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ANNOTATION

Living in the 21% century, nobody can deny the importance of information and communication
technology in almost all aspects of daily life including the way we work, shop, communicate
and even educate ourselves as well as the younger generations. This bachelor thesis deals with
the opportunities for the development of speaking skills in English language teaching for
secondary school students in the concept of blended learning. In the theoretical part the key
terms blended learning, communicative competence, speaking, and ICT are defined. The use of
ICT in education is then put into the context of the Strategy for the Education Policy of The
Czech Republic up to 2030+. In the practical part of the thesis, the process of planning an
English lesson is described. The lesson plans including speaking activities during which ICT is

used can be found in the appendices.

KEYWORDS: blended learning, communicative competence, speaking, ICT

ANOTACE

Ve 21. stoleti jiz nikdo nemuiZe popfit vyznam informacnich a komunikacnich technologii témet
ve vSech aspektech kazdodenniho Zzivota, véetné toho, jak pracujeme, nakupujeme,
komunikujeme, a dokonce i to, jak vzdélavame sami sebe i mladsi generace. Tato bakalarska
prace se zabyvd moznostmi rozvoje fecovych dovednosti ve vyuce anglického jazyka pro
studenty stifednich Skol v konceptu blended learning. V teoretické ¢asti jsou vymezeny klicové
pojmy blended learning, komunikativni kompetence, mluveni a ICT. Dale je vyuzivani ICT ve
vzdélavani zasazeno do kontextu Strategie vzdélavaci politiky Ceské republiky do roku 2030+.
V praktické casti prace je popsan proces planovani hodiny anglického jazyka. Plany
vyucovacich hodin vcetné aktivit zaméfenych na mluveni, pfi kterych jsou vyuZivany

komponenty ICT, jsou uvedeny v piilohach.

KLICOVA SLOVA: kombinovana vyuka, komunikativni kompetence, fe¢ova dovednost

mluveni, informaéni a komunikacni technologie
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Introduction

In today's world, it is hard to imagine life without the Internet and other ICT components.
Modern technology affects our lives in almost every single aspect from the way we shop, make
new friends, find and approach romantic partners, but also, how we learn and how we teach

others.

This bachelor thesis looks at how we can use ICT components in teaching English in secondary
school, specifically when it comes to the skill of speaking, which according to some authors

has been the most overlooked skill of the four.

The theoretical part is divided into four chapters. The first chapter serves as an introduction into
the concept of blended learning, one of the various methods of teaching foreign languages. The
chapter first highlights the connection between e-learning and blended learning, two terms that
are sometimes wrongly used interchangeably. The author then offers a few definitions of the

key term and settles upon the one that is used for the purposes of the thesis.

Chapter 2 concerns communicative competence. Firstly, the coinage of the term is mentioned
and then the model of communicative competences according to the Council of Europe is

introduced. This model needs to be mentioned since it is later referred to in the practical part.

The third chapter describes speaking as a skill. It mentions its specifics differentiating speaking
from the other skills. By introducing the model of second language speaking competence, the
chapter also tries to explain the relation between communicative competence and second

language speaking.

In the final chapter of the theoretical part, ICT and its use in education is introduced. The chapter
mentions specific documents supporting the use of ICT in teaching as well as the problem of

the digital divide which needs to be dealt with sooner rather than later.

In the practical part, the author designs speaking activities which are presented in the context
of whole lesson plans. The plans are designed based on a School Education Plan of a high
school the name of which is kept anonymous in order to meet ethical standards. Parts of the
SEP are however enclosed in this thesis as appendices along with the lesson plans and additional

materials.



The overall aim of this thesis is to design speaking activities in which ICT serves either for

preparation before speaking, a tool during speaking, or for evaluation after the speaking is over.

1. The concept of blended learning

The first chapter of the bachelor thesis deals with the definition of the key term blended
learning. The chapter presents several definitions of the key term as well as various opinions on
what constituents go into the “blend” in blended learning. The aim of the chapter is to introduce
blended learning and its models and settle upon the definition which will be used for the

purposes of the thesis.

1.1 E-learning

The connection between the terms blended learning and e-learning needs to be highlighted
since the two terms are sometimes wrongly used interchangeably while they do not refer to the

same thing.

The explanation of e-learning is quite complicated since opinions differ not only concerning its
definition, but also the writing of the word itself (e-learning, e-Learning, eLearning, etc). When
examining the various definitions, one needs to keep in mind that they are influenced by the
author’s incline to one of the two elements — either the ‘e’ which stands for the technical aspect
(which is what the author of this thesis refers to as ICT for the purposes of this paper) or the
‘learning’ (Reimannova 2011, 15). In his Acquisition-Learning hypothesis, Krashen (1982, 10)
states that the word learning in the context of learning English as a second language stands for
a “conscious knowledge of a second language, knowing the rules, being aware of them, and

being able to talk about them.”

Meanwhile Bures and Olsevicova (2003) view e-learning as a type of technology that employs
computers and other computer-related devices to offer teaching and training materials as well
as to help in the learning process and therefore putting focus on technology, Kopecky (2006, 6)
describes it as education that is implemented through computer networks, particularly the

Internet.

Quite naturally, opinions on what exactly e-learning is have been changing as the years go by.
One of the recent explanations says the key term refers to “both research and theory, as well as
any educational process (of varied degrees of intentionality) in which ICT as well as data in

electronic form, are used ethically” (Zounek 2016, 34-35).
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E-learning has its specifics, one of them being the fact that learning can take place offline,
online as well as be either synchronous or asynchronous. That is why today we recognize two
forms, offline and online e-learning. Once we study these two forms more closely, we are able

to find the connection between e-learning and blended learning.

Online e-learning requires an Internet connection or at least a connection to an Intranet, which
is a part of a computer network using the same technologies as the Internet. The main difference
between the two is that Intranet is private and available only to a narrow group of users (for
example the students and graduates of the University of Pardubice). Sometimes, only a short-
term connection is needed in order to download the electronic files. The advantage of online e-
learning is mainly the possibility of regular updates that can be done to the courses and lower
distribution costs. On the other hand, the disadvantage is being tied to the location of the
computer and needing to always have access to the network. Online e-learning itself can be
further divided into asynchronous and synchronous. A synchronous e-learning environment is
one in which the educators and their students meet online in real time on a particular online
platform with e-conference or chat being some of the tools used quite often (Amiti 2020, 62).
On the contrary, asynchronous e-learning is a stand-alone approach to e-learning that is
designed mainly for self-study. The learners and the teacher work independently, meaning they
are not in the same place at the same time (Doo, 2009). The primary connection between the
teacher and the students is through online discussion with the learning materials most often
being distributed on various platforms, for example the Learning Management System, also
known as LMS (Rasmitadila 2020, 91).

On the other hand, with offline e-learning, there is no need for a computer network
communication. Simply put, we do not need to be connected to the Internet. It is mostly intended
for the self-study of learners who are given the essential study materials in electronic form on
appropriate storage media, primarily DVD-ROMs or CD-ROMs. These materials could be in

the form of text files or video tutorials (lectures).

According to Neumajer (2007, 17) blended learning is achieved by combining traditional (face-
to-face) learning with offline e-learning. However, one can hardly interact with and edit content

on CD-ROMSs. This therefore does not go with a definition of e-learning provided by Cerna
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(2004) who believes that interaction between learner — learner as well as learner - multimedia

content plays a key role in e-learning.

For the purposes of this thesis, both of the authors’ views are merged together. Blended learning
combines aspects of face-to-face learning with aspects of e-learning as long as the following is

respected:

1. the focus of e-learning is collaborative learning activities

2. e-learning builds on the use of technology interactivity for interpersonal interaction
as well as interaction with multimedia content

3. elements of e-learning can be constantly innovated, updated, distributed, etc.

4. it is possible to engage in e-learning processes by using standard internet
technology (Cerna 2004, 130-131)

1.2 Blended learning

Over the years, authors interested in the topic have seemingly separated into two main groups.
Those who tried to further specify the definition of what “aspects” are being referred to and
those who propose an idea that in today’s world, we would hardly find a system that is purely
based in face-to-face learning and does not integrate any other constituents into the traditional

learning process.

The first group of authors includes Graham, Allen and Ure (2003) who put together a definition
suggesting that blended learning is the combination of both face-to-face and online instructions.
Graham (2006, 5) then goes on to specify that the definition that fully emphasizes the
importance of computer-based learning is that “blended learning systems combine face-to-face

instructions with computer-mediated instructions”.

Six years later, Heather Staker and Michael B. Horn (2012, 3) came out with a newly refined
definition of blended learning which includes a passage about the importance of learner
autonomy and responsibility for the process of one’s learning. According to them, blended
learning should be understood as an educational program which contains both online and face-
to-face delivery of instructions and content while giving room for student control over elements

such as place, time, pace, etc.
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The second group of authors mentioned earlier includes those who seem to believe all learning
taking place nowadays fits under the umbrella term “blended learning”. Elliot Masie (in Graham
2006, 22) presents an opinion that the blend does not need to include only face-to-face and

online learning and he goes as far as to say, “All learning is blended learning!”.

This definition is based on the belief that humans are very complex beings and therefore it is
not enough for us to learn in a simple fashion. It also suggests that the blend has always been
present and does not need to include ICT. When trying to understand what else can be seen as
part of the blend, college classes serve as a perfect example. University students watch their
teacher as he uses a pedagogical approach that often combines group projects with individual
work or classroom discussion with one-on-one sessions (office hours). Masie (2006, 23) also
mentions that it is the students who further add to the blend by taking control over the learning
process with strategies such as sharing notes with one another, contacting former students to
hold discussion about tests or assessments carried out in the past or simply organizing their own
study sessions. Even though Masie’s approach is very interesting, his claim that the blend does
not necessarily include the online element was not new since the same belief had already been

outlined in Driscoll’s paper (2002, 2) four years earlier.

As we can see, the definitions differ in what exactly goes into the blend. Meanwhile Staker and
Horn’s definition seems to be the most specific one, Masie’s definition leaves some room for
imagination and therefore allows teachers to create their own blend according to the needs of
their students. For the purposes of this thesis, Staker and Horn’s definition was chosen as the

basis while also remembering the definition of e-learning provided by Cerna (2004).

1.3 Blended learning models

As previously stated, blended learning is based on a bimodal delivery which consists of two
main elements: the electronic element and the face-to-face element. However, there are multiple
ways how one can use these two elements and the balance between them in order to achieve
different aims and cater to various purposes and needs. What this reality leads to is the fact that
today we can see multiple blended learning models which are still very much corresponding to

the definition established earlier.

One of the earliest divisions of blended learning models was presented by Purnima Valiathan
(2002). This division categorized blended learning into three models based on what we are

aiming for.
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The skill-driven model is mainly based on individual, self-paced learning with the support of a
teacher playing the role of a facilitator. The aim here is the development of a specific skill or
knowledge with the help of a regular feedback provided by the educator. This model is typical
for blending the interaction between the participants of the educational process through e-mail,
online discussion forums as well as face-to-face with a self-paced learning supported by books
and web-based training (also known as WBT). To make the skill-driven model work, we need
a well-developed course plan and the willingness of all participants to communicate through
synchronous as well as asynchronous communication means (email, chat, video meetings,

webinars, etc.).

The attitude-driven model blends the traditional in-class learning with online learning. The aim
IS to achieve some change in the attitude and behaviour of the learner. According to Valiathan
(2002, 2) this model is suitable for those developers who need to be able to offer their students
a chance to try new behaviour in a safe environment, therefore, the attitude-driven approach
can be applied to soft skills courses, courses in management skills, courses in public speaking
etc. Some activities we might incorporate within this approach involve online debates, chat

modules, webinars, and online forums.

Valiathan’s third model is called competency driven. This model is based on interacting with
and observing experts in a certain field and on experience sharing, where the student learns
from their mentor’s experience. A big part of this blend is live mentoring, the other part of the
blend is made of online performance support tools such as a space on the internet (or intranet
in some cases) which will serve as a knowledge repository where the mentor and their student(s)

share important stories, experiences and valuable data compiled.

Even though there are many ways to divide blended learning into various models, we need to
keep in mind none of these divisions prefer models that are mutually exclusive. According to
Staker and Horn (2014, 52), most schools will adapt a so-called combination approach which

allows them to blend what has already been blended.
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2 Communicative competence

Since the main goal of English language learning lies within being able to successfully
communicate, the author cannot overlook the term communicative competence in the
theoretical part. To understand what it is and why it is so relevant in terms of teaching English,

it is important to first highlight its origin.

Chomsky (1965, 4) established the term linguistic competence in order to distinguish language
knowledge from performance, which he defines as “the actual use of language”. He also stresses
a fundamental difference between these two terms and therefore implies they can never directly
reflect each other. As a reaction to Chomsky’s theory, Hymes (1967) first defined
communicative competence as what allows a community member to know when to talk and
when to remain silent, which code to use, when, where, and with whom, and so on. A few years
later, Hymes (1972, 60) revisited the definition and pointed out that when acquiring knowledge
about sentences, we do not view them as purely grammatical, but as appropriate. This is how
we acquire knowledge about when to speak; who to talk to about certain things; which topics
are appropriate for discussion, and so on. Learners internalize certain attitudes towards the
language and its use in specific settings. Hymes was therefore able to bring the sociolinguistic

aspect into the term and settled upon the term “communicative competence”.

2.1 Components of communicative competence

Hymes’ new definition motivated linguists to dig even deeper. Some of those who did so were
Canale and Swain, a duo which identified the four components of communicative competence.
Canale and Swain agreed with Hymes’ critique of Chomsky’s competence—performance
dichotomy, saying that it provides no place for evaluation of the appropriateness or
sociocultural relevance of an utterance in the contextual and verbal context in which it is

utilized.

According to Canale and Swain (1980, 29) the first component is grammatical competence.
Orthography, phonology, vocabulary, formation of words, and sentence building are all
examples of this competence. It could also be explained as mastering the language code or the

ability to properly communicate with and comprehend others.

15



Knowledge of sociocultural rules of use is part of sociolinguistic competency, the second
component of communicative competence. It is focused on the student’s ability to deal with
various sociolinguistic situations, such as distinct settings or themes. It also covers the use of
proper grammatical structures in various sociolinguistic contexts for various communicative
functions, the definition of which can be simplified as the goal of gestural, vocal, and spoken
behaviours meant to convey information to others. Commenting, demanding, objecting,
directing attention from one thing to another or rejecting are a few examples of communicative

functions.

The third component mentioned by Canale and Swain (1980, 30) is the strategic competence.
This component consists of nonverbal and verbal communication tactics that can be used to
compensate for communication failures caused by performance variables or a lack of
competence. There will be two types of such strategies: those that are primarily concerned with
grammatical competence (e.g., how to paraphrase grammatical structures that one does not yet
understand or remember) and those that are more concerned with the sociolinguistic aspect
(e.g., various role-playing strategies, how to address someone else when unsure of their social

standing).

Three years later, Canale (1983, 9) revisited the model and added a fourth component. The
ability to understand and produce texts in the modes of listening, speaking, reading, and writing

is referred to by Canale (1983, 9) as discourse competence.

2.2 Communicative competence according to CEFR

When it comes to teaching English to speakers of other languages, one of the most relevant
documents is the Common European Framework of Reference for Languages: Learning,
teaching, assessment (CEFR). The document was created by the Council of Europe in order to
provide a uniform framework for the clear explanation the content, objectives and techniques

used in second language education.

When establishing the components of communicative competence, CEFR (2020, 130) clearly
states that its view of CC was equally influenced by linguistics as well as socio-political
approaches and applied psychology. Under three areas, the CEFR presents descriptor scales for
characteristics of the communicative competence: pragmatic competence, socio-linguistic

competence, and linguistic competence. These are divided down into subcomponents, each of
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which is discussed in greater detail. The document also points out that these aspects are always

entangled and therefore cannot be separated.

Devoid of the pragmatic functions and social values of the language, lexical competence
encompasses syntax, lexicology, phonology, and other skills tied to the characteristics of the
language system. Linguistic competence deals with lexical and grammatical elements as well
as semantics and many other disciplines, but similarly to Chomsky’s description mentioned
earlier, it only covers the capacity to use the language components without taking into account
the learner’s ability to apply them effectively according to the social settings the learner finds
himself in. In the recent edition, the document states that the linguistic competence covers the
following aspects: phonological and orthographical control, vocabulary control and range,

grammatical accuracy, and general linguistic range (CEFR 2020, 130-136).

Sometimes it is hard to see a clear difference between pragmatic and linguistic competence.
According to the Council of Europe, this difference between the two terms can be summarized
as follows: meanwhile linguistic competence is “concerned with language usage (as in “correct
usage”) and hence with language resources and knowledge of the language as a system,
pragmatic competence is concerned with actual language use in the (co-) construction of text”
(CEFR 2020, 137). This competence is concerned with flexibility, fluency, cohesion and
coherence, turn taking as well as thematic developments and propositional precision.

The knowledge and skills needed to deal with social dimension of language use are referred to
as sociolinguistic competence and the topics covered by this term include those that are unique
to language use, such as linguistic indicators of social interactions, rules connected to
expressing certain levels of politeness, distinctions in register, accents, and dialects (CEFR
2020, 136).

2.3 Second language speaking competence

When examining the major models of communicative competence mentioned earlier, it
becomes clear that, despite some minor differences in terminology, they all share the same core
concepts, and that over time, authors have attempted to develop and improve the models
established by previous scholars. The aim of the following paragraphs is to connect the term

communicative competence with second language speaking.
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When referring to one’s mother tongue, linguists use the term L1 (language 1). Stern (1993, 16)
believes that when using the term L2, or second language, we can be referring to two things.
Firstly, we might be referring to the chronology of learning a language since in most cases, we
encounter a second language later in life than we encounter our mother tongue. In the second
sense, when we are referring to the proficiency which is usually lower than our proficiency in

L1, the word “second” might be used as a synonym to the word “weaker”.

For many years there was a very strong distinction between English as a Second Language
(ESL) and English as a Foreign Language (EFL). EFL referred to a situation where students
learn English in their home country, a country where English is not the official language. These
students used English mainly during travel or work trips to English-speaking countries. On the
other hand, there was ESL, in which students mostly lived in Anglophone countries and thus
studied the language in order to “survive” and use the language in everyday situations such as
renting properties or visiting health care facilities. This distinction has, however, begun to blur.
Harmer (2007, 19) argues that this is due to the fact that most communities, whether they are
located in English-speaking countries or outside them, are becoming multilingual and thus
English is becoming the language of communication. Another reason for this change is that
EFL learners have started to use English in a global context. ICT, especially the Internet, has
played a big role in this change, which has enabled international communication between users
and created a new global target-language community (Harmer 2007, 19). Whatever the
situation, when we teach students whose first language is not English and we take into
consideration the new global community, we are talking about teaching ESOL (English to
Speakers of Other Languages).

Johnson (1981) accentuated the relation between CC and second language speaking stating that

a competent L2 speaker should be able to do the following:

Apart from being grammatical, the utterance must also be appropriate on very many levels
at the same time; it must conform to the speaker’s aim; the role relationships between the
interactants; to the setting, topic, linguistic context, etc. The speaker must also produce his
utterance withing severe constraints; he does not know in advance what will be said to him

yet, if the conversation is not to flag, he must respond quickly. (Johnson 1981, 11)

Since this definition implies that in L2 speaking we do several different things at the same time
(Johnson 1996, 155), we consider L2 speaking to be a combinatory skill (Goh and Burns 2012,
52). According to Littlewood (1992) the main aim of teaching L2 speaking should therefore be
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the encouragement of further use and combination of these various processes and skills when

producing speech.

Based on these processes and skills, Goh and Burns presented a model of so-called second
language speaking competence (SLSC) consisting of three parts which will be discussed more
closely. Based on the model of SLSC, the development of this competence is seen as the
growing ability to use the three elements to produce fluent, accurate, and socially suitable

discourses and utterances (Goh and Burns 2012, 53).

The first part of the model called knowledge of language and discourse reflects the definition
of linguistic competence that appeared in the Canale and Swain model (1980; 1983). In the Goh
and Burns model, this item includes grammatical knowledge, lexical knowledge, discourse
knowledge and knowledge of phonology. The different components of this linguistic
knowledge are intertwined when we speak a second language. This knowledge serves primarily
to enable speakers to articulate their ideas clearly and the level of this knowledge shall be taken

into account when designing speaking activities for our students. (Goh and Burns 2012, 57).

As the second part of their model, Goh and Burns (2012, 59) present the so-called core skills,
which they further divide into four categories: pronunciation, speech functions, discourse
organization and interaction management. Core skills are defined as knowledge of L2 being put
into action (Goh and Burns 2012, 58). In terms of pronunciation, L2 learners should be able to
produce the sounds of a given language at two levels: suprasegmental and segmental. This
includes pronunciation of individual phonemes as well as intonation. Some authors (Jenkins
2000) argue that it is not necessary to expect L2 learners to produce the same calibre of sounds
that can be found in native speakers. Nor can pronunciation at the level of native speakers be
considered an achievable goal for L2 student. Instead, we should encourage L2 learners to feel

comfortable with their own pronunciation as long as it is intelligible.

Speech-function skills are related to pragmatic competence and situations in which L2 learners
need to express agreement, disagreement, complain about something or refuse something and
ask for something else. It is also good to point out the fact that even though certain speech-
function skills are applicable in a particular country or culture, they might seem inappropriate
or rude in others (Goh and Burns 2012, 61).

When L2 learners find themselves in a situation where they want to change the topic of
conversation, they use so-called interaction-management skills. These skills help them manage

the conversation and the direction the discourse takes. It is important to remember that in order
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to use these skills correctly, students should be able to read the non-verbal signals of the people
around them as well, meaning they should pay attention to other people’s body language. An

example of these skills, as mentioned by Bygate (1987), is turn taking or topic management.

The last core skill mentioned by Goh and Burns is discourse-organization skills. Thanks to
those skills, L2 students are able to structure their speech and respond to the speech of others.
They are able to do this through their knowledge of discourse routines and lexico-grammatical
knowledge, which helps them in cases of coherence and cohesion. Cohesion further includes
knowledge of discourse markers used in order to signpost changes or additions to the message

speakers are trying to send (Goh and Burns 2012, 62).

The last part of the model is communication strategies. Communication strategies are very
important for L2 learners as they help them with two problems: reducing the scope of
communication and achieving their desired goal (conveying a message) through all the
available resources they can access. We can therefore talk about reducing and achieving

strategies.

Goh and Burns (2012, 64) name three kinds of communication strategies: cognitive,
metacognitive and interaction. Cognitive strategies allow us to paraphrase, describe objects
when we cannot remember their exact name, or substitute words for others with similar
meanings and their description within this model corresponds with Bygate's (1987) description
of achievement strategies. Goh and Burns (2012, 64) give the example of substituting the word
chipmunk for squirrel since we know these two animals are similar in their physical appearance.
Preparing the content and format of the conversation ahead of time, self-evaluation, and self-
monitoring are all examples of metacognitive methods. Even though Cohen (1998) points out
that metacognitive methods are rarely adopted, Goh and Burns (2012, 64) state that we might
be using them when having a conversation on the phone. Some people might prefer having
prepared their lines beforehand and after the call ends, they might feel the need to self-evaluate
their performance. Finally, interaction strategies encompass comprehension checks, providing
examples, using aspects of nonverbal communication such as gestures and facial expressions

and repeating utterances are all examples of interactional strategies (Goh and Burns, 2012, 65).
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3 Speaking

One of the many ways in which we can describe a language is by mentioning its four core skills:
reading, writing, listening, and speaking. When teaching, we should pay equal attention to all
four of them, however Bygate (1987) claims that speaking as a skill was somehow overlooked
compared to the other three, even though it might be seen as the most important one of them all
(Ur 1996, 120).

Bygate (1987, 3) demonstrates the difference between skill and knowledge on driving a car.
While the driver knows the positions, functions, and names of the controls in the car, he also
needs the skill to operate the controls properly, so he does not crash. The same happens when
we speak —we need to know how to structure sentences, but we also need to be able to produce
them and adapt our sentences to different circumstances (Bygate 1987, 3). We can further
distinguish between interaction and motor-perceptive skills. The latter contain recalling,
perceiving as well as articulating structures and sounds of a language in the correct order.
Interaction skills, on the other hand, allow making decisions about how to say things, what to
say and whether certain things should be said at all. Thanks to interaction strategies we are also
able to satisfy certain demands, namely reciprocity and processing conditions. While processing
conditions are related to the fact speakers are pressured by time when speech is taking place,
reciprocity conditions are concerned with the interpersonal interactions happening during the

conversation.

3.1 Spoken language specifics

One of the possible explanations as to why speaking was, and according to Goh and Burns
(2012) still is, an overlooked skill might lie within the fact that speaking is quite hard to evaluate
and measure. When teaching speaking, many problems might occur such as knowing what the
appropriate form of spoken language even is or how does one establish a reasonable model of
pronunciation (Brown and Yule, 1983, 3). Thornbury and Stade (2006, 2) even mention that for
a long time, speaking was perceived as the less formal variety of written language.

This perception of speaking is simply insufficient because speaking as a skill has its specifics
which distinguish it from written language. This chapter covers only some of them. The first
difference is the so-called time factor (Bygate 1987, 11). Meanwhile with writing we can take
as much time as we need and correct our mistakes, “words are being spoken as they are being

decided and as they are being understood” (Bygate, 1987 11).
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In contrast to writing, our ideas are usually structured differently when we speak. The structures
we use in spoken language are called tails and topicalization. The latter is sometimes referred
to as thematic fronting since it allows us to break the fixed word order and highlight the most
important information by moving it to the beginning. Tails on the other hand are noun phrases
located at the end of the clause and substitute a pronoun which has been previously used in the
clause (Luoma 2004, 15).

Spoken interaction is faster thanks to the use of generic and vague words. They are not precise,
but perfectly comprehensible in a conversation since they refer to things, people or activities
that are visible to the speakers. As an example of generic and vague words often used in spoken
interaction, Luoma (2004, 17) presents “this thing”, “that thing” or “the thingy”.

Another important feature is the role of reciprocity. In order for the conversation to be fruitful
we need to pay close attention to the words of the speaker and when the roles are reversed, we
scan for the reactions of the listener. We should also be ready to adapt our massages accordingly
to those reactions. These reactions serve as feedback, and we should take them into

consideration unless we want to come across as arrogant or socially obtuse (Bygate 1987, 13).
3.2 Approaches to teaching speaking

Once it is clear what speaking is, it is important to introduce some of the theories on how to
learn it. When discussing the theories of language learning seen as suitable when teaching

speaking, Thornbury (2005, 38) mentions three of them.

The behaviourist theory sees the formation of language as a habit which learners acquire
through repeated reinforcement. According to the theory, there are three stages of learning that
are known as the PPP process made up from presentation, practice, and production. When
focused on the development of speaking, an example activity is listening to a recording, for
example a taped interview, and after drilling and memorisation learners move onto imitating
the speakers when performing the interview in class. According to this theory, the mind is seen

simply as a brain which is moulded, pushed, and pulled by forces that are far beyond our control.

With the cognitive theory of learning a language, the behaviourist view is being rejected.
Concerning speaking, the behaviourist PPP model is replaced with progress starting with
awareness-raising, followed by proceduralization and resulting in autonomy. The development
of speaking is therefore seen as a movement from processing which is controlled to processing

which is automatic. This movement is achieved by paying conscious attention to the rules of a
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certain procedure, which through a repetition becomes a part of our existing knowledge and we
are able to use it automatically. Meanwhile the behaviourist theory is simply based on imitation
of speaking, the cognitive theory takes into account the attention learners pay to the rules of

language and the mental processes behind speaking as well (Thornbury 2005, 38).

In contrast, the sociocultural theory is more concerned with the social context of the learning
process and is based on the belief that any language, be it the first or the second one, is mediated
through interaction with other people. This interaction can be seen in scaffolding, an assisted
performance during which the learners receive mediation (or other-regulation) from a person
(usually a teacher, a parent, or a friend) with a better knowledge of the language who provides
them with a supportive framework. These interactions with others allow learners to appropriate
new knowledge, treat it as their own and then use it on their own. This state is referred to as
self-regulation (Thornbury 2005, 38). The importance of interaction between people in the
learning process has previously been mentioned in Chapter 1 when talking about the need for

this particular kind of interaction in e-learning.

It is also important to mention the difference between a direct (or controlled) and indirect (or
transfer) approach to teaching speaking. Meanwhile a direct approach deals with the
development of individual speaking micro-skills (for example turn-taking), practice of language
form and structural accuracy, an indirect approach is concerned with fluency by getting learners

to use functional language in order to interact with each other (Goh and Burns 2012, 134).

However, adapting only one of the approaches is simply not enough because although the
indirect approach seems suitable for teaching conversation, it can be seen as neglectful towards
the development of accuracy and the same can be said about the direct approach and the
importance of face-to-face communication for an accurate use of language forms etc. These
limitations resulted in authors advocating for new approaches, ideally those that combine

features of both direct and indirect approach.

Thornbury (2005) offered a so-called general approach which encompassed three stages. The
first one, awareness raising, is a stage during which learners pinpoint gaps that they have in
their speaking knowledge. Once the stage is over, learners move into appropriation activities
the aim of which is the previously discussed self-regulation and progressive control of their
speaking. Finally, in the final stage, learners encounter activities which allow for them to

demonstrate their autonomy both in and outside the school.
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Even though the limitation of using only a direct or an indirect approach have been known for
year and authors have tried to offer their solutions, the two approaches remain isolated in
majority of classrooms (Goh and Burns 2012, 137).

3.3 Speaking Activities

Once a teacher adapts an approach to teaching speaking, he needs to decide which speaking
activities will be used in the lesson. This chapter introduces theoretical background of the

intentionally chosen speaking activities which are later used in the practical part.

When using scripts in the classroom, we can either provide students with already existing ones
or ask them to produce the scripts themselves. Asking students to act out scenes or dialogues
from scripts is not only beneficial in terms of general language use and pronunciation, but
students also grow their confidence and, in some cases, even empathy for the characters while
also making them aware of the non-verbal cues they are using, such as gestures, eye contact or
facial expressions (Almond 2005, 10-12).

Another activity used in this thesis is referred to as storytelling. This activity is chosen for its
usefulness as it mirrors an activity which learners encounter on daily basis — telling their parents
what happened at school, telling their friends about their weekend, etc. Unlike some other
activities, storytelling is therefore one of the most natural and authentic speaking activities
(Harmer 2015, 388).

Adaptation of radio or television games is another activity chosen for the practical part.
According to Harmer (2015, 389) it falls into the category of communication games, and its
value is mainly that they provide great activities for fluency. Under the umbrella term
communication games, we can also find information-gap games during which students are
given different information in form of a handout, diagrams, pictures or videos and they have to
work together in order to achieve a certain goal by understanding the information they possess,
ask their peers for additional information they need, ask questions when meaning is not clear
or ask their classmates for repetition and then finally complete the information-gap (Goh and
Burns 2012, 203).

The last activity mentioned are discussion-based activities. Harmer (2015, 390) distinguishes
between unplanned discussions which happen unexpectedly during class; discussions which

result in reaching a consensus; buzz groups, also known as brainstorming, which are typical for
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being short and informal; and formal debates for which the students need to be prepared as they
encompass sharing arguments which should be well-structured and ideally even backed by

findings from the students’ research.

4I1CT
Before the author moves onto the practical part, it is important to mention how the concept of

using ICT when teaching speaking fits into the English classroom.

ICT in an abbreviation which stands for Information and Communication Technology and
covers any communication device or application including TV, radio, phones, computers,
access to the Internet, cloud computing, hardware and software, data and transactions as well
as combinations of all the components mentioned (Rouse 2005). Although some of its
components have existed for decades now, namely computers which became the topic of
research around 1950 when the basis of Computer Assisted Language Learning (CALL) was
laid, lately we have been seeing new entries such as robots, digital TVs, or smartphones and

pretty much all the applications and tools which came with Web 2.0.

Web 2.0 is the name given to the second (current) stage in the development of the Internet, or
the revolution in the IT industry, which is closely linked to the use of the Internet as a platform
and the effort to create and understand the rules that will lead to success on this platform
(O’Reilly 2006). Compared to Web 1.0 and itstools like email, discussion forums or chat rooms
(Goodwin-Jones 2003, 12), Web 2.0 is even more interactive, dynamic and information is being
updated extremely quickly. In the future, we might expect a new wave in the development
which will bring Web 3.0, a stage which experts believe will be characterized by
decentralization, data processing with nearly human-like intelligence and a network which will

be permissionless and therefore open to everyone to participate in (Dutta, 2022).

4.1 ICT and education

The role of ICT in education cannot be overlooked, especially after the Covid pandemic during
which most of the world was forced to rely on ICT in order to continue the education process.
The truth is, however, that the importance of ICT in connection to education was known even
prior to the pandemic and lies mainly within its potential to increase access to education as well

as improve education’s quality and relevance.
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The problem we are still facing today is the Digital Divide, a phenomenon which was first
investigated closely in 1995 (NTIA 1995) and even after 27 years can still be explained as the
division between those with access to ICT and those without. According to recently collected
data, half of the world’s population is currently still not online which means there are about 1.6
billion children between the ages of 3 — 17 who do not have access to the Internet (UNICEF,
2020). If we fail to deal with the Digital Divide, we fail to deal with the knowledge gap which
would only deepen the already present social, economic and gender inequalities across the

globe.

The reduction of inequalities in access to education is one of the two strategic objectives of
Strategy for the Education Policy of the Czech Republic up to 2030+. The document states it is
the education system’s responsibility to close the digital divide by providing equal access to
technology to all pupils and increasing their digital competence (MSMT 2020, 33).

Digital competence entered the Framework Education Programme for Elementary Education in
2021 after a revision. The competence covers being able to use digital devices both in school
and in personal life, learn from them and decide which technology might solve a particular
problem. It further encompasses the ability to create and edit digital content, understand the
importance of digital technologies for society, critically evaluate their benefits as well as the
risks and prevent situations threatening our safety and the security of data shared (MSMT,
2021).

Alongside Strategy 2030+ and the framework mentioned above, the need for innovation in
education in the context of digitalisation is mentioned in the National recovery plan, a
comprehensive set of reforms and investments to be implemented by 2026. The plan was
released by the Ministry of Industry and Trade of the Czech Republic in 2021 and will be
financially supported by the Recovery and Resilience Facility, the main tool of the European
Union’s recovery package named Next Generation EU. The plan states 3 aims of this

component.

The first aim is a revision of the curriculum and promotion of IT education and the meaningful
integration of digital technologies into teaching. Technically speaking, the first part of this aim
might be seen as somehow fulfilled, or at least fulfilled on paper, thanks to the addition of
digital competence into RVP. However, it will take time to see whether the addition has a

positive result.
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This will be followed by the implementation of the curriculum and the DigCompEdu
framework, which is aimed at deepening teachers' digital competence. Support will be offered
to around 4,000 schools in two ways, either in the form of financial assistance to pay for
training, or direct and indirect support packages that include training and information for all

target groups (e.g. IT teachers or school directors).

The third objective is to equip schools with digital technologies. This objective should be met
by providing financial assistance to cover the purchase of some 70,000 devices, which will be

distributed among 9,260 schools across the country.

4.2 Developing speaking skills with ICT

The effectiveness of using ICT in language teaching was highlighted multiple times through
research which confirmed benefits such as development of critical thinking (McMahon, 2009)
and ability to co-operate with others (Koc, 2005), problem solving (Brush et al. 2008), easy
access to a wide range of learning materials, providing more authenticity by using video and
audio materials or providing more opportunities to communicate through or with the computer
(Zhao, 2003).

Although the combination of multiple ICT components might be more powerful than the use of
a single component, it is important to keep in mind that none of them will be suitable for every
single situation (Beldarrain 2006, 143) and it is therefore the teacher’s responsibility to
investigate which tool will be best suitable for a given task. The following paragraphs discuss

some of the tools that might be used for the development of speaking skills.

A tool used quite frequently are videos as they provide an authentic language input. Pratiwi
(2011) as well as Anggraeni (2012) confirmed their use helps students with organizing thoughts,
choosing appropriate words and creating coherent sentences. A recently carried out study shows
that using videos as a learning material develops students’ speaking skills namely fluency and
pronunciation (Syafiq et al. 2021, 50) while other authors add the development in the aspects
of accuracy and performance (Jati et al, 2019, 101). In the English classrooms, videos might be
used when introducing topics for discussion, presenting language points or providing examples
of authentic language with video-sharing websites such as YouTube or Vimeo being the main

source of video material.
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Similar to videos are podcasts, audio files uploaded to streaming platforms such as Spotify or
iTunes. Consuming podcasts is simple, once we subscribe through an RSS (Really Simple
Syndication), we automatically receive a notification every time a new episode is released.
Since there is no visual aspect to them, podcasts can be consumed anytime and anywhere. In
education, we might come across two types of podcasts: teacher and student. According to Sze
(2007, 123), when producing a podcast students pay more attention to the accuracy of their
pronunciation and view podcast as a motivating factor to improve their speaking and
collaboration skills. Podcasts are also perfect way of engaging students who are shy or less

confident as they speak “behind the scenes” instead of in front of a live audience.

One of the latest innovations is a virtual world, or virtual reality. Among the most famous are
Lively, or Second Life. After students design their own characters, they enter a 3D world and
communicate with other participants. Although these simulations of real environments provide
students with realistic and more creative ways to develop their speaking skills, they technical
requirements are relatively high. Next to a very good internet connection, the users also need a
high-quality computer with reliable graphics and sound cards, headphones (optionally
speakers), a good microphone, a special software and a viewer, which is similar to what we

know as “browser”, but instead of websites, viewer takes us into 3D spaces.
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THE PRACTICAL PART

This part of the thesis offers various possibilities of implementation of ICT into ELT, namely
into the process of teaching speaking. Firstly, the process of planning an English lesson is
introduced highlighting specific criteria which the author of the thesis adapts later on when
designing the lesson plans. In the second part, the lesson plans are introduced, and additional
materials included in the appendices are referred to. In the final part, the author evaluates the

process and reflects on how the previously set criteria were reflected in the designs.

5. The planning process

In this chapter, the process of planning which is adapted by the author when designing the
lesson plans for a group of ten high school students whose language level was set to be B1 is

described.

Having a lesson plan is important especially for the teacher who uses the planning process in
order to be prepared for the lesson. This means a plan gives the teacher a clear idea of what the
content of the lesson is going to be or what materials he needs to prepare in advance. However,
what teachers need to keep in mind is that once in class, they are teaching the learner and not
the lesson plan (Scrivener 1994, 55). It is therefore important to keep in mind that sometimes it
simply is not possible to follow the plan completely and teachers need to be ready to improvise

and adapt to the needs of the students.

When designing the lesson plans for this thesis, there are several things the author takes into
consideration. These things will then be formed into a framework which the author uses for the

process of designing.

5.1 The learners

Earlier, when mentioning the definitions of blended learning, a passage about learner autonomy
and student control over aspects such as time or place was mentioned. When creating the lesson
plans, student control needs to be kept in mind and therefore the author needs to remember to
leave room for students’ decisions as to who they collaborate with or where in the classroom
they complete the tasks. For some of the lessons, the flipped classroom model can be adapted,

as it gives students the opportunity to prepare for the class in their own time at a place they find
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suitable. This criterion is based on Staker’s definition of blended learning mentioned in Chapter
1.

The lessons should also aim at students’ motivation by setting meaningful aims and using
authentic materials in order to make students understand how the things they are learning are
applicable in the real world since the learning process starts only when learners themselves

want to learn.

However, as Maslow’s hierarchy of needs shows, this need for learning will only arise when
all the more important needs have been satisfied. These needs include physiological and safety
needs, love and belonging and esteem. Simply said, if the students feel any physical discomfort
and unless they find themselves in an environment that makes them feel safe and respected,
they will not be able to focus on learning. When designing the activities, it is extremely
important to keep in mind that with speaking, feelings of anxiety are very common, and the
author should therefore think of ways to make the learners more comfortable by adapting

various techniques. This criterion is based on Maslow’s hierarchy of needs.

5.2 The aims

The aims need to be SMART - specific, measurable, achievable, relevant, and time-bound.

Specific: The lesson plans in this thesis include the overall aim of the lesson as well as
objectives of each of the activities within the lesson. These objectives serve as intended
achievements. To formulate the aims and objectives, the author is using active verbs developed
based on Bloom’s taxonomy, a hierarchical order of cognitive skills. This taxonomy is used for
its specific terminology which helps both teachers and students clarify exactly what is expected

from students during each activity.

Measurable: To make sure the aims are measurable; the author quantifies them. By the end of
each lesson, a certain product is expected to be produced. The evaluation of the product can be

done by the teacher, students themselves or their peers.

Achievable: Before establishing the aims, the author should think about the current quality of
speech of the students. Since this thesis includes designing activities for high school students
in the Czech Republic, the author needs to find out a reliable source which states what language
level is expected from students at this stage. The abilities were set to be comparable with level
B1 according to CEFR. This decision was made based on the Catalogue of test requirements of

the Maturita Exam which states that the requirements are based on the Common European
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Framework of Reference for Languages and descriptors which define language reference level
B1.

Relevant: In order to make sure the designed plans are relevant; the author is set to mention
the links between the plans and the models of communicative competences established by
CEFR as well as with the model of SLSC by Goh and Burns and the School Education Plan.

Time-bound: In each lesson plan, the author states when the goal is expected to be reached. In

teaching, the phrase used most often is “by the end of the lesson”.

5.3 Materials

According to Ur (1996, 188) ICT components are usually seen as supplementary materials to a
coursebook. However, since this thesis is focused on the use of ICT in the development of
speaking skills, a coursebook as the main material is not used in order to see whether it is

possible to substitute it with ICT components or materials made with the help of ICT.

Once the author decides which materials will be used for each activity, she then needs to settle
upon another decision as to whether she is going to design them herself, borrow them from a
colleague or photocopy them from literature. Nevertheless, to truly highlight the role of ICT in
education, the author plans on producing most of the materials such as games, cards, or

worksheets herself with online designing tools, for example Canva.

5.4 Types of activities

Next thing to figure out is what type of activities will be used in the plan. Since the lessons are
focused on the development of speaking, activities mentioned earlier as part of Chapter 3 are

included.

Nonetheless, since this thesis deals with blended learning, certain attributes of e-learning

mentioned by Cerna (2004) need to be taken into account and reflected in the activities as well:

1. the focus of e-learning is collaborative learning  activities
2. e-learning builds on the use of technology interactivity for interpersonal interaction
as well as interaction with multimedia content

3. elements of e-learning can be constantly innovated, updated, distributed, etc.
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4. it is possible to engage in e-learning processes by using standard internet technology
(Cerna 2004, 130-131)

When designing the plans, the author needs to think of the following criteria: lesson plans
include tasks which give room for both the development of communicative competence as well
as collaborative and social skills. Interaction with other people (be it pairs, small groups or the

whole class) as well as multimedia content is crucial.

5.5 ICT components

The ICT components included in the designed plans were chosen based on whether the students
can interact with them well and easily. Based on the definition of e-learning mentioned in 5.4,
a decision was made to include the so-called interactive media, which Britannica defines as
“any computer-delivered electronic system that allows the user to control, combine, and
manipulate different types of media, such as text, sound, video, computer graphics, and

animation.”

The author also takes into account the accessibility of various ICT components. The school
whose SEP was used for planning states that the equipment of the school includes 12 large
classrooms equipped with computer, data projector, speakers and shading; 3 language
classrooms equipped with technology and materials for teaching English, German and Russian;
5 computer labs operating on the Office 365 system; controlled air ventilation via heat recovery
units in classrooms, air conditioning in ICT classrooms and laptops for use in non-computer
subjects (languages, economics...). On top of that, the school also provides a free Office 365

license for students to use at home.

The school uses an LMS called Moodle and email communication is mediated through the

Gmail platform which gives them the access to Google Documents, Google Slides, etc.
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6. Lesson plans

This chapter includes detailed descriptions of all seven lesson plans designed. Each description
is accompanied by the overall aim of the lesson, links to a model of communicative
competences by CEFR, links to Goh and Burns’ model of second language speaking
competence and also links to SEP. All related materials, including extracts from the School
Education Plan, screenshots, worksheets, game cards, etc. are referred to and they can be found

enclosed as appendices at the end of the thesis.

Lesson 1
Topic according to SEP: Crime, criminals

Aim: The students will be able to use intonation to enhance important details in a scripted
dialogue.

Links to CC (CEFR): linguistic competence (phonological control — prosodic features:
intonation)

Links to SLSC: core skills (pronunciation — use of different intonation patterns, interaction
management - use of both verbal and non-verbal cues)
Links to SEP: topic (crime, criminals, extremes, testifying); pronunciation: intonation of
stressed word in the sentence; skills: describe in basic terms common crimes, understand the
meaning of unknown words from context, describe what crimes of modern times the report (in
this case the infographic) reports on, and looks for specific information within it

Related materials: Appendices L1a and L1b

Before the lesson: Well in advance before the lesson begins, the teacher uses email or LMS to
share a video with the students. The video filmed by Beau Baez, an American lawyer and

YouTuber, states what a defamation is and names 5 elements of a defamation. (Appendix L1c)

At the beginning of the lesson, students are provided with access to a shared document in which
they have the permission to annotate, meaning the can both write and edit what their classmates
have written. Through this document, the pupils create a so-called mind map on the concept of
a 'defamation trial'. This concept was chosen for its relevance in 2022, as students can follow
what is probably the most publicised defamation trial in history through social networks and
websites. In this activity, students are moving between the concepts of remembering and

understanding, according to Bloom's taxonomy, as they are asked to both recall (remember) the
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concept of defamation trial and identify (understand) keywords related to it. Based on the
additions to the mind map, the teacher either clarifies the concept or asks the students to clarify

it to make sure the whole class is settled upon one definition and understands the concept.

Once the concept is clear, students form pairs and are told they will be provided with a transcript
of a court hearing between a lawyer and a defendant (Appendix L1d). The transcript was typed
out based on a footage obtained during a real hearing and provides an authentic situation. Once
they skim through the transcript, each student choses their role and is asked to highlight the
most important words or phrases which should be emphasized in order to get the jury’s
attention. At this stage, students are examining the script and distinguishing the certain words

or phrases they believe are important, they are therefore analysing.

The pairs are asked to act out the scene in front of the class. It is possible that the highlighted
information will differ with each pair. As students watch their colleagues, they have the chance
to analyse their speech and note their intonation. Thanks to this, students might compare their
own intonation with their peers, they are therefore analysing while also evaluating their own

decisions and the decisions of their classmates.

The teacher then plays a recording from the actual court hearing, during which students get to
watch two native American speakers using intonation to get their points across. The students
get to compare their own performance with the performance of a lawyer and a defendant in
authentic setting at a courthouse in the United States. The students, alternatively the teacher,
should point out the strategies used in the video, for example: “the lawyer kept silent for a while

before the word “donated” in order to put emphasis on it” etc.

After watching the video and being familiar with some of the techniques of how to work with
intonation, the students perform the dialogue again, this time incorporating the tricks they have

seen in the video. The lesson ends with a summary of the techniques the students have learnt.

Lesson 2

Topic according to SEP: Film genres, adjectives describing a film, types of TV programmes
Aim: The student is able to compare two performances of actresses portraying the same
character.

Links to CC (CEFR): pragmatic competence (thematic development, coherence and cohesion,

flexibility), linguistic ~ competence  (phonological control, vocabulary control)
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Links to SLSC: metacognitive strategies (planning, self-monitoring), cognitive strategies
(paraphrasing, approximation), interactional strategies (confirmation and comprehension
checks), core skills (speech function — explain, describe; pronunciation — intonation,

articulation; discourse organization — coherence, cohesion)

Links to SEP: grammar: adjectives ending in "-ed" and "-ing", 2nd and 3rd degree of
adjectives, comparisons; topic: Film genres, adjectives describing a film, types of TV
programmes; skills: compares two films or the performances of two actors, exchanges opinions
on films he had seen, their quality and the performances of the actors

Related materials: Appendices L2a and L2b

Before the lesson: Well in advance, the teacher uses cloud sharing or email to share a video
file with the students. The video file contains the movie The Queen (2006) directed by Stephen
Frears. The teacher also shares a list presenting the separation of students into two teams.
Students in team A watch the first 51 minutes of the movie while team B watches the movie
starting at the 51-minute mark till the end. This movie following the British Royal Family after
the death of Princess Diana was chosen for its relevance since the SEP states students should

be learning about the culture and traditions of Anglophone countries.

At the beginning of the lesson, students separate in two groups of five. They warm up by playing
the Taboo game using the taboo cards enclosed in the appendix of this thesis (Appendix L2c).
The taboo card contains the main word, in this case a name of a film genre, and four taboo
words. Each student picks one card and his task is to describe the movie genre displayed on his
card without using any of the taboo words. The rest of the group is trying to guess the genre the
student is referring to. The students create the definitions — they formulate them and, if needed,
substitute the taboo words with suitable synonyms. When it is their time to guess, they analyse
the definitions provided by others — they connect the definition with a certain genre and guess

whether they were right.

The teacher then joins the activity by providing the whole class with a definition of a
biographical film, which the students are expected to guess. This will serve as a link between
the warmup and the following discussion about the movie they have watched, since “The

Queen” is a biographical film.

Students are then asked to form pairs with one member being from team A, the other from team
B. Their task is to recall the part of the movie they have watched and share the plot with their

partner while using the video file as support. They are free to skip through the scenes and use
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the video as a visual support by playing some of the most important moments. Since each of
them missed a half of the movie, they need to co-operate together to get to the bottom of the
story. Harmer (2015, 393) refers to this speaking activity as storytelling and sees one of its

major benefits in the fact that storytelling is a part of our daily life.

Once the activity is done, the pairs are encouraged to create a list of characteristics of The
Queen from the movie and upload it onto a shared document. This way the students create an
online word bank from which they might learn some new adjectives. Some words that might
appear include “cold, stern, conflicted” etc. since the movie they had watched portrays Queen
Elizabeth Il as just that.

The teacher uses the projector to play a scene from “The Crown”, a Netflix TV series. The
scene shows young Elizabeth watching home videos with her children. In this scene, Elizabeth
is younger, very lively, happier, and portrayed by a different actress. After watching the video,
the pairs are tasked with discussing and comparing the two performances of the actresses and
comparing the two Elizabeth’s while using adjectives ending in -ing or -ed and their

comparative and superlative forms.

Towards the end of the lesson, each student submits his own evaluation (around 100-150 words)
of the performances using an LMS forum prepared by the teacher stating which one he liked

better and why.

Lesson 3

Topic according to SEP: Sport, leisure time

Aim: The students produce a 10-minute-long podcast dedicated to a controversy in sport.
Links to CC (CEFR): linguistic competence (vocabulary range), sociolinguistic competence
(sociolinguistic appropriateness — agreeing, disagreeing, stating own opinion), pragmatic
competence (turn taking, thematic development, fluency)
Links to SLSC: core skills (pronunciation — articulation, intonation; speech function —
describe, express; interaction management — offer turns, initiate, maintain and end
conversations; discourse management — establish cohesion and coherence), metacognitive
strategies (planning, self-monitoring), interactional strategies (will vary with each pair),
cognitive strategies (paraphrasing researched information, formulaic expressions).

Links to SEP: topic (Sport, leisure time), grammar: past simple and past progressive,
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pronunciation: suffix — ed, skills: present researched information about an unusual sports event

Related materials: Appendices L3a and L3b.

Before the lesson: The teacher sends students an email asking them to create an account on

SoundCloud, a website used for online distribution of music, or podcasts and other audio files.

For the warmup activity, students participate in a game of Jeopardy. This game can be played
with as many teams as needed, for a class of 10 students 3 teams might be the best option. The
teacher first uses YouTube and a projector to play a short clip of an authentic Jeopardy episode,
so the students get the gist. The teacher then asks the students to summarize the rules of the
game and in some cases the students can be asked to create some additional rules if they see it
as fit. The teacher uses a web platform JeopardyLabs to create their own version of the game,
but it is also possible for them to use a game created by other teachers. The game used in this
lesson is focused on sports played in the UK and USA as well as the Olympics, a screenshot
from this activity is provided as Appendix L3c. During this activity, students test their
knowledge about sports, they practice their speaking skills but also co-operating skills as they

are working as a team and have to settle upon a final answer for the questions.

For the main activity, the students are asked to form pairs. The teacher provides each pair with
a piece of paper stating one recent controversy from the sporting world (Appendix L3d). The
description of the controversy on the paper is very brief so therefore the students are encouraged
to individually conduct their own research about the problem on the internet. Students can
dedicate their time on the internet to reading articles, making notes, or translating words they
do not understand. The purpose of the research is for them to understand the problem and form
their own opinion on the controversy. At this stage, they are asked not to share their opinion

with their partner.

Once the 10-minute research comes to an end, students are asked to first introduce the
controversy briefly and then share their opinions on it with their partner. They use their phones
in order to capture their discussion on a video, or a sound recording. The students should be
reminded that they do not need to reach a consensus as to how to deal with the controversy,
they are simply asked to share their opinion and politely react to the opinion of their classmate
as if they were recording a podcast between two friends, the language can be informal. The only

requirement is that the recording should be 8-10 minutes long.
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The students are tasked with uploading their recording to SoundCloud and sharing the link to
the recording with another pair and the teacher through by sending an e-mail. Once students
share the links, they listen to a recording of one of the other pairs. Since SoundCloud provides
the opportunity to comment under recordings, students will then comment about their stance on
the controversy (80-100 words).

Lesson 4

Topic according to SEP: Technology

Aim: The students are able to re-evaluate their list of 5 items to be put into a time capsule.
Links to CC (CEFR): linguistic competence (vocabulary range), sociolinguistic competence
(sociolinguistic appropriateness — agreeing, disagreeing, stating own opinion), pragmatic
competence (turn taking, thematic development, fluency)

Links to SLSC: discourse knowledge; lexical knowledge; core skills (speech function:
explain, express, request clarification, give opinions), interaction management (offer turns,
initiate, maintain and end conversations), discourse organization; communication strategies:
cognitive strategies (message frames, formulaic expressions), metacognitive strategies (self-
evaluation, planning), interactional strategies (will differ in each group).

Links to SEP: grammar (zero conditional, first conditional, future tenses, speculations);
receptive skills: identifying objects and reasons for including them in a time capsule from a
sound recording, sharing opinions on the importance of time capsules; interactive skills:
presenting opinions on how life will look like in the future, commenting on the opinions of
others.

Related materials: Appendices L4a and L4b

Before the lesson: The teacher provides a link to a FlipGrid discussion (Appendix L4c).
Students are asked to contribute to the discussion by sending a video reply up to two minutes
long. The video replies will serve as a topic for a later discussion in class. The topic is titled as
“Time Capsule — 5 things to include” and the instructions ask for the students to come up with
five things they believe should be included in a time capsule from 2022 which will be opened
100 years from now and explain why. They are encouraged to show the items on video in case

they have them on hand. Videos can be recorded with a webcam as well as with a smartphone.

As the first activity in class, the teacher plays a video revealing the contents of a time capsule

from 1795. As students watch the video, they are asked to write down the items included inside
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the capsule. Once the video is over, the teacher asks the class: “Why do you think the items

were chosen?”

After the questions is posed, it is time for a Think-Pair-Share activity. The students first take
some time to think about the question and forms their own answer. They will then form pairs
and share their opinion with their partner. Finally, the whole class engages in a discussion to
gather all the possible answers to the questions. With this activity, students are practicing their
social skills as well as gaining confidence to speak in front of their classmates as they are first

speaking in a small group which might make them feel at ease.

Then it is time to use the videos students had created. Students separate into smaller groups of
3to 4 members and create three teams — A, B, C. Each team then watches the video submissions

of the members from another team.

Once they have seen the videos, students are given the task to discuss their classmates’ picks
and reach an agreement. They should choose 6 objects mentioned in the video submissions and
be ready to defend their opinion on why they should be included in the capsule. During this
activity, students are expected to go back to the videos just to hear the lists and reasons behind

them again, stop the videos when needed, replay certain parts, etc.

The groups then mix and create new teams of 3 (or 4). This time, each team needs to have a
member from team A, B, and C. The students then discuss the lists they have previously created
with their first teams while clearly stating arguments as to why these items are relevant enough
to be included in the capsule. This time, team members collaborate to make a final list of only
5 things that should be included in the capsule without going back to the video suggestions.

They need to be persuasive enough to make their new teammates side with their selection.

After the lesson, the students are asked to go back to the FlipGrid post, watch their video
submission and compare it with their list of objects created at the end of the lesson. They are
asked to post a video reply to their initial submission talking about whether or not they would
change any of the items on their first list and why/why not. The video reply should be 2 minutes

long.
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Lesson 5

Topic according to SEP: Traveling, adjectives connected to traveling, vacation, trips and
excursions, tourism

Aim: The students are able to plan a trip to London with the help of the internet by
completing 5 separate tasks.

Links to CC (CEFR): pragmatic competence (flexibility, turn taking, thematic development),
linguistic competence (grammatical accuracy)

Links to SLSC: communication strategies (metacognitive and interactional strategies), core
skills (speech function — offer suggestions, explain reasons; interaction management - direct
conversation, offer turns; discourse organisation); discourse knowledge; grammatical
knowledge; phonological knowledge; lexical knowledge.

Links to SEP: topic (traveling, trips); skills: evaluates a quality of an accommodation from
the reviews available on a website, derives the meaning of new words from the context,
names pros and cons of traveling by different means of transport, plans a holiday with friends,
uses a wider vocabulary in communication about traveling.

Related materials: Appendices L5a and L5b

Before the lesson: This lesson plan demands access to a computer and the internet for each
student. The teacher therefore needs to ensure the lesson will be taking place in a computer

lab or classroom.

During the warmup activity, students form pairs, and each student is given a This or That sheet
(Appendix L5c). The sheet presents five pairs of options related to traveling (for example: a
beach or the mountains). Student A asks student B about his preferences between the options
on the sheet, for example: “Between going to the beach or going to the mountains, which one
do you prefer and why?”. Student B examines the options given to him, selects his preferences
and explains his choice. Once student A is done with his sheet, it is time for student B to ask

the questions on his sheet and student A is the one answering.

Next, students are provided with a list of tasks they should complete with the help of the internet
(Appendix L5d). With the use of the internet, students first convert euros to pounds to find out
what their budget really is. Next, they look up flights to London and find suitable dates for their
trip, find accommodation they like and note its price per night, they search for the price of an
Oyster card so they can use public transport in London and use an online map to see how far
away from the main attractions their accommodation is located. The task should be done

individually with each student conducting their own research.
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When students are done with the research, they form pairs. They discuss their findings and
compare them. Since their findings are very likely to be different, their task in this activity is to
reach a consensus as to when they want to visit, where they will be staying, and what attractions

in London they want to see while staying within the budget established at the beginning.

The lesson ends with the pairs using the teacher’s computer and a projector to present their
travel plans to the rest of the class. They can use the ICT components as a visual aid by showing

the accommaodation they have chosen, sharing its location through an online map, etc.

Lesson 6

Topic according to SEP: City and countryside

Aim: The students persuade their classmates to invest in a property with the help of a 5-
minute-long interactive presentation.

Links to CC (CEFR): sociolinguistic competence (sociolinguistic appropriateness);
linguistic competence (vocabulary range, phonological control, general linguistic range);
pragmatic competence (coherence and cohesion, thematic development, propositional
precision, fluency)

Links to SLSC: grammatical knowledge; lexical knowledge; phonological knowledge; core
skills (pronunciation — intonation; speech function — persuade, describe, express, explain;
interaction management — use verbal and non-verbal cues; discourse organization — establish
coherence and cohesion)

Links to SEP: topic; skills: the learner describes a rural or urban setting, understands a more
detailed description of a city, highlights the main points of an article about one of the living
arrangements and finds specific information in it

Related materials: Appendices L6a and L6b

Before the lesson: For this lesson, students need to prepare an interactive presentation. The
presentation should therefore include functionalities such as hyperlinks, popup boxes, videos,
animation, etc. According to Harmer (2015, 391), students benefit from oral presentations only
if we give them enough time to prepare for them. We might also advise them to record their
first performance and watch it back in order to self-evaluate their presentation skills. What the
author of this thesis would do in this case is tell the students about the presentation at least 10
days ahead of the day of presenting while also offering students the chance to attend a
consultation at which the students present in front of the teacher who will then give them
immediate feedback. The students are tasked with forming pairs, picking a luxurious property

listed on the website of the Oppenheim Group (real estate agency based in West Hollywood),
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fill in a shared document where they state which property they picked in order to ensure no two
pairs pick the same one and prepare a presentation of the property for their classmates. The

main goal of the presentation is to persuade others to invest in their property.

In class: Students form pairs. Each of the students is given an odd one out sheet (Appendix
L6c). Student A reads out the words to student B who analyses the words and then evaluates
which one of the four does not belong and explains how it differs from the rest of the group.
When student A is done with reading, it is his turn to guess. This activity includes vocabulary

connected to the topic of living in a city and countryside.

Then it is time for the presentations. According to the instructions provided in the email,
students will enter the roles of real estate agents who are advertising a property listed on the
Oppenheim Group website to a group of potential buyers (the rest of the class). Their task is to
present the property in away that will persuade the potential buyers to invest in the said property
which will then result in the real estate agents gaining commission. To present the property
well, students need to use persuasive language while also highlighting the pros of living in a
certain location and other information stemming from their internet research. They should also
think about the way they are presenting themselves — using nonverbal cues, formal language,

etc.

While a pair is presenting, the rest of the class focuses on active listening. The students should
take down any questions they might have about the property as well as notes evaluating the
speaking skills of their colleagues. Once all pairs are done with their presentations, each student

reveals the property they would be most interested in buying and reveals the reasons why.

At the end of the lesson, students fill in an anonymous questionnaire where they get to comment
on each performance. All students will have access to the answers, and they will therefore be

able to read about the evaluations from their peers.

Lesson 7

Topic according to SEP: Shopping, Money, Special occasions

Aim: By the end of the lesson, the students have exchanged six pieces of information
regarding an online shop during a spoken interaction with their partner.

Links to CC (CEFR): pragmatic competence (fluency, propositional precision, turn taking,

coherence and cohesion); sociolinguistic competence (sociolinguistic appropriateness),
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linguistic competence (vocabulary range and control)

Links to SLSC: core skills (interaction management — offer turns, clarify meaning, direct
conversations; discourse organization — establish coherence and cohesion; speech function —
request help, explain procedures); grammatical knowledge; phonological knowledge; lexical
knowledge; discourse knowledge

Links to SEP: topic; productive skills: names different kind of shops and names some of
their goods; interactive skills: the learners exchange opinions on an internet store

Related materials: Appendices L7a and L7b

Before the lesson: The teacher has two tasks. First, he needs to create a custom deck of charade
cards using the Charade! mobile app. The creation of the deck is very simple and should not
take longer than five minutes at most. Once the cards are created, the app generates an 1D
number for the deck. The teacher then sends his students an email (or posts a message through
LMS) with the deck ID and direct links to a mobile game Charades! which is accessible to both
Android as well as iOS users through GooglePlay or the App Store. Once students download
the app and type in the ID to get access to the deck. The teacher also sends each student an
email with enclosed instructions for the information-gap activity. This email includes direct
link to a website they will be using during the activity — the email mentions the need for students
to get familiar with the website and view some of the products to get a taste of what the website

is selling and the overall range of prices.

As a warmup activity, students play a charade. Charade is a game in which the learners guess
either a word or a phrase based on a spoken or acted clue from their partner or teammates. For
this charade, students use the deck of cards prepared by the teacher. They open the app and
select the deck including vocabulary related to shopping (Appendix L7c). Once they start the
game, one of them (player 1) holds the phone to his forehead so the display faces the other
player. Player 2 sees the word on the display and forms a spoken clue which will help play 1
guess what kind of shop is being referred to by player 1. As an example, if the word on the
display is “bakery” player 2 can help player 1 by mentioning the kind of pastry one can find in
the shop, etc. When player 2 guesses the name of the shop, he simple tilts his phone forward
and another card appears. Once the time is up, the players swap roles. The round time can be
set for either 60, 90 or 120 second.

Once the warmup comes to an end, students can either stay in the pairs or change their partners,

because the second activity calls for teams of 2 people. This activity falls into the category of
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information-gap games but could also be seen as a roleplay. The students play the roles of a

customer and a customer service worker of one of the biggest online stores, ASOS.

First, students are given about 5 minutes of time during which they get familiar with the FAQ
section of the website which gathers the frequently asked questions from the customers and
answers to them (Appendix L7d). Based on the frequently asked questions on the website, they
should write down three questions they will be asking their partner. This section of the website
will be crucial during the conversation. Then, they should carry out a conversation during which
both sides obtain information they were missing at the start. For the second round the students

simply swap their roles.

Once both rounds of the information-gap activity are over, and students have therefore gathered
some basic information about the products available at the online story, the shipping and return
policy and payment methods, they are asked to split into two teams of five members. One team
is tasked to come up with as many pros of online shopping as possible meanwhile the other
team is focused on the cons. The teams then share their opinions and are free to disagree with

one another.

The teacher creates a forum in LMS Moodle to which the students post a short review (between

60-80 words) evaluating the experience they had as customers with the customer service.
7. Evaluation of the planning process

In this chapter, the author looks back at the criteria introduced in chapter 5 and comments on
whether she was able to fulfil all of them. The author also mentions examples of when and how
she believes certain criteria were fulfilled and offers possible modifications to the lessons in

case some of the criteria were not achieved.

In the designed activities, students are offered control over when and where they complete
tasks, with who they want to work with, which order they want to complete tasks in and even
deciding who is responsible for what. In lessons 1 and 2, students are tasked with watching a
video in order to be familiar with its contents. It is however up to them when and where they
decide to watch the video, whether they watch it all at once or with multiple breaks. In lesson
3 when playing Jeopardy, students get to decide who they want to work with as team. In lesson
5, after obtaining the worksheet and converting the money, the rest of the tasks can be
completed in pretty much any order, and it is up to the students whether they decide to follow

the order on the worksheet or not. With the presentation in lesson 6, students can divide their
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responsibilities in the preparation stage. The same can be said about lesson 7 as it is up to the

students to decide who is responsible for downloading the deck.

To support the criterion of motivating students through meaningfulness and authenticity by
linking the activities to real-life use and situations from daily life. Lesson 1 was mainly based
on a real defamation trial, a transcript and a video recording from an actual court hearing were
used. Knowledge about defamation is not only useful for personal life, it might also come in
handy during writing tasks as students learn the importance of using facts instead of
conclusions. With lesson 2, students focus on storytelling, an activity we resort to on daily
bases. Lesson 3 gives students the opportunity to use the internet to access different sources,
analyse them, and form their own opinion through them. With lesson 4, the value and
meaningfulness lie mainly within intra and interpersonal skills as students practice thinking
about ordinary objects from different perspectives as they ponder their value. They also learn
that by listening to others, they might learn something new or adapt a new outlook and that their
initial belief does not always need to be right. In lessons 5 and 6 students practice using the
internet as a source of information which they then turn into a product —a trip and a presentation.
Looking back at lesson 6 however, the author believes the meaningfulness of the task could be
raised by a change of topic of the presentation. Instead of a luxurious property which the
students have no emotional connection to, they could be persuading their classmates to watch
their favourite movie, taste their favourite meal, or visit their favourite place, etc. Lesson 7 on
the other hand seems valuable as it offers a chance to interact with a website of one of the fastest
booming online shops in the world and giving students the opportunity to understand a bit more

about how the business operates and whether they as customers benefit from shopping online.

To help students feel less anxious about their performance in lessons 3, 5, and 6 the author gives
them the opportunity to prepare for their speech with the help of the internet. The students can
therefore use it to figure out what the content of their speech is going to include. In lesson 1,
students have the chance to repeat their performance, it therefore provides them with the
opportunity to correct their mistakes and perform with more confidence. In lesson 4, a think-
pair-share technique is adapted. Students first have some time to form an opinion, then they
share it in a small group before moving onto the final stage and sharing it with the whole class.
In lesson 7, a technique which might help the students feel more confident is role-playing. The
students therefore get to “hide” behind their character and do not feel the pressure of performing

as themselves.
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Moving onto the aims and objectives, a specific terminology used for their formulation stems
from Bloom’s taxonomy of cognitive skills. The aims and objectives are defined with active
verbs corresponding to a particular level of the hierarchy. As for the criterion of the aims being
measurable, this can be seen, for example, in lesson 1. Each student has a certain number of
lines. Whether or not they have managed to use the intonation correctly in all of them can be
checked by playing the recording. Another example is lessons 3, where students are given a
number of minutes that their final recording needs to have. As for relevance and achievability,
documents including the School Education Plan and the Catalogue of test requirements of the
Maturita Exam were used to first find out the language level expected from the students and to
then pinpoint the topics and skills named by the school in the SEP that could later be used in
the lesson plans. The time dedicated to each lesson was set to be 45 minutes according to the

school’s timetable.

To create the materials used in the lesson and included in the appendices that author used an
online designing tool Canva, a JeopardylLabs website, Charades! mobile app and Google

Documents.

As for activities, the ones mentioned in Chapter 3 were used with the addition of an activity
referred to as “webquest”. Webquest is a form of a project during which the teacher provides
direct links to websites the students should be using. In lesson 5 the teacher adapts this approach

by telling students where to search for flights and information regarding the Oyster card.

The criterion regarding the use of only those ICT components which provide a chance for
student — multimedia content interaction and at the same time are accessible at this particular
school was also respected as the lessons work with computers, notebooks, speakers, Wi-Fi

connection, Web 2.0 websites, smartphones and projectors.
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Conclusion

When the theoretical background was laid out and the author moved onto the design of lesson
plans in which ICT is used to support the development of speaking skills, it became clear that
the biggest challenge when designing such lessons is to use such components that elicit an

interaction between the student and the multimedia content.

However, to produce and use this interactive content is not easy. First of all, ICT components
do not come for free, and their cost might be one of the reasons why blended learning has not
been adapted at most schools in the Czech Republic yet. On the bright side, one thing that might
help with this problem is the initiative mentioned in the National recovery plan which promises

a financial support which is to be divided between over nine thousand schools in the country.

Once the ICT components are available to schools around the country, teachers need to be ready
to work with them. They should be able to use online content created by other teachers,
however, the author believes that the biggest benefit would come if teachers were taught how
to use ICT components in order to create their own content tailored to fit the needs of their
students. Nevertheless, only time will tell whether the DigCompEdu framework, which isaimed

at deepening teachers' digital competence, will be enough.

As teachers receive suitable ICT components and know how to use them to create their own
content, they need to keep in mind that learning should come first and should never be
overshadowed by the electronic components. Therefore, a healthy balance between both
interaction with the multimedia content and other people needs to be found. Tasks should
therefore be collaborative, while keeping in mind both the development of digital competence

as well as social skills of the students.

While strongly believing that it is possible to use ICT components when teaching speaking as
they present something new, fun, exciting and can definitely enhance the traditional classroom
as long as they are being used ethically, the author also reckons that the Czech education system
will not be ready for the boom of blended learning until the problems mentioned above are all
dealt with and all children in the country, no matter their race, gender or social status are

provided with an equal access to ICT components.
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Resumé

Tato bakaléafska prace se zabyva vyuzitim informa¢nich a komunikaénich technologii ve vyuce
anglického jazyka na stfedni Skole v rdmci takzvané kombinované vyuky, znamé také pod
nazvem blended learning. Prace je rozdélena do dvou hlavnich ¢asti, teoretické a praktické.
Cast teoreticka se vénuje piedstaveni kli¢ovych pojmi, které pak vytvafi teoreticky podklad
pro sestavovani kritérii pro tvorbu planti hodin v praktické ¢asti. Cast prakticka se poté vénuje
designu sedmi pland hodin, ve kterych se objevuji aktivity zaméfené na rozvoj dovednosti
mluveni. Tyto plany jsou zaroven podporovany vyuzivanim informacnich a komunikaénich

technologii.

Cast teoretickd i prakticka je dale rozdélena do kapitol a podkapitol. V prvni kapitole teoretické
¢asti je predstaven koncept kombinované vyuky. Jeji prvni podkapitola se vénuje vymezeni
pojmu e-learning a popisuje vztah mezi timto terminem a klicovym pojmem blended learning,
ktery je podrobné piedstaven v druhé podkapitole. Pro potieby této bakalaiské prace byl
blended learning na zaklad¢ odborné literatury vymezen jak vzdélavaci program, ktery obsahuje
jak online, tak prezen¢ni zprostfedkovani instrukei a uciva, pficemz dava studentim prostor pro
kontrolu nad prvky jako je misto, ¢as a tempo. U e-learningové slozky blended learningu dale
také musi platit, Ze interakce probihd jak mezi studenty a multimedialnim obsahem, tak i mezi
jsou zaloZeny piedevsim na spolupraci mezi lidmi. Tteti podkapitola je jiz vénovana tomu, jak
se da kjednotlivym slozkam kombinované vyuky pfistupovat a vyuzivat balanc mezi nimi

k adaptaci jednotlivych modeld.

Druhé kapitola je vénovana pojmu komunika¢ni kompetence, jejiz rozvoj je hlavnim cilem
vyuky anglického jazyka. Vznik tohoto pojmu je ptipisovan Dellu Hymesi, ktery tento pojem
poprvé pouzil vroce 1967. Prvni podkapitola je vénovana modelu jednotlivych slozek
komunika¢ni kompetence dle modelu ptedstaveném duem Canale a Swain. Pro potieby
praktické ¢asti je v druhé podkapitole zminén model komunika¢nich kompetenci, ktery uvadi
Spoleény evropsky referenéni ramec pro jazyky, podle jehoz deskriptorii se v Ceské republice
stanovuje jazykova troven statni maturitni zkousky z anglického jazyka. Tento model rozliSuje

celkem tfi druhy kompetenci: sociolingvistickou, lingvistickou a pragmatickou.

Tteti kapitola teoretické ¢asti se zabyvd mluvenim jako jednou ze ¢tyt jazykovych dovednosti.
Nejprve ptiblizuje mluveni jako dovednost a poté se zabyva jejimi specifiky, ktera ji oddéluji

od ostatnich jazykovych dovednosti, pfedevsim od dovednosti psani, se kterou se mluveni ¢asto
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srovnavalo. V dalsi podkapitole jsou zminény rizné piistupy, které lze vyuzivat ve vyuce
mluveni. Nejprve je zminén ptistup behavioristicky, ktery je zaloZen na presvédceni, Ze lidsky
mozek musi byt neustdle stimulovan a formovan silami, které nedokaZzeme ovladat. Poté je
zminén piistup konstruktivisticky, ktery vidi proces rozvoje feGové dovednosti mluveni jako
ptechod od kontrolovaného procesu k procesu automatickému. Tohoto posunu dosahneme tim,
ze védom¢ dbame na pravidla urCit€ého postupu, ktery se opakovadnim stdva soucasti naSich
dosavadnich znalosti a jsme schopni ho automaticky pouZzivat. Jako posledni je zminén piistup
sociokulturni. Tento pfistup se vice zabyva socidlnim kontextem procesu uceni a vychazi z
presvédeni, ze kazdy jazyk, at’ uz prvni nebo druhy, si nejlépe osvojime interakci s jinymi
lidmi. To, jak dilezita je interakce mezi lidmi pro proces uceni je zminéno jiz v prvni kapitole
teoretické ¢asti pti definovani pojmu blended learning. Tteti kapitola je poté zakoncena vyctem
nckolika aktivity pouZivanych pro rozvoj mluveni. Tyto aktivity jsou pak vyuzity v praktické

¢asti prace pii navrhovani plant hodin.

Ctvrta a zaroven posledni kapitola teoretické Gasti této bakalafské prace predstavuje pojem
informacni a komunika¢ni technologie. Tento pojem zahrnuje jakékoli komunikaéni zafizeni
nebo aplikaci, v¢etné televize, radia, telefonti, pocitacu, ptistupu k internetu, hardwaru a
softwaru, dat a transakci, ale také i kombinace vSech uvedenych slozek. Velmi dilezitym
obdobim ve vyvoji informacnich a komunikacnich technologii je takzvany vznik Webu 2.0.
Tento nazev slouzi k pojmenovani etapy vyvoje internetu, respektive urcité revoluce v odvétvi
informacnich technologii, kterd uzce souvisi s vyuzivanim internetu jako platformy a se snahou
vytvofit a pochopit pravidla, kterd povedou k uspéchu na této platformé. To znamena, ze
internet a obsah, ktery na ném lze nalézt, je najednou dynamictéjsi, a predevsim interaktivni.
Prvni podkapitola se vénuje propojeni slozek ICT a vzdélavani. K nastinéni tohoto propojeni
jsou pouzity predevSim dokumenty vydany Ministerstvem Skolstvi, mladeze a télovychovy
Ceské republiky. Odkazovano je také ale i na Narodni plan obnovy, ktery predstavuje inovace
Vv oblasti Skolstvi a zmifiuje 1 konkrétni zplisoby, kterymi budou tyto inovace financovany.
Kapitola je uzaviena kratkym vyctem slozek ICT, které se daji vyuzit pii rozvoji dovednosti

mluveni ve vyuce anglického jazyka.

Prakticka Cast je slozena ze tii kapitol. V prvni kapitole této Casti jsou nastinéna kritéria, ktera
autorka prace planuje dodrzet pfi navrhovani planii hodin anglického jazyka. Tato kritéria jsou
Z urcité ¢asti opiena o teoreticky podklad, ktery byl vytvofen v piedchozich ¢tytech kapitolach.
Kritéria se tykaji zakd, cild, materialt, aktivit a slozek informacnich a komunika¢nich

technologii, které budou v ramci hodin pouzity.
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V nasledujici kapitole uz dochazi k tvorb¢é planti hodin. Kazdy ze sedmi plani je detailné
popsan a zaroven je také propojen s modelem komunika¢nich kompetenci stanovenym
Spole¢nym evropskym referenénim ramcem pro jazyky. Dale je zminéno propojeni s modelem
SLSC dle Gohové a Burnsové a Skolnim vzdélavacim planem nejmenované stiedni $koly, jejiz
identita neni v praci zmiflovana, aby byly zachovany etické standardy. Celkem bylo vytvofeno
sedm plant hodin, které jsou doplnény materialy, které lze najit v piilohach této bakalarské

prace.

Na zaver autorka provadi reflexi. Vraci se zpét ke kritériim stanovenym v kapitole 5 a snazi se
zodpovedet, zda byla tato kritéria naplnéna. Zaroven poskytuje sviij ndzor na to, kde konkrétné
a jakym zplsobem bylo kazdé¢ kritérium naplnéno a v pfipadé, ze s nékterym z kritérii neni

spokojena se snazi navrhnout ptipadnou modifikaci.

Prace je zakoncena stru¢nym shrnutim. Béhem psani této prace se ukazalo, ze nejvétsi vyzvou
pii navrhovani takovych lekci je pouziti takovych komponent, které vyvolavaji interakci mezi
zékem a multimedidlnim obsahem. Jelikoz ale tyto komponenty nejsou v soucasné dobé
dostupné ve vSech skolach a néktefi ucitelé nejsou v jejich vyuzivani dostatecné proskoleni,
autorka prace se domniva, ze Cesky vzdélavaci systém nebude pfipraven na rozmach
kombinované vyuky, dokud nebudou vyieseny vSechny vySe zminéné problémy a dokud
nebudou mit vSechny déti v zemi, bez ohledu na jejich rasu, pohlavi nebo socidlni postavent,

rovny piistup k informa¢nim a komunika¢nim technologiim alespoil v ramci skoly.
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Appendices

Appendix L1a — SEP used for the design of Lesson 1

—

- zepta se kamarada, co doma
recykluji, a na stejnou otazku odpovi
- pohovofi s kamaradem, jak by si
prali zménit soucasny stav nebo
situaci v Zivoté
Media¢ni Fecové dovednosti
Zak
- vstrukturované  pisemné  praci

navrhne, jak zlepsit zivot lidi v mistg,
kde bydli

Receptivni Fe¢ové dovednosti
Zak
- v ¢teném popisu piihody postihne
sled jednotlivych udalosti
- postihne hlavni body &teného
piibéhu legendarni postavy a
pochopi vyznam neznamych slov z
kontextu
- v obsahlejsi novinové zprave
postihne, o jakych zlo¢inech
moderni doby zprava informuje, a
vyhleda v ni specifické informace
Produktivni Fe¢ové dovednosti
Zak
- v.zékladnich rysech.popiSe b&7né
zlo€iny a projevy vandalismu
- gramaticky spravné popise sled
jednotlivych udalosti n&jaké ¢innosti
nebo piibéhu
- ve spravné souslednosti reprodukuje
néci sdéleni
- zaujme stanovisko k pfeétené zprave
o zlo¢inech moderni doby a sdéli
svilj nazor na jednotlivé zloginy a
miru trestll za né
Interaktivni Fe¢ové dovednosti
Zak
- diskutuje s kamarddem o zdvaZznosti
konkrétnich trestnich &in
- nahlasi na policejni stanici kradez
- vypovida na policejni stanici
Mediadni Fecové dovednosti
Zak
- popiSe v e-mailu obvykly zlogin,
JjehoZ byl na vetejnosti svédkem

4. Zlogin a zlodinci, extrémy, vypovéd’

o.zlo¢inu

- Gramatika: tvorba podstatnych jmen
pomoci pfipon, hovorové vyrazy

- Vyslovnost: intonace zdfiraznéného
slova ve vété

- E-mail
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Appendix L1b — Lesson plan for Lesson 1

LESSON PLAN
Class: Bachelor Thesis Date: Time: 45 min
Level: B1
Overall aim: The students will be able to use intonation to enhance important details in their speech.
Activity Material and aids Time Interaction Objectives
needed patterns
Mind Map: Defamation Wi-fi, shared 10 Groups work | After students recall information from the video,
document, phone or | minutes they compile a mind map.
laptop
Transcript analysis Pen, marker, paper | 5 minutes | Individual Ss analyse the script on order to find words or
phrases to emphasize.
Performing the dialogue Script 10 Pairs Ss act out the dialogue, analyse the performance
minutes of others and are therefore able to self-evaluate
their own performance in comparison to others.
Watching the real dialogue Wi-Fi, YouTube, 5 minutes | Group w. Students compare their intonation with the
projector, speakers intonation of a native speaker. They point out
strategies used in the video.
Repetition of the performance Script 10 Pairs Ss repeat the performance with incorporated
minutes changes.
Wrap up: Summary Pen, paper, projector | 5 minutes | Group w. Ss compile a list of strategies used when

highlighting certain words or phrases in speech.

Appendix L1c — YouTube video on defamation

> »l

Defamation

5 4TIS.

After | go through all five elements, | will
quickly explain how Defamation has been changed
- '
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Appendix L1d — Transcript

Camille: Sitting here today, Ms Heard, you still haven't donated the seven million dollars divorce
settlement to charity, isn't that right?

Amber: Incorrect. | pledged the entirety of the settlement, seven million to charity, and | intend
to fulfil this obligation.

Camille: Ms Heard - Ms Heard.... That's not my question. Please, fry to answer my question.
Sitting here today, you have not donated the seven million dollars. Donated, not pledged,
donated the divorce settlement to charity.

Amber: [ use pledge and donation synonymous with one another, same thing.
Camille: But I don't. Ms Heard, [ don't use it synonymously.
Amber: That's how donations are paid-

Camille: Ms Heard, respectfully, that's not my question. As of today, you have not paid 3.5 million
dollars of your own money to the ACLU, yves or no?

Amber: [ have not yet.

Camille: And as of today, you have not paid 3.5 million dollars of your own money to the
Children's Hospital of Los Angeles.

Amber: [ have not yvet, Johnny sued me.

Camille: So as of today, you have not donated, paid, seven million dollars of your divorce
settlement to charity, right?

Amber: | have not been able to fulfil those obligations yet.

Camille: And that's because you did want something, didn't you?

Amber: [ didn't want anything, and I didn't get anything.

Camille: You wanted Mr Depp's money.

Amber: Didn't get it, wasn't interested in it. [ loved Johnny, that's why [ was with him.
Camille: You wanted praise for donating the money, right?

Amber: That's incorrect.

Camille: You wanted good press.

Amber: In general, one wants a good press.

Camille: You wanted to be seen as, excuse me, a noble victim of domestic violence.

Amber: [ have never, never, wanted to be seen as a victim not have [ ever called myself one.
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Appendix L2a — SEP used for the design of Lesson 2

—

Zak

vymeénuje si s kamaradem svij
nazor na obrazek k novinovému
¢lanku

Media¢ni Fe¢ové dovednosti

prezentuje na vetejnosti svoje
mésto

74k

74k

Zak

Receptivni Fe¢ové dovednosti

pomoci obrazové napovedy
identifikuje ruzné filmové Zanry
vyhleda v éteném, popularné-
nauc¢ném textu o filmovém herci -
herecce specifické informace
postihne hlavni body ¢teného
novinového ¢lanku o historii a
soucasné podob& znamého
filmového ocenéni

postihne hlavni body slySeného
rozhovoru o podobé méné znamého
filmového ocenéni

postihne detailni informace

v slySeném rozhovoru na kvalitu
hereckého vykonu riznych
interpretl

rozumi hlavnim bodtim &teného,
populdrné nauéného Elanku o
kaskadérskych vystupech ve filmu
a zaujme k nim svoje stanovisko

Produktivni Fefové dovednosti

béznou slovni zasobou popise
charakter riznych filmovych zanrh
podrobnéji.porovné dva filmy a
vykony hercli

sdéli ditvod, pro¢ nemiiZe néco
udélat nebo nékam jit

Interaktivni ¥fefové dovednosti

vymeéiuje.si.s. kamaradem-své
nazory.na.filmové Zanry, zhlédnuté
filmy,-jejich-kvalitu.a vykony hercl

4. Filmové Zanry, pfidavna jména

popisujici film, typy TV programi

- Gramatika: piidavna jména
zakonc¢ena na ,,-ed” a ,,-ing”, 2. a 3.
stupen pfidavnych jmen, srovnavani

- Vyslovnost:
slov ve vété

oslabend vyslovnost

- Recenze filmu
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LESSON 2

Appendix L2b — Lesson plan for Lesson 2

Class: Bachelor Thesis

Level: B1

Date:

Time: 45 min

Overall aim: By the end of the lesson, the student is able to compare two performances of actresses portraying the same character)

access to the LMS

Activity Material and aids Time Interaction Obijectives
needed patterns
Taboo card: Movie genres Taboo cards 10 Group w. Ss paraphrase a definition of a movie genre while
minutes avoiding the taboo words. (understand)
Storytelling A video file 10 Pairs While skipping through the video, Ss retell the
minutes story in their own words to a classmate who hadn’t
seen it. (create)
Shared document,
List of qualities Wi-Fi connection, a 5 minutes | Group w. Ss create a word bank containing adjectives
smartphone/ a laptop describing a character from The Queen.
Comparing the two performances Pen, paper 10 Pairs Ss compare the two performances using the
minutes superlative and comparative forms of adjectives.
(evaluate)
Writing a short comparison A smartphone, a
laptop, Wi-Fi 10 Individual
connection, an minutes Ss write a short evaluation of the performances

stating which one they liked better and why.
(create)
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Appendix L2c — Taboo cards

COMEDY

funny

laugh
jokes
amusing

HORROR

scary
monsters

ghosts
paranormal

DRAMA

emotional
problems

unexpected
dramatic

e 8 + 0

ROMANCE

love
couple

relationship
romantic

SCI-FI

fictional

unreal
aliens :
supernatural

THRILLER

action
suspense

exciting
anticipation
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MYSTERY

detective
investigate
problems
secret

DOCUMENTARY

real life
facts

events
true

62

ANIMATION

cartoon
drawings
Disney
characters

ACTION

exciting

violence

conflict
hero




Appendix L3a — SEP used for the design of Lesson 3

—

Interaktivni Fecové dovednosti
Zak
- vymeénuje si ndzory s kamaradem o
charakteru znamych lidi
- zepta se kamarada, co pravé déla a
jaké aktivity provozuje béhem
tydne; na stejné otazky odpovi
- vyméni si s kamaradem informace
o svych planech zacastnit se méné
obvyklé zajmové akce
- zepta se kamarada na jeho konicky
a na podobné otazky odpovi
- vyméni si s kamarddem nazory na
své povahy

Receptivni Fetové dovednosti
74k
- s obrazovou napovédou postihne
v slySeném projevu nazev bézného
i méné bézného sportu
- rozumi hlavni myslence éteného
piib&hu ze svéta sportu a postihne
jeho hlavni body
- postihne hlavni my3lenku kratkého,
¢teného i slySeného.Elanku
popisujici neobvyklou sportovni
udélost a vyhleda v ném specifické
informace

Produktivni Fecové dovednosti
24k
- ustné i pisemné sdéli, co délal
v uplynulych dnech
- pievypravi kratky pfibéh se
sportovni zapletkou
- napiSe kratky, neformalni dékovny
dopis

Interaktivni Feové dovednosti
Zik
- povida si s kamaradem o svych
oblibenych sportech

Mediaéni Fefové dovednosti
Z4k
- prezentuje vyhledané informace
0 neobyyklé sportovni udalosti

2..Spert,.volny ¢as

- .Gramatika: minuly &as prosty vs.
minuly ¢as prubéhovy

- Vyslovnost: koncové ,,-ed*

- Neformalni dopis 1

20
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Appendix L3b — Lesson plan for Lesson 3

LESSON 3
Class: Bachelor Thesis Date: Time: 45 min
Level: B1

Overall aim: The students produce a podcast between 8-10 minutes long dedicated to a controversy in sport.

Activity Material and aids Time Interaction Objectives
needed patterns
Jeopardy game Jeopardy game, Wi- | 10 Whole class | Ss match answers to questions about sports and
Fi connection, minutes | in teams of 3 | the Olympic games. (knowledge)
projector, PC
10
Online research Wi-Fi connection, PC | minutes Individual Ss assess information provided by different
websites regarding a controversy in sport.
10 (evaluate)
Recording the podcast A smartphone minutes | Pairs
Ss create a recording of their conversation where
they share their opinions on said controversy.
Uploading the podcast and sharing | Wi-Fi connection, PC | 5 minutes | Individual (create)
the link
Ss upload their recording onto SoundCloud and
Listening to a podcast Wi-Fi connection, PC | 10 Individual share the link with friends through an email.
minutes

Ss construct a comment explaining their opinion
on another controversy introduced in the podcast.

(create)
Appendix L3c — A Screenshot from the Jeopardy Game
° Time Capsule - 5 things / Flipgrid X -7 Sports Sports Sports Jeopardy Te X + o — X
€ > C & jeopardylabs.com/play/sports-sports-sports-58 B = w u T &% 0

(D) Portél UPa - Prabéh... praxe Blended Learning BL activities downside up pdest.. bakalarka

Equipment  Famous Athletes Olympics Sports history Random

100 100 100 100 100

200 200 200 200

300 300 300

400 400 400
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Appendix L3d — A list of controversies used for the podcasts

1) The Redskins Should Change Their Name

Native Americans (a tribe of what we know in the Czech language as “indiani”),
who have traveled a rough road in the New World, are unhappy that an NFL
football team’s name is an offensive derogatory slur. They say that American
Indians are people, not mascots and they want the team to change their name to
something new.

2) Aging Athletes Should Feel Obligated to Take Pay Cuts

Older athletes (legends such as Zdeno Chara, LeBron James, Jaromir Jagr etc.) are
being paid based on their service in the past more than their current or future
contributions—since when is that how things are done? The older the athlete
gets, the smaller should be his paycheck because he simply isn't as energetic and
valuable as he once used to be.

3) Athlete Obligation to Engage with the (Social) Media

Athletes are compensated very well for their efforts on the field and have
relatively few obligations off the field. Having to spend a few minutes once or
twice a week answering questions of their fans or journalists does not constitute
an unreasonable burden and it won't kill them.

4) NBA/NFL Shouldn't Make College a Requirement

before being drafted in the NBA. This rule prevents a direct skip from high school
to NBA. Athletes should be able to make their own decisions and control their
own likeness. For some, college is all risk with relatively little reward—one freak
injury can end a whole career.

5) Professional Athletes Are Overpaid

Wouldn't it be great to make nearly $111 million a year simply to play a game?
Tiger Woods, along with many other professional athletes, certainly think so. But
do these athletes really deserve all that money? Professional athletes are making
too much money in a society where salaries and wages are traditionally based on
the value of one's work. In today's society, one should be paid according to the
job’s economic importance and their value to society.
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Appendix L4a — SEP used for the design of Lesson 4

—

- popise lékafi své potize a odpovi na
jeho dopliujici otazky k ptiznakim
nemoci

Media¢ni Fefové dovednosti
Zak

- sestavi tiSténou upoutavku ve
formé plakatu na sportovné-
zabavnou akci

Receptivni Fefové dovednosti
74k

- &te s porozuménim novinovy
&lanek o komputerizaci svéta a
zaujme k hlavni mySlence své
stanovisko

- vrozhlasovém vysilani.o uloZeni_
tobolky s poselstvim pro.budouci
generace identifikuje piedméty.v.ni
ulozené a diivody pro jejich
zatazeni do poselstvi

- &te s porozuménim ¢lanek o vzniku
novych profesi nasledkem
budoucich zmén v zivoté lidi a
zaujme k nému stanovisko

- postihne hlavni my3lenku v Eteném
nazoru védce/odbornika na moznou
podobu svéta v diisledku
sougasného zpisobu Zivota a
chovani lidi

- vsly$eném rozhovoru identifikuje
ditvod, pro¢ si lidé volaji, a odvodi
z jejich vyrazi, kdo je vic
,,zapaleny* se sejit

- ve-mailové osobni korespondenci
rozligi formalni a neformalni véty

Produktivni Fecové dovednosti
Zak
- popise funkce a moznosti
moderniho osobniho telefonu nebo
jiného komunika&niho pfistroje

5. Pocitadova technika

- Predpony podstatnych jmen, sloZena
podstatnd jména, ustlend spojeni
slovesa a podstatného jména

- Gramatika;_tzv..nulty. kondicional,
vyjadieni_spekulace a. predpovédi,
tzv. prvni_kondicional, budouci Cas
prosty...a..pribshovy, Casové véty,
slovesa s vazbou s infinitivem

- Neformalni e-mail

20
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gramaticky spravné formuluje své
nazory na pravdépodobnost
uskute¢néni danych udalosti
tykajicich se jeho osoby nebo
udélosti majicich celosvétovy
dopad

sdéli své stanovisko k ucelu a
i¢elnosti tobolky s poselstvim pro
budouci generace

sestavi pisemné sdéleni/poselstvi
pro.generaci za 1000 let a stru¢né
popiSe nejpalcivéjsi problémy
soulasného svéta

gramaticky spravné formuluje své
nazory na podobu Zivota lidi za 50
let .

zdlivodni svoje stanovisko k mozné
podobé svéta a Zivota lidi za 50 let

Interaktivni Feéové dovednosti

Zak

diskutuje s kamaradem, jak ¢asto a
k ¢emu vyuZivaji po&ita¢

pied vrstevniky prednese své
nazory.na.vyvoj.budoucnosti za
urgitych podminek a komentuje
ndzory jinych k dané problematice
navrhne blizké osobé, co délat o
vikendu, akceptuje jeji navrhy a
naopak

napile e-mail kamaradovi z jiné
zemé, ve kterém mu struéné popise
sv€ plany na léto a naznadi, kdy je
nejvhodnéjsi doba pro jeho
zamys$lenou navstévu

Media&ni Fetové dovednosti

Zak

ustné prezentuje pied spoluziky
své.nazory na podobu Zivota lidi
v.dohledné budoucnosti a reaguje
na.jejich souhlas/nesouhlas se svou
vizi

6. Pisemné kontrolni price, oprava
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Appendix L4b — Lesson plan for Lesson 4

LESSON 4

Class: Bachelor Thesis

Level: B1

Date:

Time: 45 min

Overall aim: The students are able to re-evaluate their list of 5 items to be put into a time capsule by posting a 2-minute-long video.

Activity Material and aids Time Interaction Objectives
needed patterns
Watching a video Projector, PC, Wi-Fi | 5 m. Whole class | Ss identify the objects mentioned in the video.
connection (knowledge)
Individual to
Think-pair-share activity 10 m. pairs to Ss discuss the possible reasons for including the
group objects in the 1795 capsule. (understand)
Watching the suggestions of other Wi-Fi connection, 6-8 Teams of 3 Ss discover the items their classmates believe
teams laptops minutes | or4 should be included in a 2022 capsule.
(knowledge)
Creating list number one Laptops or pen + 10 m. Teams of 3
paper or4 Ss discuss the suggestions in order to decide
which 6 items should be included. (evaluate)
Creating list number two Laptops or pen + 10 m. Teams of 3
paper or4 Ss discuss the suggestions in order to decide
which 5 items should be included. (evaluate)
Appendix L4c — FlipGrid discussion
Q Time Capsule - 5 things / Flipgrid X + v — X
& > C @ adminflipgrid.com/manage/topics/32183188 W e w uwh » O
(L) Portal UPa - Prabéh... praxe Blended Learning BL activities downside up pdcst... bakalarka

) Fiipgrid

Groups / Bachelor Thesis / Time Capsule - 5 things

Jun 7, 2022

Time Capsule - 5 things

0 responses + 0 views » 0 comments + 0 hours of discussion

& Groups (1 Camera [ & v

Join Code: b91708be I

Reply to this topic with a video where you introduce 5 things that you believe should be put

in a time capsule. The time capsule will be opened 100 years from now. Only share the

name of the things you would include and show them on video if you have them on hand.
Your classmates will guess the reason why you want to include them when we see each

other in class.

0 Responses
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Appendix L5a — SEP used for the design of Lesson 5

—

Receptivni Fe¢ové dovednosti
Zak
- v slySeném rozhovoru lidi
rozpoznd, kde se nachdzi a z jakého
davodu
- postihne hlavni body &teného,
popularné nauéného ¢lanku o
vyvoji a vyuziti §lapacich kol
- Cte s porozuménim kratky ¢lanek o
popularni cyklistické soutézi
- postihne hlavni body delsiho
novinového €lanku o dobrodruzné
vypravé a odvodi vyznam
neznamych slov pomoci
vykladového slovniku
- postihne specifické informace
v slySeném popisu zndmé expediéni
vypravy
- Cte s porozuménim kratky popis
turistické vypravy piatel
s neobvyklou zapletkou a zaujme
k ni stanovisko
- postihne hlavni mySlenku &teného
novinového ¢lanku, ve kterém autor
radi mladym lidem, jak se pfipravit
a chovat na své prvni dovolené bez
rodich, rozlisi jednotliva témata
¢lanku a odvodi vyznam
nezndmych slov z kontextu
- odvodikvalituhotelu.podle
turistického.hodnoceni.na
webovych strankach
- v slySeném rozhovoru hosta a
recep¢ni v hotelu identifikuje
problém hosta
- odvodi vyznam nezndmych sloy
z kontextu podrobného popisu
turisticky zajimavé lokality
Produktivni Fe¢ové dovednosti
74k
- se sloyni ndpovédou vyjmenuje
vyhody a nevyhody cestovani
riiznymi dopravnimi prostiedky

Interaktivni Fe¢ové dovednosti

3...Cestovani..a. doprava, pFidavna
jména spojena s.cestovanim,
dovolena, vylety a_exkurze, turistika,
slovesa pojici se s pfedlozkami

- Gramatika: _trpny rod, neurdita
z4jmena, nepiimé otazky, uvadgjici
tO(G
”

- Popis

Zak
- yyuziva Sirsi slovni zasoby
v komunikaci pfi.cestovani
- zapoji se do diskuze o
priizkumnych expedicich, jakych
kvalit ¢loveka je k nim tfeba a na
jaky typ vypravy by se vydal
- naplanuje s kamarady spolecnou
dovolenou )
slugnym zpisobem formuluje SVOrjl
nespokojenost s kvalitou hotelove
sluzby a zodpovi doplitujici otazky
- vroli recepéniho hotelu
komunikuje s nespokojenym
hostem
Mediatni Fetové dovednosti
74k .
- napiSe podrobny popis svého krﬂ
do turistického asopis

17
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Appendix L5b — Lesson plan for Lesson 5

LESSON 5
Class: Bachelor Thesis Date: Time: 45 min
Level: B1

Overall aim: The students are able to plan a trip to London with the help of the internet by completing 5 separate tasks.

Activity Material and aids Time Interaction Objectives
needed patterns

This or That This or That cards 10 m. Pairs Ss defend their preferences between two options.
(evaluate)

A WebQuest Wi-Fi connection, 15 m. Individual Ss organize a trip to London with the help of the

PC, worksheet internet. (create)

Reaching a consensus 10 m. Pairs Ss compare their plans and come to an
agreement. (analyze)

Presenting the travel plans Wi-Fi, projector, PC 10 m. Pairs Ss prepare a short summary of their travel plans
supported by ICT as a visual aid. (create)

Appendix L5c — This or That cards

THIS OR THAT THIS OR THAT

ihe beach - ihe mouniains adveniure - relax
a hoiel - an Airbnb pool - sea
a plane - a bus afrain - acar
city - naiure iravel alone - in a group
visii ihe UK - visii the US visit Ausiralia - visii Canada
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Appendix L5d — List of tasks to complete for the research

London trip = 3 nights

WHAT HOW MUCH

Pounds at the start

Transport

Accommodation

Oyster card

Attractions

Other (souvenirs, food)

Pounds left at the end

1} You were given 1000 euros to go on a trip to London with a classmate.
First, convert your euros to British pounds.

2) Now book a flight! Find out how much the flight is going to cost and write
down the times of arrival and departure. Rermemiber, flights during the
main season (June - August) will be quite expensive.

Go to: hittps:/ fwww.ryvanair.com/gbfen

3) Find accommaodation for 3 nights, read the reviews and write down the
name of the hatel/ Airbnb you like.
How much will it cost? Where is it situated?

4) To get around in London, you need a Travel card! Work out which ticket you
need and how much it will cost.
hittps:{ [www.visitbritainshop.com/gb/enflondon-visitor-oyster-card

5) It's time to decide what places you will visit in London
Use an online map to check the location of the attractions.
Use the suggestions or create your own.

PLACE YES/NO HOW MUCH IS IT?

London Eye

Tower of London

Emirates Cable Car

British Museum

National Gallery

Harry Potter Studios

71



Appendix L6a — SEP used for the design of Lesson 6

=

- simuluje interview se sportovcem s
neobvyklym osobnim z4Zitkem

Receptivni Fecové dovednosti
Zak
- rozumi podrobné&j§imu popisu
meésta ¢i venkova
- podle instrukci najde cil své cesty
- postihne hlavni body &teného
novinového ¢lanku popisujiciho
kontroverzni sportovni nebo
kulturni ¢innost
- vslySené reakci lidi na
kontroverzni akci postihne jejich
nazory
- pochopi hlavni myslenku, postihne
hlavni body novinového ¢lanku o
jednom ze zplisobii bydleni a
obzivy a vyhledé v ném specifické
informace

Produktivni ¥edové dovednosti
Zak
- podrobné, ale s b&Znou slovni
zéasobou popise prostredi venkova
nebo mésta
- Ustné a detailné popise cestu
k mistu, které zn4
- Ustné vyjadti svlij nazor na
kontroverzni akci a reaguje na
rlizné nazory ostatnich
pozorovateld
- sdéli sviij nazor k hlavni myslence
novinového ¢lanku o jednom ze
zplisobii bydleni a obzivy
- vytvoii jednoduchy blog o svém
prazdninovém pobytu &i vyleté

Interaktivni Felové dovednosti
Zak
- zeptd se na cestu a postihne
zékladni informace popisu
- zeptd se kamarada na jeho vztah
k béznym aspektiim bydlent,
zpiisobu Zivota a vztahti k lidem a
na podobné otazky odpovi

3. Mésto a venkov, pFedlozky pohybu,
sloZena slova

- Gramatika: pocitatelna a
nepoCitatelnd  podstatnd  jména,
Cleny, neurCitd zajmena, vyjadieni
mnozstvi

- Vyslovnost: ur¢ity ¢len ,,the”

- Prazdninovy blog

20
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Appendix L6b — Lesson plan for Lesson 6

LESSON PLAN 6

Class: Bachelor Thesis Date:

Level: B1

Time: 45 min

Overall aim: The students persuade their classmates to invest in a property with the help of a 5-minute-long interactive presentation.

Activity Material and aids Time Interaction Objectives
needed patterns

Odd One Out Odd One Out cards | 10 m. Pairs Ss select a word which does not belong to a group
of four and explain why. (analyse)

Presentations Projector, Wi-Fi, PC | 25 min. Pairs Ss role-play as real estate agents and try to
persuade potential investors to invest in their
property. (create)

Investments 5 minutes | Individual Ss choose a property they want to invest in and
mention the reasons why. (evaluate)

Questionnaire Wi-Fi, PC, 5 minutes | Individual Students rate the performances of their

questionnaire classmates through an online questionnaire.

(evaluate)

Appendix L6¢c — Odd one out cards

FIND THE

A e

AND EXPLAIN WHY

street - school - hospital- museum
town - city - village - country
pizzeria - restaurant - bar - church

south - east - far - west
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FIND THE

o v v

AND EXPLAIN WHY

supermarket - butcher's - bakery- clothes store

gallery - museum - art studio - kRiosk

church - cathedral - chapel - castle

lavenue - street - boulevard - sidewalk




Appendix L7a — SEP used for the design of Lesson 7,

—

- zamluvi a zakoupi si listky do kina
nebo na koncert

Mediaéni Fecové dovednosti
Zak
- napie strukturovanou struénou
kritiku na zhlédnuty film

Receptivni fecové dovednosti
Zak
- rozumi hlavnim bodtim
Jjednoduchého slySeného rozhovoru
v obchodé
- postihne hlavni bod &teného,
neforméalniho dopisu popisujiciho
osobni zazitek
- postihne hlavni informaci
vefejného hlaseni v nakupnim
stiedisku
- rozumi hlavnim bodiim &teného,
populdrné nauéného textu o historii
a soucasnosti znamého ndkupniho
centra
- najde specifické informace
v teném novinovém ¢&lanku o
prodeji neobvyklé véci po internetu
Produktivni Fe¢ové dovednosti
Z4k
- pojmenuje.béZné.typy.obchodii a co
se v nich prodava
- zepta se kamarada, jak dlouho n&co
trva
- ustn€ i pisemné popise podrobnéji
minulou udalost

Interaktivni Fe¢ové dovednosti
74k
- diskutuje s kamarddem o tom, jak
dlouho néco dé&la, vlastni, vi
- zepta se kamarada, co délava
v nakupné-zadbavném centru
nejrad€ji a na stejné otazky odpovi
- vymeni si s kamarddem nazory na
internetovy obchod

Mediadni Feéové dovednosti

| Zak

5..._Nakupovini, penize, _zvla§tni
prilezitosti, budovy, v obchodé

- Gramatika:  pfedpfitomny  ¢as,
minuly Cas vs. pfedpfitomny &as,
otazka ,,Jak dlouho?*

- Vyslovnest:&isla.v.cendch

- Formadlni dopis

20
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Appendix L7b — Lesson plan for Lesson 7

LESSON PLAN

Class: Bachelor Thesis Date: Time: 45 min
Level: B1

Overall aim: By the end of the lesson, the students have exchanged six pieces of information regarding an online shop during a spoken
interaction with their partner.

Activity Material and aids Time Interaction Objectives
needed patterns
Charades A smartphone, Wi-Fi | 10 m. Pairs Ss compose a definition of a particular kind of

shop without using the name of the shop. (create)

Information-gap A PC, Wi-Fi 15 m. Pairs Ss role-play as customers and customer service
connection worker to obtain missing information. (create)

Discussion: pros and cons of online 10 m. Groups Ss point out the pros and cons of online

shopping shopping. (analyse)

Posting a revies Wi-Fi connection, a 10 m. Individual Ss evaluate the experience they had with the
PC or a smartphone, customer service worker in a short review posted
LMS onto a forum in LMS. (evaluate)

. Rec R NAINSTALOVAT
X ; ec Room

75



76



