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Annotation

This thesis focuses on the usage of project-based learning in English language classes that are
held in elementary schools. The theoretical part of the study deals with main characteristics of
project-based learning and its integration into English classes. The thesis also examines how
key competences outlined in Framework Educational Programme for Basic Education and
communicative competences mentioned in the Common European Framework of Reference for
Languages are developed with the help of project-based learning. The practical part focuses on

the example of a project that meets the criteria outlined in the theoretical part.

Key words

Project-based learning, early school age, key competences, communicative competences

Anotace

Tato prace se zamécfuje na vyuziti projektové vyuky v hodinach anglického jazyka na
zakladnich Skolach. Teoreticka ¢ast se zabyva hlavnimi charakteristikami projektové vyuky a
jeji integraci do vyuky anglictiny. Prace také zkoumad, jak jsou pomoci projektového uceni
rozvijeny klicové kompetence uvedené v Radmcovém vzdélavacim programu pro zakladni
vzdélavani a kompetence komunika¢ni uvedené ve Spole¢ném evropském referenénim rameci
pro jazyky. Prakticka ¢ast je zaméfena na piiklad projektu, ktery spliuje kritéria uvedend v

teoretické Casti.
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Introduction

The main aim of this thesis is to explore the usage of project-based learning during English
classes in elementary school. The thesis will be separated into theoretical and practical sections
to ensure the topic is represented clearly and coherently.

Firstly, thorough research will be taken to get a comprehensive understanding of the topic. As
Tomkova, Kasova and Dvorakova (2009, 13) state, project-based learning is believed to be a
highly complex and specific learning method, which requires effort and initiative to get
realized. Dvotdkova (2009, 33) elaborates that project-based learning is based on students’
inner motivation that must be cultivated both by the student and the teacher. This information
outlines the main areas for further research.

The theoretical part will focus on the exploration of the development of project-based learning,
consisting of five main chapters, some of which are subdivided into subsequent subchapters.
The first section will highlight the explanation for the term “project-based learning” and
“project” and the history behind the term. Furthermore, it will extensively focus on the main
aspects of project-based learning, delving into its main types and phases. Stages of learner
development, specifically early school age, will be outlined in the second part. In the chapters
that follow research of Common European Framework of Reference for Languages (CEFR),
and Framework Educational Programme (RVP ZV) are introduced. The former is focused on
acquisition of communicative competences acquired in the process of language learning in
elementary school. The latter deals with key competences that students must cultivate during
their learning and the technique to obtain them with the help of project-based learning. Finally,
the last chapter in the theoretical part focuses on the practical integration of project-based
learning in classes.

The practical part is dedicated to the creation of a project that will correspond with the criteria
outlined in the theoretical part. The project is classified thoroughly, and main phases are
revealed. There is a proposed lesson plan for each lesson, containing learning objectives, key
competences based on Framework Educational Programme and communicative competences
based on Common European Framework for Languages. Assessment proposals are introduced

in the end of the practical part.



Theoretical part
1 Project-based learning

The definition of project-based learning has been given by many academic researchers.
According to Bender (2012, 10), many educators consider it to be the best approach in teaching.
Such learning model gives students the opportunity to make choices in their learning and tackle
real-life challenges, which can bring many benefits. Krajcik and Shin (2006, 275) have similar
views, stating that project-based learning provides students with an option to learn through
practical application of knowledge that was acquired in theory, enabling them to solve problems
and apply learning in practice. In this process, students participate in activities that resemble
the work of professionals in different fields, which enhances their critical thinking and problem-
solving skills (Krajcik and Shin 2006, 275).

It is impossible to understand the definition of a project-based learning without having
knowledge of what a project is. As KaSova (2013) mentions, project may be understood as an
approach to reach a specific objective, which might also include planning and executing
different steps for the accomplishment of the successful result. Moreover, according to
Zormanova (2012) project is believed to be a learning activity where students work on their
own to address a specific issue or challenge.

Project-based learning is closely connected to the definition of a project. Thomas (2000, 1)
states that project-based learning is: “a model that organizes learning around projects”, while
Bender (2012, 10) provides specification by elaborating: “project-based learning is an
instructional format in which students ... are motivated by real-world problems”. Not only that,
but this method is seen as a form of exploratory learning, where the learning environment is
shaped by real-world problems and authentic inquiries (Al-Balushi & Al-Aamri, 2014).
Moreover, project-based learning has many prospects to become even more influential. Brophy
(2012, 198), for example, emphasizes that this approach might become dominant in the next
century, so it is important for educators to embrace such a forward-thinking method. Tomkova,
Kasova and Dvotakova (2009, 13) also state that this educational strategy has been in favour
among teachers for more than thirty years and continues to be beneficial in our times.

All in all, each definition in this chapter brings new insights on the meaning of project-based
learning, though it is crucial to combine the information from these sources to get a
comprehensive definition. All the authors mentioned above, however, agree that project-based

learning is an essential part of learning process and ought to be embraced by teachers. Not only



that, but it is vital to understand the meaning of what a “project” is to get a better comprehension

of project-based learning.

1.1 History of project-based learning

As indicated by Krajcik and Shin (2006, 275), project-based learning has its foundation in the
work of John Dewey, who was an influential figure in philosophy and education. He argued
that students will cultivate a better understanding of the material if they were involved in
purposeful tasks rather than passive acceptance of information (Krajcik and Shin 2006, 275).
As reported by Dvotakova (2009, 10-12), Dewey was able to apply his ideas into practice with
the opening of an experimental university laboratory school, which was established by Dewey
himself. Various subjects that were taught at his school aimed at the development of both
manual and intellectual skills and were based on students’ inquiry and active interaction with
the world, as he believed that school is an essential part of life, rather than merely preparation
for it (Dvotakova 2009, 10-12).

Dewey (1902) criticized an outdated approach to teaching, which is grounded in dividing
information in parts and making the child process it gradually. Instead, he believed that all study
disciplines are acquired with a child’s practical findings. In his other book Dewey (1904) stated
that students’ learning at school and at home should not be isolated, but brought together, so
that their competences are most thoroughly comprehensive.

Dvorakova (2009, 10-12) further mentions that it was William Heard Kilpatrick, one of
Dewey’s students, who outlined the term of project-based learning as a tool to develop students’
character, nurture moral and ethical values. Retter (2018, 15) further mentions that Kilpatrick
highlighted the importance for students to take more active, participatory role in comparison to

the teacher, who would act as a moderator and guide.

1.2 Advantages of project-based learning

Project-based learning is believed to be a highly advantageous teaching method among many
researchers. Tomkova, KaSova and Dvorakova (2009, 15), for instance, state that one of the
biggest strengths of PBL is its impact on students’ inner motivation in the process, as they make
their own decisions during a project and become more autonomous. Moreover, Isaeva (2024)
agrees, stating that project-based learning increases the level of students’ motivation by
engaging them in creative activities, namely design of presentations or other materials and

providing opportunities for students to actively use the target language in practical scenarios.
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However, Coufalova (2006, 14) mentions that it is still outer motivation that is regarded as the
main one at the start of an assignment, while students’ inner motivation starts to prevail only
after some time of working on a given project.

In addition, students also receive the chance to work on current world issues, as their projects
often cover significant topics. This way, this learning method encourages the development of
problem-solving skills by engaging students in planning and execution of specific tasks (Isacva
2024, 108). Moreover, as reported by Isakulova (2024), project-based learning mirrors the
natural process of acquiring skills and knowledge, as each human engages in projects fostering
problem-solving abilities from early age. Additionally, project-based learning offers dynamic
and interactive tasks that interest students (Isakulova 2024, 166).

Lojdova (2012) adds that project-based learning helps students maximize the benefits of
working with the teacher, as they play a crucial role in a project and can bring vital insights and
help with the research. Coufalova (2006, 14) agrees with this statement and further suggests
that, especially in lower-secondary school, teacher is one of the greatest influences on students’
motivation. Latifaj (2022) has a similar view, emphasizing that educators usually assume the
role of facilitators and helpers, working with students to organize tasks and supporting personal
and social development of students simultaneously.

Lojdova (2012, 17) also claims that project-based learning is an essential part of curriculum for
those students who need to learn how to communicate and cooperate with each other better.
Coufalova (2006, 16) agrees and even deems cooperation as a key aspect in project-based
learning, as she believes it will be a crucial element for students’ successful employment in
future. Moreover, Isakulova (2024, 166) also admits that project-based learning significantly
helps students foster skills of working in a team and communicating. With the help of specific
activities students learn to collaborate and resolve challenges (Isakulova 2024, 166).

As we can see, project-based learning has many benefits, which makes it a highly advantageous
approach to teaching, as it helps students maximize their personal and social development,

while engaging them in teamwork and making them solve meaningful tasks.

1.3 Disadvantages of project-based learning

Although project-based learning has many visible benefits that were discussed in the previous
chapter, there is still much criticism on the topic of PBL. Coufalova (2006, 19) emphasizes that
such method cannot be implemented unassisted, but can play a solely supportive role in a

traditional learning environment. Mandk (2003, 170) has the same view and states that it is
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possible to maximize project-based learning potential only by combining it with regular
teaching lessons.

Coufalova (2006, 19) adds that the teacher is usually the one formulating the topic based on
students’ previous knowledge and needs, therefore the project may not raise students’ curiosity.
Dvoréakova (2009,132) also suggests that most teachers are not orderly in their preparation of
topics, therefore the concepts students talk about might be outdated or not connected with the
curriculum thoroughly. Additionally, Isaeva (2024, 108) mentions that it is the teachers that
might be significantly challenged by the idea of project-based learning, as it requires thorough
planning and ongoing supervision to ensure the objectives of the project are met fully.
Evaluation made by the teacher of a project is also quite intricate, as the teacher must evaluate
not only the result of a project, but the process of it as well (Isaeva 2024, 108). Another problem
that Dvotakova (2009, 132) suggests is the lack of objectives, which should be outlined by
teachers beforehand. Without formulated aims students often experience uncertainty and
confusion, which leads to the project being pointless.

Also, Zormanova (2012) states that project-based learning is seen by many as a type of
recreation rather than a learning process and it results in its disfavour among teachers, as
students have more freedom and interact merely within groups, which can lead to some students
having incomplete or fragmentary knowledge about some topic. Manak (2003, 170) supports
this statement by suggesting that this teaching approach might not be seen as comprehensive
learning by both students and teachers.

Also, PBL is seen by many as a time-consuming activity. Adhering to all phases of a project
may require more time than is expected, consequently leading to the disruption of strict
curriculum guidelines and significant delay in learning. Some projects, for instance, take several
weeks or even more, which may have impact on educational objectives (Isaeva 2024, 108).
Furthermore, Zormanova (2012) concurs, stating that significantly more time is required to
complete the project compared with other learning approaches.

Brychova (2001, 34) focuses on the implementation of project-based learning in foreign
language classes, stating that students might not know many words in foreign language, which
might lead to them being silent. Moreover, they might overuse the language that is already
known to them, making the studying process ineffective (Brychova 2001, 34). Both Isaeva
(2024, 108) and Zormanova (2012) have the same perspective, emphasizing that some students
may feel negative towards this learning approach due to them having limited proficiency in

foreign language and struggling to convey their ideas.

12



As a result, some of the challenges stated above prevent it from being used in most schools.
However, there are certain procedures that may help to reduce the negative impact of project-
based learning. For instance, Isaeva (2024, 109) indicates that meticulous planning might help,
as dismantling projects into smaller tasks ensures students recognize their roles and tasks
correctly. Not only that, but Isakulova (2024, 168) also mentions that the project must be
aligned with students’ existing knowledge and be feasible. To ensure that, regular feedback
from both the teacher and the students is expected (Isakulova 2024, 168).

In conclusion, project-based learning is challenging to implement and has some disadvantages
that make it demanding both for students and teachers. However, these limitations may be

overcome by using specific techniques outlined in the chapter.

1.4 Types of projects

There are many different types of projects, so they are divided by many researchers into
different groups for easier comprehension. For example, Manak (2003, 169) suggests that
projects might be differentiated based on their duration. For instance, a project can be short and
last about a few hours; medium, which can take around a few days or an extended project,
duration of which is usually more than seven days. The author also suggests that another way
to characterize projects is by their engagement format, achieved by understanding if the tasks
are done individually by students, in groups or in a combination of both options. Kutueva (2013,
197) agrees, implying that the teacher may decide to organize either a project that will focus on
student’s independent work or give preference to the project involving activities in teams.
Dvorakova (2009, 24-25) further states that all projects can be defined as either open or preset.
The first option is based on students’ intrinsic motivation and is often related to real events that
happened in students’ lives. Though it is common for students to choose the field of work
themselves, teachers can often bring a list of topics, which might engage their students. On the
other hand, preset projects are preselected and curated by a teacher, which lowers their
effectivity. However, such types of projects are easier to adapt to the curriculum, which makes
it more realistic for teachers to implement (Dvotdkova, 2009). Kratochvilova (2006) proposes
a similar differentiation by stating that projects may be student-initiated, teacher-designed or
both types combined based on the project proposer.

There are even more types of projects separated by different authors. For example, Tomkova,
Kasova and Dvorakova (2009, 15-16) distinct projects based on students’ age. Different ages

have various demands, so it is important to know the exact group the teacher is working with.
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Furthermore, they imply that projects will differ based on their structure. For instance, it is
important whether the groups of students were newly established or if students worked together
before, as it can impact the way they interact with each other (Tomkova, Kasovéa and Dvordkova
(2009, 53). Also, as Coufalova (2006, 12) states, the number of students or classes engaged in
the project might also alternate. For instance, there are projects that include different classes at
school or even students from different schools working together (Coufalova 2006, 12).
Another differentiation, which Kasova (2013) gives, is the number of subjects the project is
focused on. For example, a project can be dedicated to a singular subject, which makes it more
detailed; to a pair of subjects, which gives students the opportunity to connect their importance;
to multiple subjects (KaSova 2013). Kutueva (2013, 197) concurs, suggesting the differentiation
based on the number of areas of knowledge the subject is based on. Coufalova (2006, 11) also
proposes such difference, elaborating that it is easier to lead an interdisciplinary project in
lower-secondary school, while doing it in secondary or elementary school might pose serious
difficulties (Coufalova 2006, 11).

Overall, many authors use their own criteria in establishing project types. However, all of them
agree on the fundamental differentiations, which were mentioned in the chapter. I would define
duration of projects, interdisciplinarity and the level of prior preparation to be fundamental in

my research, as these areas might help to adapt the project to students’ priorities and needs.

1.5 Characteristics of a project

The project must correspond with the specific criteria to be successful among students. As
Koroleva and Toporkova (2018, 57) state, the most distinct feature of a project is its engagement
in authentic professional contexts, which are based on practical experience. Sukhovienko and
Charykova (2011, 238) agree, emphasizing the importance of solving problems in a project
through the process of analysing data and developing their own approach to finding a solution
(Sukovienko and Charykova 2011, 238).

Also, Krajcik and Blumenfeld (2005, 318) believe that the project must be based on
investigation of a specific problem and students’ collaborative intention to reach a consensus.
In this process, students may be introduced to the activities that would be overwhelming for
them in a normal situation. However, the process of project work encourages them to overcome
difficulties, thus these situations should not pose serious difficulties with guidance of a teacher
(Krajcik and Blumenfeld 2005, 318). Koroleva and Toporkova (2018, 57) provide further

explanation, stating that project-based learning is needed to facilitate collaboration, extending
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beyond the traditional school setting. Rakhmatova (2021, 29) supports the information
mentioned above and elaborates that engaging all students is essential for the better outcome of
the project. Moreover, individual language levels must be considered before assigning the roles
or distributing teams (Rakhamotva 2021, 29).

Holotova (2007) offers another characteristic, mentioning that project-based learning requires
some adjustments, being connected with psychological individual characteristics of students.
Some students, for instance, are more self-sufficient, while others need more support. Thus,
teachers play a crucial role in duration of the whole process, using empathic and pedagogical
skills (Holotova 2007). Moreover, Zormanova (2012) adds the project usually facilitates
students of different backgrounds for working on the same purpose, making them active
participants of the society.

Thus, the project must correspond to the specific criteria outlined in the chapter for it to be
learning-oriented. Consequently, teachers must be acquainted with them before presenting the

proposal to students.

1.6 Phases of a project

As outlined by Zormanova (2012) project-based learning consists of specific phases. First, it is
crucial to set an objective of the project, which means outlining what the results of it should be.
Manak (2003, 168) agrees with this view, implying that defining the aim of the project will
guarantee that it is fitting and can be accomplished. It is also important for successfully
motivating students (Manak (2003, 168). Blahova (2021) emphasizes the importance of
choosing the aim of a project, which should not only meet the requirements of the school
curriculum, but also be achievable and interesting for students.

The second phase is about formulating the main ideas and solutions. In this period, students
would be able to analyse the best strategy to implement and discuss the duration of a project
(Manak 2003, 169). Moreover, during this stage it is best if the teacher works with students to
develop a detailed plan for addressing the chosen issue. This way, students also have a voice in
the matter and can outline their expectations. The teacher during that time may foster beneficial
discussions to improve students’ initiative (Mazacova 2007). Blahova (2021) has the same
opinion, further stating that this phase is made for the decision on what the outcome of the
project must resemble.

The third part, as Manak (2003, 169) states, is the execution of a project. The author adds that

emphasis here is put on the students especially, making them take the most active role in the
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task, while the teacher works as an observer. Kulyalaieva (2019, 24) mentions that this phase
also includes creation of necessary materials and adjusting intermediate results to ensure
alignment with the set goals from the position of students. The teacher focuses on providing
directions and mentorship during this time (Kulyalaieva 2019, 24). Bender (2012) adds another
phase after that, which consists of students gathering in their teams before the presentation and
reflecting on their work. This way, the group would be able to get detailed feedback on working
cooperatively from their peers (Bender 2012).

The next stage is called the presentation, which includes students’ exhibiting their results of
working on a project for the given amount of time. For instance, it can be done in a form of a
report given in front of the class or even a demonstration of tangible things, such as leaflets and
posters (Hrabinova 2010, 28). According to Simpson (2011) showcasing the project to the class
helps students see their growth and collect ideas for potential improvements from their
classmates. This step is thoroughly monitored by the teachers for them to ensure that students
grasp the challenges involved and use the necessary skills acquired during the process to
successfully complete the project (Simpson 2011, 58). Lojdova (2012) finally states that the
presentation is a vital part of the process and could take many forms. For instance, information
can be presented orally or as a part of a performance (Lojdova 2012).

The last stage is called assessment, as it gives students the opportunity to display the results
before the teacher and review the goals outlined at the beginning. This reflective process may
impact subsequent planning of future projects and provides students with the state of fulfilment
(Manak 2003, 169). Simpson (2011, 58) also believes that the outcome of the project is needed
to be reviewed both by students and the teacher, as it gives both parties the opportunity to
evaluate their work and detect areas for improvement. Bldhova (2021) further mentions that the
project should be evaluated holistically, respecting both the final product and the learning
process. Moreover, key competences obtained in the process are to be assessed as well (Blahova
2021).

All in all, project consists of specific phases that both students and the teacher should adhere
to. The required stages are formulation of main aims, preparation, execution, presentation and
assessment. However, these stages may be developed even further or given more time during

the project depending on students’ level of engagement or time available.

1. 7 Reflection and assessment
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Reflection is a crucial part of learning and must not be overlooked. As Chabdenova (2022, 140)
mentions, formative assessment is most favourable among the researchers for the evaluation of
both teachers’ and students’ development, as it helps them track learning progress and adjust
future work. Furthermore, as Rakhimova (2020, 243) implies, such form of assessment supports
students who need to overcome challenges and emphasizes development of various skills rather
than grades.

Moreover, Chabdenova (2022, 140) believes that formative assessment must contain specific
criteria, such as a clearly developed aim that both the students and the teacher are aware of,
guidance from the teacher and adjustment of instructional strategies in future lessons to have a
positive impact on the learning process. Rakhimova (2020, 243) adds that such evaluation
technique is needed to help students build confidence and foster self-evaluation skills, which
are crucial in real world.

Formative assessment can be done both in written and oral form. For instance, students may
engage in the creation of portfolios or complete reflection quizzes. Such methods offer both
students and teachers instant feedback and help students reflect on their learning independently
(Rakhimova 2020, 247). Moreover, according to Mikhailova (2013), the practice of using
reflection handouts has recently become widespread recently, as they help learners define
learning objectives and monitor progress.

In addition, oral reflection may be done in form of a discussion, as such method provides an
opportunity to deepen students’ understanding and correcting misconceptions, which would not
be possible in written form. The teacher may use creative questions to foster thinking processes
(Rakhimova 2020, 252). Moreover, peer feedback is another form of formative oral assessment,
as it gives students the opportunity to reflect on the work of their fellow learners and provide
constructive feedback (Volkova 2023, 303).

In conclusion, formative assessment is a vital part of any learning process, as it helps students
maximize their potential and achieve better results in future. As it was mentioned in the chapter,
such assessment can be held either in written or oral form. Thus, the decision to choose the best

working strategy for reflection is placed on the teacher.

1. 8 Educational goals of a project

The main aim of this chapter is to examine the educational goals based on revised Bloom’s

Taxonomy. The review of its connection with project-based learning is also to be introduced.
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As Skalkova (2007, 121) informs, Bloom’s taxonomy is a foundational concept that was created
for curriculum construction and successful preparation of lessons, as it offers an opportunity to
analyse and measure the achievement of specific learning objectives. Eventually, it was
reviewed and changed, so that it could become more complex and conform to the constructivist
approach to education. Modern taxonomy, changed by Anderson and Krathwohl, emphasized
creation and design rather than passive remembering of information (Vavra 2011).

Main educational goals have a direct correlation with Bloom’s taxonomy and are based on its
findings. As Basori and Jufri state (2024), objectives of education are confined in three primary
domains, which are called cognitive, affective and psychomotor. Folayan and Ademiloye
(2020, 13) emphasize that all three domains represent various areas of skill development,
however, all of them being equally important for the development of students’ skills.
Cognitive domain is based on analytical skills of students that is developed through recalling
of information, examination and application of it. One might be able to measure it using
systematic testing methods (Basori and Jufri 2024). Kasilingam, Ramalingam, and Chinnavan
(2014, 28) also add that collaborative activities in the form of project work are of help for the
development of cognitive domain. As these tasks require interaction between people, they are
highly valuable for the development of analytical and critical thinking abilities (Kasilingam,
Ramalingam, and Chinnavan 2014, 28).

In addition, affective domain centres around emotional reactions of students, often being
assessed based on feedback forms or polls (Basori and Jufri 2024). As Kasilingam,
Ramalingam, and Chinnavan (2014, 29) emphasize, it concerns eagerness of students to
perform in activities and them showing considerate level of commitment in the whole process.
Moreover, interviews with professionals and discussions with invited lecturers that is often a
part of project work might increase the level of students’ achievement in this area (Kasilingam,
Ramalingam, and Chinnavan (2014, 29).

Finally, the third domain is psychomotor, its relevance based on kinaesthetic abilities, measured
by the degree of precision and pace (Basori and Jufri 2024, 411). Kasilingam, Ramalingam, and
Chinnavan (2014, 30) state that it is best seen in the process of experiential learning, which is
also applicable to project work.

All in all, educational goals are deeply rooted both in Bloom’s taxonomy and learning domains,
which are vital for both lessons and curriculum development. It is important to connect them

with specific tasks when organizing projects for the best learning outcome.
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2 Stages of learner development

Child’s development is a lifelong process, which is influenced by inherited and environmental
factors and can be separated into certain development phases (Michalova 2007). As Vagnerova
(2022, 45) mentions, children begin absorbing knowledge from their newborn period. However,
the aim of this bachelor thesis is focused on the research of primary school children, specifically
third grade of elementary school — children aged from eight to nine years old, thus the chapter
will concentrate only on early school age, which applies to this period.

Early school age concerns children from six to nine years old and spans the period of elementary
school. Their cognitive abilities mature substantially, making them more attentive in terms of
logical thinking and memory. It is crucial for students of this age to accomplish tasks
independently, as it significantly influences their work mindset in future. Moreover, children
must have support from adults who encourage them to develop for the best learning outcomes
(Labusova 2014). Dolezi (2014, 11) further states that children are mainly focused on learning
at this period, the teacher serving as their guide and role model. Thus, many students at that
stage depend on attention and emotional encouragement from their educator, which must be
considered by the teacher during task preparation. Moreover, this development stage is
concentrated on the ability to think abstractly and master self-discipline and independence
(Dolezi 2014, 11). Moreover, Vagnerova (2022, 267) agrees, stating that students need to
master the basic educational skills and be prepared to execute tasks and grasp instructions given
by the teacher.

Furthermore, this time is seen as exploration of students’ first social roles, including adjustment
to classroom expectations. Peer groups become influential and depend on each child’s sense of
identity and self-image (Dolezi 2014, 15). Vagnerova (2022) agrees with this view, further
implying that peer relationships allow students to learn social norms and develop their own
communication strategies.

All in all, the age this thesis is focused on concerns early school age, the important features of
which the teacher must consider before the start of learning process. For instance, focus on
analytic thinking, freedom to make their own choices, positive encouragement both from the
teacher and parents and facilitation of interactions with classmates are the most vital criteria in
this stage of learners’ development. This way, students will realize their potential fully and

develop emotional and social growth.
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3 Integrating project-based learning with Framework Educational
Programme for Basic Education in English classes

Framework Educational Programme for Basic Education is one of the main and vital documents
for those connected with teaching in Czech Republic. It is focused on cultivating key
competences and provides students with the opportunity to link them with the curriculum. FEP
(Framework Educational Programme) shapes the educational standards nationwide (Jefabek,
Tupy 2005, 6). Hu¢inova (2005) also mentions that this document is centred not only on
assisting students with application of knowledge at school, but also on preparing them for life

and future employment.

3.1 Key competences in Framework Educational Programme for Basic Education

Key competences are a combination of certain capabilities that enable personal growth of
students and prepare them to be an active contributor to a society. Moreover, the foundation of
these is built progressively, starting during primary education. It is stated that all subjects should
play an important role in contributing towards enhancing key competences (Framework
Educational Programme for Elementary Education 2023, 10). Kocourkova (2012) agrees,
stating that key competences must be cultivated by students across all subjects effectively and
gradually, which might be problematic in real-life situations.

For the analysis of Framework Educational Programme for Elementary Education and an
academic article of Mgr. Alena Podepielova will be taken into consideration (Framework
Educational Programme for Elementary Education 2023, Podeptelova 2006).

One of the main key competences is learning competence, with the help of which students can
successfully manage their learning and are willing to continue developing their knowledge even
after graduation. Moreover, they can analyse information critically and reflect on their results
(Framework Educational Programme for Elementary Education 2023, 10). Also, Podepielova
(2006) focuses on learning a foreign language specifically and elaborates that students begin
developing learning competence from the first lesson with the help of engaging activities. For
instance, the author mentions that students at language classes in elementary school should be
introduced to correct utterance of foreign words, new vocabulary and comprehend basic
grammatical structures, which are crucial for speaking in foreign language (Podeptelova 2006).
Another important key competence is a problem-solving competence. By completing their basic
education, students should be able to acknowledge problems that arise in various contexts,

analyse them and conclude by applying appropriate strategies and logic. The ability to think
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critically is also developed (Framework Educational Programme for Elementary Education
2023, 11). For instance, Podeptelova (2006) suggests that the principal method in developing
problem-solving competence is by implementing project-based learning into the curriculum.
This way, students will gather information from various authors, examine it and make
assessments, which is crucial for the development of the above-mentioned competence.
Another beneficial way to develop it is by reusing already solved problems in new projects and
providing feedback on the way students’ performance develops with time (Podeptelova 2006).
Communicative competence is also vital in basic education. Schools are to work on the ability
of students to convey their thoughts coherently both in written and spoken forms. Also, students
are expected to be able to lead a discussion, support their arguments, express their disagreement
if needed. Reflecting on different texts, visual and audio materials is considered equally
important (Framework Educational Programme for Elementary Education 2023, 11).
Podepielova (2006) adds that in language learning communicative competence is one of the
most important ones, as such lessons require students to state their opinions and work both in
pairs and in groups. Furthermore, writing in foreign language is ought to be evolved as well
with the help of creative activities designed by the teacher (Podepielova 2006).

The fourth key competence that will be analysed in this chapter is social and personal
competence. As it is stated in Framework Educational Programme, such competence is crucial
for students’ effective working in teams, respecting each other and learning from the feedback
of others (Framework Educational Programme for Elementary Education 2023, 12).
Podepielova (2006) further states that it is important to alternate both individual, pair and group
work for the best learning outcome and the achievement of social and personal competence
among students.

The fifth key competence is civic competence. It enables students to act responsibly and be an
active participant in a society after the end of their basic education. The students are
progressively taught to act appropriately according to the situation, offer and accept help from
other people. Major focus is placed on the respect of cultural traditions and heritage of the
Czech Republic (Framework Educational Programme for Elementary Education 2023, 12).
Podepielova (2006) affirms that foreign language classes might be beneficial for students’
identity search with the help of presentations of their country in a foreign language and research
of global problems (Podepielova 2006).

Furthermore, work competence will be taken into consideration. As a result of acquiring it,
students can adjust to new conditions without effort, they utilize knowledge from different

fields to be able to grow professionally and develop their personality and skills. Furthermore,
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the basics of entrepreneurship are acquired as well (Framework Educational Programme for
Elementary Education 2023, 13). As Podepielova (2006) states, acquiring this key competence
is possible with the help of long-term assignments that are more systematic, which is why they
can help students become better organized. Also, the main aim of foreign language classes at
schools ought to be preparation for international language exams, which might be beneficial for
their working field after graduation (Podeptelova 2006).

The last key competence that will be discussed here is digital competence. Having completed
primary school, the students must be able to use digital tools proficiently and select appropriate
applications and technologies for problem-solving and task completion. Furthermore, they must
thoroughly analyse information online and integrate it into the learning process. However,
students at that time should be aware of potential risks and misinformation that can be found
there (Framework Educational Programme for Elementary Education 2023, 13).

Overall, it is visible that key competences are vital in the development of a student and his
preparation for future life. As we can see, most key competences might be acquired in foreign

language classes.

3.2 Framework Educational Programme for Basic Education and project-based
learning

Project-based learning is believed to be a highly influential method for helping students realize
key competences that were outlined in the previous chapter. Such approach is of help for
students who need to strengthen their knowledge and skills, develop personally and
professionally. (Zormanova 2012). Moreover, project-based learning also promotes
interdisciplinarity and can be realized in more than one subject simultaneously, which can help
cultivate cross-cultural themes defined in Framework Educational Programme for Basic
Education (Zormanova 2012). Cross-cultural themes, as it is stated in Framework Educational
Programme for Elementary Education, are believed to be an essential part of education, as they
foster students’ inner development, provide context for students to shape their values and
morals. Moreover, cross-cultural themes are included in the curriculum during the primary
education and are advised to be implemented in every year of students’ learning. Some
examples of cross-cultural themes that might be implemented in the process of project-based
learning are, for instance, personal and social development; multicultural awareness;
environmental awareness; media literacy (Framework Educational Programme for Basic

Education 2023, 125).
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4 CEFR and communicative competences in English classes

The Common European Framework of Reference for Languages (CEFR) creates a unified
standard for the development of language modules and curricula across Europe. Moreover,
CEFR outlines standardized abilities and pieces of knowledge that are needed for successful
communication in a foreign language by specifying levels of proficiency to monitor progress.
With the help of it, multiculturalism and personal growth of learners is encouraged (Council of
Europe 2001, 1-2). Furthermore, it should be emphasized that CEFR was devised in 1991, being
rooted in the works of two prominent linguistics, John Leslie Melville Trim and Jane Ate van
Ek, who were working on “Threshold level” initiative, which later became a basis for Common
European Framework of Reference for Languages. According to them, three basic levels of
proficiency in CEFR are outlined, these levels are further divided into basic — Al, A2;
independent — B1, B2; proficient — C1, C2 (gindeléfové 2010).

4.1 Project-based learning as a tool to develop communicative competences

While researching levels of communicative language proficiency, one can categorize
communicative competences into three groups, which are mutually dependent. The following
competences are linguistic, sociolinguistic and pragmatic. All of them play a crucial role in
effective communication in a foreign language (Council of Europe 2001, 14).

As outlined in CEFR, linguistic competence involves proficient comprehension of vocabulary,
pronunciation and syntax, at the same time focusing on the ability to recall information (Council
of Europe 2001, 14). Zimina and Fakhrutdinova (2017) further elaborate that this competence
refers to students’ qualification to grasp the organization and structure of language.
Furthermore, we can classify linguistic competence into more specific categories, them being
lexical, semantic, grammatical, phonological, orthographical and orthoepic one (Council of
Europe 2001, 109).

Lexical competence, according to Dombrovskaya (2016, 29), refers to a student’s ability to
recall and produce vocabulary in foreign language, including skills to group words into specific
groups according to topics and use phrasal verbs and idiomatic phrases according to their true
meaning. This competence is closely related to grammatical competence, which emphasizes
formation of grammatically accurate phrases and application of grammatical rules in a spoken
or written utterance. For instance, such rules include correct concord relation and word

classifications (Dombrovskaya 2016, 30). Moreover, Berezenko, Cherkhava and Musiienko
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(2022, 89) argue that grammatical competence is believed to be one of the dominant
competences in language acquisition, as it forms the foundation for the development of further
ones.

Also, semantic competence is also a component of a linguistic competence. Dobrovskaya
(2016, 30) proposes this competence as means to analyse connections between words, their
synonyms and opposites. Moreover, phonological competence is closely linked to the previous
one as well. It includes the ability to use basic sounds and their variations in a spoken language,
differentiate sound and pronunciation features (Council of Europe 2001, 116).

Finally, orthographic and orthoepic skills are also considered to be a part of linguistic
communicative competence. From the point of view of Dobrovskaya (2016, 30) orthographic
competence is used to create coherent written symbols, focusing also on spelling and
punctuational errors. Also, the ability to differentiate between capital and lowercase letters is
included in orthographic ability as well (Council of Europe 2001, 117). In its turn, the focus of
orthoepic competence is put on the knowledge of transcription systems and connection between
punctuation and intonation (Dobrovskaya 2016, 30). Not only that, but the ability to work with
the dictionary to interpret pronunciation symbols correctly is also expected of students who
acquired this competence (Council of Europe 2001, 118).

Sociolinguistic competence targets cultural norms and communication conventions,
emphasizing differentiation of communication in various cultural contexts (Council of Europe
2001, 14). Analysis of this competence is possible with the help of using specific social markers,
variations of register, politeness forms, all of which are outlined in the CEFR scale. For
instance, participating in simple social situations is expected at beginner levels, while selecting
suitable registers and adjusting behaviour accordingly is expected at higher levels (Council of
Europe 2020, 136).

Pragmatic competence emphasizes the ability of students to structure their communicative
utterances in a coherent and cohesive way, putting new information to the end of the sentence,
taking turns and modifying language according to the situation (Council of Europe 2020, 137-
142). It also stresses application of language in practical situations, focusing even on students’
usage of humour and irony (Council of Europe 2001, 14).

Though there is not much research on the topic of linkage between communicative competences
and project-based learning, one can say that connection between these is visible in all parts of
project realization. As Rahmatullayevna (2020) mentions, project-based learning puts emphasis
on student-centred activities that allow students to learn foundations of time management and

organization. Furthermore, project-based learning enhances communicative linguistic
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competence by incorporating linguistic knowledge through functional usage of the language
during the project, as students practice grammar, vocabulary and pronunciation when needed.
Moreover, sociolinguistic competence is acquired with the help of communication in groups,
as they must conform to politeness norms and adapt to different cultural differences during the
lessons. Finally, as the author believes, pragmatic competence is developed through learners’
ability to resolve issues, take turns, negotiate (Rahmatullayevna 2020, 167-170). In addition,
Dooly (2012, 71-92) agrees that project-based learning not only improves communicative
competences of students, but helps the learners to comprehend the materials they are presented
with even more thoroughly.

In conclusion, project-based learning is an integral part of acquiring linguistic, sociolinguistic
and pragmatic competences, as they improve learners’ language skills, while, at the same time,
enhancing their ability to work in teams; lead a debate and make compromises; use tactful

expressions.
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5 Integrating project-based learning in English classes

As it was already mentioned in the previous chapters, project-based learning has a leading role
as one of the approaches of teaching a foreign language and can be realised by educators in
various forms. For instance, Wildova (2002) highlights the impact project-based learning has
on elementary students’ competence to read and write. Additionally, Aghayani and
Hajmohammadi (2019, 79) have the same view, stating that writing, developed during
realization of project-based learning, is one of the vital intellectual skills that helps to analyse
information and develop the ability to think critically as well. This learning method constructs
nurturing and supportive environment for students to unite and produce new ideas (Aghayani
and Hajmohammadi 2019, 79).

Moreover, according to Anderson (2020), project-based learning might be incorporated with
the usage of various learning methods, one of those being creation of fictional stories and
subsequent presentation of the tasks achieved. Moreover, students might release a piece of
content, i.e. article, or fabrication of a real product (Anderson 2020, 2). Zormanova (2011)
strongly believes that project work might comprise of more than one subject, so that students
not only improve their language skills, but also get new knowledge, which might be achieved
with the help of cross-curricular projects.

Furthermore, technological benefits in relation to project-based learning must not be
overlooked as well. For instance, Hrych (2008) believes that computers might be a powerful
instrument during the project, as they are to be of help for students willing to incorporate video
or audio materials into their presentation or even direct and edit a movie. Villalba (2022) adds
that even blogging can be incorporated into project-based learning English lessons, which
exemplifies the need for usage of modern technologies in projects.

In conclusion, it is crucial to note the variety of techniques to incorporate projects available for
usage at English lessons. However, all these activities require methodological preparation from
the side of the teacher and eagerness and enthusiasm from students to achieve successful

outcomes.
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Practical part

6 Project criteria

The practical part of my bachelor thesis reflects the theoretical findings acquired in the previous

part, focusing on the development of a project that will be implemented in elementary schools.

The project will be thoroughly analysed, therefore can serve as inspiration to educators as an

addition to schools’ curriculum. The project is most suitable for the 3™ grade of elementary

school and planned in accordance with School Educational Programme (SVP) in Pardubice.

Based on the theoretical part, the following criteria of a project can be formed, which will serve

as basis for the creation of a project in the practical part:

1.
2.
3.

10.

The project must involve practical application of acquired knowledge.

Individual language levels must be taken into consideration during the project.

The project must focus on teamwork and cooperation with peers to solve a specific
problem.

The project must be feasible and aligned with students’ existing knowledge.

The project must align with predefined project types.

The project must include all the necessary phases, them being outlining the goal,
planning, execution, presentation and assessment.

The project must adhere to educational goals and develop cognitive, affective and
psychomotor domains.

The project must correspond with the stages of learner development.

The project must develop key competences based on Framework Educational
Programme for Basic Education.

The project must develop communicative competences based on the Common European

Framework of Reference for Languages (CEFR).

6.1 Characterization of the project

1.
2.

Grade/age of students: 3 grade, students are eight or nine years old.
Project output: creation of an insect exhibition that will include construction of a 3D

model of an insect.
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3. Project type:

a) By duration: 6 days.

b) By engagement format: individual, collaborative.

c) By degree of autonomy: preset. The project is organized by the teacher based on School
Educational Programme — SVP.

d) By age range: elementary school.

e) By structure: group that worked together before, English class.

f) By the number of people engaged: 13-15 students.

g) By subject coverage: interdisciplinary. The project will mainly focus on English but will

also include students’ skills acquired in Natural Science, Art and Activity.

6.2 Objectives of the project

Cognitive: By the end of the project students will be able to name insects in English, their
movements and structure, recognize the insect in its natural habitat; students will be able to
produce some basic information about insects’ life cycle based on the interview with an invited
guest; students will be able to analyse information about chosen insects and apply it in practice;
students will be able to assess the negative people’s impact on insects and will devise specific

ideas on how to protect them.

Affective: By the end of the project students will form their own interest in the topic of insects
and inner motivation to preserve them; students will be able to present information about chosen
insects and answer questions about them; students will be able to form suggestions for

preservation of insects.

Psychomotor: By the end of the project students will be able to follow the instructions of an
invited guest and the teacher to find the needed insect; students will be able to compose a 3D
model of one of the insects with the help of the teacher; students will be able to integrate the

information acquired during the project into their presentation.
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4. Didactic materials: flashcards, handout with project rules, questionnaires, the Internet,
encyclopaedias, Science magazines, mobile phone, plastic container with holes, leaves or twigs
for catching insects, magnifying glass, paper, crayons, coloured paper, modelling clay, pipe

cleaners, glue, crayons, scissors, paper, reflection handout.

5. Assessment methods: formative assessment of each group by the teacher; group discussion;

written self-evaluation in the form of completing a handout.

6.3 Phases of the project

Setting an objective of the project: The teacher presents the topic of the project and the expected
output, elicits the knowledge students have on the topic provided; the students complete the
questionnaire and get introduced to the new topic; new English vocabulary on the topic of
insects is presented; students get sorted into teams; they invent names for each team and present
them. Also, the system of points is introduced. Names of the teams are written on a sheet of
paper and displayed in a classroom. For each successful completion of the task or increased
level of engagement students get points, in the end there will be point calculation. Timeline of
the project is introduced as well, as students must have detailed knowledge concerning the

expectations they are required to meet and the time frame in which they must hone their project.

Preparation: Students start gathering knowledge from different sources offered by the teacher
and completing the handouts for easier comprehension of information. Also, they organize the
meeting with an invited guest, who might be either an ecologist or an entomologist, the teacher
offers the contact of them. Students call them and ask for a meeting in the park or on the school
grounds outside if the school administration permits. Students develop questions to ask the
invited guest. Simultaneously, the teacher prepares all the necessary materials for the creation

of sketches and following construction of an insect model.

Execution: Students meet in the park and get introduced to the invited professional. Together,
they discuss different information about life and structure of insects and suggestions for their
preservation both in Czech and in English. Each group gets the task to find one of the insects
they learned about during “preparation” part and place it into a designated container. After

succeeding, each group must draw a sketch of the insect and name it in English. The group that
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succeeded first gets points, points are also given for teamwork, collaboration and engagement.
After that, both the students and the invited guest construct the bug hotel for the preservation
of insects. Students assist the guest and the teacher by examining the surroundings and bringing
the necessary materials. In the end of the lesson students are given the assignment to work
individually at home and find information about their chosen insect from different resources.
The following lesson they discuss what they have learned in groups and combine their
knowledge into one presentation that consists of the most important facts they have learned.
The teacher offers the handouts that might help students distribute roles and synthesize
information. This presentation will be delivered in the fourth part. During that time the teacher
encourages students to use English during their discussion, helps with translation. Now that the
students have been introduced to the topic, they are prepared to make a physical 3D model of
their chosen insect to present at the school exhibition. Students have a sketch they made in front
of them. Firstly, students form the body from modelling clay. Then, they add wings carved from
the cardboard. The next step is the creation of legs that is possible with the usage of pipe
cleaners. Eyes are drawn with markers. Finally, the models are assembled. Students also make
a paper advertisement inviting parents or students from other grades to come to their insect

exhibition.

Presentation: The event starts with an opening ceremony, in which the teacher greets the guests
and briefly introduces the topic, mentioning the time and effort of the students. Then, each
group guides the viewers towards their 3D models and conducts a presentation of the insect,
mentioning the information discovered from the entomologist and resources at home. In the

end, they answer questions provided by the guests.

Assessment: After the exhibition students are asked to reflect on their project with the help of
a reflective assignment. Some questions are open (What have you enjoyed the most? What was
the most difficult part of working on a project?), some questions require yes/no answer.
Students may answer both in English and in Czech depending on their language proficiency.
After that, there follows a group discussion, where each student has space to comment. The
observation of the teacher and formative assessment is included as well, the teacher analyses
the progress of each group and highlights the things students should focus on in their next
project. In the end, the amount of points each group won is counted. Each group gets a

certificate for project completion.
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6.4 Lesson 1

Introduction to the project

Objective of the lesson: By the end of the lesson the students will be able to name and match
English names and body parts of some insects with the necessary verb using the construction
“It can”.

1. Cognitive: Students will be able to list the rules and expected aims of the project; students
will be able to identify the insect and recognize its English name; students will be able name
the body parts of an insect correctly; students will be able to build sentences using the structure
“It can”; students will be able to answer questions connected to the given insect; students will
be able to reflect on their discovered knowledge and find situation where they can apply it.

2. Affective: Students will be able to ask questions about the insect; students will be able to
respect and follow the rules of the project; students will engage in groupwork and discuss
insects; students will demonstrate interest in the project and the proposed topic.

3. Psychomotor: Students will be able to differentiate the moves of the chosen insect (The bee

buzzes, the ant crawls, etc.); students will select the teams and present the name for each team.

Key competences developed in the lesson:

1. Learning competence: Students discover new words connected with insects and their
movements and body parts and learn to apply them in sentences during the didactic
game.

2. Problem-solving competence: Students solve riddles in a team by asking and answering
questions about insects.

3. Communicative competence: Students list different questions about insects and get

affirmative or negative answers.

Communicative competences (CEFR) developed in the lesson:

1. Linguistic competence: Students will discover and use new vocabulary in correctly built
sentences using the structure “It can”.

2. Sociolinguistic competence: Students will form polite questions in the guessing game.

3. Pragmatic competence: Students will understand and follow the project rules; students will
reflect on the future outcome of the project.

Didactic materials: flashcards, handout with project rules, questionnaires.

Activities:
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Introduction to the project (10-15 minutes): The teacher presents the topic of the project and
prompts students to answer if they know what a project is and what it should include. The
teacher also explains what they should do during the project and outlines main goals expected
to be completed at the project and rules that should be followed during the project. The students
are split into teams. After that, the teacher distributes handouts with questionnaires to elicit the

previous students’ knowledge about the topic. An example of a questionnaire is given below:

1. Are you interested to discover more about insects?
2. Can you write the names of insects that you already know?
3. Where do you think insects live?

4. What can insects do in your opinion?

Learning the vocabulary (15-20 minutes): The teacher presents new vocabulary, both nouns
and verbs, with the help of flashcards. Students name the insects based on the picture. After
that, each group is given a handout with flashcards and the verbs connected with these insects.
Students are expected to match the picture with the corresponding verb in groups.

The verbs can vary according to the requirements of the lesson. Here is the example of the new
vocabulary:

Ant, bee, butterfly, grasshopper, ladybug, mosquito, caterpillar, fly.

Fly, crawl, buzz, hop, bite, dig.

Head, wings, legs, abdomen, antennae.

Game “Name the insect” (12-15 minutes): Students are given the cards with names of insects.
One student from the group takes the card and must respond to the questions of classmates with
affirmative or negative answer. If the group guesses correctly, the turn goes to the next student.
After the game, students share information they know about different insects with the class
voluntarily.

Reflection (5-7 minutes): The teacher inquires how the information they discovered in the
lesson may be useful in the process of a project. The students give ideas, and the teacher writes
them on the board in the form of a mind-map. Then, the teacher asks the students about their

next steps. Together, they discuss the process of the project and consider the next steps.

6.5 Lesson 2
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Research and organization

Objective of the lesson: By the end of the lesson the students will gather information about the
insect of their choice and will be able to present basic facts about it.

1. Cognitive: Students will interpret information from various resources; students will be able
to use their knowledge by completing the handout; students will examine their chosen insect
and summarize the information in the short presentation at the end of the lesson.

2. Affective: Students will arrange a phone call with a professional and plan the meeting;
students will listen to presentations of their classmates diligently.

3. Psychomotor: Students will arrange information about the insect in the handout and align it

with their short presentation at the end of the lesson.

Key competences developed in the lesson:

Learning competence: Students will be able to find and organize information from various
resources in a logical way; students will summarize information and outline important points
for the presentation; students will analyse presentations of other groups.

Communicative competence: Students will be able to briefly describe their chosen insect and
inquire about other insects during presentations.

Social and personal competence: Students will collaborate with teammates; students will
establish roles and meaningful connections during their work.

Work competence: Students will delegate tasks in their team; students will complete and
prepare a handout about an insect that will help them in future lessons.

Digital competence: Students will research information online and analyse it; students will

complete the handout using various digital resources proposed by the teacher.

Communicative competences (CEFR) developed in the lesson:

Linguistic competence: Students will understand and use vocabulary they had learned in the
first lesson; students will identify key information about insects for the project.

Sociolinguistic competence: Students will greet and thank the invited professional via the phone
call; students will request a meeting using polite forms; confirm the time and place proposed
by the professional.

Pragmatic competence: Students will introduce the theme of their project via the phone call and
summarize their research; students will structure their information coherently during the short

presentation.
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Didactic materials: the Internet, encyclopaedias, Science magazines, mobile phone.

Activities:

Research (20-25 minutes): Each team randomly chooses the insect from the list, which they
should make the presentation about at the end of the project. The teacher distributes “Insect
description” blank worksheets (see Appendix B) that will help students with the presentation in
the following lessons. Also, the teacher prepares different sources of research, e.g.
encyclopaedias, audio and video materials, connection to the Internet for the students to
investigate. Students complete the handouts in groups and discover new information about their
insect. Each group works separately.

Presentation of the handout (10-15 minutes): Each team takes turns presenting their findings.
Students use 1-2 sentences to describe their chosen insect, while simultaneously using the verbs
learned in the 1% lesson.

Phone call (5-7 minutes): The students make a call to the entomologist or ecologist to make a
reservation to an interview at the next lesson. The teacher should have already contacted the
professional before the project and explained the details, the students, however, take an active
and participatory role in the project and do it themselves.

Reflection (5-7 minutes): The students reflect on their results and are given the task to prepare

two questions for the interview with the entomologist at home.

6.6 Lesson 3

Interview with an entomologist and creation of a bug hotel

Objective of the lesson: By the end of the lesson the students will be able to observe insects in
their natural habitat and develop awareness on the importance of their preservation.

1. Cognitive: The students will be able to recall key information about insects and evaluate the
importance of insect preservation; students will offer ideas for insect preservation.

2. Affective: Students will collaborate with their team, the teacher and the professional during
the construction of a bug hotel; students will communicate in a team during the completion of
the group task; students will listen to the invited guest and ask questions; students will show
appreciation for the environment.

3. Psychomotor: Students will find and bring materials for the bug hotel; students will follow

the prompts of the teacher.
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Key competences developed in the lesson:

Learning competence: Students will examine different insects in their natural habitat and verify
the information from the invited guest with their own resources.

Problem-solving competence: Students will resolve any conflicts within the team; students will
determine the necessary procedure to complete the task.

Communicative competence: Students will intently listen and ask questions during the
interview.

Social and personal competence: Students will cooperate in a team; students will assist the
teacher and the invited professional during the construction of a bug hotel.

Civic competence: Students will develop appreciation for the environment and insects; students
will contribute to the perseverance of insects by assisting with the creation of a bug hotel.
Work competence: Students will plan their work in teams; students will use different tools for

the creation of an insect sketch.

Communicative competences (CEFR) developed in the lesson:

Sociolinguistic competence: Students will alter their language using polite registers during the
interview; students will greet and thank the invited guest for coming; students will modify
questions according to their teams’ feedback.

Pragmatic competence: Students will introduce themselves to the entomologist or ecologist;
students will advocate for protection of insects; students will communicate with cohesion and

coherence.

Didactic materials: plastic container with holes, leaves or twigs for catching insects, magnifying

glass, paper, crayons.

Activities:

Revision of questions (3-5 minutes): Students briefly review the questions they had prepared at
home in teams. The teacher helps the students determine specific topics and guides their
progress.

Interview with the invited guest and the assigned task (25-30 minutes): The students meet the
professional. The interview begins with the professional briefly talking about the specifics of
their work. The entomologist presents information about the habitat of insects, their life cycle

and body structure. After that the students have the space to ask questions. Then, each team is
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given an instruction to catch the insect they have gathered information on and make a sketch of
it in teams. Each team is given a container from a transparent material with small air holes and
the necessary equipment. Students are presented with the roles and must assign them in teams
collaboratively. The roles are:

The student who catches, the student who makes a sketch, the student who observes and takes
notes for the presentation, the student who takes photos. The list of roles may vary according
to the number of students in a team. Each student performs the assigned role. The sketches will
be needed for the fourth and fifth lesson.

Building a bug hotel (15-20 minutes): The invited lecturer provides explanation about the
importance of protecting insects and proposes to construct a bug hotel for some of the insects.
Students collaborate with the professional and the teacher and help with assembling materials.
In the end, the bug hotel is constructed to emphasize the importance of insect preservation.
Reflection (5-7 minutes): Students share their feelings and discoveries after the interview and

are encouraged to discover more about their chosen insects using various resources at home.

6.7 Lesson 4

Preparation of a final presentation and 3D models of insects

Objective of the lesson: By the end of the lesson the students will be able to construct a 3D
model of an insect.

1. Cognitive: Students will get introduced to three-dimensional space with the help of a 3D
model creation.

2. Psychomotor: Students will build a 3D model of an insect from scrap materials.

Key competences developed in the lesson:

Learning competence: Students will discover the technique to create 3D models.
Problem-solving competence: Students will solve challenges during the creation of a 3D insect
model; students will choose the appropriate materials for their 3D model.

Work competence: Students will complete instructions with the help of the teacher.
Communicative competences (CEFR) developed in the lesson:

Linguistic competence: Students will understand the instructions given by the teacher in

English.
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Sociolinguistic competence: Students will ask for help from the teacher if needed using polite
structures.

Pragmatic competence: Students will order their ideas logically during the reflection.

Didactic materials: coloured paper, modelling clay, pipe cleaners, glue, crayons, scissors, paper.

Activities:

Planning and selection of materials (7-10 minutes): The teacher outlines the task and presents
the materials students may need for creation. In teams, students brainstorm what they will need
and the desired result of what an insect must look like. The students also discuss challenges
they may experience and methods to overcome them.

Construction of a 3D model of an insect (25-30 minutes): The students follow the movements
of the teacher and construct a physical model of their chosen insect from the available materials.
The teacher serves as a guide and supervises the whole process. Each student works
individually, but creates the insect dedicated to their team.

Reflection (10-13 minutes): The students discuss situations where the 3D models may be used
in real world (e.g. construction work, architecture, ecology). The students also discuss how their
acquired skill may be useful outside school. The students may place their 3D models near the

bug hotel after the end of the project to encourage insects to use it.

6.8 Lesson 5

Preparation of the final presentation

Objective of the lesson: By the end of the lesson the students will be able to combine
information from different sources into one presentation and display it.

1. Cognitive: Students will outline essential information for presentation and combine it by
writing it into the handout.

2. Affective: Students will exchange information in teams.

3. Psychomotor: Students will make an advertisement for other grades to come to their

exhibition.

Key competences developed in the lesson:
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Problem-solving competence: Students will analyse different sources of information and adapt
them for the final presentation.

Communicative competence: Students will formulate keynotes for the presentation.

Social and personal competence: Students will respect and cooperate with other members of
the team during mock presentations.

Work competence: Students will outline the plan for their presentation in teams and adhere to

it.

Communicative competences (CEFR) developed in the lesson:

Linguistic competence: The students will recognize and use vocabulary connected with insects
and form sentences in English about them during the presentation.

Sociolinguistic competence: Students will choose appropriate polite forms when addressing
guests during the mock presentation.

Pragmatic competence: Students will structure their presentation logically and emphasize main

points in the presentation.

Didactic materials: handout, paper, crayons.

Activities:

Review of the information (20-25 minutes): Students share the information they have
discovered about insects at home in groups. They also recall findings from the interview and
various sources they have investigated in the classroom and assign the order of presenters. The
students complete the handout (see Appendix C) distributed by the teacher to structure their
presentation in a cohesive way. The teacher helps with processing and fusing information into
one presentation and outlining introduction and conclusion.

Mock presentation (10-15 minutes): Students rehearse in teams. The teacher emphasizes the
importance of adhering to the time limit and structuring information logically. The teacher acts
as a viewer and guide during mock presentations.

Creation of a poster advertisement (15-20 minutes): Students create several posters using paper

and crayons to encourage students from other grades to visit the exhibition.

6.9 Lesson 6

Exhibition and presentation of the results
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Objective of the lesson: By the end of the lesson the students will be able to present in front of
an audience and reflect on the project process.

1. Cognitive: Students will make presentations in English in front of invited guests.

2. Affective: Students will intently listen to other teams’ presentations.

3. Psychomotor: Students will organize the exhibition and display 3D models in the classroom;

students will pronounce English names of the insects correctly during the presentation.

Key competences developed in the lesson:

Learning competence: Students will reflect on each part of the project and find opportunities
for further development.

Problem-solving competence: Student will solve challenges that may arise during the
exhibition.

Communicative competence: Students will communicate with invited guests; students will get
and receive feedback from their classmates and their teacher.

Social and personal competence: Students will collaborate in a team during the presentation.
Civic competence: Students will promote the importance of insect preservation among the

guests; students will answer questions of the guests about insect protection.

Communicative competences (CEFR) developed in the lesson:

Linguistic competence: Students will use different English grammar structures and vocabulary
related to insect movements and body structure during the presentation.

Sociolinguistic competence: Students will use polite registers during the communication with
invited guests.

Pragmatic competence: Students will take turns during the presentation; students will form

logical introduction and conclusion.

Didactic materials: materials created during previous stages of the project; reflection handout

(see Appendix E).
Activities:

Organization of the exhibition (7-10 minutes): Students decorate the classroom and display 3D

models and sketches. The teacher helps them if needed.
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The start of the exhibition (3-5 minutes): Invited guests come to the exhibition; students greet
them. Then, the teacher briefly introduces the outline of the project, and the efforts students
undertook.

Team presentations (17-20 minutes): Each team presents information about their chosen insect;
teams take turns; guests listen attentively and survey 3D models. After that, the guests ask
questions about insects and the students answer. The event is held mainly in English.
Reflection (15-20 minutes): After the event, the students are seated in a circle. Each team gets
one minute for expressing their feelings and impressions of the project. After that, the teacher
distributes short reflection handouts for each student to complete. In the end, the teacher gives
formative assessment on the general process of the project, emphasizes strengths and considers
some areas for improvement. The counting of points is held. Each student formally receives a
certificate for completion. The students may display certificates around the classroom or bring

them home.

6.10 Assessment methods

Formative assessment is chosen as the main form of evaluation in the project due to its
numerous benefits described in the theoretical part. The level of reaching learning objectives,
key competences based on Framework Educational Programme and communicative
competences according to Common European Framework of Reference for Languages will be
assessed. Moreover, the teacher will focus their formative assessment not only on the outcome,
but on the process of the project and level of students’ engagement in the whole duration as
well. During the project the students were intended to develop various practical and theoretical

skills described at the beginning of the practical part.

1. Self-evaluation handout (Appendix E)

Aim: Students will be prompted to reflect on their own experience and the process of a project;
students will be encouraged to recognize challenges that might have arisen during the project
and offer possible solutions.

Possible benefits: Students will reflect on their own work independently; students will enhance
their problem-solving abilities by answering open questions about the project; students will set

goals for their next projects.
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Anticipated outcome: Students are able to reflect on their strengths and weaknesses and form

ideas for their personal and professional improvement.

2. Group discussion

Aim: Students will express their opinion about the level of achieving learning outcomes
intended at the beginning of the project and listen to opinions of other students.

Possible benefits: Students will express their opinion and analyse different points of view;
students will be provided with a safe space to communicate; students will develop empathy and
listen to diverse opinions.

Anticipated outcome: Students are able to express their thoughts in a logical way and give
constructive feedback to other participants of the project. The teacher is expected to encourage

discussion and focus on the inclusion of all students.

3. Formative assessment given by the teacher:

Aim: The teacher will help students identify aspects that require development in future projects
and discuss the potential steps to ensure progress. Moreover, the teacher will focus on team
engagement and process of the project rather than on each student separately to ensure safe
environment and avoid student pressure. Follow-up personal feedback will be given
individually to the students after thorough preparation from the teacher subsequently.

Possible benefits: Students will identify gaps in their learning progress that they missed during
self-evaluation; students will be given ideas on improving their performance during projects in
future; the teacher will identify areas for improvement and adjust future projects accordingly.
Anticipated outcome: The students will get overview of their progress and will be presented

with ideas on modifying their behaviour in future projects.
Each method of the assessment offered in the practical part was thoroughly discussed in the

theoretical part and is beneficial for learning process. However, the teacher may modify the

offered evaluation methods or even remove some of the parts based on time availability.

6.11 Key competences attained within the project in accordance with Framework
Educational Programme for Basic Education
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Learning competence: Students have got familiarized with new information and formed a view
on a new topic; students have researched body structure, movements and habitat of insects in
English; students have painted an advertisement with the invitation to an exhibition; students
have analysed information from different sources and synthesized it in one presentation;
students have reflected on their acquired knowledge with the help of reflection handouts and
group discussion.

Problem-solving competence: Students have identified problems connected with protection of
insects; students have brainstormed solutions on how to preserve insects; students have decided
on the best course of action by helping with the creation of a bug hotel for the insects.
Communicative competence: Students have formed and asked questions during the interview
with the invited lecturer and presented their opinion; students have collaborated in groups of
four or five people; students have presented their topic in front of an audience, actively listened
to their classmates and asked questions.

Social and personal competence: Students have assigned roles within the team and adhered to
them; students have shared knowledge they have acquired at home as an individual task;
students have given feedback to each other during the group discussion and received feedback.
Civic competence: Students have discussed environmental problems in connection with
preservation of insects; students have designed a bug hotel for insect protection; students have
supported environmental values and adhered to them.

Work competence: Students have completed tasks, used different tools for the creation of a 3D
model; students have organized materials in a way that is suitable to them; students have learned
the basics of time-management due to project’s narrow time frame; students have used different
crafting skills to create both a bug hotel and a 3D model of an insect.

Digital competence: Students have researched information online and analysed it; students have

applied the information in practice and used it in their presentation.

6.12 Communicative competences incorporated in the project in accordance with
CEFR

Linguistic competence: Students have used new vocabulary connected with body structure and
movements of insects, have matched the picture of an insect to the English word; students have
discovered the verbs connected with insects’ movements and used them in a sentence; students
have pronounced the words correctly during the presentation; students have practised sentence

structure during the preparation of their report.
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Sociolinguistic competence: Students have used polite expressions in questions during the
interview with the invited lecturer; students have adapted their language structures during the
talk with the invited lecturer and guests at the exhibition.

Pragmatic competence: Students have formed and asked questions during the interview,
answered questions during their own presentation; students have taken turns during the
presentation; students have organized the information in their report cohesively and coherently

with the help of a teacher.

6.13 Conclusion of the practical part

The purpose of the practical part was to create a project that will reflect all the criteria outlined
previously in the theoretical part and foster students’ holistic development. However, the
implementation of the project was not feasible due to the current time frame, so it is intended

to be realised during further teaching practices in the master’s programme.

The main steps taken during the creation of a practical part included the introduction of the
project title, its typological characteristics, educational aims, key competences acquired in its
duration based on Framework Educational Programme for Basic Education and communicative
competences gained based on Common European Framework for Languages. After that,
didactic materials needed for the creation of a project, phases of the project and subsequent
detailed lesson plans with intended time frames were presented. Finally, evaluation methods,

their possible benefits and expected outcomes of such forms of assessment were offered.

The project is beneficial for elementary school students, specifically those studying in third
grade, due to its focus on project-based learning methods and development of students’ practical
skills. The practical skills that students acquired were based on theoretical foundation given by

the teacher at the beginning of the project.

Finally, the project is planned in a way to be aligned with project-based learning criteria that

can be found at the beginning of practical part.
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Conclusion

The main aim of this thesis was to outline the concept of project-based learning and its usage
in elementary schools, specifically in English classes. The theoretical foundation reveals the
history behind the term and investigates strengths and weaknesses of this learning approach.
Furthermore, main features of a project are presented. On the basis of these chapters, it was

possible to outline the main criteria needed for the creation of a project in the practical part.

After that, research of Framework Educational Programme for Basic Education was made,
focusing specifically on improvement of students’ key competences. Also, communicative
competences outlined in Common European Framework of Reference for Languages were
assessed to overview development of these competences later in the practical part. Finally,

various practical suggestions of project realizations were studied.

As a result, the example of a project that meets all the criteria and mirrors the findings in the
theoretical part was created. Based on the research in that part, the phases of the project and
main objectives to be achieved, key competences and communicative competences formed
during the project were included. Possible assessment forms were incorporated as well, while
the conclusion of the practical part offered the outline of the accomplished work. The
appendices in the end of the thesis contain possible handouts and didactic materials that may

be incorporated into specific phases of the project.

The project is planned thoroughly, thus being prepared for realization during teaching practice
in the master’s programme. Potential limitations, such as limited time availability and
classroom management, must be considered before the start. After the implementation, the
project is believed to foster students’ independence, cooperation and acquisition of practical
skills based on the research of main advantages of project-based learning that was done in the

theoretical part.
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Resumé

Primérnim cilem této bakalarské prace je prozkoumat implementaci projektové vyuky v
hodinach anglického jazyka na zdkladnich Skoldch. V pribéhu mého vyzkumu vétSiny
akademickych praci nebyla pro projekt stanovena zZadna konkrétni kritéria, kterd by studenta
rozvijela celostné, a proto bylo pro bakalafskou praci zvoleno pravé toto téma. Tato prace
zkoumé rozvoj klicovych i komunikaénich kompetenci, zohlediiuje faze vyvoje zédka podle

vyvojové psychologie a realizaci vzdélavacich cili v pribéhu projektu.

Prvni kapitola se vénuje popisu toho, co je projekt, nasledné¢ podrobné zkouma definice
projektové vyuky, jelikoz na zakladé definice projektu je snazsi porozumét pojmu projektové
vyuky. Dalsi podkapitola se zabyva vyzkumem historie této metody, zminuje vyznamné
napiiklad rozvoj vnitini motivace a samostatnosti studentll, moznost pracovat na aktualnich
svétovych problémech a rozvoj tymové prace. Stale vSak mohou pfi implementaci projektové
vyuky nastat komplikace, které jsou zminény ve tieti podkapitole. Naptiklad nezdjem o téma a
Néro¢nost implementace ze strany ucitele a nutnost pfipravit se dikladngji, nez na béZznou
vyucovaci hodinu navic brani pouziti této uc¢ebni metody ve vétsin€ skol. Nakonec, nedostatek
jasnych cilli na zacatku projektu by mohl studenty zmast a branit jim v rozvoji. Népady
vyzkumnik, naptiklad peclivé pldnovani moznych feSeni probléma a kombinace projektové

vyuky s jinymi vyukovymi metodami, jsou uvedeny na konci kapitoly pro snazsi porozumeéni.

Ctvrtd podkapitola se zabyva diferenciaci projekti podle jejich typu, navrhuje diferenciace
podle délky trvani, poctu ucastnikl. Projekt se také muze liSit v mife autonomie a struktufe.
Nakonec miize zahrnovat jeden predmét nebo miize byt interdisciplinarni. Na vSechny rtizné
typy projektl je tfeba myslet pfed zahdjenim projektu a ucitel by mél zvolit typ projektu, ktery
by byl pro zdky nejpfinosnéjsi a realizovatelny z hlediska Casové dostupnosti. V paté
podkapitole jsou uvedeny urcité charakteristiky projektu, které mohou byt pro ucitele dalezité
k zamysleni. Nasledné jsou piedstaveny faze, které je tteba v prubéhu projektu realizovat. Jsou
uvedeny ty zasadni, jako je stanoveni cile projektu, pldnovéni, realizace, prezentace a reflexe,
hodn¢ autori vSak tyto faze podrobnéji rozliSuje nebo naopak nckteré faze vynechava. V

diisledku toho mize ucitel podle situace upravit faze projektu podle svych moznosti.

Sedma podkapitola dale zkoumé metody hodnoceni, pticemz zdlraziuje formativni hodnoceni

jako nejptinosnéjsi pro studenty béhem projektu, vzhledem k tomu, ze formativni hodnoceni
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podporuje studenty pii piekondvani vyzev a dava jim prostor pro rozvoj. Kazdd metoda
hodnoceni vybrana ucitelem vSak musi obsahovat a dodrzovat specifickd kritéria, jako je
napiiklad jasné vyvinuty cil, aby byla pro studenty vhodna. Zavére¢na podkapitola zkouma
vzdélavaci cile projektu, konkrétné kognitivni, afektivni a psychomotorické cile a stru¢né
popisuje Bloomovu taxonomii. Kazd4d doména je diikladné popsana, napiiklad se predpoklada,
ze psychomotorickd doména se zamétuje na kinestetické schopnosti studenti, afektivni doména
se zaméfuje na emocni pocity a reakce studentli, zatimco kognitivni doména se soustiedi na

analytické dovednosti.

Druhé kapitola zkouma vyvojové faze zéka, konkrétné rany Skolni vék. Charakteristiky tohoto
veéku budou pozdéji zvazeny v praktické casti pro celkové pochopeni komplexniho rozvoje
ditéte. Kromé toho, dilezité faktory, napiiklad analytické mysleni a podpora autonomie, které
jsou vyznamné v tomto véku, musi byt zohlednény pfed zahajenim projektu. V tomto véku se
déti stavaji vnimavéjSimi, takZe logické a analytické dovednosti by meli byt dikladné
rozvijeny. Kromé toho se ucitel v tomto véku stava vzorem pro studenty, coz muze byt také
vyznamné v procesu planovani projektu. Nakonec, komunikace mezi studenty a rozvoj
socialni role. Na zdklad€ znalosti téchto rozdili miZze ucitel pfipravit kvalitni projekt, ktery

zohledni individualni vlastnosti studentu.

Treti kapitola se zabyva zkoumanim Ramcového vzdélavaciho programu pro zakladni
vzdélavani s dirazem na rozvoj kli¢ovych kompetenci. Kazda kompetence, totiz kompetence
k uceni, kompetence k feSeni problémi, kompetence komunikativni, kompetence socidlni a
persondlni, kompetence obcanské, kompetence pracovni a kompetence digitalni, jsou podrobné
probrany z hlediska vyvoje ditéte. Klicové kompetence a projektova vyuka spolu tzce
souviseji, jelikoz takovd metoda uceni pomaha rozvijet téméf vSechny klicové kompetence
zavedené v Ramcovém vzdélavacim programu pro zakladni vzdélavani. Nakonec jsou zminéna

také prifezova témata, vzhledem k tomu, Ze maji vyznam pro charakteristiku projektu.

Ve ctvrté kapitole je dikladné vysvétlen pojem SERR a jeho vztah k projektové vyuce.
Specifické zaméteni je na lingvistickou, sociolingvistickou a pragmatickou kompetenci, které
budou rozebrany v praktické ¢asti. Lingvistickd kompetence se rozliSuje do jesté vice kategorii,
jako je lexikalni, gramatickd, sémanticka, fonologicka, pravopisné a ortoepické kategorie. Pro
vyzkum je také dulezité vymezit souvislost mezi projektovou vyukou a komunikacnimi

kompetencemi uvedenymi v SERR.
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Zavérecna kapitola teoretické ¢asti nabizi ndvrhy na realizaci projektové vyuky v hodinach
anglického jazyka. Na zéklad¢ poznatkli uvedenych v této kapitole mohou studenti béhem
projektu jako vystup vytvofit hmotné véci, plakaty nebo letdky. Je diilezité, aby studenti
vytvoftili néco, co bude mit vliv na feSeni problému, na kterém pracovali. Kromé& toho, je
nezbytné zohlednit technologické vyhody, aby studenti mohli pouzivat technologie k vytvareni
zvukovych a obrazovych materidlli, plakath nebo dokonce psani blogl. Déle technologie

mohou byt pouzity béhem vyzkumu a ptipravy na prezentaci.

Prakticka ¢ast se zaméfuje na vypracovani projektu, ktery odpovida kritériim stanovenym v
teoretické ¢asti. Kritéria jsou jasné rozepsané a odpovidaji teoretické informaci této prace. Poté
nasleduje charakteristika projektu, kterd specifikuje naptiklad vek studentl, typ a vystup
projektu, didaktické materidly a metody hodnoceni. Dale bylo dilezité analyzovat cile a faze

projektu pro snadnéjsi pochopeni projektu pfti jeho realizaci.

Kazda hodina je dikladn€ naplanovana. Kognitivni, afektivni a psychomotorické cile, klicové
kompetence, které jsou popsané v Rdmcovém vzdélavacim programu pro zékladni vzdélavani
a komunikacni kompetence zminéné v SERR, které jsou rozvijené béhem projektu jsou
zahrnuty v planu hodiny. Poté nésleduje seznam aktivit, které lze v této hodin¢ realizovat a
pfiblizny casovy plan hodiny, kterd trva Ctyficet pét minut. V zavéru jsou sepsany klicové
kompetence celého projektu vychazejici z Ramcového vzdélavaciho programu a kompetence

komunikac¢ni vychazejici z SERR, kter¢ Zaci byli schopni rozvijet béhem projektu.

Na konci prace jsou zahrnuty rtizné didaktické materidly ve formé handoutti, checklisti a
reflektivnich formulati, aby je ucitel mohl snadno pouzit béhem projektu. Takovym zpiisobem
by mohl vénovat ¢as tomu, aby se zaméfil na prib¢h projektu a podporu studentti spise nez na

tvorbu materiala.
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Appendices

Appendix A: Collection of flashcards proposed for the first lesson created using Canva
(canva.com).

Appendix B: Handout with gaps for the discovery of information about insects created using
Canva (canva.com).

Appendix C: Insect presentation handout created using Canva (canva.com).
Appendix D: Checklist box handout created using Canva (canva.com).

Appendix E: Self-reflection handout created using Canva (canva.com).
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Appendix A

.

il

GRASSHOPPER

J

LADYBUG

\.

MOSQUITO

CATERPILLAR

J

. J

7

FLY

\
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Appendix B

Name of the insect:

S

Draw it!!

1.1t lives in
2.It eats
3.lthas___legs.
4.1t has ___ wings.
5.What colour is it?

What can it do? (circle)

Fly, crawl, buzz, hop, bite, dig
Fun fact! (fill in the blank)

Did you know
that ?
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Appendix C

(

HANDOUT %¢

OUR INSECT'S NAME IS:

WHO SAYS WHAT? (DIVIDE THE ROLES!)

# OUR INSECT PRESENTATION

SPEAKER

WHAT DO WE SAY?

INTRODUCTION: (SAY HELLO AND INTR_DUCE
THE INSECT)

"HELLO, EVERYONE! OUR
+ROUP WILL TELL YLJ ABOUT
THE__

WHERE IT LIVES: (EXPLAIN WHERE THE
INSECT CAN BE FOUND)

peaker:

THIS INSECT LIVES IN

WHAT IT EATS: (TALK ABOUT THE INSECT'S
FOOD)

WHAT IT CAN DO: (FLYING, JUMPING,
CRAWLING, MAKING SOUNDS, ETC.)

peaker:

IT CAN

FUN FACT: (A COOL OR SURPRISING FACT
ABOUT THE INSECT)

peaker:

DID YOU KNOW?

CONCLUSION: (SAY THANK YOU AND FINISH

THE PRESENTATION)

p d
1

|
%
%peaken -
%
%
%

ITHANK YOU FOR LISTENING! DO
YOU HAVE ANY QUESTIONS?
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Appendix D

PLANNING OUR PRESENTATION (CHECK THE BOXES ['7)

O WE DIVIDED THE SPEAKING PARTS (EVERYONE HAS A ROLE).

O WE WROTE DOWN WHAT TO SAY (EACH SPEAKER KNOWS THEIR PART).

O WE PRACTICED SPEAKING CLEARLY (LOUD VOICE, GOOD SPEED).

O WE LEARNED AT LEAST ONE FUN FACT (SOMETHING SURPRISING ABOUT THE
INSECT).

O WE KNOW HOW TO START AND FINISH (INTRODUCTION + THANK YOU).

0 WE TIMED OUR PRESENTATION (IT IS NOT TOO SHORT OR T0O LONG).

O WE ARE READY TO ANSWER QUESTIONS (WE CAN EXPLAIN MORE IF ASKED).
O WE WORKED WELL AS A TEAMI /&
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Appendix E

Self-Reflection
Name:
Date:
What insect did you learn about?
What is the most interesting thing you learned about your insect?

Did you do your best work on this project? Circle one:
Yes! / Some parts / | could have done better

What was your favorite part of working on this project?

What was the hardest part of the project for you?

Did you help your teammates? Describe it.

If you could do this project again, what would you do differently?

The best thing | want to remember about this project is:
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