most kinds of social media can use links to other sites,

resources and people.

Miller (2016) defines social media in the following way. He claims that the most important
thing that makes social matter these days is not its form (whether it is Twitter of Facebook), but
it is its content that matters. He also suggests that it is the world that changed social media and
not vice versa. For the social media to be clearly defined, one must go back in time before it
existed. There were two ways for people to communicate while using media. The first way was
“public broadcast media” (such as television, radio and newspapers) and the second one was
“using media that facilitated private communication between people” (a telephone
conversation). This is called dyadic communication — simply because it was “uncommon to
create group-based interactions within media such as the telephone” (p. 2). And in this point,
he stresses the importance of the internet. Once the internet was accessible to a lot of people,
these two ways started to change. The change was mainly in the sense that instead of individuals

communicating among each other, there started to appear groups of several people.

Mayfield (2008) divides social media into seven categories. However, he does stresses the
importance of innovation and change in the future, since this topic is vastly developing. Those

categories are:
1. Social networks

Users within these sites can create their own web pages and connect with friends to
communicate and share content. The largest social network is Facebook nowadays. The
probable reason why Facebook is very popular is that it allows users to create an account and
it allows for users to create and develop applications and run them on Facebook without being

charged.
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2. Blogs

Blogs are the most known form of social media. Users create articles and post them online in
form of a journal, with the most recent post being the first one to appear. There are many types
of blogs — this is because of the variety in users’ age, background and interest. Examples of

blog types are: personal, political, business and mainstream media blogs.
3. Wikis

In this website, the users have the opportunity to add content or to edit information on them.

The best known is Wikipedia (online encyclopaedia).
4. Podcast

By podcasts is defined audio and video files that are accessible by subscription. Mayfield says
that the subscription is the element which makes the podcast effective. The subscription means

that those who produce podcasts can create regular audience.
5. Forums

These are areas created for online discussion, usually based on a specific subject and they are

an important part of online communities.
6. Content communities

Content communities are defined as “communities which organise and share particular kinds
of content. The most popular tend to form around photos (Flickr), bookmarked links
(del.icio.us) and videos (YouTube).” Mayfield (2008, p. 24) also suggests they look similar to
social networks, however, the difference is that content communities are “focused on sharing a

particular type of content.”
7. Microblogging

This type is called ‘micro’ because the blogging is restricted to small amounts of updates which

are distributed online.
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However, Miller suggests that those platforms should not be described in separation. Miller
created a term ‘polymedia’ which means that in order to properly understand them, they cannot

be isolated because “the meaning and use of each one is relative to the others”. (Miller et al.,

2016, p. 4)

Keen and Carr (in Cann, 2011, p. 11) provided several factors which concerns the critique of
social media. Among the several factors they talk about are the issues of privacy, information
overload, loss of an authoritative perspective, banality, growth of technology and work/life
balance. Some people might believe that it might be damaging to use technology in every aspect
of one’s life. The issue of the public and private space and misusing of such data is also
represented there. They also claim that social media are “suitable only for entertainment rather
than professional research” because of “short-form individual contributions”, they consider
social media trivial in nature. This connects to the information overload, they claim that each
minute, 24 hours of video are being uploaded on YouTube. Considering the loss of an
authoritative perspective, they claim that social media offer the place for everyone’s content
which they want to publish or share. Work and life balance is self-explanatory, by spending
great amount on social media, it may blur the distinction between work and time spent outside

of work.
25 YOUTUBE

In this chapter, the core of the diploma thesis is elaborated on in detail. Firstly, the definition of
YouTube is presented. The definition is then followed by describing the evolving process of
YouTube and description of why it is considered a popular social platform nowadays.

2.5.1 Definition

YouTube, which was founded in June 2005, is a video sharing online community. It enables its
users to produce videos. (Prensky, 2010) Mayfield (p. 24, 2008) describes YouTube as the
“world’s largest video sharing service, with over 100 million videos viewed every day.” He
adds that YouTube started as a small private company, but in the year of 2006, it became

Google’s property.

Burgess and Green (2009) claim that at the very beginning of the YouTube existence, the

website provided “a very simple, integrated interface within which users could upload, publish,
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and view streaming videos without high levels of technical knowledge.” However, it is
necessary to mention that YouTube develops and nowadays, with the technical possibilities for
people, this have changed. They also suggest that YouTube set no limits on the number of

videos which the users could upload.

Anderson (in Prensky, 2009) defines YouTube as “the new text”. It means that even though in
some videos do contain text, but to get the message of the video, one needs only to watch and
listen. Prensky (2009, p. 3) adds that, concerning the education side of watching the videos,
“writing and reading are very artificial and unnatural ways to communicate, store and retrieve
information” and he also claims that speaking and listening are “more native to the human
brain.” He points that texts are generally moving more to forms of short video clips. To
conclude his thought, he believes that for a lot of people of 21st century, reading and writing

are not the most suitable ways to communicate their thoughts and ideas.

EDUCAUSE Learning Initiative (ELI) (2006) claim that YouTube offers for users to: “post and
tag videos, watch those posted by others, post comments in a threaded-discussion format, search
for content by keyword or category, and create and participate in topical groups.” YouTube
users can also search their favourite individuals who post videos and subscribe to them.
Subscribing, by clicking the ‘subscribe’ button, means that every time a new video produced

by the particular individual is posted, it is shown in the user’s subscription box ready to watch.

By providing the definition of subscribing, it is necessary to define the terminology concerning
YouTube for understanding the following paragraphs. Firstly, with having the YouTube as a
complex system defined, the definition of a YouTuber should be explained. YouTuber is a user
of the YouTube website who creates and uploads videos in which he or she appears and has his
or her own YouTube channel. On the other hand, a subscriber is someone who has a YouTube
account and is subscribed to YouTubers’ channels. A subscriber can simultaneously be a

YouTuber and vice versa.

Another point is that there is a distinction between a traditional celebrities and YouTube
celebrities. Due to a large number of subscribers, some YouTubers are considered to be a
celebrity or a role model. Burgess and Green (2009, p. 24) say that YouTube has its own
“internal system of celebrity based on and reflecting values that don’t necessarily match up
neatly with those of the ‘dominant’ media.” That is because the YouTubers are not “famous for
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being famous” but mostly they are known for doing something that is “unlikely to accrue

prestige in the traditional media or arts industries.”

2.5.2 YouTube Development

The importance of YouTube development is necessary when considering the popularity of
YouTube. As already stated, YouTube was launched in 2005. Since then, a lot of changes
happened. Burgess and Green (2009, p. 1) suggest that the most important change came in
October 2006 when Google acquired YouTube. They continue that by November 2007, it
became “the most popular entertainment website in Britain” and in the beginning of 2008, it
was consistently in “the top ten most visited websites globally.” By April 2008, there were up

to 85 million videos posted on YouTube.

It is important to notice that these statistics comes from the year 2009. Nowadays, in the year
2017, it is apparent that the number of views grew rapidly. Burgess and Green (2009, p. 6) agree
that YouTube is “unstable object of study” due to its “dynamic change (both in terms of videos

and organization), and a diversity of content.

Burges and Green try to provide an answer to why YouTube became that highly popular. They

suppose that the success of the site is based on “four key features” implementation by Gannes

(2006). Those are:

- Video recommendations via the ‘related videos’ list
- Anemail link to enable video sharing
- Comments (and another social networking functionality)

- Embeddable video player

However, those features were created in the year 2006. Nowadays, there are more features
which help with sharing the videos, thus making it more popular. YouTube works on its own,
as a popular social community itself, however, YouTube connects with major online social
networks (OSNs) — such as Facebook, Twitter, and Google+ “to facilitate off-site diffusion.”
(Wattenhofer, 2012, p. 1)
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2.5.3 YouTube content

Considering its content, there are “thousands of short films from people’s own video cameras,
webcams and camera phones.” (Mayfield, p 24, 2008) But not only that, even some TV shows
have their clips posted on there. There are several kinds of YouTube videos, ranging from the

more general terms such as music, entertainment, comedy to more specific ones.

This paragraph deals with the most common categories in connection to the content which is
being produced on YouTube. This division comes from the source called Social Blade, a

website certified by YouTube itself. The categories listed by this site are the following:

- Auto and Vehicles - News and Politics

- Comedy - Non-profit and Activism
- Education - People and Blogs

- Entertainment - Pets and Animals

- Film - Science and Technology
- Gaming - Shows

- How to and Style - Sports

- Music - Travel

In this following section, the most popular types of videos these days are described specifically.
According to Asano (2017), there are thirteen types of videos which are highly popular and
receive the most amount of views. He says that throughout the ten years in which YouTube
developed, “the YouTube’s community have completely redefined entertainment, learning,
shopping and more.” In what way, the YouTubers have changed that is described with the help
of the video types he proposes. The following table (Table 1) demonstrates the thirteen most

popular videos on YouTube.
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Table 1 Thirteen most popular videos on YouTube!

Thirteen most popular videos on
YouTube of 2016

Product Review Videos

How-To Videos

Vlogs

Gaming Videos
Comedy/Skit Videos
Haul Videos

Memes/Tags

Favourites/Best Of

© X N o g A W N

Educational Videos

-
©

Unboxing Videos
Q and A Videos
Collection Videos
Prank Videos

-
=

|
ro

-
w

1. Product Reviews Videos

In this type of videos, YouTubers usually review some type of a product. The type of product
varies — from make-up products to electronics. This influences the potential buyer (the one who
watches the video) and thus it is a very important element for company’s advertisement. That

is because people rely on the truth of the information the YouTubers provide.
2. How-To Videos

In this case, the how-to videos are of many genres as well. Essentially, these videos educate the

audience how to do specific tasks - whether it is a make-up tutorial, a cooking video or learning

1 The 13 Most Popular Types of YouTube Videos. Mediakix - Influencer Marketing Strategy [online]. 2017 [cit.
2017-06-25]. Available at: http://mediakix.com/2016/02/most-popular-youtube-videos/#gs.IXLMcQQ

31



technical skills. Those videos earn lots of views because the content is watched repeatedly for
proper understanding.

3. Vlogs

Vlogs, e. g. ‘video blogs’ contain several clips from everyday life of a YouTuber. The content
Is considered to be authentic and unscripted. The format is similar to reality shows — millions

of subscribers watch these ‘video diaries’ regularly.
4. Gaming Videos

These videos focus on gaming, gameplay or gaming lifestyle culture and they include so called
“Let’s Plays, walkthroughs, machinimas and reviews of new games and gaming products.”
(Asano, 2017) To understand the video concept, it is necessary to define those subgenres. ‘Let’s
Play’, usually shortened to LP, is a subgenre of gaming videos defined as “series of videos or
screenshots, documenting a playthrough of a video game, usually including commentary by the
gamer.” Those types of videos usually contain humour, frustration and other types of emotions
by the gamers and their subjective experience with the game. ‘Walkthrough’ videos, however,
differ from LP in that sense that they provide the viewer with an objective strategy guide for
the game. The last important term concerning gaming videos is so called ‘machinima’. It is
defined as “the use of real-time computer graphics engines to create a cinematic production”
and videos games generate the computer animation. The words machine and cinema created its
name. In other words, it is “a process of making real-time animated films by utilizing the 3D
graphics technology of computer games.” Asano claims that YouTube gamers (those who play
the games and film themselves and then post the video on YouTube) and their gaming channels
“remain one of the most popular types of YouTube videos, with top YouTube influencers

reaching billions of followers (subscribers) and fostering unparalleled levels of engagement.”
5. Comedy/SKit Videos

These types of videos are most likely to achieve so called “viral status” which means they will
achieve a lot of views during a short period of time because of sharing the link of the video
among many followers. It is because these videos are “creative comedic videos and content
featuring entertaining skits. Asano even claims that many YouTubers who create such content

are becoming more popular than traditional celebrities.
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6. Haul Videos

In these types of videos, YouTubers show a product that they have recently purchased. Those
products might be of make-up, clothes, homeware or technology types. This kind of videos is
closely connected to product review videos, simply because YouTubers usually provide a brief
review of the product they have bought. The reason why these videos are mainly of beauty,
fashion and lifestyle is because YouTubers show “exciting new products” and they inform the

audience about “upcoming trends”.
7. Memes/Tags

Memes and tags Asano defines as “funny, socially-relatable and often demographic-specific
pieces of content shared across social channels and networks.” In practice, it means that
YouTubers take turns in producing their own version of a specific meme video and create their
own content based on the overall concept. For example, the most popular meme or tag video is
“Draw my life” in which YouTubers narrate their whole life in an animated form. Another
example is “50 facts about me” in which they simply list 50 random and interesting facts about

themselves and share them with their audience.
8. Favourites/Best Of

Along with product review videos and hauls, favourites or best of videos contain similar
content. In favourites videos, YouTubers usually regularly (once a month, yearly, etc.) share
with their audience products which they have been using and liking. Thus, they share the
potential quality of a products which might make the audience to purchase the products. Again,

those videos are usually of beauty and lifestyle nature.
9. Educational Videos

In educational videos, the main importance is not only on the content (which is highly essential,
of course), but also on the form of the videos. These videos are usually edited in an eye-catching
way, they are, as Asano says, “thought-provoking, interesting and entertaining.” He also claims
that this content receives a lot of views because of providing the audience with information,

answers and with random facts in an interesting format.
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10. Unboxing Videos

In an unboxing video, YouTubers record themselves whilst they open a product for the very
first time. Thus, the audience can see the first impression and reaction, the excitement, which
makes the form of videos highly interesting for the viewers. This type is again very similar to
a product review video. In this type, brands can make a profit of it simply because they can
increase the visibility for product and services.

11. Q and A Videos

Viewers are often intrigued to know a lot more about their favourite YouTube starts. They can
ask them in the comment section under every video the YouTubers made. Some YouTubers
ask the viewers on Twitter to leave them some question they would like to know the answers
to. Asano says that unlike the ‘traditional celebrities’, YouTubers are in a direct contact with

their subscribers.
12. Collection Videos

Make-up, clothes, accessories, homeware and technology. Those are primarily the products
YouTubers show in their collection videos. As Asano says, showing their collection is also a
little about the products reviews but mostly about the YouTubers’ preference and taste. In these
videos, YouTubers talk the viewers through the products they have been collecting for a long
period of time.

13. Prank Videos

Probably the most popular videos on YouTube, or at least the ones mostly shared and liked, are
prank videos. Prank is a silly trick that you play on someone to surprise them. YouTubers
usually pranked each other, or their family and friends. Sometimes they prank unsuspecting

members of the public and by sharing the craziest pranks, they receive a large number of views.

One group, which is missing from his distinction and which does receive a lot of views as well,
is a group of music videos. The reasons why they are considered to be of a popular videos to

watch are the following two tables presented below.
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The data represented in both the tables are extracted from Social Blade website. The website
compiles data from YouTube, Twitter and Instagram and uses the data to make statistics
considering the progress and growth of each sites. The first table, Table 2, represents top ten
most viewed YouTube Channels. There are representatives of videos connected to music (such
as JustinBieberVEVO, KatyPerryVEVO, T-Series, and netd miizik), sports (such as WWE),
gaming (PewDiePie), entertainment (Fun Toys Collector Disney), and education

(LittleBabyBum). As one can see, the music category is covered the most.

Table 2 Top 10 Most Viewed YouTube Users?

Top 10 Most Viewed YouTubers
User Video Views So Far
1. | T-Series 16,452,708,733
2. | PewDiePie 14,977,896,328
3. | JustinBieberVEVO 14,763,602,941
4. | WWE 14,051,580,084
5. | Fun Toys Collector Disney 12,687,965,080
6. | netd miizik 12,362,598,151
7. | LittleBabyBum ® 11,874,605,606
8. | Get Movies 11,628,271,604
9. | KatyPerryVEVO 11,330,179,995
10. | Ryan ToysReview 11,339,818,398

The following table, Table 3, represents top ten most subscribed YouTube channels. The
representatives are similar to the preceding table, however, there are few which are different.
There are also representatives of music videos (JustinBieberVEVO, RihannaVEVO,
TaylorSwiftVEVO, OneDirectionVEVO), following by comedy channels (Smosh),

entertainment channels (HolaSoyGerman), news (YouTube Spotlight), gaming videos

2 Social Blade YouTube Stats. YouTube, Twitch, Twitter and Instagram Statistics [online]. [cit. 2017-04-20].
Available at: https://socialblade.com/youtube/top/100/mostviewed
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(elrubiusOMG) and movie produced by YouTube (YouTube Movies). In this statistics, music

channels again prevail.

Table 3 Top 10 Most Subscribed YouTubers®

Top 10 Most Subscribed YouTubers

User Subscribers
1. PewDiePie 54,532,957
2. YouTube Movies 46,492,140
3. HolaSoyGerman. 31,441,092
4. JustinBieberVEVO 28,197,926
5. YouTube Spotlight 25,523,716
6. RihannaVEVO 24,426,920
7. elrubiusOMG 23,829,381
8. Smosh 22,610,851
9. TaylorSwiftVEVO 21,882,610
10. OneDirectionVEVO 21,755,500

To summarize the YouTube chapter, the reasons why YouTube was chosen to be the source for
this research are based on the characteristics and description of YouTube. As it was already
stated, YouTube is considered a highly popular social platform among young people nowadays.
Asano (2017) even said that during 2015 and 2016, the amount of people watching TV channels
on YouTube increased up to 50 % and people who watch YouTube content via television

screens doubled. He adds that those people watch YouTube especially in prime time.

Not only that, Briinner (2013) claims that YouTube is an authentic teaching material and offers

rich multicultural content. This content is available — one can use it anytime, anywhere and

3 Social Blade YouTube Stats. YouTube, Twitch, Twitter and Instagram Statistics [online]. [cit. 2017-04-05].
Available at: https://socialblade.com/youtube/top/100/mostsubscribed
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most importantly, YouTube is free. These are the main reasons why this research focuses on
young people, their interest in YouTube videos and how it affects their learning of English.

2.6 CONCLUSION OF THEORETICAL PART

Learning in the 21% century offers many materials to choose from as a basis for the learning to
happen. Online technologies are one of the possible sources for learning. The concept of
lifelong learning needs to be taken into consideration when focusing on learning in the 21%
century. The ongoing process of acquiring knowledge is based on new online technologies

people need to learn to use.

Informal learning is considered to be a part of an everyday life aspect of many people. The issue
of using online technologies is inevitable when talking about informal learning in leisure time
activities. The term digital natives is introduced in the theoretical part of the thesis. It focuses
on people who have grown up with new technology and were surrounded by computers since
their young years. Visual information, multitasking and multi-processing are the issues which
are connected to using online technologies nowadays and might be evident factors which the

practical part of the thesis deals with.

Having YouTube as a popular social platform, the aspects of interest were explained in order
to describe student’s relationships to the network. Being able to connect to YouTube at any
time without any time restrains or fear of being charged are one of the aspects the social

platform is considered beneficial.

The intention of the practical part is to get an insight into the issue of YouTube and find out to
what extent the platform is popular amongst students of secondary schools, how often do they
use it in their leisure time, and most importantly, to what extent do they encounter English via
the videos on YouTube and how it helps them with developing their language skills. These data

were gathered in a multiple-case study research described in the following part of the thesis.
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3 PRACTICAL PART

3.1 RESEARCH AIM

This paragraph describes the research questions which this diploma thesis deals with. The
primary question is What is the role of YouTube for secondary school learners of English as a
foreign language? The other research questions which are connected to the topic are the

following:

e How much time do students spend on YouTube?
e How do they learn English via English videos on YouTube?

e What type of videos do they watch?

This research is aimed to find out to what extent is the role of YouTube important for learners
of English as a language. The intention of this research is based on learners’ experiences with
watching YouTube and how does this type of a social media help them when acquiring the
desired language. These questions are asked in order to find out how much time do learners
invest in watching the videos, what benefits does this bring them considering their knowledge
of English and how they feel about the whole concept of learning a language via YouTube in

an informal way.
3.2 RESEARCH BACKGROUND

3.2.1 Qualitative Research

With having the research questions described, it is evident that this research is of a qualitative

manner. Creswell (in Hendl, 2016, p. 46) defines qualitative research as the following:

- Qualitative research is a process of finding understanding based on different
methodological traditions of analysing a particular social or human problem. The
researcher creates complex, holistic picture, analyses different types of texts, informs
about the research participants’ opinions and ... the research in natural conditions. -

Hendl (2016, p. 46) describes that a researcher in a typical qualitative research chooses a topic
and sets several research questions. Those questions might be modified during the research
process — during the data collection and analysis. He also claims that qualitative research is

based on an intensive contact with an individual or a group of individuals. These situations are
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normal, reflects everyday life of those individuals, groups or organizations. One of the most
important benefits of a qualitative type of a research is its ability to obtain deep descriptions of

Ccases.

Sed’ova (in Svatiek and Sed’'ové, 2007) describes essential phrases of a quantitative research.

Those phrases are:

- stating the research aim,

- creation of a conceptual framework,

- defining research questions,

- choosing research methods,

- assurance of the quality of the research,
- data collection and organization,

- data analysis and interpretation,

- formulating research outcomes.

3.2.2 Case Study

This research is based on a case study research. Several learners of English as a foreign language
were asked by the researcher number of questions and based on their answers, the analysis was

conducted. The term case study research is defined in the following paragraph.

According to Gillham (2002, p. 1), the term ‘case’ means ““a unit of human activity embedded
in the real world.” He claims that that a case can be an individual, a group, institution or
community. A case study investigates the specific cases to provide answers to a particular
research topic. When taking into an account the plural number of cases, the study is called
multiple cases study. This diploma theses consist of a research based on a multiple cases study.
The aim of this study is to collect evidence to get to the “best possible answers to the research
question.” Gillham also states that it is not necessary to start the research with theory notions
stated in advance. It is because until the data are collected and understood, one does not know

what theories are sufficient and makes sense the most.
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3.2.3 Selection of cases

Having the research question stated, it was necessary to choose the cases for the research. The
selection of cases was pre-determined by several factors, which were necessary to comply to

be part of this research. Those factors were following:

- the cases are students of secondary schools,

- they watch YouTube videos in English during their free/leisure time (any type of
videos),

- they are willing to talk about their experiences, opinions and feelings about YouTube
and how it penetrates with their learning of English.

This type of cases selection has a specific terminology. Sed’ova (in Svafi¢ek and Sed’ova, 2006,
p. 75) names it the typical type of cases. This means that the research cases represent what is

the most common for the particular research issue.

The reason why the researcher decided to interview students from secondary schools was
because of the demands of the interview questions and because the researcher aimed at
obtaining profound answers corresponding to students’ experiences, expecting secondary

students to be more experienced that primary school students.

3.2.4 Description of Cases

There were fifteen of cases chosen for this research. The number represents students of
secondary schools, ranging from the age sixteen to the age nineteen. They were asked to
participate in the research and all of them agreed to be a part of it. The following paragraphs
introduce the cases.

Case 1 is a nineteen-year-old male student of a grammar school. He has been learning English
since the third grade in primary school. He has got his own YouTube account which he only
uses for subscribing to YouTube channels, to like and dislike videos and to choose videos from
his subscription box. He does not create any videos by himself at all. He was interviewed April
24, 2017.
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Case 2 is a fifteen-year-old female student of a vocational school. She has been learning English
since the third grade in primary school as well. She does not have a YouTube account and thus

does not actively participate in the platform. She was interviewed April 24, 2017.

Case 3 is a sixteen-year-old female student of a grammar school. She has been learning English
since the second grade in primary school. She has got a YouTube account but she only uses it
for subscribing to channels. She was interviewed April 24, 2017.

Case 4 is a sixteen-year old female student of a vocational school. She has been learning
English since the third grade in primary school. She has got a YouTube account which she uses

for subscribing, liking and disliking videos. She was interviewed April 24, 2017.

Case 5 is a nineteen-year-old male student of a grammar school. He has been learning English
since the third grade in primary school. He has got a YouTube account which he uses actively

for subscribing, liking and disliking videos. He was interviewed April 25, 2017.

Case 6 is a nineteen-year-old female student of a grammar school. She has been learning
English since the third grade in primary school. She has got her own YouTube account for

subscribing to YouTube channels. She was interviewed April 25, 2017.

Case 7 is a nineteen-year-old male student of a grammar school. He has been learning English
since the second grade in primary school. He has got a YouTube channel which he actively uses
for subscribing, liking and disliking videos and also to comment on the videos. He was
interviewed April 25, 2017 and was the only one from all of the cases who preferred the

interview to be in English instead of Czech.

Case 8 is an eighteen-year-old male student of a grammar school who has been learning English
since the first grade in primary school. He has got a YouTube account which he actively uses
for commenting on videos, liking and disliking videos and for an easier way of searching videos

to watch. He was interviewed April 25, 2017.

Case 9 is an eighteen-year-old male student of a vocational school. He has been learning
English in pre-school for a short period of time. After that, he started learning English again in
the third grade in a primary school. He has got a YouTube account and channel as well. He

describes himself as a passive YouTuber, once or twice a year he produces a video on YouTube.
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Other than that, he uses his account to comment on videos, dislike and like them and to
subscribe to other channels. He was interviewed May 2, 2017.

Case 10 is a sixteen-year-old female student of a grammar school who has been learning
English since the third grade in a primary school. She has not got a YouTube thus she does not

actively participate on the platform. She was interviewed May 13, 2017.

Case 11 is a seventeen-year-old female student of a grammar school. She has been learning
English since the third grade in a primary school. She has got a YouTube account which she

uses only for subscribing to YouTube channels. She was interviewed May 13, 2017.

Case 12 is a seventeen-year old male student of a vocation school. He has been learning English
since the third grade in a primary school. He has got his YouTube account and uses it only to

watch YouTube videos. He was interviewed May 13, 2017.

Case 13 is a nineteen-year old female student of a grammar school who has been learning
English since the third grade in a primary school. She has got a YouTube account which she
uses for watching, liking and disliking videos. She was interviewed May 23, 2017.

Case 14 is a nineteen-year-old male student of a vocational school. He has been learning
English since the third grade in a primary school. He has got his own YouTube channel which

he uses only to watch YouTube videos. He was interviewed May 23, 2017.

Case 15 is a nineteen-year-old female student of a grammar school who has been learning
English since the third grade in a primary school. She has got her own YouTube channel but
she does not create any YouTube videos, she uses the account only to watch the videos,

comment on them and dislike and like them.

In summary, fifteen cases were a part of this research. Ten of the cases were students of
grammar schools, the rest studied vocational schools. Considering the age of the students, the
majority of them were students of nineteen years of age. Three of the cases did not have a
YouTube account, the rest of the cases used their account for subscribing, liking and disliking
videos mainly and to comment on them. Fourteen of the cases did not create any videos, one

case created one or two videos per year.

42



3.3 RESEARCH METHOD

3.3.1 Interview

In this chapter, the method which was chosen for the research is described. Based on all the
research description above, the most suitable method to carry out the body of the research was

an interview.

Interview is the most common type of a qualitative research method. It is defined as a non-
standard interviewing of one research participant by one researcher with the help of several
open questions. In-depth interview enables to obtain data in its natural form — which is one of

the fundamental principle of qualitative research. (Svaiiek and Sed’ova, 2006, p. 159)

Svati¢ek (2006, p. 160) defines two types of in-depth interviews: semi-structured and
unstructured interviews. Semi-structured interview is based on a list of pre-planned questions
or topic and is mainly used in the case study research. This research is based on this type of in-
depth interview. The other one, unstructured interview is sometimes also called narrative
interview and is mainly used in biographic research. This research deals with the type of a semi-

structured interview.

Patton (in Hendl, 2016, p. 172) describes that there are six types of questions in interviews.

Those types of questions are:

- questions corresponding to experiences or behaviour
- questions concerning opinions

- questions concerning feelings

- questions concerning knowledge

- questions concerning perception

- demographic and context questions

Hendl (2016) claims that the type of a question helps with planning the content of the interview
and the arrangement of questions. Concerning the arrangement, he suggests that the interview
should start with questions which are based on unproblematic realities (such as experiences and
behaviour of an individual). In the following phase of the interview, the questions

corresponding to individuals’ opinions, feelings and interpretation are asked.
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The way of asking questions during an interview is also important. Hendl (2016, p. 173) stresses
that “the questions ought to be open, neutral, sensitive and clear.” He defines an open question
as question which provides the respondent with the ability to choose any direction and choice
of words. To ask several questions at once is not allowed — instead, the interviewer uses so

called ‘probing questions’. These questions are used to deepen the respondent’s answers.

The reason why the researcher decided not to use questionnaires for the core of the research
was because she wanted to obtain intense responses and be able to react to them and ask probing
questions. However, the questionnaire was used at the very beginning of the research in order
to find out the general perception of YouTube among secondary school students, as explained

in the following chapter.
3.4 RESEARCH PLAN AND PILOTING

3.4.1 Questionnaire

At the very start of the research, a questionnaire was set among secondary school students. The
aim of the questionnaire was to find out the general relationship between students and YouTube.
It was aimed to find out to what extent is YouTube considered to be a popular social media and
how often students encounter and use YouTube in their leisure time. The questionnaire was
distributed electronically amongst students and it was constructed in the Czech language to
avoid any possible misunderstanding. The questionnaire was anonymous. To see the base of

the questionnaire, see appendix A. The researcher collected 85 fulfilled questionnaires.

The questions in the questionnaire were brief and it was mainly about getting the image about
how often and how much students use YouTube and what kind of content they watch. The

questions were following:

Do you spend your leisure time by watching YouTube videos?

o o

How much time do you spend on YouTube?

o

English vs. Czech videos on YouTube, which ones do you prefer?

o

What type of videos do you watch on YouTube?
e.  Which technical devices do you use to watch YouTube videos?

In the following section, the outcomes of the questionnaire are described.
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Question 1: Do you spend your leisure time by watching YouTube videos?

From the two types of answers, ‘Yes’ or ‘No’, 83 students answered by ‘Yes’, and only 2 of

them answered ‘No’.

Question 2: How much time do you spend on YouTube?

The answers corresponding to the questions were following:

a.
b.
C.
d.
e.

more than two hours per day
one to two hours per day
several times a week

several times a month

do not watch them at all.

Concerning the first answer, 16 students watch YouTube more than two hours per day. The

second answer, 24 students watch YouTube one to two hours per day. 35 students watch

YouTube several times a week and 8 students watch YouTube several times a month. Two

students do not watch YouTube at all.
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Chart 1 The amount of time students spend on YouTube
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Question 3: English vs. Czech videos on YouTube, which ones do you prefer?
Respondents in this question answered in the following way: 35 of them prefer English
videos, 21 prefers Czech videos, 27 of them claim that the proportion of the Czech and

English videos is the same, and 2 of them do not watch any videos.

Question 4: What type of videos do you watch on YouTube?
In this question, it was again stated that several answers are possible. The options were
following: music videos, product review videos, vlogs, funny videos, educational videos,
how-to videos, gaming videos, other videos and no videos at all. Considering the others,
students were asked to add their types. Music videos contain 79 votes, product review videos
have got 24 votes, vlogs have got 30 votes, funny videos contain 54 votes, educational videos
have got 26 votes, how-to videos have got 27 votes and gaming videos have got 16 votes.
Others, which were voted 3 times, include travel videos, American show and fashion. Again,

two votes were for no videos at all.
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Chart 2 Types of videos watched on YouTube
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Question 5: Which technical devices do you use to watch YouTube videos?

This question offered several possible answers again. The list of the devices is following:

a. Computer

b. Laptop

c. Tablet

d. Mobile Phone

e. Television

f. None
The biggest number of answers got a mobile phone with 71 votes. This was followed by
laptop with 56 votes. Computer has got 31 votes, tablet 25 votes, television 17 votes and 2

votes for no devices.

To summarize the questionnaire outcomes, the researcher found out that 98 % of the
respondents spend their leisure time by watching videos on YouTube. Almost half of the
respondents, 47 %, use YouTube on a daily basis. Considering the language of the videos,
41 % respondents prefer only English videos, 32 % watch English and Czech in the same
proportion and 25 % watch only Czech videos. From the total of 85 votes, music videos
achieved the most, 79 votes, followed by fun videos with 54 out of 85 votes. Considering the
technical devices the students use the most, mobile phones and laptops are the favourites.

3.4.2 Piloting Interviews

After having the results of the questionnaire, the piloting part of the interviews had to occur in
order to find out whether the designed interview questions are valid. The researcher interviewed
the same type of a case representing the targeted group of the research. However, the person

involved in piloting did not participate in the research then as such.

In the piloting part of the interview, it was clear that the timing needed to be thought of, because
the actual time of interviewing was about ten minutes, instead of desired twenty to thirty. Not
only the timing, but the structure of the questions had to be modified as well. Some of the

questions were not exactly clear for the respondent.

See appendix B for the list of questions prepared for the interviews.
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3.5 INTERVIEW CODES AND CATEGORIES

After having the interviews transcribed, the process of coding started. Code, as described by
Lee and Fielding is “a word or a short phrase that defines in one way or another certain type
and differentiates it from the others”. (in Svati¢ek and Sed’ové, 2007, p. 212). Open coding was
chosen as the analysis of the data obtained from the interviews. Svati¢ek and Sed’ova define
open coding as the process of dividing the interview texts into individual units which are named
based on their characteristics. The interviews conducted in this study were coded in the method
called paper and pen way of coding (2007, p. 213). To see two samples of the interviews coded
in this way, see appendix C. They advices not to make the codes too general or too detailed, for
it might be difficult then to categorize the codes. However, they also mention that it is possible

at any time to back to the codes and modify them.

While coding the interviews, the researcher made a list of codes that appeared during the
coding. See appendix D for the list of the alphabetical codes. Each case is abbreviated to capital
C and its number. The following number represents each line in the transcription of the

interview for easier orientation.

To have the list of codes was necessary for the following categorization of the codes. All the
codes were grouped by similarity. Then, these codes were then assigned to a brand-new
category which is connected to the particular codes. In the following table, the list of categories

and its codes is introduced.

Table 4 - The list of categories and its codes

Time Span

Leisure Time, Leisure Time with English, Time Span

Interest

Emotions, Culture, Freedom, Friends, Fun, Information, Inspiration,
Interest, Perception of YouTube, Popularity, Relaxation
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YouTube

Advantages, Availability, Content, Criteria, Czech vs English videos,
Disadvantages, Social Media, Technical Abilities and Devices, Types of
Videos, YouTube as Social Media, YouTube Development, YouTube
Diversity, YouTube vs Another Media, YouTuber

English

Communication, English as Lingua Franca, Forms of English, Grammar,
Language Development, Learning Materials, Learning Strategies,
Learning Styles, Listening, Native Speakers, Pronunciation, Real-Life
aspects, School, Speaking, Teacher, Textbook, Understanding, Use of
English, Vocabulary

As seen in Table 4, the list of codes contains four main groups of categories. The researcher
divided the outcomes from the interviews into four main categories which are: time span,
interest, YouTube and English. The first one, time span, represents the terms such as what
leisure time means to students, how they spend their leisure time in connection to English and
how much time do they invest in the several activities in which English is present. The second
one, interest, contains the terms such as emotions, freedom, fun, friends, information,
inspiration, popularity and relaxation. In this category, the focus is on students’ affective
domain, how do they personally perceive and how they feel about the YouTube platform as
such. The third category is YouTube and it contains among others the terms as: advantages of
as well as disadvantages, the availability, content, preference between English and Czech
videos, how the students define what YouTube means to them, whether they consider YouTube
as Social Media, YouTube development and diversity and mainly the types of videos students
watch. The last category, called English, explores the following terms: use of English,
communications, several forms of English, English development, learning materials, strategies
and styles, pronunciation, real-life aspects, speaking, pronunciation, vocabulary and among
others the terms as school and textbook as well. The last category could be defined as the core
category. It contains the majority of codes. For the detailed analysis of the interviews, each

category represents one chapter in the following parts of the diploma thesis.
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3.6 INTERVIEW OUTCOMES AND ANALYSIS

As already mentioned, the following analysis is based on the list of codes and categories
described in Table 4. Each chapter represents and analyses one of the categories. In each
chapter, the interview questions, which were constructed for receiving the data connected to
each topic, are represented as well. The aim of the research was to find out to what extent is the
role of YouTube important for students of secondary schools concerning learning English as a
foreign language. The technique which the interview analysis is based on is called “fechnika
wlozZeni karet” which is defined by Svaficek and Sed’ova (2007, p. 226) as a method in which
the categories are arranged into a certain image which the researcher retells. Not every category
has to be covered, but it is necessary that the categories are connected to each other and to the

research aim.

3.6.1 Time Span

This category represents students’ leisure time. The aim of the questions was to find out how
much time do they invest in watching YouTube and how YouTube stands in comparison to
other activities they do in their leisure time. These types of questions were usually asked at the
beginning of the interview, to break the ice between the respondent and the interviewer. The

research questions connected to this category were the following:

1Q1: How do you spend your leisure time?
1Q2: How do you spend your leisure time with English?

1Q3: How much time do you invest in the activities concerning English?

Considering leisure time with English, Case 1 responded that considering the time spent with
English, he usually watches TV series and spends a lot of time on the internet, where he mainly
listens to music. Considering the time spend on the internet and watching series, it takes him
around two to three hours per day. He started watching English YouTube videos when he was
sixteen, which means he has been watching them for three years now. Case 2 spends the time
with English in the similar way, she watches YouTube videos and browse English websites,
such as Facebook and Instagram. It takes her around two hours per day. Among the activities
that Case 3 spends her time on are YouTube videos, TV series and blog posts. The least amount

of time that she spends doing the activities is one hour, but mostly it is more. Case 4 spends her
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time with English by watching YouTube videos and TV series which takes her two to three
hours per day. She has been watching English videos on YouTube for three years. Case 5
spends his time mainly with English, he says that: “When I don’t do sport, I spend my time
mainly with English, because I’m all the time on the internet where I search for information in
English, because I don’t really trust Czech sources for information.” Case 6 spends her time
with English on YouTube where she listens to music and watches videos. Besides YouTube,
she watches several TV series. She spends on the internet around three hours per day. She has
been watching English videos on YouTube for four years now. Case 7 responded that ninety
percent of his leisure time, he spends on computer where he spends the time on the internet,
mainly YouTube and other English websites, such as BBC. Case 8 spends his time with English
by watching TV series, movies and listening to music, all preferably in English, two to three
hours per day. The place where he listens to music is most of the time YouTube. Case 9 spends
his leisure time on computer as he says, the minimum time spend on a computer per day is one
hour, the maximum is four to five hours. On the computer, he usually visits social media sites,
such as Facebook, YouTube and Messenger, where he gets into contact with English daily.
Besides these activities, Case 9 also play video games quite often. He says that he plays the
games in English, thus he communicates with playmates in English via keyboard and
microphone. Considering leisure time and English, Case 10 spends usually one hour before bed
mostly by watching English videos on YouTube and watching series in English. Case 11
responded that the only things she does with English in her leisure time is to watch movies and
YouTube videos which takes her around an hour per day. Case 12 said that his leisure time in
which he is in contact with English in mainly on the internet, on YouTube and Facebook. In
addition to this, he watches English movies with Czech subtitles. All of this takes him up to
two hours per day. Concerning Case 13, he responded that he spends his time mainly on the
internet and he has got his accounts in English settings mainly, thus he is in contact with English
constantly. Besides social media, such as Facebook, Instagram and YouTube videos, he also
watches TV series. He spends two to three hours per day doing these activities. Case 14 spends
two to three hour of his leisure time with English by playing computer games, watching
YouTube videos and watching movies. Case 15 spends two to three hours per day with English

by watching YouTube videos, movies, and listening to music.

To summarize this chapter, it is obvious that most of the activities students often do in their

leisure time are connected to the English language. In general, they tend to listen to music via
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YouTube, following other English videos on YouTube (those are described in the following
chapters). Concerning the time span, students usually spend around two to three hours per day
with English in their leisure time (Case 1, 2, 4, 6, 8, 12, 13, 14, 15). The least amount of time
spend with English is an hour (Case 3, 10, 11) and the most are four to five hours (Case 5, 7,
9).

3.6.2 Interest

This category represents students’ opinions and feelings towards the English side of a YouTube
platform. The aim of the questions was to find out how the students perceive YouTube, what
does it mean to them and why do they spend their time on it.

In the first part of this chapter, the students’ perception of YouTube is described. The reason
why the perception is separated from the other terms such as emotions, is because in the

interview, there was the specific question concerning this issue. The question was following:
1Q4: How do you define YouTube? What does it mean for you?

Case 1 responded that for him, YouTube is simply source for fun which he uses in his leisure
time. For Case 2, YouTube is a way of relaxation, and especially English videos on YouTube,
she enjoys them knowing it benefits her English skills. Case 3 describes that her relationship
to YouTube is similar to television. But instead of having set programme with fix hours,
YouTube is free and diverse, in connection to time and the content. Case 4 responded that for
her, YouTube is place of fun where she can find new information and learn something new.
Case 5 perceived YouTube differently five to ten years ago. In that time, YouTube for him was
only as a source for music. Nowadays, it is a place of fun with diverse content which YouTube
has to offer. Case 6 defines YouTube as a place of certain community of people who share and
watch videos which are usually about music, tutorials of any kind and about gaming. Case 7
provides his own definition of YouTube as “an audio-visual site that provides information and
opinions of other people and also a site where you can find interesting videos about something
you are engaged with”. Case 8 responded that for him, YouTube is website which he “could
not live without”, on which he spends several hours per day and listens to music there. For Case
9, YouTube is a source for fun, inspiration and information, all presented in an enjoyable way
which means he enjoys spending time on YouTube. Case 10 responded that she perceives
YouTube as a site which she uses mainly for listening to music. For Case 11, YouTube is a
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beneficial site for its diverse content. She responded that she finds anything she ever wants to
find and it never fails her. Case 12 perceives YouTube as unlimited source of fun, but also a
time-consumer. He also says that the site has never failed him to find anything he wanted. Case
13 perceives YouTube as a hobby. She also admits that she spends there a lot more time than
she would prefer. She enjoys the community of YouTube and the space and content it offers.
Case 14 says that for him, YouTube is a site that whenever he opens, he knows it will be fun
to be there. He acknowledges the fact that there are many various videos to watch, that he has
never watched before, thus the wide spectrum of video content rates as one of the reasons why
he enjoys this website. Lastly, Case 15 responded that for her, YouTube is simply a place of
inspiration. There she finds inspiration for her hobby as a dancer, for her make-up and fashion.

In this following part of the chapter, the term fun is analysed. This term occurred frequently as
it can be observed from the list of codes in Appendix D - this is the reason why this term is
described individually and the other terms together in the following paragraphs. The term fun,
or funny, occurred during the interviews mainly in two situations. The first one was when the
respondents talked about the types of videos they usually watch on YouTube and the second
one when they were comparing encounters with English in textbooks and on YouTube. Case
1,2, 4,5 and 14 responded that it is mostly fun videos they tend to watch on YouTube. Case 3,
8 and 9 say that the reason why they enjoy YouTube is because no one forces them to watch
the videos and it is up to them what they watch. Case 12 says that he enjoys YouTube mostly
because he is the one who chooses the content to watch, thus it is enjoyable for him, plus being
it a hobby, or an activity he does in his leisure time is why he is fond of it. Being it the other
way around, he would not enjoy it. Case 15 responded that for her, YouTube is enjoyable way
of spending her time with English because she can decide what she wants to watch, what

interests her, whereas with textbook, the content is already pre-pared for her.

To summarize the chapter of interest, the main outcomes of the interviews analysis are
described in the following way. Cases find YouTube mainly as a source of fun where they can
find diverse range of videos they are engaged with. For many of them, YouTube is site where
they can relax, find information and inspiration and be entertained. They stress the fact that it
is up to them who decide what type of videos they watch and thus it makes them time and

content flexible.
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3.6.3 YouTube

This category represents the content of YouTube, its advantages and disadvantages the students
find important. The aim of the questions was to find out what types of videos students watch,
what do they see as advantages and disadvantages and what kinds of criteria do they have when
deciding what to watch. The interview questions concerning this area were following:

1Qs: Which videos do you prefer? English or Czech?

1Qs: What types of English videos do you watch?

IQ7: What are the advantages and disadvantages of YouTube?
IQs: What are the criteria for choosing the videos to watch?

Concerning the preference of videos, Cases 3, 5, 6, 7, 8, 11, 12, 13, 14, 15 responded that they
prefer English videos over Czech videos. Cases 1 and 2 prefer Czech videos over those in
English, and lastly Cases 4, 9 and 10 do not mind between those two languages. The reasons
why the respondents prefer English videos over Czech are that the videos in English are made
with better quality and the content of the videos is more diverse than the videos in Czech. Case
1 said that by 80 % he watches Czech videos and the rest are English videos. Case 6 and 7
responded that the content they usually seek for is available mainly in English, not in Czech.
Case 4 and 13 said that they started by watching English videos because Czech videos, in which
they were interested, were non-existent at that time. Case 5 mentioned that he prefers English
videos because not only native English speakers record videos in English but many others
around the world record them in English so that it is accessible for wider community since
English is nowadays considered lingua franca (meaning a language that is adopted and used to
communicate among individuals whose native languages are different). Case 9 responded that

for some of the videos he watches the language does not matter.
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Preffered language in videos on YouTube

10

English videos Czech videos = No preference

Chart 3 Preferred language in videos by the cases

This paragraph deals with the types of the English videos the students watch. Case 1
responded that the majority of English videos he watches are politically based, such as talk
shows with politicians or satirical videos about politics. Case 2 said that she watches mainly
funny videos and music videos. For Case 3, it is music videos and videos about healthy life
style. Case 4 responded that the videos she watches on YouTube are the ones connected to
gaming, then she watches beauty videos and the last category she watches are book related
videos. The most videos Case 5 watches are documentaries and program tutorials concerning
graphic, such as Adobe Photoshop, Illustrator and so on. Among these videos he also watches
and listens to music videos. Case 6 responded that the types of videos she watches are book
reviews videos, vlogs and beauty videos. In addition to these, she also watches music videos.
Case 7 watches political videos of any sort and educational videos on TEDx where he is mainly
interested in psychological lectures. Case 8 said that he watches short scientific documentaries
and talk shows on YouTube. Besides that, he uses YouTube mainly for background music,
which means that he usually has a set list of music videos which are playing in the background
while he does his other work on computer. Case 9 uses YouTube in similar way to Case 8 — he
uses YouTube as a source for music playing in the background. Other than that, he responded
that there are three types of videos he usually watches. The first group are funny videos,
compilations of fails mainly. The second group are tutorials in which YouTubers provides the
viewers with advice about certain issues. The last group are talk shows or parts of movies or

TV series which are uploaded on YouTube. Concerning Case 10 the types of videos she
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watches are make-up and beauty videos which she watches only for fun, the other types of
videos are TV series which are uploaded there. Case 11 watches two types of videos: music
videos and funny videos. The types of videos Case 12 watches are most frequently music
videos. Besides that, he enjoys watching series of videos called “Top 10 things about...” and
funny videos, such as pranks and. Case 13 responded that in the past, she used to watch videos
about make-up and fashion, but now it is mainly book related videos and vlogs. She adds that
by watching vlogs she experiences different cultures which she personally finds interesting and
beneficial, especially when considering learning American and English cultures. Case 14 said
that the videos he usually watches are gaming videos, music videos and funny videos. Case 15
started by watching dancing videos which she watched for an inspiration for her own dancing.

Along with this, she watches make-up videos and music videos.

Table 5 The most watched types of videos mentioned by the cases

THE MOST WATCHED TYPES OF VIDEOS

TYPES OF VIDEQOS

CASES

Music Videos C2, C3, C5, C6, C8, C9, C11, C12, C14,C15
Funny Videos C2,C9, C11,C12,C14

Gaming Videos C4,Cl14

Book Videos C4, C6, C13,

Talk Shows C1,C8,C9

Tutorials C5, C9,

Make-up and Fashion Videos

C4, C6, C10, C14

Educational Videos, Documentary C5, C7, C8, C10
Political Videos C1,C7
Lifestyle Videos C3

Vlogs C6, C13

TV series C9, C10
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This paragraph contains students’ criteria which they follow when deciding what videos to
watch. Case 1 responded that the only criterion he uses is that the video must be politically
oriented. He is interest in the current state of our world, thus seeks videos of this type. Case 2
and 3 do not have any set criteria they follow, they just prefer funny videos. Case 2 does not
want to watch any gaming videos and Case 3 prefers fitness videos. Case 4 and 5 do not have
any set criteria. They even talk about an issue called clickbait which they describe as a video
with an eye-catching picture and interesting title, but the content of the video does not
correspond either to the title or the picture. Case 6 responded that she has her own list of
YouTubers she watches regularly and whenever there is a new video by them, it automatically
sends a notification to her and she usually watches it. Besides that, there is a recommended list
of videos which she usually watches as well. The only criterion Case 7 uses are recommended
videos on YouTube. Case 8 has his favourite YouTube channels bookmarked so it is mainly
there where he finds the videos. Apart from the bookmarked channels, he also watches
recommended videos on Facebook. Case 9 watches videos that are featured on the main page
of YouTube where are usually the videos of channels he is subscribed to. There are several
YouTubers whose every video they upload Case 9 watches. Then it depends on the situation,
when he is on Facebook, he uses YouTube only as a source for music. If he has got more time,
he usually watches parts of movies, TV series or talk shows there. And he also responded that
if he needs to study for school, he watches videos for the subject on YouTube as well. Case 10
and 11 responded that they mainly the videos their friends recommend them. Case 11 added
that she spends a lot of her time on YouTube because of the never-ending list of recommended
videos. Case 12 chooses the videos based on their number of views, number of likes and
dislikes. The videos with the highest number of views and likes are the ones he often watches.
Case 13 responded that the videos she watches are the ones in the list of her subscription and
the list of recommended videos. If it is the recommended list, she is interested in the number of
likes and dislikes the video has. Case 14 said that he has a list of channels he is subscribed to
and whenever there is a new video he usually watches it. Case 15 responded that she watches

videos based on her friends’ recommendation.

This paragraph concerns the advantages and disadvantages students associate with the YouTube
platform. Concerning the advantages, Case 5 stresses mainly the diverse content of YouTube
videos. He also responded that whenever there is a technical problem with any of the mobile

devices he owns, he just types keywords on YouTube and it provides him with a tutorial how
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to fix the device. Case 6 mentioned the non-stop availability of YouTube, that it is free of
charge and easy to use. Case 7 said that the main advantage of YouTube is that it is full of
valuable information for him and that he is not force by anyone to watch certain types of videos.
Also, the fact that it is possible to watch YouTube at any time he finds beneficial as well. Case
8 responded that YouTube is the most accessible media for music and educational videos in
general. The page layout is also for the user easy to understand. Case 9 also said that the layout
is intuitive for the user and easy to use. Case 10 responded that she finds beneficial the search
bar on YouTube. Even though she does not know exactly the specific title of the video she seeks
for, she types the keywords to the search bar and it offers her the video she wanted. Case 12
sees the main advantage of YouTube in its content and that it is up to him which videos he
decides to watch. Case 13 responded that she enjoys the fact that there are several different
types of videos to watch and that everyone finds what is best for him or her. Case 14 said that
he finds mainly the fact that it is visual beneficial. Concerning the disadvantages, Case 2
mentioned that the only thing she finds unnecessary on YouTube is inappropriate content and
also the fact that it is sometimes a place of bullying and hate. Case 4 and 5 responded that as a
disadvantage she sees mainly the clickbait videos (already mentioned in the paragraph
concerning the criteria of videos). Another negative aspect Case 4, 11 and 13 see in YouTube
is the physical health of young people who are spending a lot of their time on YouTube. Case
4 also mentioned that the fact the content of the video is not always censured might have a
negative impact especially on younger audience. Case 6 mentioned among the negatives of
YouTube the product placement which frequently occur in videos and might negatively

influence the mutual trust between YouTuber and his or her viewers.

To conclude the YouTube chapter, it has shown that 67 % of the students prefer English
language when watching videos on YouTube, however, it is obvious that in certain types of
videos (such as funny compilation videos), the language is not what matters. The reason why
that many students watch videos in English rather than in Czech might be the fact that Czech
videos on YouTube do not have a long history in comparison to the English ones. The fact that
there is a larger diversity in English videos might be another reason why English videos are
more popular among the students. From the interview answers, it is visible that the most popular
or the most watched types of videos among the students are music videos following by funny
videos. Ten cases out of fifteen answered that music videos are among their favourites or most

viewed videos. Funny videos are favourites of five cases. Concerning their criteria of videos to
58



watch, the cases responded that usually, they have their favourites in subscription boxes or they
watch what is recommended by YouTube. Other criteria are the numbers of views, likes and
dislikes in the videos. Among the advantages students see in YouTube is the fact that time is
not constraint for the users, they can use it non-stop and they can use it free of charge. Also,
they find the diverse content beneficial as well as the logical layout of the page which makes it
easy to understand and use. As the main disadvantages, they find YouTube time consuming.

3.6.4 English

The last category represents students’ opinions about how YouTube develops their skills
concerning English. The aim of the questions was to find out whether the students believe that
YouTube helps them in any way with learning English, what are of the language they develop
the most and how do they learn via YouTube. The interview questions concerning this area

were of the following sort:

IQq: Do you feel that you are learning English while watching English videos on
YouTube? Why?

IQ10: Which area of English language do you feel YouTube helps you to develop?
I1Q11: How do you know you have learnt something?

1Q12: How do you evaluate YouTube as study material in comparison to textbook?

In this paragraph, the forms of English students encounter on YouTube is described. Case 1
responded that it depends on the source the English comes from. If he listens to a YouTuber
whose main audience are young people or teenagers, it is obvious that he or she uses informal
English with a lot of slang. On the other hand, if he watches the politics videos, he knows the
English is usually very formal. Case 2 said that the fact she enjoys those funny videos mainly,
she gets to know the informal English. She also mentioned that she understands American
English better than British, because she used to focus on the American videos more. Nowadays,
she prefers British English videos for recognizing the accent better. Case 3 mentioned that she
enjoys the fact that on YouTube there is the contemporary English language, such as slang and
vocabulary that is used among young people. She compares this with the vocabulary she
encounters in textbook, but the aspect of textbook is described in the following paragraphs.
Case 4 said that on YouTube, there are the types of words which are not necessary the ones
they learn in English, meaning vulgar vocabulary especially. Case 5, 6, 9 and 12 mentioned
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that on YouTube, there are people who post videos and are not native speakers of English which
might influence the quality of the language. Case 8 responded that because he watches
documentary and entertainment videos, it gives him the possibility to get in touch with several
forms of English, from formal to informal. Case 10, 11, 13 14 said that they encounter mainly
informal English on YouTube. Lastly, concerning the accents, Cases 2, 6, 10, 11, 12, 14 and
15 said that they understand English and American accents. Case 9 also understands Scottish
English and claims that it is mainly because of YouTube. Case 13 also understands Australian

English.

This paragraph deals with the aspects of English the cases develop the most via YouTube. Case
1 responded that it is mainly the content of the videos he pays attention to, rather than learning
English. However, the areas that he does develop are vocabulary, pronunciation and listening.
In case of vocabulary, he responded that because of YouTube, he also gets to know the “trends”
in the language, such as the slang the YouTubers use. Case 2 also mentioned she develops
mainly new vocabulary. Along with vocabulary, she adds that she has developed pronunciation
as well. Considering Case 3, she mentioned that YouTube provides her with new phrases that
she learns. By the term “phrases” she means frequently used questions and answers and also
abbreviations that are used nowadays. Case 4 mentioned that YouTube broadens her
vocabulary in terms of specific areas connected to the types of videos she watches. She provided
“cheekbone” as an example, because she watches make-up videos. She mentioned that this type
of vocabulary is not usually taught in school. Besides that, she catches vocabulary from gaming
videos as well. She responded that she learns the vocabulary best because she has it in context
and easily applies it to her speaking. Case 5 mainly develops vocabulary and listening. By
listening and paying attention to the content of the video, he catches the most important words
that are stressed during the video and thus remembers them. However, he also mentions that he
pays more attention to the content of the video rather than to the language aspects. Case 6
responded that she develops mainly vocabulary which is connected to “the ordinary way of
speaking among the young people on YouTube”. Besides vocabulary, she also develops
listening skills. As she said, during her years in primary school she considered listening as one
of her weak skills. By watching YouTube videos, it has improved. Concerning Case 7, he
responded that the areas he develops the most are speaking and listening. He said that by
listening to the videos, he pays attention to what has been said and by that he memorizes the

vocabulary and phrases that are said during the video and considers them important. He
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especially focuses on phrases that express disagreement. Listening is what Case 8 develops the
most as well. He mentioned the several forms of English he usually listens to which are
described in the chapter above. Case 9 responded that he develops listening skills the best. He
said that in English classes in school, the listening is what he is the best at. On the other hand,
he mentioned that he does not develop speaking at all. Case 10 said that she develops mostly
vocabulary connected to phrases which are commonly used among young people nowadays and
due to this fact, she also develops speaking skills. She mentioned that in school, she is able to
produce language because of the phrases she has learnt via YouTube. Along with this, she also
improved her listening skills mainly in listening activities in school. Case 11 responded that
vocabulary and phrases used by young people are what she develops the most by watching
YouTube videos. She also said that in school, they learn a lot of vocabulary and phrases but
most of them are not used in everyday contemporary English. Vocabulary and pronunciation
are what Case 12 improves the most by watching YouTube videos. He improves pronunciation
especially by listening to music videos and paying attention to the lyrics. Case 13 also
responded that vocabulary and listening are the areas which she develops the most. Case 14
also classified listening and vocabulary as his areas of the main development in English
language. He said that he develops new vocabulary mainly from gaming videos on YouTube.
Besides that, he also mentioned that he learns the vocabulary which is used nowadays by people
who are the same age as him which he finds more useful than the vocabulary from his English
textbook used in school. Case 15 responded that her listening improved a lot at school and she

claims that it is mainly because of videos on YouTube.

Table 6 The most frequent areas of development

THE MOST FREQUENT AREA OF DEVELOPMENT
AREA OF DEVELOPMENT CASES
Listening C1, C5, C6, C7, C8, C9, C10, C13, C14, C15
Speaking C7,C10
Pronunciation C1,C2,C12
Vocabulary C1, C2, C3, C4, C5, C6, C10, C11, C12, C13, C14, C15
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This paragraph deals with the term “use of English” which appeared under the category called
English. The researcher asked the students how they know they have learnt something from
watching YouTube videos. The majority of the students responded that they are able to apply
the vocabulary in real-life situations and in activities in school. Case 1 responded that the he
knows he has learnt something by his pronunciation. He applies the pronunciation he has learnt
via YouTube in his own speaking. The ability to pronounce the vocabulary is also what Case 2
responded as well. She said that in school, she knows how to pronounce the vocabulary they
learn because she has heard it on YouTube. Case 3 mentioned that after watching the videos
on YouTube she has caught the repeated phrases and is able to used them whenever she speaks
in English. Cases 4, 5, 7, 10 and 13 said that they use the phrases from the videos frequently
in English classes as well. Case 6 responded that she uses the phrases from the videos and she
usually knows from which videos in particular. Case 8 responded that via YouTube, he is able
to use in everyday life the vocabulary he has learnt there. When he talks to someone in English,
he applies the language acquired from YouTube. Case 11 mentioned that since she has started
watching English videos on YouTube she remembers specific vocabulary from these videos
and applies them in English classes in school. Case 12 responded that in English conversations
in school, he applies the vocabulary learnt on YouTube. Along with that, via YouTube he has
learnt that he has pronounced several English words incorrectly.

In this paragraph, the individual ways the students learn English via YouTube is described.
Case 1 responded that whenever he listens to music videos, he usually translates new
vocabulary. He does that by having another tab open with translator. He also adds that it is
problematic to translate the slang vocabulary which is used often in the videos. However,
besides that Case 1 also responded that he does not perceive it as active learning. He pays
attention mainly to the content of the videos. Case 2 said that she learns the vocabulary by
repeating the specific one until she gets the pronunciation plus translating it. Case 3 responded
in the similar way as Case 1. She also translates the vocabulary especially from lyrics in music
videos. Case 4 responded that whenever there is a word in a video she does not understand and
the content is important for her, she opens another tap and translate the word this way.
Considering Case 5, he responded that he does not focus actively on the language and the fact
that he might improve his English. He said that for him, it is mainly about understanding the
content of the video. He adds that if there is frequently occurring word which he does not

understands, it makes him translate it and remember it. Case 6 described that whenever there
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is a word which occurs frequently in the video and which she does not know, it makes her find
the meaning of the word. Case 7 claims that his English comes completely from self-taught.
He said that he does not use subtitles when watching YouTube videos and does not translate
the vocabulary. He said he understands the meaning of the words by being in context. Case 8
responded that he does not do anything in particular for improving his English when watching
YouTube videos besides translating unknown vocabulary. Case 10 said that by watching the
lyrics of music videos on screen makes it easy for him to immediately translate them. He also
adds that if he is not sure about any grammatical issue, he searches for grammar videos where
it is clearly explained. He said that by watching the large number of videos as he does, it
automatizes the English for him and he sees the English used in real-life situations. Case 10
besides remembering commonly used phrases does not actively learn English in any other way.
The only thing Case 11 does is that she watches the videos with English subtitles and whenever
there is a word she does not understand, she translates it. Case 12 mentioned that he does not
feel he actively learns English via YouTube. He said that he would not enjoy YouTube if he
did for learning English. He simply watches YouTube videos because he enjoys it. The only
thing he does he translate unknown vocabulary from lyrics and learns how to pronounce
properly the words. Case 13 responded in similar way, she said she simply watches the videos
for fun and does not try to learn any new vocabulary. She mentioned she enjoys the fact that
she experiences different types of English accents by watching English videos on YouTube.

Case 14 and 15 translates new vocabulary.

The last paragraph deals with terms such as school, textbook and teacher. These three terms
occurred mainly when the students were evaluating YouTube as a learning material in
comparison to textbooks and the English classes at school. Case 1 responded that he prefers the
variety of English which is on YouTube and compares it to the school setting where all his
schoolmates are of same nationality. He said that in his school, the students do not communicate
with each other in English, that they prefer their mother tongue. He adds that in general, in his
school, there is a low number of activities in which the students are encouraged to speak in
English. For him, the textbook is the main source for grammar rules which he relies on the
most, for the rest he prefers YouTube. Case 2 said that the teacher explains grammar issues
better in comparison to YouTube videos. On the other hand, she adds that they do not
communicate with each other in English at all. To get in touch with spoken form of English,

she prefers English YouTube videos. Case 3 responded that for her, YouTube is beneficial for
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understanding and learning informal English whereas the textbook is a valuable source for
formal English. Case 4 compared learning vocabulary from YouTube and from a textbook. She
said that for her, learning new words via funny videos on YouTube is more enjoyable way in
contrast to learning set of vocabulary from a textbook. Case 5 mentioned that he does not pay
attention to the language that much on YouTube, he pays attention to the content of the video.
That is the reason why he prefers textbooks for systematic learning of English. However, he
does emphasize the fact that in school, listening activities are not present most of the time. For
this reason, YouTube helps him. Case 6 responded that their textbook is of British English only,
so that is why she finds the content on YouTube enriching. She also mentioned that because it
is visually rich, the videos are often fun to watch and the language is not structured the same
way as it is in textbooks, it is easier for her to remember the specific vocabulary or phrases she
has learnt there. On the other hand, she classifies textbooks as credible source for learning
English because of the qualified people who created them. Concerning textbook, Case 7
responded that he does not use it at all. He prefers learning English via internet and movies and
not the textbook, he finds the exercises in textbooks easy and boring. He mentioned that in
school, all of what his classmates are doing is filling in exercises and not focusing on speaking
activities at all. This he finds demotivating. Case 8 said that the textbook gave him the basis he
needed for being able to watch English videos on YouTube. He claims that in school, it is all
about grammar and vocabulary, whereas he prefers more speaking activities and interesting
topics to talk about. Case 9 said that for him, the combination of a textbook and English videos
on YouTube is ideal. He perceives YouTube as a site where he enjoys the time he spends there
and does not associate it with learning. Whereas in school, thirty minute activities with a
textbook considers “boring”. Case 10 mentioned that she remembers the vocabulary from
YouTube videos better than vocabulary from a textbook. She said it is mainly because YouTube
provides her not only with audio, but also with visual support. Case 11 responded that YouTube
servers her as a leisure time activity in which she encounters English. She does not use textbook
in her leisure time, she prefers English videos on YouTube. Case 12 mentioned similar aspects
as were already described. He said that he associates school textbooks only with fill-in exercises
and picture descriptions. Besides that, he touched on the textbook being only in British English.
These are the main reasons why he elevates the diversity of YouTube. Case 13 and 14
responded that they do not use their textbooks in their leisure time whatsoever. They find

textbooks “boring”, and prefer English videos on YouTube for encountering English in their
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leisure time. Case 14 responded in similar way, he also does not use his textbook at home, he
prefers watching YouTube videos and playing computer games in English.

This last paragraph summarizes the English chapter. All of the cases mentioned that they
encounter informal English on YouTube mainly because the language of the videos they watch
Is targeted towards young people. The cases also said that they encounter vocabulary which is
used mostly among young people. The cases also mentioned that they are able to differ between
English and American accents, while the American is the most covered on YouTube based on
their opinions. Considering the area of English which they develop while watching English
videos on YouTube, twelve out of fifteen cases agreed on vocabulary, following by developing
listening skills. They claim they learn the vocabulary by paying attention to the content of the
video and remembering the most used and important words or phrases they hear. However, they
all stressed the fact that they do not intentionally learn the vocabulary, they just focus primarily
on the content of the videos. All the cases agreed that they do not watch the videos primarily
for learning English, they simply enjoy the videos for its content. In general, the cases translate
new, unknown or frequently occurring vocabulary. The cases also agreed on the fact that
whereas their textbooks cover the British English, on YouTube there is a variety of English
accents they find beneficial. On the other hand, several cases claimed that they prefer the
textbooks especially for grammar explanations.

3.7 CONCLUSION OF PRACTICAL PART

The multiple-case study showed that YouTube does serve as a learning material for secondary
school students. Based on the questionnaire, the outcomes proved that the majority of students
do use YouTube in their leisure time, mainly by watching English videos on YouTube with
music and fun videos being their most popular to watch. Based on the interview research, it has
shown that usually students spend around two to three hours per day watching English videos
on YouTube. However, the research has also shown that the students do not use the platform
primarily for learning. The learning happens marginally and students primarily pay attention to
the content of the video. Students spend their time mainly by watching music and fun videos
from which they focus mainly on acquiring new and unknown vocabulary and proper

pronunciation of those words.
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It has shown that the main reason why the students spend a great amount of their leisure time
on YouTube is because it is something that interests them. They acknowledge the content
diversity of the videos and the wide range of English they encounter there. The research has
also shown that among the other reasons why the YouTube network is that popular is because

the students can use the platform without any time restraints and it is free of charge.

The areas of English the students develop the most are listening and vocabulary. The students
agreed that their listening skills in school activities have improved since they started watching
English videos on YouTube. Along the listening and vocabulary, the students also stress the
diversity of English they encounter on YouTube. In comparison to their school textbooks, they
agreed that those textbooks are mainly composed of British English, whereas on YouTube, they
encounter different types of English, including slang, phrases and vocabulary used by young
people nowadays which they consider useful and beneficial. On the other hand, several students
agreed that for them, a school textbook serves as a foundation of grammar which they need to
know in order to be fully prepared for watching English videos on YouTube.

The last issue to mention concerns the interpretation of the data obtained in the interviews. It
might have happened that the researcher misinterpreted some of the student’s responses,
however, the researcher analysed the data systematically, carefully and thoroughly. The
research findings might create other questions concerning this issue and thus be investigated in

similar research.
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4 CONCLUSION

This diploma thesis deals with the issue of YouTube as a modern social media platform and its
role in students’ life. The main issues which are discussed in the thesis are learning in the 21

century, online technologies, interest and YouTube as a popular social media.

First of all, the concept of lifelong learning was defined in connection to learning in the 21
century. It has been stated that the process of acquiring knowledge is based on new online
technologies and that it requires the need to learn how to use them. Informal learning, as a form
of lifelong learning, is defined in comparison to formal and non-formal learning. The special
attention was paid to leisure time activities, based on the reasoning that informal learning
happens mainly in these types of activities. In order to find out what role YouTube has in
students’ life, the term interest had to be defined. Interest has been defined as a mental resource
for learning and as a form of one’s motivation for learning. To be able to properly define
YouTube platform, the issues of online technologies, personal learning environment and the
concept of social media was introduced. Having unlimited access to the internet, YouTube
offers wide range of learning material for students. In order to find out in which ways students

use YouTube a case study approach was applied in the research part of the thesis.

The aim of the practical part of the thesis was to find out how students perceive YouTube and
what role does it take in students’ life. The participants were students of several secondary
schools who agreed to be part of the research. Based on in-depth interviews it has been

discovered that YouTube is a popular site among the students of secondary schools.

At the very start of the research, a questionnaire was set with the intention to find out the general
student perception of YouTube and whether it really is a popular social platform. Based on the
outcomes, 98 % of the respondents spend their leisure time activities by watching videos on
YouTube and 41 % of them prefers mainly English videos, 32 % of them watch English and

Czech videos on the same scales. The most watched types of videos are music and fun videos.

The research was conducted by interviewing fifteen cases representing secondary school
students who agreed to participate in the research. The cases were viewers of English videos on
YouTube. Based on the interview data, the outcomes are the following. The time students spend

on YouTube penetrates between the minimum of an hour to the maximum of five hours per
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day. They perceive YouTube as a source of fun, they spend their time on there because they
consider it as a way of relaxing (listening to music) and finding useful information. For them,
admirable is mainly the diverse content YouTube offers. Considering the content, they agreed
that they find useful the fact that there are several forms of English, ranging it from the accents
to forms of speech, such as informal and formal English. Interestingly, the researcher
discovered that the cases do not perceive English videos on YouTube as learning material as
such, they do not watch the videos with the intention to learn English and develop their English
skills. They watch the videos mainly because they are interested in the content. However, the
cases mentioned several learning strategies they do when they watch English videos. They
mentioned that they usually translate unknown and new vocabulary. By hearing the vocabulary,
they also learn the pronunciation of said words. Thus, what they develop by watching the
English videos on YouTube are listening skills and the extent of vocabulary. Considering the
content, it has been discovered that music and fun videos are the ones the majority of the cases
watch the most.
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5 RESUME

Diplomové prace se zabyva moderni internetovou platformou zvanou YouTube a jeji roli
v samouceni se anglickému jazyku u studentl stfednich Skol. Prace je rozdélena do dvou
zakladnich casti — teoretické a praktické casti. Cilem teoretické ¢asti je definice konceptu
celozivotniho vzdélavani, zajmu jako jednoho z aspektu motivace pii uceni se anglického
jazyka a definice YouTube jako moderni internetovy server, ktery je vyuzivany v ramci
informalniho uceni se anglickému jazyku. Cilem praktické ¢asti prace je pomoci hloubkovych

rozhovori se studenty stfednich $kol zjist'ovat osobni zkusenosti s danym serverem a jakou roli

tento server skyta pii samouceni se anglickému jazyku.

rowr

Teoreticka Cast je délena do Sesti hlavnich kapitol.

Prvni kapitola teoretické Casti se zabyva konceptem celozivotniho vzdélavani. CeloZivotni
vzdélavani se stalo jednim z faktord moderniho Zivota 21. stoleti. Za moderni spole¢nost se
povazuji jedinci, ktefi se neustale vzdelavaji. Celozivotni vzdélavani ma nékolik forem, jedna
se o formalni, neformdlni a informalni vzdélavani. Jsou to typy vzdélavani, které nejsou
vnimany samostatné, nybrz které¢ se mezi sebou prolinaji. V této kapitole je také definovano
formalni a neformalni vzd€lavani. Formalnim vzd€lavanim se rozumi to vzdélavani, které se
déje v danych vzdélavacich institucich, je provadéno specialisty a vede k ziskani diplomi a
kvalifikaci. Neformalni vzdélavani se kona vedle formalniho vzdé€lavani, nevede ovSem
k ziskani vyssiho stupné vzdélani. Jedna se o vzdélavani v ramci pracovniho zafazeni nebo

V ramci obCanské spolecnosti.

Druha Kkapitola teoretické casti pojednava o informalnim vzd€lavani. Jedna se o druh
vzdélavani, ktery se odehrava béhem kazdodennich ¢innosti jedince. I toto vzdélavani ma své
vysledky, které ovSem nejsou certifikovany. Mezi Cinnosti, které patfi do informalniho
vzdélavani, se tfadi Cetba, sledovani televize a naptiklad také pouzivani pocitace. Jednim
Z hlavnich faktorti informdlniho vzdélani je volny cas, ktery je definovany v podkapitole této
¢asti jako Cas strdveny mimo pracovni povinnosti, Zivotné diilezité povinnosti (jidlo, spanek,

hygiena) a mimo cas straveny s praci okolo domu.

Ve treti kapitole teoretické Casti je pfedstaven zajem jako jeden z aspektd motivace pii uceni se

ciziho jazyka. Zajem je definovan jako absolutni ponofeni do né&jaké aktivity, n&akého

69



predmétu nebo tématu. Hidi a Baird (2009) popisuji dvé hlavni kategorie zajmu: individualni
(dlouhodoby) a tzv. situaéni zdjem. Situacni zdjem je definovan v kontrastu dlouhodobého
z4jmu, jedna se o momentalni z4jem zaka, ktery nema dlouhé trvani. Hidi a Baird také
predstavuji tii klicové faktory, které dopomahaji k rozvoji zajmu. Jde o znalosti, pozitivni
emoce a osobni hodnotu. Petty (2009) mimo jiné tvrdi, Ze jakmile maji studenti zajem o dané
véci, snadnéji se uci. Dale také tvrdi, Ze pokud se zamétuji na aspekty redlného zivota, maji
moznost byt aktivni, kreativni a ucit se na zaklad¢ pribéht specifickych lidi, vzbuzuje to v nich
vetsi zajem se ucit. Také tvrdi, Ze pokud mohou Zaci spojit obsah uceni se svymi vlastnimi

zkuSenosti, 1 v tomto piipad¢ se jejich zajem zvétsuje.

Nasledujici ctvrta kapitola se zabyva online technologiemi a jejich vlivy na informalni
vzdélavani. Kapitola za¢ind ivahou o u€eni se v 21. stoleti. Anderson (Zounek a Sudicky, 2012)
pfedstavuje nasledujici kli¢ové kompetence cloveka, ktery Zije v 21. stoleti. Jedna se 0
komunikaci, kreativitu, kooperaci, kritické mysleni a technickou gramotnost. Hallyday-Wynes
a Beddie (2009) tvrdi, ze je v dnesnim svété velka touha po znalostech a informacich. K této
touze dopomahaji z velké ¢asti praveé online technologie. Online technologie definuji Zounek a
Sudicky (2012) jako soubor néstroju a aplikaci, které byly vyvinuty na zaklad¢ a pro pouzivani
internetu. Dalsi ¢ast této kapitoly se vénuje tzv. ,,digital natives®, kterym se rozumi ti lidé, ktefi
s novou technologii vyrostli a jsou ji obklopeni cely zZivot. Pfedchtdci této kategorie jsou tzv.
»digital immigrants®, ktefi jsou ze star§i generace a ktefi se s novou technologii setkali
Vv pozdéjsim veéku. Mladi lidé, ktefi vyrostli v prostiedi online technologii se vyznacuji jistymi
faktory. Jedna se o schopnost multitaskingu, preference vizualnich informaci, preference
interaktivnich aktivy a uCeni na zékladé objevl. Piedposledni ¢ast této kapitoly se vénuje tzv.
»m-learning* — mobilni vzdé€lavani. Jednd se o tu formu uceni, kterd probiha prostiednictvim
mobilnich zafizeni. Vyhodou téchto zafizeni je mimo jiné i moZnost bezdratového ptipojeni
Kk internetu. Posledni ¢ast se vénuje jednomu z druhti online technologii, socialnim médiim.
Jedna se o online sluzby, které poskytuji komunikaci a sdileni informaci. Komunikace probiha
mezi uzivateli dané sité. Sdileni informaci miZze probihat mimo jiné pomoci kratkych zprav
nebo formou videi. Mayfield (2008) ptedstavil sedm kategorii socialnich siti. YouTube patii do
druhu zvaného ,,content communities®, coz v piekladu znamena do komunit, které jsou

zaméteny na druhu obsahu.
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V predposledni kapitole teoretické casti je predstaveno socialni médium zvané YouTube. Jedna
se o internetovy server, jehoz hlavni funkci je sdileni videosoubort. Zalozen byl v roce 2005 a
Vv poslednich letech se tési velké oblibé svych uzivatell. V této kapitole je obsazena i zakladni
terminologie vztahujici se k dané siti. Pfedstavuje zde pojem ,,YouTuber®, coz je ¢lovek, ktery
nataci a sdili sva videa prostiednictvim YouTube, a pojem ,,Subscriber®, v piekladu odbératel,
ktery odebird kanaly danych YouTubert. Dalsi ¢ast této kapitoly se vénuje obsahu videi na
YouTube. Piedstaveno je souCasnych tiinact popularnich typii videi. Mezi tyto typy patii
recenze videi, navody, vlogy (jedna se o sestfih okamzikl z béZzného Zivota YouTuberil), hraci
videa (videa tykajici se pocitacovych her), komedialni videa, videa o ndkupech a nasledném
rozbalovani produktl, dale potom ,,Tag® videa (vétSinou kratkd a vtipna videa, ktera maji
stejnou obsahovou kostru, ale kazdy YouTuber vytvofi svoji vlastni verzi daného videa), videa
o oblibenych produktech, vzdélavaci videa, videa, ktera predstavuji specifické sbirky dané¢ho
YouTubera a v neposledni fad¢ videa fazena do zabavného zanru. Duraz je kladen i na hudebni
videa, kterd jsou nepostradatelnou soucasti obsahu YouTube. V posledni ¢asti kapitoly jsou
pfedstaveny seznamy kandll, které skytaji nejvétsi pocet zhlédnuti a odbérateld. Bylo zjisténo,

zZe se jedna predevsim o hudebni a zdbavné kandly.

Posledni kapitola shrnuje poznatky z teoretické casti. Bylo zjisténo, ze diky snadno
pristupnému bezdratovému internetu, dostupnosti mobilnich zafizeni a popularity socialnich
médii, jevi se YouTube jako vyhodna platforma pro ziskavani uzitecnych informaci a inspiraci,

které uzivatelé (predevsim mladi lidé) Casto vyuzivaji.
Prakticka cast diplomové prace je rozd€lena do sedmi hlavnich kapitol.

V prvni kapitole je predstaven cil vyzkumu. Cilem bylo zjistit, jaké zkuSenosti s YouTube maji
studenti stfednich Skol a jakou roli tato sit” hraje v jejich zajmu pfi samouceni se anglickému
jazyku. Na zakladé vyzkumnych otazek se jedna o kvalitativni druh vyzkumu, ktery je popsan

Vv nasledujici, druhé, kapitole praktické ¢asti.

Pro tento typ vyzkumu byla vybrana jako vyzkumna strategie piipadova studie. Piipadovou
studii se podle Svati¢ka a Sed’ové (2007) rozumi podrobné zkoumani jednoho nebo nékolika
ptipadd a jejich naslednému porozuméni. Posledni cast této kapitoly se vénuje praveé popisu

ptipadi, kteti byli pro vyzkum vybréni. Jedné se o patnact studentii stfednich Skol, ktefi ve
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svém volném case sleduji anglicka videa na YouTube. Na zakladé vlastnosti vyzkumu byla

zachovana anonymita studentl a Skol, které navstévuji.

Treti kapitola praktické Casti se vénuje popisu rozhovoru jakozto hlavni metod¢ vyzkumu.

Danych ptipadt se vyzkumnik dotazoval pomoci polostrukturovanych rozhovort.

Ve ¢tvrté kapitole je predstaven plan vyzkumu a jeho pilotaz. Prvnim krokem vyzkumnika bylo
vytvoreni dotazniku, ktery mél za cil zjistit, jak YouTube obecné vnimaji studenti stiednich
Skol. Dotazniku se zucastnilo 85 studentii. V dotazniku se zjistilo, ze 98 % dotazovanych travi
svlj volny ¢as na YouTube a necela polovina z nich preferuje pouze anglicka videa pied témi
Ceskymi, zatimco podil anglickych a ¢eskych videi je u 32 % dotazovanych rovnomérny.
Zbylych 25 % preferuje pouze ¢eska videa. Co se obsahu videi tyce, nejcastéji studenti sleduji
hudebni a zabavna videa. Co se tyce ¢asového aspektu, 47 % pouziva YouTube minimalné
jednu hodinu denné. Studenti také odpovédéli, Ze se na videa divaji pfevazné skrze mobilni

telefony a notebooky. Tato kapitola je uzaviena popisem pilotaze rozhovoru.

Pata kapitola popisuje zplisob analyzy dat zrozhovorti. Data byla analyzovana formou
otevien¢ho kodovani pomoci metody zvané papir a tuzka. V této kapitole je predstavena
tabulka s kategoriemi, které vznikly pravé pii kodovani rozhovord. Kategorie ptedstavuji

casové hledisko, zajem, aspekt YouTube a jeho vyznam pro angli¢tinu.

Sesta kapitola praktické ¢asti obsahuje ¢tyfi podkapitoly, které se vénuji interpretaci a analyzy

dat z rozhovort. Kazda podkapitola se vénuje jedné jiz zminéné kategorii.

Prvni podkapitola se vénuje casovému hledisku studentli. Na zéklad¢ odpovédi dotazovanych
studenttl se zjistilo, Ze vétSina studentd travi svij volny ¢as néjakym zptisobem s angli¢tinou,
at’ uz se jedna o sledovani televiznich serialli, které¢ ovSem sleduji na internetu, ale mnohem
Castéji sleduji anglické videa na YouTube. S anglictinou travi dvé az tii hodiny svého volného
¢asu denné 60 % studentii. Zbylych 40 % je rozdéleno piesné na poloviny, kde prvni polovina

travi minimaln¢ jednu hodinu denné s angli¢tinou a druha polovina ¢tyfi az pét hodin.

Druhé podkapitola zkouma aspekt zajmu studentti pii sledovani anglickych videi na YouTube.
Bylo zjisténo, ze vétSina dotazovanych studenti povazuje YouTube jako zdroj zabavy,
inspirace a informaci. Videa pro né slouZzi jako odreagovani a relaxace. Zdiraznén byl i fakt,

Ze si mohou sami vybirat, kterd videa chtéji sledovat. Za vyhodné povazuji predevsim to, Ze se
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jedné o platformu, ktera je zdarma a ¢asové neomezend. Ocenuji pfedevsim i Sirokou nabidku

videi ke zhlédnuti.

Tieti podkapitola se zabyva pievazné obsahem YouTube, ktery studenti vyhledavaji. Na
zéklad¢ analyzy odpovédi bylo zjisténo, ze 67 % studentli preferuje pfevazné anglicka videa na
YouTube, vétsinou z toho diivodu, ze je hodnoti kvalitnéjsi a diivéryhodnéjsi, nez videa Ceska.
Za nejpopularnéjsi typ videi se povazuji hudebni videa, které jsou nasledovany zadbavnymi
videi. Videa si vétSinou studenti vybiraji na zakladé odebiranych kanali nebo v sekci
doporucenych videi. Dalsim dilezitym kritériem k vybéru videi patii i poCet zhlédnuti a pocet
udéleni ,,to se mi libi“. Jako vyhody YouTube povazuji pfedev§im jiz zmifiovanou Sirokou
nabidku videi ke zhlédnuti, pouzivani sit¢ zdarma a ¢asovou neomezenost. Na druhou stranu
zminuji jako negativni aspekt ptfedevsim to, Ze na YouTube mohou snadno travit velkou ¢ast

svého Casu.

Posledni, ¢tvrta, podkapitola se vénuje tomu, jaky vyznam pro angli¢tinu ma u studentd
YouTube. Studenti tvrdi, Ze na YouTube se setkavaji pfevazné s neformalnim typem anglictiny,
a tudiz zéroven 1 se slovni zadsobou typickou pro danou oblast. Je to pfevazné z toho diivodu, ze
sleduji videa, ktera jsou zabavné cilena. Studenti také ve vyzkumu zminili, Ze diky anglickym
videim na YouTube jsou schopni rozeznat riizné typy piizvuka v anglicting, pfevazné britské a
americké. Povazuji to vyhodné pfedevsim proto, ze vétSina z dotazovanych studenti se ve Skole
setkava pouze s britskou angli¢tinou. Co se tyce oblasti anglictiny, kterou studenti povazuji za
rozvijejici se diky sledovéni videi, jedna se predev§im o poslechové dovednosti a rozsifovani
slovni zasoby. Avsak je pravdou, Ze studenti nesleduji videa z toho diivodu, aby se aktivné ucili
anglicky jazyk, ale pfedevsim proto, Ze je zajima obsah daného videa. Nékteti ze studentd vSak

aplikuji rGzné ucici se strategie, nejCastéji prekladani nezndmych a novych slovicek.
Sedma kapitola praktické ¢asti se vénuje shrnuti poznatkl z rozhovort.

V Gplném zavéru prace jsou shrnuty celkové poznatky z teoretické a praktické casti. Bylo
zjisténo, 7e YouTube je velmi aktivné vyhledavana internetova stranka, na které studenti
nejcastéji sleduji hudebni a zabavna videa v anglickém jazyce. Zaroven YouTube pro studenty
slouZzi jako zdroj informaci, které mohou ve svém realném Zivoté aplikovat. Pomoci anglickych
videi na YouTube si studenti zlepSuji své poslechové dovednosti, diky kterym jsou schopni
mimo jiné rozliSovat rizné pfizvuky anglictiny a zaroven si rozsituji slovni zasobu.
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7.1 APPENDIX A - QUESTIONNAIRE

STUDENTI STREDNICH SKOL A JEJICH VZTAH K YOUTUBE

Dobry den,

vénujte prosim par minut svého ¢asu vyplnéni nasledujiciho dotazniku. Jednd se o dotaznik,
ktery zkouma vztah student sttednich skol k socialni platformé zvané YouTube.

Otazka 1.
Tréavite svlij volny ¢as sledovanim videi na YouTube?

a) Ano
b) Ne

Otazka 2.
Kolik svého volného ¢asu na YouTube travite?

a) Denng vice nez dvé hodiny
b) Denn¢ jednu az dvé hodiny
c) Nekolikrat tydné

d) Nekolikrat za mésic

e) Nesleduji

Otazka 3.
Anglicka versus Ceska videa: ktera sledujete Casteji?

a) Anglicka videa
b) Ceska videa
c) Pomér je stejny
d) Zadna

Otazka 4.
Jaké typy videt sledujete?

a) Hudebni videa
b) Recenze produkti
c) Vlogy
d) Zabavna videa
e) Vzdélavaci videa
f) Navody
g) Hraci videa
h) Jina:
i) Zadna
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Otazka 5.

Ptes jaka technicka zatizeni YouTube sledujete?

a)
b)
c)
d)
e)
f)

Pocitac
Notebook
Tablet
Mobil
Televize
Z4dna
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7.2 APPENDIX B - INTERVIEW AGENDA

Interview Agenda

Dobry den, jmenuji se Nikola Peterova a jsem studentkou navazujictho magisterského
programu Ucitelstvi anglického jazyka. Momentéln¢ realizuji vyzkumnou ¢ast své diplomové
prace na téma YouTube a jeho role v uceni se anglického jazyka. Cilem vyzkumu je zjistit, do
jaké miry je YouTube dilezitym ucicim se materidlem pro studenty stfednich skol a jakou roli

hraje zajem v dané problematice.

Z tohoto divodu bych se Vas nyni rada zeptala na nékolik otazek, které s touto problematikou
souvisi. Pomoci rozhovoru bude mozné zachytit Vas subjektivni uhel pohledu, ktery se tyka
YouTube a uceni se anglického jazyka a jakou roli hraje zajem v dané problematice. Otazky se

budou tykat predev§im VaSich zkuSenosti, ndzora a pocitii ohledné této problematiky.

Interview bude trvat pfiblizné 20 az 30 minut a po Vasem svoleni bude nahrdvano na
zaznamnik. Ziskany soubor bude slouzit pouze pro naslednou analyzu a interpretaci dat a
nebude nikde uvefejnén. V diplomové praci nebudou uvedeny ani jména respondentl

S ohledem na citlivost ziskanych dat.
Souhlasite s nahravanim interview na zaznamnik?

Pokud souhlasite a nemate zadné ptipominky, mizeme piejit k jednotlivym otazkam.
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CAST 1. — ¢asové hledisko, zijem

1. Mohl/a bys mi fict, jak travi§ sviij volny cas?

2. Mohl/a bys mi popsat, jakym zptsobem se setkavas s anglic¢tinou ve svém volném
Case?

Kolik ¢asu tomu vénujes?

Myslis si, ze YouTube patii do socialnich siti? Proc? Co je podle tebe socialni sit™?
Co pro tebe YouTube znamena? Jak bys ho definoval?

Anglicka versus Ceska videa: ktera sledujes vice/Casteji? Proc?

Od jaké doby jsi zacal/a sledovat anglicka videa na YouTube? Co t€ k tomu ptimélo?

L N o g &~ W

Jaké jsou pficiny toho, ze t¢ YouTube bavi? (pokud to zazni, jestli ne — zeptat se

béhem rozhovoru)

CAST 2. — otazKy tykajici se obsahu YouTube

9. Jak hodnoti$ dostupnost YouTube? Je to néco, co si mize kazdy dovolit?
10. Orientujes se na YouTube snadno? Je to pro tebe srozumitelna stranka?
11. Jak4 anglicka videa sleduje$ na YouTube?

12. Ktera z téchto typi videi u tebe prevladaji? (Proc¢?)

13. Podle ¢eho si vybiras videa ke zhlédnuti? (Jaka mas kritéria?)

14. M4s svijj vlastni i¢et na YouTube?

15. Tvofi$ videa na YouTube? Jaka?

CAST 4. — otazKy tykajici se vyznamu YouTube videi pro angli¢tinu

16. Mas pocit, Ze se pomoci anglickych videi na YT ucis anglic¢tinu?

17. Jakou oblast anglictiny ti podle tebe YouTube rozviji nejvice? Pro¢? Diky ¢emu?
18. Jak poznas, Ze ses néco naucil?

19. Jakym zpiisobem se tedy ucis?

20. Dokazes posoudit, zda obsah videi/kvalita anglictiny, je spravna? Diky ¢emu to

rozeznas?
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21. Dokazes rozeznat razné ptizvuky angliCtiny? Napf. britska vs. americka? Myslis si, Ze
je to diky YouTube nebo diky né¢emu jinému? Cemu?
22. Jak hodnoti§ YouTube jako uCebni material oproti ostatnim materialtim, které

pouzivas? (Vyhody x Nevyhody)

23. Kdyz se celkové zamysli§ nad problematikou anglickych videi na YouTube, mohl bys

shrnout sviyj nazor v ramci toho, jak to dopomaha s u¢enim se anglického jazyka?

CAST 0. — obecna rovina, ke konci rozhovoru

1. Kolik je ti let?
2. Jak dlouho se uz u¢is anglictinu?

3. Jakou navstévujes stfedni Skolu?

To je z mé strany vSe. Mas jesté néjaké piipominky, popi. dotazy, které bys jesté rad/a zminil/a?
Pokud Zadné nemas, tak mi dovol, abych ti pod€kovala za tviij ¢as a ochotu zacastnit se mého

vyzkumu. Timto povazuji interview za ukoncené.
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7.3 APPENDIX C - INTERVIEW SAMPLES

-
(&5

G

APRIL 25, 2017
CASE 5

T: Co délas ve svém volném ¢ase? Jak ho travis?

les rtare Hrao
) edure 1ume
C5: Tak i pfes to, Ze moc volného &asu nemam, tak volny ¢as travim pfevazné tim, Ze chodim

b&hat nebo Ze si vezmu balon a jdu si na hfité zakopat, protoZe uz dlouho hraju fotbal. Volny
" ok o Hme span . ‘
&as takhle travim odpoledne a vétsinou veder, nez jdu'spat, tak si zapnu YouTube a sleduju

videa.

T: TakZe na YouTube se vlastné setkdvas i s angli¢tinou, jestli to dobie chapu.

C5: Tak pfevazné s angli¢tinou.

T: A kdyZ bys mé&l jesté shrnout to. jak travi§ ¢as v rAmei angliétiny, kdy se viibec ve svém

volném &ase s angliétinou setkava3? Jsou takové chvile?

C5: Tak s angli¢tinou, kdyZ ned&lam ten sport, tak se setkavam viceméné potad, protoze kdyz
jsem na internetu, néco si hledam, tak si vétSinou informace hledam v angli¢tiné, protoze, a¢

- quaLity of English (nformation
to nezni uplné pifjemné, ale tém deskym informacim ja moc nevéfim. Telefon médm nastaveny

En%g{:h in leldur¢ Hme , .
kompletné v anglicting, pravé kvili tomu, abych si zvykal na angli¢tinu, Facebook mam

nastaveny v angliéting, takZe se snazim co nejvic v tom anglickém svété pohybovat, i kdyz

jsem v Cesku, no.

T: Ty jsi zminil uz Facebook. Vénujes se je§té n&jakym jinym socidlnim sitim v rdmei
volného ¢asu?

. " T a4 locial sie
C5: Tak jesté tomu YouTubu, jak jsem fikal, to se taky d& povazovat jako sociélni sit. Ted

v obdobi maturity jsem, nezrusil jsem si Instagram, ale piestal jsem na ného chodit, ale jinak

jsem jesté chodil na Instagram a obcas jesté Snapchat.
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APRIL 25, 2017
CASE 5

T: Ty jsi zminil, Ze i YouTube se d4 povaZovat za socialni sit’. Jak bys viibec definoval. co to

je socialni sit'?
C5: Tak socialni sit’ bych definoval jako misto, kde se d4, kde se muZe sejit skupina lidi za

uritym zéjmem.

T: A jak bys definoval YouTube? Co to pro tebe znamena?

aevelo
C5: Mm... Tak ono pojem YouTube se podle mé doﬁ menil v p}z)'slngggich letech, protoze

kdyZ jsem byl jesté na zakladce pred péti, deseti lety dejme tomu, tak YouTube fungoval,
mux &f(

nebo ja jsem se s nim seznamoval hlavné tak, Ze jsem si chtél pusti blsn u, takZe jsem

prevazné kviili tomu vidél YouTube. Vlastné aZ do druhaku, prvaku, jsem na tom nic moc

jinyho nesledoval a pfijde mi, Ze to byl zhruba ten rok, kdy zacala ta éra zakladéni YouTube

YouTubers _ )
kanal(, proslaveni Goga a dalsich YouTubert. TakZe do té doby jenom sledovém’ pisnicek,

aiversi
posledm dobou uz je to takovy, Ze je tam plno dokumentd, a kazﬁg ch<:1 treba pobavit nebo

néco, tak si tam taky jdu nebo tak.

T: Dobte, na to se t& jesté potom zeptdm, na jaké typy videi koukas. Ted’, kdyZ to porovnas,

Seska versus anglickd videa na YouTube, na jaké koukas Cast&ji?

C5: Untits anglicky. C1gli<h 7¢ Cech videos

T: Z jakého diavodu?

C5: ProtoZe ta anglickd komunita, tam vlastné se nejedna jenom o to, Ze by Ameri¢ané a

ich s lin 9u francq
Britové nataceli videa, ale vlastné i plno lidi, kteti neZiji v an icky mluvici h zemi, tak nataci

ty videa v angli¢ting, protoZe jim to pfinasi vic penéz, ale ja je sleduju kvuli tomu, Ze tim se

_ 4; of YT video
rozituje ten obzor vlastng, je mnohem vétsi nabidka téch anghckych v1d nez téch Ceskych.
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CASE 5

A vétdinou ty Cesky, jesté jsem se nesetkal s Ceskym, ktery by mi do koly n&jakym zplisobem

pomohl.

T: Dobie. Ted’ se jesté vratim zpatky k tomu, jak jsi zmirioval ty typy videi. na které koukas.

Mohl bys mi to néjak shrnout, ty typy. na které kouk43? Zminil jsi pisni¢ky, dokumenty...

_ _ *JE{: of videos ,
C5: ... Urdité pisnicky, d umenty. Obcas né&jaké funny videa.

T: Funny videa — co si mam pod tim predstavit?

CS5: Videa typu ,,If you laugh you loose®, nebo ,.I bet my kidney you will laugh®. Prost&

kompilace t&ch vtipnych Vind.

T: A mize$ mi definovat Vine?

CS5: Vine je kratké vtipné video, vétsinou se mi libi v tom, Ze je spojovany s tim, Ze tam nékdo

fekne néco anglicky, a to je potom na tom to vtipné. TakZe se vlastné snaZzim rozumét tomu,

co kdo v té angli¢ting fekl.

T: A ktery tady z téch typi videi. co jsi ted’ zminil, u tebe previada?
C5: Nejvic jsem se zaméfFil prave asi, kdyz nepocitam ty dokumenty, na které obcas koukam,

fun videos fc&;fﬁncglv Hme 5pan

tak asi spi$ jenom ta vtipna videa pres terilvecer.

T: Dobie. MuiZe$ mi jesté Fict, podle ¢eho si vybiras, na co se budes divat? Jaké mas kritéria

k tomu, na co se bude$ divat?

Ceieria for videos 40 v
C5: Ja Gplné jako kritérium pied tim, ne% t‘l zapnu, nggné.m.‘hl}’rotgizjzim, Ze se v posledni dobé

docela rozjel clickbait, tak ...
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CASE 5

T: Muze§ mi definovat clickbait?

clickbait

C5: Ted’ jsme o tom méli prednasku ve $kole zrovna. Takze vlastné: zajimavej nazev,
zajimavé vypadajici obrazek, ale potom co to zapne$, protoze ten obrazek jde nastavit
manudlné, Ze jo, ten obrdzek nemusi byt soudasti videa, tak potom zapnes video a zjistis, Ze

vibec nic, ani ten nazev a ani obrazek nesouvisi s obsahem videa.

T: A ty jsi zminil, Ze jste o tom méli pfednasku ve $kole — mate né&jaké dalsi piednasky, co se

tfeba tykaji zrovna YouTube?

C5: Tohle to nebylo zrovna piimo YouTube, tohle bylo ,,Zvol si info*, a tykalo se to

dezinformaci médii.

T: M43 pocit, ze se pomoci tady téch anglickych videi na YouTubu uéis angliétinu‘?

]f{rmn&fn&({{ sh v« fouTube mou
CS: Pfevazné podle meé z YouTubu a v pos dni dob¢ jsem si zacal stahovat i ﬁlmy Z ousim

to i bez titulktl posledni dobou, takZe v mym ptipadé jediné YouTube a ty filmy, protoze

Bridge (Casopis) jsem piestal odebirat.

T: TakZe jsi zminil filmy, YouTube, co seridly?

lents
CS5: Tak serialy anglicky taky obc¢as sleduju, ale ty teda rozhodné nesleduju na YouTube,
puubf conient
protoZe YouTube mé problémy‘fs!}ﬁ%,% kc?yi to n€kdo nahlasi, Ze to tam je, tak z divodu

autorskych préav je to zablokované.

T: A kdyZ to porovnas Casové, Cemu se vénujes vic? YouTubu anebo filmim?

fime £pan

€5 YouTubu
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CASE 5

T: A mas néjaky divod. prog to tak je?

wide range of videos
C5: Pravé kviili tomu, co jsem fikal uz jednou, Ze tam prosté je Siroka nabidka, hlavné v té

- : ; ; racteal information
angli¢ting. D4 se Fict, Ze cokoliv potiebuju, at’ uz to je, Ze na telefonu ngvim, _]%1?( se néco da ‘

najit, nebo jak se da n&co prepnout, nebo Ze mi za&ne blbnout nabijecka na telefon, tak si

-

oyl vant 4
prosté napiu na YouTube do toho vyhledavade anglicky heslo, napﬁ'li{la% Jalegm? gpt‘xxsoberﬁts?

: ey G0 For videos
opravit ten kabel a najdu si tfi &tyfi kvalitni videa, ze kterych to jde zjistit.

T: TakZe mas pocit, Ze dal§im typem videi, na které koukas, jsou i navody?

ﬁvpes ofF ¥{deos
C5: Uréité. Vlastné cokoliv potiebuju, tak si myslim, Ze se na tom YouTube dé rizn€ najit.

T: Dald{ moje otézka je. jak poznas, Ze ta angli¢tina, na tom YouTube. je kvalitni - sprdvna?

C5: Kdy? se tim n&kdo zabyva a kontroluje, tak to ur¢ité zjistit mize, ale myslim si, Ze jato

- alive Karning o o . N
tak nekontroluju ani nehleddm. Mné¢ jde o tojie sly$im tu anglickou mluvu a ani tfeba, i kdyz

lisknin -
posloucham ty videa, tﬁk ani nevnimam kaZdé slovo v angli¢ting. Snazim se hlavné dévat

o

.., Yocabulgr, o i . " {1 o
pozor na ty slovicka, kterg taﬂl Jgou zdliraznéna, a to je vlastng vétSinou smysl celé té véty,

aq - ... thool
tak jak nas to u¢ili v anglictin€.

T: Tak mné fekni, jak poznas, Ze ses néco naucil skrz YouTube.

C5: Zvladnu to nekdy v Zivoté pouZit. aﬂ’(‘. cahon } ure

T: A vybavis si potom tieba presné to video, podle kterého ses to naucil?
) o o _ﬁyrac-h'c@! inFarmation
C5: Ano. A kdy? to jests feknu, tak, jak jsem ted Fikal, prakticky véci tfeba do Zivota, ale

. ) ) ) ﬁz({{m of kideos
treba i, protoZe chci délat grafiku na pogitagi, takZe tutorialy, j guje Adobe Photoshop,

Adobe Tllustrator, tohle v§echno. Diky tomu si myslim, Ze jsem se to dost naucil.
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APRIL 25, 2017
CASES

T: Tak mné jesté fekni, jakym zpiisobem se u&is. Co dél4s pro to. aby ses néco naudil?

Myslim tim anglicky z toho videa, jak tfeba postupujes? Nebo jestli viibec n&jak postupujes?

C5: Jako abych zlepsil si angli¢tinu nebo abych se nauéil n&co z toho videa?

I: Myslim tim anglitinu, aby sis zlep3il. A nemyslim aplné cileng, ale tfeba n&jaky postup,

kterym zjisti§, Ze ses naudil néjaké nové slovicko.

C5: Tak ja to mam &asto spojeny, jak uZ jsem mluvil o téch néwodech Tak &asto to mam
learning stratec

spojovany s tim, ze tam maji to slovi¢ko napsany, om hé predtou,] Ja 51 to poslechnu. Vickrat

si to vezmu, ale ze bych zamémé sledoval anglicka videa, abych si zlepsil angliétinu, tak tak

to neni. J4 si fakt myslim, Ze diky tomu je $iri rozhled ve svét&, jsou $irsi ty moZnosti.

T: Jakou oblast angliétiny ti podle tebe to YouTube rozviji nejvic?
hrg 5o . vocabulg ry
C5: Mmm... Tak uréité fl:gze, ﬁreéa z téch Ving, asi sem tam n&jaké to slovi¢ko odbon'le

zrovna tfeba z I'T tematiky.

T: Myslis si, ze mas ve Skole i lepsi poslech diky YouTube?

1thoo]
C5: Ur¢ité. My ve skole v podstaté poslechy vitbec ned&lame, takze Jlnak bych si to viibec

nezlepsil.

T: K tomu se jesté dostane. Mohl bys mi fict. jak bys ohodnotil YouTube oproti ostatnim

materialim, které pouzivas, kdvZ se chees naugit angli¢tinu? Tieba tu u¢ebnici zrovna nebo

filmy. Jaky jsou YouTube vyhody a nevyhody?

wide rangt of Videos
C5: Vyhody jsou pfesné jak jsem fikal, je tam Siroka nabidka, mZe$ si tam najit pfesné to, co

té zajim4, na rozdil od téch ucebnic, které jsou zaméfené na uréita témata ktera si mysli, ze

[}
pantaas 04‘ 1T
obecné zajimaji ty déti. Na druhou stranu si myslim, Ze YouTube neni uplne ¢lany n 0 aby
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CASE S

t& tu angli¢tinu uéil, je to spi3 z vlastni iniciativy, Ze se to ucis tim, Ze chces ty, a ne Ze t€

freegom
k tomu nékdo nuti.

T: Kdy? porovnas ten &as, ktery stravi§ v hodinach angli¢tiny ve 8kole a ¢as striveny doma

s YouTube, jak to hodnotig, co je pro tebe pozitivn&jsi? V &em ty vyhody vidi$ a nevidis?

. . e . zﬂsﬂ?e frérmech o
C5: J4 u sebe, ja jsem se nikdy nesoustiedil na to, Ze by mi YouTube zlep oval anglictinu, ja
. . e PraGujeatity .
jsem se spi§ soustedil na to, Ze mé YouTube naucil néco praktlckéhd. Nesoustiedil jsem se

na to, Ze jsem rozumél tomu, co mi ik, ale Ze jsem to pochopil a zvladl jsem to pouzit ve
Lthoo

$kole, to, co vysvétloval. TakZe pro mé si myslim, Ze je piinosn&jsi hodina Jangliétiny. Tam se

soustfedim pfimo na jazyk, kdeZto u toho YouTubu se nesoustfedim tolik na ten jazyk, ale

Under standin
spi3 na to abych to z toho, co hleddm, néco pochytil.

T: Dobe, takZe tam je to v ramci toho obsahu spi$ nez jazyka, to. co sleduje$ na YouTube.

-

C5: Ano, at’ uz to jsou ty navody nebo tieba ty Viny.

T: Tak to je ode mé skoro vie. jesté se t& zeptam na posledni tii otazky. Kolik ti je let?

C5:Jemi 19.

T: Jak dlouho se uz u¢is anglictinu?

C5: Od teti tridy.

T: Jakou navstévuje$ stiedni §kolu?

C5: Aktualn& maturuju na gymnaziu.
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CASE 5

T: Na jakou vysokou 8kolu se chystas?

C5: Na informa¢ni technologie na Masarykové univerzité.

T: M43 jesté néjaky komentdi k tomu véemu, co tu zaznélo a rad bys to doplnil je$t&?

C5: Dilezité uplné ne, spis, jestli miizu fict n&jaké oblibené kanaly: co sleduju nejéastéji je
_ rypes of viceos
tfeba Geography Now, coZ je hodné znamy a odebirany kandl, ktéry se zabyva celosvétove

viemi staty pfes celou zemi, a potom z téch co to¢i vlogy...

T: Jak chapes vlog?

C5: J4 jsem to pochopil jako Ze to je na rozdil od blogu, ktery je psany na internetu, co se
komu kdy stalo, tak vlog, to v jsem pochopil, Ze je jako voice, Ze to neni psané ale mluvené.

A tam je to tieba Logan Paul nebo KingBach.
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CASE 6

T: Mohla bys mi fict, jak travi$ svij volny ¢as?

sure ttme
C6: Tak hodné &asto ¢tu knizky, potom travim étg v'f‘:ni(u, chodim na prochazky se svym
psem a taky podstatnou &ast svého ¢asu travim na pocitaci, sledovanim videi, filmd nebo jen

tak brouzdanim na internetu.

T: Mohla bys mné Fict, jestli v néjakych aktivitach, které jsi ted” zminila, jestli se v nich

setkdvas s anglictinou?

music
C6: Jo urcité pravé na tom YouTube, kde posloucham jak anglicky pisni¢ky, tak tfeba
o . Movies . -
koukam na anglicka videa. Nebo tfeba sleduju filmy av posledni dobé si je stahuju jenom

. . Jubiies .
v origindle a poustim si k nim titulky, bud’ ¢esky nebo anglicky.

T: A zminila jsi je§té kniZky, ty &te§ v Cestiné nebo anglicting?
- g . ading . :
C6: No zatim jenom v &edting, ale parkrat jsem se je pokousela ¢ist v anglicting, ale to jen

=

pokud to je n&jaka lehéi anglictina.

T: A zminilas teda YouTube a Ze sledujes$ filmy, kolik tak volnyho ¢asu tomu vénujes?

C6: Zalez jak kdy, protoZe Casto tieba, kdyZ se u¢im, tak u toho posloucham nékdy pisnicky,

Hme span

takZe jestli se to po¢itd do kupy vechno, tak tfeba tii hodiny denné.

T: Dobfe. A travi$ ¢as na socidlnich sitich?

C6: Ano, travim.

T: A kde tieba?
tocial sikes

C6: Na Facebooku, kde si pisu s kamarady anebo na Instagramu.
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CASE 6

T: A povazuje$ i YouTube jako sociélni sit'?

yTas soual ST
C6: Ano.

T: Jaky prostiedky pouzivas pravé na navstévovani t&ch socidlnich siti? Jestli mi rozumis. ..

Jestli tieba pfes notebook, mobil, tablet...

fechnical deriees
C6: Vétsinou pies not’as nebo pies tablet, zaleZi, co je pohodIngjsi.

T: Jak bys ty definovala, co to je YouTube?

relatipn ship v (T, definition
C6: Tak je to misto, kde ostatni lidé mohou u\éfegejr‘?gvat ‘\Fidea a oétatni se na né mohou

podivat, jsou tam rizné navody, videa o hrach nebo pisnicky, Ze jo. Je to celkové misto, kde

se stietava takovato uréita komunita lidi.

T: Dobte. KdyZ si vezmeme anglicka versus Ceské videa, ktera sledujes Castéji?

&n%wy vs (ugh videos

C6: Urtité na ty anglicky.

T: Pro¢?
quality oF tht videgs
C6: ProtoZe mi ti anglitti YouTubefi piijdou zajimavé&jsi, a je jich vic... To, co vyhledavam ja

na ty desky scéné se moc neobjevuje nebo mi nejsou moc sympaticti ti YouTubefi.

T: Od jaké doby sledujes anglickd videa na YouTube?
Kme gpan

C6: Kdyz mi bylo tak, ja nevim, tak t¥inact.

T: Co t& k tomu piimélo?

[n¢pirafi
C6: Sledovala je moje starsi sestra, ta5< rgé to zgurj)alo.
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T: Jak bys ohodnotila dostupnost YouTube? Je to tfeba néco. co si mize kazdy dovolit?

) . adiantoaee of VT .
C6: Jo urtité, kazdej, kdo ma pristup na internet, to:; esfa muie!iiivat na YouTube. Ty videa tam

jsou zdarma, i pisnicky.

T: Orientuje$ se na YouTube snadno? Pfijde ti to lehce srozumitelné?

C6: Jo. Na YouTube mam sviij ur¢itej seznam lidi, na ktery koukam pravidelné a vzdycky mi
adrantage of T erkng For video
pijde upoz?)rnéni na jejich nové video, tak se podivam. Pokud mé zaujme ten titu?ek nebo €os

obrazek, tak se na to video podivam. Nebo taky na hlavni strance, ¢asto je kolonka

doporugeno, podle téch typi videi, na ktery se ja koukam, tak si to tak prolistuju, co mé

zajima, a pak se na to divam.

T: A jaké typy videf sledujes?

ec of vidtos
C6: Nejéastéji asi knizni recenze, protoZe to u nas na eskym YouTube skoro nikdo nedéla,

potom vlogy a obdas i n&jaky beauty videa.

T: Dobte, takZe videa o knizkéch, vlogy a beauty videa. Je3té n&jaka sledujes?

C6: Myslim si, Ze asi ne. Je§t€ mozna ta hudba, co uz jsem zminovala.

T: Ktery tady z téch typt u tebe nejvic previada?

. o Wdgo r{ﬁrf ne
C6: Hned po hudbé jsou videa o kniZkach a vlogy, ty jsou tak nastejno.

T: Podle &eho si vybiras, na jaky videa se podivas?

_ . wher
Cé6: Musi mi ten ¢lovek byt sympanck;? %;'E)toge bych nesnesla divat se na nékoho, kdo mné
& necion vadi. AL b it et o,
prosté n&&im vadi. A taky Casto podle téch videi, které mi jsou doporuceny uz tim YouTubem

nebo tieba na doporuceni sestry nebo kamarada.
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T: M43 sviij vlastni Géet na YouTube?

C6: Ano.

T: Tvofi8§ sama videa na YouTube?

C6: Ne.

T: M43 pocit, Z7e se pomoci YouTube a anglickvch videi uéi§ angliétinu?

Cé6: Jo.

0w ¥

T: Prog si to mysli§? MiZe$ to néjak okomentovat?

) _ we of Cnglish
C6: Casto jsem se setkala uz s tim, Ze jsem tfeba pouzila n&jaké slovicko nebo frazi, a pak

jsem pfemyslela nad tim, kde jsem se to viibec nau¢ila a vybavilo se mi to video, kde jsem to

slysela, takze tak.

T: A jakou oblast angli¢tiny ti YouTube podle tebe nejvic rozviji?

PP Lemr,hvr;i';a,ﬁﬁ]? . »
C6: Myslim si, Ze asi tu obecnou komunikaci mezi lidmi, protoze jak ¢asto se divam na ty

vlogy, tak lidi se tam bavi mezi sebou takovou tou béZnou konverzaci, takZe v tom pocit'uju,

wmi}ufqﬁl

Z¢ mam hodné dobrou slovni zasobu, i ty fraze zn

T: A mas téeba pocit, Ze 1 poslech ti to zlepsilo?

listenin
C6: Tak to urdité. Protoze tieba na prvnim stupni na zék?adce, tak mi poslech délal velky

problémy, a ted’ skrz ty videa i pisni¢ky, to mi hodné pomdha.

T: Ty jsi to uZ trosku zminila, ale jak poznas, Ze ses néco naudila skrz YouTube?

e oF Enguich .
C6: Prave, Ze kdyZ to slovi€ko pouziju v praxi, tak si vybavim, kde jsem ho sly3ela.
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T: A jakym zptsobem se teda ucis ty sloviéka? Je to néco. co vnimas, Ze se udis nebo to ani

nevnimas?

. . .. leamning thraieqq
C6: No tfeba kdyzZ se v n&jakym videu casto objevujeig?ovié%, kterérﬁ’l'i(ﬁ%rozumim a mam
pocit, Ze tam je podstatné, tak si ho vyhledam a potom, jak se tam Easto opakuje, tak si ho

vitipim, takZe si myslim, Ze timhle vnimam, Ze se to u€im.

T: M43 tfeba ze $koly naudené né&jaké postupy, jak se udit pres tady ty videa? Nebo aplikujes

n&jaké kroky. které délate normélné ve $kole?
. , . %hoo] .
C6: Asi spis ne, ve §kole spi§ délame to, Ze ¢teme néjaky texty, takZe to si myslim, Ze pak ani

v tom YouTubu tolik uplatnit nemtzu.

T: Dokazes posoudit, zda obsah téch videi nebo kvalita angli¢tiny. Ze je natolik spravna, aby

ses ji mohla ugit? .
o , . fou luber
C6: Ted’ jak uZ jsem stardi, tak si myslim, Ze ano. Hlavné ja sleduju lidi uz delsi dobu, takze o
nich mam vytvofenej néjakej obrazek, vim, co od nich miizu tak ekat, takZe si myslim, Ze to
nqush ag linama fran
dokazu posoudit. Ale nékdy to byva celkem tézky, protoze tam js@% casto licfi, Fi nemaji':q

anglittinu jako sviij matefsky jazyk a mluvi tieba s pf{izvukem. Tak to si kolikrat fikam, jestli

to slovicko je spravn& nebo tam maji jenom néjakej sviyj piizvuk, a proto tomu nerozumim.

T: To byla hned moje dal3{ otdzka, jestli dokéZes rozeznat piizvuk angliétiny?

. o . _ English Accents
C6: To jo, dokaZu poznat, jestli je nékdo Angli¢an nebo Ameri¢an, dle ty rlizné pfizvuky

v Anglii tfeba, to by mi délalo problém.

T: Myslis si, Ze to je diky YouTube?

Gy o . . Jistnin
C6: Urcite, nikdy dfiv bych to asi nedokézala vnimat. 3
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T: TakZe tieba ve Skole, kdyz délate poslech, tak...

. . ) Sk'wo( fpims of h
C6: No, my ve 3kole se soustiedime jenom na tu britskou ahgli¢tinu, protoZe mame tak

zafizeny ucebnice.

T: KdyZ ohodnoti$ jako u¢ebni materidl sama pro sebe s ostatnimi materialy, které

pouzivas...jaké viibec pouZivas ostatni materialy?

g . . . foabook
C6: Tak ucéebnice, co mame do skoly. A to je asi viechno...

T: A tak jak to hodnoti§ YouTube? V &em vidi3 vyhody a nevyhody?

o o e Mim oAl Inform giioh)
C6: No tak vyhoda je ur€ité to, Ze je to zabavngjsi nez uéebnice. Mam tam hlavné i ten obraz,
takZe i diky tomu si vybavuju ty fraze... Ale pfece jen ty uCebnice, vydali jé néjaci
: : Forms oF Crglish :
kvalifikovani lidé, takZe ta zaruka spravnosti je tam vétsi, neZ je na YouTube. A prave jak
! Wray 4
jsme se bavili diiv o t&ch lidech, ktefi nemaji tu angliétinu%)%;rpr}la’g?skymyk, fg%?l%(ﬂdy

miizou délat chyby v té gramatice. TakZe v tom jsou asi ty nevyhody spiS... Jinak je to

zabavnéjsi.

T: Pro¢ si mysli8. Ze je to zdbavné&jsi nez uebnice?

: ; 00! : ;
C6: No asi proto, Ze tam je ten obraz, protoZe... nejsou tam takovy\x(tym?troﬁny dialogy jako

. : . Widg ang of vidcos
v uCebnici. Tteba Ze jdu do obchodu... Na YouTube je to }fokaid?neco jinyho.

T: Je jesté néco, co bys k tomu rdda zminila a povazujes to za dilezité?

o st disaduontane ok YT )
C6: Uz asi ani ne... MoZn4 jen Ze mi na YouTube vadri skryté reklamy. A i proto miiZe ten

obsah byt t&Zce chapan v tom smyslu, Ze tieba ne viechno, co tam je feceno, je pravda.
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T: Dobie. Jest& néco bys rdda zminila?

C6: Uzne...

T: Dobte. Tak moje posledni otdzky. Kolik ti je let?

C6: 19

T: Jak dlouho se u# uis angliétinu?

C6: Od treti tiidy.

T: Jakou studuje$ stiedni $kolu?

C6: Gymnazium

T: Na jakou se chysta§ vysokou Skolu?

=

C6: Jestd piesné nevim, ale ur¢it® néco v oboru biologie a chemie, mozna I¢karstvi.

T: D&kuii, to je ode mé vie.
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7.4 APPENDIX D - LIST OF CODES

Advantages of YouTube

C461, C4101, C623, C625, C726, C789, C822-24,
C919, C985, C1025, C1049, C1081, C1271, C1334,
C1363, C1370, C1465

Authenticity

C222

Availability of YouTube

C243, €623, C939, C1118, C1229
Communication

C227, C365, C643, C843, C923, C992, C783

Community

Cl112, C215

Content of videos

C155, C529, C555, C579

Context

C169, C360

Criteria

C218, C335, C343, C427, C439, C540, C559, C626,
C635, C745, C8137, C955, C1035, C1125, C1238,
C1330, C1427, C1448, C1534

Culture

C450

Czech vs English videos

C213, C330, C419, C425, C525, C618-19, C732,
€827, C929, C1015, C1119, C1126, C1219, C1224,
C1318, C1413, C1517

Definition/Perception of YouTube

C125, C122, C210, C321-28, C411, C615, C729,
C817, C820, €920, C1011, C1110, C1215, C1313,
C1361, C1410, C1514

Disadvantages of YouTube

C119, C27, C453, C4126, C542, C581, C673,
C1159, C1375

Emotions

C118, C120, C148

English as Lingua Franca

C315, C527, C656, C667, C982, C1254

Forms of English

C770, C848, C976, C1252, C1351, C1435, C1445,
C1456, C163, C234, C659, C849, C980, C1062,
C1141, C1257, C1354, C1459, C1553,

C161, C227, C355, C497, C1041, C1134, C1340
Freedom

C583, C863

Friends

C132

Fun

C138, C218, C34, C386, C424, C435, C4104, C532,
C863, C995, C1147, C1249, C1316, C1423, C1433,
C1462, C1557
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Grammar

C188, C193, C862, C959, C1151

Information

C144, C27, C311, C447, C456, C556, C920
Inspiration

C316, C622, C920

Interest

C143, C216, C473, C4110, C737, C740, C966,
C1529, C1558

Language Development

C194

Learning Materials

C773, C990, C1358

Learning Strategies

C17, C152, C226, C353, C480, C562, C572, C584,
C649, C749, C754-59, C785, C845, C865, C925,
C935, C969,

C1136, C1146, C1244, C1247, C1346, C1440,
C1551,

C16, C488, C66, C752, C967, C1137, C17, C759,
C866

Learning Style

C1070

Leisure time

C11, C21, C31, C41, C51, C61, C71, C81, C91,
C101, C111, C121, C131, C141, C151, C13
Leisure time with English

C15, C23, C44, C57, C64, C77-11, C82, C93, C103,
C114, C124, C134, C137, C142-6, C153, C156
Listening

C151, C167, C240, C440, C563, C661, C763, C847,
C971, C1051, C1343, C1434, C1439, C1545-47,
Native Speakers

C211, C236

Popularity

c215

Pronunciation

C158, C169, C228, C237, C1245-46

Real-life

C35, C310, C567, C585, C949, C1265, C1274, C167
Relaxation

C123

School

C164, C1111, C211, C230, C371, C4102, C577,
C587, C652, C662, C779, C786-88, C850-57, C987,
C1040, C1053, C1131, C1143, C1149, C1340,
C1431, C175

Series

C15, C21



Social Media

C111, C413, C513, C612, C714, C722, C89, CI13,
C117, C1211, C139, C148

Sources

C160, C485

Speaking

C763, C971, C1045

Teacher

C182, C780

Technical Abilities

C4122

Technical Devices

C1113, C248, C387, C614

Textbook

C197, C2140, C388, C4112, C666, C671, C777,
C858, C990, C1068, C1259, C1267, C1358, C1368,
C1463, C1560

Time Span

C19, C128, C217, C312, C319, C49, C424, C53,
C539, C69, C621, C724, C727, C736, C83, C829,
C911, C927, C107, C1115, C127, C1223, C136,
C1337, C1415, C154, C1522

Types of videos

C136, C220, C327, C339, C44, C421, C429, C532,
C560, C596, C630-33, C737, C743, C87, C831,
C833, C924, C947, C953, C1031, C1123, C1152,
C1232, C1325, C1418, C1424, C1526, C125, C96,
C117, C216, C319, C456, C519, C64, C1322, C143
Understanding

C589, C760

Use of English

C143, C153, C191, C368, C493, C566, C648, C765,
C8141, C1043, C1058, C1139, C1250, C1345
Vocabulary

C141, C194, C224, C341, C45, C459, C478, C487,
C491, C564, C575, C1040, C1130, C1246, C1343,
C1434, C1528, C1547

Younger Viewers

C465

YouTube as Social Media

C113, C29, C415, C513, C613, C712, C716, C812,
C916, C109-15, C1112, C1212, C1311, C1512
YouTube development

C517

YouTube Diversity

C523, C672

YouTube vs Another Media

C110, C37, C554, C551

YouTuber

C634, C654, C921
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