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ANNOTATION

This bachelor thesis deals with the topic of developing test taking strategies for students
taking Cambridge English: B2 First, Speaking exam. The theoretical part introduces the
Common European Framework of Reference for Languages (CEFR), which defines the
common reference levels and communicative language competences. Then, the skill of
speaking is briefly explored, together with a short introduction of the approaches to its
assessment by major awarding bodies, international and Czech. Finally, the theoretical part
discusses test taking strategies and their importance, focusing specifically on those suitable
for B2 First speaking exam. The main aim of the practical part is to conduct the research on
employing test taking strategies in a speaking exam by using a combination of a questionnaire
and focus groups. Based on the data, teaching materials are designed to develop students’ test

taking speaking strategies for B2 First, Speaking Paper.

KEYWORDS

Cambridge English B2 First, Common European Framework of Reference for Languages

(CEFR), speaking skills, assessment of speaking, oral exam, test taking strategies

ANOTACE

Tato bakalaiska prace se zabyva tématem rozvoje zkouskovych strategii u studenti
skladajicich ustni zkousku Cambridge English: B2 First. Teoreticka cast piedstavuje
Spolec¢ny evropsky referencni ramec pro jazyky, ktery definuje jednotlivé spolecné referencni
urovné a komunikacni jazykové kompetence. Dale je kratce prozkoumana dovednost mluventi,
spolu se struénym predstavenim piistupi  k hodnoceni této dovednosti hlavnimi
mezinarodnimi i ¢eskymi organizacemi. Na zavér jsou diskutovany testové strategie a jejich
dulezitost, se zamétenim konkrétné na ty, které jsou vhodné pro ustni zkousku B2 First.
Hlavnim cilem praktické ¢asti je provést vyzkum 0 vyuzivani testovych strategii pfi ustni
zkousce kombinaci dotazniku a ohniskovych skupin. Na zaklad¢ téchto udaji jsou vytvoreny

materialy k vyuce za ucelem osvojeni testovych strategii pro ustni ¢ast zkousky B2 First.



KLICOVA SLOVA

Cambridge English B2 First, Spole¢ny evropsky referen¢ni ramec pro jazyky, dovednosti

mluveni, hodnoceni mluveni, Ustni zkouska, testové strategie



CONTENTS

LIST OF TABLES AND SCHEMES.........ooo et 10
LIST OF ABBREVATIONS ...ttt e e 11
INTRODUGCTION .ottt ettt e et e st e e st e e e snb e e e snaeeensneeannneeanneeas 12
THEORETICAL PAR T .ttt e e e e et e e e nna e e e aaeeanaeeas 14
IO OSSR 14
1.1 GENEIAl OVEIVIBW ..ottt bbbt 14
1.2 Levels and COMPELEINCES ........ueiveerieiieiiieiesee e esie e e e ste et te e steesae e steeaeaneesnen 14
1.2.1 Common referenCe IEVEIS ......c..ooviiiiiiiee e 14
1.2.2 Communicative language COMPETENCES.......c.oerveriirrerieriirinieeeee e 15
2. Speaking SKill and ItS @SSESSIMENT .........ceiiiiiieieiie e 16
2.1 Theoretical background of SPEAKING .........ccereriiiiiiiiiiriee e 16
2.2 Assessing Speaking ability .......coocooiiiiiiieee 19
2.2.1 Organizations and eXaminatioNS ...........ccecveiieieeieeseeie e 20
2.2.1.1 CERMAT and School Leaving EXaminations...........ccccccovveviiveieeieene e 20
2.2.1.2 Trinity College London and Graded Examinations in Spoken English................ 21
2.2.1.3 Cambridge Assessment English and Cambridge English Qualifications............. 22
3. TeSt LAKING STIALEGIES ......eieeeieeieeieie ettt bbbttt 24
3.1 Productive skill test taking STrategies..........cueiereieririiirieeeeeee e, 26
3.1.1 Test taking strategies for SPEaKING..........ccvieririiiriierieee e, 26
3.2 Test taking strategies for B2 Fist Speaking Paper ..........c.ccooveiiiiienciininicceen, 27
3.2.1 Test taking strategies fOr Part 1 ..........cccocveiiiieiicic e 27
3.2.2 Test taking strategies fOr Part 2 ..........ccccoveveiieie e 27
3.2.3 Test taking strategies fOr Part 3 ..........c.coveiiiiiiieie e 28
3.2.4 Test taking strategies fOr Part 4 ............cccveveiieiiece e 29
4. Conclusion of the theoretical Part............ccccveiieie i e 29
R O N (O A I Y G USSR 31
5. AIm Of the PractiCal Part ... 31
5.1 RESEAICH QUESTION ....vviieiieie ettt bbbt 31
5.2 RESEAICH SAMPIE ... e 31
5.3 ReSearch MEtNOd...........ooiiiiiiie e e 32
5.3.1 QUESTIONNAITE .....ee e ettt et te e et e e e b e e e eba e e s abee e ebeeeebeeesnbeeeanreeenans 32

5.3.1.1 Data collection ProCeAUIE .......ccviiiie it 33



5.3.1.2 Data analysis MEtNOM ..........cccuoiiiiiiiiie e 33

5.3.2 FOCUS GIOUPS ...ttt b etk b bbbt nbe e 34
5.3.2.1 Data COlIeCtion ProCRAUIE ........ccueiviiiecieeie et 34
5.3.2.2 Data analysis MEthOd ...........ccceiieiiiieiece e 35
6. RESEAICN FINGINGS. .. .civieiecie ettt et esra e beaneenreas 35
6.1 Test taking strategies uUsed fOr Part L..........cccooveviiiieieeie e 35
6.2 Test taking strategies USed fOr Part 2. 37
6.3 Test taking strategies used fOr Part 3. 39
6.4 Test taking strategies USed fOr Part 4...........cocooeiiiiiiniiieeeeee e 43
7. Designing teaching MaterialS...........cvoiiiiiiieiiie e 44
8 O o] 1= o1 1= USSR 44
7.2 MALETTAL ONE ...ttt bbb es 45
7.3 MALETTAL TWO....cviiiiiieiieieie ettt ettt b bbb b es 51
7.4 MALETTAL THIBE....eiieieiieiieiee ettt bbbt 59
8. Final assessment and itS IMPIHCALIONS .........ccvvieiiiiiiiiiii e 66
CONGCLUSION . ..ottt ettt e e s et et e ntesteeneenaenaeneeneeneas 68
RESUME ..ottt 70
BIBLIOGRARPHY ..ottt et e e e e e e nne e e e nae e e e naeeanneas 76

APPENDICES ..o 80



LIST OF TABLES AND SCHEMES

Figure 1: The easiest part of the Speaking Paper in respondents’ VIEW ............cccccvevvirveienen.
Figure 2: The most challenging part of the Speaking Paper in respondents’ view .................

Figure 3: The importance of reaction to their partner’s suggestions in respondents’ view .....



LIST OF ABBREVATIONS

CEFR — Common European Framework of Reference for Languages
CERMAT — Centre on Measurement in Education

EFL — English as a Foreign Language

ELT — English Language Teaching

ESOL — English for Speakers of Other Languages

GESE — Graded Examinations in Spoken English

ISE — Integrated Skills in English

TTS — Test taking strategies



INTRODUCTION

English has undoubtedly become a global language. It is the prevailing language used in
various areas of our lives, for example trade and business, diplomacy, science, information
and communication technology, tourism, media, and education. English has also been
included in national curricula as a compulsory foreign language in many non-English
speaking countries worldwide and the ability to use the language is frequently tested by

various organizations.

Every year, a high number of students are preparing for English language exams, some of
which are compulsory, such as secondary school leaving examinations, and some of which
are optional, taken because learners of English aim to obtain a certificate that proves their
level of English language proficiency. All candidates wish to achieve the best test results they
can. Learners’ success in testing situations depends on several factors, such as the quality of
education, schools and teachers, learners’ motivation, teaching methods and learning styles,
as well as the pursuit of effective test taking strategies. Research conducted in the field of test
taking strategies has proved that the adoption of fruitful test taking strategies significantly

improves performance as well as contributes to higher scoring (e.g., Dodeen 2015).

Due to considerable impact of test taking strategies on the successful performance of a test
taker, this thesis aims to provide suggestions for developing test taking strategies suitable for
students taking English language exams, particularly Cambridge English: B2 First, speaking

exam.

A selection of B2 First is mainly given by the fact that Cambridge Assessment English, a part
of the University of Cambridge, is the world leader in offering qualifications for English
language learners with more than 4 million candidates taking their exams around the world
annually and B2 First is their most popular exam (Cambridge English Language Assessment

2019). The reason for choosing the speaking paper of this exam is that Thornbury (2005),
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among others, considers the language skill of speaking to be one of the most challenging

skills to teach and master.

The theoretical part provides a brief introduction of the Common European Framework of
Reference for Languages (CEFR), which defines the common reference levels and
communicative language competences. Then, the skill of speaking is briefly explored,
together with a short introduction of the approaches to its assessment by major awarding
bodies, international and Czech. Next, the theoretical part discusses test taking strategies and

their importance, focusing specifically on those suitable for B2 First speaking exam.

The practical part starts with identifying its main aim. Then, the methodology of the research
is explored. First, the research sample is described and subsequently, selected data collection
instruments, a questionnaire and focus groups, are introduced and justified. Secondly,
research findings are interpreted. Having analysed the data obtained in the research conducted
on using a variety of test taking strategies by students taking B2 First speaking exam, a set of
teaching materials is designed. These materials aim to help teachers improve their students’
performance in speaking exams by suggesting ways to develop their test taking strategies.

Finally, the concluding summary of research implications is provided.

13



THEORETICAL PART

1. CEFR

1.1 General overview

The Common European Framework of Reference for Languages (CEFR) has been created by
the Council of Europe. It provides common basis for curriculum development and planning
and therefore has become an invaluable tool for elaboration of language syllabuses,
examinations, and qualifications across Europe. Given standards are utilized not only by
professionals such as teachers, course designers, examining organizations, etc., but they also
help English language learners who can self-evaluate their learning efforts and see what
knowledge and skills they have mastered so far and then set further attainable goals in terms

of learning English (Council of Europe 2001).

The framework was launched in 2001 and subsequently, the CEFR Companion volume was
published in 2020 that provides the links and references to chapters of the 2001 edition of the
framework, which remains valid. To bring the CEFR closer to real-life language use, the 2020
Companion volume introduced new terminology and replaced the traditional model of four
skills of listening, speaking, reading, and writing. Currently, “[a]ctivities are presented under
four modes of communication: reception, production, interaction, and mediation” (Council of
Europe 2020, 33). In this thesis, the original term speaking is used referring to the qualitative
aspects of spoken language according to the CEFR, which specifically are range, accuracy,

fluency, interaction, coherence, and phonology (Council of Europe 2020).

1.2 Levels and competences

1.2.1 Common reference levels
The CEFR (2001) describes language ability on a scale consisting of six levels, from Al for
beginners to the highest level of C2. The reference levels are grouped in broader categories
from Basic User (Al & A2 levels) through Independent (B1 & B2 levels) to Proficient User,
which comprises C1 and C2 level (Council of Europe 2001). A new band of proficiency
labelled Pre-Al, particularly appropriate for young learners who have not fully reached the

Al level yet, was introduced in the updated Companion volume (Council of Europe 2020).

All six common reference levels are defined through independent illustrative “can do”

descriptors, which provide “examples of typical language use in a particular area”, as Council
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of Europe (2020, 41) states. It means that descriptors specify progressive mastery of each skill
as they characterize expected language ability at each level of the CEFR.

According to the Council of Europe (2020), “the main function of descriptors is to help align
curriculum, teaching and assessment” (Council of Europe 2020, 42). In other words, the
CEFR descriptors can also be used for developing assessment criteria to assess the quality of
English learners’ language use. Assessment of language skill of speaking is dealt with in

chapter two.

To summarize, the CEFR plays a key role in language learning, teaching and assessment
because it clearly defines international standards by giving detailed information about what
knowledge and skills EFL learners are expected to gain in order to use the language for

communication in an effective way.

1.2.2 Communicative language competences
The CEFR (Council of Europe 2001, 9) defines communicative language competences as
“those which empower a person to act using specifically linguistic means”. It means that
English learners need to develop these competences to use the language for communication.
The CEFR distinguishes three main components of communicative language competences,
which comprise of linguistic, sociolinguistic, and pragmatic competences (Council of Europe
2001, 13).

Linguistic competences are related to knowledge of the language as a system and ability to
use the language in communication, whereas sociolinguistic competences refer to language
use in a social context. The components of linguistic competences are general linguistic
range, vocabulary range, grammatical accuracy, vocabulary control, phonological control, and
orthographic control (Council of Europe 2020, 129). It means that linguistic competences
represent the knowledge in terms of vocabulary and word meaning, grammatical structures,
sound systems, such as pronunciation, intonation, etc., as well as a written form of language,
e.g., spelling. Therefore, gaining linguistic competences enables English language learners to

form well-structured sentences and utterances to convey a message.

On the other hand, sociolinguistic competences represented by sociolinguistic appropriateness
refer to aspects of politeness conventions that may vary according to cultural background,
different dialects and accents, and the level of formality, which is reflected in register
(Council of Europe 2020, 136-137).
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The concern of pragmatic competences, the final listed component of communicative
language competences, is actual language use in terms of organization, structure and
arrangement of messages known as discourse competence, the ability to use functional
language appropriately, termed functional competence, as well as design competence
represented by the principles of sequencing messages. The components of pragmatic
competence are flexibility, turn-taking, thematic development, coherence and cohesion,

propositional precision, and fluency (Council of Europe 2020, 137-142).

To conclude, it is crucial for English language learners to gain and develop a wide range of
skills and knowledge to use the language for communication. It includes not only language-
related knowledge, such as grammar, vocabulary, phonology, and discourse, but also
awareness of how to use linguistic means appropriately in different situations to reach their
communicative aims. Therefore, the components of communicative language competences

cannot be viewed individually and isolated from each other, but as a complex system.

2. Speaking skill and its assessment

It is a priority for many learners to improve their spoken-language proficiency. As mentioned
in chapter 1.1, speaking is one of the language skills. They are divided into two main groups
according to the use of language — productive skills represented by speaking and writing and
receptive skills represented by listening and reading. Even though all four language skills are
inseparable and practicing productive skills cannot be executed apart from receptive skills,
and vice versa, productive skills are thought to be more challenging to be mastered in English

as a foreign language.

ELT specialists (e.g., Ur 2012) are in full agreement that speaking is deemed to be the most
important skill. Goh and Burns (2012, ix) conclude that “learners often evaluate their success
in language learning, as well as effectiveness of their English course, on the basis of how well
they have improved in their spoken-language proficiency”. Therefore, mastery of a speaking

skill in a foreign language is believed to be a priority for many language learners.

2.1 Theoretical background of speaking

Thornbury (2005), among others, claims that speaking is one of the most difficult skills to
teach and master because of its distinctive features he examined. Brown and Yule (1983, 25)
concur that “[s]poken language production, learning to talk in the foreign language, is often
considered to be one of the most difficult aspects of language learning for the teacher to help
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the student with”. The reasons are specificities of spoken language which are discussed in this
part.

Thornbury (2005) defines essential elements of an authentic oral production in English which,
together with grammar and vocabulary, also include pronunciation dealing with aspects of
phonology and fluency. Pronunciation includes the components divided in two groups:
segmental and suprasegmental. Segmental features of pronunciation include individual sounds
and sounds in connected speech, whereas suprasegmental features represent word and
sentence stress, rhythm, and intonation. Fluency is not only the ability to speak fast, as speed
is not the only crucial factor, but also the ability to make pauses. The frequency of pauses and
their appropriate placement distinguishes a proficient speaker for a beginner speaker
(Thornbury 2005).

Harmer (2007) discusses paralinguistic features of spoken language that accompany formal
language systems, e.g., sounds. These features are related to the voice and its tone (vocal
paralinguistic features) and body (physical paralinguistic features), that involve body
language, such as gestures and postures, physical distance between speakers, and also facial
expression. These paralinguistic signals applied in face-to-face communication can contribute
significantly to a better conversation. To conclude, the role of paralinguistics in
communication can be neglected as it may change the message completely by adding

emphasis or shades of meaning to what people say.

However, they are not the only demands English language learners encounter in terms of
speaking as a skill. It is important to bear in mind that one of the most serious challenges
stems from its linearity, the fact that speaking takes place in real time (e.g., Thornbury 2005).
In other words, speech is produced at the same time as we speak, as the words are expressed.
“Speakers are trying to communicate ideas that listeners need to comprehend in real time, as
they are being spoken, and this means working within the parameters of the speakers and
listeners memory” (Luoma 2004, 12). Therefore, a decision what to say and how to say it, and
its understanding from listeners takes place simultaneously. This is closely connected to

another constraint of speaking, which is time pressure.

Bygate (1983), Goh and Burns (2012) and Thornbury (2005) find the time factor and
spontaneity to be another challenge for speakers. The reason is that speakers very often lack
in time to prepare as planning and production usually overlap, and an immediate reaction is

required or expected. “Under time pressure when speaking, language learners experience
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limited cognitive capacity for processing meaning and linguistic knowledge at the same time”
(Goh and Burns 2012, 42). Therefore, time pressure may affect spoken grammar and
vocabulary and lead to making more mistakes and not using the correct forms when speaking,
even though learners theoretically know the grammatical rules. Bygate supports this view and
states that “[i]n speech we make syntactic mistakes because we lose our place in the grammar
of our utterances. Mistakes are also made in both the message and wording” (Bygate 1987,
11). Therefore, it is necessary to use different means to compensate for the constraints such as

lack of planning time in order to facilitate oral production (Bygate 1987).

Another specificity of spoken language is the fact that it is mainly interactive which requires
speaking in turns (e.g., Bygate 1987). Yule and Brown (1983) and Thornbury (2005)
distinguish between interactional language which is primarily listener-oriented and
transactional language which is primarily message-oriented. Primary function of spoken
language is to establish and maintain social relationships, whereas transcactional spoken
language aims to convey information. Harmer (2007, 343) also adds that speakers of English
as a second language meet demands of being able to speak in “different genres and situations,
and they will have to be able to use a range of conversational and conversational repair

strategies. They will need to be able to survive in typical functional exchanges, too”.

According to Thornbury (2005, 1), speaking confidently “involves both a command of certain
skills and several different types of knowledge”. Thornbury (2005) suggest that the
knowledge comprises linguistic knowledge that includes knowledge of grammar, vocabulary,
phonology, functions, and discourse markers on the one hand, and extralinguistic knowledge
including sociocultural and topical background on the other hand. Thornbury agrees with
Bygate (1987, 3) who differentiates between “knowledge about a language, and skill in using
it”. According to Bygate (1985), learners not only need knowledge of grammar and
vocabulary, but they also need to apply their knowledge in practice, they need the skill, which
he divides in two categories: motor-receptive and interaction skills. As Bygate (1987, 5)
states, “[m]otor-receptive skills involve perceiving, recalling, and articulating in the correct
order of sounds and structures of the language”. Motor-receptive skills involve facilitation
and compensation, and they need to be adopted because they help learners to express
themselves as accurately as possible and compensate for drawbacks in oral production.
However, to achieve communication, motor-receptive skills need to be transferred to the
environment where the language is used. That is the reason why other skills, interaction skills,

are used. Bygate (1987, 6) concludes that interaction skills are essential for communication as
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they “involve making decisions about communication, such as: what to say, how to say it,
whether to develop it, in accordance with one’s intentions, while maintaining the desired
relations with others”. To summarize, what Thornbury and Bygate postulate is that linguistic
and extralinguistic knowledge of the language is practically performed by using the required
skills in various situations and under different circumstances and this enables speakers to
convey the message clearly, make themselves understood as well as respond to their

communication partner(s).

To conclude, speaking as a skill has some distinctive features that make it challenging for
English language learners to master and develop. There are more elements involved in
speaking, which combines knowledge, e.g., grammatical, lexical, and phonological and skills
in using this knowledge. These skills enable English language learners to produce speech and
manage turn-taking by using appropriate register and discourse in order to reach the
communication aim. Oral English production and interaction is not a single process of
producing the speech but a combination of different skills and knowledge of the language in

various contexts and situations and none of the elements can be neglected.

2.2 Assessing speaking ability

Assessment refers to any form of evaluating language users’ proficiency. Many distinctive
types of assessment have been listed, according to their function and form of obtaining
information about language learners’ knowledge, abilities, progress, or the level of

proficiency, e.g., language tests.

The CEFR, which serves as a resource for assessment, specifies tasks for a communicative
assessment in tests and examinations (Council of Europe 2001). Council of Europe (2001,
178) states that “valid assessment requires the sampling of a range of relevant types of
discourse”. Therefore, an adequate speaking test should have specific features according to
the CEFR (Council of Europe 2001). First, it should contain a spontaneous interactive stage,
which comprises a simulated conversation with the aim to warm up a test-taker, then an
informal discussion of topical issues and goal-oriented co-operation containing a task in
which candidates achieve consensus. There should also be a prepared stage focusing on
production represented by a description of test-takers academic field and plans (Council of
Europe 2001, 179). Both, oral production and oral interaction are assessed, focusing on
several qualitative aspects of spoken language use: range, accuracy, fluency, interaction,

coherence, and phonology, according to the CEFR (Council of Europe 2020, 183).
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As mentioned above, there are many types of assessment. Harmer (2007) and Ur (2012),
among others, differentiate between summative and formative assessment. Formative
assessment is designed to monitor and provide feedback with suggestion for future
improvement and involves tests carried out during a course, such as end-of-unit tests or
progress tests, whereas summative assessment is deemed to be more formal, giving only a
grade or mark, instead of feedback on the performance. This type of assessment mainly
focuses on summarising and concluding a particular period of learning. The Council of
Europe (2001, 186) makes it clear that formative assessment is “an ongoing process of
gathering information on the extent of learning, on strengths and weaknesses, which the
teacher can feed back into their course planning and the actual feedback they give learners.”
In contrast to it, summative assessment “sums up attainment at the end of course with a grade.
It is not necessarily proficiency assessment. Indeed, a lot of summative assessment is norm-
referenced, fixed-point, achievement assessment” (2001, 186). As the descriptions postulate,
while formative feedback helps learners to make progress and can be held in a form of
consultations or ongoing tests, summative assessment is a one-time evaluation or

measurement.

This part focuses on summative assessment of speaking ability because a wide range of
international exams or school leaving examinations belong to this group. Summative
assessment is primarily conducted by official external authorities, nationally or internationally
recognised, for example Cambridge Assessment English and Trinity College London, which
are international in scope, or Centre of Measurement in Education (CERMAT) operating in
the Czech Republic.

2.2.1 Organizations and examinations

2.2.1.1 CERMAT and School Leaving Examinations
Centre of Measurement in Education (CERMAT) is an organization directed by the Ministry
of Education, Youth and Sport that is responsible for preparation and implementation of a

reformed school leaving examination in the Czech Republic.

As of October 28, 2021, CERMAT’s Maturita website informed its readers that the objective
of school leaving examination in English, is to test all candidates’ language skills that refer to
B1 level of the CEFR.

As of October 28, 2021, Statnimaturita-anglictina’s website informed that the speaking exam

is held in front a panel of examiners. The speaking part lasts approximately 30 minutes, of
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which 15 minutes are dedicated to speaking and the remaining time to preparation. Oral exam
consists of four main parts, in which candidates demonstrate their level of spoken production
and interaction. The striking difference compared to the other discussed examinations is that
candidates are allowed to use a dictionary for the third part of preparation, and they are also

allowed to use their notes from the preparation stage in the actual exam.

As of October 28, 2021, CERMAT’s Maturita website, Catalogue of test requirements of the
common part of the school leaving examination, provided the readers with the following
information about the speaking paper: The exam begins with an interview task, in which a
candidate provides general personal information, a candidate answers examiners’ questions
related to general everyday topics that are listed in three main groups: personal and social life,
everyday life and the world around us. A presentation task is assessed in the second part,
represented by a photo description, a comparison of two photographs and providing
information on a given general topic. The third part focuses on a presentation of a topic drawn
from a selection of 20-30 specific topics (depending on a school type), with oral production
being assessed. The last part assesses student’s oral interaction with an examiner in a
negotiating task, which simulates a real-life situation. Communicative situations are set in the
context of different areas, such as personal, public, educational, and working. They discuss a
situation with the aim to reach a decision. A 3-minute dialog aims at reaching a decision

through making suggestions and discussing suggested alternatives.

To conclude, this exam evaluates communicative skills and language requirements of
candidates at B1 level of the CEFR. A variety of tasks and topics that are not related to each
other focus on all components of communicative competence. Each part of the exam
introduces a different task type aiming at different aspects of speaking ability, oral
production, and interaction. The tasks are an interview, a photo description and photos
comparison, a topic presentation, and a goal-oriented co-operative task. In summary,
knowledge and practical usage of lexis, language functions, grammatical rules as well as basic
of morphological and syntactical rules, as well as phonology in oral production and
interaction in terms of accuracy, appropriacy and fluency are assessed.

2.2.1.2 Trinity College London and Graded Examinations in Spoken
English
Trinity College London is an international exam organization and independent education

charity, which provides assessment of English language in various countries worldwide.
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As of October 28, 2021, GESE’s page of Trinity College stated that Graded Examinations in
Spoken English (GESE) are internationally recognised exams for Speakers of Other
Languages (ESOL). Speaking is one of the tested skills, together with listening. There are 12
grades of GESE qualifications that reflect 6 levels of the CEFR, from pre-Al to C2. The
grades are divided into 4 stages of proficiency, from Initial, through Elementary and
Intermediate to Advanced.

As of October 28, 2021, Trinity College’s GESE page informed the readers that the objective
of GESE exams is to test candidate’s communicative skills demonstrated in authentic
dialogues and by using some prompts. The speaking exam is taken in a one-to-one form, and
it varies in length and demands according to the stage, starting from 5-7 minutes and
consisting of conversation for Initial stage to 25 minutes for Advanced stage, at which
candidates demonstrate the ability to use the communicative skills in four tasks. They
simulate real-life communication with the aim to provide information, share ideas and
opinions as well as discuss some topical issues. The first listed phase, Conversation,
represents an authentic exchange of views and ideas on two topics selected by an examiner. In
the Topic phase, candidates discuss a topic of their choice and personal interest, which they
prepare in advance by presenting facts and opinions and from grade 8 also explaining
viewpoints. The Interactive phase is directed by a candidate who takes initiative and control
over the phase, during which information and opinions are exchanged. To sum up, the tasks to
be assessed comprise a conversation, which differs from an interview in form, a topic

presentation, a topic discussion, and an interactive task.

To summarize, linguistic knowledge of language functions, grammar, lexis and phonology in
oral production and interaction in terms of accuracy, appropriacy and fluency is assessed.
Assessment also focuses on the ability to maintain and control the interaction with an

examiner independently and actively.

2.2.1.3 Cambridge Assessment English and Cambridge English
Quialifications
Cambridge Assessment English is a part of the University of Cambridge. This institution
organises internationally recognised exams and tests generally called Cambridge English
Qualifications. To guarantee reliability and validity of Cambridge English Qualifications, all
four language skills are tested: reading, writing, listening, and speaking (Cambridge
Assessment English 2019).

22



As of October 28, 2021, Cambridge English Qualifications’ page of Cambridge English
informed its readers that speaking tests vary in length and demands according to levels and
most of them are taken in pairs with another candidate, apart from those for young learners,
which are taken individually. Speaking tests last from 8-10 to 16 minutes and consist of 2, 3
or 4 parts, depending on the Cambridge English Qualification, which reflect the common
reference level according to the CEFR. Oral production as well as interaction are assessed as
test takers demonstrate their spoken language proficiency in authentic situations, in which
they talk on their own, with an examiner and the other candidate. The speaking tests, apart
from those designed for young learners, comprise an interview with an interlocutor and a
discussion between candidates. Speaking exams at higher levels also consist of long-turn and

collaborative tasks.

Candidates are assessed on their individual performance only, with no respect to the co-
candidate’s level of oral proficiency. There are two sets of assessment criteria. Apart from
global achievement, which is the first criterion, the following areas of oral performance are
assessed: grammar and vocabulary, discourse management, pronunciation, and interactive
communication (Cambridge Assessment English 2019). Engagement in conversation or
discussion is characterized by interactive communication, which comprises turn-taking
conventions, initiating interaction by asking questions or giving suggestions, and responding

to a speaking partner adequately (Burgess & Head 2005).

As of October 28, 2021, Cambridge English Qualifications’ page of Cambridge English
provided the following information about speaking tests that always begins with an interview
task, in which candidates get the opportunity to give information about themselves as they
answer the interlocutor’s questions focusing on general interactional and social language. Oral
production in a larger unit of discourse is assessed in a presentation task, whose aim is to
describe, compare, speculate, and express opinions as candidates talk individually, usually
about a photograph or a set of photographs. The next part of the speaking test, represented by
a collaborative task where students take part in a discussion with another candidate, focuses
not only on sustaining an interaction, but also on exchanging ideas, expressing and justifying
opinions, making and responding to suggestions by agreeing or disagreeing, discussing other
alternatives, evaluating as well as coming to a final decision. The final part, a discussion,

focuses on expressing and justifying opinions, agreeing and disagreeing, and speculating.
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To summarize, candidates are awarded marks on their individual performance by applying
descriptors from the assessment scales. The components of linguistic competences, which are
evaluated, are vocabulary range and control, grammatical accuracy, and phonological control.
Both features of pronunciation, segmental and suprasegmental, are assessed. Sociolinguistic
and pragmatic competences are also assessed, by applying discourse management and

interactive communication descriptors.

3. Test taking strategies

It is the aim of test takers, people who take a test or examination, to achieve the best test
results they can. For this reason, they implement test taking strategies (further referred to as
TTS), which help them improve their exam performance as well as maximize scoring. A
positive effect on test performance and higher scores was confirmed by a number of academic
studies (e.g., Amer 1993; Bicgk 2013). The studies also suggest that students who pursue TTS
reduce their level of test anxiety that normally interferes with the ability to perform well in
tests (e.g., Dodeen 2015).

Dodeen (2015, 108) asserts test taking strategies as “cognitive abilities to deal with any
testing situation in appropriate manner and to know what to do during tests.”. Cohen (2011,
305) perceives test taking strategies as “consciously-selected processes that the respondents
use for dealing with both the language issues and the item-response demands in the test-taking
tasks at hand”. Cohen (2011) also explains that TTS is an umbrella term covering different
kinds of strategies used by test takers as he classifies them into three main categories:
language learner strategies, test-management strategies and test-wiseness strategies. The first
category is related to the linguistic aspect represented by language skills of reading, writing,
listening and speaking together with vocabulary and grammar, while the latter strategies are
determined by knowing test formats and skills to respond to test tasks. They do not primarily
rely on language proficiency (Cohen 2011, 305-306). To summarize, TTS are intentional
mental processes that test takers go through to deal with various task types in testing
situations. Test taking strategies involve deliberate actions and thoughts that help test takers
handle test tasks in a meaningful way as well as knowledge about test format and skill in
completing different tasks. Test-wiseness strategies are independent of learner’s language

ability.

In general, TTS can be classified according to different aspects, for example language skills,

task type, question-type, or time of using them in relation to the allotted test time
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(Mohammed 2021). Division according to stages, in which TTS are adopted, whether before,
during or after answering the test questions are discussed in the next paragraphs, specifically

pre-test, during-test, and after-test TTS.

Dodeen (2015, 108) postulates that “one of the most important test-taking strategies is to
know how to study and to prepare well for the test.”” Mohammed (2021) points out that apart
from preparation in class, test takers should create a systematic plan of revising. Furthermore,
it is vital to be familiar with test format (e.g., Rozakis 2003) because knowing what to expect
in the exam makes test takers feel more confident and relaxed. Other strategies before the start
of answering the test include for example reading or listening to instructions carefully to
avoid confusion, surveying all questions before responding and budgeting time as the amount
of time spent on questions may be affected by the number of points awarded per answer
(Rozakis 2003).

Rozakis (2003), Cohen (2006) and other ELT specialists find the following strategies used
during the test to be successful: effective time management and utilizing allotted time limit
wisely to avoid making careless errors, underlying key words in questions, answering easier
questions first and then figuring out more difficult ones, eliminating wrong options and
distractors, paraphrasing, and others. Test takers should also bear in mind that no answer is

left blank unless there is a penalty for an incorrect answer (e.g., Rozakis 2003).

Careful checking and after-test review of answers in terms of content and language, for
example spelling and grammatical mistakes, including avoidance of last-minute changes are

examples of TTS used after answering the test (e.g., Rozakis 2003).

Test takers use different strategies for different purposes. Cohen (2011) admits that the same
strategy proved to be effective in one test does not necessarily guarantee success if it is used
in another test. Therefore, it is necessary to choose a different set of strategies depending on
testing formats, task demands and test takers’ language proficiency.

To summarize, test taking strategies undoubtedly play a very important role in English
language learning, teaching and assessment as they help examinees improve their
performance and obtain higher scores on tests and consequently, reduce high levels of stress
that test takers experience. Therefore, different kinds of TTS used before, during and after the
test should be taught to students, who then consider what specific strategies they employ in

test situations to achieve success.
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3.1 Productive skill test taking strategies

As mentioned above, test takers need to employ different TTS depending on a test type. TTS
for productive skills are not the same as for reading or listening comprehension, nor multiple-
choice test strategies, for example. This section focuses on productive skills test taking
strategies, particularly for speaking.

3.1.1 Test taking strategies for speaking
EFL exam candidates who adopt test taking strategies for speaking effectively can benefit

from them when undertaking various tasks in speaking exams.

First of all, test takers should have full awareness about the speaking test format and structure
as well as the type of questions they face in each speaking task, which gives them an
opportunity to prepare fully for each part of the paper by practicing in simulated speaking
tasks. This, however, does not mean memorising answers or preparing fixed answers
beforehand as they may sound unnatural or might be illogical to the given questions (Harrison
2014).

Secondly, in order to make a strong impression, test takers focus not only on linguistic
features of complex answers they deliver, but also on physical paralinguistic features of
language, such as tone of voice, facial expression and gestures accompanying utterances. Test
takers should bear in mind that paralinguistic signals play an important role in verbal
communication, because body language, proximity and posture convey meaning, too and their
aim is to send a positive message to their speaking partners (Harmer 2007). In other words, it
is vital not only to make a good impression on the examiner by confident initial presentation,
but also on another candidate by keeping an eye contact and generally positive body

language.

During the exam, it is vital to listen to questions carefully and ask for repetition to avoid
misunderstanding (Brook-Hart 2014) and consequently fully answer the questions, so that all
the information expected to be given is covered. ELT specialists are in full agreement that
answers should be developed by adding more detail or giving specific examples, reasons or
opinions (e.g., Bell and Thomas 2014).

Finally, test takers should monitor what they say to balance fluency and accuracy, show a
wide range of vocabulary in appropriate and complex sentence structures including discourse

markers to make the talk attractive. Bell and Thomas (2014) suggest using compensation
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strategies to check understanding, correct oneself, paraphrase by using different words to
express themselves, and give themselves time to think.

To summarize, to succeed in speaking tests, test takers should not only focus on linguistic
features and use a wide range of language but also on paralinguistic features of the language.
Compensation strategies help them to compensate for potential restrictions. Careful listening
to the examiner and the partner is a prerequisite for a successful interaction, together with

turn-taking skills.

3.2 Test taking strategies for B2 Fist Speaking Paper

The Speaking Paper consists of four parts with strictly given timing, each of which focuses on
different aspects of oral production and interaction that therefore requires specific test taking
strategies.

3.2.1 Test taking strategies for Part 1
Apart from comforting test takers, the main aim of the initial part, called Interview, is a
general interaction in a form of a social and personal conversation as each candidate
individually responds to everyday life related questions on familiar topics that an interlocutor
asks, for example about their home and family, habits and routines, education and work,
entertainment, etc. (Burgess & Head 2005).

The effective test taking strategies for this part are practicing answering questions about
candidate’s life, interests, experiences, plans, etc. with a partner and practicing how to
develop them by giving examples or reasons (Harrison 2004). This is beneficial for several
reasons. Firstly, they practise talking about various areas of their life and giving some
personal information in an extended way and secondly, they become more skilled at
interacting with an interlocutor and responding to their questions openly, adding interesting
information when necessary. However, Harrison (2014), Brook-Hart (2014) and other ELT
specialists warn against preparing fixed answers beforehand for several reasons. Apart from
not being natural, this strategy leads to losing marks as examiners recognize memorized

answers.

3.2.2 Test taking strategies for Part 2
In this part, called Long turn, each candidate has an opportunity to talk individually for 1
minute without interruption in a presentation type of task with a visual prompt. As Burgess &
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Head (2005, 101) postulate, this task is “intended to show the candidate’s ability to speak at
length and in appropriately fluent and coherent manner”.

Before comparing a set of two photographs, a candidate should listen to the instructions
carefully as well as pay attention to the question stated above the photographs as this question
must be answered while talking about the photographs. As test takers are expected to use
appropriate vocabulary with correct phrases and grammatical structures to briefly introduce
the pictures and then compare the photographs, as well as speculate while expressing ideas
connected to the image, Harrison (2014) suggests organising their thoughts before the talk.
Apart from having practised useful language for contrasting to talk about similarities and
differences between the photos and speculation about the photos, test takers are recommended
to monitor what and how they are saying and paraphrase, if necessary, not to waste the
allotted time struggling and finding appropriate words. Therefore, it is advisable to keep calm
and avoid talking too fast (Harrison 2014), which may negatively affect their fluency and
accuracy. In order to estimate the length of the talk and to be able to maintain the flow for a

full minute, test takers should practise with a stopwatch or record themselves.

The other candidate, who is not involved in a long turn, is then invited to respond to an
additional topic-related question to express preference (Cambridge Assessment English
2019). Candidates should practise using correct phrases for expressing likes and dislikes,

preferences, as well as talking about life experience, etc. (Harrison 2014).

3.2.3 Test taking strategies for Part 3
Collaborative task representing Part 3 is a negotiation task, in which candidates are given the
opportunity to show “their ability to demonstrate awareness of other points of view and

negotiating skills in the tested language” (Burgess & Head 2005, 102).

As test takers are expected to use appropriate functional language to make suggestions, ask
for opinion and suggestions, agree and disagree, and give reasons, it is vital to practise a wide
range of different expressions not to repeat the same phrases (Harrison 2014). Bell and
Thomas (2014) stress the importance of turn-taking skills, avoidance of dominating the
discussion by expressing own ideas only but engaging a partner in the conversation. A
successful candidate maintains the flow of the discussion for the full time allotted by using
appropriate structures and expressions, gives opinions, involves a partner in the talk, listens
and reacts to him or her with interest, and speaks for approximately the same amount of time
as the other candidate (Brook-Hart 2014).
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3.2.4 Test taking strategies for Part 4
The last part, Discussion, relates to the topic in the collaborative task. Burgess & Head (2005,
103) concur that besides the last opportunity given the candidates to “present their speaking
abilities at their best”, this is “the most complex of the four task types — candidates are
expected to be able to articulate opinions and beliefs”.

As candidates are expected to discuss topic-related issues more in depth by expressing and
justifying their opinions (Cambridge Assessment English 2019), they need to use appropriate
language for agreeing, disagreeing and reasoning without repetition of the same phrases. They
should also practise how to express the feelings, give opinions as well as extend their answers
where appropriate by giving reasons, explanations, or examples to provide balanced answers
and express their ideas confidently (e.g., Brook-Hart 2014). Bell and Thomas (2014) suggest
responding to a partner, asking him or her questions, and making subsequent comments on
partner’s opinions to make the discussion more interactive. However, they should bear in
mind that even in case of taking the initiative, they should not tend to dominate the

discussion.

4. Conclusion of the theoretical part

The first chapter of the thesis introduces the CEFR as a crucial document in language
learning, teaching and assessment which becomes the basis for national curricular documents.
It also explores the reference levels and communicative language competences defined by this

European framework.

The second chapter discusses speaking as a skill and its characteristic features. It also deals
with assessment of speaking ability, paying particular attention to summative assessment by
major awarding bodies operating both, nationally and internationally. A brief overview of
speaking exams by the Czech CERMAT and internationally recognized Trinity College
London and Cambridge Assessment English is provided. Their selection is given by the fact
that CERMAT is the organization responsible for implementation of the Czech school leaving
exam in English and Trinity College London as well as Cambridge Assessment English

represent major awarding bodies operating worldwide.

Finally, the third chapter of the theoretical part concentrates on the role of test taking
strategies in various testing situations and suggests strategies that test takers use. As the thesis
focuses on developing test taking strategies for speaking, this chapter also deals with

productive test taking strategies for speaking. First, they are discussed in general and
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subsequently, they are explored in greater detail in connection to each part of the speaking
paper of Cambridge English: B2 First to provide the basis for the practical part of the thesis.
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PRACTICAL PART

5. Aim of the practical part

The main objective of the practical part is to conduct research focusing on employing test
taking strategies, generally discussed in the theoretical part, in the speaking exam B2 First.
The research is conducted by using a combination of self-administrated questionnaire and
focus groups, whose selection is justified in this chapter. Based on the collected data, teaching
materials are designed to develop students’ test taking strategies for the Speaking Paper of
Cambridge English: B2 First. Ready-to-use materials are proposed for teachers, who may use
in class them with the aim to help their students develop their test taking strategies for the

above mentioned examination.

5.1 Research question

Svatitek, Sedova et al. point out (2014, 69) that research questions “perform two basic
functions: they help to focus research so that it provides results in line with the set aims, and
they also show the way how to conduct the research”. As research questions are syntactically

interrogative, | have formed the following main and two additional questions:

e Which test taking strategies do candidates use and find effective in the Speaking Paper
of B2 First?

e How do the strategies differ in the various parts of the exam?
e Are candidates aware of the appropriate strategies for each part?

5.2 Research sample

The sample for the purpose of this research comprises a deliberately selected sample of
fourteen EFL students with solid background knowledge of Cambridge English
Qualifications. Most of them (86%) have previous experience with Cambridge exams at
different levels of the CEFR, the vast majority of whom have obtained a B1 Preliminary
qualification (83%). All the participants have a good grasp of Cambridge English: B2 First
exam format and requirements as they are all attending exam preparation language courses
with the intention of taking B2 First examination this academic year. All of them have done
some B2 First mock tests and watched a video of candidates taking the Speaking test released

by Cambridge Assessment English. The students, aged 18 to 33, participated in the research
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conducted in November and December 2021 voluntarily. All of them are Czech native
speakers and in terms of gender, six (43%) are female and eight (57%) are male.

As stated above, this research sample was selected deliberately. Chraska (2016) describes
deliberate sampling as a method in which research participants are selected on the basis of
researcher’s judgement without applying a change. Deliberate sampling is in line with
research specialists’ opinion (e.g., Miovsky 2006) who say that the specific feature or status
of a respondent becomes the sampling criterium in the sampling process. Miovsky (2006,
135) concludes that only individuals who meet the criteria and are willing to participate, are
selected. The selective criterion here, which also influences the size of the sample, is taking

B2 First this academic year with the goal of passing it with the best possible results.

5.3 Research method

Gavora (2000, 70) defines research method as a used procedure, whose typical features,
validity and reliability, need to be maintained. Several research methods have been listed in
two main types of research, quantitative, represented by figures and qualitative, represented

by words.

To answer the research questions, empirical research is applied in the practical part of the
thesis, using mainly qualitative and partly quantitative data collection instruments. Having
studied relevant sources, a combination of a self-report questionnaire and focus groups is

selected for the reasons justified in the following paragraphs.

5.3.1 Questionnaire
The first research method used in the practical part is a questionnaire. According to Gavora
(2000), a questionnaire is one of the most frequent quantitative research methods of acquiring
written answers to written questions, which are divided according to the degree of openness to
closed, semi-closed and open questions (Gavora 2000, 102).

Pilot testing was conducted before a distribution of the questionnaire as it is highly
recommended by research specialists (e.g., Chraska 2016) to ensure that a questionnaire
contains questions, which are clear and easy to follow, and potential misleading of
respondents is avoided. Pilot testing, which involved two students, resulted in a slight
adjustment of a questionnaire in terms of reformulating some questions to avoid

metalanguage, which was found unclear and therefore caused misunderstanding.
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5.3.1.1 Data collection procedure

The questionnaire for the purpose of this research contains thirteen, mostly open questions,
three questions are closed, one is semi-closed, and one question with the Likert-type scale
rating. This scale uses a statement and a rated scale for respondents to specify their level of
agreement or disagreement (Gavora 2000, 92). While closed questions require yes/no
answers, open questions do not provide alternatives and need a great deal of respondents’
concentration. Semi-closed questions are assumed as combination of the previous types as
they offer alternative answers and then explanation or clarification is expected (Gavora 2000,
104). Inclusion of different types of questions was considered when designing the
questionnaire because Gavora (2000) suggests that some questions are closed or semi-closed
to avoid stereotype and to maintain the respondents’ attention high. He (Gavora 2000) also
recommends that a questionnaire sent by mail should be shorter as answering should not last
longer than 15 minutes. Therefore, the questionnaire does not exceed one page.

In terms of administration, the questionnaire with instructions on how to complete it was sent
to direct e-mail addresses in November 2021 and returned by the same means within 10 days
on average. The response rate, which represents the ratio of distributed to responded and
subsequently returned questionnaires, is 87% as 16 respondents initially obtained the

guestionnaire.
The questionnaire sample is available in Appendix A of the thesis.

5.3.1.2 Data analysis method
Each question type is measured and analysed differently by using various tools, which are

specified further.

Quantitatively oriented research questions are processed by using mathematical-statistical
procedure. Chraska (2016) suggests grouping metrical data and creating tables, a tool used for
analysing closed questions in the questionnaire, which aim to find frequency of a
phenomenon. In the questionnaire, closed questions are number 6, 7 and 13 and question 11 is

semi-closed. Number 10 is a Likert scale question.

On the other hand, open questions are considered to be qualitatively oriented questions. In the
questionnaire, open questions are number 1, 2, 3, 4, 5, 8, 9 and 12. Gavora (2000) finds
striking similarities between a non-structured interview with freedom of responses and an oral

questionnaire. Therefore, an instrument used for analysing open questions in the questionnaire
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does not differ from analysing a non-structured interview. Gavora (2000) suggests coding to
group answers in broader categories and subsequently dividing them in smaller units.
Miovsky (2006, 219) defines coding as “assigning keywords or symbols to parts of the text to
allow easier and faster work with those parts and to easily work with larger meanings through
codes at any time”. In other words, a qualitative instrument of coding answers to open

questions is used as they are deemed to be a written interview.

5.3.2 Focus groups
Focus groups are considered (e.g., Miovsky 2006) to be one of the most progressive
qualitative methods in which the data is obtained by employing a group interaction. Miovsky
(2006, 175) highlights one of the greatest benefits of this research method, which is the
support of spontaneity and immediate reaction of the respondents. The researcher is enabled
to observe and understand how a group forms and changes an opinion on the given topic.

5.3.2.1 Data collection procedure
The goal of focus groups in this research is to provide an alternative source of information
besides another research method, a self-report questionnaire. The reason is to have greater
insight and better understanding of students’ views. Miovsky (2006) concludes that in case of
combining focus groups with other quantitative methods, two or three focus groups are
sufficient. Research specialists (e.g., Chraska 2016) agree that focus groups should consist of
six to ten respondents maximum to provide sufficient scope for each respondent to express

their opinions and avoid feeling of extreme pressure on each respondent at the same time.

Therefore, two focus groups are created, one consisting of nine respondents who have taken
B1 Preliminary (PET) and the other group comprising five students with B2 First mock tests

experience.

Miovsky (2006, 177) divides focus groups into three main categories, based on their
structuring rate to non-structured, semi-structured and structured with each category having
its advantages and disadvantages. Having studied relevant resources, semi-structured focus
groups were selected. Miovsky (2006) suggests using this type of focus groups if researchers
wish to provide enough scope for respondents to express their opinions while enabling the
moderator to adjust the discussion according to the actual situation to make sure that relevant
answers to all important questions are obtained. In this research, the questions asked in the
focus group discussions stem from the questionnaire with the aim to gain a considerable

insight into the strategies used by the students.
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In terms of organization, virtual environment is deemed to be the most efficient way for focus
groups to take place due to COVID-19 epidemic prevention measures, specifically the Zoom
platform. All the students agreed with their responses being anonymously analysed and
interpreted. The meetings lasted 40 and 50 minutes and after overcoming the initial
embarrassment of the participants by introducing themselves, they all showed willingness and
openness to share their thoughts.

5.3.2.2 Data analysis method
Transcribed data collected in the focus groups are then analysed by categorizing, coding, and
classification. Chraska (2016, 171) concludes that classification is the procedure which helps
to identify the number of respondents sharing one or more common features. The method
used for analysing data obtained in focus groups is similar to the instrument for analysing an
open-question questionnaire (Chraska 2016), as described in section 5.3.1.2.

6. Research findings

As the two above mentioned research methods are used in a combination, the findings are
interpreted together. Each subchapter of this section deals with answering the research
questions in relation to the particular part of the speaking exam. Each subchapter discusses
the TTS according to the stages, when they are used, whether before or during the speaking

exam.

6.1 Test taking strategies used for Part 1

The vast majority of respondents (86%) find Speaking Part 1 the easiest as shown in the
following graph. The reason for Part 1 being considered the least problematic is tightly
connected with question types and used test taking strategies. There are two test taking
strategies employed by the students before this speaking part and four TTS are used during

the exam.
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Which part of the Speaking exam do you
personally consider the easiest?

14
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2 1 1
0
0 — —
Part 1 Part 2 Part 3 Part 4

Fig. 1. The easiest part of the Speaking Paper in respondents’ view

The most common strategy they find efficient and intentionally employ, is spending a lot of
time practicing answers before the exam. They feel more confident about succeeding in this
part when they know what type of questions they may expect and consequently, do not find it
difficult to talk about one’s life and other related topics (‘for this part you can prepare more

easily than for the others’).

Listening to podcasts or songs in English prior to the speaking exam to get more concentrated
and “start thinking in English” proved to be a very effective strategy that helps them

overcome initial anxiety as they feel rather stressed before the Speaking Paper.

Even though the initial part of the speaking exam is deemed to be a pleasant conversation
with an examiner, they can hardly manage without the following deliberately used strategies

during the exam:

e being and sounding natural (‘be self-confident but not arrogant’, ¢ don’t be afraid of
talking’)

e using complex structures and advanced expressions to balance fluency and accuracy

(‘use advanced vocab and phrases, grammatically correct”)

e extending their answers by giving additional information (‘don’t be brief’, ‘examiner’s

questions aren’t hard, you just need to carry on talking until they stop you’)

e giving interesting answers
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To express oneself in longer sentences consisting of more clauses, they use a variety of
linkers, to name some of most used: and, but, however, because, as, for example, like, also,
although, etc. Some students tend to extend their answers by using a variety of adjectives,

adverbs as well as relative pronouns, as revealed in the focus groups.

A slight discrepancy occurs in terms of memorising answers beforehand. Even though the
majority of respondents (71%) prefer practicing answers to sample questions from various
categories (‘You can prepare your answers before the exam, but I don’t mean you should
learn them like a poem.’), a minority of students (29%), mostly without a B1 certificate,
confided memorizing answers and/or phrases beforehand (‘I find it helpful to memorise them
[answers].”) The reason for this strategy is that it helps them to speak fluently and confidently,
without unnecessary mistakes and moreover, they avoid situations, in which they “get stuck”
or “run out of ideas”. However, even these students admit that it is important to answer

examiner’s questions naturally and not use prepared answers under any circumstances.

To summarize, the respondents are in full agreement that test taking strategies they actively
use for this speaking part help improve their performance. The strategies they use before the
exam include practicing extended answers to model questions and listening to podcasts in
English. Then, the strategies employed during the exam are mainly connected to linguistic
competences concerning grammar, vocabulary and phonology, as well as sociolinguistic
competences in terms of register. Test-awareness TTS also proved to be efficient as students
feel more confident when they know what type of questions they can expect.

6.2 Test taking strategies used for Part 2
Some respondents (29%) find this exam part challenging and one respondent (1%) finds it

“enjoyable” as found out in the questionnaire and the focus group discussions.

The reason for Part 2 being found challenging stems from feeling time pressure and suffering
from anxiety over organising ideas well enough to answer the question fully and manage to
compare the photos relevantly and speculate about them. Half of the students finding this task
difficult own it to the speculation, as they are “not good at speculating about things hidden
‘behind’ the picture”. On the other hand, the enjoyment stems from the opportunity to employ

one’s OWn imagination.

The respondents are in full agreement that a very important TTS is to be aware of the
requirements and keep practicing this task in conformity with them. Most of the respondents
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rely on practice in class with the time allotted being measured by a teacher or peers. 29% of
the respondents also practise at home, where they record themselves or use a stop-watch.

e ‘At home, | sometimes set the timer to see what it is like to talk for a minute.’

e ‘| record myself on my mobile phone when | do it [this task] at home. Then I listen to

it and take notes about the mistakes | made.’

All the students agree that a question stated above the photos helps them feel more relaxed as
they can visually perceive the given task. However, a visual perception proved to be more

subconscious than a deliberate TTS used during this speaking part.

The respondents, especially those who have taken B1 Preliminary, admit that they need to
concentrate more on not starting to describe the photos in detail. To avoid the act of
describing the photographs, the strategy of useful language to contrast photos and speculate
about them is used. Although some respondents have no B1 Preliminary qualification, they
are also aware of the strategy of using appropriate language structures during answering the

task and intentionally use it.
e “To talk about pictures is not a problem, I use the phrases.’

The students show considerable knowledge of a range of phrases and expressions as they aim
to avoid their repetition. To compare and contrast the photos, they named expressions, such as
in both pictures, while, whereas, unlike, on the other hand, another difference is that, etc.
Examples of used phrases for speculation expressed by the respondents are probably,

perhaps, could be, might be, seem to be, look, look like, I think, I guess, etc.

Most respondents (71%) also acknowledge using the strategy of comparing both of the photos
at the same time as they aim to avoid potential problems with the lack of time supposing they
talk about one photograph and then the other one. Most of the students (57%) also
intentionally employ the strategy of introducing the differences and similarities first and then

they continue by answering the question related to the photographs.

e ‘It really helps me when | know how to start because 1'm not so nervous then. That’s

why | always start with ‘both photos show...’.”’

Another vital strategy used by the students for this exam part is organising ideas beforehand,
even though only half of them admits using it, despite being aware of its importance. On the
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other hand, they are in full agreement that compensation for inaccuracy in their oral
production is important and do not hesitate to correct themselves or paraphrase.

e ‘Before I start talking, | look at the photos quickly to see what they have or don’t have

in common and make a quick plan in my head what | can say.’
e ‘IfIdon’t know a word, | try to use different words or describe it.’
e ‘I correct myself if I hear myself saying a mistake.’

To summarize, the participants show that they are conscious of the importance of
considerable practice and using the appropriate vocabulary and a range of structures for
comparing, contrasting and speculating to avoid repetition of the same words. This strategy is
considered one of the most important, together with the strategy of talking about photographs
in a complex way, as revealed in the focus group. They are also aware of compensation
strategies to compensate for drawbacks in oral production. The strategy of organising ideas
before the talk is not widely implemented, nor the strategy of estimating one-minute talk,
which causes situations in which students find themselves silent for the remaining seconds.
The strategy they use subconsciously and therefore are not aware of, is observing the question

stated above the photographs.

6.3 Test taking strategies used for Part 3
Most of the respondents (64%) consider Part 3 as the most challenging to master as shown in
the graph below. On the contrary, one respondent (1%) finds this part the easiest because of

the pleasure in interactive communication in general.
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Which part of the Speaking exam do you
personally consider the most challenging?

10 9

1

Part 1 Part 2 Part 3 Part 4

0

Fig. 2. The most challenging part of the Speaking Paper in respondents’ view

Seeing this part as the most difficult is predominantly caused by the task being interactive,
and the respondents find oral interaction really challenging, as the focus groups revealed. It is
partly given by the fact that young people generally have issues with oral communication on
more complex topics as they lack ideas, which was revealed in the focus group discussions (‘I
don’t often know what to say even in Czech’). This opinion was mainly shared by the
respondents at the age of 18 and 19, in other words secondary and grammar school students
(64%), but also some older respondents as well. Also, while concentrating on ideas, grammar
and vocabulary often suffer, of which they are aware (‘1 make more mistakes and sometimes

use simple words in this part.”).

The vast majority of respondents give priority to the strategy of using and practicing useful
phrases and expressions to suggest ideas, respond sensibly to partner’s opinions, as well as
agree or disagree. The main reason for their top rank is the fact that memorized phrases give
them feeling of security and in case of running out of ideas, they use a phrase to seek their

partner’s opinion, for example.

Many students prefer starting the conversation by seeking their partner’s opinion. They find
this strategy fruitful for several reasons. Firstly, they show interest in their partner and

secondly, it allows them more thinking time over their own suggestions and answers.

e ‘| think it’s better to start the conversation because you can start with a question. It’s
because you get more time to think about what you will say and | think it’s also good

to be friendly.’
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The extent of importance to react to the partner’s suggestions is shown in the graph below.
57% of the respondents find it very important to react to their partner’s suggestions, whereas
43% of them deem it extremely important. The focus groups revealed that it is very important
to be a good listener to be able to respond adequately and avoid two parallel individual talks.
Another strategy that proved to be efficient can be described as “yes, and” and “yes, but”, as
some students pointed out in the group discussions. In other words, they do not simply agree

or disagree, but also support one’s agreement or disagreement by adding own ideas.

To what extent 1s it important to react to your
partner’s suggestions?

0 0

o 2 MW sy~ 00 WD

Not at all important  Not very important Very important Extremely important

Fig. 3. The importance of reaction to their partner’s suggestions in respondents’ view

The discrepancy in the extent of importance shown in the graph is due to the fact that a
response to their partner’s suggestions is not the only strategy employed related to turn-taking
skills. It is very important, but it is also vital to maintain the flow of the conversation to avoid
long pauses. Long pauses and monologue instead of dialogue are the two most stated points
that they should avoid doing in Part 3. To succeed in this, some respondents name the strategy
of “a table tennis ball”. Like in the game of table tennis, where a ball goes from one side of
the table to the other at a regular frequency, the interactive communication should have
regular exchanges to avoid talking for too long. All the students (100%) are consciously

aware of the fact that they should not dominate the conversation.
e ‘I must be careful that it isn’t a monologue.’

e ‘It’s important to communicate with a partner and have a conversation, ask questions

and react to the ideas of the other one.’
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e ‘I think both should talk the same time. Even if one has more ideas, then he or she
should give space to the other one and say something like ‘What is your opinion?’ or
‘What do you think about it?’

e ‘I think both should talk the same time. Even if one has more ideas, then he or she
should give space to the other one and say something like ‘What’s your opinion?’ or
‘What do you think about it?.”

e If one of them has a lot of ideas, then he can talk, it’s good for him because he can
show bigger vocabulary. But it’s worse for the other one because he may look less

clever or smart.”

Although most of them are conscious of the strategy of regular and equal exchanges, they
admit occasional struggling how do to it in practice as they lack own ideas which they should

promptly supply.

e ‘I feel lost because | don’t have many ideas and | don’t know how to quickly react to
the other student.’

e ‘I don’t know what to say, the idea doesn’t come immediately to my mind.’

Apart from linguistic features of oral interaction, the students are in full agreement that they
pay attention to paralinguistic features, such as positive body language, especially nodding,
smiling and maintaining an eye contact with a speaking partner. These are the most common
techniques used by the respondents because they believe it improves the conversation and by

doing this, they strengthen the interest in their partner.

On the other hand, a relatively high percentage of respondents (64%) is concerned about their
speaking partner, showing worry about equal turn-taking and consequently the anxiety about
their partner’s flows having a negative impact on their performance. Considerable anxiety
arose in the focus group discussions over the pressure caused by partner’s extreme
talkativeness or shyness, unintelligibility, etc. The respondents admit not having a specific

strategy to deal with such situations.
o ‘| feel stressed if he doesn’t give me space to talk.’
e ‘I don’t want to be rude to interrupt him.’

To summarize, the most efficient strategy found by the respondents is sufficient practice
before the exam which involves using useful functional language to suggest ideas, respond to
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partner’s opinions, as well as express agreement and disagreement. To respond to their
partner, a strategy of extending agreement or disagreement by adding own ideas is vital. They
also find the strategy of starting the task beneficial. With regards to turn-taking skills, the
strategy to ensure regular and equal exchanges imitating a table tennis ball in a game is found
efficient. Therefore, they are aware of avoiding long individual turns and silent pauses. On
the other hand, the students are not fully aware of the strategy to deal with anxiety caused by
their speaking partner’s drawbacks and organising the thoughts beforehand which might

result in a situation when they are not able to supply other suggestions.

6.4 Test taking strategies used for Part 4

Similarly to the previous parts of the speaking exam, the respondents agree that practising
discussions on controversial topics in class is vital. Not only do they raise awareness of
question types in this speaking part, but they also take advantage of these discussions to
compare own views with their colleagues’ ideas and contribute to them. Moreover, they are
enabled to practise useful language to express and justify one’s opinion, to introduce general

statements as well as to respond to their partner’s views.

The strategy used by the respondents during the exam is related to expressing and justifying
one’s opinion in an extended way, which is deemed extremely important. In order to provide
complex answers, they use appropriate linkers to extend ideas and also phrases and
expressions to introduce one’s point of view and justify expressed opinions. The focus groups
revealed their efficient strategy of a mental instruction “always explain why and don’t be
brief” and “never say | don’t know but give personal or general examples”. Most commonly
used expressions to reach this aim are /'d say, | personally think / believe, in my opinion, in
my view because, as, such as, for example, on the other hand, etc.

However, this is not the only strategy used and found efficient. The respondents acknowledge
applying phrases that help them overcome initial silence and give themselves more time to
think as they are expected to discuss the topics they are less familiar with. This is the third

most efficient strategy for this speaking part. To think aloud, they use for example:
e ‘That’s an interesting question.’
e ‘That’s a tricky question.’
e ‘| have never thought about it.’

e ‘Let me think for a second.’
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To maintain the flow of the discussion in Part 4, the students are aware of involving their
partner in the discussion by asking about their experience, for example. This strategy helps
them avoid dominating the conversation, for example if the examiner asks a question to both

of them.

They are subconsciously aware of the need to listen to their partner answering the questions

and paying full attention in course of the whole speaking part even though it is not their turn.

However, also in the speaking part, the students sometimes face problems with being
immersed in a vicious circle of repeating themselves instead of developing ideas. The strategy
of starting again and organising their speech differently by adding personal experience to the
related issue and compensation strategies proved to be very efficient as revealed by the

respondents.

To summarize, also this part requires adequate practice in the safe environment of the class,
which is the strategy ranked at the top. The next strategy, tightly connected with practising in
class, involves learning and active use of phrases and expressions to justify opinions in an
extended way following a mental instruction of giving explanations or providing examples.
Furthermore, compensation strategies such as allowing oneself enough thinking time by
thinking aloud and correcting oneself or explaining something in other words are also found
effective in this speaking part. Finally, to involve a speaking partner, enquiring about topic
related life experience proved to be fruitful. On the other hand, they subconsciously employ

the strategy of listening carefully to the examiner as well as the speaking partner.

7. Designing teaching materials

Based on the research findings, teaching materials are designed to improve test taking
strategies with the aim to help students with mainly the most problematic areas, which are
parts two and three of the speaking exam, but the materials also help to develop TTS for parts

one and four.

7.1 Objectives

The objectives of the teaching materials stem from the research findings. The goal of the
materials is to engage students in problematic, but stimulating and achievable tasks that
enable them to develop not only test taking strategies focused on a learner, test management
and test wiseness but also develop their extralinguistic skills, such as being imaginative and

creative.
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English language teachers are provided with the student-centred, engaging materials
containing a sequence of activities with the attention paid to encouraging their learners to
express their own ideas and to adopt an initiate role in using the English language. The
materials aim to provide suggestions how to organise thoughts before the actual oral
production in Part 2 and interaction in Part 3 as well as to develop ideas during answering the
tasks. They also focus on useful functional language required for each task type to reach the
communicative aim. Some tasks are also devoted to test-wiseness strategies and time-
management strategies, which are as important as language learner strategies. The materials
also strive towards building and boosting learners’ confidence, one of vital preconditions for

€xam success.

7.2 Material One
This teaching material focuses on developing test taking strategies mainly for Part 2. The
visual material is available in appendix B of the thesis. This subchapter provides EFL teachers

with instructions and guidelines how to deal with the designed material.

Teaching objective: To help students develop test taking strategies for Part 2 in the context of

eating food.

Activity: Individual and collaborative tasks

Focus: Developing test taking strategies, language processing, interacting

Arrangement: Pairwork

Level: Upper Intermediate (B2 level)

Age: Any

Time: 60 minutes

Preparation:
e Make a sufficient number of copies of handouts: one copy per student.
e Familiarise yourself with the material and activities.

Lead-in:
e Open class dicussion. Open the discussion by asking: Which is more important to you
— the food you eat or where you eat it and who with? Encourage the students to give

reasons for their answers.

45



e Conduct open class feedback. Elicit answers from the students and their reasons.

Setting up activity 1:

e Focus them on the photograph in activity 1 on your handout you are facing towards
them. Ask: What does the photo show? How do you think the people are feeling?
What might they find difficult about eating in this situation?

e Put the students into pairs and ask them to discuss the questions.
e Ask if there are any questions regarding the task, if so, answer them.
e Distribute the handout.

Running activity 1:

e While they are discussing the questions, walk around unobtrusively, do not join or
interrupt them. Monitor the pairs if they are following the instructions.
Closing activity 1:
e Conduct open class feedback, elicit some ideas from the students.
Setting up activity 2:

e The students work individually. Focus them on the set of photographs of people eating
in different situations and ask them to complete the table below with the similarities
and differences they noticed and also take notes about how the people might be
feeling.

Closing activity 2:

e Ask them to compare their answers in pairs before conducting open class feedback.

Then elicit ideas in class feedback.
Setting up activity 3:

e The students work individually. Draw their attention to the sentences and the phrases
in the box. Remind them that the sentences are about the set of photos in activity 2 to
compare the photographs. Ask them to complete the sentences with one suitable
phrase.

Closing activity 3:

e Ask them to compare their answers in pairs.
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e Conduct open class feedback, ask different students to read a sentence, one each.

Confirm the answer or elicit other suggestions.

Setting up activity 4:
e The students work individually. Ask them to match the beginnings and endings of the

sentences to speculate about the photos to answer the question that is printed above the

photographs.

Closing activity 4:
e Open class feedback. Read the model answer aloud to the students and ask them to

check their answers.

Both photos show people eating food together. In the first picture, we can see a group of
friends who look pleased and relaxed because they re all hanging out together, maybe
after school or another activity. However, in the other picture, there’s a family sitting
around the table and they having a big meal, perhaps lunch or dinner. | guess they are
sitting in the garden. They look as if they re having a good time, too.

One difference is that in the first picture the teenagers are eating junk food, like burgers
and chips, whereas in the second photo they 're having a traditional, home-cooked meal. It
must be a lot healthier than fast food. The people in this photo are probably feeling happy
about spending time with other family members and seem to be enjoying a home-made

meal.

In contrast, the group of friends is away from the family, so they can relax and have fun
with other people their age or people who they have something in common with. Maybe
the teenagers are talking about their day at school or problems they’re having, for
instance. I bet they’re enjoying the fast food, too, even though it’s unhealthy. But if you
don’t eat it very often, | think it’s fine.

e After you have finished reading, delegate a student to read the full sentence from

activity 4. They read all the sentences in turns.

e Optional: Read the model anwer again for students to listen and borrow ideas when
doing the speaking task later.

Setting up activity 5:
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e The students work in pairs. Focus their attention on the handout you are facing
towards them and say that there are ten statements about what they are expected to do
in Part 2 of the exam. Some of the statements are false. Ask them to tick the correct
box.

e Allow enough time to read the statements and tick the checklist.
Running up activity 5:

e While they are working, walk around unobtrusively and monitor them.
Closing activity 5:

e Conduct open class feedback. Elicit answers and reasons for their answers. Provide

futher explanation (see the anwer key).

Setting up activity 6:

e The students work in pairs. Focus them on the speaking tasks on a separate handout
and ask them to do the speaking tasks in turns. While student A is doing the task,
student B times him/her. Then, student A asks a question, which student B answers in
about 30 seconds. Then, it is turn for student B to do the speaking task and student A

times him/her and after a minute-talk of their partner answers the follow-up question.
¢ Distribute the handout (preferably double-sided with each task on one side).
Running activity 6:

e While they are working on the tasks, walk around unobtrusively, do not join or
interrupt them. Monitor the pairs if they are following the instructions and using
appropriate language.

Closing activity 6 and setting up a follow-up:

e Give feedback.

o Tell the students that they will do the speaking tasks one more time to improve their

performance, this time they use the photographs of their partner.

Follow-up on activity 6:

e The students work in pairs. The students do the speaking tasks in activity 6 again, now

student A becomes student B and vice versa. Student A does the speaking task related
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to the photographs and student B records him/her on one’s mobile phone. After a
minute is finished, student B stops the partner by saying ‘thank you’. Then the

students swap their roles and student A records and times student B.

e While they are working on the tasks, walk around unobtrusively and monitor the pairs
if they are following the instructions and using appropriate language.

e After their individual turns, both students listen to each recording in turns and take
notes about phrases used for comparing and speculating. They can use the checklist to

evaluate each performance.
Answer key:
e Activity 1: Students’ own answers.
e Activity 2:
Similarities: people eating together, a relaxing atmosphere

Differences: a group of friends hanging out together, eating unhealthy junk food (burgers
and chips), a family sitting in the garden, having a big meal (traditional, home-cooked,
healthy)

How are they feeling?

Photo 1: enjoying time away from the family and hanging out with friends, having fun

with people their age who they have something in common with

Photo 2: happy about spending time with their extended family, being with family
members of more generations (children, parents, grandparents), enjoying a home-made

meal, eating outside

e Activity 3:

1. Both photos

2. In the other picture

3. One difference ..., whereas

4. In contrast

e Activity 4.

1. They look pleased and relaxed.
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2. I guess they’re sitting in the garden.

3. They look as if they’re having a good time, too.

4. 1t must be a lot healthier than fast food.

5. The people are probably feeling happy about spending time with other family members.
6. They seem to be enjoying a home-made meal.

7. Maybe the teenagers are talking about their day at school or problems they’re having,

for instance.
e Activity 5:
1. No

Candidates listen carefully to the examiner giving instructions and then get the task sheet
with the two photographs on a similar topic and the question printed above the
photographs to visually check what the second part of the task is (the first part is to
compare the photographs).

2. No

They should not answer the question immediately. First, they should talk about what is

similar and different in the photographs before answering the question.
3.No

They should not simply describe what they can see in each photograph but compare and
contrast the two photographs by talking about the similarities and differences by using
comparatives and other ways of expressing similarity and difference (remind them of the

phrases used in activity 3).
4. No

The task consists of two parts, to compare the photographs and answer the question. First,
they should compare the two photographs, point out similarities and differences and then
move to the next task written above the photos. If they do not answer the question, they do
not fulfil the task in Part 2 fully.

5. Yes

50



They should focus equally on both photographs rather that talking about one of them.
They should make it clear which photo they are talking about.

6. Yes

In the second part, they should speculate about what is happening in the photos and how

the people are feeling. They need to guess what they think is probably true.
7. No

They should talk about ideas that are entirely related to the photos.

8. No

If they do not know a specific word, they should explain what they wish to say in other
words, they should use paraphrases.

9. Yes

The examiner says ‘thank you’ when the minute is finished. There is no need for

candidates do to watch the time as the examiner times them.
10. Yes

They should listen carefully while the other candidate is speaking but do not interrupt or
join in the talk. When the examiner asks the listening candidate a question related to the
photos, this candidate gives a short answer in approximately 30 seconds.

e Activity 6: Students’ own answers.

7.3 Material Two

This teaching material focuses on developing test taking strategies mainly for Part 3. The

visual material is available in appendix C of the thesis. This subchapter provides EFL teachers

with instructions and guidelines.

Teaching objective: To develop students’ test taking strategies for Part 3 in the context of

part-time jobs.

Activity: Collaborative tasks

Focus: Developing test taking strategies, interacting with others, language processing
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Arrangement: Small groups of three people (pairs in case there are not enough students to
form small groups)

Level: Upper Intermediate (B2 level)
Age: Any, preferably young adults
Time: 60 minutes

Preparation:

e Make a sufficient number of copies of handouts: one copy of activity 1 per group of
three, one copy of activities 2—4 (preferably a double-sided copy) per student, one
copy of activities 5 and 6 per group of three.

e Familiarise yourself with the material and activities.
Lead-in:

e Open class discussion. Ask the students to think about the kind of jobs people often do
part-time. Write their ideas on the whiteboard (e.g., waiter, babysitter, fast-food

restaurant worker).

e Put the students into small groups and ask: What do you think the advantages and
disadvantages of doing these part-time jobs might be? The students brainstorm the

advantages and disadvantages of doing the part-time jobs written on the whiteboard.
e Conduct open class feedback, elicit ideas.
Setting up activity 1:

e Refer the students to the photos on the handout with activity 1 you are facing towards
them and ask them to discuss the questions in small groups, encourage them to give

reasons for their opinions.
e Hand out the copies, one for each small group.
Running activity 1:
e Walk around unobtrusively to check if they are following the instructions.

e After that, continue with discreet monitoring, write down examples of good and

problematic sentences.
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e Do not join in or interrupt the students.
Closing activity 1:

e Once the students have discussed the questions, conduct class feedback. Find out

which of the jobs are the most and least popular with the whole class and why.
Setting up activity 2:

e The students work in small groups. Focus them on the task question and ask them to
think about the benefits of part-time jobs in general. They make notes on the points in

the diagram.

¢ Distribute the handout (one copy per student).
Closing activity 2:

e Conduct class feedback. Elicit ideas of small groups to each point in the diagram.
Setting up activity 3:

e The students work individually. Focus them on the box with phrases on the handout
you are holding, facing towards them. Ask them to match the phrases to the numbered
prompts and say that there may be several possible answers. Point out that the mind
map with prompts is on the reverse side of their handout.

e Explain that the points in the box are there to give them some ideas to have a
discussion, and there are not “right” or “wrong” answers or ideas. In the exam, it’s

more important that they interact with each other than just giving their own opinions.
Closing activity 3:

e When they have finished, ask them to compare their answers in their groups and then

conduct class feedback to check the answers.
Setting up activity 4:

e The students work in small groups. Focus them on the questions that are related to Part
3 of the exam. Remind the students that in Part 3 of the exam they are assessed on
how well they interact with their partner or partners. It is important to have a

discussion and that they should give reasons for their ideas before moving to
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something else and ask their partners to explain their reasons for their opinions. Give
them enough time to discuss the answers in their groups.

Closing activity 4:

e Conduct open class feedback, elicit some useful functional language and provide more

suggestions (see the answer key).
Setting up activity 5a):

e Focus the students on the task in the handout you are holding. Remind them that they
should discuss each of the prompts in some detail but don’t spend too long on any of
them as they only have two (a pair) or three (a group of three) minutes to do this.
Explain that the points in the boxes are there to give them ideas to start their
discussion, and that in the exam they don’t need to discuss them all. They can choose
the order of prompts to be discussed.

e Ask them to do task 5a) in their groups of three (or a pair) within the given time limit.

e Distribute the handout.
Running activity 5a):
e Time them (2 minutes for a pair, three minutes for groups of three).
e Walk around unobtrusively and monitor them during the time allotted.
e Do not join in or interrupt the students.
Closing activity 5a):

e After the time limit, say: Thank you, which is a signal for students to stop the activity.
e Ask the students how many prompts from the diagram they managed to discuss.

e Give feedback on how well the students responded to what their partners said and

comment if one student dominated the conversation.
Setting up activity 5b):

e Tell the students that in the exam they have another minute to make a decision about

the discussed topic.
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e Focus them on the task and say: Now decide which benefit of having a part-time job is
the most important.

Running activity 5b):
e Time them (1 minute) but do not join or interrupt them.

Closing activity 5b):
e After a minute, say: Thank you, which is a signal for students to stop the activity.
e Ask the students if they reached an agreement.

e Explain that in the exam they don’t have to agree, as long as they provide good
reasons for their opinions.

Setting up activity 6:

e The students work in small groups. Tell them that in the exam, they have to discuss
further questions related to the task they have been discussing. Focus them on the
questions in activity 6 and ask them to discuss the questions.

e Encourage them to give at least five-sentence answers to give reasons for they
opinions.

Running activity 6:

e Monitor but do not get involved in their discussion. You can take notes about good

and problematic sentences.
Closing activity 6:
e Conduct class feedback and find out what ideas the whole class can agree on.

e If you have collected any sentences while you were monitoring, write them on the
whiteboard. Ask students to work in their groups again and decide which sentences

from the list are good English and which not. Elicit corrections to any errors.

Answer key:
e Activity 1: Students’ own answers.

e Activity 2: Possible answers:
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1. They can make some money, so that they do not depend on pocket money only.

2. They can learn something new, for example how to solve problems that may arise

in the workplace.

3. They can learn how to manage your own time and divide it between the job and

other duties.

4. They can make new friends or come into contact with people they wouldn’t know

without the job.

5. They can learn that having a part-time job means having different kinds of duties
and responsibilities.

e Activity 3:
learn the value of money 3 take decisions 2, 4
cope with pressure 1 be punctual 1
become more responsible 4 organise your time 1
become more independent 2, 3, 4 make judgements about situations 2
become more self-confident 2, 4, 5 find solutions 2, 4
become more sociable 5 learn teamwork 2, 4, 5
improve communication skills 5 learn new skills 2

e Activity 4: Possible answers:
1.
What do you want to talk about first?
Shall we start with (time management)?
Why don’t we start with (time management)?
Let’s talk about (time management).
So, why is it a good idea for students to have part-time jobs? What do you think?
2.

Actually, doing a part time job makes you think more carefully about how much time
you have and how you can fit everything into a day. So, I think it’s useful.
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3.

Yeah, definitely. Nothing teaches you the value of money more than when you earn it
for yourself. And it’s important for people to have their own money and learn how to

use it, don’t you think?

4.

Involve him/her by asking him/her opinions by saying, e.g.:

How do you think (a part-time job can help you improve time management skills)?

Do you really think that (a part-time job can help you improve time management
skills)?

What do you think?
Do you agree?

| think (that a part-time job can help you improve time managements skills because

you need to organise your school and work duties well). What about you?
How do you feel about it?
5.

Interrupt politely (e.g., when the partner stops to take a breath) and say e.g.: Yeah,

that’s a good point and... .

Say: Sorry, can | add something to what you said?
6.

Yes, good idea.

That’s right/true.

You’re right and...

I think so, too.

Yes. Good point!

| agree with that.
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1.
I’m sorry, but | don’t agree.
I’m afraid | don’t agree.
I’m not sure (I agree).
I don’t think so.
| suppose so, but... .
It might be true but... .
8.
How about (time management)? What do you think about it?
Shall we discuss (time management) next?
Shall we move on to the next option?
Would you like to talk about (time management)?
Let’s move on to the next option.
Maybe we should move on and talk about (time management).
e Activities 5 and 6: Students’ own answers.
Variation to activity 5:

e The students work in groups of three. Two students do tasks 5a) and 5b) and the third
should time them (two minutes for the discussion and one minute for making a
decision per pair), listen and make notes of any useful phrases the two students use.
After they have finished, the students change to their roles so that the third student
becomes one of the pair and another student times, listens and takes notes. After
completing both tasks, the students change the roles again so that they all had a turn at

listening and monitoring.

e While they are working on the tasks, walk around unobtrusively and monitor the

groups if they are following the instructions.

e After the time limit, ask them to compare their notes and to share any useful
expressions they used.
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7.4 Material Three
This teaching material focuses on developing test taking strategies mainly for Part 3. The
visual material is available in appendix D of the thesis. This subchapter provides EFL

teachers with instructions and guidelines.

Teaching objective: To develop students’ test taking strategies for Part 3 in the context of

making decisions.

Activity: Collaborative tasks

Focus: Developing test taking strategies, interacting with others, language processing
Arrangement: Pairs (a small group of three people in case of an odd number of students)
Level: Upper Intermediate (B2 level)

Age: Any

Time: 45 minutes

Preparation:

e Make a sufficient number of copies of handouts (preferably activities 1-3 on a double-
sided copy): one copy per student

e Familiarise yourself with the material and activities.
Lead-in:

e Open class discussion. Ask the students randomly but do not allow much thinking
time: Which do you prefer — tea or coffee? Chocolate or crisps? Cat or dog? The sea or
mountains? Wine or beer? (make sure you ask this question an adult student), etc.

e Ask: Are you good at making snap decisions?

e Elicit some answers from the students in open class feedback.

e Say: Some decisions are harder and take a long time to make. What decisions usually
take more time to make?

e Elicit ideas from the students, write them on the whiteboard and add some other
phrases if there are fewer than five, e.g., choosing how to redecorate a room, choosing
how to celebrate a birthday, choosing the name of a baby.

e Divide students into pairs.
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e Focus them on the phrases on the whiteboard and invite them into a discussion. Say:
Here are some things we sometimes need to make decisions about. What do we need
to consider when making these decisions?

e Ask the students to discuss five selected items written on the whiteboard.

e Conduct class feedback and compare students’ ideas, write their suggestions on the
whiteboard next to the topics.

Setting up activity 1:

e The students work in pairs. Focus them on the handout with a mind map you are
facing towards them. Tell them that later they will do the speaking task from Part 3,
which is a discussion between candidates. Ask them to read the question in the
diagram and brainstorm points to consider when making a decision. They write at least

three points for each prompt.

e Ask some instruction checking questions to make sure your instructions are clear and
then distribute the handout.

Running activity 1:
e Walk around unobtrusively to check if they are following the instructions.
Closing activity 1:

e Conduct class feedback. Elicit answers from the pairs. Provide your suggestions (see

the answer key).

¢ Remind them that in the exam they have 15 seconds to look at the question and
prompts and organise their thoughts. There are no “right” or “wrong” ideas.

Setting up activity 2:

e The students work in pairs. Remind the students that in Part 3, it very important to
have a good discussion as it is an interactive task. Ask them to suggest three things
they should do and three things they shouldn’t or don’t have to do in Part 3 in the
table.

Closing activity 2:

e Conduct class feedback, elicit ideas and provide further suggestions (see the answer

key).
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Setting up activity 3a):

e The students work in pairs. Focus them on the mind map in activity 1, the question and
the prompts. Remind them that they should discuss each of the prompts in some detail
but don’t spend too long on any of them as they only have two minutes to do this.

They can choose the order of prompts to be discussed and they can use their notes
from activity 1.

e Ask the students to do the task within the given limit that you time for them (2
minutes).

Running activity 3a):

e Time them.

e Walk around unobtrusively and monitor them during the time allotted.

e Do not join in or interrupt the students.
Closing activity 3a):

o After the time limit, say: Thank you, which is a signal for students to stop the activity.
Setting up activity 3b):

e Tell the students that in the exam they have another minute to make a decision about
the discussed topic and you will time them.

e Focus them on the task and say: Now decide which decision is the most difficult
decision to make.

Running activity 3b):
e Time them but do not join or interrupt them.
Closing activity 3b):
e After a minute, say: Thank you, which is a signal for students to stop the activity.

Setting up task 4:

e Tell the students you would like to know how they feel about doing this speaking part.
Face the final handout towards the students and focus them on the statements to self-
evaluate their performance.
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e The students work individually. Ask them to tick the points they did and cross those
they didn’t during activity 3.
e Distribute the handout.
e Give them enough time to think about their answers.
Running activity 4:
e Walk around unobtrusively and monitor if they are following the instructions.
Closing activity 4:
e Conduct open class feedback. Provide further explanation why each point should be
ticked or crossed (see the answer key).

Setting up activity 5:

e The students work in pairs. Tell them that in the exam, they have to discuss further
questions related to the task in Part 3. Tell them to ask each other the questions in task
6 and remind them that they should extend their answers by giving reasons or

examples.
Running activity 5:

e Monitor but do not get involved in their talks. You can take notes about good and

problematic sentences.
e Conduct class feedback and find out what their attitude towards making decisions is.

e If you have collected any sentences while you were monitoring, write them on the
whiteboard. Ask students to work in their groups again and decide which sentences
from the list are good English and which not. Elicit corrections to any errors.

Answer key:
e Activity 1: Possible answers:
Choosing a holiday
1. price (how much they can afford to spend)
2. destination and accommodation (e.g., abroad x locally, hotel x campsite)
3. activities (e.g., cycling, water sports, sightseeing)

Buying a new phone
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1. brand

2. price

3. parameters (design, memory, camera)
Choosing a new home

1. location (city x countryside)

2. type (house x flat)

3. availability and accessibility of services (public transport, commuting to work,

school)
Applying for a job

1. reputation and background of the company (international x local, established x start-
up)

2. job description and prospects of promotion

2. workplace (location — commuting time, team — size, age of colleagues)
Deciding to get married

1. age

2. children

3. own home

Activity 2: Possible answers:

w They should do:

1. ask each other for their opinions, agree and disagree politely
2. add ideas to what their partner said
3. support their ideas by giving reasons or examples

4. use the full time allotted

= They shouldn’t or don’t have to do:
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1. dominate the conversation (shouldn’t)
2. interrupt the partner rudely (shouldn’t)
3. discuss all the prompts (don’t have to)

4. come to an agreement in the second question unless they are trying to do so (don’t

have to)

Activities 3a) and 3b): Students’ own answers.
Activity 4:

1. v

They should have interactive communication in this part. Listening and responding to
a partner is important for a discussion. Being natural and positive is also a plus.

2. %

Remind the students that should respect the rules of turn-taking and they should not
dominate the discussion. If students are paired with an uncommunicative candidate,
they should encourage their partner and invite him/her to take part in the discussion by
asking about his/her opinions, what they think. If they are paired with a candidate who
fails to invite them in the discussion, they need to interrupt him/her politely. They are
tested on the language they use to work together and penalized for dominating the

conversation.
3.V

As turn-taking skills are an important aspect of interactive communication, students
should avoid dominating the discussion. They should take turns to give their opinions,

agree, disagree, etc.
4. v

They should explain what they think by giving reasons and explanations and don’t

leave long pauses.

5. %
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They should respect the rules of turn-taking and it is important to follow up on what

their partner says, to respond appropriately.
6. x

They should talk about each of the prompts in detail. Even though they do not have to

discuss all of them, next time they should try to talk about more than only two.
7.V

They are not penalized for not discussing all the prompts unless they interact well,
which means they involve their partner and respond appropriately. They should

develop the conversation by agreeing, disagreeing, or asking questions.
8. v

They should use a wide range of vocabulary as range, accuracy and functional

language are assessed.
9. x

They should not rush with reaching a decision as they should make full use of the time

available to show they work towards reaching a decision.
10. v/

However, they do not have to agree. Reassure them that they are not penalized if they
do not reach a negotiated decision, as long as it is clear that they are trying to reach a

decision.
e Activity 5: Students’ own answers.
Variation to activities 3a) and 3b):

e Change pairs and let them do the same activity again with a different partner (partners,
in case of an odd number of students).

e Ask students to record their discussions using their mobile phones. They could listen
back to what they said and consider how well they interacted with each other. They

can use feedback on activity 4 to self-evaluate their performance.
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8. Final assessment and its implications

This chapters aims to conclude the research by answering the research questions presented in

the first chapter.

The first question asks: Which test taking strategies do candidates use and find effective in the
Speaking Paper of B2 First? It can clearly be said that the strategies that students use and find
effective are, in addition to the development of their communicative language competences,
sufficient familiarity with the format of the oral test, including its requirements, and
consequently types of questions that students may expect in an exam. Furthermore, it is the
dedication of sufficient time to preparation by answering model questions focusing on oral
production and interaction. Using a range of communication strategies is found an essential

precondition for a successful exam performance and therefore one of the most effective TTS.

The answer to the second question: How do the strategies differ in the various parts of the
exam? is complex. The research findings showed that some test taking strategies are similarly
employed in more parts of the exam, such as using compensation strategies, others differ
according to the test tasks. In Part 1, the strategy of deliberate avoidance of one-word or brief
answers is applied by producing extended and complex utterances. For Part 2, the strategy of
practising a minute-long individual talk is used. In this part, the students also use the strategy
that helps them avoid detailed description of photos by comparing both at the same time,
referring one to another when comparing and speculating. In interactive Part 3, proactivity,
but not dominance, is the employed strategy together with a "table tennis ball" strategy related
to the regular exchange of speeches, and “yes, but” and “yes, no” technique for developing
ideas when expressing agreement or disagreement. In Part 4, the strategies of thinking loudly
to buy time, presenting an opinion by extended utterances, along with justifying one’s
thoughts, or mentioning specific examples from life are used. To successfully involve a
partner into the discussion, the strategy of questioning their experience is employed. Another
important strategy is knowledge and proper use of appropriate language constructs and

functional language depending on the task focus.

The final question aims to find out if the candidates are aware of the appropriate strategies for
each part. The research showed that the respondents are fully aware of the appropriate
strategies in general and those required for each speaking part, too. They use the strategies

consciously. However, they sometimes struggle with practical application of strategies. One
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of the goals of the designed teaching materials is to help the students to deal with this
problem.

The respondents participating in the research provided valuable information on the important
role of test taking strategies when preparing for and during an exam. Designed teaching
materials reflect the research findings showing that parts two and three are considered the
most challenging. However, some activities in the teaching materials help to improve test

taking strategies for parts one and four, too.

Potential further research may aim to answer the question how the teaching materials are dealt
with and whether their aim to develop and improve test taking strategies for the Speaking

Paper of B2 First is fulfilled with a larger target group of students.
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CONCLUSION

This bachelor thesis deals with the topic of developing test taking strategies for students
taking Cambridge English: B2 First, Speaking exam. The aim of the thesis is to design
teaching materials to develop students’ test taking speaking strategies for the above-
mentioned exam, based on the research findings. The thesis comprises two parts, theoretical

and practical.

The theoretical part consists of four chapters. The first chapter introduces the Common
European Framework of Reference for Languages (CEFR), which defines six common
reference levels in different language areas through independent illustrative descriptors, and

communicative language competences.

In the second chapter, the skill of speaking is briefly explored, together with a short
introduction of the approaches to its summative assessment by major awarding bodies,
international and Czech, specifically CERMAT, Trinity College London and Cambridge

Assessment English.

In the third chapter, test taking strategies and their importance are discussed, first in general

and subsequently focusing specifically on those suitable for B2 First, Speaking exam.

The fourth chapter summarizes the theoretical part, which provides the basis for the practical

part.

The main aim of the practical part is to conduct the research on employing test taking
strategies in B2 First speaking exam by using a combination of a self-administrated
questionnaire and focus groups. Based on the data, teaching materials are designed to develop

students’ test taking strategies. The practical part also consists of four chapters.
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The fifth chapter starts with introducing the research questions, research sample and research

methodology, a combination of quantitative and qualitative research instruments is justified.

The sixth chapter deals with research findings which are presented in relation to each of the
four parts of the Speaking Paper. Based on the research findings, three engaging teaching

materials are designed to help students develop their test taking strategies.

The seventh chapter informs about the objectives of the designed materials, and it also
contains step-by-step guidelines for EFL teachers how to deal with the teaching materials.
Ready-to-use teaching materials with a sequence of activities can be found in the appendices

of the thesis.

The final chapter concludes the research and its implications. It was found out that some test
taking strategies are consistently used for all parts of the speaking exam, while the others
differ according to the focus of the test tasks. The strategies that the students use and find
effective are sufficient familiarity with the test format and its requirements as well as the
dedication of sufficient preparation time to answering model questions. Another inevitable
employed TTS are the practice and subsequently effective use of communication strategies
focusing on oral production and interaction. Furthermore, the development and mastery of
communication skills and communicative language competences in general is vital not only
for improving one’s exam performance and results but it also plays a crucial role in everyday

use of the English language for communication.
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RESUME

Tato prace se zabyva problematikou rozvoje zkouskovych strategii u studentt skladajicich
jazykovou zkousku Cambridge English B2 First. Cil prace je sméfovan k vytvoreni materialti
k vyuce osvojeni zkouskovych strategii pro ustni ¢ast vySe uvedené jazykové zkousky. Na
zaklad¢ teoretické casti byla vybrana kritéria pro postup vyzkumu, ktery se zabyval
vyuzivanim strategii v testovani pro studenty. Cela prace je koncipovana do dvou hlavnich

¢asti, a to do teoretické a praktické.

Teoreticka ¢ast se sklada ze ¢ty hlavnich kapitol. Prvni z nich ptedstavuje Spole¢ny evropsky
referenéni ramec pro jazyky (dale bude v textu pouzivan zkraceny nazev Ramec) vytvoreny
Radou Evropy. Ramec poskytuje obecny zaklad pro vypracovani jazykovych sylabti, smérnic
pro vyvoj kurikul, zkousek atd. v celé Evropé. V Ramci je detailné popsana jazykova
dovednost na stupnici skladajici se ze Sesti jazykovych urovni, od nejnizsi pre-Al trovné, po
nejvyssi uroven C2. Jednotlivé jazykové urovné vyhodnocuji a popisuji jazykové
kompetence, tedy miru zvladnuti ciziho jazyka, pomoci tzv. deskriptort Vv jednotlivych

oblastech jazyka.

Réamec byl poprvé predstaven vroce 2001 a nésledné vroce 2020 bylo publikovano
Dopliujici vydani Ramce, tzv. Companion volume, které pivodni vydani nenahrazuje, ale
ptinasi novy nahled na jazyk, jeho uceni (se), pouzivani a hodnoceni. Jedna ze zmén je odklon
od tradicniho modelu fecovych dovednosti poslechu, mluveni, ¢teni a psani. Nové je
zavedena koncepce vychézejici ze vzajemné propojenych komunikac¢nich ¢innosti, kterymi
jsou produkce, recepce, interakce a mediace. V praci je pouzivan pivodni termin mluveni
s odkazem na kvalitativni aspekty mluveného projevu jazyka, kterymi podle Ramce jsou

rozsah, ptesnost, plynulost, interakce, koherence a fonologie.

Ramec také definuje komunikativni jazykové dovednosti, které piedstavuji znalosti a
dovednosti umocnujici jedinci komunikovat za vyuziti jazykovych prosttedkd. Jazykové
kompetence se skladaji z nékolika vzajemné provazanych komponent, které jsou ¢lenény do
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tii hlavnich skupin, a to lingvistické, sociolingvistické a pragmatické. Lingvistické
kompetence se tykaji rozsahu a kvality znalosti jazyka ve smyslu slovni zasoby, gramatické
spravnosti, vyslovnosti a pravopisu. Zatimco sociolingvistické kompetence se vztahuji
k sociokulturnim podminkam jazyka a odrazi spole¢enské konvence v komunikaci,
pragmatické kompetence se tykaji funkcniho vyuziti jazykovych prostfedkt, které jsou
vyuzivany pii interakénich vyménach. Do téchto kompetenci spada také plynulost jazykové

promluvy, jeji koheze a koherence.

Druha kapitola pfesouva pozornost na komunika¢ni dovednost mluveni spolu s piedstavenim
ptistupi k hodnoceni této dovednosti hlavnimi mezinarodnimi i Ceskymi organizacemi
specializujicimi se na jazykové zkousky. Mluveni jako produktivni feGova dovednost je
Duvodem jsou zejména specifické vlastnosti mluveni. Kapitola pojednava o jednotlivych
elementech ustni produkce i interakce, které kromé slovni zasoby a gramatiky zahrnuji i
vyslovnost s fonologickymi aspekty a plynulosti fe¢i. Mluveny projev je také doprovazen
hlasovymi i télesnymi paralingvistickymi prvky, napf. tbnem hlasu ¢i feéi t€la, které mohou
naprosto zmeénit obsah sd¢leni. Kvalita a pfesnost autentick¢ého tustniho projevu jsou
ovlivnény riznymi faktory, napt. odehrava se v realném case S minimalni mozZnosti piipravy
na promluvu a vétSinou je interaktivni, tedy se odehrava mezi mluvéim a posluchacem.
Charakteristické vlastnosti Ustniho projevu vyzaduji od mluvéich nejen znalosti o jazyce,
napf. slovni zasoby, gramatiky, fonetiky, funk¢éniho jazyka ¢i diskurzu, ale také dovednosti je

pouzivat, aby bylo dosaZzeno komunikacniho cile.

Tato kapitola se také vénuje sumativnimu, tedy kone¢nému, hodnoceni komunikativni
dovednosti mluveni tfemi vyznamnymi organizacemi a jejich zkouskam. Konktrétn¢ se jedna
0 Centrum pro zjistovani vysledk vzdélavani (CERMAT) a maturitni zkousku, Trinity
College London a odstupnované zkousky v mluvené anglicting, tzv. Graded Examinations in
Spoken English (GESE), a dale Cambridge Assessment English a zkousky Cambridge

English, tzv. Cambridge English Qualifications. Zatimco CERMAT testuje ¢eskou statni
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maturitni zkouskou z anglického jazyka znalost kandidati na tirovni B1 podle Ramce, GESE
a Cambridge English zkouSky zjistuji komunikativni dovednost mluveni na vSech trovnich,
od pre-Al az po C2. VSechny zkousky hodnoti tstni produkci i interakci v riznych formach
promluvy, ve kterych kandidati prokazuji znalost lingvistickych, sociolingvistickych i
pragmatickych komunikativnich kompetenci. Jedna se piedev§im o gramatickou piesnost,
znalost slovni zasoby véetné funkéniho jazyka a fonologie z hlediska pfesnosti a plynulosti

reci. Kandidati také prokazuji schopnost reagovat adekvatné na komunikac¢niho partnera.

Ve tieti kapitole jsou diskutovany testové strategie a jejich dulezitost, nejdiive obecné a
nasledné je pozornost zaméfena na ty, které jsou vhodné pro ustni zkousku B2 First.
Vyuzivani testovych strategii pomaha uchazectiim nejen zdokonalit sviij vykon u zkousky a
nasledné vysledné hodnoceni, ale zaroven pickonat uvodni nervozitu u zkousky. Jsou
chapany jako zamérné myslenkové procesy, které kandidati vyuzivaji v riznych testovych
situacich ke zvladnuti poZzadovanych ukoli. Testové strategie piedstavuji souhrnny termin
zastieSujici razné techniky, které lze rozdélit do tii hlavnich kategorii, a to zaméfenych na
studenta jazykt, organizaci Casu pii testech a obeznameni se s testy a jejich formatem. Na
testové strategie je mozné pohlizet z hlediska jazykovych dovednosti, typu uloh a otazek,
nebo fazi zkousky, ve které jsou pouzivany, zda pted, béhem nebo po zodpovézeni testovych

otazek.

Testové strategie pouzivané u zkousky B2 First jsou diskutovany s ohledem na jednotlivé
casti ustni zkousky. AvSak né€které jsou aplikovatelné pro vSechny casti zkousky, jako
napiiklad dikladnd pfiprava pfed samotnou zkouSkou a obezndmeni se s typy uloh, co
konkrétné testuji. Pro prvni ¢ast zkouSky zaméfenou na interakci se zkousejicim je
doporucovana strategie procvicovani rozsitenych odpovédi na otazky tykajici se
kazdodenniho zivota, coz vSak neznamena, Ze by se kandidati méli ucit odpovédi nazpamét'.
Ve druhé casti zkousky zamétené na oralni produkci by méli kandidati vénovat zamérnou

pozornost vyuziti vhodnych slovnich spojeni pro porovnani a spekulaci, organizovani
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myslenek, a zaroven vyvazit Spravnost vyjadiovani s fonologickymi aspekty ustniho projevu.
Béhem treti, interaktivni, Casti zkousky je kandidatim doporucovano vénovat pozornost
rovnomérnému Stéidani replik v rozhovoru a udrzovani plynulé konverzace. Dale je zadouci
vyuzivat vhodného funkéniho jazyka pro ucely navrhu, souhlasu, ¢i nesouhlasu. Zavére¢na
faze také zahrnuje Gstni interakci. Zde maji kandidati vénovat pozornost tomu, jak vhodné a
S CO nejvetsi presnosti formulovat a prezentovat své pocity a nazory a dale, jak reagovat na

sv¢é komunikacni partnery, coz v tomto piipad¢ jsou zkousejici a druhy kandidat.

Zavére€na, ¢tvrta kapitola shrnuje hlavni poznatky teoretické ¢asti, které poskytuji zaklad pro

¢ast praktickou.

Prakticka ¢asti si klade za cil provést vyzkum se zaméfenim na pouzivané testové strategie pii
ustni zkousce B2 First za pouziti kombinace kvantitativnich a kvalitativnich metod a nasledné

vytvoieni uCebnich materiald. Prakticka ¢ast je taktéz rozd€lena do Etyt hlavnich ¢asti.

V uvodni fazi jsou prestaveny vyzkumné otazky, vyzkumny vzorek a metodologie vyzkumu.
Hlavni vyzkumna otazka si klade za cil zjistit, jaké testové strategie kandidati pouZivaji a
shledavaji efektivnimi pfi ustni zkouSce B2 First. Dale byly formulovany dvé doplikové
otazky zaméfené na zjisténi, jak se tyto strategie méni podle riznych ¢asti Gstni zkousky a zda
si jsou studenti védomi vhodnych strategii pro jednotlivé ¢asti. Vyzkumny vzorek tvoii
¢trnact frekventantd piipravnych kurzi ke zkousce B2 First ve véku 18 az 33 let, ktefi budou
vtomto akademickém roce skladat vySe uvedenou jazykovou zkousku. Zvolenym
vyzkumnym nastrojem je kombinace dotazniku, souhrnné obsahujiciho tfinact uzavienych,
polouzavienych i otevienych otazek, a dvou polostrukturovanych ohniskovych skupin.
Dotaznik byl studentim zaslan k vyplnéni prostiednictvim osobnich e-mailovych adres a
diskuse s ohniskovymi skupinami se také uskutecnily ve virtudlnim prostfedi, na platformé

Zoom.
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Sesta kapitola seznamuje s vysledky vyzkumu, odpovida na vyzkumné otazky v oddilech
vénovanych jednotlivym ¢astem ustni zkousky. V prvni ¢asti zkouSky se uplatiuje strategie
zamérného vyvarovani se jednoslovnych odpovédi nebo struénych vyjadieni, a to produkci
rozvinutych vétnych celkt. Pro druhou ¢ast je vyuzivana strategie nacviku minutového
samostatného ustniho projevu a jeho naplanovani. V této Casti také studenti vyuzivaji
strategii, ktera jim napomaha vyvarovat se detailniho popisovani fotografii, a to, ze mluvi o
obou soucasné, pii porovnani a spekulovani se odkazuji z jedné na druhou. Ve tieti ¢asti je
efektivni strategii shledana proaktivita, nikoliv vSak dominance, dale strategie ,.tenisového
micku“ souvisejici s pravidelnou vyménou promluv, a zaroven technika pro doplnéni
myslenek pii vyjadfovani souhlasu ¢i nesouhlasu. Ve &étvrté ¢asti zkousky jsou zminény
strategie hlasitého pifemysleni pro ziskani ¢asu, prezentovani nazoru rozvinutymi vétami
spolu s odtvodnovanim vlastnich mySlenek, piipadné zminénim konkrétnich piikladia ze
zivota. Pro uspé$né zaclenéni partnera do diskuse se osvéd¢ilo dotazovani se na jeho
zkuSenosti. Dalsi dilezitou strategii je znalost a spravné vyuzivani vhodnych jazykovych
konstruktii a funk¢éniho jazyka Vv zavislosti na testovych ulohach. Zminéné strategie jsou

studenty pouzivany zamérn¢ a védomeé.

Sedma kapitola je vénovana vytvoieni ucebnich materialt, jejichz cilem je za pomoci
stimulujicich ukolt 0svojit si viechny atributy testovych strategii. Materialy byly navrzeny na
zakladé vysledkli vyzkumu, z nichZ vyplyva, ze druhd a tfeti Cast jsou povazovany za
problematické. Tti podkapitoly podrobné provadi vyucujici krok za krokem, jak ucebni
materialy vyuzit pfi praci se studenty. Samotné materialy obsahujici rizné, na sebe navazujici

aktivity pfipravené pro piimou distribuci studentiim, se nachazi v piiloze prace.

Osma kapitola shrnuje vyzkum a jeho dopady. Vyzkumem bylo zjisténo, ze nékteré testové
strategie jsou shodn¢ vyuzivany pro vsechny casti zkousky, dalsi se odlisuji podle zaméfeni
testovych uloh. Jednoznacné lze fici, ze strategiemi, které studenti pouzivaji a shledavaji

efektivnimi, jsou kromé rozvoje komunikativnich jazykovych kompetenci studenta
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dostatené obeznameni se s formatem ustni zkouSky vcetné jejich pozadavkt a z toho
vyplyvajicimi typy otazek, které studenti mohou ocekavat. Dale lze jmenovat vénovani
dostate¢ného Casu piipravé spocivajici ve zodpovidani modelovych otdzek se zaméfenim na

ustni produkci ¢i interakci a vyuzivani vhodnych komunikacnich strategii.

Zavérem lze ftict, ze studenti, ktefi se vyzkumu tucastnili, poskytli cenné informace o
dilezitosti testovych strategii pii ptipravé na zkousku i béhem zkousky samotné. Piipadny
budouci vyzkum by se mohl zabyvat otidzkou, jak je s u¢ebnimi materialy nakladano a zda
jejich zamér, tedy rozvoj testovych strategii pro ustni zkousku B2 First, byl naplnén u Sirsi

cilové skupiny studentt.
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Appendix A
Questionnaire: B2 First Speaking Paper

B2 First Speaking Paper consists of 4 parts:

Part 1: Interview (conversation with an examiner) Part 3: Collaborative task
Part 2: Long turn (set of 2 photographs) Part 4: Discussion
Male/Female (circle) Student’s Age:

1. When did you take your last Cambridge Exam and what level was it?

2. Which part of the Speaking exam do you personally consider the easiest and why?

Part because:

3. Which part of the Speaking exam do you personally consider the most challenging and why?

Part because:

4. How do you approach Speaking Part 1 to make a good impression on the examiner?

5. How do you make your answers longer — what words and phrases do you use?

6. Is it a good idea to memorise answers for Part 1 beforehand?

7. In Part 2, do you talk about each photo separately one after another?

8. Give examples of words/phrases that you use in Part 2 to
- compare pictures:
- contrast pictures:

- speculate about them:

9. What do you do first in Part 3 and how do you finish this part?

10. To what extent is it important to react to your partner’s suggestions?
Circle: 1 2 3 4

Not at all important  Not very important Very important  Extremely important

11. Is there anything you should avoid doing in Part 37 If yes, what?

12. How do you keep the conversation going in Part 4?

13. If you have a lot of ideas, is it OK to talk more than your partner?

Thank you for completing the questionnaire and sending it to v.hnatkova@volny.cz.

By returning this questionnaire | agree with my responses being used anonymously for the purpose of Vladana
Hnatkova’s qualification work.
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Appendix B

Material One

Activity 1: Work in pairs and answer the questions.

e What does the photo show?
e How do you think the people are feeling?

e What might they find difficult about eating in this situation?

(Adapted from: Alevizos, Kathryn, Suzanne Gaynor, Megan Roderick. 2018.)

Activity 2: Look at the two photographs showing people eating. How many similarities and
differences can you find between photos A and B? How are the people feeling? Complete

the table below.

How do you think the people are feeling in these situations?

e .
3 9 5 B t
-~ . 8
14 vy
< 3 3 TN ’
. -
Sl \ -
n

(Adapted from: Duckworth, Michael, Kathy Gude, Jenny Quintana. 2017.)
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Similarities Differences How are they feeling?

Photo 1:

Photo 2:

(Adapted from: Alevizos, Kathryn, Suzanne Gaynor, Megan Roderick. 2018.)

Activity 3: Complete the sentences for comparing and contrasting photographs with a word
from the box. Then compare your answers with a partner.

in contrast  both photos in the other picture  one difference whereas
L show people eating food together.
2 , there’s a family sitting around the table.
K P is that in the first picture the teenagers are eating junk food.

.................................... in the second photo they’re having a traditional, home-cooked

Be oo, , the group of friends is away from family.

(Adapted from: Duckworth, Michael, Kathy Gude, Jenny Quintana. 2017.)

Activity 4: Match the beginnings and endings of these sentences for speculating about the
photos. Then listen and check your answers.

1. They look enjoying a home-made meal.
2. | guess they pleased and relaxed.
3. They look as if talking about their day at school or problems

they’re having, for instance.

4. It must be they’re having a good time, too.
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5. The people are probably ’re sitting in the garden.
6. They seem to be a lot healthier than fast food.

7. Maybe the teenagers are feeling happy about spending time with other

family members.

(Based on: Brook-Hart, Guy et al. 2019.)

Activity 5: Work in pairs. Read the statements below and tick the checklist.

What are you expected to do in Part 2? Tick the correct box.

Yes No

. Read the question aloud before you start answering it.

. Answer the question immediately.

. Describe each photo in detail.

. Compare the photos but not necessarily answer the question.

. Refer to the first photo when talking about the second photo.

. Speculate about the photos.

. Talk about things which are not connected with the question.

. Ask another candidate for help when I don’t know a specific word.

© 0O N O O A W N P

. Speak until the examiner says: ‘Thank you’.

10. Listen to your partner and then answer a follow-up question the
examiner will ask you.

(Adapted from: Brook-Hart, Guy et al. 2019.)
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Activity 6: Work in pairs. Take turns to do speaking tasks.

Student A: Do the speaking task. Then, ask Student B a follow-up question.
Student B: Time your partner (1 minute) and say ‘thank you’ after a minute is over.
Task 1

Student A:  Here are your photographs. They show people preparing food. 1’d like you to
compare the photographs and say how the people might be feeling about the

food they are preparing.

Student B: Do you think young people should learn to cook at school?

How might the people be feeling about the food they are
preparing?

(Adapted from: Brook-Hart, Guy et al. 2019.)
85



Task 2

Student B: ~ Here are your photographs. They show people having meals in different places.
I’d like you to compare the photographs and say why the people might have

chosen to eat in these places.

Student A: Do you enjoy eating in restaurants?

I—. Why might the people have chosen to eat in these places?

. ———
—y - o >
it -_"'. AT
- - - = ' LA
= B

(Adapted from: Kenny, Nick, Lucrecia Lugue-Mortimer. 2014.)
86



Appendix C

Material Two

Activity 1: Work in groups of three. Look at the photos and discuss the questions below.

Source: Brook-Hart, Guy et al. 2019.

e What part-time jobs do the pictures show?

e Which jobs in the photos would be the best for a student in their free time or during
their holidays?

e What skills do you need to do them?
e Which job would prefer to do and why?

e Which job would least like to do and why?

(Adapted from: Brook-Hart, Guy et al. 2019.)
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Activity 2: Work in groups of three. Read the task about the benefits of students having

part-time jobs. Make notes about it might be a good idea for students to have part-time jobs.

Why might it be a good idea for students to have part-time jobs?

1.
2.
3.
4,
5.
1 2
[ time management } [ problem solving skills 1
Why might it be a good idea for students
to have part-time jobs?
3 5
[ financial independence ‘] L meeting people }
4

[ sense of responsibility ]

(Adapted from: Alevizos, Kathryn, Suzanne Gaynor, Megan Roderick. 2018.)
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Activity 3: Read the task again. Which of these phrases could you use for each point?

The phrases could be used to discuss more than one point. Match the phrases with the

numbered prompts.

learn the value of money take decisions

cope with pressure be punctual

become more responsible organise your time

become more independent make judgements about situations
become more self-confident find solutions

become more sociable learn teamwork

improve communication skills learn new skills

(Adapted from: Alevizos, Kathryn, Suzanne Gaynor, Megan Roderick. 2018.)

Activity 4: Work in groups of three. Discuss the questions.
1. How could you start the conversation? Give 3 examples.
2. How would you respond to the following statement?
I'm not sure if having a job help to improve time management skills.
3. How would you respond to the following question?
Do you think that part-time jobs give you financial independence?
4. What would you do if your partner seems happy to let you do most of the talking?
5. What would you do if your partner keeps talking and doesn’t let you give your opinion?
6. What 3 different phrases can you use to agree with your partner?
7. What 3 different phrases can you use to politely disagree with your partner?

8. What 3 different phrases can you use to moving to another prompt?

(Adapted from: Alevizos, Kathryn, Suzanne Gaynor, Megan Roderick. 2018.)
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Activity 5: Work in groups of three and do the speaking task below.

a) Talk to each other about why it might be a good idea for students to have part time jobs.

b) Now decide which benefit of having a part-time job is the most important.

time management problem solving skills

Why might it be a good idea for students

to have part-time jobs?

financial independence meeting people

sense of responsibility

(Adapted from: Alevizos, Kathryn, Suzanne Gaynor, Megan Roderick. 2018.)

Activity 6: Work in groups of three and discuss the questions.
e Do you know what kind of work you would like to do in the future?

e Do you think it’s important to have a clear idea of what job you want when you are a
teenager? Why / Why not?

e Do you think it’s better to follow one profession in life or to try lots of different types
of jobs? Why?

(Adapted from: Alevizos, Kathryn, Suzanne Gaynor, Megan Roderick. 2018.)
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Appendix D

Material Three

Activity 1: Work in pairs. Read the question below and make a list of points to consider
when making a decision. Write at least three points for each prompt.

[ choosing a holiday } [ buying a new phone }

What do people need to consider

when making these decisions?

[ choosing a new home } L deciding to get married 1

[ applying for a job J

(Adapted from: Norris, Roy. 2016.)

Choosing a holiday

Buying a new phone

Choosing a new home
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Applying for a job

Deciding to get married

(Based on: Alevizos, Kathryn, Suzanne Gaynor, Megan Roderick. 2018.)

Activity 2: Work in pairs. Suggest three things you should do and three things you
shouldn 'z or don’t have to do in this exam part.

1 1
2 2.
3. 3

(Based on: Brook-Hart, Guy et al. 2019.)

Activity 3: Work in pairs. Do the speaking task in activity 1. Here are some decisions people
often have to make and a question for you to discuss.

a) Talk to each other about what people need to consider when making these decisions.

b) Now decide which is the most difficult decision to make.

(Adapted from: Norris, Roy. 2016.)
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Activity 4: Look at the checklist. Tick (v/) the things you did in your discussion and cross
(x) those you didn’t do.

1. I talked naturally to my partner and listened to him/her carefully.

2. | had lots of ideas and I couldn’t stop talking even though my partner was a bit quiet. But
he didn’t mind it.

3. I tried to talk the same amount of time as my partner.

4. | explained what | thought and gave reasons.

5. I introduced new ideas but didn’t really respond to what my partner said.
6. We discussed only two prompts but in great detail.

7. We didn’t manage to talk about all the prompts, we talked about four only, but I think we
said a lot about them.

8. In the second question I didn’t repeat the same ideas as in the first question.

9. We didn’t need the whole minute to agree on the most difficult decision as we knew it

straight away, so we decided in about half the time.

10. We reached a decision.

(Based on: Noris, Roy. 2013.)

Activity 5: Work in pairs and discuss the questions.

e Once you’ve decided something, do you change your mind?

Do you think it’s a good idea to have a Plan A and a Plan B? Why?
e Do you sometimes put off making a decision until the last possible moment? Why?

e Do you ever leave it up to someone else to decide things like where to go on holiday

or what to do at the weekend? When was it?

e Do you always weigh up the pros and cons before making a decision?

(Adapted from: Norris, Roy. 2016.)
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