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Abstract:

This bachelor paper deals with the role of therivge in ELT. It primarily
focuses on the development of skills with the USKC@ tools and in the practical part,
it evaluates two websites, examines how the s&iksdeveloped with the use of sites
and whether these websites could be used in a@tassnvironment.

The theoretical part contains seven chapters. iFeedhapter briefly describes
the history of the Internet. The next chapter exasithe history of CALL. The third
chapter is aimed at advantages and the fourthrsatidantages of using the Net in ELT.
The Development of the skills is the name of tffigh fthapter and it examines reading,
writing, speaking and listening, and all the araad receptive skills we need to focus
on if we wish to improve them. The sixth chaptescdisses several ICT tools which
enable us to improve the productive and receptits ®f the English language.

It analyses email, chat, blogs, wikis, email jolsnaoice and video chat, audio email,
audio dialogue journals, and audio and video blddee last chapter deals with the
screening process and criteria for evaluating websi

The other part is practical. It contains two chegpté the first chapter,
we evaluate two selected websites. The other chapémines the possibilities of using

these sites in a classroom environment.

Key words: the Internet, reading, writing, speaking, listenilCT tools,

evaluation of websites



Souhrn:

Tato prace se zabyva roli internetu ve vyuce akéfio jazyka. Pojednava
piedevsSim o rozvojireovych dovednosti s pomoci infortmach a komunikénich
technologii. V praktick€asti se zagtuje na hodnoceni dvou vybranych internetovych
stranek rozvijejicicliecové dovednosti &Si otazku, zda-li by se tyto webové stranky
daly pouzit ve Skolnim prastdi @i vyucovani anglického jazyka.

Teoretickacast se sklada ze sedmi kapitol. Prvni kapitola sgei historii
internetu. DalSi zkouma historii pouzivanicfiatoveé technologie ve vyuce anglického
jazyka. Teti kapitola se za#iuje na vyhody &tvrta na nevyhody pouzZivani internetu
pii vyuce anglického jazyka. Rozvégcovych dovednosti je nazev paté kapitoly v niz
jsou zkoumanyteni, psani, mluveni, poslech, a t&kéti, na které se musime zit)
abychom tytofe¢ové dovednosti mohli zlepsit. Sesta kapitola seywzabvybranymi
informaénimi a komunik&nimi technologiemi, které nam umuagi vylepsit
produktivni a receptivniecové dovednosti. Zadiuje se pedevsim na email, chat, blog,
wiki, psani denikk pomoci emailu, hlasovy chat, video chat, hlasowyaie audio
deniky a audio a video blogy. Posledni kapitolaaeyva kritérii, kterd jsou nutna pro
hodnoceni webovych stranek.

Druh&cast je praktickd a sklada se ze dwdsti. V prvni kapitole hodnotime
dvé vybrané webové stranky. Druha kapitdési otazku, zda je mozné tyto materiély

pouzivat ve Skolnim pragtdi v hodinach anglického jazyka.

Kli¢ova slova: Internet, ¢teni, psani, mluveni, poslech, inforkna a komunika&ni

technologie, hodnoceni webovych stranek



Content:

THEORETICAL PART:

INrOAUCHION ..o e e e e 1

1. The History of the Internet ..o e 2
2. The history Of CALL ....ovvieie e e s aeee 3
3. Advantages of using the Internet in ELT................ccceiiiiiiiiiiiivee .. B
3.1 Source of information and materials ..............cooiii it i e 5
3.2 Opportunities for communication and collabanati............................. 6
3.3 Supporting creativity and production .............ccooe it iiceen e 7
3.4 Problem-SoIVINg .......ouuieii i 7
S5 AULONOMY ..o e e e et e e e e e e e et aaas
1 G I 1Y/ [0 1172 L1 [ o
4. Disadvantages of using the Internet in ELT.............ccooviiiiiii e,
4.1 Lack of Internet access and technical limit&io....................ooooe v,
4.2 Administrative, curricular and personal needs................cooiviiiinnnn. 9
4.3 Meeting the needs of differently abled students............................... 10
4.4 The impactof culture ...........ccooiii i 10
o =T = L £ = I I
5. The development of SKIllS............ouuuiiiiiiii e 11
S0t VA ] 11
5.2 REAUING .. ov it e et e e e e et e e e nenans L2
5.3 LISTENING 1.ttt e e e e e e e e e e e e e 13
5.4 SPEAKING ... e e e e e e 14
6. ICT tools andsocial softwareenhancing productive and receptive skills.. 16
6.1 Text-based ICT tools and social software ............commeeeveieninnenn... 16
B.1.1 EMQl .ooon it e e 16
G0 2 o - | P I 4
B.1.3 BlOQOS .uiniiiiie e e 18
B.1.4AWIKIS ...eei e 19



6.1.5 Journal WItiNg ......couviuiiei i e e
6.2 ICT tools and social software focusing on spokéeraction
6.2.1 Voice and video Chat ..........covoiiiiiii i e,
6.2.2 AUTIO €Mall ..o
6.2.3 Audio dialogue journals ............ccooooi i,
6.2.4 Audio and video blogs ..o
7. Evaluation of WebSItES ........vvvii i
7.1, SCIEENING PrOCESS ..uuvu i et et et et et e e e e te ettt e e et e e ee e e eneees
7.2 EValuation CrItEIIA ... ..o e e e e e e e ee e
7.2.1 Language aCqUISITION .......ouuieiieie e e e e e eeenas
7.2.2 ESL material deSign .......ouviriieie e i e e
7.2.3 Learner profile and learning style ....................o e
7.2.4 Courseware and multimedia instructionalgtesi.....................

7.2.5 Online courseware instructional design ......... .o ceeeeennn.n.

PRACTICAL PART

1. SCrEENING PrOCESS. . .u ettt ten et e et aet e e e ee e e e eteaeneeeneaens
2. Checklist for evaluating websites............oooiiiiiiiiiiic i
3. Evaluation of ELC Study ZONe..........cooviiiiiiiiiiiie e e e,
4. Evaluation of Randall's ESL Cyber ListeningLab ....................

5. Analysis of websites in a classroom environment.......................oeoee.

(@] (o3 18 1] To ] o T PT

Resumé

Bibliography

List of Appendices

28
29

33
36



THEORETICAL PART

Introduction

The Internet represents a vast amount of thingsimgak extremely difficult to
define what exactly the Internet really is. Eaclpexk perceives the term individually.
William J. Stepien defines the Internet as:

a vast worldwide collection of linked computers elhiare connected by simple telephone
lines and complicated cables, and by transmissatwden satellites and Earth. The reason
why they are connected into a network is to all@wegle to share information. (Stepien
2002, 129)

Whether we like it or not, the Internet plays ampartant role in our everyday life.
Whenever we need to quickly find information, wenton the computer and browse the
Internet. Whenever we are asked to write an essdy a research on a given topic,
we seek help in a library as well as on the InterHewever, what is the role of the
Internet in English language teaching (ELT)? Thashelor paper tries to answer this
question. It mainly examines the possibilitiesroproving English language
skills - reading, writing, speaking and listeningthwthe use of communication tools
available on the Internet, particularly ICT toolslasocial software, and with the use of
selected websites. The Internet was originally »-ibased medium enabling us to
improve reading and writing. However, with the intien of ICT tools, it has also
become a place where we might enhance our speakialy listening skills and
strategies. Therefore, this paper is mainly concaloout what the possibilities of
improving the skills on the Internet are and it slo®t deal with the communicative
competence.

The thesis is divided into two parts: theoretiaad @ractical. The theoretical part
contains seven chapters. The first chapter brigélgcribes the history of the Internet.
The Next chapter deals with the history of Compassisted language learning
(CALL). Advantages of using the Internet in ELTth&® name of the third chapter and
it discusses the benefits of the Internet in temigrmation and materials, cooperation
and collaboration, creativity and production, pssbisolving, autonomy, and
motivation. Following chapter, on the contraryc@cerned about the disadvantages of



using the Internet in ELT and deals with lack oé timternet access and technical
limitations; administrative, curricular and persbneeeds; meeting the needs of
differently abled students; the impact of cultuagid legal issues. The chapter five
examines reading, writing, speaking, listening dedcribes what we need to focus on
in order to enhance them. Next chapter concerns t@ls and social software,
characterizes them, and deals with the possilsilbieskills improvement with the use
of these tools and software. Last chapter descthmescreening process and the criteria
for evaluating websites.

In the practical part, we evaluate two selected siteb and discuss the
possibilities of using these sites in a classroomirenment. The primary aim of the
practical part is to find two websites which deyeleading, writing, listening and
speaking and evaluate them according to selectiéeriar The secondary aim is to
examine whether the sites can be used in a classmavironment without any

modification.

1. THE HISTORY OF THE INTERNET

Many people associate the beginning of the Intem#t the invention of the
World Wide Web in 1991. Yet, the idea of sharingwtedge through some technology
is several years older. The first actual predegeskthe Internet is believed to be the
ARPANET, a communication system invented in 196%H&yUS army. Its primary goal
was to maintain a connection between military basesase of a nuclear war. (Bellis)
Gradually, the ARPANET developed into the Internd¢vertheless, before it became
the system we know today, several pieces of haelwach as the PC modem and
software such as Internet Explorer had to be cdedi® have already mentioned the
importance of the first email programs that wererty followed by other inventions.
In 1977 *“the first PC modem was developed by De@is Hayes and Dave
Heatherington.” (Chapman) Consequently, the bulletard system, an application that
made it possible to “share or exchange files,” wasated one year later. (Chapman)
Nonetheless, the first really important device 8L learners called Usenet was
invented in 1979. It was considered valuable aalldtwed “people from around the
globe to converse about the same topics by pogiiidic messages categorized by

newsgroups.” (Chapman) Nine years later, the fiRE (Internet Relay Chat) was



launched. (Stenberg) In 1991, the World Wide Web im&roduced to the public. CERN
(The European Laboratory of Practical Physics) beein working on the World Wide
Web for quite some time in Switzerland and it digantly changed the perception of
the Internet among its users. (A Short Historyled Web) Since the invention of the
first web page, the Internet has become a widedghg®urce of information. As a result,
the first web browsers called Mosaic and Netscagpaddtor were released in 1993 and
1994. Furthermore, the first webmail service, Hatmstarted being used in 1996.
During the next two years, several blogs and tist @inline news appeared. (Chapman)
In 1998 the Google, the current most popular seaedgine, was launched.
Consequently, the most popular social networks sisdlySpace and Facebook and the

Internet encyclopaedia called Wikipedia were intraetl in the next decade. (Chapman)

2. THE HISTORY OF COMPUTER-ASSISTED LANGUAGE LEARNI NG
(CALL)

Due to the rapid development of computer technolitgy has been going on
since the 1960s, some alternative teaching appesachve been incorporated into the
ELT process. As time went by, ELT experts begaretdize the necessity of including
new technologies in education. That is the reasby & new approach to ELT called
Computer-Assisted Language Learning emerged in 1860s. (Davies Graham)
Graham Davies perceives CALL as “an approach tguage teaching and learning in
which the computer is used as an aid to presentatnforcement and assessment of
material to be learned, usually including a sulisthmteractive element.”

(Davies Graham) His colleague Michael Levy defiitess “the search for and study of
applications of the computer in language teachind &arning.” (Levy 1997, 1)
Computer-Assisted Language Learning has gone thrmany changes to become what
it is nowadays. There have been three significhases of CALL so far, “behaviouristic
CALL, communicative CALL and integrative CALL.” (Wschauer)

The behaviourist approach in CALL used mainly ie 1#960s and the 1970s has
a lot in common with behaviourism itself. Behavigts believe that an individual
mainly learns through imitation, repetition, drilend practice. Learning is simply
perceived as a transmission of knowledge. AccordmdVarschauer “the computer

serves as a vehicle for delivering instructionatarals for students” in this approach.



(Warschauer) However, this theory turned out toirisifficient as it does not fully

explain how a human being acquires languages. Mwless, a lot of exercises,
especially those focused on grammar, which canobad on the Net, are still drill-

based. (Fotos, Brown 2004, 289) Experts found loat there are certain situations in
which drilling can be helpful for improving learséskills. It is a useful way especially
for young learners to practise pronunciation. “Asyt are exactly told what to say,

they can focus on pronunciation and usage.” (Daer) That is the reason why

behaviourism is sometimes still used in ELT. Wasseh believes that:

A computer is ideal for carrying out repeated dyiince the machine does not get bored
with presenting the same material and since it paovide immediate non-judgmental
feedback. What is more, a computer can present siatlrial on an individualized basis,
allowing students to proceed at their own pacefegglng up class time for other activities

(Warschauer).

With the course of time, the behaviouristic applodan ELT was replaced by
communicative CALL (Davies Graham).

In the late 1970s and the early 1980s, the chahgg@roaches in ELT also
significantly influenced CALL. Repetition and imiian were changed for
a communicative approach. As a result, severalrpmg which provided “skill practice
in non-drill format” were developed. (Warschauefe$e programs included “text
reconstruction, gap-filling, speed-reading, simolatind vocabulary games.”
(Levy 1997, 23) In this approach, the computer paxeived as a tutor, a provider of
feedback but most importantly, as a kind of stirsullnat triggers critical thinking and
helps users develop productive skills of the Eihglemguage. (Warschauer) Underwood
believes that learners could benefit from this apph because communicative CALL
“focuses on using forms rather than on the formemelves.” (Underwood in
Warschauer) Moreover, it “teaches grammar implitiind “uses the target language
exclusively and creates an environment in whicimngisihe target language feels natural
both on and off the screen.” (Underwood in WarsehnpWet, this approach, as well as
its predecessor, was found ineffective and wasaoel by integrative CALL. (Davies
Graham)

Until recently CALL was mainly associated with theord '‘computer'. That



changed with the invention of multimedia computehe World Wide Web, and the
introduction of Computer Mediated Communication (CMNowadays, students can
interact, and thus develop their skills, with othearners of a foreign language in
several ways. (Warschauer) They can improve theiting, reading, listening and
speaking skills while communicating via emails,t¢ear video chats. They can enhance
their vocabulary, pronunciation and grammar on tesa websites. Moreover, via
several ICT tools, it is possible to “share docuteegraphics, sounds and videos.”
(Warschauer) CALL has simply become an indispersphit of ELT which provides us
with opportunities to share our knowledge and tpriome our skills on many websites
and using several ICT tools.

3. ADVANTAGES OF USING THE INTERNET IN ELT

There seems to be little doubt that the Internet @GALL provide us with some
advantages in comparison with traditional textbookise Net mainly benefits us in
areas of gaining information and materials; comroation and collaboration; creativity
and production; problem-solving; autonomsnd motivation. Since this thesis is
primarily focused on learners we are going to discthe advantages from students'

point of view.

3.1 Source of information and materials

Sarah Richards perceives the World Wide Web as dmable source of
information.” (Richards, 11) The "Indexed Web camsaat least 2.95 billion pages" and
most of the sites are in English. (The Size of Warld Wide Web, Muehleisen) This
makes the Net the greatest source of authenticriaaten the world. (Czubocha, 2) By
‘authentic’, we mean materials primarily develof@dnative speakers as well as any
text in the target language used by students auisidhe classroom. Ewa Czubocha
sees the Net as “the library of the poor.” (Czulag) The great benefit of the World
Wide Web is that it is in most cases free of cosipdated on regular basis”, easily
accessible and available 24 hours a day. (CzubaZhdn comparison with other
didactic aids such as books or CDs, the Internetbles us to gain and verify
information from several sources at one time. llihvas the user to make connections to

sites all around the world and hence obtain vawétrgsource.” (Mohtar, Abas)



3.2 Opportunities for communication and collaboraton
Another advantage the Internet environment providsswith is space for

communication and collaboration. Collaboration @mgral may be defined as

“a process during which learners interact socidflycreate shared understanding”.
(Egbert 2005, 53) Communication is rather perceimedan exchange of knowledge
between two or more individuals. (Egbert 2005, %i@foria Muehleisen believes that
the main advantages of cyberspace are opportufidtigateraction with other learners
of the English language. For the last few years tsdee supported cross-cultural and

bilingual exchanges among students and found @it th

Students of English want to make contact with rageakers, but many of my students
also have a strong interest in communication witbgde from other countries as well.
They are happy to discover that even if they dokmmiw Thai or Chinese, for example,
they can use English to communicate with a keypahéil penpal) from Thailand or

Hong Kong and to find websites with information ebthese places. (Muehleisen)

Nowadays, ESL learners may participate in variouslk of forums and discussion
boards, and are given opportunities to present tiwgiings on several blogs. They can
interact via e-mail, chat or Internet phoning. Whiloing so, they negotiate meaning
with others and that benefits them in many waysid&its “learn to use language
appropriately and creatively, focus on languagecttire and gain new, comprehensible
language input.” (Egbert 2005, 54) Moreover, whezalohg with blogs and wikis,
students write with a purpose and for a targetatiemge. This form of interaction is

considered to enhance learners' motivation. (Eag)milliam Ferriter believes that:

Electronic conversation can challenge the thinkihgriddle grades students. Students who
participate in digital dialogue are forced to dhartheir pre-existing notions as they
consider alternative positions. This process oftaigustification is a higher-level thinking

skill, and one of the strongest benefits of elattraonversations. (Ferriter)

3.3 Supporting creativity and production
Many researchers agree that receiving authentiatinp the key to language
learning. However, it needs to be emphasized Heaptoduction of language is equally



important. Egbert believes that having a chancertmluce language is vital as “it

allows students to test their hypotheses about lamguage works and encourages
students to use their preferred learning stylegdm additional input in the target

language.” (Egbert 2005, 74) Some of the ICT (Imfation and Communication

Technology) tools such as email “encourage us twdyme more and to use our
creativity.” (Egbert 2005, 75) Whenever learnersnownicate through email or other
ICT tools, they both, receive input and producegatitWhile engaged in such

a conversation, they need to make their utteramcepoehensible. Moreover, during
communication students are given feedback fromrsthénich “can also help them

notice the discrete grammatical items that theydnge focus on to improve their

language.” (Egbert 2005, 74) “Creativity impliesrgething more - doing something
original, adapting or changing.” (Egbert 2005, Egpert notes that:

To be creative, students need opportunities faniinal cognition; appropriate support,
scaffolding, and feedback; and control over languagpects that they will use in their

production. Working with others often facilitatagativity. (Egbert 2005, 74)

When discussing possibilities for enhancing crégtiwe need to especially mention
blogs and wikis which enable us to share our vwgitas well as collaborate online.
(Dudeney 2007, 86)

3.4 Problem-solving

Problem-solving is an active process involving leigtorder thinking skills
which enables students to improve their metacognisitrategies and thus help them
become better learners. The Net and particuladgraputer may help learners develop
their problem-solving skills by providing them withols such asilling the Toolbox
and theNASA SciFiles Instructional Tools which gives basics to solve a problem in
areas such as politics, sports or geography. Mere@gbert notes that computers may
“make problem-solving more effective and efficieby enabling learners to use
language to develop multimedia presentations; toaestrate ideas; to calculate, track,
and organize; to access information to be transtdrrand by facilitating a host of other
tasks.” (Egbert 2005, 93)



3.5 Autonomy

Provided that the learner is the one in chargéhefléarning process and the one
responsible for decision-making, the activities el@m the Net may promote his or her
autonomy. Jones believes that “the versatile modemeration of CALL programs,
exploiting a gamut of applications from word pragiag to Virtual Learning
Environment, tends to show awareness of the negivéostudents responsibility over
the management tasks in his or her learning.” (@ofi@e Internet environment and
especially CMC (Computer Mediated Communicatiomvpde us with opportunities

for autonomous behaviour. Jones believes that:

an asynchronous tool such as email exchange erhamegcognitive awareness: learners
can reflect on their and their interlocutors' resgms scrolling back through texts to
reconsider grammar, vocabulary and rhetoricaleggiat; they can refer to resources like an

encyclopaedia or dictionary without noticeably dging the flow of discourse. (Jones)

3.6 Motivation

The Internet also significantly influences learseriotivation. We have already
mentioned the positive impacts of chat, email atidelo communication tools on
individual’s attitude towards learning a secondglaage. “Researchers have found that
adding these elements to a course increases studestivation and participation in
class discussions and projects” (Educational BenefiOnline Learning, 1). Moreover,
the Internet is also often associated with fun gawhes so pupils are usually very eager

to work with it.

However, before we start dealing with disadvantagiessing the Internet in
ELT, we need to bear in mind that the Internetfits&y not make the language learning
process more effective or efficient. The successeahing depends on whether the
activities are planned appropriately and whethemtkbsites or ICT tools are used in
an appropriate way. If the same activity can beediona more effective and efficient
way with another didactic aid, we should use thikiastead of a computer or the Net.
(Egbert 2005, 93)



4. DISADVANTAGES OF USING THE INTERNET IN ELT

“While the internet and its various facets offergieat deal to the language
learner, it is not without its problems.” (Singhale main limitations include lack of
Internet access and technical limitations, diffied with administrative, curricular and
personal needs, meeting the needs of differentlgdalsic] students, prejudice against

computers and the Internet in certain culture,lagdl issues. (Egbert 2005, 149-161)

4.1 Lack of Internet access and technical limitatios

The main issue, which supporters of the use ofdhimsputer network in ELT are
not aware of, is that the Internet is simply notessible to every pupil. According to
Internet World Stats only twenty-eight percent loé tworld population has access to
cyberspace. The number of Internet users in AfoicAsia is very small and thus it is
extremely difficult to use the Internet for leargiror teaching purposes in these
countries. (Internet World Stats) To be able to IGSE tools or websites, students need
to own several pieces of up-to-date hardware aftdae. Especially when using video
chat, learners need a reliable broadband Interretnexction is required for
communication to take place successfully. Howetere might be several reasons for
a network to be disconnected. Not only could there poor broadband connection, but
also there could be an issue with a computer caldb,server or a virus attacking
the computer. Therefore, before we start using \apsite or ICT tool; we need to
ensure that there will be no complications. In aafsdifficulties, students might become
frustrated and de-motivated. (Dudeney 2007, 76=0®ert 2005, 135-147)

4.2 Administrative, curricular and personal needs

Another reason why there are opinions against usiag\Net in ELT is that it is
extremely time-consuming. We usually need to ingeshe extra time for computer or
Internet-based activities to work effectively arfficeently. Before beginning to use
a website or any ICT tool, we need to acquire staaknical skills to be able to operate

with them. That is what Warschauer calls computediated communication literacy.



He defines it as “the ability to create, manage @adicipate in effective online
communication in a variety of genres and formafg/arschauer in Egbert 2005, 136)
Moreover, in the case of ICT tools, students alsednto learn special rules of
communication when they interact in emails, chats, called netiquette. Another
argument is that there is a lack of curriculum di@a. Hence it is too complicated to
incorporate the Internet into ELT. However, thigtstent is rather questionable. Egbert
believes that the use of computers and the Net stanetimes help us to meet
curriculum goals in more effective and efficient ywabecause “textbook pages and
other required curriculum materials can be integtawvith the technology in creative
ways to give students more opportunities to leanth ractise curriculum objectives.”
(Egbert 2005, 140) Additionally, especially withrda classes, there is an issue of

equitable access to a computer and the Internet.

4.3 Meeting the needs of differently abled students

When deciding to use the Net in ELT, we have te taito account that not all
students are thrilled to use this way of learnifigere might be some learners who
could have either cognitive or physical difficutiezhen trying to complete
a task with the use of the Internet and a comp(Eghbert 2005, 137-139) Nonetheless,
Egbert suggests that to meet the needs of suclsptgachers might “apply principles
of universal design (UD) as they develop tasks aatvities.” (Egbert 2005, 137)
“Materials designed with such principles in mindhcbe used by diverse learners,
provide choices for learners, are not unnecessamgplex” and have many other
benefits in comparison with other materials. (Egi2005, 137-138) Yet, when dealing
with physical difficulties such as migraines reswgtfrom working with a computer and
staring into the screen for too long, the use efdbove mentioned principles is of no
help. Additionally, teachers need to invest someaetime to incorporate UD principles
into their tasks and that may be the reason whyesofithem choose not to use the
Internet in ELT. (Egbert 2005, 137-139)

4.4 The impact of culture

Egbert notes that:
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culture can have an impact in CALL classrooms imynaays, some of them similar to its
impact in nontechnology classrooms and others @rfadf the tool. For example, student
learning styles on and around computer can be rdiftefor learners from different

backgrounds, and learners may use different siemtegr the same task (e. g. writing)
when they use a different tool. (Egbert 2005, 141)

Moreover, the computer itself is perceived diffehgramong people from various
cultural backgrounds. Assuming that a certain caltlbes not support a computer and

the Net in ELT, we had better not include themun lessons.

4.5 Legal issues

With the use of the Internet “come legal respotisigs for teachers, students
and technology administrators.” (Egbert 2005, 1#Rgrefore, learners and teachers
need to be concerned about “student safe use, t@btéor plagiarism and fair use.”
(Egbert 2005, 142) When working on the Net, pupilsy come across inappropriate
materials that are not related to ELT at all. Egbetes that whenever students browse
cyberspace or use one of the ICT tools, it canltr@su“exposure to inappropriate
material, harassment, lack of privacy and evenllagd financial problems.” (Egbert
2005, 142)

5. THE DEVELOPMENT OF SKILLS

When dealing with the enhancement of skills of BErglish language on the
Internet, we need to first of all know what elensetitese skills consist of. Only once
we truly understand the way we write, read, listed speak, can we begin to improve

our skills.

5.1 Writing

To be able to successfully communicate, we havisttacture our discourse in
such a way that it will be understood by our ligtenor readers.” (Harmer 2001, 246)
The primary criteria that need to be taken intooact when teaching writing are

cohesion and coherency. They are especially imporsance there are no other
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structuring devices such as verbal or visual sgmad could rely on while interacting.
However, knowing the discourse itself would not dreough. There are many other
criteria that we need to consider when teachingyctive skills. Among these

we include sociocultural rules, taking turns andesufor writing. In order to
successfully communicate and not insult anyones mecessary for us to know the
cultural habits of the person we are interactinthywivhat language to use, pay attention
to the degree of formality, etc.; in other words khow the sociocultural rules of that
individual. (Harmer 2001, 246-247) Apart from theSa any conversation decisions
have to be taken about when each person shoul&.5gdarmer 2001, 247) This
turn-taking is particularly difficult to control ia written conversation in which we need
to have a moderator who is in charge of the disonsand who gives us space to
express ourselves. In addition, there are somes fiale writing as well. We need to
follow them when composing a letter, interactingtba Net or writing an analysis of
work of literature. As readers, we come acrossovarkinds of styles and genres which

we can learn a lot from if they are incorporate writing. Harmer believes that:

in order to speak and write at different levelsimimacy, students need practise in

different genres and different styles, so thathasrtlevel increases, they can vary the

grammar, functions and the lexis that they. slarmer 2001, 248)

As Harmer suggests the key to the development ingrskills is therefore to write in
as many styles as possible on a regular (dailyp#siple) basis. However, the writing
activities need to be designed carefully to sugt lgarners’ age, interest and language

level.

5.2 Reading

Reading is one of the two receptive skills in wHhipkople extract meaning from
the discourse they see.” (Harmer 2001, 199) Wheneealeal with any written text we
“employ our previous knowledge as we approach tbegss of comprehension and we
deploy a range of receptive skills.” (Harmer 20099) As we have already mentioned,
in real life, we deploy several receptive skillsemhlooking for information in a text.
For example, when we need to find a specific tedbeehnumberbut are not interested

in the other numbers, we quickly read through #nd.tIf students read a novel for
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pleasure, they usually read for general understgndl’henever an individual installs
a web camera, he or she reads an instruction mamalthus reads for detailed
information. To sum up, whenever we come acrogading material, we:

e scan

e skim

« read for detailed information (Harmer 1998, 69-70)

However, there are several other skills which wednéo master to be able to
comprehend reading that we are engaged in. Thedaeda identifying the topic,
predicting and guessing, and interpreting a téxarimner 2001, 201-202)

When deciding which of the above mentioned skilks mtend to develop, we
need to take into account whether the selecteddetensive or intensive reading. The
former statement “suggests reading at length, dtiepleasure and in a leisurely way.”
(Harmer 2001, 204) It is usually modified to a lears language level and we may
benefit from it as “an extensive reading programmgrove our overall comprehension
skills, and give us a wider passive and active botaay.” (Harmer 2001, 204) The
latter “tends to be more concentrated, less relaaed often dedicated not so much to
pleasure as to achievement of a study goal.” (Hag@@1, 204) It is mostly done in
a classroom environment with the teacher's hel@riAfsom extensive and intensive
reading, we may choose to use authentic readinigssons. However, it is still in
question whether it is beneficial to include itaar classes or not. On one hand, it may
be vital, especially for more advanced learners didmot have troubles understanding
at least the gist of the material they are deakity, because the language used in these
materials is real-life, primarily developed for wataudience. On the other hand, as
the language in authentic materials is not singaifin any way, it may be too difficult

to grasp for some pupils and thus be de-motivatidgrmer 2001, 204-205)

5.3 Listening

When listening, we “extract meaning from the digseuwe hear.” (Harmer
2001, 199) As well as when engaged in reading, etenwe listen to our partner, not
only do we have to understand the language itsetfyve also need to activate our
pre-existing knowledge of the world and “deployaage of receptive skills” to be able
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to comprehend the message. (Harmer 2001, 199) Merewhile we listen to our
partner's dialogue, we also need to consider soltizal rules of that person so that
there are no misunderstandings and no feelings. Harteveryday life, when
communication with another human being takes plaeeeral skills are employed. To
put it in another way, we listen for:

* general understanding

» specific information

* detailed information (Harmer 2001, 202)

Additionally, these skills also include interpreginpredicting and guessing and
identifying a topic (Harmer 2001, 201-202)

The majority of listening activities can be dividedo extensive and intensive
listening. Extensive listening is usually done fdeasure in a relaxed way and takes
place outside of the classroom. It can be, for etaman audio version of simplified
readers. The important criterion is that the mateshould be at the learner's language
level. Intensive reading is mainly designed to psacone's listening skills and is done
in a classroom environment. When doing intensistetiing, teachers may use recorded
materials, which nowadays, are included in almesie coursebook, or they can use
one of many 'live' listening activities such asdiag aloud or story-telling. Students
who are more advanced in the language can alsm list authentic material. We have
already dealt with the issue of authenticity whemdiscussed development of reading.
However, it needs to be emphasized again that suat@rials should not be used if they

are incomprehensible to students. (Harmer 2001-2323

5.4 Speaking

We have already mentioned how we need to strucligmurse while speaking
when we dealt with writing. However, we should renber that for spoken
communication to be successful, we have to tale@antount the sociocultural rules of
our partner, to be aware of taking turns, and tp aention to different styles and
spoken genres. Additionally, to be able to commateiceffectively and efficiently,
speakers need to have “a knowledge of languagerésatand the ability to process
information and language ‘on the spot'.” (Harmed2®69) There are several language
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features that need to be mastered so that theelsaoommunication would be effective
and efficient. These features are:

e Connected speech

» Expressive devices

* Lexis and grammar

* Negotiation of language (Harmer 2001, 269-270)

To master the area of connected speeehneed to learn pronunciation of individual
phonemes as well as to be able to produce fluenhemied speech. However,
succeeding in that might not be enough. Native lsgrsaof the English language use
many other verbal and non-verbal means or expreskavices if you will, to make their
utterance comprehensible. They “change the pitah stress of particular parts of
utterances, vary volume and speed.” (Harmer 2069) Panguage features also include
grammar and lexis. When producing output, we useadmber of common lexical
phrases, especially in the performance of cer@nguage functions.” (Harmer 2001,
269) Therefore, it is beneficial for pupils if theye provided with such chunks of
language because then they have a better chamgtess themselves when agreeing,
disagreeing or taking part in any other kind of \@nsation. Moreover, learners also
need to have the ability to “use negotiation lammgu#o show the structure of their
thoughts, or reformulate what they are saying itleorto be clearer, especially when
they see that they are not being understood.” (lda@201, 270) Nonetheless, there are
also some mental and social processes that plagjmportant role in speaking. When
communicating with other speakers, we receive guatinvhich needs to be processed
and replied to. The effectiveness and efficiencgwith a reply depends on how long it
takes an individual to put his answer into cohexader so that it would not only be
comprehensible, but so that it would also conveyititended meaning. (Harmer 2001,
271)

It is necessary to stress that the productive andptive skills might be taught
separately as well as in an integrated way as \a# sée in the practical part of this
work. Since we are dealing with the developmenthefskills on the Net, we are going

to primarily focus on the possibilities of improginwriting, reading, speaking and
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listening with the use of ICT tools and in the piead part of this thesis with the use of

websites.

6. ICT TOOLS AND SOCIAL SOFTWARE ENHANCING PRODUCTI VE AND
RECEPTIVE SKILLS

“Information and communications technologies (ICdne a diverse set of
technological tools and resources used to commigi@nd to create, disseminate,

store, and manage information.” (Blurton, 1)

6.1 Text-based ICT tools and social software

In the majority of text-based ICT tools, receptienclosely connected with
production. The communication via email or chaussially a sequence of messages.
Therefore, to be able to create a comprehensiplg nee need to understand
the message we have been sent. In other wordse&kta structure our discourse in
a coherent and cohesive way, follow sociocultusdés and rules for writing, and pay
attention to taking turns on one hand; and on therchand we have to deploy several
receptive skills such as scanning, skimming, re@aéin detailed information, predicting
and guessing, interpreting the text, etc. (Harnm@12 246-251) Egbert believes that
apart from these, we also need to pay attenti@spects such as “content, organization,
voice, word choice, sentence fluency, and convastisuch as proper spelling and
grammar.” (Egbert 2005, 21) Therefore, assuming Wecommunicate in the second
language regularly and pay attention to all aspaci$ skills, we may improve our
writing and reading. There are many text-based ti®Is which give us the opportunity
to practise and develop our reading and writingjsskiVe are going to focus on email,

chat, blogs, wikis and journal writing.

6.1.1 Email

“Email is one of the most used and useful Inforovatand Communication
Technology (ICT) tools around today.” (Dudeney, Kgc2007, 62) By regular
interacting with this tool, we may learn to organiext, use grammar and vocabulary

actively as well as improve other areas of writswgh as spelling. Moreover, when
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interacting with other ESL learners, we receivdedént kinds of input and become
culturally aware. Since almost everybody in Eurbps an email account nowadays, it
is quite easy to use this tool, even with very ypgtudents. There are not any special
technical skills that the pupils have to master,ia@ny other special piece of hardware
needed. Yet, not to cause offence, we must follextatn rules called netiquette. A great
benefit in using email is that it can be used abymmously. This means that
communication does not happen in real time. (FoBysywn 2004, 80-82; Dudeney,
Hockly 2007, 62 — 70) This is especially appreclat®y lower levels of English
proficiency because they have enough time to orgatheir thoughts “draft and edit
before sending.” (Dudeney, Hockly 2007, 63) Elegitamail may be used in various
ways. One of the most popular yet most complicateslis the keypal project. “Keypals
is the term for pen pals who use email to commueitdDudeney, Hockly 2007, 67)
The projects are complicated because a teaches ne¢elach his students at least basic
netiquette and invest some extra time to help dasnlers with the emails themselves.
Nevertheless, this form of interaction is quite plap among the ESL pupils. Studies
have shown that authentic communication with o8tadents of the second language
has a positive effect on an individuals’ motivatigbudeney, Hockly 2007, 66-67;
Fotos, Brown 2004, 80-82) For example for lessomsetd on the keypal project see
Appendix A. However, there are many other ways sih@ electronic mail during

classes. We can, for example, use it for data ciodie. (Appendix B)

6.1.2 Chat

“Chat is a tool that allows for synchronous, iealftime, communication over
the Internet.” (Dudeney, Hockly 2007, 71) Althougb research has proved that chat
really helps develop students’ English, there adamly many benefits that can be
obtained form it. It is emphasized that the keg tearners’ improvement is not only to
read and write on a regular basis, but to also laavepportunity to express ideas and
share writings and that is exactly what chattingegius the opportunity to do. (Egbert
2005, 21-33) Moreover, some “studies to date semrpoint to text chat providing
opportunities for negotiating meaning, seen as tkejanguage acquisition by many
linguists.” (Dudeney, Hockly 2007, 74) On the othand, face-to-face communication

is slightly different from the written text alternge. “Text chat can often appear
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disjointed: conversation threads get lost or qoestiare ignored; there are overlapping
turns and conventions for taking the floor are aotomatically clear.” (Dudeney,
Hockly 2007, 75) To avoid that, it is quite impaortdo have a moderator who oversees
the discussion. There are several types of cha.drte we are interested in is called
text chat. However, it is important to emphasiza thith the development of hardware
and “the increasing access to free voice chatwauglio chat is becoming more
common.” (Dudeney, Hockly 2007, 72) Nonethelesslidg with the development of
writing skills, we are going to focus on the two shaommon types of text chat, free
topic chat and practice chat. Free topic chatss testricted. There is usually neither

a moderator of discussion nor one central topi@r§Jsan basically talk about whatever
they wish. (Dudeney, Hockly 2007, 71-85) Practisatés more useful for lower levels
of English proficiency as it enables its usersmty practise “a specific function or form
of language, or a specific skill or strategy.” ([2ney, Hockly 2007, 73) There are, of
course, some other types of chat such as collaberat informative chat, but since
their primary goal is not related to enhancingdkiéls we are not going to discuss them
more closely. Moreover, each chat can be usedreébepublic or as private chat.
Popular instant messaging programs are MSN Mesgelghoo! Messenger, ICQ,
Google Talk, Skype and AOL Instant Messenger. Qanéiqularly very interesting site
supporting instant messaging is Sharedtalk. Hereamepractise our grammar, spelling,
and vocabulary as well as our writing skills withmee learners who are interested in our
mother tongue there. We communicate in English #mey reply in Czech, or in

whatever our native language is. (Doey; Stone)

6.1.3 Blogs

The definition of a blog is:

a personal diary. A daily pulpit. A collaborativeage. A political soapbox. A breaking-news
outlet. A collection of links. Your own private thghts. Memos to the worldWhat's a

blog?)

Studies have shown that such a form of publishioigomly develops creative writing,

but it also extremely motivates students as theyaiting with a purpose and for
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a certain audience that hopefully is intriguing tbem. (Eastment) However, some
teachers are afraid and avoid using this technolodyl. T. There are some arguments
such as that it requires more advanced technidlid s set up a blog or that it is too
difficult for learners to maintain a web log. Inafigy, it is the other way around. Blogs
“provide a real-world tool for learners with whi¢h practise their written English as
well as a way of contacting learners from othetgaf the world if the blog is used as

a part of an international exchange.” (Dudeney, kio2007, 90) We can choose from
numerous sites such as Blogger.com, Wordpressaory Ezblogworld.com where it is
possible to set up a blog for free. For ELT purgpsee can use some of the edublogs.
(Dudeney, Hockly 2007, 86-87) By edublogs, we ustérd web logs which “cover

a wide variety of topics related to education, framsing on educational policy and
developments to learner compositions.” (Dudeneyko2007, 87) A blog set up by

a teacher is called a tutor blog. In most caseshters use it to stay in touch with their
students and most importantly to keep them pogtedther one of the edublogs, which
is maintained by learners, is a student blog. hbegls react on everyday issues or they
can give their opinions about a certain topic swash education or relationships.
Moreover, if it is not set otherwise, learners aseially allowed to make comments, so
even an ordinary description of someone's dailytimeucan turn into a passionate
discussion in which anybody may share their pofntiew. Additionally, edublog can
also be set up and maintained by an entire clagbal case, we are talking about

a class blog. (Dudeney, Hockly 2007, 87) Dudeney ldockly believe that the main
benefit of class blogs is that it “can be used dstgomments on certain topics, or on
class work or on any other issue, the teacher shimleresting and relevant to learners.”
(Dudeney, Hockly 2007, 87)

6.1.4 Wikis

Other social software which positively influencas evriting skills is a wiki. It
is “a fully editable kind of user-generated websiteich allows multiple users to work
and create content collaboratively.” (Raguseo) éntast to web logs, anybody can
change the content of a wiki. We can simply addesamformation to a topic, rewrite it
or delete a part of an article. Additionally, lears are forced to negotiate content with

others there. Researches have shown that sucth@ateve writing leads not only to
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the development of writing skills, but also to theeraction between multiple users and
to receiving authentic input. (Dudeney, Hockly 2093-98) Nevertheless, teachers also
need to take into account potential difficultieattinay show up while using this social
software. “Special care should be taken in progdiith enough guidance through an
accurate explanation of the available featuresrddehaviour guidelines and a relevant,
scaffolded [sic] task that allows for authentic andaningful collaboration.” (Raguseo)
There are numerous websites where we can set up fwikiree. The most widely used
ones are Wikihost.org, Mediawiki.org and Pbwiki.codlvanced learners of English
may contribute to the most famous wiki called Weédp, the biggest online
encyclopaedia on the Net. (Dudeney, Hockly 2007983

6.1.5 Journal writing

Another great way of practising writingjsurnal writing, especially challenging
is its Internet version called e-mail journals. dingh this social software, learners may
interact with other ESL students, native speakd#rsir teachers, parents and with
anybody who is interested in what they write abadfhile doing so, they receive
authentic input and “gain insights about differenttures, literatures, and language
uses.” (Egbert 2005, 33) Moreover, journals domextessarily have to be written only
in the second language. With younger learners weiddevel of English proficiency
learners, a combination of the mother tongue aadgétond language can be used.

Before moving on to the development of speaking lastening skills, we need
to emphasize that the above mentioned websitessagidl software are not the only
ones helping us enhance our writing skills. Theeesmame other text-based media such
as MOO, Twitter or Facebook which has not been aepl yet and which if used

properly may also help develop students’ skills.

6.2 ICT tools and social software focusing on spokenteraction

Before we explore the possibilities of enhancingaing on the Net, it is
necessary to emphasize that listening and speakenfyequently closely connected and
ICT tools provide us with opportunities to practiseth listening as well as speaking.
Therefore, we need to pay attention to the diseowe hear, and deploy a range of

receptive skills to be able to comprehend our gaidrmessage on one hand; and on the
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other hand we have to structure our discourse &bitthvould be comprehensible, and
we also need to pay attention to language feattuastaking, sociocultural rules etc. It

is unfortunately often assumed that listening al§ as speaking can not be improved
much on the Internet or at least not in the wawlch writing and reading can.

The truth is that practising these skills on thieednet is slightly more complicated than
to practise reading and writing. Florez believeat ttopportunities for speaking and

listening require structure and planning if theg & support language development.”
(Flores 1999 in Egbert 2005, 40) On the other hamdthe Internet, we can interact
with native speakers and ESL students from arobadjtobe and that is a benefit that
no classroom environment can provide us with. Meeeostudies have shown that
some learners, especially the shy ones, feel momefartable to speak through the

computer as there are a lot of opportunities, tih@renment is less stressful and less
teacher-fronted. (Egbert 2005, 39-42) Egbert bebethat speaking on the Internet can
be done in various ways. He notes that content sbate websites provide “enables
students to interact with one another.” (Egbert®2@l) We are going to examine voice

chat, audio email, audio dialogue journals, andaadd video blogs.

6.2.1 Voice and video chat

Unlike text chat, voice and video chat follows danirules of interaction as
face-to-face communication. Therefore, it is a gteal for improving our speaking and
listening skills. Studies have shown that “voicatcis more likely to make learners
produce more fluent language.” (Dudeney, Hockly 2005) Nonetheless, the most
appreciated benefit from this piece of softwarthé& it gives us the opportunity for oral
interaction. Such cultural exchange positivelyuefices students’ motivation. Not only
do we practise and produce the language, but veerateive authentic oral input from
other ESL learners and thus acquire the languag@ngprove our listening skills.
In case we communicate with foreign ESL pupils, wseally get to know their habits
and traditions and hence develop cultural awaren¢saever, before using video and
voice chat, students need to become familiar witiqonette so that offence would not
be caused. Additionally, few pieces of softwarehsas a web camera, microphone and
speakers or headphones are necessary. (Dudengily 2007, 62-102; Egbert 2005,
39-69; Son 123-139) We can choose either free tolpat, where there is “no topic or
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agenda set for the chat, and no specific moderale)’ or practice chat where

a specific language such as the past simple, loskal strategy is practised. (Dudeney,
Hockly 2007, 73) Both may be used either as pulfiet where anybody can contribute
to a discussion, or as private chat in which only tisers interact. Popular audio instant
messaging programs are Skype, Google Talk, Yahadskhger and MSN Messenger.
(Dudeney, Hockly 2007, 72-78) Another free chatgpam included in this group is
NetMeeting. When students use this program, not caih they communicate via audio
and video conferencing, but they may also sharetrandfer files while interacting with
each other. (Dudeney, Hockly 2007, 73) Moreovesrdhare many interesting websites
supporting video chat available on the Internete ©nthe particularly interesting ones
is Speaking24.com where we are provided with aoligieople from all over the world
interested in practising their speaking skills. dpegis just need to choose a program in
which they would like to interact (Skype, MSN Mesger or Yahoo! Messenger) and
they can begin to practise their English. Howeubere is still a difficulty with
providing feedback. If we use a text chat in asiasm, the teacher has the opportunity
to look at the history of the conversation and easily give feedback. With voice chat,
it is slightly more complicated as additional sadte for recording is usually necessary.
Moreover, a teacher can give attention only tovaifelividuals. Nonetheless, it can still
be done. (Egbert 2005, 39-69; Dudeney, Hockly 2@@778)

6.2.2 Audio e-maill

Other social software that can be modified for exchag our speaking skills is
an audio e-mail. Unlike a voice chat, it is an a$tyonous communication tool.
According to Egbert, the major benefit is that soslipporting audio e-mailing “allow
us to record and rerecord until we are satisfietth wur result.” (Egbert 2005, 42)
A popular tool is Talksender. It works with Outlodkxpress, AOL, Eudora and
Netscape Messenger. (Talksender) We can simplyrdeaopodcast and send it to
another ESL learner. There is no special equipmeetled, the only pieces of hardware
and software absolutely necessary are a microphondesoftware such as Audacity in
which we can edit our records. (Dudeney, Hockly)2®3) Once we have these we can

start interacting.
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6.2.3 Audio dialogue journals

In general, any audio dialogue journal positiveffees the development of
one's communicative competence. Dr. Elahe SutudeaNand his colleague Akram
Ramazanzadech believe that “through practisingpodisd journals, learners of a foreign
language can find opportunity for using the languagpropriately to express meaning
and for being corrected without being evaluate&iitgde Nama, Ramazanzadech, 2)
These journals may have many forms. In a class@oritonment, it is usually
a conversation between a teacher and a studentewowEgbert suggests that audio
dialogue journals can also be used in a differeay.wHe believes that it is more
effective for students to exchange audio dialoguanals with other ESL learners.
(Egbert 2005, 42) The exchange is simple. Two oreniSL students “record messages
and send them to each other in a running streapomfersation.” (Egbert 2005, 42)
Therefore, we can say that the communication istsymous as well as asynchronous
(Egbert 2005, 39-42)

6.2.4 Audio and video blogs

Another way to improve our speaking as well ashstg skills is to set up an
audio or a video blog. The idea is simple. Learrames given a topic, which can
basically cover anything from my family to issuedated to the environment; record
themselves while speaking and put it in their bleipreover, these blogs sometimes,
especially in classroom environments, have ar@enstyle of journal in which students
comment on their everyday lives. (Dudeney, HocldQ2, 86-92) Studies have proved
that audio as well as video blogs “enrich the |leayrexperience: create context for real
communication in which learners become active padnts, encourage collaboration
between the participants and increase studentdsaxp to L2.” (Kleanthous, 7)
However, to set up and maintain an audio blog, eedrcertain parts of hardware and
software. To record and to listen to podcasts adeos, we need to own a microphone,
a webcam or a video camera and a headset. Whapexially important is to have
“editing software and sufficient space on a welveeto store the multimedia files.”
(Dudeney, Hockly 2007, 93) One of such softwareilabke for free is Audacity.
(Dudeney, Hockly 2007, 93) Additionally, there @@me web sites such as Audioblog
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and Freevlog where we can “upload, record and nelnagr podcasts and videos.
(Dudeney, Hockly 2007, 93) To set up a blog, wednteechoose from several websites.
The popular ones are WordPress.com and Blogger.toran ELT environment, the
tutor, the student or the class blogs are mostlwiased. They have all been discussed
when we dealt with text blogs. Nevertheless, toknefficiently, students have to be
able to use the software we mentioned above, isoréally necessary to invest a lot of
time to explain how it all works. (Dudeney, Hocl2907, 86-92)

Before moving on, we need to emphasize that almibstf these ICT tools and
social software require some extra time to be duoed. Moreover, also some
additional technical skills must be learned so thatcould work with them effectively.
We have discussed only a few pieces of social soévand ICT tools supporting
speaking in this thesis. With the developing tedbgy a new ones are becoming
available. Yet, the educational potential of a greajority of them is still in question or

it has not been fully explored yet.

7. EVALUATION OF WEBSITES

The World Wide Web has become a very popular sotoceeommunication,
entertainment such as games and also for teachinguhdge. To be able to fully
appreciate the language potential of some websitesieed to carefully distinguish the
difference between the sites which enable us teldpvour language skills effectively
and efficiently from the ones that are ineffectimed inefficient. Sandra Fotos and
Charles Brown believe that there are two stepsvaluating websites - the screening
process and the evaluation itself. For our purpasesas been decided that we are going
to follow the screening process exactly to be ableome up with a list of websites
enabling us to practise and develop the four skilswever, | tend to slightly modify
the evaluation criteria and consequently the chsictdken from Fotos and Brown to be
able to evaluate the sites in the best possible Siage our main goal in the theoretical
part of the thesis is to examine the possibilibéshe development of the skills on the
Internet, we are going to primarily focus on evéhagskills.
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7.1 Screening process

Why do we have to go through the screening proc&kg?answer is simple.
There are so many ESL sites on the Internet thatoilld be next to impossible to
evaluate all of them. Therefore it is necessarfynith and screen websites “to reduce the
evaluation pool to a manageable number” at fiflsatds, Brown 2004, 280) Sandra
Fotos and Charles Brown have selected severaliaritigat could be included in the
process. They have divided them into academic amdtibnal criteria. Academic
criteria “include items such as topic, level, typelume, and feedback.” (Fotos, Brown
2004, 281) Functional criteria incorporate itemshsas “cost, degree of interactivity,
level of intrusiveness, access and loading tinfeotds, Brown 2004, 281)

When we look for websites that are aimed at dewetppeading skills and
strategies that we want our intermediate studengzdctise outside of the classroom,
the academic criteria could be:

1. Reading for development of the skills and strategie

2. Language at an intermediate level
3. Sufficient volume
4

. Feedback that provides the correct answers

The functional criteria might be:
» Cost: Free
» Tracking that keeps records of scores and timestlen task that are
automatically sent to the instructor. (Adapted frbatos, Brown 2004, 288)

Once the criteria have been established, we nedédddhe websites that will
fulfil our expectations. There are several waysldoit. We can either use some of the
search engines such as Google or Yahoo or we naagtsthrough several Meta lists for
ESL students such as ESL Independent Study Labitiéadally, there is one more
criterion that needs to be taken into account wlverscreen potential websites. Since
we are primarily curious about the possibilitieseff-improvement or extra practice in
our free time, we are therefore interested in viapnself-access and guided self-access

mode.
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7.2 Evaluation criteria
The second step in the evaluation of websitesasetraluation itself. There is

usually a modular evaluation framework requiredos@nd Brown note that:

this framework is a conceptual scheme made up\a&raémodules; the modules are units
covering one aspect of evaluation, each contaiaifgdy of principles or criteria for that
module’s topic. The framework is generative in ttheg principles in each module serve to
generate a set of specific checklist items for ezce. (Fotos, Brown 2004, 281)

Our framework will consist of the following modules
Language acquisition
ESL materials design
Learner profile and learning styles
Courseware and multimedia instructional design

Online courseware instructional design (Adopteanfieotos, Brown 2004, 282)

7.2.1 Language Acquisition

“The principles in the first module, language asgion, are based on
Chapelle’s (2001) synthesis of language acquisitibeories and learner-centered
instruction” (Fotos, Brown 2004, 282) Chapel betigvthat there are several important
criteria by which we judge the appropriatenessanfjlage learning tasks. These are the
following: language learning potential, learner fiteaning focus, authenticity, positive
impact and practicality. (Chapelle 2001, 55-57)

7.2.2 ESL Materials Design
The second module of our framework is not so differfrom the first one.

It “applies the criteria established for evaluat@minESL and EFL textbook materials to
courseware and web-based learning sites.” (FotasyiiB 2004, 282) Fotos and Brown
emphasize that there must be “the fit between na¢deand the curriculum, the students
and the teacher.” (Fotos, Brown 2004, 283) Howeteere is a slight difference

between the first and the second module afteak. first module is mainly “based on

research studies on SLA” while the second modulatiser dependent on “evaluation

of teaching materials based on teacher’s pract{€atos, Brown 2004, 283) This is the
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module that we are going to modify the most as we @imarily focused on the
language use and not on the form so we are leauhghe criteria related to the latter.
The framework is intended to be based on CunningkigdChoosing Your Coursebook
and will primarily cover skills, topic, subject demt and social values, and some

aspects of methodology. (Cunningsworth 1995, 31}107

7.2.3 Learner Profile and Learning Styles

There is a certain overlap between learner fit,clwtwas one of the criteria in
the first module, and learner profile and learnstges. Whereas the first one “takes
into account the individual differences in languaaglity level and non-linguistic
characteristics,” the term learner profile is mincbader. (Chapelle 2001, 55) Hubbard
finds several points about the learner quite ingrt These include the following:
purpose, language level, ability to handle metalage, technical ability, and
receptivity to change. (Hubbard 1996 in PhotosyBr@004, 284, 291-292)
In addition, it is also important to find “the fietween the instructional material and the

learner’s language learning styles.” (Fotos, Br@004, 284)

7.2.4 Courseware and Multimedia Instructional Desig

The previous three modules mainly dealt with thegleage aspects of the
evaluation of websites. The module number fourft@nother hand, begins to explore
the role of design in evaluating websites. Them mumerous areas which we can
choose from when evaluating the design of Intesites. Fotos and Brown find these
areas most important:

1. Interface

Navigation
Text quality
Graphics and sound
Interactivity (Adopted from Fotos, Brown 2004, 2885, 291-292)

o bk~ 0N

7.2.5 Online Courseware Instructional Design

The topics of the fifth module are very similarthe ones discussed in previous
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module. The difference is that “now the criteriae applied specifically to online
materials instead of computer-based instructionalenals generally.” (Fotos, Brown
2004, 285) There are several criteria by which ame @valuate e-learning sites.
We are going to focus on these:
1.The quality of feedback, record keeping and oth@nagement aspects
2.Support for human-human and computer-humanadatierty
3.Degree of adaptivity [sic] to users’ history giréferences
4.Appropriateness and adequacy of multimedia
5.Accessibility to persons with physical disabdgi (Adapted from Fotos, Brown
2004)

PRACTICAL PART

1. Screening process

| have decided to find the potential websites engblis to enhance the four
skills using the help of the screening process. fi&when looking for such sites, | used
Krauss’s ESL Independent Study Lab. It containednemous links for practising
listening, writing and reading skills, however, rinevere no websites dedicated to
speaking there. | only discovered several sitesblemp us to practise one of the
subskills of speaking, pronunciation. To be ablaligiinguish the sites with high and
poor quality, |1 used the academic and functiondea which were mentioned when
we discussed the screening process. Generallye there no problems to meet the
criteria 1, 3, 4, 5, because there are countléss giving us opportunities to practise
writing, listening and reading. Most of these aeefand provide us with feedback.
Yet, | had difficulties to find websites which mebe criteria 2, and 6. There are only
a few Internet sites covering language levels ftmeginners to advanced learners. The
criterion 6 was also difficult to meet because hamhy websites provide us with
tracking that keeps records of scores and timetherntask. After screening selected
websites and taking into account all of the critdppendix C), | decided to evaluate
ESL Study Zone and Randall's ESL Cyber Listening.La
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2. Checklist for evaluating websites
Module 1: Language acquisition
Language learning potential
Learner fit
Meaning focus
Authenticity
Positive Impact
Module 2: ESL materials design
Skills
Topic, subject content and social values
Methodology
Module 3: Learner profile and learning styles
Language level
Ability to handle metalanguage
Technical ability
Module 4: Courseware and multimedia instructiatesign
Interference
Navigation
Text quality
Graphics and sound
Interactivity
Module 5: Online courseware instructional design
The quality of feedback, record keeping, and othanagement aspects
Support for human-human and computer-human inieict
Degree of adaptivity to user’s history and prefesmn
Appropriateness and adequacy of multimedia
Accessibility to persons with physical disabilities
(Adapted from Fotos, Brown 2004, 291-292; Cunningsiv 1995, 67, 90, 92, 97, 101,
103)
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3. Evaluation of ELC Study Zone
Description of the site

ELC Study Zone is a website primarily developed &otlult learners, which
provides its users with practice in extensive a agintensive reading, speed reading,
skimming, scanning, critical reading, cloze and ynatier areas. Moreover, there is
a grammar section and external links for practisingabulary. More than half of the
reading passages are accompanied by writing assigsmas well, so learners may also

improve their writing skills.

Module 1:

Since the website focuses on using both the lareguag, which is emphasized
the most, as well as language form, we can saythiese is some language learning
potential. In the grammar section, learners cadysgrammatical items and practise
what they have learned in numerous exercises. e items learned are used later
on when students do some of the tasks focusedhgudge use such as writing
a summary of a reading passage. In my opinion,irtpat provided by reading is
slightly beyond the user’s grasp, so it is chalieggenough and pupils have a chance to
develop their language. There is some space fonimgdocus as well on the site. We
use the language purposefully to construct the mgan several writing assignments
such as a summary of the stories. Additionally, ldreguage is used to interpret the
meaning of the stories in exercises focused oreatiolg the story. A few of the learning
tasks are authentic. By authentic, we mean ads/ithat we are likely to experience
outside of the classroom. The website offers séwdréhese kinds of activities. For
example, the interview in which we take the roleR@imulus and answer the questions
of the interviewer or the task in which we assuheerble of Tarzan and write
a personal letter to Jane, are both examples skthetivities. Moreover, ELC Study
Zone provides us not only with the reading for depment of the skills and strategies,
presentation of new grammatical items, extendingatalary and presenting models for
writing, but also links for other subjects suchbasogy with information of interest for

students, which has a positive impact on studégashing as well.

-30 -



Module 2

We are primarily offered to improve our language usthe area of reading on
the website. However, the reading material is lthtee other skills as well. Some of the
reading passages are accompanied by guided, sémaidgand free writing activities. In
several pre-reading exercises, we can also praspisaking. However, it needs to be
emphasized that these pre-reading exercises satlierras a lead-in to discussion.
Although the reading texts are primarily used faveloping reading skills and
strategies, the material also serves for presegtiaghmar items, extending vocabulary,
providing models for writing, giving information ohterest to students and in a few
cases it also function as a stimulus for oral wadrktotal, there are twenty-five reading
passages which vary in length, authenticity, geme subject. In general, we can say
that the higher the level of a learner’s proficignibe more complex the grammatical
and discourse structure is, and the longer and raatteentic the texts are. The topics
are interesting, challenging, varied and culturalbpropriate. Various social groups are
mentioned in the text, and even though there ane male characters than female ones
in the texts, it can be said that both genderpargayed equally. However, the disabled
are not mentioned in any article at all. The corhprnsion questions accompanying the
reading passages vary according to the level ajuage proficiency. Users answer
literal, inference and discourse-processing questi®ince the website provides us
mainly with extra practise material, we can notifout much about guiding principles,
learning-teaching procedure and learners’ needsietieless, when examining ELC
Study Zone, | managed to gather at least somenaon. Firstly, the site encourages
a deductive approach to learning. We can also fsatythere is some balance between
accuracy, which is given priority in grammar exsed, and fluency, which is preferred
in the writing assignments. In addition, wrong aessware dealt with immediately after
clicking on the ‘check’ button. Secondly, new graamnitems are usually presented in
the grammar section and then practised in the viatlg exercises. In contrast, the
vocabulary is presented in context. It is eithe-f@ught in pre-reading exercises or it is
dealt with in the texts. Students learn the meawoing new lexical item by matching it

to its definition or synonym.
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Module 3

ELC Study Zone provides practise for almost alklswof language proficiency.
The only exception are the real beginners. (Kraussjan be said that the site
presentational scheme fits students’ learning stgled strategies. Since the websites is
primarily used for self-practice, it is more appated by students who can study
independently, are confident in their abilities amd interested in language use as well
as learning about the language itself. Additionaltg site is also more appropriate for
visual than for auditory learners as the majorityivaties are related to reading and
there is not a single listening activity on the wsigdh Some users, especially advanced
beginners and lower-intermediate students, migia ahcounter some difficulties with
the metalanguage. The language used in the graseogon is fairly complex and the
lower levels would need to be pre-taught the maetalage to be able to work with the
site on their own. Provided that learners can wormethe computer and browse the
Internet, they do not need any further technicdites to be able to do the activities.

Module 4

It was no trouble to navigate throughout the websiin the home page, we can
find an illustration which explains how the site lk® In case learners are lost, they
may click on the ‘help’ button and are given man&®rmation about the goals of the
website and its navigation. The exits leaving opamge and the way to go back or
forward are clearly marked. The instructions anepdé and clear. We are also offered
a possibility to delete entered answers. No problemith the text quality were
encountered. The font is large and easy to readtandlustrations are clearly labelled
and do not interfere with the texts at all. Thedbeek is sufficient and immediate.
In some exercises, we are just given a commenthieaanswer is correct or incorrect,
in others we are provided with our score. In thedtkind of exercises, users are only

given an indication of correctness or incorrectness

Module 5
Even though ELC Study Zone does not have any sogdtisd software for
keeping records, we can print out our results heoetis at least a basic record keeping

available for students. Although the website pritgasupports human-computer
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interactivity, there is also a possibility to commizate asynchronously with authors of
the website and with other users on the ELC StumhyezBlog. There is no adaptavity to
users’ history on the site only minor adaptivitytbeir preferences. Nevertheless, ELC
Study Zone presents the information without anyiees related to technology design
and implementation. It is legal, ethical and cuwdtiyr appropriate. However, it is not

accessible to people with physical disabilities.

4. Evaluation of Randall's ESL Cyber Listening Lab

Description of the website

Randall's ESL Cyber Listening Lab is a website vahprimarily enables us to
practise and develop listening skills and stratedidne site provides us with practice in
intensive listening, listening for specific infortian, listening for detailed information
and listening for general understanding. A majoofythe listening passages also serve
as material for presenting vocabulary and a fewpfesenting grammar. Each listening
passage is accompanied with a transcript so weatsan practise our reading skills.
Moreover, some of the recordings serve as a ledol-discussion. On the website, there
iIs also a link to Randall’'s ESL blog where we arevigled with opportunities to

enhance our writing skills.

Module 1

A great majority of listening exercises is not onlged for developing reading
skills and strategies, but they also serve as mhfer presenting vocabulary, provide
us with some grammar and pronunciation exercisesyes can say that there is some
language learning potential. The listening actgtare divided according to a language
level, so they are challenging enough for a majooit language learners. The only
exceptions are advanced learners who might findntheo easy. Since the site is
primarily designed for enhancing listening skilledastrategies there is almost no space
for meaning focus. However, Randall's Cyber ListgniLab is a great source of
authentic listening activities which we are likétyexperience outside of the classroom.
We can listen to recordings which range from togiesh as shopping to topics such as

the World cup. Moreover, the website enables usdéwelop our metacognitive
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strategies. We are provided with some useful tipghe study tips section. In pre-
listening exercises, there is usually a helpful $gxtion which helps us focus our
attention on the topic of the passage and enaldesoudevelop skills related to

predicting and guessing.

Module 2

The primary aim of the website is to provide ushwitractice for developing
listening skills. Nevertheless, the listening passaare also linked to other skills. We
can read along while listening to the recording tim develop our reading skills.
In some post listening activities, we are askedvtibe our ideas about the listening
passage to Randall’'s ESL blog, so we can pracuseniting skills. Some listening
activities serve as a lead-in to discussion, saldpg skills may be practised as well.
In total, there are one hundred and eighteen lisiepassages which vary in length,
speed and accent. They are accompanied by comgiehequestions which vary in
difficulty according to language level. Some ofrthenly check the understanding of
some facts; in others we are required to infer nmgafrom the information we are
provided with. The topics are interesting, chalieaggvaried and culturally appropriate.
There are several social groups mentioned in gtenling passages. Even though male
characters seem to appear more often, we can aalgdth genders are portrayed in
an equal way. However, the disabled are not meation the passages at all. There is
not much we could say about methodology, guidinggples, learners’ needs and
learning-teaching procedure on the website. Nabesls, when examining Randall’s
ESL Cyber Listening Lab, | found out that the s#ecourages a rather deductive
approach to learning because at first we are peavidith lexical items and then we use
them to complete the tasks. The vocabulary is ptedein the transcript of the
recording and practised in context. Wrong answegdaalt with either immediately or
at the end of the exercise. The majority activiges focused on accuracy. The only
exception is Randall's ESL blog where we are asketbmment on listening topics and

where there is more emphasis on fluency.

Module 3

As it has been already mentioned, the site is gqg@ate for levels ranging from
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advanced beginners to advanced students. (Kraus)aW not really say whether the
presentational scheme fits students' learning styte strategies since we do not know
for what type of learners the site was originallgsigned for. However, it is more
appropriate for those who can study independeatky,confident in their abilities and
wish to discover more about the language use. Meredhe website can be used by
auditory as well as visual learners as the lisgpmassages are accompanied by texts.
Yet, the lower levels of proficiency might have sotnoubles with the metalanguage
which is sometimes complex and could be beyond teisp. Provided that we can
work with the computer and manage to browse therhet, we do not need any further
technical skills to be able to do the exercisethenvebsite.

Module 4

No difficulties were encountered with the layoutlaravigation of the website.
We can find instructions on how to operate with ¢lie when clicking on the 'first-time
users' link. The exits and ways to go forward aacklare clearly marked.
The instructions are mostly simple and clear. Sam®vers can be changed; however,
the other ones can not. No troubles with text quatere experienced. The font is large
enough and the few illustrations do not interfeighwvthe text. Nevertheless, there are
some advertisements which are not pleasant to &and which might disturb some
users. The quality of recordings is good, natucairsling. The feedback is sufficient
and in most cases immediate. In a majority of agescwe are provided with a score,
correct answers and explanations for the answersthler exercises, we are only given

an indication of correctness or incorrectness.

Module 5

There is no software for keeping records on Ralsd&bL Cyber Listening Lab
and we can not print out our results either. Thdsite primarily supports human-
computer interactivity. The human-human interatfivis supported only on the
Randall's ESL blog. Additionally, there is no adapf to user's history and to their
preferences. The website presents the informatithowt any barriers related to
technology design and implementation. It is cultyrappropriate, legal and ethical.

However, it is almost impossible for people withypical disabilities to use since all of
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the activities require the use of the keyboard wroase.

5. Analysis of websites in a classroom environment

We have evaluated two websites which are intendedd used for self-
improvement. However, can they be used in a clagsrenvironment without any
modifications? The answer is rather complicated. de hand, the materials and
activities on the evaluated websites are challangencourage curiosity, and are
valuable since we are likely to encounter themeia tife; but on the other hand, they
can hardly be used in a classroom environment withany modification.
(Cunningsworth 1995, 86-90) As the websites arengily designed to enhance the
skills, there is not much space for language can@mnigsworth believes that
“the actual items of language taught - grammarabatary and phonology - form the
foundation of everything else that contributes e tomplex process of language
teaching.” (Cunnigsworth 1995, 31) Therefore, ¢ghisra good chance that students will
not be familiar with some grammatical, lexical gsttbnological items presented in the
exercises. The solution to this problem is to peeh these items. However, doing so is
very time-consuming. Another problem with theseesiis metalanguage and the
language of instructions. Since they are both igliEh and sometimes very complex,
the lower levels of proficiency will need to be flaeight the vocabulary related to the
metalanguage and the language of instructions deroto work efficiently and
effectively with the website. (Hubbard 1996 in RismptBrown 2004, 284, 291-292)
When deciding whether to use these websites ircldmesroom environment, we also
need to consider the curriculum and ask ourselvgsestion whether the activities on
these sites help us meet the curriculum objectifiegbert 2005, 140) These websites
should be used only if they enable us to improvessidls and strategies in an effective
and efficient way, if they do not; we need to cdesiusing more appropriate tools
instead. (Egbert 2005, 93) Moreover, there is alsassue with technology. Students
need to posses some technical skills to be abhotk with the computer. Even though
we live in a world where browsing on the Interreeis common as making a sandwich,
some pupils might not be skilled at operating wvilie computer and will need to be
taught how to do that. (Egbert 2005, 136) Additibnahe exercises must suit learners’

needs, age, interest, and language level. It i®itapt to find the balance between the

- 36 -



material available on the websites and learnenguage learning style.

To sum up, it is possible to use the exercisedahlaion these websites in
a classroom environment; however, we need to mdb#yn so that they would fit our
students’ needs, age, interest, style, and langeagé Students also have to be
pre-taught the metalanguage, language of instmstiosocabulary, grammar and
phonology to be able to work with these websites &lso important to make sure that
these exercises actually help us meet our curmecwhbjectives. Additionally we need to
ensure that learners possess the technical skitliessary for completing exercises on
the websites and make other necessary modificasionisat the exercises would suit
a learner’s needs, age, interest, style, and laygglexel.

Conclusion

This thesis deals with the role of the InterneELd. As discussed in this thesis
and shown in several examples, the Internet andabls available there have great
potential not only in skills development, but alsdanguage acquisition. There are, of
course, some benefits as well as disadvantagdeddtathis medium as we had
a chance to see in chapters three and four. Howthepractical part of this work is
mainly concerned about the skills and the possisliof their enhancement with the use
of the Internet, particularly ICT tools and websitdn order to improve the skills
efficiently and effectively, we need to understaihg complex process of reading,
writing, listening and speaking, and we also neede familiar with the ICT tools,
social software and websites. To be able to digigig the good websites, which
actually help us practise and develop the skiligmfthe ones with poor quality, we
need to go through the screening process. Once lebntp this, we need to state
relevant criteria by which these websites can dggd. The skills and ICT tools is what
we deal with in the chapters five and six. Chapeven is concerned about the
screening process and about the evaluation crifEnie outcomes of the theoretical part
of the thesis are the criteria for the screeningcess and the criteria which we use
when evaluating websites in the practical parbhaf work.

The practical part is based on the criteria disediss chapter seven in the
theoretical part. The primary aim of the practipart is to evaluate two selected
websites enabling us to improve the skills. As sasnve go through the first stage, the

screening process, we need to create a checkbsdban the criteria which we dealt
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with in the practical part. Then there is the eatin of websites itself. On the basis of
the screening process, we decided to evaluate TReSfudy Zone and Randall's ESL
Cyber Listening Lab. Even though Randall's ESL Qybistening Lab does not meet
the criterion of tracking that keeps records ofresoand time on task that are
automatically sent to the instructor, we decidestaluate it because there is a huge
amount of listening exercises which enable us tbaeoe our listening skills and
strategies. The secondary aim of the researchavasdt out whether these websites and
activities available on the Internet can be usea @glassroom environment.

The outcomes of the research prove that both wesbsitable us to practise and
improve the skills. The Randall's ESL Cyber ListemiLab mainly provides us with
practise in listening, but also reading, writinglaapeaking can be enhanced there.

The ELC Study Zone site primarily gives us oppoitias to enhance reading, but we
may also practise writing and speaking there. Hanewe need to emphasize that the
activities concerning speaking rather serve as@ie to discussion. It has already been
mentioned that we did no find any Internet siteat ttvould enable us to practise
speaking the way it is practised in face-to-facengwnication. The other outcome is
that these websites can hardly be used in a classrenvironment without any
modification. Not all of the activities may suit learners’ needs, age, learning style and
language level. Additionally, they may not meet ourriculum objectives, the language
of instruction might be beyond some users’ grasp some students may lack the

technical skills to operate with these websites.

- 38 -



Resumé

Tato prace se zabyva roli internetu ve vyuce akéfio jazyka. RedevSim ale
zkoumaiecove dovednosti €teni, psani, poslech a mluveni a pojednava o tak, |j
mohou byt tyto dovednosti rozvijeny pomoci intemetzvlias¢é pak pomoci
informainich a komunik&nich technologii a webovych stranek. Snazi s@&tyun
zpisobem zmapovat vyhody a nevyhody tohoto média, zkddama kritéria vhodna pro
hodnoceni webovych stranek a nastedmodnoti d¢ vybrané webové stranky.
V neposlednfad taktéz progiuje moznosti pouzitithto stranek ve Skolnim prosdi
pii vyuce anglického jazyka.

Teoretick&ést je rozdlena do sedmi kapitol a z&huje se pedevSim na@ecové
dovednosti, které jsou zderguistaveny a rozebrany. Dale charakterizuje vybrané
informani a komunikani technologie, mapuje jejich vyhody a také se dgt@l miry
zminuje o problémech s nimi spojenymi. Krértoho, se jegtzabyva kritérii, kterd jsou
dulezit4 pro hodnoceni webovych stranek.

Prvni kapitola nam osWuje pojem internet, sttmé hovai o jeho historii a
mimo jiné pojednava o datech vznikwkterych inform&nich a komunikénich
technologii. Nkterym se pozgi vénuje v kapitole informéni a komunikani
technologie.

Pouzivani péitacové technologie a internetu neni vydobytkem modedoiiy,
ale je zalezitosti sahajicikolik desitek let do minulosti. Druh&a kapitola sabyva
historii pouzivani této technologie ve vyuce anglw jazyka. EedevsSim pak popisuje
vSechna dleZita obdobi spojena s pouzivanintipae a internetu.

Mezi witeli, ale nejenom mezi nimi, nepanuje vSeobecnddaho pouzivani
internetu ve vyuce anglického jazyka. Jedni jsae vhér skeptéti k jeho pouzivani a
rackji se spoléhaji na osdcené didaktické poidtky. Druzi se naopak snhazi toto
médium zahrnovat do svych hodin.\iett kapitole jsou proto fpdstaveny vyhody
spojené s pouzivanim internetu ve vyuce anglickéhgka. PedevsSim se zde rozebira
jeho pozitivni vliv na ziskavani informaci, na kamkaci, na deni se spolupraci,
kreativitu, produkci jazykaieSeni probléiin samostatnost jedince a na jeho motivaci.
Ctvrta kapitola se na druhou stranu zabyva nevyhodgojenymi s pouzivanim tohoto
média. Pozornost jeémovana probléim s nedostateym pristupem k internetu a

technickych problérim. Dale se zdéeSi administrativni, kurikularni a osobni iy,
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problémy jeding, ktei nemohou pouZzivat paac kvili fyzickym ¢i psychickym
potizim, nedvéra ugitych kultur k pouzivani této technologie a prapafize.

Pata kapitola pojednava tecovych dovednostech. Jsou zdéegistaveny
jednotlivé fecové dovednosti, kterymi jsotteni, psani, poslech, mluveni. Abychom
mohli zlepSit svéecové dovednosti nejenom na internetu ale i v peal$téidy, musime
jim nejprve porozurét a dale pochopit, jak samotny proces komunikaogdije. Toto je
prednétem zkoumani této kapitoly. Zabyvame se produktivitecovymi dovednostmi,
strategiemi, a v§im, na co se musime &#mabychom je mohli rozvinout. Také
vys\étlujeme rozdily mezi intenzivnim, extenzivnim aentickym poslechem &enim,

a zabyvame séznymi typycteni a poslechu.

Sesta kapitolasasténd navazuje na zjidhi, kterych jsme dosahli v kapitole
paté. Nejprve se v ni zabyvame rozvojetovych dovednosti s pouzitim infordrdch
a komunik&nich technologii a poté tyto technologie charaktgeme. Cela kapitola je
rozcklena na textové infornai a komunika&ni technologie a na technologie, které ndm
umoziuji Ustni interakci. Pod textové infordrd a komunikani technologie spadaji
email, chat, blog, wiki a psani deniku pomoci emai¥i piedstavovani échto
komunikanich nastraj poukazujeme na jejich vyhody i na potize, kteréhawo byt
spojeny s jejich pouzivanim. \W&lujeme také rozdily mezi synchronni a asynchronni
komunikaci. V pipact chatu také uvadimdézné druhy chatu a #poby jejich pouziti.

V souvislosti s blogy uvadime¢kolik ptikladi, definujeme rozdily mezi nimi a
zminujeme rikolik stranek, na nichz je mozné zalozit shjsvlastni blog. Informani a
komunikani technologie umaitijici Ustni interakci, zahrnuji hlasovy chat a wdhat,
hlasovy email, audio deniky a audio a video bldyyo komunik&ni nastroje seipci
jenom nepatr&lisi od €ch textovych, pdebuji specialni hardware a software, na coz je
bran zZetel v této kapitole.

Posledni kapitola teoretick&asti se zabyva kritérii pro evaluaci webovych
stranek. Hodnoceni webovych stranek je &idyoa komplexni proces. Je nutn&lpss
stanovit kritéria, ktera nam pomohou odliSit kvalitvebové stranky rozvijejici nase
fecoveé dovednosti odth nekvalitnich. Ty jsodasto neefektivni a nevhodné. Timto se
zabyvame v prvni¢asti kapitoly sedm. Ve druhéasti uz se &nujeme samotnym
kritériim pro hodnoceni vybranych webovych strarte&motna evaluace je zaloZena na

péti modulech. Prvniit se zabyvaji hodnocenim z pohledu jazyka. Prvniduho
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pojednava fedevsSim o moznostech osvojovani si jazyka na daagce. Druhy modul
pak spiSe zkoumda rozvdjetovych dovednosti na danych strdnkach, zabyva se
vhodnosti zvolenych tématcaste&ne reSi metodologii. feti modul se tyka zaka a jeho
styli uc¢eni. DalSi dva moduly spiSe hodnoti stranky z tegiémo uhlu pohledu.

SkZejnim bodem praktickéasti této bakalgké prace je navrzeni kritérii pro
selekci kvalitnich webovych stranek ogch nekvalitnich. Whbrané kvalitni weboveé
stranky nam pomohou zhodnotit kritéria pro evaluaci

Jak uz byla‘e¢eno praktick&ast této bakatgdké prace je z velk&sti zaloZzena
na kritériich, kterd jsme probirali v sedmé kalitteoretickécasti. Sklada se zp
kapitol a jejim hlavnim cilem je zhodnoceni dvolbranych webovych stranek, které
nam pomahaji zlepsit nagetové dovednosti. DalSim cilem je pak posoudit, zgae
vybrané internetové stranky daly pouzit ve Skolngrostedi @i vyuce anglického
jazyka.

V prvni kapitole praktickécasti se zaobirame fakty, kterd jsme ziskali p
aplikaci kritérii, jenz jsme prezentovali v prvrdasti kapitoly sedm. Konkréen
hovaiime o procesu Uzce spjatym s ¥gdm webovych stranek. Dale komentujeme
zjisteni, ke kterym jsme doSlifpsamotném procesu vitu potenciélnich internetovych
stranek a zniiujeme stranky vybrané pro evaluaci.

DalSi kapitola navazuje na druh@dast kapitoly sedm a jejim vysledkem je
seznam kritérii pro hodnoceni webovych stranekn&ezje Uzce zaloZzen na kritériich
probranych v sedmé kapitole. Nejde vSakiespou kopii, ale o material modifikovany
pro poteby evaluace.

Kapitola¢islo fi se jiz zabyva samotnym hodnocenim. Konk¥§iak hodnoti
ELC Study Zone. Hodnoceni je provad podle seznamu kritérii, ktera byla
diskutovana v fedchozi kapitole. Zabyva se jak jazykovou i teckou strankou &ci.

Ve ctvrté kapitole hodnotime ste&jnjako v té pedchozi vybranou webovou
stranku. V tomto fipadt se jedna o evaluaci Randall’s ESL Cyber Listerlial. Hi
hodnoceni bereme v potaz stejna kritéria jakieti kapitole.

Zawrecna cast zkouma, moznost vyuziti vybranych webovych n&tkave
Skolnim prostedi @ vyuce anglického jazyka. V potaz jsou pakegevsim brany
potreby studerit, jejich &k, zajmy, styly @eni a dale také kurikulum, jazyk instrukci,

metajazyk a technické dovednosti nutné pro praccgacem.
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Zawry plynouci z vyzkumu prokéazaly, ze ®lbvebové strdnky ndm pomahaji
procvicovat a zlepSovatecové dovednosti. Randall's ESL Cyber Listening Lab
umoziuje predevsim procvovat a zlepSovat poslech, ale krotoho také&teni, psani a
castén¢ i mluveni. Na ELC Study Zoneimeme zlepSovat hlagrtteni, ale i psani a
v malé mie taktéZ mluveni. ii@sto by nglo byt zdirazreno, Ze aktivity tykajici se
mluveni slouzi zejména jako impulz pro diskuzi. 2¢efi ovSem srovnavat €inou
slovni komunikaci (z&@ do ai). Stranky, které by nam umoznily protevat vyse
zmirgnou formu interakce jsme na internetu bohuzel reolnj DalSim za¥rem je, Ze
ob¢ hodnocené webové strAnky sice mohou byt pouZiw@ngkolnim prosedi pi
vyuce anglického jazyka, avSak musi byt upravekydhy vyhovovaly pdebam Zak,
jejich zajmum, stylim «weni, jejich ¥ku a v neposlednfadé musi odpovidat jejich
jazykové urovni. Navic by #hy byt v souladu s cili kurikula. Jazyk instrukcusi byt
na urovni, kterd je pro studenty pochopitelnd. Dalgnou podminkou je znalost prace

s pa@itatem a schopnost pohybovat se na internetu.
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@Eh'e each group a topic to research (e.g. geography, Wﬂdﬂr&s& w

tourist attractions), and provide each groupwith 3 we site
can find this infarmation, Give them a nmﬁ lImII: (&L m minutes] l.'u
aut as much as they can.. '

e Raegmup the leamers to share what they have rnumi nut. Mow each ufﬂnm‘
groups needs to write two or three mare quastions thlt they would like ‘£o
ask someone who lives in the ather country.

Lesson 2

8 Writing an introductory email. Tell your Iaamm the name of ti:a I;efpﬁl ey
will be sending their email to. Ladmers (indivi -:Iuaih,‘ orin paI!:!} :mﬂuﬁm
email to this keypal, including the following informati DIL . i
= introduce yourself [name, uge. gender, irltgrasjs;l_ . : T -:'.- 9 -: A
o dascribe what it's like livin Egur rolntnh : T, R L
« describe what it's like learning gllsh ‘in your.cﬂm'ﬂql' [numher of hours

per week, Lypes. a[a:ﬂvhms what you | Hkﬂj:nu; ‘j!ouf
classes, how much English is present - of nnt~— '
subtitled filme, TV, magazrines), i
= include the questions from the pre*menq q,hm.r'
As this email is a first draft, it can be dunu a}' nanaper.,,ur
effectively in @ wond processing program. - il

b Cheching and revising the emails, Laarners npwﬂ(tha‘nzeathﬂrﬂ' :
~.|~ur1:u1t :numerl_;tuduﬂt in mt.:l sgm class [otrh ch?éki ‘g:tht At
sent to anather co and to someong they dg knaw, leamers are
ususlly very keen for their email ta be as ‘camect’ as.p-us};fpie;.. Fic ?J'b e

¢ Learners give feedback to each other on their emails. - -

d IEe.am ers correctfrevise their email until they are satlsﬁuﬂ thnsrt it ia :'udy -l.q .‘.1
e sent.

& Learners send the email to their keypal.

Mote: It is important that yau have previously agreed a timeframe. mm J:hi
other teacher in the E'oim. i.eamers 5’hnuld rmiﬁ an Inlrndur.tw aémll'fmm
thelr keypal In time for the next class

Lesson 3

a Learners receive and read their arnnll;

b Learners write a shart reply- thmkhg:hﬂﬂ*
questions In the email. Agaln, learn
revising their emails before sending.

mclﬁuhu and

I.lmn'q,

‘& Learners receive and read their second tml]ls.

b In small groups, they need lo prepare a poster or Wﬁﬁﬂﬂmfﬁﬁ-_..
what they h a&eleun:t ahuutﬂ'?u El!rmp:m'ﬂ'ﬂr Tn_
main sections: i
= what they have learnt about the !,.I'ﬂﬂ- itsalf,
» what they have learnt about leam : __Bh ; t A
Give learners class time to prepare their esentation, Yol want
to allaw them to dMMdFe ntnsfmmma lnumq’ti tes in th ﬁrﬁ:pmi'm
phase to decorate their posters. A.uml.ﬂwm :ummm n

M ey

Lesson 5

a Leamers in their small groups now present their posterfindings to the class.
If you have very large ﬁmguulﬂlﬂ" Mﬁaﬁ#&
groups, so thlt you have two presentations hﬂhﬁniﬂi simultaneousiy. =

b AI: the end of all the presentations, you could have the dm'-wﬁ prluahju{
o fll ?Eemﬂm sttt o A 1“"’“ "*?r:‘

' et
T ﬂ%;lﬂfi ¢’l -4]"
- 'Mh’ m:ﬂ“ e {_._: "'--'r:f-“ﬁ-,ff 3 |I
= amusingly presented. ! e SR
» well researched.

Male sure that there is a prl:m category for all of the premhﬁm
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activities

a Infarmation on what learners have found oul abuut fhe l;lﬂ'lar r.nuntrl,r
can be presented using uther [CT tools such a5 a Blug. d wtki or
a podcast, and shared with the keypals. The Inltial emall contact
c:_-‘tabilshed_ by a keypal project such as this also prmridg a gqud base
on which to build more complex follow-up projects using tools such as
blags and wikis,

b A ‘culture box' of real ohjects can be posted to the partner class, and
might include audio tapes of favourite English songs, nd\ferﬁﬂnr from
magazines, food labels containing English and phutos of the group. This
simply makes the partner groups mare ‘real’ to each other, -

(Adopted from Dudeney, Hockly 2007, 67-69)
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Appendlx B

A0, 1 'Ljn.."l L]

'nnsmdhcth!’lﬁﬁ,hnd fees and course content.

¢ Pairs write an email, which can then be checked by nnoﬂ-.ler pair und,lnr I
the teacher, and send it ta the language sciool. To minimise the risk of
. leamers not receiving an answer to. thnirrgnquirr. the tmgwupp{yr,
each pairwithmumbsltu;tumltn fi e, B s A

Lesson 2

d Once all of the pairs have received an answer to | thek enqulr];;. lumnrs
are regrouped to share what they have found out. Each ne 5 oup
decides which course they think s the ‘best’ and why,_[F on
without an email reply, the pair€an be split up and each ” ner
pair who has received a re'ply.tuheh: them with. ti:wir presentat

e Follow-up activities might include a spoken mn@ 11“-pr|. pach
language course to the class, or @ written report, ur.ﬁnqlﬂﬁﬁ-
presented using u!haf IcT tﬁnls;pd: as a hhﬁﬁk#

Chaptar 7). R YU

(Adopted from Dudeney, Hockly 2007, 65-66)
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Appendix C

The screening process

The websites providing us with practice in listgnin

Criterion | Criterion | Criterion | Criterion | Criterion | Criterion
The name of the website 1 2 3 4 5 6
Randall's Cyber Listening Lab yes no yes yes yes no
About.com English as 2nd
language yes no yes yes yes no
English Teachers Everywhere yes no yes yes yes no
Eslus.com yes no no yes yes no
English Bites yes no yes no yes no
English Listening Room yes no no yes yes no
Light Up Your Brain yes no yes no yes no
LingualNet yes no yes no yes no
The Moonlit Road yes no yes no yes no
UEfAP yes no yes yes yes no
Legend:

Criterion 1:  Listening skills practice

Criterion 2:  Language level ranging from advancedibners to advanced learners

Criterion 3:  Sufficient volume (at least 20 listegiactivities)
Criterion 4. Feedback that provides the correctvans
Criterion 5:  Cost: Free

Criterion 6:  Tracking that keeps record of scomed #me on task that are

automatically sent to the instructor

Yes - criterion is met

No - criterion is not met

Sources: Krauss
Reading Skills
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The websites providing us with practice in reading

Criterion | Criterion | Criterion | Criterion | Criterion | Criterion
The name of the website 1 2 3 4 5 6
Absolutely Whootie yes no yes no yes no
Culture shock yes no no yes yes no
ELC Study Zone yes yes yes yes yes yes
MysteryNet's Kids Mysteries yes no yes no yes no
InterLink Reading yes no yes yes yes no
TV411 Reading yes no no yes yes no
Daily News Quiz yes no no yes yes no
Short Stories at East of the Web yes no yes no yes no
Culture Capsules yes no yes no yes no
Adult Learning Activities yes no yes yes yes no
Legend:

Criterion 1:  Reading skills practice

Criterion 2:  Language level ranging from advancedibners to advanced learners

Criterion 3:  Sufficient volume (at least 20 readadiivities)

Criterion 4:  Feedback that provides the correctvans

Criterion 5:  Cost: Free

Criterion 6:  Tracking that keeps record of scomed #me on task that are
automatically sent to the instructor

Yes - criterion is met

No - criterion is not met

Sources: Krauss
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The websites providing us with practice in writing

Criterion | Criterion | Criterion | Criterion | Criterion | Criterion
The name of the website 1 2 3 4 5 6
Art Safari yes no no no yes no
D.FILM MovieMaker yes no no no yes yes
Electronic Postcards yes no yes no yes yes
Free Greeting Cards yes no yes no yes yes
Java Lake Effects Greeting Cards yes no yes no yes yes
Pacific Products Gallery yes no yes no yes yes
Purdue University On-line Writing
Lab yes no yes yes yes no
TV411 Writing yes no yes yes yes no
Legend:

Criterion 1:  Writing skills practice

Criterion 2:  Language level ranging from advancedibners to advanced learners

Criterion 3:  Sufficient volume (at least 10 writiagtivities)

Criterion 4. Feedback that provides the correctvans

Criterion 5: Cost: Free

Criterion 6:  Tracking that keeps record of scomed @me on task that are

automatically sent to the instructor

Yes - criterion is met

No - criterion is not met

Sources: Krauss
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