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Slovní vyjádření k hodnocení bakalářské práce: 

 

The aim of the thesis is achieved to a certain extent. The most problematic part is the theoretical part, 

especially Chapter 3 since I consider it insufficient (see the questions below). The only theory 

supporting the implementation of digital technologies is Bloom´s Revised Taxonomy; however, it is 

presented incorrectly (Figure 1 on p. 24). On page 25, the author argues that learner proficiency 

determines the use of lower/higher order thinking skills, which is probably a misunderstanding. 

Regarding Chapter 4, it is not obvious whether digital literacy equals to digital competence or not. If 

not, digital competence is not defined at all. 

 

Concerning the practical component, the lessons are planned well, however, it is not obvious how 

the author used the proposed framework (Chapter 5) in the process of planning. The main theoretical 

support is Bloom´s Revised Taxonomy but the knowledge dimension is completely left out. When 

providing the cognitive process levels (remembering, understanding, etc.) the author sometimes 

refers to learning in general, not learning in relation to English. Similarly, the author lists targeted 

competences, nevertheless, very generally. Consequently, the reader does not learn much about 

expected learner gains in terms of English, which were enhanced by digital technologies. Finally, it 

is not clear how the author analysed, evaluated and modified the lessons (see the questions below).      

 

Návrh otázek a podnětů pro diskusi při obhajobě: 

 

What exactly do you mean by pedagogy/Padagogy? 

What is the theoretical background for including digital technologies in language classes? 

Based on what are the tasks analysed, evaluated and modified (7.1.3, 7.2.3, 7.3.3)? 

Given the title of your thesis, how does the implementation of digital technologies in the lessons that 

you suggested is likely to enhance language learning?   
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*   Výsledné hodnocení není průměrem dílčích známek
 

**
 
Vyhovující podtrhněte 

 

 

 


