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Annotation

This bachelor paper deals with the modal veréis and may in administrative style.
The theoretical part describes the term modalitgl amtroduces different kinds
of modality. Furthermore, it focuses on the desmnp of characteristic and rules
of the modal verbs. It also introduces individuatanings ofcan and may in detail
and synonymous occurrence of overlapping meanihgammandmay. In the practical
part, findings from the theoretical part are applieo the particular documents

of administrative style for stating the resultsleé analysis.
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Abstrakt

Tato bakal&ska prace se zabyva modalnimi sloveayamayv administrativnim stylu.
Teoretickacast vys¥tluje termin ,modalita“ atrzné druhy modality. Nasledrse tato
¢ast zamdfuje na charakteristiku a pravidla modalnich sloveéle jsou podrokin
predstaveny jednotlivé vyznamy modalnich slowen a may a synymni vyskyt
piekryvajicich se vyznainslovescan a may. V praktickécéasti jsou poznatky z teorie
aplikovany na utité dokumenty administrativniho stylu zaelem stanoveni vysledk

analyzy.
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1. Introduction

This bachelor paper focuses on the use of modalsvesed in administrative
style. Closely, it concentrates on the occurrerficpanticular modal verbs in specific
documents. The modal verbs included in my papecaneandmayand the documents
used for analysis are particular British CommangePa The aim of this paper is to
work up relevant theory and apply it to the analyitself to state the results, to state
which modal verb and which particular meaning iscumostly in administrative style,
in British Command Papers. The aim of this papealsd to analyse and evaluate
the synonymous occurrence of two overlapping memniof the modal verbsan
andmay- deontic possibility and permission.

The thesis consists of two main parts, a theordeticel an analytical part.
The theoretical part is further divided into twoimahapters and several subchapters.
The first chapter of the theoretical part concdataon modality. At first, the term
modality is explained. Consequently, different lendf modality are described.
The main principles, relevant examples and the edifice between deontic
and epistemic modality are explained afterwards.ti#es modal verbgan and may
express both deontic and epistemic modality, ihégessary to include both kinds
of modality in the theoretical part.

The second chapter of this part focuses on the hvedbs. At first, it describes
some characteristics and rules typical for the rhodebs. Another part of the chapter
looks in much more detail at the modal verén This part characterizes the use
and different meanings @fn Each meaning of the modal verb is explained, riesd
and there are typical features illustrated on paldr examples afterwards. Similarly,
this part also introduces the use and differentmmgg ofmay To conclude the whole
chapter about the modal verbs, the last subchapterentrates on relation between can
and may, their difference and also their overlagpmeanings which are deontic
possibility and permission meanings.

The third chapter of this paper represents prdctgart. The findings
from theoretical part are applied in this analytipart. At first, some characteristic

features typical for administrative style are idwoed. After that, both modal verban



and may and their particular meanings are analyzed, eteduand their features are
commented on with suitable illustrations. The fipart of the chapter summarizes

the results of the analysis.



2. Modality

2.1. Definition of modality

To begin with, the term modality will be explain€the term modality can be
used in various senses. “Most generally, it maydbéned as the manner in which
the meaning of a clause is qualified so as to cetfthe speaker’s judgment of
the likelihood of the proposition it expresses beimue” (Quirk, 1985, p. 219).
Similarly, according to Tarnyikova, modality can loharacterised as a semantic
category which clarifies an attitude of the speakera potential realization of
the proposition (Tarnyikov4a, 1985, p. 12).

2.2. Kinds of modality

In the following chapter, different kinds of modsliwill be described. Two
main kinds of modality are generally known as dmorand epistemic. Not all
the linguists use this terminology for these twondd of modality. For instance, Biber
et al. (1999) use terms intrinsic and extrinsic alibg instead of deontic and epistemic
modality. Coates (1983) applies terms root andtemis modality, where the term root
modality is intended to substitute term deontic alitgd Moreover, Tarnyikova divides
modality in a bit different way. At first, she disjuishes communicative modality
and modality proper. The modality proper is furtliivided into intra-propositional
and extra-propositional modality which are termedudor deontic and epistemic
modality. Deontic modality is also indicated by thethor as non-complex modality
(Tarnyikova, 1985, p. 12). Several linguists clafor,instance Facchinetti (Facchinetti,
2003, p. 7), that there is one more kind of mogalitdynamic. This kind of modality
will not be included in my thesis, for details centing dynamic modality see
Facchinetti (2003).

To sum up kinds of modality, it should be mentiotieat we can distinguish two
main types of modality, deontic/intrinsic/root/iatpropositional/non-complex modality
and epistemic/extrinsic/extra-propositional modalfor my bachelor paper, | will use

the most common terms, deontic and epistemic miydali



2.2.1 Deontic vs. epistemic modality

As it has been already mentioned in the previowpidr, there are two basic
kinds of modality — deontic and epistemic. Bibeaktsay that deontic modality refers
to actions and events that humans directly confrbey add that these meanings are
related to permission, obligation, volition or inten (Biber et al., 1999, p. 485).
Téarnyikova claims deontic modality refers only tgart of a proposition, mainly to
a verb. For better understanding she states thewioly example and adds a useful
explanation.

[1] I must go home.
(Tarnyikova, 1985, p. 10)

The author points out that the modal verist in this example modifies only
the process which is expressed by the infinitivéheflexical verlgo. This is the reason
why deontic modality is often termed intra-propasigl.

Concerning epistemic modality, Biber et al. clamttepistemic modality refers
to the logical status of events or states, usualigtion to assessments of likelihood:
possibility, necessity or prediction. They add theddal verbs with extrinsic meaning
usually occur with non-human subject and/or withirmaerbs having stative meanings
(Biber et al., 1999, p. 485). As Quirk points ogpjstemic modality does not involve
human control of events, but typically involves lanmudgment of what is or is not
likely to happen (Quirk, 1985, p. 219). This theaan lead to the idea that epistemic
modality can be imagined as a scale of differeatlgs of certainty which is the result
of a logical reflection (Tarnyikova, 1985, p. 11}1€2oates confirms the theory written
by Tarnyikova and adds that modals in epistemicatitydcan be placed at the two ends
of a scale — confidence and doubt. The author atbds one principal definition:
“In most cases epistemic modality indicates spealk@mfidence or lack of confidence
in the truth of the proposition” (Coates, 198319).



To sum up the difference between deontic and epistenodality, examples [2] and [3]
are stated below.

[2] You mustwrite your homework.
[3] a. Hemustbe at home.
b. Hemaybe at home.
c. Hemightbe at home.
d. Hecan'tbe at home.
(Tarnyikov4, 1985, p. 11-12)

The example [2] represents deontic modality as sheaker imposes obligation.
The sentence can be paraphrasedt & necessary for you to write your homework
As well as in this example, deontic modality refeysactions and events that humans
directly control.

As it was already mentioned, epistemic modalityregpes a scale of different
kinds of certainty. It can be clearly explainedtbe example [3]. The example [3] a.
can be paraphrased Hsis necessarily the case that he is at haane it denotes to
the speaker’s judgement of the proposition thatsha home. To all examples in [3]
Tarnyikova adds: “A considerable degree of cenaistrepresented by the venlust
decreasing certainty by the verbsay and might and negated certainty mainly by
the formcan’t. However, even the usagernofistis not identical with the total certainty.
The absolute certainty is expressed only by theeate He is at homeThe situation is
the same witiHe can’t be at homg He is not at honigTarnyikova, 1985, p. 11-12).

To conclude this chapter, the main difference betwdeontic and epistemic
modality should be mentioned. Whereas deontic nitydekpresses mainly speaker’s
permission, obligation or intention, epistemic midaglapresents different degrees

of speaker’s confidence about the proposition.

Deontic and epistemic modality will be mentioned detail during the analysis
of different meanings afanandmayas they can express both kinds of modality.



3. Modal verbs

3.1 Characteristics and rules of modal verbs

This chapter will include a list of modal auxiliesi and description of typical
characteristics of the modal verbs. As modal aarié@s have a wide range of qualities,

only the most important features will be mentioned.

To begin with, the list of the modal auxiliariesosid be stated. Many linguists,
for instance Biber and Lewis, claim that thererare modal auxiliaries. As Lewis says,
these particular modals can be identified in thesywAll verbs which can fill the space
in this short sentencéle...come belong to the list of the modal auxiliaries. $aare
can, could, shall, should, may, might, will, woalddmust(Lewis, 1986, p. 100). Biber
et al. confirm that all the mentioned verbs beltmgine central modal auxiliary verbs
(Biber, 1999, p. 483).

Next part will deal with the characteristics andesuof the modal verbs. Their
characteristics can be divided into two parts.thirsnodal verbs have some features
which are the same for all auxiliaries. Secondigythave several specific features that

can be applied only to the modal auxiliaries.

One of the features, which are shared by all aands, is an operator
in negation withnot Duskova adds that modal verbs and negative pariat in its
reduced forrm’t create one unit. The exception is the modal earbwhich creates one
unit also with a full negative particle> cannot Next feature that all auxiliaries have

in common is that they admit inversion of subjed aperator when making questions.

Now, several morphological and syntactic criterikiclka apply specifically
to modal verbs will be introduced. The first andywenportant feature is that modal
verbs are followed by infinitive withouto (bare infinitive). Another important
characteristic is that the modal verbs cannot ottaon-finite forms. Modal verbs can
basically occur in two, finite, forms and these gmesent and preterite form.

The infinitive and other forms are expressed bywapharases, which are generally known



as be able tofor can andbe allowed tofor may. Modal verbs also do not form
imperative and passive structures. Quirk pointstbat there are some more specific
features of the modal verbs, for instance therends inflexion in 3% person.
The omission ofshas historical origin (Quirk, 1985, p. 128). Qualso states the term
abnormal time referencevhich means that not only the present forms, lbed past
forms can refer to present or future as it is mekample [4].

[4] I think he may/might retire next May.
(Quirk, 1985, p. 128)

At the end, DuSkova presents the last importantaceristic: “Modal verbs
differ semantically from other auxiliaries and lexii verbs. Whereas auxiliary verbs do
not have their own meaning, modal verbs have their meaning, but not independent.
Meanings of the modal verbs lie in modificationaofexical meaning (Duskova, 1994,
p. 182).

More detailed information about the characteristi€sthe modal auxiliaries can be
found in Quirk (1985), Tarnyikova (1985) or Duskdi£94).



3.2 Meanings and usage of can

In this part, different meanings of the modal vedn will be introduced.
The following subchapters will deal with particulaeanings of the verb. Palmer has
suggested that searching for meanings of eachith@gilymodal is a messy area (Palmer
in Lewis, 1986, p. 103). And the situation is ndtestent when talking about the modal
verb can Tarnyikova says that each modal verb can be éividnto several
components. For instancesan includes these components: ability, possibility,
contingency, request, permission, suggestion, ,ofl@mmand or willingness. She adds
that these are not close series of components ecaumust be counted with
the extinction of the old component and with theation of new ones (Tarnyikova,
1985, p. 20-21). As all these components are tdaildd, can change or become

extinct, | will analyze three major meanings preésdrby Quirk.

Quirk points out thatan has three major meanings, these are possibibiiitya
and permission (Quirk, 1985, p. 221). Consequetitigse meanings will be analyzed
in a detail. It should be taken into account tteat in its positive form never expresses
epistemic modality. The negative form cdin (can’t, cannat is epistemic when it is
used as a negative for the modal verb mushast notis used only for non-epistemic
meaning (Coates, 1983, p. 19). Biber et al. clawat generally occurrence oan is
extremely common. According to the authogn is very common in conversation
and academic prose (Biber et al., 1999, p. 487¢cheexplains similar idea in more
detail. The use of possibility meaning o&n is very common, ability meaning is
common and at the end he mentions that the userofigsion meaning is less common
(Leech, 2004, p. 73-74). Coates agrees with th&sifieation and highlights that can —
deontic possibility has primary use, whereas carability and permission have

secondary use (Coates, 1983, p. 5).

3.2.1 Can — possibility meaning

First meaning otan which will be analyzed closely is the possibiliheaning.
Can in its possibility meaning primarily expresses ko modality so it would be

convenient to mark this meaning cdin as deontic possibility. The speaker’s attitude



to the truth of the proposition is not involved tire meaning of the modal and it is
generally paraphrasable liyis possibldollowed by for + noun phrase + to + infinitive

construction Quirk states one example for better understanding:

[5] Even expert drivers can make mistakes.
(Quirk, 1985, p. 221)

The fifth example can be paraphrased in this Wiag: possible for even expert drivers
to make mistakeln case thatan expresses future possibility, it can be paraplirase
by the help oft will be possible..(Quirk, 1985, p. 222).

Coates points out that there can be possibility mimgaof can which usually

occurs when no external circumstances are specBieel states the following example:

[6] Well, | think there is a place where | can gatheap kettle.
(Coates, 1983, p. 95)

This could be paraphrased &bkere is nothing to prevent me getting a cheapekett
If the example were a negative sentence, it woalgdraphrased dsisn’t the case that
nothing prevents me getting a cheap kdftileates, 1983, p. 95).

This meaning often occurs in declarative sentemdesh will occur very often
in my analysis regarding type of texts and styleet¢h adds thatan (possibility) also
have a habitual meaning which corresponds to theerbdsometimesHe presents

another example:

[7] Lightning can be very dangerous. = Lightning@netimes very dangerous.
(Leech, 2004, p. 73)

Tarnyikovd adds one more interesting finding can frequently occurs
with adverbs possibly and perhaps. She preseneraesxamples, one of which is
displayed below:



[8] Perhaps we can now meet again as friends.
(Tarnyikova, 1985, p. 28)

The above mentioned example can be combinablethatladverbs perhaps or possibly

in this meaning.

3.2.2 Can — ability meaning

Another meaning ofcan to be analyzed is ability. This meaning applies
to deontic modality agan does not express epistemic modality except dan’t
(negative form to must). Ability is considered aesial case of possibility. Leech
confirms this theory by claiming that there is nleat distinction between ability
and possibility. The author adds that if someone tha ability to do some activities,
then these activities in a sense are possible.n_also claims that ability meaning can
be paraphrased ynow how toor be capable ofLeech, 2004, p. 74). To this theory
Quirk adds that for this sensan may be paraphrased also iy able toor be possible
construction. He explains that this is the reasdry wbility meaning is sometimes
considered a part of possibility meaning (Quirk,839 p. 222). Coates states
the example otanin its ability meaning which can paraphrased asn able to type

very slowly..

[9] | can only type very slowly as | am quite a lmegpr.
(Coates, 1983, p. 89)

Tarnyikova points out thatan in its ability meaning can display mental power,
physical power, eventually combination of both poerg, skill or knowledge. She
presents these examples for better understandiingt &ample stands for mental
power, second sentence expresses physical powehitd one represents combination
of both previous kinds of powers and the last eXarsfands for skill or knowledge.

[10] a. | can remember it.

b. I can carry heavy loads.

-10 -



c. We Woosters can keep the stiff upper lip
d. I can sing C sharp.
(Tarnyikova, 1985, p. 23)

Although these ability and possibility meanings ammilar, there are some
obvious differences between these two meanings.ifstance, Leech mentions that
whereas ability and permission meanings require uanam or animate subject,
possibility meaning is the only one which can ocwith inanimate subject (Leech,
2004, p. 74). See example [7] whecan is connected with inanimate subject
and represents possibility meaning.

As it has been already mentioned, can — abilityireg mainly human subject.
In case the inanimate subject occurs with abiligaming, it is often connected with
the use of figurative language as it is in thedaihg example where the inanimate

subjectsciencestands for the animageientists

[11] Wonderful what science can do.
(Tarnyikov4, 1985, p. 24)

Another distinguishing feature can be the use ddspa& or active voice.
Whereas passive voice is typical to occur with gbssibility meaning, active voice is
often used with ability meaning. To this explanatiauthor adds the following
sentences where he displays different use of vdic#, example represents passive
voice and possibility meaning, whereas second Beateaepresents active voice

and ability meaning.
[12] a. This game can be played by young children.

b. Young children can play this game.
(Leech, 2004, p. 74)

-11 -



As Tarnyikova explains, passive voice deprives ettbpf possibility of being
an agent. Thus, the passive voice does not expi@bty but possibility (Tarnyikova,
1985, p. 25).

The last remark concerning ability meaningaain belongs to the difference
between the ability which was achieved and theitgbivhich does not admit
the realization. The author states two examplas frdich the difference can be clearly
seen. The first sentence displays ability which webkieved and it usdse able to

whereas the second example presents only a pdtability and it usesould

[13] a. | was able to catch the bus.
b. He was a man who could do the rightpuralic spirited thing when the
occasion called.
(Tarnyikova, 1985, p. 26)

The first sentence displaying achieved ability aadieés the fact thdtcaught the bus
On the contrary, the second example indicates arpptential ability and it expresses
the fact thatHe could do the right and public spirited thinigut there is no further
information if he did so or not, ability is poteaitin this case.

3.2.3 Can — permission meaning

The last meaning ofan to be analyzed is permission. Permission meaning
belongs to deontic modality as it is an action Wwhgerson can directly control.
According to Quirk, permission meaning can be paraged bybe allowed to

construction. He states the following example.

[14] a. Can we borrow these books from the library?
(Quirk, 1985, p. 222)

The example can be paraphrasedAas we allowed to borrow these book from the

library? Coates adds that sentences containing can - fgomisan be paraphrased also

-12 -



with the word permitted (Coates, 1983, p. 87). Thus, the example can b&o
paraphrased asre we permitted to borrow these books from thehys?

As Quirk points out, it is interesting to note thprmission meaning is often
combinable with an adverbigbmorrow, whereas ability meaning normally is not.
The following example illustrates can in its persm& meaning, combined with

tomorrow

[15] You can borrow my typewriter tomorrow.
(Quirk, 1985, p. 223)

Quirk highlights the information that in this sersn is less formal and polite
than may (Quirk, 1985, p. 222). Leech claims that the psswin meaning can be
sometimes regarded as a strong recommendationeasidtes the example:

[16] You can forget about your holiday.
(Leech, 2004, p. 75)

Leech adds that this example is close to an offensgmark with impolite tone which

brings irony.

More detailed information about meanings of the aloderb can can be found
in chapter 3.4 where relations betwexam andmayin their permission and possibility

meanings are clearly described.

3.3 Meanings and usage of may

In the following chapters, different meaningsnodywill be described. To begin
with, it must be noticed that the modal venlay does not belong to very frequent but
still quite frequent modal auxiliaries. As Lewisnémms, mayis a relatively rare word,
but still is quite often used in certain meaninkny linguists agree that essential
meanings ofmay are possibility and permission. Howevenay can express both

-13 -



epistemic and deontic possibility. These meaninglsb& analyzed in a detail. Leech
adds one more meaning — exclamatory wish, whichocauar, as he says, very rarely.

More detailed information about this meaningraycan be found in Leech (2004).

3.3.1 May — possibility meaning - epistemic x detin possibility

One of the meanings ofaywhich will be analyzed now is possibility meaning.
It is interesting to note that althoughay is primarily used to express epistemic
possibility, it can also express deontic posskiliEpistemic possibility expresses
speaker’s lack of confidence in the proposition resped. “Where enabling
circumstances are mentioned in context, we candadlut deontic possibility ahay
(Coates, 1983, p. 141). Moreover, deontic posgik restricted to more formal

contexts. The difference can be shown on the fofigvexamples:

[17] a. I may be a few minutes late.
b. I am afraid this is the bank’s final ot tell you this so that you may make
arrangements elsewhere if you are table
(Coates, 1983, p. 132)

The first example expresses epistemic possibilitd @an be paraphrased asidt
possible that | am/will be late...| don’t knowerhaps, | am/will be lateThe second
sentence expresses deontic possibility and can lbeaplprased aslt is
allowed/permissible/possible for you to make aremgnts elsewhereor My telling
you this will enable you to make arrangements dise..\While the epistemic
possibility can express an idea similarlt@m not sure yetthe deontic possibility
expresses an idea that everything is arrangedjngofirevents you doing something
and may can be substituted by deontic can - possibiligr #he difference between
deontic possibilities betweaanandmay, see 3.4.1.

Moreover, epistemicmay is typically characterized by flexibility of time
reference and its use as a “hedge”, which meant th®a speaker tries to avoid
answering a question or making a decision in andefior direct way. To this theory

Coates explains: “The speaker avoids committing skim to the truth of

-14 -



the proposition” (Coates, 1983, p. 134). In otherds, this means that speaker tries to
dispose of full responsibility for the meaning dfet sentence. See the following

example:

[18] | may come tomorrow.

This example contains hedgingay, where assessment of possibilities is approximatel

50/50 and it can be paraphrased @&y or may not come tomorrow, | am not sure yet

Concerning deontic possibility ofiay, it should be pointed out thatayis never
found with negation. Thugnpay + notcan be used only with epistemic possibility.
Moreover, may in negation can be normally used with may — pesimis Negation
of epistemic possibility can be seen in the follogvexample which can be paraphrased
aslt is possible that it is not perfect

[19] It may not be perfect, but at least it has sarhthe qualities that one looks for in
a modern city centre.
(Coates, 1983, p. 135)

The epismetic possibility meaning is also used witensubject is not specific
but is substituted by general expressions, fommstone, you, fellow, a perso®ther
situations when this meaning can be used are mertegsses as it is not logical to give
them the permission (Tarnyikov4, 1985, p. 37).

To conclude this chapter, it should be mentioned plossibility meaning ahay
can express both deontic and epistemic modalityeNkeless, it can be said that in all
kinds of texts epistemimay occurs much more frequently than deomhay. It can
occur in statements and does not appear in qussflére modal verbsan or could are
used instead ofmay in questions. However, in more formal texts, theeusrence

of deontic possibility may be higher.
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3.3.2 May — permission meaning

Concerning permission meaning ohay, the first necessary thing to be
mentioned is that the permission meaning belongietmtic modality. The occurrence
of the permission meaning ofiay is rather rare as the main modal verbs expressing
permission ican May in this meaning is considered more formal andtpaind also
less common. Howevemay is possible to be substituted bgn For the difference

between permission meaningscah andmay, see 3.4.2.

[20] May | read your message?

The example above introducesyin permission meaning, which can be paraphrased

asDo you allow me to read your message?

Concerning epistemic possibility and permission mvegs ofmay; it should be
noticed that although they are sometimes very cli@r distinction is not impossible.
It is said that only permission meaning can be dbunquestions and there is one more
important difference in the forms of negation. Ry meaning is negated in this
way: “It is possible that...not...” On the contrary, permission sense is negated in
the following way:“You are not permitted to...'(Leech, 2004, p. 76). For negation
containing may - possibility, see the example [18jr the question including
may — permission, see example [20]. The followirgmaple introduces negation with
may - permission, which can be paraphrasedaasare not permitted to goor | do not

permit you to go
[21] You may not go until you've finished your work

Duskova claims that expressing future or past isedbdy be allowed to
construction, however it is possible to refer te finture only by the present form
of may (Duskova, 1994, p. 191). See the following exampiMhere both ways are

presented.

[22] a. The children will not be/were not allowexgo bathing alone.

-16 -



b. May | come tomorrow?

Tarnyikova adds several important findings. Inteéngs information is that
the use of an inanimate subject excludes the uggewhission meaning as it is not

logical to give the permission to inanimate items.

Moreover, it should be mentioned that there is amere occurrence
of may - permission. This occurrence is charadteri®r If-clauseswhere speaker
cautiously tries to include his own opinion in tleentence. Téarnyikova adds

the example:

[23] He presents the crux, if | may say so.
(Tarnyikova, 1985, p. 40)

To conclude the paragraphs about the modal weadg it should be taken into
account thamay can express possibility, both deontic and episternd permission

meanings.

3.4 Relations between can and may

To conclude the whole chapter and all subchaptessitathe modal auxiliaries,
relations and differences between the modal vedss and may should be stated.
The reason why this theory should be analyzedasttiere are close relations between

canandmayconcerning their deontic possibility and permiasieanings.

Nevertheless, it should be pointed out that itlisost impossible to find two
and more modal verbs which could be interchangedbére are often at least slight
differences of meanings. Quirk confirms thedan and may cannot occur in free
variation, generally without indicating meaningseTauthor highlights that there is
only a little overlap between possibility and pession meanings afan andmay He
points out that the overlap can be mainly foundwmitten formal language (Quirk,
1985, p. 220).
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3.4.1 Can x may in possibility meanings

Firstly, deontic possibility ofcan and epistemic possibility ofmay will be
compared. Although these two meanings do not geenaneaning, it is important to
see clear differences. The main difference is thay expresses “factual possibility”
and can represents “theoretical possibility”. Leech state® sentences for better

understanding:

[24] a. The road may be blocke#. It is possible that the road is blocked.
Perhaps the road is blocked.
b. The road can be blocked.It is possible for the road to be blocked.
It is possible to block the road.
(Leech, 2004, p. 81)

To these examples author adds: "The first sentereyebe paraphrased byis possible
followed by that-clause the second example may be paraphrasedt by possible

followed byfor + noun phrase + to + infinitive construction”

Coates adds to this theory thaty in its epistemic possibility meaning is close to
perhaps(Coates, 1983, p. 103).

Leech claims that factual possibility is strondart theoretical possibility. He explains

this theory on the following examples:

[25] a. This iliness can be fatal.
b. This illness may be fatal.
(Leech, 2004, p. 82)

As Leech writes, the second sentence should be mvorgying than the first one.

Whereas can expresses only a theoretical possibilitjay represents a factual

possibility and displays the event actually happgnHowevermayis sometimes used
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to express both theoretical and factual possibititformal English. The typical feature
for can — possibility is that it is often used engral statements, unlikeay Compare:

[26] a. A friend can betray you.
b. A friend may betray you.
(Leech, 2004, p. 82)

Whereas the first sentence has general meaningetiomnd example wittmayis similar

to warning about one particular person, not general

Secondly, deontic possibility afan and may should be mentioned as there is
overlap between these two meanings. Coates highlighat there is only a little overlap
betweencan and may in deontic possibility agnay is primarily used to express
epistemic possibility. The occurrence of deontisgibility of may can be higher when
texts are more formal asay express deontic possibility rather than epistemic

possibility in formal contexts (Coates, 1983, p3110

3.4.2 Can x may in permission meaning

The next difference which should be taken into aotois the difference
betweenmay andcan in their permission meanings. Here, the situatlomuch more
simple. May in permission meaning is used especially in maren&l and polite
contexts and also in several fixed phrases sudh lamay, may | be allowedwvhich
cannot be substituted lopan (Leech, 2004, p. 82).

Similarly, Coates adds thahay cannot be substituted lyan without losing
the formal marking (Coates, 1983, str. 106).

Quirk confirms the theory: “In this seng@nis less formal thamay'. As Quirk
points out, another difference between these twdatsoin the permission meaning is
that may is particularly associated with permission givgndpeaker anadan means
permission in a more general and impersonal séqsiek states these two sentences to

display the difference.
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[27] a. You may leave when you like. ( = | permiuy..)
b. You can leave when you like. ( = You peemitted...)
(Quirk, 1985, p. 224)

As it has been mentioned by Leech, also Tarnyikagiee thatcan
in permission meaning is considered to be a lesadbopposite of may - permission
(Tarnyikova, 1985, p. 29). Duskova confirms thisedty and emphasizes that
permissionmayis more polite in the *iperson in questions whereas permissianis
more polite for the ® or the & person in declarative sentences. She states these

examples to express politeness.

[28] a. May | use your phone?
b. You can leave earlier today.
(Duskova, 1994, p. 188)

To conclude the whole chapter about the modal vesbsandmay; it should be
taken into account thatcan has three major meanings: possibility, ability
and permission. The modal veniay can be found in two main meanings, these are
possibility and permission. It is important to ndteat can expresses only deontic
possibility, may represents both epistemic and deontic possibifity,it is possible
to state thatmay has also three different meanings. The main diffee between
overlapping meanings, which are deontic possibgity permission, lies in a degree
of formality. More differences can be found in thealysis, where the distinguishing

features are connected with the particular examples
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4. Analysis

This part of my bachelor paper concentrates orattedysis of the modal verbs
can, may and their deontic and epistemic meanings and ypattlfocuses on
the characteristic of the administrative style.

This analytical part of my paper focuses on thalitative and quantitative
aspects of the analysis. The main aim of the cuialé analysis is to apply data
and findings collected in the theoretical parthe tinalyzed sentences and prove that
the features discussed in the theoretical partespond to the modal verbs in
the sentences analyzed. The main aim is also te #ia synonymous occurrence of
the overlapping meanings oan andmay The main aim of quantitative analysis is to
state the frequency of the modal verbs and theiividual meanings in the analyzed
documents. At the end of the analysis, all findiagd results are summarised.

As the source of the primary data, two differentr®and Papers which belong
to the Official documents of the British governmevdre used. These two Command
Papers consist of: The learning revolution and EBepent for Children, Schools
and Families: Departmental report 2009.

The data corpus consists of 206 sentences camgaime of the analyzed modal
verbs —can or may All sentences are numbered and marked with “A*Bjraccording
to the particular Command Paper in which they aexirA number of a page can be
found in the brackets behind each sentence. Treeatapus can be found in Appendix
1.
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4.1 Administrative style

This chapter will focus on the description of thémanistrative style. It is
necessary to mention the characteristic of theestg it is the style which occurs in
the documents analyzed.

Due to its directness, the administrative styleaanected with the publicistic
style, but it is more close to the scientific styléoncerning the characteristic of
the style, its typical features are pragmatism,ritgla expliciteness, lucitidy
and briefness (Knittlova, 2000, p. 15). Concernabgrity, it means that everything
should be explained and no ambiguous sentencesazam. It is important to mention
that the author (writer or speaker) goes to th&dpaeind of the information and also
personal relationship to the addressee is oftemdallas this style is considered highly
impersonal. This finding can be proved by the udepassive voice, avoiding
connotations and emotionally marked words.

The author adds that concerning the stylistic pointiew, this style is rather
stereotyped and lexically poor (Knittlova, 20001p). It means that for instance clichés
and set expressions are used very frequently aad sibme words are used often
repetitively, without the use of synonymy for exdenpAccording to Gal perin, style
of official documents can be characterised by tee af terms, set expressions, by
the use of abbreviations, symbols and signs agreadvance, by the primary lexical
meaning of words and by avoiding emotionally markexdds (Gal perin in Knittlova,
2000, p. 16).

This style is considered highly conventional, iesisnany words of foreign
origin, abstract nouns and complex sentences. i§h@te of the reasons why the style
of official documents can be sometimes termed Cadfese” which expresses quite
pejorative or negative attitude. It means thatdntrast to the language of conversation
or colloquial language, this style is consideredbéofull of terminology, stiff formulas
and not clearly understandable. However, the cohgm&bility of the official
documents is a matter of time because it improviéls memorizing frequent phrases,

formulas, set expression or terminology (Knittlo2800, p. 17).
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4.2 Can and may in administrative texts

4.2.1 Can

To begin with, it is necessary to mention that theanings of the modal verb
can included in the analysis are deontic possibilaility and permission. As British
Command Papers are primary data, | expected daéeasentences to occur in majority
of examples. According to Biber et al., generakkguwrence otanin different texts is
very common (Biber et al., 1999, p. 487). The maakatb can occurred in both British
Command Papers in 172 cases out of 206, thus utrezt in 83% of sentences which
were analyzed. In comparison with the second aedlyrodal verbmay, can occurred
in the majority of examples. When analyzing difféareneanings otanin detail, other
findings were proved. The possibility meaningcah occurs very often, ability meaning
is less common and the permission meaning is thet Feequent (Leech, 2004, p. 73-
74). These findings can be also supported by thelteeof the analysisAll of these

meanings occurred in the analysis and will be a®alyn detalil in following chapters.

4.2.1.1 Can - possibility

It is interesting to note that deontic possibilyganing ofcan occurred in 128
sentences, which includes 74% of all sentences aaithand 62% of both modal verbs
and all their meanings. Thusan in its possibility meaning is used the most often
the whole analysis. The fact that this meaninga occurred in majority of cases is
supported by Coates, who claims tleain in its possibility meaning is much more
typical for formal texts tharcan in its ability meaning (Coates, 1983, p. 100). See
the following examples where the first sentenceraggnting ability meaning is less
formal than the second example expressing poggilmieaning. It should be noticed
that the second example contains passive voicehwhki@lso typical for more formal

texts.

1. Wecan provide the framework to support individuals, coomities, the public,
private and voluntary and community sectors totereaportunities for informal
learning. (125A, p. 5)

2. This is in recognition of the increasingmbers of consortia delivering, or
planning to deliver, Diplomas and the resulting evicange of needs; the longer-
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term need to ensure that the 2013 entitlernantbe delivered; and the intention
that the support currently provided by a centrgpsut package will need to be
replaced by mainstream support over the same taeegd.21B, p. 238)

The posibility sense afanis considered neutral and suitable to many costext
This meaning can be paraphrasedt &s possible followed by for + noun phrase + to +
infinitive construction Other characteristics of the possibility meaniadyich have
been discussed in detail in chapter 3.2.1, caneba sn the following examples. One

of the typical features is that it occurs ofter@clarative sentences.

3. Absencecan lead to an increased risk of harm or injury forldien, or their
potential involvement in criminal or anti-socialiaiour. (72B, p. 68)

It can be paraphrased as “It is possible for alsémdead to an increased risk of harm
or injury for children...” The use of declarative semces is also typical

for administrative texts, as it is in my analysisese all sentences were declarative.

As it has been discussed in chapter 3.2.2, the afséhanimate subject
in combination with the passive voice belongs tee timost typical features

of the possibility meaning.

4. It has been received with enthusiasm and has sitedila vibrant and engaged
debate on how best public monegn be spent to support a learning society
where the combination of public, voluntary and ptes sector provision
guarantees the widest choice of learning to alfl where the state guarantees
access and opportunity for those in greatest (66d, p. 50)

The example above can be paraphrased as “It has feeeived with enthusiasm
and has stimulated a vibrant and engaged debatewrnt is possible for public money
to be spent to support learning society...” It shooédnoticed that these two features
occurred very frequently - the inanimate subjecuoed in 70% and the passive voice

occurred in 29% out of 128 sentences expressingjlplty meaning ofcan
Although this meaning can occur with the elemergxdgrnal circumstances, it can also

appear in sentences where no external circumstareespecified. Both cases can be

seen on the following examples.
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5. The Open University’s (OU) Openlearn site offersefrresources thatan be
used, adapted, redesigned or translated by otletis, the resulting quality
assured resources shared via OU’s LearningSpa@&, (4 38)

6. DH will encourage Primary CareTrusts (PCTs) andltigaliving Centres to
sign the informal adult learning pledge and whesssible and affordable, open
up their spaces so that self-organised graapsmeet in local community health
settings. (23A, p. 22)

7. The campaign involves a range of activity to geteedeebate and support more
father-friendly practice — for example, the devehgmt of a simple ‘dad test’ to
help service providers assess their provision aweé them easy ideas for
changes thegan make to meet the needs of both parents more ie#éct(67B,

p. 27)

The example 5 can be paraphrased as “It is posBibléree resources to be used,
adapted, redesigned or translated by others,...” Tdre“ Open University’s (OU)
Openlearn site offers free resources that will ehaps/possibly used, adapted,
redesigned or translated by others,...” Except tleeaisnanimate subject and passive
voice as it has been already mentioned in the pusvexample, the paraphrase also
includes adverbgerhapsand possibly This example also contains the mentioned
element of external circumstances. External circantes allow you to do something,
thus in this sentence The Open University’s (OUgpR@arn site allows free resources
to be used, adapted, redesigned or translatedhgysot. The example 6 also includes
element of external circumstances - Primary CargfSrand Healthy Living Centres
will open up their spaces so that self-organisemlgs can meet in local community
health settings — Primary CareTrusts and HealhyngiCentres will allow, enable to
self-organized groups to meet in local communitgltie settings. The last example
represents the case of can — possibility, wherexternal circumstances are specified.
In comparison with the example 5 and 6 where thare particular external
circumstances, this sentence has no external csteuntes and can be paraphrased as
“There is nothing to prevent them making...” The acence of the meaning where
there were no external circumstances was much hitjfaa the number of examples

where certain circumstances were specified.

As it has been mentioned in the theoretical pbg,possibility meaning afanis close
to meaning of adverbometimesThe next typical feature included in these serdsens
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the occurrence of non-specific subject (peoplehe®ton-specific subjects can be
for instanceyou, oneor fellow. See the following examples presenting both festur

8. During the informal adult learning consultationopke reported that itan be
hard to find out about informal learning opportigst- what's available, venue,
cost, whether there’s disability access and s@4#A, p. 36)

9. Participation will increase on all routes to ensyoeing peoplecan make the
choices they want. (99B, p. 184)

The example above can be paraphrased as “Duriogmial adult learning consultation,
people reported that sometimes it is hard to find about informal learning

opportunities...” The part of the sentence “it canHhaed to find out...” expresses
possibility, it means that sometimes it is hardind out and sometimes it is not hard to
find out. Another example can be paraphrased asti¢iation will increase on all

routes to ensure that it will be possible for youyepple to make the choices they
want.” When talking about possibility, there is wertainty that something would
happen, there are more choices. Thus the adverletsoes can perfectly represent

element of possibility, potentiality.

The possibility sense afan was the most used meaning in the analysis as it is
used for more formal contexts which certainly oscur the analysis as the primary
resources as British Command Papers. At the same it is logical that possibility
meaning was used the most often as ability measinged in preference in less formal
texts and permission meaning generally occursftegsiently. Due to the characteristic
of the subject and the verb, which are often inatésubject and verb used in passive

voice, it suits more to the formal contexts.

4.2.1.2 Can — ability

Ability meaning of can occurred in 26 cases out of 172 sentences congaini
can Thus, can — ability represents 15% of all exaspigth can and 13% out of all
sentences analyzedan in its ability meaning is the second most usedseeim

the analysis. Consequently, typical features dftglmheaning ofcanwill be analyzed.
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As it has been mentioned in the chapter 3.2.2,afrtbe most typical features
of this sense is the element of human subject. Téadure, which can be seen
on the following example, occurred in 15 casesajudll 26 sentences containimgn

in its ability meaning.

10.We can provide the framework to support individuals, coomities, the public,
private and voluntary and community sectors toteregportunities for informal
learning. (125A, p. 5)

This example containing human subject can be paaapt as “We are able to provide
the framework to support individuals, communities Névertheless, inanimate subject
can sometimes occur. In this case, the meaninghefirtanimate subject is close to
figurative language. It can be seen on the follgwiexample, where subject

organisationsstands fopeople in organizations

11.The funding criteria will encourage a wide rangémwfs from organisations that
can reach into communities and support adults who exeluded and
disadvantaged. (131A, p. 25)

Except having animate subject, the following setgemontains another important
feature — active voice. The use of active voiceuaed in 25 sentences out of 26

examples containing can — ability, which is thecdle majority.

12.This is set to rise to £74.2 billion in 2010-11/dieg to ensure that wean
continue to give every child the best start in. [{f839B, p. 3)

The example above, containing active voice, capdraphrased as “...We are able to
continue to give every child the best start in.liv@ther paraphrases for this meaning

of canareknow how to, be capable of be possible

Coates claims that can - ability occurs frequeintlinformal spoken language which is
in contrast with the style of the analyzed CommBagers (Coates, 1983, p. 100). Thus
the frequency of ability meaning is relatively law comparison with the possibility

meaning as possibility meaning uses passive vaicki@animate subjects which is
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typical for more formal texts and not for infornsgdoken language. For the most typical
features of the possibility meaning, see chap@i4l.

4.2.1.3 Undecidable occurences

As it has been mentioned in the theoretical pai$, mot always clear whether the modal
verb can expresses ability or possibility, as ability isvsgiimes considered a special
case of possibility. If someone has the abilitgltosome activities, then these activities
in a sense are possible. Thus, several undecidablerences afanare included in my

analysis. The following examples illustrate 5 uacleneanings out of 128 sentences

containing the modal verdan

13. Together wecan support a flourishing landscape of informal leagjiengaging
libraries, museums, the arts and sports, broadsastemmunity organisations,
healthy living centres, online communities, colleganiversities and schools
and encouraging learning in all its many guise884, p. 2)

14.The paper sets out how together & sow the seeds of a new movement for
learning. (199A, p. 3)

15.We recognise wean do more to ensure there is a wide choice of imgpir
opportunities in every community, accessible torgmee. (200A, p. 5)

16.Broadcasters and technology compantes: popularise issues and connect
entertainment with learning, helping viewers arsdelners to develop an initial
interest into something richer. (201A, p. 33)

17.NI 4 % of people who feel thegan influence decisions in their locality (PSA
21) (202A, p. 47)

Although these examples contain animate subjectatidte voice, which is typical
feature of ability meaning, it is not clear whetliaese occurrences can be paraphrased
as ‘we are able to...or “it is possible for us to”. For instance, the example 15 can be
paraphrased as “We recognize we are able to do tacgasure...” or “We recognize
that it is possible for us to ensure...” Some sermenwhich were also unclear to

determinate, were in the end specified due to sonbeit it was not always possible.

4.2.1.4 Can — permission

It should be taken into account tleain in its permission meaning occurred in 13

sentences out of 172 cases contaimwag It represents 8% of sentences contaimiag
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and 6% of all analyzed sentences. As it was digcussthe chapter 3.2.3, paraphrases,
which are typical for this sense, doe allowed to, be permitted.tét can be seen

on the following example:

18.Booktalk groupsan make use of extended book loans, meeting spackaran
online space called ‘Ask Chris’ all provided by fiiwary service. (151A, p. 22)

The example above can be paraphrased as “Booktallpg are allowed to make use
of extended book loans, meeting spaces...” Anothssipte paraphrase to this sentence
can be “Booktalk groups are permitted to make usextended book loans, meeting

spaces...”

Another feature is that permission can be comb@atith an adverbiatomorrow
whereas ability normally is not. See the followiegamples, wheréomorrow can be

added to sentences including can - permission:

19.1n relation to higher education, all UK universgtibave stated that an Advanced
Diploma holdercan access undergraduate courses at their instituticsd.B, p.
105)

20.0Of course that does not mean then access any course, just as few students
with humanities A levels will be allowed on to swe degrees. (155B, p. 105)

21.Young peoplecan apply for the Youth Opportunity Fund to fund attes that
they identify as most needed in their local ar€Hs838B, p. 196)

These examples can be combinable withmorrow because it is suitable to add it to
the sentences, it does not affect or change theninggaf the sentence. However,
concerning ability meaning, it would be inapprotgiato add this adverbial to
the sentence. For instance, the sentence “Acr@ssdtuntry, parents are doing all that
they can to provide the best care and educatiohfar children.” (143B, p. 6). This
sentence can be paraphrased as “Across the copatents are doing all that they are
able to/capable to provide the best care and eiductatr their children.” It would make

no sense or it would change the meaning if the lsietcomorrow would be added.
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Although it is obvious that permission meaninghie teast used meaning concerning
the modal verlzan, it should be taken into account that can — pesimnsoccured more

often that may — permission, eanis the main modal expressing permission.

4.2.2 May

May was the second modal verb included in the anabysisit occurred in 34
cases out of 206, which represents 17%. As it wsasidsed in the theoretical partay
can be found in three main meanings, these aretidgmssibility, epistemic possibility
and permission. All mentioned meanings occurretthénanalysis at least once. As it has
been already mentioned, overlapping meanings Viighmodal verbcan are deontic
possibility and permission. For the difference, sbapter 3.4. This matter will be

analyzed in a separate chapter at the end of tigsis

4.2.2.1 May — deontic possibility

The first meaning to mention is deontic possibilitlgich is the third most used
meaning out of all meanings included in whole asialylt occurred in 17 sentences out
of 34 containing the modal verbay, which is 50%. In whole analysis it represents 9%
of all analyzed sentences. As it has been discussdtle theoretical part, one of
the typical characteristic is the paraphrdisés possible for. In this sensemay is
overlapping with can — deontic possibility. All igal features of this meaning can be

seen on the following examples.

22.A further issue is that some material whiotay support informal learning
produced by different broadcasting companies is nootinely available on
demand. (170A, p. 46)

This example can be paraphrased as “It is posddilesome material to support

informal learning...” or “A further issue is that semmaterial which can support

informal learning...”

To conclude this sense wofay, it should be mentioned that the relative freqyenc

of mayin its deontic meanings (deontic possibility, pesion) can be explained by
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the formality of these meanings, these two sensefien used in written material
(Coates, 1983, p. 24). Generally, without considgerany special context or style,
the modal verbmay expresses mainly epistemic possibility. Howevemly analysis it

is used more often than epistemic possibility, asndic possibility is restricted to

highly formal context, which definitely occurs inet analyzed Command Papers.

4.2.2.2 May — epistemic posibility

The second kind of may — possibility is epistenticoccurred in 15 sentences
out of 34 sentences containingay and it represents 44%. Overathay in this sense
includes 7% of all sentences in analysis. This nmgaaccurred also quite often amy
mostly expresses epistemic possibility. Epistemossibility expresses speaker’s lack
of confidence in the proposition expressed. This ba obvious from the following

examples.

23.The 2007-08 figures are provisional andy change. (194B, p. 180)

This example may be paraphrased as “It is postiblefigures will change.”

As it has been mentioned in the chapter 3.3.10btiee features typical for this sense is
also the use ahayas a hedge, which can be seen on the followingpbes. From this
example, which can be paraphrased as “It is passhdAt other people find it more
difficult to access informal learning”, it may béwous that the speaker tries to avoid
expressing in a direct way. This feature can belieggo all sentences containing
may — epistemic possibility.

24.Other peoplanay find it more difficult to access informal learnin@85A, p.
24)

The following sentence contains another featureclvhis also applicable to all
sentences containing this sensenay — assessment of possibilities is approximately
50/50 and it can be paraphrased as “Readers mayagrnot be interested, | am not

sure...”
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25.Improving outcomes for children and young peopleanseworking across
government, and reademsay also be interested in the Departmental Reports of
other government departments, for example, the Depat for Innovation,
Universities and Skills (DIUS), Department for Woakd Pensions (DWP),
Department of Health (DH), Home Office (HO) and HMeasury (HMT).
(1908, p. 12)

The following sentence also expresses epistemisilpbty as may haveexpresses

always epistemic modality and can be paraphraséit &s possible that the trend in
obesity prevalence began to flatten out over teetl@o or three years.” Determination
of epistemic possibility meaning is supported by thllowing sentence which clarifies
that the speaker is not confident about the proposiexpressed. (“However,

confirmation of this change will require at leaseanore year’s data.”)

26.According to the 2007 HSE report, there are indheet that the trend in obesity
prevalencenay have begun to flatten out over the last two teehyears. (191B,
p. 20)

The next example can be paraphrased as “Perhapglepkeel that learning isn't for
them or they perhaps struggle to find out whatwalable.” As it can be seen from this
sentence, this sense iy is close to the worgerhaps which also implies speaker’s

uncertainty.

27.People who suffer socio-economic disadvantagg feel that learning isn’t for
them, or struggle to find out what is available8XA, p. 7)
It is interesting to note, that both deontic andstmnic possibility ofmay occurred
in the similar amount of sentences. As it was emitin the previous chaptemay
generally expresses epistemic modality but dueht® dharacter of the documents
analyzed, deontic possibility occurs a bit moreqfirently as it is used for formal

contexts.
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4.2.2.3 May — permission

The last meaning ahaywhich occurred in analysis is permission. This nieg
occurred in 2 cases out of 34 sentences, it repie66o. Overall, it represents 1% of all
analyzed sentences, thus it is the least used ngeahall modals. Sentences containing
may — permission can be paraphrasedbasallowed/permissible toas it is in

the following example.

28.The text in this document (excluding the Royal Aramsl other departmental or
agency logos)may be reproduced free of charge in any format or omedi
providing it is reproduced accurately and not usedh misleading context.
(196A, 197B, p. 0)

The example above can be paraphrased as “The texthis document is

allowed/permissible to be reproduced free of chargay format...”

The occurrence of may — permission sense in mualerldhat can — permission

meaning asanis the main modal verb for expressing permission.

4.2.3 Can and may — overlapping meanings

This chapter concentrates on the overlapping mgarofcan andmaywhich are, as it

has been already mentioned, deontic possibilityparchission.

Firstly, concerning permission meanings, as it basn mentioned in the theoretical
part, may is a more formal variant toan in this meaning. However, there are slight
differencesMay is particularly associated with the permissioregiby speaker arzhn

means permission in a more general and impersoreakes It can be seen

on the following examples:

29.Booktalk groupscan make use of extended book loans, meeting spackaran
online space called ‘Ask Chris’ all provided by fiieary service. (151A, p. 22)

30.The text in this document (excluding the Royal Aramsl other departmental or
agency logos)may be reproduced free of charge in any format or oredi
providing it is reproduced accurately and not ugsed misleading context.
(196A, 197B, p. 0)
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Thus, in the example 30, containing may — permigsibere is permission given by
the speaker and it can be paraphrased as “I / \Weitpgou to reproduce the document
free of charge...”, on the contrary, example 29 doirig can expresses permission in
more general and impersonal sense. It can be passgth as “Booktalk groups are

permitted to make use of extended book loans...”

It should be noticed that there were only 2 sem@gmontaining may — permission in my
analysis, thus to state some final findings conogrthe overlapping area betweesn
andmayin their permission meaning might not be relevalgvertheless, it can be said
that both sentences containing may — permissiorsepte permission given by
the speaker. On the contrary, can — permissionroetun 13 sentences, 11 examples
represent permission in more general sense anda@@&s contain certain external
circumstances, but none of them represents pewomisgiven by the speaker. See
the following example where there is can — permarssoccurrence with external
circumstances and can be paraphrased as “All UKeusities allowed/permitted

Advanced Diploma holder to access undergraduateseai their institution.”

31.In relation to higher education, all UK univers#tirave stated that an Advanced
Diploma holdercan access undergraduate courses at their instituticsd.B, p.
105)

Before analyzing the second overlapping area ofitbdal verbsanandmay; it should
be taken into account that generally there is asslight interconnection between
possibility and permission meanings. It means ifh@dmething is permissible, it is also
possible due to some authorities. It is a simiksecto interconnection between ability
and possibility meanings. As it has been alreadgtioeed, there are no clear borders
between these two meanings as ability can be padssibility — if somebody is able to

do something, he/she is at the same time possilnle something.

Secondly, concerning deontic possibility meaningsn and may also overlap. See
the following examples, wheanandmayare interchangeable.
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32.In some cases itan be an important stepping stone to further learning
qualifications and more rewarding work. (8A, p. 4)

33.These resourcanay come in the shape of premises vacated in shomgnges.
(164A, p. 4)

The example 33 can be paraphrased as “These resocan come in the shape of

premises vacated in shopping centres.”

To conclude the findings, it should be noticed thiadre is only a certain overlap
between deontic possibility meanings odn and may However, there are some
differences. As it has been mentioned, one difieemetween overlapping meanings,
which are deontic possibility and permission, lies degree of formality. Concerning
some other differences, it is obvious from the yred sentences the&nis frequently
used with passive voice and as it has been ndtedydcurrence of passive voice in this
meaning represents 30%. On the contrangy in its deontic possibility is not so
frequently used with the passive voice, it occumaty in 17% of sentences containing
this meaning which is in comparison with the modatb can approximately only a half
occurrence. Concerning another feature — elemeekigfnal circumstances, it should
be mentioned that although there are no externaturmistances concerning
can — deontic possibility in majority of sentena@sy in this meaning had 6 sentences
where external circumstances appeared. Althougtigiht seem that it is not so frequent
occurrence, it should be considered that there veely 17 examples containing
may — deontic possibility and thus it representsraxmately 35% out of all sentences
containing this meaning. Thus in contrast to theuo@nce of external circumstances in
sentences containing can — deontic possibiitgty presents the modal verb with higher

occurrence of element of external circumstances.
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4.3 Summary of results

To conclude the results of the analysis, it shdagdmentioned that both kinds
of modality, deontic and epistemic, occurred in #malyzed texts. The data corpus
includes 206 modal verbsan or may expressing either deontic or epistemic modality
according to their individual meanings. Out of thetal occurrencecan appeared
in 172 sentences (83%) amday occurred in 34 examples (17%). For more detailed

results concerning their individual meanings, dee following tables and a below
mentioned graph.

Can
Frequency Deontic posibility Ability Permission Undecidable n-l;orgr
Number 128 26 13 5 172
% 62 13 6 2 83
May
Frequency Deontic possibility Eg;tlgmt'; Permission Undecidable rLOrLZIr
Number 17 15 2 0 34
% 9 7 1 0 17

Chart 1: The frequency of individual meanings of can and may

140
120

100

Ocan - poss.
% B can - abil.
Ocan - perm.
€0 O can - undecid.
H may - dentic poss.
O may - epistemic poss.
H may - perm.

To sum up the results, it should be noticed that €apossibility meaning
occurred most frequently in analyzed sentences J6Z#e possible explanation for so

high occurrence of this meaning might be the charaof primary data — British
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Command Papers, which represent highly formal laggiCanin this meaning is more
typical for formal texts than for instance abilind permission meanings. The high
occurrence of this meaning in these texts may leetduhe function of the texts as it
includes reflecting of many different possibilitieed various solutions to some issues
solved in the Command Papers. This senseaafoccurred with passive voice in 37
cases out of 128 (29%) and with inanimate sube@0 examples out of 128 (70%).
There were no external circumstances identifieanagority of sentences concerning
this meaning.

Can — ability meaning represents the second m&edl meaning in the whole
analysis with its 26 samples (13%). In these tetktis meaning typically represents
the fact that somebody or something is able to aloething, to arrange something,
to manage something. The function of this meanmghe texts is to present ability,
speaker indirectly offers or highlights ability,ilskThis sense occurred with animate
subject in 15 sentences (58%) and active voicéisehtences (96%).

It should be taken into account that it was notagsvclear which meaning
occurred in certain sentences as ability meanimg bz sometimes considered a part
of possibility meaning. As Leech points out, if sone has the ability to do some
activities, then these activities in a sense arssipte (Leech, 2004, p. 74). Thus,
5 undecidable occurrences appeared in the anatie@dnents which represent 2%.

The last meaning of the modal vechn is permission which occurred in 13
sentences and it presents 6%. Thus, this sensanafccurred the least frequently. It
occurred in more example in comparison with mayesrpssion, agan is the main
modal expressing permission. It is important tohhght that permission meaning has
a descriptive function.

As far as the modal venmayis concerned, may — deontic possibility occurred
in 17 examples which presents 9% of all analyzedesees. Thus it is the third most
often used meaning in this analysis. It occurreth \wassive voice only in 3 sentences
(17%) and in contrast toan external circumstances were determined in 6 elesnp
which represents 35%.

Concerning may — epistemic possibility, it should mentioned that it is
the fourth most used meaning in the analysis wegloccurrence in 15 sentences (7%).

All these cases presented speaker’s lack of cordedan the true of the proposition. It
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should be pointed out that although may is generaied to express epistemic
possibility, deontic possibility is dominant meagim the Command Papers as this
meaning is restricted to highly formal contexts.

And to conclude this part, the last meaningvay and the last meaning used
in the analysis is may — permission with its 2 seages (1%). Both of these sentences
expressed permission given by the speaker. Thisesen the least used meanings

concerning frequency of both modal verbs and tmeianings.
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5. Conclusion

To conclude this bachelor paper, the aim of thesithwas to work up a relevant
theoretical part and apply it to the analysis ft¢el state the results, to state which
modal verb and which particular meaning is used tiyas administrative style,
particularly in British Command Papers. The aimtlut paper was also to analyse
and evaluate the synonymous occurrence of two @weirhg meanings of the modal
verbcanandmay— deontic possibility and permission.

At the beginning of the theoretical part, the temodality and two main
different kinds of modality have been explainedefehare many terms used for the two
kinds of modality, thus the most common terms -ntiecand epistemic modality were
chosen to be used in the whole bachelor paper.nghé part of the theory focused
on modal verbs. Firstly, features, rules and tylpateracteristic of these verbs were
described. This part also concentrated on diffenedividual meanings of the modal
verbs can and may Concerning the main three meanings of the moeab can
the possibility meaning was supposed to be usedntbst frequently as it is the most
general and neutral meanings. Another reason iemptiesumption was the finding that
can in this meaning is used in formal texts more oftean its ability or permission
meanings. Ability meaning afanwas supposed to occur less frequently than pdisgibi
meaning but more often than permission meaning.c€oming meanings of the modal
verb may, three different meanings were also determinatedeentic possibility,
epistemic possibility and permission meaning. & haen found that deontic possibility
is restricted to more formal contexts and epistgmaissibility is mainly used to express
speaker’s lack of confidence in the truth of theppsition. Permission meaning oy
was used the least often as the main modal veneesipg permission an

To summarize the practical part, all informatiodalata in the theoretical part
were applied to two different British Command Pape&here 206 sentences containing
either the modal verban or maywere identified. It should be noticed that botlomte
and epistemic modality occurred as each meaningesged different kind of modality.
To sum up the results, can — possibility occurreel most frequently with its 128
sentences (62%). As it has been assumed in theetleabd part, this meaning afan

occurred the most frequently as this meaning tylgicecurs in formal text more often
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than ability or permission meaning. Alsan, but in its ability meaning was the second
most used meaning concerning frequency of usageplesents 26 cases (13%). May —
deontic possibility occurred in 17 sentences (9¥%gy — epistemic possibility appreared
in 15 sentences which represents 7%. Deontic pbgsili¥ maywas used more often
than epistemienay as it is used in more formal contexts. The meanwbich follow
concerning frequency of occurences aan in its permission meaning with 13
sentences (6%), undecidable occurrences with 5¢a2%6) and the least used meaning
iSs may in its permission meaning with 2 sentences whiepresents only 1%.
The permission meanings of can and may belong éolghst often used meanings,
however can — permission can be found more oftan ity in the same meaning as
canis the main modal verb expressing permission.

Nevertheless, it should be taken into account thate were not enough
analyzed sentences (206 occurences) to statetdef@sults. It is interesting to note that
also preterite forms of can and may — COULD and MIGcould be described,
compared and analyzed in this paper as all thagevierbs are very similar concerning
their meanings. It would be also interesting to pane their prospective overlapping or

synonymous meanings, occurences.
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6. Resumé

Tato bakalgska prace se zabyva vyskytem modalnich sloves vrastrativnim
stylu. Konkréti se soutedi na vyskyt modalnich sloveanamayv britskych vliadnich
dokumentech. Jednim z hlavnichucitéto prace je popsat jednotlivé vyznamy
modalnich slovesanamay, urit jejich specifické znaky, charakteristiku, typ dadity,
kterou vyjaduji a aplikovat je na konkrétnifiglady ve vybranych vladnich
dokumentech. DalSim cilem je vymezeni synonymnictkyti slovescanamay Prace
je rozcélena do dvou hlavnictéasti, teoretické a praktick@sti.

Prvni kapitola se zabyva vy&lenim pojmu modalita. V tétéasti jsou uvedeny
dva zakladni typy modality — deonticka (deonticgmstemicka (epistemic) modalita.
Tyto typy jsou nasledndetailre popsany a vysileny spolu s nazornymiiiklady.
Pro tuto praci bylo nutné popsat oba typy modaligeontickou i epistemickou, jelikoz
jednotlivé vyznamy modalnich slovesan a may vyjadiuji oba typy modality.
Facchinetti (2003) zmuje dalSi druh modality — dynamicka. Tento druh aiibg
ovSem neni zahrnuty v praktickésti prace.

Druha kapitola se sousti vyhrads na modalni slovesa. Nejprve je zde uveden
vycet vSech modalnich sloves. Po té jsou popisovaasa&kerictické znaky a vlastnosti
modalnich sloves. Nejprve jsou popisovany vlastndgeré maji spokné vSechna
pomocna slovesa, dale jsou popsany vlastnosti kgpmouze pro modalni slovesa.
DalSi, nejrozsahlejStast této kapitoly se zabyva jednotlivymi vyznamy dalmich
slovescanamay

Jako prvni jsou analyzovany typické znaky, charédtika a druh modality
u jednotlivych vyznam slovesacan Tyto i z&kladni vyznamy sloveseaan zahrnuji
moznost (possibility), schopnost (ability) a povdlépermission). VSechnyitvyznamy
modalniho slovesaan vyjadiuji deontickou modalitu, jelikozan kromg své zaporné
formy can’t / cannat pro€jSku ke slovesu must, nevyjage epistemickou modalitu.
U slovesa can — moznost jéedpokladan nejvyssi vyskyt, jelikoZz tento vyznam je
nejvice neutralni a pouziva se vetSi mie ve formalnich textech vice nez
can — schopnost nebo can — povoleni. Hlavnim znaketmostniho vyznamu slovesa
can je uziti nezivotného podétu v kombinaci s trpnym rodem, ktery je typickym

jazykovym progtedkem formalniho projevu.
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Pro schopnostni vyznam slovesan je typicky vyskyt spiSe v mérformalnich
nebo mluvenych kontextech, pro které jsdizpeiné typické znaky tohoto vyznamu —
Zivotny podnét v kombinaci ginnym rodem.

PrestoZze can je hlavnim slovesem vyjagjicim povoleni, jeho vyskyt je
v porovnani s fedchozimi vyznamy velmi nizky. Ov8em, v porovnaniygnamem
may — povoleni, se&an vyskytuje ¢astji, jelikoZz je hlavnim modalnim slovesem
vyjadiujici povoleni. Je nutné poznamenat, &eolv maji jednotlivé vyznamy slovesa
can stanovené uité znaky a vlastnosti a jsou typické praityr druh kontextu, kazdy
vyznam se rize objevit i v naprosto jiném kontextu a typu jaayk

Stejnym zisobem je zpracovano modalni slovesay, u kterého jsou rozliSeny
také 3 zakladni vyznamy — deontickda moznost (deoptissibility), epistemicka
moznost (epistemic possibility) a povoleni (permoisy Jak uz vyplyva z nazvu
jednotlivych vyznam, modalni slovesonayve svém moznostnim vyznamu vyjag
oba druhy modality - deontickou i epistemickou.

Zatimco deontickd moznost je totoZna s moznostnjgnamem slovesaan
a vyjaduje postoj “nic mi nebrani v tom, abych... / mohuhistemicka moznost
obsahuje nejistotu v &itém tvrzeni vyjdéenou mlugim. Epistemické moznostmiay
vyjadiuje 50% pravépodobnost, Ze se titd situace mozna stadenestane.

Co se tyka posledniho vyznamu slovesa may — povdemutnérici, Ze tento
vyznam se fekryva s vyznamem povoleni slovesm May se vSak v tomto vyznamu
vyskytuje velmi Zidka, jelikoZz hlavnim slovesem vyjagici povoleni jecan

Na zavr je v teoretickécasti uvedena kapitola, ktera se zabyva synonymnim
vyskytem dvou vyznafslovescan a may— konkréti deontické moznosti a povoleni.
Prestoze se tyto vyznamygkryvaji, jsou zde jisté rozdily. U sloveseyse vyskytuje
povoleni vyjadené mlué¢im (nekdo réco dovoluje). Naopak gan je ¢asgjSi povoleni
ve vice obecném smysluggo je dovoleno). DalSim rozdilem u tohoto vyznaray j
Zemayje obeck povazovano za formalni variantu slovesa

Druhy synonymnim vyznamem je deontickd moznost, jedelavnim rozdilem
pouzivani nezivotného podia v kombinaci s trpnym rodem u slovesan, zatimco
u slovesamay se trpny rod tégt nevyskytuje. Co se tyka dalSiho rozdilu — vyskytu

viv s

vngjSich okolnosti (external circumstances) ¥&yu slovesaan se v majoritni #tSiné
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Zadné vijsi okolnosti nevyskytuji. Naopak, u slovesay, vyskyt vrgjSich okolnosti je
patrreé vyssi.

Treti kapitola této prace zahrnuje praktick@st. Nejprve jsouidstaveny cile
a zantry analyzy, naslednjsou v dalSi kapitolce uvedeny typickeé rysy a akgaristika
administrativniho stylu, ktery se vyskytuje v armlyanych textech — v konkrétnich
britskych vladnich dokumentech. Tato kapitola zafgnpodrobnou analyzu vSech
vyznami slovescan amay. Po té je uvedena kapitolka o synonymnich vyznansaa
a may, deontické moznosti a povoleni. Na konci této yieké casti jsou uvedena
zjisttn4 data a vysledky analyzy jsou prezentovany tehlednych tabulkach
a znazordny na grafu.

V této casti prace jsou aplikovany poznatky z teoreti¢kéti na dva vybrané
dokumenty administrativniho stylu — britské vladidkumenty. Celko¥ je v &chto
dokumentech analyzovano 20& ¢ vyskyty modalnich slovesanamay. Z celkového
mnozstvi ¥t se nejastji vyskytlo slovesocan ve 172 pipadech z 206, které
piedstavuji 83%. Slovesnaytedy bylo identifikovano ve 34fpadech (17%).

Co se tyka konkrétnich vyzna@nteéchto slovescan ve vyznamu moznosti bylo
rozpoznano ve 128 ifpadech (62%) a ipdstavuje tak nejpouzivgBi vyznam
modalniho slovesa can, ale i nejpouzijginvyznam v analytickéasti. Tento vyznam
je povazovan za nejvice obecny a neutralni a také@sto objevuje ve vice formalnich
textech nez ndjklad can ve vyznamu schopnosti povoleni. Tento vyznam se velmi
casto objevuje s nezivotnym podtem v kombinaci s trpnym rodem. Deonticka
moznost je totozna s deontickou moznosti slovesg ovSem may neni takasto
pouzivano s trpnym rodem, slovesay se také mnohertastji vyskytuje s vigjSimi
okolnostmi, zatimcacan se u ¥tSiny pikladi objevuje bez vSich okolnosti.Can
ve vyznamu schopnosti bylo rozpoznano ve 2tch (13%). U tohoto vyznamu se
naopak objevilo mnoho vyskijts Zivotnym podrtem ac¢innym rodem. Jak bylo
piedpokladano v teoretickéasti, can ve vyznamu povoleni bylo identifikovano
nejmér casto, ve 13 fipadech (6%). V tomto vyznamu sman opst shoduje
s permisivnimmay. Slovesamayvyjadiuje povoleni dané gitou autoritou, zatimcoan
vyjadituje obecné povoleniCan je v tomto vyznamu povaZzovano za radormalni
variantumay PrestoZze sean ve vyznamu povoleni vyskytlo nejmg&gasto ze vSech

vyznami slovesacan objevilo se mnoherdastji nez permisivnimay
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Jak jiz bylo zmigno, slovesomay se vyskytlo ve 3 zakladnich vyznamech —
may ve vyznamu deontické moznosti bylocemo v 17 pikladech (9%), vyskytlo se
tedy vice castji nez epistemickd moznostnay v epistemické moZznosti bylo
rozpoznano v 15fjfpadech (7%). Posledni vyznam may — povoleni bghiidikovan
ve 2 tach, které fedstavuji pouhé 1%. Je nutné zminit, Ze vifpguech nebyl
identifikovan Zzadny vyznam, jelikoz z kontextu nkEbynozné wit, zda se jedn&
0 moznostnii schopnostn€éan Do skupiny “undecidable occurences” (nexhtelné
vyskyty) bylo tedy zgazeno 5 ¥t a tato posledni skupindgustavovala 2%.

V zawru této prace jsou shrnuty ®lhlavni ¢asti — teoreticka a praktick#st.
VSechny ¥ty, ve kterych byly identifikovany dité vyznamy modalnich slovesan
a may, jsou seéazeny podle jednotlivych vyzndm ocislovany dle jednotlivych

dokument a giloZzeny do pilohy této prace.
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Can-possibility

1A. Learning for its own intrinsic value makes aroamous contribution to creating
the kind of society wean be proud of. (p. 2)

2A. To consider how Governmentan best support the vibrant and diverse
opportunities out there for private and collec@rgagement. (p. 2)

3A. The Government recognises that informal addariing can transform
individual lives and boost our nation’s well-beirfg. 4)

4A. At its best, itcan bring people and communities together, challengestypes
and contribute to community cohesion. (p. 4)

5A. It can unite the generations and help people remainaetnd independent into
old age. (p. 4)

6A. At its simplest, informal learningan help build people’s confidence and add to
their personal fulfilment. (p. 4)

7A. For the low-skilled and those with a bad peedoexperience of formal
education, an informal approachn provide a way back. (p. 4)

8A. In some cases itan be an important stepping stone to further learning
qualifications and more rewarding work. (p. 4)

9A. Our top priority is, of course, the practicedihing whichcan help get people
back to work quickly. (p. 4)

10A. In these tough economic times, informal leagrdan also make its contribution.
(p. 4)

11A. Although informal learningan support the development of work-related skills,
this movement is made up of a kaleidoscope of fpad; non-vocational
learning where the primary purpose isn’t to gagualification. (p. 4)

12A. The social relationships that develop as alres this informal learningcan
provide networks of support and solidarity. (p. 4)

13A. For the low-skilled and under-confident, infal learningcan be an important
stepping stone to further learning and a moreexkifuture. (p. 4)

14A. It sets out how we will support a learningotion by building capacity within
individuals and communities and connecting the feeapho can make this

happen. (p. 5)
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15A. The Department for Culture, Media and Spor€RIS) through its sponsorship
of sporting, cultural and creative sectors, alldfich can reach out to people,
spark new interests and fuel existing ones. (p. 5)

16A. Although there is a rich tapestry of infornaalult learning, morean be done to
help some adults overcome the barriers they fac&)(

17A. Although informal learningcan be a good way of developing work-related
skills, this movement is made up of a kaleidoscofppart-time, non-vocational
learning where the primary purpose isn’t to gaqualification. (p. 11)

18A. The social relationships that develop as alres this informal learningcan
provide networks of support and solidarity. (p. 11)

19A. For the low-skilled and under-confident, infal learningcan be an important
stepping stone to further learning and a moreeskifuture. (p. 17)

20A. To build on these opportunities, HEFCE willp&ain to HEIs how theyan
demonstrate their commitment and contribution tglothe informal learning
pledge and, as part of their strategy for the $atmension of the third stream
of funding, will set out how HEIg€an work with others to support the wider
engagement of the community through informal leagn{p. 21)

21A. Despite that, anecdotal evidence suggestsst#ifibrganised groupsan find it
difficult to negotiate access to school facilitigs. 22)

22A. In the context of the Advancing Assets progrenCLG will promote informal
adult learning as an example of how community asset benefit local people.
(p. 22)

23A. DH will encourage Primary CareTrusts (PCTs)l &fealthy Living Centres to
sign the informal adult learning pledge and whevssfble and affordable, open
up their spaces so that self-organised graapsmeet in local community health
settings. (p. 22)

24A. Our consultation also showed us that we nesdteibtargeted information for
older people so that thexan find out about local learning opportunities and as
for support and guidance about learning in lafer (p. 26)

25A. We know there are concerns that action by sle@ing providers to withdraw
age-related fee concessions, in the belief that thay be unlawfulcan create a
barrier to accessing learning. (p. 43)

26A. In fact, age-related practices like fee cosmess can be objectively justified,
provided they can be demonstrated to be a “prapmate response to a
legitimate need.” (p. 26)

27A. Informal learningan make a unique contribution to the lives of peapl® are
disadvantaged, excluded and marginalised. (p. 27)

28A. So informal adult learninggan and must reach out to people who are
disadvantaged. (p. 27)

29A. Memberscan play a key role in organising local courses whace other
provision exists and where it would not be viabléhaut their input. (p. 28)

30A. Memberscan be elected to governance roles locally, regionatigt nationally —
right up to Trustee level. (p. 28)

31A. Community learning champions and learning ssshdors are part of the vital
cadre of foot soldiers whoean encourage peers, neighbours and friends to take
up learning. (p. 29)
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32A. The programme will develop resources et be adopted by local authorities
to build the knowledge, skills and confidence o€db people so they can
participate more fully in thein communities anddalp civic roles. (p. 29)

33A. Informal learning can help improve morale, promote well-being, boost
confidence and build team working skills. (p. 30)

34A. Our strategy aims to: help adults develop Iskitonfidence and access to
technology so thegan participate in a wider variety of learning expades. (p.
32)

35A. Working with a wide range of partners, we wdbtablish a broadcasting forum
to explore how wean make the most of all types of broadcasting foorinfal
adult learning purposes, including making more eonfree to access and open
to share. (p. 33)

36A. Governmentan help bring together leading innovators, technologgnpanies
and broadcasters to create new connections anch\ackess to opportunities so
they are not the preserve of a few. (p. 34)

37A. Our priorities for action are to: help adudesvelop skills, confidence and access
to technology so thegan participate in a wider variety of learning expades.
(p. 34)

38A. Digital Britain recognises the huge opportigsittechnology offers to learners
and the need to ensure that everycaeparticipate in the digital world. (p. 34)

39A. Access to IT equipment in people’s own horas stimulate a fruitful learning
experience and an onward learning journey. (p. 35)

40A. Families are already benefitting from DCSF'snie Access programme, which
aims to make England one of the first countriethamworld where every young
personcan use a computer and internet at home for their &t (p. 35)

41A. People who want to learn need quick and easgss to relevant information so
that theycan make choices and take charge of their learnin@3gp

42A. During the informal adult learning consultatigpeople reported that ¢an be
hard to find out about informal learning opportiest- what's available, venue,
cost, whether there’s disability access and sgmr86)

43A. We want to create sustainable, online spadesravadultscan go to find out
about all the different kinds of informal learningportunities in their local area.
(p. 36)

44A. Userscan add their own stories of migration to this resewdich is linked to a
programme of learning events delivered in museumddibraries. (p. 37)

45A. We will ensure that the solutions we test dedelop are able to link into the
new adult advancement and careers service so ¢ogtepwho want to progress
to more formal learningan be referred for high quality information, adviaeda
guidance. (p. 37)

46A. The Open University’'s (OU) Openlearn site offéree resources thaan be
used, adapted, redesigned or translated by othatis, the resulting quality
assured resources shared via OU’s LearningSpace8)p

47A. Community radio acts as a powerful magnet tdedearning thatan start
people off on a positive lifelong learning journgy. 40)

48A. All the stations recognise the part thean play in helping to foster social incl
usion and active citizenship. (p. 40)

49A. We will work with partners to ensure the peoppivolved in the delivery and
facilitation of informal learningcan access appropriate training and support so
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50A.

51A.

52A.

53A.

S4A.

55A.

56A.

STA.

58A.

59A.

60A.

61B.

62B.

63B.

64B.

that all adults experience high quality and invaorg learning opportunities.

(p- 42)
It can create the conditions and allocate resourcesetitble learning to thrive.

(p. 43)

It can help make the connections that build a joined-ppr@ach to informal
learning. (p. 43)

In some places there are good existing pastigs whichcan be built on; in
others there will need to be an imaginative apgrdagstablishing partnerships
thatcan embrace the challenge of the new vision. (p. 44)

Informal learningcan make a strong contribution to delivering Sustai@ab
Community Strategies and Local Area Agreements,chutently its role is not
always recognised. (p. 44)

LAs and their partners could open doors asdueces and provide expertise to
help self-organised learning groups, provide sewd-dunding to voluntary
organisations to offer learning activities in cblbation with local museums or
archives, link up with interest groups with localtlets such as the RSPB, the
National Trust or the WI, or join forces with chas like Crisis or Shelter to
explore ways in which adult learnimgn improve lives. (p. 45)

Informal learningcan make a significant contribution to many of thestixig
indicators including health, social cohesion, sodnelusion, use of public
libraries, museums and galleries and participatiortivic life, volunteering,
sports, arts and culture. (p. 46)

Inspection will be proportionate, targeted veh can have the greatest impact
for communities. (p. 46)

It is an excellent example of how the educatiexpertise of a college, such as
City Lit, working with expert partners, such as da&flodern,can build new
approaches to learning, using technology. (p. 46)

We will work with partners to map the range ofirrent resources and
development opportunities and consider how traimmigatives can be aligned
to maximise value and share resources across tloeddst range of
organisations. (p. 47)

Ask LSC to look at the targets and outcomekoal areas to ensure that local
authoritiescan use funds as flexibly as possible. (p. 48)

It has been received with enthusiasm and tiamilated a vibrant and engaged
debate on how best public monegn be spent to support a learning society
where the combination of public, voluntary and ptées sector provision
guarantees the widest choice of learning to aldl where the state guarantees
access and opportunity for those in greatest n(pe80)

This documentan be accessed from the Department for Children, &shend
Families internet site dttp://www.dcsf.gov.uk(p. 0)

More details of ministerial responsibilitiescan be found at
http://www.dcsf.gov.uk/aboutus/whoswho/ministersrdip. 5)

More details of board responsibilitiean be found in Chapter 7 and at
http://www.dcsf.gov.uk/aboutus/whoswijo. 8)

The Strategy is based on the following pritespof the relationship between
parents and services and will establish what parantl childrencan expect
from their service. (p. 15)
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65B.

66B.

67B.

68B.
69B.

70B.

71B.

72B.

73B.

74B.

75B.

76B.

77B.

78B.
79B.

80B.

Improving quality and capacityWith the £770 million additional funding set
out above, the services that families really wanich as short breaksan be
transformed to meet their needs more effectively28)

In January 2009, a public consultation wagl lel how legislatiorcan best
reflect this long-term ambition. (p. 25)

The campaign involves a range of activity éme@rate debate and support more
father-friendly practice — for example, the devetgmt of a simple ‘dad test’ to
help service providers assess their provision ané them easy ideas for
changes thegan make to meet the needs of both parents more widct (p.
27)

Further informatiocan be found ahttp://www.think-fathers.org(p. 27)

Since the publication of the Action Plan, Department has: reviewed existing
evidence relating to emergency accommodation pavisand is now
undertaking primary research which will help thepBe¢ment to consider how
local authoritiecan best provide safe places for young runaways.ip. 5

A new expert group of headteachers and educatiofessionals are to advise
the Government on the introduction of national-lesampling at Key Stage 3 so
that performancean still be monitored year-on-year. (p. 61)

Behaviour is good at the overwhelming majoatyschools but the Government
recognises the challenge that managing pupils bedagan present and the
hard work involved in achieving and maintaining thistandards of behaviour.
(p. 65)

Absencecan lead to an increased risk of harm or injury forldien, or their
potential involvement in criminal or anti-socialiaiour. (p. 68)

Absencecan also be a warning sign of other social problemshsas forced
marriage, child abuse, and is sometimes the fadication that there may be a
problem. (p. 68)

Extended servicesn have positive effects on children, adults and fasiand
can enhance self-confidence, improve relationshipgseraspirations and lead to
better attitudes to learning. (p. 69)

Schools and other facilities in the commusiigh as health centres, sports and
leisure clubgan, through co-location of other services, providgrgle point of
access for children, young people and families t#ltencourage the use of
services that they would not otherwise use and auppngoing efforts to
integrate services and encourage joined-up worketgveen professionals. (p.
71)

Pupils can be selected for tuition if they entered the Keygdst behind
expectations, are not on track to make two levélprogress through the Key
Stage, or are looked after children who would patéirly benefit from
additional support. (p. 80)

APP provides clear criteria against which prgntscan be made about levels
and sub-levels. (p. 80)

Raising aspiratioran be a significant motivator in raising attainmept.87)

The right support so that every young persmmaccess and make the most of
their choice through high quality information, ackviand guidance, personal and
financial support. (p. 93)

But overall, 80 per cent of undergraduate sesgan be accessed with the right
grades in the right Diploma from the first fivedm (p. 105)
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81B.

82B.

83B.

84B.

85B.

86B.
87B.

88B.

89B.

90B.

91B.

92B.

93B.

94B.

95B.

96B.

97B.

To help deliver these recommendations, theaReyent published thBuilding
Stronger Partnershipslocument in December 2008 to show how schools and
employerscan work together. (p. 108)

Chlamydia trachomatis is the most common dixansmitted infection in
England anatan have serious consequences if left untreated 2). 1

Theycan be statutory or non-statutory bodies which havenbermel to carry
out duties and functions in which the Departmens fa public interest,
including:... (p. 139)

Details of current public appointment vacasciean be found at
http://www.publicappts-vacs.gov. k. 139)

Details of the Department for Children, Sclsoahd Families Public Bodies
2008 directorycan be found ahttp://www.dcsf.gov.uk/ndphjp. 139)

More informatiorcan be found ahttp://www.englandsrdas.co(p. 142)

More informatiorcan be found ahttp://www.cabinetoffice.gov.uk/third_sector
(p. 143)

New EU activities for education and trainingf¢long Learning Programme)
and youth (Youth Action Programme) are being dgwetb to widen
participation to the schools with pupils with theast opportunity, and to
demonstrate how international activitgan help to raise standards and
motivation for staff and pupils. (p. 145)

Further improving the skills of the third sactyouth workforce through a
capacity building programme to ensure tltay make the most effective use of
their of their expertise within integrated youttpport services. (p. 149)

As part of the Department's People Strategg aision to build a diverse
department with a culture that enables all our fetp be the best thegan be
and succeed in adult life, the Diversity DelivedgriPconsultation with staff was
launched in July 2008. (p. 151)

The Department has amended legislation thitined independent schools to
send out information to parents in hard copy; thed®olscan now post the
information on their websites. (p. 152)

Some of the main simplification measures taate already been deliveredn
be found ahttp://www.teachernet.gov.uk/teachingandlearnifgy 153)

A summary of the Government’s commitment talrhusinesses through the
Enterprise  Strategy  (published in 2008)can be found at:
http://www.berr.gov.uk/files/file44993.pdp. 153)

More general information on small businesspsuipcan also be obtained from
the Department for Business, Enterprise and RemylaReform (BERR) at:
http://www.berr.gov.uk(p. 153)

The Department aims to develop every membstaif so that thegan make a
full contribution to meeting the Department’s oljees, as well as fulfilling
their own potential and ensuring they are ablectthie best thegan be. (p. 154)
The enquirer does not have to be a UK natimmalesident anctan live
anywhere in the world. (p. 163)

Each of these services requires an apprepirietel of resilience to be
implemented so that thesan continue to be delivered even in the event of a
significant disruption. (p. 165)
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98B.

99B.

100B.

101B.

102B.
103B.

104B.

105B.

106B.

107B.

108B.

109B.

110B.

111B.

112B.

113B.

Further analysis is being undertaken to idgspecific actions thatan be taken
to lower carbon emissions to meet the UK’s tardgeB® per cent reduction in
emissions by 2050. (p. 169)

Participation will increase on all routes tasere young peoplean make the
choices they want. (p. 184)

The new funding approach for 2008/09 intredlithe concept of ‘standard
learner numbers’, a measure of volume of learnihglvcan be applied across
all funding streams. (p. 186)

The Primary Capital Programme challengesl| lagthorities to think long-term
and strategically about teaching and learning iimary schools in the 21st
century and how capital investmeratn support wider transformation. (p. 194)
Funccan also be used to purchase equipment, for exammhapaters. (p. 196)
The Government remains committed to deliveraucational transformation
through Building Schools for the Future and is istdg supportive of the value
that private financean bring to infrastructure procurement. (p. 197)

In March 2009, the Government announced aigud®ector infrastructure
debtfinancing unit to provide temporary support Rivate Finance Initiative
projects until market conditions improve, ensurthgt vital projects in areas
such as schools, waste and housiagproceed as planned. (p. 197)

If the resource released is not financiahit only be diverted within the system
it has been released, for example, teachers’ thedfup within a school). (p.
199)

A number of tasks, (for example, filing andlkb photocopying)can be
undertaken just as effectively by support staffldimg teachers to use the time
they would have spent on these tasks on actividy threctly supports pupil
learning, such as lesson planning and prepargpoi200)

An element of the savings is money which dobbdve had to be spent on
upgrading school buildings now rebuilt under BSFasrnew academies, and
which can be recycled to other local authority prioritiesr fechool cupital
investment. (p. 202)

In addition, the space is increasingly méegilble andcan be tailored to better
meet demand. (p. 204)

As the Department’s frontline institutions nwand report in academic years
rather than financial years, tharan be a time lag between delivery, collection
and reporting. (p. 210)

Gains of £707 milliorran be reported up to March 2009. (p. 210)

The Department has shown a strong commitnenthe PVP, taking this
opportunity to focus on key areas of spending, tifigng how the money being
spentcan be best allocated to increase the impact of gdion the Departments
Public Service Agreements. (p. 212)

The associated National Audit Office (NAO)poet can be accessed at
http://www.nao.org.uk and the full PAC report (imgorating the transcript of
the hearing) and Treasury Minute replies are abkslan the Public Accounts
Committee website ditttp://www.parliament.uk(p. 224)

The Department recognises that it needs ftee ha strong communication
strategy, so that local authorities know exacthawthe reforms entail on a local
level and what support thean expect from the Department. (p. 225)
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114B

115B.

116B.

117B.

118B.

119B.

120B.

121B.

122B.

123B.

124B.

The Department is currently conducting a wtudo Diploma funding which
will include research into the distribution of fum@t local level, identifying
examples of best practice to provide a framewoukiresg which local authority
cost-effectiveness and spending on the refarambe measured. (p. 225)

The pack includes: a booklet summarisingréfierms; a short summary leaflet;
a set of postcards on key issues to prompt dismoissi memory stick with a
presentation thatan be edited; video material; a set of posters; agdide for
using the materials. (p. 226)

Further information on the evidence and assiohs from this researadan be
found in the response to Recommendation 7. (p. 226)

Local areasan take advantage of bespoke training provided byDh@oma
Support Programme to implement these changes2@®). 2

In time, the Department expects all EBPOsuilish to receive public funding to
either hold or demonstrate that they are workingatals (anccan achieve) this
new Award. (p. 231)

Funding flowcan be complex, particularly where devolved fundingdels
operate and this is likely to increase as Diploe@arer numbers grow. (p. 236)
These facilities will be ready for learneysSeptember 2011 and will exemplify
how facilitiescan be developed to deliver world class teaching &aaning of
Diplomas. (p. 237)

This is in recognition of the increasing nwmsb of consortia delivering, or
planning to deliver, Diplomas and the resulting evicange of needs; the longer-
term need to ensure that the 2013 entitlernantbe delivered; and the intention
that the support currently provided by a centrgpsut package will need to be
replaced by mainstream support over the same taeegp. 238)

During the year, Ministers and officials appeel on many occasions efore the
House of Commons Children, Schools and FamilieecdeCommittee The
minutes of evidence of each meeting and any sulks¢éqaportsan be found
on the Committee’s website at
http://www.parliament.uk/parliamentary committesffm (p. 240)

Capital Modernisation Funé fund administered by the Treasury from which
departmentgan bid for money to support capital projects aimedngtroving
the quality of public service delivery. (p. 257)

Specialist schools: Any maintained secondawy any special schoo&n apply
for specialist status. Specialist schools are dedegl in one of ten areas and to
achieve specialist status, a school has to raisasspship to support their
application, and they receive money from the gowenmt in return. (p. 260)

Can-ability

125A.

126A.

Wecan provide the framework to support individuals, coamities, the public,
private and voluntary and community sectors totereaportunities for informal
learning. (p. 5)

This will help unlock choice, connect leaigniand develop awareness of the
benefits informal learningan bring. (p. 6)
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127A.

128A.

129A.

130A.

131A.

132A.

133A.

134A.

135A.

136A.

137A.

138A.

139B.

140B.

141B.

To build this shared purpose, we need t@bdish a clearer identity for informal
learning and make more people aware of what timd kif learningcan do for
us. (p. 16)

Positive developments have already come alocitiding plans to establish a
nationwide network of U3A volunteers wiean help fledgling U3A technology
users, as a result of collaboration between UK @&néind the Third Age Trust.
(p. 19)

Partnerships, for example between galleriecamnmunity broadcasters with
exciting resources and third sector organisationts ywyood reach into local
communitiescan open up learning for whole new audiences. (p. 19)

The benefits of informal learning are clenad @'’s important that everyonzan
learn more about the things that interest and iasfhiem — whether they learn
simply for pleasure or as a first step into momenfal learning. (p. 25)

The funding criteria will encourage a widaga of bids from organisations that
can reach into communities and support adults who exeluded and
disadvantaged. (p. 25)

We need to ensure that family learning cams to meet local needs and
priorities but also that itan focus effectively on specific aims, like encouragi
greater parental engagement in their children’snieg, engaging fathers and
boys, tackling the culture of guns, gangs and lsjivataying safe, enabling
access to family learning for minority groups angorting families who have
a family member with learning difficulties and/asabilities. (p. 28)

But we want to do more to make sure that oo experience disadvantage
can benefit from informal learning. (p. 29)

We will ensure that learning champions arke ab make strong links with the
new adult advancement and careers service netwsoitkey develop, so that
adultscan be referred for high quality information, adviaedaguidance. (p. 29)
The programme will develop resources that liamdopted by local authorities
to build the knowledge, skills and confidence o€db people so thegan
participate more fully in thein communities anddalp civic roles. (p. 29)

The internettan open up the rich resources held in archives, gadleand
museums to a much wider audience. (p. 33)

We believe wean add value by making training and support resournese
widely accessible, drawing on existing practiced affering additions where
necessary. (p. 47)

INFORMAL ADULT LEARNING can contribute to 21 National Indicators and
5 Public Service Agreements. (p. 47)

This is set to rise to £74.2 billion in 20105 helping to ensure that voan
continue to give every child the best start in.|{fz 3)

We are continuing to ensure that every childatever their backgrounchn
achieve their best with the launch of the NatioG@dlallenge committed to
ensuring that no secondary school has fewer thape3Ocent of its pupils
achieving five or more good GCSEs, including England mathematics by
2011. (p. 3)

Families need help and support to get thraihgise difficult economic times,
children and young people need quality serviceswloek with them to achieve
their best and break the link between disadvantegkelow attainment and we
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142B.

143B.

144B.

145B.

146B.

147B.

148B.

149B.

1508B.

can never be satisfied until we have done allcae to keep every child safe
from harm. (p. 4)

We have made much progress towards this gealet out in this Departmental
Report and with everyone playing their part; & make this country the best
place in the world for children and young peoplgitow up. (p. 4)

Across the country, parents are doing all thay can to provide the best care
and education for their children. (p. 6)

Evidence shows that actively involved fathesis have a significant, positive
impact on their child’s wellbeing. (p. 27)

Equally, if some young people do run awagremeed to be services tlrain

go into action quickly to support them and keeprtlsafe. (p. 50)

All children have the potential to succeed ahould go as far as their talents
can take them. (p. 133)

The Government's ten-year strategy for yopegple, Aiming High for Young
People set out the case for the reform of the ysuftport workforce and the
Government’s ambitions to develop a skilled andfidemt workforce whacan
work to deliver the best possible outcomes for gppeople. (p. 149)

Proposals for this programme are developet! rafined in discussion with
stakeholders, then rigorously scrutinised to ensluggcan answer high-priority
research questions in a cost-effective mannefl.59)

The Gateway process includes a compulsotialimeadiness self-assessment
tool so that consortizan quickly understand their strengths and areas for
development. (p. 229)

The Department will be working with these jpots to showcase the facilities
and lessons learned so that all areas deliveriptp®iascan understand what is
possible and be inspired to use other (larger)astse of capital funding to
develop excellent 14-19 facilities. (p. 237)

Can-permission

151A.

152A.

153B.

154B.

155B.

1568B.

157B.

Booktalk groupgan make use of extended book loans, meeting spackaran
online space called ‘Ask Chris’ all provided by fieary service. (p. 22)

In fact, age-related practices like fee cgsmmns can be objectively justified,
provided theycan be demonstrated to be a “proportionate responsea to
legitimate need.” (p. 26)

Short ‘single level tests at a single natilocurriculum level which pupilsan
take when their teacher judges them ready in Kages. (p. 79)

In relation to higher education, all UK umsigies have stated that an Advanced
Diploma holdercan access undergraduate courses at their institu({pori05)

Of course that does not mean thag access any course, just as few students
with humanities A levels will be allowed on to swe degrees. (p. 105)

An additional £655 million was announced Ine 2009 Budget to help tackle
youth unemployment and to ensure investment ifssky creating additional
post-16 learning places, so that more young peagésl 16-18 than evesan
participate in education and training. (p. 113)

This is for frontline service staff and theianagers, and offers clarity on when
and how informatiorcan be shared legally and professionally. (p. 167)
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158B. Young peoplean apply for the Youth Opportunity Fund to fund attes that
they identify as most needed in their local ar@as196)

159B. The Parliamentary Ombudsmaan look into complaints about a service
provided by a government department, agency orr athganisation acting on
their behalf providing that the body falls withiss jurisdiction. (p. 162)

160B. A request for informatiocan be made by any person, organisation, company or
group. (p. 163)

161B. This is for frontline service staff and theanagers, and offers clarity on when
and how informatiorcan be shared legally and professionally. (p. 167)

162B. The Department agrees that capital fundingtrbe aligned and that effective
use of capital resources is key to ensuring thagldias, as with all other
qualifications,can be taught in world class facilities. (p. 237)

163B. Departmental Expenditure Limits (DELBxpenditure which departmentan
control overall, though some elements may be derethdp. 258)

May-deontic possibility

164A. These resourc@say come in the shape of premises vacated in shomgntes.
(p. 4)

165A. With firms on short-time working theneay be more time to learn. (p. 5)

166A. People on reduced hours or looking for warky have the capacity to teach or
volunteer, as well as more time to devote to leanip. 5)

167A. Theremay be people who want to put something back inta tt@mmunities, to
share knowledge, or to gain new skills. (p. 5)

168A. Thesemay by premises vacated in shopping centres. (p. 11)

169A. Free courses are widely available through OHKline but at present we are
unclear about the extent to which we are meetiegntied for basic ICT skills,
particularly those whichmay be regarded as functional skills for life and
employability and/or which enable people to makacpcal use of ICT for
leisure and learning. (p. 34)

170A. A further issue is that some material whitly support informal learning
produced by different broadcasting companies is nootinely available on
demand. (p. 41)

171A. In some local areas, LAs and their partmeay agree a third sector consortium
or a college is best placed to take the lead rommmissioning and publicising
a broad learning offer. (p. 45)

172B. The reasons behind this increase are beiplgrexi andmay include the impact
of the introduction of Special Guardianship on thdicator. (p. 46)

173B. It is envisaged that, with the improvementdoical service provision, that this
indicator will bring that in future spending reviswit may be possible to have
an indicator based on a more robust data sourieingeto levels of running or
repeat running away, or on specific outcomes foaway or missing children.
(p. 51)

174B. Absence can also be a warning sign of otberak problems such as forced
marriage, child abuse, and is sometimes the fidication that therenay be a
problem. (p. 68)
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175B.

176B.

177B.

178B.

179B.

180B.

In the longer term, schoolmay have a Fresh Start, become a National
Challenge trust or be replaced by Academies. (p. 69

Purpose: To assist the Departmental Boardigoharge it's responsibilities
regarding the management of high-level risks whioly jeopardise the
achievement of the Department’s strategic busiobgsctives, and/or severely
damage the Department’s reputation, by identifyamgl assessing high-level
risks, and by ensuring such risks are effectiveiynaged. (p. 137)

Purpose: To advise the Accounting Officer &@SF Board on audit, risk and
control issues whichmay jeopardise the achievement of the Department’s
objectives. (p. 137)

Risk management in the Department is defasedll the processes and activities
required to identify and control its exposure tos risks whichmay have an
impact on the achievement of its business objestife 160)

The Youth Capital Fund, which is designedvtwk in tandem with the Youth
Opportunity Fund,may be used to provide new or improve existing youth
facilities for young people in their local area. {96)

Departmental Expenditure Limits (DELBxpenditure which departments can
control overall, though some elementay be demand-led. (p. 258)

May-epistemic possibility

181A

182A.
183A.
184A.

185A.
186A.

187A.

188A.

189A.

190B.

. People who suffer socio-economic disadvantagg feel that learning isn’t for
them, or struggle to find out what is available.{p

With firms on short-time working theneay be more time to learn. (p. 11)
Theymay be people who want to put something back intor tb@mmunities, to
share knowledge, or to gain new skills. (p. 11)

Often people who might benefit from theseinfal learning experiencesay
be unaware of the possibilities and this shouldabesy part of the drive for
change. (p. 20)

Other peoplenay find it more difficult to access informal learnin@. 24)

Some people find it easy to participate ie thany different kinds of informal
learning that are available. Other peoplay: lack motivation and confidence.
(p. 25)

We know there are concerns that action byest@arning providers to withdraw
age-related fee concessions, in the belief that ey be unlawful, can create a
barrier to accessing learning. (p. 26)

We don’t want a special offer that's targeatdlisadvantaged people. Thigy
sound obvious. But sometimes there’'s been a tegdenassume that people
who are excluded or disadvantaged in one area aif tlves will only be
interested in particular kinds of learning. (p. 27)

But the pattern is not consistent. Some staff volunteersnay want to further
develop their skills to meet the learning needsth& wide range of adults
touched by their organisations. (p. 47)

Improving outcomes for children and young gleomeans working across
government, and reademsay also be interested in the Departmental Reports of
other government departments, for example, the Dmeat for Innovation,
Universities and Skills (DIUS), Department for Woand Pensions (DWP),
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191B.

192B.

193B.

194B.
195B.

Department of Health (DH), Home Office (HO) and Hivieasury (HMT). (p.
12)

According to the 2007 HSE report, there adécations that the trend in obesity
prevalencenay have begun to flatten out over the last two ted¢hyears. (p. 20)
Taken together this suggests that in keepitigthe long-term trend, conception
ratesmay show a decline again in 2008. (p. 118)

Successful risk management within the Depamtminvolves: The active
monitoring and reviewing on progress of risk, imerto establish whether or
not any further mitigation or contingency actimay be necessary. (p. 160)

The 2007-08 figures are provisional amaly change. (p. 180)

The breakdown of near-cash in Resource DELetynomic categorynay
exceed the total near-cash Resource DEL reportedeabecause of other
income and receipts that score in near-cash Res@Et. but aren’t included as
pay, procurement, or current grants and subsididbd private sector, abroad
and local authorities. (p. 217)

May-permission

196A.

197B.

The text in this document (excluding the Royans and other departmental or
agency logos)may be reproduced free of charge in any format or omadi
providing it is reproduced accurately and not usea misleading context. (p. 0)
The text in this document (excluding the R&ans and other departmental or
agency logos)may be reproduced free of charge in any format or omadi
providing it is reproduced accurately and not usea misleading context. (p. 0)

Undecidable occurrences

198A.

199A.

200A.

201A.

202A.

Together wean support a flourishing landscape of informal leagjiengaging
libraries, museums, the arts and sports, broadsastemmunity organisations,
healthy living centres, online communities, collggeniversities and schools
and encouraging learning in all its many guises2jp

The paper sets out how togethercae sow the seeds of a new movement for
learning. (p. 3)

We recognise wean do more to ensure there is a wide choice of imgpir
opportunities in every community, accessible torgmee. (p. 5)

Broadcasters and technology compartias popularise issues and connect
entertainment with learning, helping viewers argdelners to develop an initial
interest into something richer. (p. 33)

NI 4 % of people who feel theyan influence decisions in their locality (PSA
21) (p. 47)
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