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Abstract

This thesis deals with material teaching aids which can be used in teaching English to
young learners in primary schools. The theoretical part introduces the term ‘young
learners’ and describes basic characteristics of young learners. The thesis aims at
finding out what teaching aids may be used with young learners and how they
contribute to the development of their communication competency. The term
‘communication competency’ is explained in the theoretical part. The practical part
describes the research, its process and outcomes. The aim of the research was to find out
what teaching aids are used in the English classrooms, the frequency of their use, how
they are appreciated by the pupils and how they develop the communication
competency. The research gained qualitative and quantitative data which were analysed
statistically and interpretatively. Two teachers were involved in the research and the aim
was to find out how they can benefit from using particular teaching aids. The research
instruments were designed to gain the data for the purpose of this research. The

outcomes were described in connection with the overall aim of the thesis.

Key-words: English language teaching, young learners, communication competency,

material teaching aids, primary school



Abstrakt

Tato diplomova prace se zabyva materialnimi didaktickymi prostfedky, které mohou byt
pouzity pii vyuce anglictiny pro malé déti na 1. stupni zédkladni Skoly. Teoreticka ¢ast
pfedstavuje termin ,malé déti‘ a popisuje jejich zakladni znaky . Cilem této diplomové
prace je zjistit, jaké didaktické prostfedky mohou byt pouzity pro malé déti a jak
prispivaji k rozvoji jejich komunikativni kompetence. Termin ,komunikativni
kompetence® je pfedstaven v teoretické casti. Praktickd cast popisuje vyzkum, jeho
pribéh a vysledky. Cilem tohoto vyzkumu bylo zjistit, jaké didaktické prostfedky se
vyuzivaji v hodinach angli€tiny, frekvence jejich pouZiti, jak jsou hodnoceny Zaky a jak
rozvijeji komunikativni kompetenci. Vyzkumem se ziskala kvalitativni a kvantitativni
data, kterd byla analyzovana statisticky a interpretativné. Do tohoto vyzkumu byly
zahrnuty dvé ucitelky a cilem bylo zjistit, jak dokazi vyuzit jednotlivé didaktické
prostiedky. Pro tcel tohoto vyzkumy byly vytvofeny vyzkumné nastroje na ziskavani

dat. Vysledky byly popsany v souvislosti s celkovym cilem této diplomové prace.

Klicova slova: vyuka anglického jazyka, malé déti, komunikativni kompetence,

materialni didaktické prostedky, 1. stupen zakladni Skoly
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1. Introduction

We live in the time when the world is changing fast. People have more chances to
meet new people, new countries and traditions thanks to a higher possibility of
travelling and the demand for learning a foreign language is increasing. English is a
wide-spread language which is spoken all over the world and the world governments
have to respond to this situation. The result is the introduction of the English language
in primary schools which has a lot of advantages in the future children’s language
development.

Brewster, Ellis and Girard come up with the summary of a current status of the
English language. “The world seems to be shrinking very rapidly as international
barriers break down and people can more easily come into contact with other cultures
and languages through travel, communication or new technology” (2002, p.1). And they
also add that “there is a growing trend for using English as a world language. This has
led to the introduction of English language learning by many children in many countries
all over the world and to a trend — the lowering of the age at which children learn a
foreign language” (2002, p.1).

In the Czech Republic there is a document The National Plan of Teaching Foreign
Languages published by the Ministry of Education, Youth and Sports and passed by the
government of the Czech Republic on 21* December 2005. The aim of the National
Plan of teaching Foreign Languages is to create appropriate conditions to heighten
language knowledge and communicative competency of people of the Czech Republic
in foreign languages, so that people could understand and communicate in foreign
languages. This document says that knowing a foreign language helps us to be more
open to other cultures and opinions. This is in accordance with another document valid
in the Czech Republic — Framework Education Programme for Elementary Education.
The Programme says that “The mastery of foreign languages helps reduce language
barriers and thus increase the individual’s mobility both in his/her personal life and in
his/her further study and future career path. It makes it possible for the pupil to learn
about the differences in the lifestyles of people in other countries and their different

cultural traditions. Moreover, it promotes an awareness of the importance of mutual



international understanding and tolerance and creates the conditions for the cooperation
of'schools on international projects” (FED 2007, p.18).

According to both these programmes English is the first foreign language taught in
Czech schools. English is obligatory to be taught from 3" year of elementary education.
But in the Czech Republic there is a growing trend to start teaching English much
earlier — either from 1% year of elementary education or even in the kindergarten. This is
up to schools how they organize their English teaching programmes. Most schools make
effort to meet current needs and also they are the parents who play an important role —
they know how important the language knowledge is and they are interested in teaching
English to their children at a very early age. The National Plan responds to
recommendations of European Committee and their Action Plan for years 2004-2006
(Promoting Language Learning and Linguistic Diversity, 2005). The European
Committee appealed member states to provide the beginning of early foreign language
learning at a very early age (HanuSov4, Najvar, 2007, p.42).

At the end of their elementary education pupils should attain the Level A2 according
to the Common European Framework of Reference for Languages (FED 2007, p.18).

Advantages of language education at an early age are shown only when young
learners are educated by qualified teachers. Suitable teaching aids, instruments and
materials are necessary conditions for efficient language education. S. Phillips
comments on this and says that “English is often taught by non-native speakers.
Although they are trained primary teachers, they may not be trained language teachers
or on the other hand, there are more and more private language schools that provide
classes for young learners. Their teachers are often native speakers who have not had
specific training in teaching children” (1993, p.3).

Little children learn the cultural property of their nation and as they start to learn to
be aware of other cultures, they start to be more open to and interested in other people.
The primary language education forms key attitudes to languages and cultures and
creates the grounding for lifelong language education. Early classes are not understood
as classical language education but they serve as a preparation for its adoption. It means
providing an opportunity to look into other cultures and motivating children to learn a

foreign language.



Teaching English to young learners and very young learners is becoming a trend in
the Czech Republic. The reasons are high potential for mechanical memory of little
children, their curiousness and playfulness. They are spontaneous, they do not have any
barriers while imitating and when educational activities are enjoyable, children’s skills
develop and they learn naturally. Teaching young learners requires qualified teachers.
They have to know characteristics of this age group, they have to be prepared for a
different teaching style and they have to use different teaching aids and materials which

can develop communication competency.

2. Communication competency

The process of education is described in an important document which is valid in the
Czech Republic and it is the Framework Education Programme for Elementary
Education. This document has been valid since 2007 and all elementary schools have to
teach in accordance with it. This document says that “the purpose and aim of education
are to equip all pupils with a set of key competencies on the level which is attainable for
them and thus to prepare them for their further education and their participation in
society. The acquisition of key competencies is a long-term and complicated process,
which begins with preschool education, continues during elementary and secondary
education and is gradually refined in subsequent life” (FED, 2007, p.11). The term Key
Competency is based on National Programme for the Development of Education in the
Czech Republic — White Paper (2001). It is a strategic document of the Ministry of
Education and it introduces and uses this term. The term competency is explicitly
preferred to any other terms (skills, ability or qualification) with regard to the
compatibility of terms in the international, especially European standard and also
because it is the only term from established terms which covers all terms as knowledge,
skills, abilities and values (Veteska, Tureckiova 2008, p.71).

In the Framework Education Programme key competencies are described as “a set of
knowledge, skills, abilities, attitudes and values which are important for the personal
development of an individual and for the individual’s participation in society and the
entire education content and all the activities taking place at school must be aimed at

and contribute to forming and developing these competencies” (FEP 2007, p.11).



This programme presents six competencies — Learning Competency, Problem-
Solving Competency, Communication Competency, Social and Personal Competency,
Civic Competency, Professional Competency.

The main aim of English language teaching is development of a communication
competency which says what the pupils should be equipped by at the end of their
elementary education. This is described in the Framework Education Programme and in
terms of communication competency it states that: an elementary-school graduate:

- formulates and expresses his/her ideas and opinions in a logical sequence,
expresses himself/herself pertinently, coherently and in a cultivated manner
in both oral expression and writing

- listens to other people’s utterances, understands them and responds to them
adequately, participates effectively in discussions, defends his/her opinion
and argues appropriately

- understands various types of texts and records, graphic materials, commonly
used gestures, sounds and other information and communication means,
reflects on them, reacts to them and uses them creatively for his/her
development and active engagement in social events

- uses information and communication means and technologies for quality,
effective communication with the surrounding world

- uses his/her acquired communication skills to form relations necessary for
full-fledged coexistence and quality cooperation with others

(FEP 2007, p.12)

3. Specific characteristics of a young language learner

Teachers who are supposed to teach young learners have to be aware of specific
characteristics which they should take into account when preparing for teaching them.
They have to distinguish between teenage learners and young learners because they are
completely different age groups and every group has its specifications. In the Czech
Republic it is not unusual that English teachers in primary schools teach teenage

learners as well as young learners. And they have to know how to teach young learners.
3.1. Who are young learners?

S. Phillips describes young learners as children from the first year of formal

schooling - five or six years old (in the Czech Republic it is six or seven years old) to



eleven or twelve years of age (1993, p.3). This mostly corresponds with the first five
classes of primary school in the Czech Republic. She also adds that the age is not the
most important aspect the teacher should consider but it is more about how mature the
children are. “There are many factors that influence children’s maturity: for example,
their culture, their environment (city or rural), their sex, the expectations of their peers
and parents” (1993, p.3). M. Végnerova confirms this and adds that children receive
their parents’ attitude towards school and education and it can influence children’s
motivation towards school work (2000, p.141). It is a very important period in a child’s

life for many reasons.

3.2. Beginning of school

In the Czech Republic when children are six years old, they start to attend the first
year of primary school. When there are some problems in child’s development, for
example the child is not enough socially, physically or mentally mature, their parents
are suggested to let the child stay in the kindergarten one more year and start school one
year later. But this is only a small number in the total number of children starting school
at the age of six.

Z. Helus presents what school readiness includes: to concentrate learners’ attention,
to adapt the lessons and co-existence with other learners and the teacher, to be able to
draw, write with teacher’s help, to follow the others’ speech, to think logically, to
understand the sense of specific restrictions and stress connected with school
(restrictions in movements, not to speak, follow the lesson carefully), to understand
their duties and try to fulfil them, to control their emotions, to cooperate with other
children (2004, p.205, 206).

It is the time when “the learner is a child who becomes a subject of education. But
when he/she becomes a learner, he/she does not stop to be a child and in this new role
there starts an important period of children’s life way which often influences conditions
of their future independent development” (Lukésova, 2010, p.43). This opinion is also
supported by Scott and Ytreberg who conclude that this life period “covers some of the
most vital years in a child’s development. All education, including learning a foreign

language, should contribute positively to that development” (1990, p.1).



The first years of primary school are a new period in children’s life. It is a big step
and change for the children. It is an important pass between the kindergarten and
primary school. “It could be a cheerful experience which will start the period of
expectations of something great, important and entirely new in the child’s life”
(Lukagova, 2010, p.43). P. Ri¢an agrees with these facts that it is a period which means
a radical life change and that the beginning of education determines the character of
following years more than anything else. The school means a change from games to
school work and duties. But on the other hand, compared to the previous life period and
the following one, this time is quite calm and happy (2004, p.145). M. Vagnerova
concludes this and confirms that it is a time which brings a child higher social prestige
but also higher requirements and emphasis on their observance (2000, p.134). She also
adds that the time of beginning the school was not set randomly. At the age of six to
seven there are different developmental changes which are conditioned with maturing
and learning (2000, p.136).

According to all these authors it is a very important life period and the beginning of
forming children’s attitudes towards duties, education, teachers and the school itself and
so teachers’ awareness of all these facts plays a crucial part of their teaching young
learners. Teachers have to know what changes proceed in children’s body and mind.
They are physical as well as mental changes and also changes in their social behaviour.

It is evident that the teacher has to have a professional knowledge and approach to
the educational process because in these early years he/she can influence the child’s
development very positively but on the other hand as H. LukaSova states unprofessional
teaching can lead to the beginning of children’s illnesses, it can hamper or stop their
development is some areas (2010, p.45). “They have many years of learning ahead of
them and they will have enough hurdles to jump later on and if their first experience of
English is pleasurable, they will have a positive attitude towards it for the rest of their

lives” (Reilly,Ward, 1997, p.14).

3.3. Factors influencing children’s development

There are certain factors that influence children’s development. As S. Phillips says

these factors can be more important than the age itself and she states how important the



years at primary school are in the children’s intellectual, physical, emotional and social
development. They go through a series of stages, progressively acquiring skills that are

thought necessary by the society they live in (1993, p.3).

3.3.1. Physical development

P. Ri¢an gives us basic data about the physical development of young learners. The
average boy grows from 117 to 145cm in the period between 6 and 11 years of age. An
eleven-year-old girl is about one centimetre taller than the boy. The weight of the boy
goes from 22 to 37 kilos and the girl weighs half a kilo more. The child has the second
set of teeth which means a change in the position of jaw-bones and the shape of a lower
part of the face. There is also a change in the shape of lips. The brain still grows in this
life period but at about the age of 10 its growing is much slower. It is now nearly
completely developed but the development of cell connections will continue until the
age of about 21 (2004, p.146).

Capacity of children’s organism is incredible if we consider that the children are still
in movement but in this period they cannot work with their power. They exhaust
themselves very quickly but compared to adults they can gain new power very quickly
(Ri¢an, 2004, p.146, 147).

Movements start to be skilful — they can skip, ride a bike, throw the ball better.
These new skills and higher achievement make children feel very happy and it is
because they are aware of their improvement. This physical power and skills also decide
about especially boys’ status in the group. Small and weak ones can become outsiders
because the influence of adults is now much smaller than in the pre-school period and
the children have to rely only on themselves (2004, p.147).

The fine motor activity is not exact yet and it is because the coordination between
eyes and movements of fingers is formed. This can cause some problems in writing in

the first years of school (2004, p.148).

3.3.2. Cognitive development



Children start to think in a different way than before. There are some changes in their
thinking which help to manage subject matter. On the other hand their mental powers
are still developing (Vagnerova, 2000, p.148).

J. Piaget calls this way of thinking the period of concrete logical operations and he
adds that “it is necessary to wait until the child is seven or eight years old and he starts
to create operations (2010, p.85). M. Viagnerovd explains this as thinking which
operates with the reality or ideas/symbols which have a clear, concrete content. The
children rely on their own experience in working with different things and contacts with
other people. And as she concludes it is important to give support to the teachers’ lesson
with visual aids and a possibility to check the explanations on a concrete example
(2000, p.149).

There are more different criteria for concrete logical operations: conservation — the
child is able to understand permanency of substance of a particular object although its
outer features change (Vagnerova, 2000, p.150). Piaget gives an example of pouring
liquid. Children of this age now understand that if the liquid is poured from a glass A to
a narrower glass B or to a wider glass C, it is still the same amount of liquid. It means
children learn about the term conservation derived from pre-operational reactions (2010,
p.90). He describes concrete operations as the form of a transition between actions and
more general logical structures. These structures can be sorting, ordering. Grouping is a
specific feature of these structures and it consists in creating gradual links which consist
of unification of direct operations (2010, p.92). It means that the children are now able
to sort or order some objects according to a key and it is not a random choice.

Children’s ability to use concrete logical operations influences positively the
understanding of the time. They can order events and they understand the term earlier
and later. The children know that there exists a calendar, that seasons and days of the
week change, they create a map of individually important events. They start to learn the
time and use it for their time estimation (Vagnerova, 2000, p.153).

Logical operations are developed by learning and school teaching addresses the
understanding of connections and relations. It means that logical thinking is developed
at school. The strategy of thinking is also developed at school. It means the approach to
problem solving. The strategy of thinking can be characterized as searching a way how

to do it. School children can concentrate on details and their mutual relations. They are



able to get necessary information which is needed to solve the task. They can repeat
necessary information and they fix knowledge which can be useful for problem solving.
School children learn strategies and to use them in a more suitable way. Three ways can
be mentioned at this age: learning by a trial and error which is usually spontaneous, the
children find the solution by chance and they will remember it. The second way is a
logical derivation on the basis of previous experience and the last one is learning by
copying when the child copies the solution which the other children used successfully

(Vagnerova, 2000, p. 156, 157).

3.3.3. Social development

Social development is influenced by social groups which the children are in. This is
the age when social requests of the school are more important and it is necessary to
orientate in this new environment and to acquire desirable way to behave. The role of
peers is important but it is still the age when adults are more important (Vagnerova,
2000, p.159).

The child gets the role of a school-boy which includes two partial roles — the role of
a pupil and the role of a classmate. The role of a pupil is given by the school rules and it
is always a subordinate role. The society creates a norm of a pupil and when the child
behaves in accordance with this norm it is rewarded. On the other hand when the child
does something different it is rewarded negatively. This is the way how the school
influences another development of a child’s personality. The way how the child will
master the role of a classmate will influence his future strategies of behaviour and
informal social relations (Vagnerova, 2000, p.160).

When the children are in the first class they behave as a herd which follows the
leader and when they do not have him they break up. All individuals are tied to a leader
— the teacher. Closer relations appear among children sitting near one another in the
classroom or those having a common way to school. When they are in the third class,
there is a bigger solidarity among friends and the teacher’s authority and influence are
weaker. In the fourth and fifth class the group of children can show their attitude,

interest and demands (Ri¢an, 2006, p.153).



Conclusion

It is a very important time in a child’s life. The child experiences a lot of changes
and beginning of school is one of the most significant ones. The child’s role changes
and first school attitudes and opinions are formed. The school should contribute
positively to development of these opinions and teachers should take into account all

changes which happen in the child’s body and mind.

3.4. Does younger mean better?

When speaking about a foreign language it is the English language which will be
taken into account here because it is the wide-spread foreign language in the world as
well as in the Czech Republic. “Teaching English to children has become a worldwide
phenomenon due to the international expansion of English teaching combined with the
general commitment of governments worldwide to reduce the starting age of learning
English and include it in the curriculum in the primary school” (Pinter, 2006, p.3). As
mentioned above the English language demand is increasing and the idea of early
English teaching is supported by the official documents from the Ministry of Education,
Youth and Sports, by psychologists and other authors who deal with this question. They
all point out that there are a lot of advantages in teaching English to young learners
because “young learners have the advantage of being great mimics, are often
unselfconscious, and are usually prepared to enjoy the activities the teacher has
prepared for them” (Phillips, 1993, p.5). Young children are good at copying sounds
and the rthythm of a new language and patterns of intonation. “younger learners are less
anxious and less inhibited and, overall, they can spend more time devoted to the
language compared with those who start later” (Pinter, 2006, p.29).

L. Cameron confirms that “it has long been hypothesised that children learn a second
language better than adults, and this is often used to support the early introduction of
foreign language teaching” (2001, p.13). This belief was originally supported by The
Critical Period Hypothesis. Scovel (1988) defined the Critical Period Hypothesis as “the
notion that language is best learnt during the early years of childhood, and that after

about the first dozen years of life, everyone faces certain restrictions in the ability to
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pick up a new language” (Scovel in Brewster, Ellis and Girard, 2002, p.20). L. Cameron
enters into details and states that “young children can learn a second language
particularly effectively before puberty because their brains are still able to use the
mechanisms that assisted first language acquisition” (2001, p.13). The original idea
comes from Eric Lenneberg (1967) who said that “brain plasticity was only conductive
to language learning puberty” (Lenneberg in Pinter, 2006, p.29). It means that young
learners learn a foreign language similarly to learning their mother tongue, in a natural
way without thinking about grammar structures and separate meanings of words. And
after puberty “learners seem incapable of acquiring a native-like accent” (Brewster,
Ellis, Girard, 2002, p.21). Young learners are more holistic learners, it means that “on
the one hand they respond to the meaning underlying the language used and do not
worry about individual words or sentences, on the other hand they do not make the
analytical links that older learners do” (Phillips, 2003, p.5).

This hypothesis has a lot of supporters among psycholinguists but there are also
studies which are against that and which say that there is no evidence that the difference
is so great. Lightbown and Spada (1999) suggest that “where native-like proficiency in
a second language is the goal, then learning benefits from an early start, but when the
goal is communicative ability in a foreign language, the benefits of an early start are
much less clear” (Cameron, 2001, p.14) and “learners who start later, at ten or twelve,
catch up very quickly with those who begin learning when younger” (Brewster, Ellis,
Girard, 2002, p.21.). Older learners’ later start can be compensated in some ways. They
are more analytical and give attention to details which helps them with their foreign
language learning (Pinter, 2006, p.29).

To sum up, it is not only the age itself which brings advantages in the second
language learning. An early start is influenced by many factors — levels of motivations
and confidence, differences in language aptitude and personality, contextual factors —
the quality of teaching and provision of adequate time for learning (Brewster, Ellis,

Girard, 2002, p.21).
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4. Teaching aids

The term teaching aids describes everything what teachers use in the teaching
process to support their learners’ learning. There is a small difference in the terms — the
Czech authors (Skalkovéa, Pricha, Obst) use the term didactic aids, the other authors use
the term teaching aids or teaching materials (J. Moon) or they just deal with the
teaching aids separately and do not have an umbrella term (J. Harmer). The term
teaching aids will be used in this work.

Teaching aids change in the course of time. Nowadays there are more and more
possibilities what aids teachers can use in the classroom. There are traditional ones such
as textbooks, pictures or real objects. These days there are more modern aids such as
CD ROMs, the internet, interactive boards. Teachers have a variety of aids they can use
in their teaching.

Teaching aids can be divided into two main categories — material teaching aids and
nonmaterial teaching aids. O. Obst calls teaching aids as everything what is used by the
teacher and pupils to achieve the educational aims. And besides the blackboard,
textbooks and information technology he introduces teaching methods, teaching forms
and attaining partial aims as instruments to attain final aims. These teaching aids are
called nonmaterial teaching aids (Obst, 2002, p.337).

There are more authors who deal with teaching aids but generally their division and
description are very similar. Skalkova says that the term ‘aid’ has a wide meaning and
she agrees with Obst that in the relation to the aims teaching aid is understood as “that
what serves to achieve the aim” (Skalkova, 2007, p.249). The term teaching aids
involves “all material aids which ensure, underline and make the course of the teaching
process more efficient. They are such aids that help the teacher and learners to achieve
educational aims in the connection with teaching methods and organisational forms of
teaching” (Manak, 1995 in Skalkova, 2007, p.249).

Manék divides teaching aids into following categories: real objects, models, images
(pictures, slides, films, television, videos), sound aids (records, musical instruments),
touch aids, literary aids (textbooks, handbooks, atlases, texts) and teaching programs for

computers (Mandk 1995 in Skalkové, 2007, p.249).
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Obst introduces the list of material teaching aids by J. Malach (2003) and it is very
similar to Mandk’s list of aids. He comes up with more detailed list and he divides the
teaching aids into several categories: real objects, models, sound recordings, text aids
(textbooks, worksheets, magazines, encyclopaedias), programmes (television, radio,
computer programs), and then he has a group of technical teaching aids which involves
audio-visual aids (CDs, records, slides, films, videos, multimedia systems, computers).
He concludes his list of teaching aids by three more categories which are organisational
techniques (copy machines, audio and video studios, computers and computer nets, CD
ROMs), teaching rooms and their equipment (classrooms, blackboards, notice boards),
technical rooms, computer rooms, laboratories and the last group is teacher’s and
pupil’s equipment (pens, pencils, drawing materials, portable computers, notebooks
(2002, p.338, 339).

All these are also supported by J. Harmer who deals with teaching aids in connection
with English language teaching. He introduces this topic by saying: “As language
teachers we use a variety of teaching aids to explain language meaning and
construction, engage students in a topic, or as the basis of a whole activity” (2001,
p.134). He gives these main examples of teaching equipment: course books, pictures
and images, audio and video materials, dictionaries, the overhead projector, the board,
bits and pieces, the language laboratory, computers (with the Internet) and homegrown
materials production (2001, p.134-152).

Forsyth, Jolliffe, Stevens come up with the term Instructional materials which they
divide into two categories: teaching aids and learning materials. They define teaching
aids as “those things used by teachers to assist them deliver the message to the learners.
Teaching aids include whiteboards, flipcharts, and overhead transparencies.” What they
understand under the term learning materials is “things the learners learn from” and they
include print materials, computer-based programs, video and audio tapes (1999, p.98).

To sum up the description of teaching aids - many authors have the same or very
similar characteristics and division of teaching aids. These are all things which help
learners to understand and remember the meaning, follow the lesson easily and make
their educational process more efficient and enjoyable.

When teachers prepare their teaching aids they should be aware of their function

which arises from the fact that the person gets 80% of information visually, 12%
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auditory, 5% by touch and 3% by other senses (Obst, 2002, p.337). He compares this
fact with the traditional school and his end is that this fact is not respected and the
senses are involved as follows: 12% information is gained visually, 80% auditory, 5%
by touch and 3% by other senses and he concludes this by the old Chinese proverb
which says that to see means to forget, to see and to hear means to know and to see, to
hear and to do means to know. On the basis of this proverb he recommends the
necessity to demonstrate as many senses as possible (Obst, 2002, p.338).

On the other hand, because there is a variety of teaching aids, teachers have to learn
to choose suitable ones and they should not be introduced randomly. The teacher should
introduce them with regard to the educational aim, the age and psychical development
of learners, their actual experience and knowledge and also to the conditions of
realization (equipment of the classroom, school) (Skalkova, 2007, p.249, 250). This
opinion is supported also by Simonik who adds that “too many teaching aids can
become a brake of learners’ abstract thinking development.” And he adds that teaching

aids are only an instrument and not the aim of the lesson (2003, p.80).

4.1. Textbooks

Textbooks belong to teaching aids and to the teaching process itself. They play an
important role not only in English language teaching but in teaching generally.

Nowadays there are many discussions about using textbooks in the classrooms.
There are two extremes — one group says the textbook is the basis of the lesson and the
teaching process, the other one says it is not necessary to use the textbook at all.

A. Pinter divides teachers into three groups — those who follow a coursebook very
closely lesson by lesson and those who are able to select their own materials and
activities more freely. And she concludes that “realistically, most teachers are
somewhere in the middle, where there is a coursebook to follow but there is also some
scope for individual contributions” (2006, p.115).

S. Halliwell comes with the point. She says that the question is not ‘Is it a good idea
or a bad idea to use a coursebook extensively?’ The important questions are ‘What does
the coursebook do well?” and “What does the teacher do better?” and she adds that “we

can each decide to what extent using a coursebook will suit our particular

14



circumstances, what kind of coursebook will be appropriate for us and our classes, and
how best to use it” (2008, p.113). She also speaks about the positives of using a

coursebook and states that the coursebook helps the teacher by providing:

a clearly thought out programme which is appropriately sequenced and

structured to include progressive revision

- a wider range of material than an individual teacher may be able to collect

- security

- economy of preparation time

- asource of practical teaching ideas

- work that the learners can do on their own so that the teacher does not have
to be centre stage all the time

- abasis for homework if that is required

- abasis for discussion and comparison with other teachers

(2008, p 113).

Most teachers see the advantages of using the coursebooks in the English classroom
as a learning aid for the pupil, identification of what should be taught/learnt, and the
order in which to do it, indication of what methodology should be used and provision of
all or most of the materials needed and it is also a link between the school and home
(Brewster, Ellis, Girard, 2008, p.152).

Teachers can be more secure with their teaching because of all the above. They do
not have to prepare the programme and its sequence and they can save time to prepare
some extra materials which they want to use in the classroom. But the coursebook is not
an advantage only for the teacher, also the learners can benefit from it because as S.
Halliwell suggests it also offers the learners:

- asense of purpose, progression and progress
- asense of security
- scope for independent and autonomous learning
- areference for checking and revising
(2008, p 114).

And J. Harmer adds that “students like coursebooks too since they foster the perception
of progress as units and then books are completed” (2001, p.304).
There are a lot of positives in using a coursebook however there are still some things

that the teacher can do better than a book. These are:

- providing the spoken word in spoken exchanges

- adjusting work in response to the reactions of the children

- using communication other than words and pictures to back up language
elements
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- setting up learning activities which encourage learners to talk and profit from
interaction
(Halliwell, 2008, p 114).

On the other hand there are teachers who either decide to teach without a coursebook
or they just do not have one and then they have to prepare their teaching programme
themselves. They are free to do what they like but it is not so easy and S. Halliwell
states three main things these teachers will have to sort out and they are:

- How to give the programme a unifying thread and identifiable purpose.

- What topics to include and what to include under any particular topic.

- How frequent and how long language lesson should be if it is left to you.

(2008, p 122).

It means that the teacher and also the learners need to have a programme which they can
follow, it has to have a purpose and the whole programme has to be unified. S Halliwell
suggests three steps how to create a coherent programme and she takes the children as
the starting point. According to her the first step is to find out what aspects of life a
child really talks, thinks, reads and writes about. It means it is important to know what
the children’s interests, experience and concern are (food, people, family, friends, things
they do at school, at home,...). The second step is to think about the language needs
they have in those areas. The teacher has to consider “whether the child is most likely to
need to be able to use language in these areas in the form of speaking, listening, reading
or writing.” And the final step is to choose starter phrases, vocabulary, structures (2008,
p.124). This approach can be very attractive. Harmer concludes that “it can offer
students a dynamic and varied programme and if they can see its relevance to their own
needs, it will greatly enhance their motivation and their trust in what they are being

asked to do” (2001, p.304).

Choosing a coursebook

There is a variety of English coursebooks available on the market. They are
coursebooks for general courses. These usually consist of several volumes (elementary,
pre-intermediate, intermediate, upper-intermediate, advanced, proficiency). The
coursebook is usually a part of the whole set which contains — a student’s book, a

workbook (activity book), a teacher’s book, picture flashcards, posters, a set of CDs
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(cassettes), sometimes a DVD (video), a CD ROM and a teacher’s resource book of
photocopiable materials. “Young learners’ coursebooks are well designed with
attractive features such as colourful visuals, fun games and tasks, crafts, and projects”
(Pinter, 2006, p.115). There are books which are aimed at learning and practicing one
particular aspect of English, for example books teaching vocabulary, grammar,
listening, reading and other skills and subskills. “All of these publications represent a
wealth and variety of resources for the teacher to choose from and with the possibility
of on-line purchasing, they are easily available” (Brewster, Ellis, Girard, 2008, p.151).
These authors also recommend the teachers to familiarize themselves with the aims of
their teaching programme and any ministry documents that provide guidelines before
selecting suitable materials and coursebooks for their teaching (2008, p.151).

Authors offer different ways how to choose a suitable coursebook. Brewster, Ellis
and Girard suggest the starting point for selecting a book to look into publishers’
catalogues, look at the information on the back of the book or contents charts — they set
out the various elements and also give insight into the methodology used (2008, p.153).
S. Halliwell comes with the set of questions which teachers can ask themselves and then
they are able to choose an appropriate coursebook. For example:

- Are you working within a system which requires you to cover certain topics?
If so, look at the coverage of the book.

- Are you sufficiently confident about your own use of the language to be able
to provide any missing elements?

- Do you have lots of teaching ideas yourself or will you rely on the
coursebook for ideas?

- Does your school expect you to provide homework?

- Do your children have to buy their own books? — the question of money

- Are the children well intentioned but very slow?

- Are there many children in the class who are weak at reading and writing?
(2008, p.116, 117).

These authors also recommend a discussion of this matter with another teacher or a
group of teachers (Halliwell, 2008, p.117, Brewster, Ellis, Girard, 2008, p.155).

And finally S. Halliwell concludes that although teachers are lucky with their choice, in
the course of time they can find out that this particular coursebook is not totally suitable
because “the book can provide the material but it is usually the teacher who can best
organise the events which turn the material into a real language exchange” (2008,

p.117).
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The coursebook is usually a set of three books — pupil’s book, activity book
(workbook) and teacher’s book. The pupil’s book is usually used for classroom work
and the activity book is often used for pupils’ self-study or homework. The teacher’s
book gives teachers instructions how to work with these books to achieve the
educational aims. Sometimes it is accompanied by a set of tests or some extra
photocopiable materials which can be used in the classroom.

All coursebooks are usually organized to cover all skills and subskills. It can save
teachers’ time because the main structure of the course is given and they can
concentrate on preparing the lesson plan itself. And they do not have to worry if they do
not have many extra materials. It concerns especially beginning teachers who are not so
experienced and they have some basic structures which they can follow in the

coursebook.

Summary

There is not one answer to the question about using a coursebook in English
language teaching. When the coursebook is chosen well teachers and their pupils can
only benefit from them. Coursebooks for young learners are funny, full of pictures,
stories and they are easily available. They can be happy to fill in exercises, to read
stories, to listen to songs and they may want to take the coursebook home to show their
parents what they have done and learnt and after finishing it, they can see what progress
they have done. It is fine when the use of the coursebook is balanced. It can be the main
teaching aid but teachers do not have to go exercise by exercise, unit by unit but they
can be free to choose what best suits them and their pupils and it should be
accompanied by some extra materials which can make learning more enjoyable. Then

the coursebook can become an efficient teaching aid.

4.2. Story books

Stories are usually very popular with young learners. They like stories in their
mother tongue and using story books in their English language learning can be an
enjoyable activity for them. They can learn new words, phrases or grammar structures

in a spontaneous and playful way and they can practise retelling the stories.
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Some coursebooks are accompanied by stories which are a part of the coursebook
and the learners can read them at the end of the unit or at the end of the book. These
stories are usually specially designed for the specific age group and the language of the
stories is modified. But teachers can use story books which contain stories and fairy
tales that the children know from their mother tongue and they are simplified (in terms
of grammar and vocabulary) to be used in an English classroom. Brewster, Ellis and
Girard comment on this and declare that these stories are intended to be used by the
learners alone to develop their reading skills and as the starting point for other related
language learning work (2002, p.188). “Language is picked up easily because stories
contain repetition which makes linguistic input more noticeable” (A. Pinter, 2006, p.53)
But teachers can also like reading stories aloud for the learners and then they should
carefully plan these activities to make listening more comfortable for the learners
because it can be hard work to listen to and understand the story even for children who
are used to listening to stories. “Pupils’ enjoyment will increase enormously if we
ensure their understanding is supported in several ways” (Brewster, Ellis, Girard, 2002,
p.192). It means that teachers can prepare some pictures which will accompany the
story, or if it is for example a story about animals they can bring some animal models to
the classroom to help them to understand. They give teachers some advice how to read
stories aloud for their learners to make it a nice and enjoyable activity. Teachers are
advised to use the story as a guide. They should read the story more times to learn it by
heart, then they will not read it directly from the page in the book but they will be able
to look at their pupils more frequently (2002, p.193).

As Brewster, Ellis and Girard confirm “storybooks can provide an ideal introduction
to the foreign language as it is presented in a context that is familiar to the child” (2002,
p.186). Vale and Feunteun even maintain that “stories are a key role in a language
development of children and are constant source of enjoyment” (1995, p.40). On the
other hand beside all these positive benefits L. Cameron warns that teachers should
adopt a critical stance to stories and their use in the classroom and aim to clarify the
qualities of good stories. And she adds that teachers should be careful so that their own
nostalgia does not push the use of stories beyond the reality of learners’ lives in this

information age (2001, p.160).
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Teachers can use many simplified versions of story books as mentioned above but
they can also choose from a variety of authentic story books. They are books which
were originally written for English-speaking children and the language is not simplified.
These original story books can also be used with the children who just learn English as
a foreign language but as Brewster, Ellis and Gerard suggest these should be carefully
chosen by the teachers. “The advantage of using authentic storybooks is that they
provide examples of real language and offer a rich source of authentic input, especially
in terms of vocabulary.” They also add that it can be very motivational because learners
have a strong sense of achievement because they work with a real story book. And these
story books are accompanied by illustrations which are appealing to young learners and

they help children to understand the story itself (2002, p.188).

Summary

Using a story book in English language teaching can be good fun for children when
it is carefully chosen. They can learn a lot of words, phrases and also grammar. The
teacher has to decide whether to use authentic story books or simplified versions. When
the story book and story telling are accompanied by some other aids (pictures, models)
it can lead to language development and motivate young learners to read in the English
language. When they understand the story they are willing to retell it and as A. Wright
utters “retelling stories is as old as time, we do it every day” (1997, p.48). And pupils
will like to retell it even with limited language when the teacher prepares good
conditions for it. They do not have to retell the whole story, they can only complete

some missing information and they will feel that they have managed it.

4.3. Pictures and images

Pictures are an important part of English language teaching especially concerning
teaching young learners. Pictures are an example of visual aids which are very
important because as D. Vale and A. Feunteun proclaim “we live in a world dominated
by visual messages.” Information in the form of words and picture clues is all around
us, displayed in many public places, on television and children therefore grow up

expecting their world to be visual. And they add that “it is no coincidence that most
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popular stories for young children are beautifully illustrated.” In this case the pictures
support the written form of the words (1995, p.106).

Using pictures, teachers can introduce or practice new words, grammar structures or
indicate the beginning/end of the lesson or a change of an activity. D. Vale and A.
Feunteun present a list how to use pictures as visual aids:

- support understanding when the children are listening
- put across the meaning and vocabulary
- prompt and support reading
- provide a topic or visual focus to prompt speaking and writing
- provide a visual link between L1 and English
- provide support and motivation for early reading and writing in English
- provide ways around communication barriers.
(1995, p.106).

There are more kinds of pictures and images which can be used in the English
classroom. J. Harmer offers teachers some possibilities of pictures suitable to be used in
the classroom. He suggests using pictures either drawn or taken from books,
newspapers or magazines — these all can facilitate learning. Pictures can be in a form of
flashcards, large wall pictures (posters), cue cards, photographs, illustrations, projected
slides, or projected computer images (2001, p.134).

Flashcards do not have to be only pictures, but as Brewster, Ellis and Girard mention
they can also carry words. If so, they recommend: “they should be produced in large,
clear, black letter using a computer or written clearly by hand” (2008, p.161). This rule
should be applied to using pictures as well. They should be well seen by all learners also
from the back rows in the classroom and the meaning should be clear so that the
learners understand what the picture means.

Some teachers may not be willing to create (draw) their own pictures or images. It
does not have to be because the teachers are not interested in it but there can be more
reasons. J. Moon summarises these reasons: lack of time, cost involved in making, lack
of handbooks or reference books from which to get ideas, lack of skills/expertise to
design their own materials. She comes with some ideas how to make it more
manageable and suggests involving pupils in cutting, sticking, copying, illustrating.
This can save teacher’s time, pupils can feel more important and more materials can be
made. The problem of cost or lack of handbooks can be solved by getting together with

other teachers and then sharing the produced materials. This works well when there are
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more English teachers in one school. When teachers feel they are not skilled enough to
make their own pictures or materials or they are beginning teachers and are not
confident to create something for learners she suggests to start by trying out activities
from textbooks which can give teachers ideas. On the other hand she also says that even
teachers are not professional painters or artists, pupils usually appreciate their effort to
create something new for them (2005, p.87, 88).

Nowadays the problem of creating own pictures is a little eliminated because a lot of
coursebooks for young learners are already equipped with a set of flashcards, cue cards
or even posters. The big advantage is that these pictures are made to fit the words and
grammar in the coursebook which makes it very easy for the teacher to use them. They
are usually colour and realistic flashcards and posters so that learners can understand
them easily and they are laminated to be durable. Cue cards can be either colour or
black and white which enables learners to colour them as they want and then use them
in the classroom. Another big advantage of using flashcards which are attached to the
coursebooks is the instructions provided in the teacher’s book. Teachers are informed
about what flashcards are included in the set and they are given some ideas or
recommendations how to use them in their teaching. Here is an example from the
teacher’s book of the set Incredible English 1 by Mary Slattery, published by Oxford
University Press. This coursebook is recommended for the first grade of elementary
school. Teachers get to know that there are 147 picture cards for level 1 — these include
unit vocabulary (9 units) plus colours, numbers and course characters. There are also
138 text cards included and these can be used in combination with the flashcards to
increase language exposure and provide support for reading. Their use is optional in the
first units to provide flexibility for teachers who do not wish to introduce the written
word until later in the school year (2007, p.8).

The idea of using flashcards is promoted by S. Phillips who speaks about learning
words and says that “vocabulary is best learned when the meaning of the word(s) is
illustrated, for example by the picture. The children should then meet and use the
word(s) in relevant contexts, in order to fix them in their minds.” She describes the
flashcards as an invaluable way of introducing and revising vocabulary, and drilling

simple structures (1993, p.68, 69).
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Pictures can be used in many ways and J. Harmer introduces some examples: drills —
with lower-level students a traditional use for pictures — the teacher holds up one
flashcard, nominates a student and gets a response. Then he holds up another one and
nominates another student and so on. This can be a whole class activity or students can
work in pairs or groups and practice vocabulary or grammar items. Another possibility
of using flashcards is in communication games — students have pictures and create a
story, or one student describes the picture and the second one draws the same picture
without looking at the original one. An important role of pictures is presenting and
checking meaning. It is easy to explain what ‘aeroplane’ means when the teacher shows
the picture of an aeroplane. Pictures can be used for creative language use — students
can describe a picture, invent a conversation taking place between two people in the
picture, make role-play (2001, p.135, 136).

Posters are another visual aid. As flashcards, they are a part of a coursebook and they
perfectly fit the topics in the books. Posters are usually bigger, and they are suitable for
the whole class activity. Pupils can play a game, they can revise vocabulary and
grammar. They should be clear to be understood and well visible by all pupils in the

classroom.

Summary

Pictures and posters are beneficial teaching aids when teaching English to young
learners. They lower the use of mother tongue because teachers do not have to translate
the words, they only show the picture and pupils understand the meaning. And so it is
very important to use only pictures which are clear and young learners will understand

their meaning. Pictures can be used in many ways, in many activities.

4.4. Computers, the internet, CD-ROMs

Computers play a very important role in an everyday life of all people. In a civilized
world we cannot imagine our lives without computers and the internet. They have
become a standard in offices, institutions, homes. And not surprisingly, schools have
had to react to this new trend and computers now play a significant part in education.

Computers, the internet and CD-ROMs have become teaching aids widely used in many
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schools by many teachers and learners. And nowadays computers are becoming a
standard piece of equipment in many schools. There are differences in the number of
computers per school. “Computer facilities in schools vary enormously from one per
school to one per classroom to a fully equipped computer room” (Brewster, Ellis,
Girard, 2002, p.207). But the teacher can adapt and try to use computers as much as
possible. Brewster, Ellis and Girard take into account that there can be differences and
they come with some suggestions how fewer computers per school can be used. When
the teacher has one computer in the classroom he can divide students into groups and
organize the activities so that each group gets a turn to work on the computer. Or he can
use one computer for the whole class activity if the computer screen is possible to be
projected on the wall or on the screen (2002, p.207). This all is a question of the
teacher’s lesson planning and managing learners and their work. In fact, the trend of
computer use is still increasing and schools make efforts to equip classes with
computers and the internet. In the Czech Republic this trend is supported also by the
government and the Ministry of Education, Youth and Sports and they have started the
project Internet to schools which enables many schools to be equipped with computers
and the internet. It concerns 3620 Czech schools and the research published on
www.indos.cz shows that the schools appreciate this project positively.

On the other hand there are still some sceptics who do not agree with the idea of
using computers in the classroom and they do not believe that computers can help in the
teaching and learning process. But as G. Petty confirms they are usually those who have
the least experience with computers. And he adds that whether we like it or not the
computers exist and they are common in the real world and students are expected to be
able to use them (2008, p.291).

Computers can be used in all school subjects, by all students regardless of their age
but “it is important that pupils understand that using computers is for learning and not
for play” (Brewster, Ellis, Girard, 2002, p.207).

J. Harmer introduces the main uses for computers in language teaching — reference,
teaching and testing programs, E-mail exchange, web sites, the word processor.

“One of the chief uses of computers, either through the Internet or on CD/DVD-
ROMs, is as a reference tool. This can be connected to teaching, the English language or

general facts about the world (Harmer, 2001, p.146). A lot of information is available
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not only on the internet but there are a lot of popular encyclopaedias which are now on
CD-ROMs. They are not only the encyclopaedias but also dictionaries are available on
CD-ROMs. And they are popular among pupils especially because it is much quicker
and more comfortable to look up the words than in the traditional paper dictionaries.
The big advantage of these CD-ROM dictionaries is, apart from definitions, spoken
pronunciation of words and practice exercises and activities (Harmer, 2001, p.146).
Nowadays publishers are also making dictionaries available online and many of them
are free and pupils can download them free of charge and use them whenever they need.
There are now programs which can even record pupils’ words and correct their
pronunciation.

This reference tool is mostly used to find information on the internet when pupils are
asked to do a project and they have to find specific information. Doing project work,
teachers are advised to prepare in advance to be ready to make this searching on the
internet easier for pupils because as Harmer and Brewster, Ellis and Girard mention
pupils can face a huge amount of irrelevant materials and they can spend the whole
lesson just searching information. If the teacher is prepared in advance and gives pupils
the ground beforehand it is very helpful and it saves pupils’ time which can then be
spent on the project work itself (Harmer, 2001, p.146, Brewster, Ellis, Girard, 2002,
p.211).

While searching information on the internet Harmer and Brewster, Ellis and Girard
strongly recommend keeping an eye on what pupils are watching on the internet.
Harmer mentions that teachers have to remember that pupils can be just surfing the net
and not doing their work and then losing sight of the original task (2001, p.147).
Brewster, Ellis and Girard then warn of materials which are inappropriate for viewing
by children. They advise to protect the computers with some programs which should
filter out unsuitable content, words or phrases and these programs will not allow pupils
to connect to banned sites. They also point out that teachers should always know what
pupils do on the computer and on the internet and when they are in the computer room,
the computers should be arranged so that the computer screens are facing inwards and
the teacher can easily check what pupils do at every moment (2002, p.212).

Closely connected to the use of the internet is an E-mail exchange. E-mails are a

common everyday matter and because learners use them in their private lives, they can
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be used in their school lives too. The learners do not have to communicate only with
their friends at home but they can easily find friends all over the word and they can
write e-mails in English. It does not have to be just to practise their English writing but
at the same time they can enjoy themselves and they do not understand this activity as
learning but they can feel it is for pleasure and they are more willing then to write in
English. Because “as well as writing about people they know or imagine, children love
to find out about other children. Lots of children around the world are learning English”
(Slattery, Willis, 2001, p.93). These authors also support the idea mentioned above that
“pupils could write to other children anywhere in the world, not just to children whose
mother tongue is English.” And they present some advantages of writing e-mails which
include a very practical way to use English, children can see the real value of learning
another language — to communicate and find out about other people, they learn about
other attitudes and ways of doing things. They are not just practising their English —
they are opening their minds to the rest of the world (2001, p.93, 94). But on the other
hand as J. Harmer mentions “it should be remembered that e-mails are often written in a
special speaking-like informal style.” And he adds that grammatical correctness or
spelling can be lower. So e-mails can promote written fluency but not accuracy (2001,

p.148).

CD-ROMs

The range of CD-ROMs is increasing in English language teaching and a lot of
coursebooks are now accompanied by a CD-ROM with extra materials and activities
which can be used in the classroom. These CD-ROMs include teaching and testing
programs. “They offer students the chance to study conversations and texts, to do
grammar and vocabulary exercises, and even to listen to texts and record their own
voices” (Harmer, 2001, p.147). Harmer says that there are still teachers who criticise
using computer-based programs because they think there are just the same types of
exercises as learners can find in their workbooks. But these programs can be
motivational for learners because it is always a change for them when they can stand up
and go to the computer and they are willing to ‘play’ with some language exercises even

if they are similar to those ones which they have already done in their workbook (2001,
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p.147). When the teachers want to incorporate CD-ROMs into their teaching they have
to realise that “CD-ROMs are an ideal way to complement face-to-face teaching, on the
whole they are not designed to replace it” (Smith, Baber, 2005, p.53). When teachers
plan to use CD-ROMs they need to consider that young learners will probably need
some time to familiarize with these programs and one lesson should be planned to be an
introductory lesson for using CD-ROMs. When the learners know how to use the

program they will profit from using it.

4.5. Interactive boards

CD-ROMs can be also used in the connection with the interactive board. It is a new
technical innovation of the twenty-first century and its popularity is increasing and
schools and teachers start to use it. Nowadays when most pupils and students have a
computer at home it is not hard to learn to work on the interactive board because its
operating is very similar to computers. The only difference is that the interactive board
is operated by a finger or a special pen, the computer is operated by a mouse and a
keyboard. It can be a very motivational aid because pupils love working on a computer
and they are willing to work on the interactive board rather than to sit at their desks and
copy notes from the classical board. It brings more fun and interaction to education and
pupils will race in going to the interactive board. It can give a completely different
picture from the one where there is only a classical board and pupils are not so active to
go to the board. On the other hand, young learners also like going to the blackboard and
writing with a chalk but they also appreciate the possibility to use the interactive board
for examample for a few lessons. A. Pokorny summarizes advantages and disadvantages
of interactive boards. The advantages are: the possibility to use dynamic components
(pictures, videos, process simulations), easy modification of prepared presentations,
possibility to store pictures created on the interactive board in the computer, possibility
to send these pictures by e-mail or place them on web sites. In comparison to classical
teaching in computer rooms, the teacher can use classical teaching methods fully
supported by a computer. What can be seen as a disadvantage is necessary calibration of
the interactive board when it is moved in the classroom or the light conditions are

changed, the rooms have to be darkened (2007, p.24). But despite these disadvantages
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the use of interactive boards is increasing and they are very popular among pupils and

teachers.

Summary

When pupils are asked about their hobbies, their most frequent answer is ‘I like
playing computer games’, ‘I like chatting on the internet.” It does not concern only older
pupils, young learners are interested in computers too. They play a lot of computer
games every day and the computer is an ordinary part of their life. And that is the reason
why computer use can be very beneficial in educational process. Computers, the internet
and CD-ROMs are understood as a source of fun and pleasure and they are accepted
very positively by all pupils. They do not understand computers as a means of learning
but as a source of fun and they are happy to do even grammar exercises because it is a
pleasant opportunity to use the computer at school and they feel it as free time more
than learning. It refers to computer programs and the internet too. They can keep in
touch with other children all around the world on the internet and they can make the

best of their English knowledge.

4.6. Audio and video materials

Audio materials are important to teaching young learners because as A. Pinter
suggests “just as in mother tongue learning, English should start with an emphasis on
listening and then speaking.” And she adds that young beginners need to start with
plenty of listening practice because this is the time when they cannot read or write at all
yet, or not with much confidence (2006, p.45). That is the reason why a lot of
coursebooks are accompanied by CDs or cassettes and they are widely used by teachers
in the classrooms. Concerning young learners these CDs usually contain songs, chants,
rhymes, stories and other listening activities from the course. The use of these recorded
materials has some advantages and disadvantages and J. Harmer presents some of them.
According to him the advantages include: taped material allows students to hear a
variety of different voices apart form just their own teacher’s, taped material is
extremely portable and readily available and the tapes are cheap. That is the reason why

“most coursebooks include tapes, and many teachers rely on tapes to provide a
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significant source of language input” (2001, p.229). But on the other hand teachers can
face some problems when they want to use the tapes in their teaching. And J. Harmer
lists some disadvantages which can appear from using the tapes. And as the biggest
disadvantage he declares the problem of big classrooms with poor acoustics. It means
that it can happen that not all learners will hear the tape with the same quality depending
up their seat in the classroom (2001, p.229). This problem can partly be solved by using
the language classroom (laboratory) if this is available in the school. Then every learner
has his or her own headphones and they can listen to CDs without hearing any noises
and they can have clear listening no matter where they sit in the classroom. This can
also be a good chance for the teacher to check learners’ pronunciation separately.
Usually when young learners are asked to repeat songs, chants or rhymes, they do it
altogether and it is hard for the teacher to check their pronunciation or intonation. When
young learners are asked to perform something separately, not in a group, they can be
shy and nervous. In this case the learner has his or her headset which consists of
headphones and a microphone and if the language laboratory enables the teacher to hear
pupils it is easy to check every learner and they do not have even to know about it. But
this depends on how well the language laboratory is equipped. Another problem which
Harmer sees as a disadvantage is “that everyone has to listen at the same speed, a speed
dictated by the tape, not by the listener” (2001, p.229). But he concludes this and says
that despite the disadvantages taped materials are widely used for the advantages

described above (2001, p.229).

Songs, rhymes and chants

As far as young learners are concerned, as mentioned above, the taped materials have
their value in the classroom and songs, rhymes, chants and stories are mostly used in
young learners’ teaching. All children love nursery rhymes and chants and “their
repetitive nature and rhythm make them an ideal vehicle for language learning”
(Brewster, Ellis, Girard, 2002, p.162). As Slattery and Willis suggest “before children
begin to say the words in rhymes and chants, they should understand roughly what they
mean” (2001, p.27). And they give teachers some useful tips how to teach them:

teachers are recommended to use pictures to help children understand and remember the
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meaning of words, to use movements to help them understand, to use big gestures to
help them enjoy the chant (2001, p.28). Then children soon begin to repeat the words as
they do the actions, they speak with the teacher or the CD. They usually like singing
and performing and it can help them feel at ease with English (Slattery, Willis, 2001,
p.44). They provide teachers with ideas how chants and nursery rhymes can be used for
— enjoyment, as part of a teaching plan, as a change in activity, to revise vocabulary, to
connect with new or familiar topics, to practice up-to-date expressions, for drama and to
practise punctuation (2001, p.45). Brewster, Ellis and Girard come with much more
detailed description of positive features of using chants, songs and rhymes in the
classroom, they do not look only at the language itself but they consider it from more
points of view. They speak about linguistic, psychological, cognitive, cultural, and
social resources. A linguistic resource includes introduction of new language, structures
and vocabulary, presenting familiar language in new and exciting forms, providing lots
of natural and enjoyable repetition, developing all skills in an integrated way and
improving all aspects of pronunciation. A psychological/affective resource includes
motivation and fun and developing positive attitudes towards the target language, shy
children will feel secure when singing and chanting in a group or class, feeling of
achievement and building children’s confidence. A cognitive resource includes
developing concentration, memory and coordination, actions and gestures help to
reinforce meaning, changing the pace and atmosphere of a lesson. A cultural resource
means that they are from authentic sources and can contribute to the cultural component
of a language programme. And lastly a social resource means that singing and chanting
together is a shared social experience and helps to develop a class and group identity
(2002, p.162, 163). But in the end they also emphasise the importance of songs, chants
and rhymes from the language point of view. They describe how they are important for
practising pronunciation — this includes individual sounds and sounds in connected
speech, features relating to stress, rhythm, and intonation (2002, p.163).

CDs which coursebooks for young learners are accompanied by are usually provided
with instructions how to use them and how to get the best from them. Songs, rhymes
and chants can be used in many ways in the classroom and Brewster, Ellis and Girard
have a summary which includes: warmers, closers, to introduce, practise and revise

language, to change the mood, to get everyone’s attention, as a transition from one
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activity to another one (2002, p.168). Slattery and Willis conclude this matter with
giving teachers tips for songs, rhymes and chants:

- start with very short rhymes or chants

- look for songs and chants that have topics your children are learning about

- make sure the children generally understand what they are saying

- use songs and rhymes to play with sounds: speaking softly — shouting loudly

- use simple instruments to add to the rhythm, such as tambourine, bell, drum,
cymbal

- encourage your pupils to say them for family and friends outside school

(2001, p.46).

CDs for slightly older learners do not involve so many songs, thymes and chants but
their function is still very similar. They are used to introduce vocabulary, grammar, to
practise pronunciation and there are more dialogues and stories in which learners can
hear authentic texts.

CDs are widely used in English language teaching and teachers rely on them a lot
especially when they are not sure with their pronunciation and they want to teach their

pupils good pronunciation. Then CDs can be a big help.

Using videos and DVDs

Videos and DVDs are connected with learners’ everyday life and so it can also be a
useful teaching aid in an English classroom. Video is a source of fun for learners but as
G. Petty warns teachers cannot suppose that it automatically means learners will watch
the programme greatly interested (2008, p.288). There are a lot of things which the
teacher must take into account to fulfil the aim of the video lesson.

When videos are well chosen they can provide a ready-made context for presentation
of new vocabulary, structures, and functions as well as providing a stimulus for
speaking (Phillips, 1993, p.126). And because the video combines the spoken language
and images this can help children to understand the situation and the language. S.
Phillips presents one example — when beginners hear ‘Come here’ on an audio cassette
they will not probably know what it means but when they see it on a video accompanied
by a gesture and response, the meaning is immediately obvious (1993, p.126). J. Harmer
agrees with S. Phillips and he adds next advantages of using a video. It allows learners

to see situations beyond the classroom. They can see typical British or American
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situations for example inviting someone out, speaking to waiters, they can see what
kinds of food people eat in other countries and what they wear. And when the video
watching is coupled with interesting tasks, most students show an increased level of
interest so it can be a source of motivation to learn the English language (2001, p.282).
Brewster, Ellis and Girard come with much more detailed list of the benefits of using
videos in the English language classrooms. They divide these benefits into five main
categories which are psychological, linguistic, cognitive, social, and cultural benefits.
Psychological benefit is fun, motivation and stimulation of children. It caters for
children with different learning styles, it can develop confidence and positive attitudes
to the foreign language and it can be used as a reward for good work the children have
done. Linguistic benefit is combining sound and vision which makes it more memorable
for the children, it includes also non-verbal communication, it can develop all skills and
introduce or revise new words and phrases. Cognitive benefit is developing children’s
curiosity, it heightens children’s awareness of visual and audio clues as aids to meaning,
it maximizes children’s abilities to infer from context. Social benefit is sharing social
experience while watching a video. Cultural benefit is taking children outside the
classroom into a real or fantasy world, it provides background cultural information and
children can see what it is really like in an English-speaking country (2002, p.204).

Teachers can use authentic videos or videos/DVDs which were specially made for
English language learners. Vale and Feunteun support the idea of authentic materials as
a source of “wealth of language input in a highly supportive visual support and they
may also contain much cultural information™ but on the other hand they signalize that
during watching such authentic materials children may seem to understand what is
happening but in the end they will not be able to answer any specific teacher’s
questions. And they conclude this and say that “use of video in this way does not teach
language, but it most certainly supports its acquisition” (1995, p.111).

Nowadays a lot of courseboks are equipped not only with CDs as mentioned above
but also with DVDs or videos with instructions for teachers how to profit from using
them. The language is simplified for the specific grade and the learners can understand
and do some tasks which check their understanding. But when teachers want to use
videos in the classroom they have to consider some points and Vale and Feunteun

summarize these points and introduce ideas which should be taken into consideration by
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teachers. They ask these questions: Is the material authentic? It means would a native-
speaking child want to watch it. Is the material didactic? The material may seem
attractive to a teacher but it can only be a passive medium for the presentation of the
tense for the learners. Is the content interesting? It means if the children want to watch
the video again and again (1995, p.111).

It is important to bear in mind that watching a video should not be just fun for
learners and as S. Phillips suggests when teachers prepare a video lesson, they should
always have a clear aim in mind — presenting new language, complementing the
textbook (1993, p.126). And the video lesson and tasks should be created to fulfil this

aim.

Summary

CDs and DVDs are teaching aids which offer authentic English especially in the
terms of listening. CDs provide young learners with songs, chants, thymes. DVDs are
accompanied by the picture which helps learners to understand better. They are popular

teaching aids among teachers and they are highly appreciated by learners too.

4.7. Puppets

Puppets belong to teaching aids especially concerning young learners. Puppets can
be used in many ways in the classroom and they can be a big help to teachers when they
want to use the English language as much as possible and they do not want to translate
everything into the mother tongue. And young learners usually like these puppets and
when they get used to seeing them in the English classroom they can profit from them.

A lot of teaching sets for young learners are now equipped with a puppet. As an
example two glove puppets can be mentioned — Cookie, the cat — which comes with the
set of Cookie and Friends and Norton, the bird — this puppet comes with the set of
Incredible English. Both these sets are available on the market also in the Czech
Republic. The advantage of having this puppet in the set is the instruction which is
added and teachers get ideas how to use the puppet efficiently in the classroom. Both
these puppets are the story characters in the book and as M. Slattery writes they “act as

a link between the classroom and the imaginary world of the course” (2007, p.9). V.
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Reilly advises teachers how to use the puppet of Cookie — for classroom management. It
means he can demonstrate what the children have to do, he can quieten the class, he
chooses children to come out and he comforts children who are upset. Then he can be
used in circle time activities like pass the puppet, Cookie says..., Where’s Cookie?,
correct Cookie, wake Cookie up. And he can also help with English — he looks at what
Lulu has in her pouch, he shows words to the children, children repeat words after
Cookie, he says the wrong word for the flashcard and the children have to correct him
(2005, p.11). V. Reilly adds that Cookie should always speak only in English and she
calls him the teacher’s helper (2005, p.6). M. Slattery supports this idea and adds that
“his main role in class is to assist the teacher in presenting vocabulary and revising it
throughout the unit” (2007, p.9). She presents how the puppet can assist the teacher:

- expose children to more English in use

- encourage them to try and use more English to communicate

- supply immediate visual support for meaning

- provide opportunities for language use in natural context

- create opportunities for natural repetition of language

- enable you to include more local and cultural information

(2008, p.11, 12).

Both these authors recommend using the puppets to start and finish the lesson because
“it is useful to have a routine that pupils are familiar with and look forward to”
(Slattery, 2007, p.9).

The puppets can also be used to introduce a new grammar pattern. As L. Cameron
suggests “the teacher can construct a dialogue with a story-line, that uses repetition plus
contrast pattern, to be played out by puppets” (2001, p.114). The children watch the
play, listen to the words, phrases or a short dialogue more times and as they enjoy it
then they can remember it more easily. Scott and Ytreberg even say that the puppet is
one of the most successful ways of presenting language to young children. “Having
someone familiar constantly on hand with whom you can have conversations is a
wonderful way of introducing new subjects and new language to young children” (1990,
p.34).

It does not have to be only the teacher who uses the puppets in the classroom.
Children can make their own paper or finger puppets and they can use them to practice

their English. They can listen to the teacher’s puppets’ dialogue and then they can act

their own puppets’ dialogue. Its advantage is that pupils do not have to be afraid of
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making mistakes because it is not them who is speaking, it is the puppet and he can
make a mistake. It is recommended by M. Slattery who says “allow Norton to make
mistakes sometimes, so that pupils feel more comfortable with their own mistakes”
(2007, p.9). This can be useful for children who are shy and normally do not speak
because the teacher can encourage them by confirming that it is the puppet who speaks

and the puppet is not afraid of making a mistake.

Summary

The puppet is a perfect teaching aid to be used with young learners. Its function is
similar to that one of pictures — it can lower the use of mother tongue because the
puppet can be introduced as he comes from England and cannot speak Czech and he
only speaks and understands English. And when children want to tell him something
they have to use only the English language. It can have a motivational effect. Children

are not afraid of him and love him and make efforts to speak to him.

4.8. Dictionaries

The dictionary is an important aid for all English language students. It is a source of
vocabulary and it can be used both at school as well as at home to help students to do
their homework or other activities connected with a foreign language.

Also young learners should learn the importance of dictionaries and the dictionary
should become a standard teaching aid in their English classroom. The young learners
will not use bilingual or monolingual dictionaries because their ability to read is not
very good and it would be very hard to look up words in such dictionaries. But
nowadays there is a variety of dictionaries which are made especially for young
learners. These are usually called picture dictionaries and it means that the meaning of
the words is conveyed by pictures and illustrations which make it very easy for children
to understand the words. Usually these dictionaries designed for children are divided
into basic categories which are concrete for them. They are words about family, free

time, animals, world around them, time, toys, parts of the body, etc.
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A lot of dictionaries are accompanied by a CD or CD-ROM that offer all vocabulary,
chants, dialogues and stories or some activities based on vocabulary from the
dictionary.

Pupils can also create their own picture dictionary. This idea is offered in some
coursebooks. Pupils create their vocabulary bank with all new words they find
throughout their pupil’s book and at the end of the school year they have their own
small picture dictionary which they can easily use in the following school year to revise
words from the previous one. Chit chat coursebook can be mentioned as an example.
Pupils are given pictures in every unit, they write words next to the pictures and create
their small dictionary. These words are divided into topics — for example clothes, food,
family and at the end they have 12 units of words and they can revise words when they

need (Shipton, Bradshaw, 2002)

Summary
Dictionaries are necessary teaching aids for English students. They are a source of
vocabulary and they function as help to pupils. With regard to young learners picture

dictionaries are the best choice to support their learning to use the dictionary.

5. Conclusion of the theoretical part

Nowadays teachers can use a lot of teaching aids from the traditional and common
ones which are textbooks, boards, pictures to the latest ones as computers, computer
programs, the internet, interactive boards and when they are introduced deliberately
they function as help to learners to get through the educational process successfully and
in more enjoyable way. But as J. Moon declares: “it is not the materials in themselves
which are important, but how they are used to help pupils’ language learning” (2005,
p.86). It means that teaching aids are an important part of the educational process but

their use has to be elaborated by teachers.
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6. RESEARCH

6.1. Introduction

The research does not belong only to the field of science but it is a part of teaching
and educational processes and it is carried out to bring new information to teachers or
researchers. D. Nunan introduces this classroom observation and research by stating that
“as language classrooms are specially constituted to bring about learning, it is not
unreasonable to collect data about what goes on there as a means of adding to our
knowledge of language learning and use (1992, p.91).

The research is included in the practical part of this thesis. The practical part consists
of the research structure, the research procedure and the outcomes.

At the beginning of this practical part the research aim is defined, it is followed by
background information about the school, teachers and learners and the research time
plan. The main part contains the research procedure itself, the analyses and outcomes. It

is concluded by research evaluation.

6.2. The research aim and questions

The research is based on questions which came out from the theoretical part. As M.
Skutil says the research questions belong to the main points in planning a research
(2011, p.52).

The aim of this research is to evaluate how two different teachers use material
teaching aids in teaching young learners to develop their communication competency.
The main aim of the practical part is to find out which material teaching aids contribute
best to the development of the communication competency and how the two teachers
can take advantage of using these teaching aids.

There are two main questions which are consulted in the practical part. This is based
on the theory of Creswell (in Skutil) who recommends using only one or two main
questions which may be supplied by a maximum of five subquestions (2011, p.53).

The first main question to be answered in the research is: What material teaching

aids do the teachers use to develop the communication competency of young learners?

37



This main question is supported by the following questions. Is the textbook the basic
teaching aid which is used in the primary school? Is it necessary to use a textbook in
teaching young learners? Is using a variety of teaching aids motivational for young
learners? Are various teaching aids available to the teachers?

The second main question to be answered in the research is: How do these material
teaching aids contribute toward the development of the communication competency of
young learners? This second main question is followed by these subquestions. Do these
teaching aids lower the use of mother tongue in the classroom? Do these teaching aids
provide young learners with the English language input? Do these teaching aids support
the development of productive skills? Do these teaching aids contribute to the
development of subskills?

These questions are answered in the research process and they are answered from
different points of view. The results are based on the viewpoint of the teachers who
participated in this research, the learners’ viewpoint is also taken into account and the

data is also supplemented by the observer’s point of view.

6.3. Research Methods

The research in this paper is based on Nunan’s and Skutil’s methods. Nunan
describes research as “a systematic process of inquiry consisting of three elements or
components: 1 a question, problem, or hypothesis, 2 data, 3 analysis and interpretation
of data” (1992, p.3). And he adds that if only one part is missing then it is not a research
but something else. Skalkova specifies research method as a purposeful process to
identify or solve something. It is a complex of various cognitive processes and
operations which aim at getting scientific findings (2007, p.19).

These authors speak about two main types of research — qualitative and quantitative
research but they all agree that many authors now come up with a term mixed approach
(Faberova in Skutil, 2011, p.19). It means combining both the approaches. Nunan
describes this distinction as simplistic and naive (1992, p.3). Faberova (in Skutil)
characterizes a qualitative research as holistically oriented and a quantitative research is
a reductive inquiry (2011, p.18). It is important to overcome the biases of these both

groups. In concrete researches there is a combination of them (Skalkova, 2007, p.22).
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M. Chréska introduces the most important differences between a qualitative oriented
research and a quantitative oriented research. The quantitative oriented research shows
one reality, it contains the explanation of the phenomenon and it concerns the number, a
bigger group of people, generalization and distance. On the other hand, the qualitative
oriented research shows more realities, it contains understanding of the sense and it
concerns the word, the meaning, a smaller group of people, uniqueness and empathy
(2007, p.32,33).

This paper deals with statistical and interpretative analyses of quantitative and

qualitative data and it can be described as a mixed research.

6.4. Research instruments

Every research has to be based on research instruments. For this paper all research
instruments were made by the author of this thesis. These research instruments were
used: a questionnaire, observation, a diary.

The questionnaire is described as the most widespread research instrument in
pedagogy. The aim of the questionnaire is to get data about respondents, but also their
opinions and attitudes towards problems (BartoSova, Skutil in Skutil, 2011, p.80). The
questionnaire is a set of written questions which were created particularly for this paper
by the author. There are a few types of questions — close questions — they offer answers
and the respondent has to choose one. Semi-closed questions — they offer variants as
closed questions but they allow the respondent to explain his/her answer. Open
questions — they do not limit the respondent, which is an advantage. Close questions are
easy to be analyzed, open questions may give more freedom to respondents but they are
more difficult to be analyzed (BartoSova, Skutil in Skutil, 2011, p.82, 83). In this paper
all three types of questions were employed.

Two different questionnaires were made to be used in this paper. One questionnaire
was designed for the two teachers and the second one for the pupils. Both
questionnaires were prepared in the Czech language to make it manageable for both the
teachers and particularly the pupils. As A. Pinter confirms “it is important for teachers
to check the language used in questionnaires. Children may simply misunderstand a

question because they are puzzled by the language used (2006, p.148). It does not
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concern only a foreign language but also their mother tongue. A. Pinter suggests not to
use words such as disadvantage, benefit or value (2006, p.148). She also adds that it can
be very hard for children to answer open questions, it is much thinking and much hand
writing which can become time-consuming and tiring (2006, p.148). On the basis of
these recommendations only closed questions were chosen for the questionnaire for the
pupils.

Another research instrument was observation. Observation is based on monitoring
and following analyses of events which can be perceived by senses. It is purposeful,
planned, systematic, and controlled. Then it creates standard conditions which ensure
objectivity. It is typical that the researcher does not intervene in an objective reality
(Ktovéackova in Skutil, 2011, p.101). The observation sheet was created to be used and
it should contain two dimensions — a chronological dimension and contents. The
chronological dimension records chronological sequences of observed events and the
contents contain information about the observed event (2011, p.103). M. Chréaska warns
of non-standardized observation which can be caused by observer’s subjectivity and
intuition and he advises to use special observation techniques which lower the level of
subjectivity because if the research is supposed to be reliable and exact it must be as
objective as possible (2007, p.151-153).

The diary was kept by the author of this thesis and it covered all the time period of
this research. Bailey (in Nunan) defines the diary study as “a first-person account of a
language learning or teaching experience, documented through regular, can-did entries
in a personal journal and then analyzed for recurring patterns or salient events” (1992,

p.120).
6.5. Background information
6.5.1. The school
The research took place at an estate elementary school in a town which has a
population of about thirty thousand. It is a big school mostly attended by pupils who

live in the housing estate near the school. It is a panel building which has 19

classrooms, 15 special classrooms, two gyms, a sports facility and a school restaurant.
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Concerning English language teaching the school offers two language classrooms, one
computer classroom, one multimedia classroom and one special classroom equipped
with an interactive board. Although it is a big school, due to a lower number of pupils
attending the school, not all classrooms are now used for teaching, some classrooms are
used by private companies and a few classrooms are hired by private clubs or
associations. The money earned from this hire is used to improve the equipment of the
school.

In this school year there are 19 classes — 12 classes for primary education and 7
classes for lower-secondary education. The school is attended by 450 pupils. The school
employs 28 teachers. Concerning English language teachers there are four teachers —
two of them are finishing their university study this year, one of them is a qualified
teacher but not for the English language but she is also studying English at university at
the moment and there is one unqualified teacher who has passed the state exam at the
language school. They teach English in all nine grades of the school. There are three
other teachers who teach English, they are qualified teachers for primary education but
not for the English language. They teach English in the first five grades.

The school presents itself as a school which supports foreign languages and it offers
a language class from the third grade and a class with extra lessons of a foreign
language from the sixth grade. The school offers English for pupils in the first and
second grades — it is not included in their classes but these are called English practice
and it is taught in the afternoon after their classes. English conversation is also
organized at school, it is suitable for pupils of the lower-secondary school and it means
two extra lessons for them. And pupils of the eighth and ninth grades were given a
possibility to prepare for the international exam KET and they are very interested in this
course.

As regards the number of English lessons taught a week it varies according to what
class English is taught in. When it is a common class, there are three English lessons a
week. When it is a language class, there are four English lessons a week. Pupils in the
first and second class who attend the English practice have one lesson of English a

week.
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The school supports foreign language education and it held the English language
Olympics for the whole region this year and it can be proud of its pupils’ results which

were very good among all elementary schools from the region.

6.5.2. School Education Programme

The school teaches according to the programme School for Life. The School
Education Programme (SEP) has been valid since 1* September 2008 and it is based on
the Framework Education Programme. Concerning the English language teaching the
SEP emphasises the communicative ability of pupils which is supported by all grammar
teaching. It aims at developing all competencies. Pupils should be able to understand a
foreigner in common situations and talk to him/her about simple topics. It aims at
developing the communication competency, learning competency and professional
competency. The pupils also learn about English-speaking countries and their cultures
and it deepens the pupils’ tolerance towards other cultures and it develops the social and
personal competency and civic competency. The pupils also work on projects
concerning multi-cultural problems and it develops their problem-solving competency.
The teaching is based on the model of British English but the pupils are also acquainted
with the model of American English.

The SED also describes the cross-curricular topics. Regarding the English language
there are these topics: creativity, meeting people, communication, self-knowledge, self-
organisation, self-regulation, interpersonal relationships.

The curriculum is one part of the SEP and it gives more detailed information about
what the pupils should be able to do at the end of every grade. It has three main parts
(columns) and they are a topic, expected outcomes and subject matter and cross-
curricular topics. The column ‘topic’ is described very simply. It only introduces the
topics which should be done (e.g. 4™ grade — my world, people and communication).
The second column ‘expected outcomes’ comes near the description of what the pupils
should be able to do. There are used verbs such as understand, read, look up, use,
master, write, change, ask. The third column dealing with ‘subject matter and cross-

curricular topics’ presents what the pupils are supposed to do in the classroom (e.g.
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reading texts in the textbook, text translations from the book, description — there is,
there are).

The SEP seems to be very general and does not provide any other detailed
information especially necessary for beginning teachers. But it is accompanied by the
Implementation Plans which can give a more detailed insight into the structure of the
English language teaching. These Implementation Plans are created for every grade and
every grade’s plan is divided into ten months. Every month begins with the introduction
of school actions for that particular month. The plan consists of five columns, the first
column is called school priorities and they are the same for every month and for every
grade. These are tolerance, communication, creativity, responsibility, learning
advisability. The second column deals with the subject matter. It describes basic topics
which are taught in the month (e.g. food, clothes, colours, animals), the third column is
called subject matter concretization and it gives the teacher detailed information about
the subject matter (e.g. which food we like and which food we do not like). The fourth
column concentrates on the methods and forms of work (e.g. work with cards, pair
work, group work), and the last column describes the teaching aids which can be used
for pupils’ work.

All these documents can help the teachers to follow the school curriculum when they

are taken into account altogether.

6.5.3. Teachers

Two teachers, who were willing to answer questions in the questionnaire, took part
in this research and in order to protect their identity their names are not used in this
paper. Because the research instruments in the paper are a questionnaire and observation
the anonymity should be ensured (Priicha in Skutil, 2011, p.26). He adds that the
anonymity is especially important in cases when the respondents could misrepresent the
information in the questionnaire or even give false information (2011, p. 26).

In this paper the two teachers are identified as teacher A and teacher B. Teacher A is
a qualified teacher for primary school, however, she is not an English teacher. She is
thirty nine years old and she has been teaching pupils in grades one to five for thirteen

years. She passed the state exam in English ten years ago. She has been a teacher at this
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school for nine years. Teacher B is a qualified teacher for the lower-secondary school.
She is forty-three years old and she has been teaching for nineteen years. She has been
teaching English at this particular school for eleven years. Although her teaching
qualification is to teach Chemistry, she also passed the state exam and she teaches
English in the lower-secondary school as well as in the primary school. At the moment
she is studying English at university to be a qualified English language teacher. She
participated in creating the School Education Programme and Implementation Plans.
There is not a qualified English teacher at this elementary school so even though
they are not qualified English teachers, they were chosen for this research because they

have quite a lot of experience in teaching English to young learners.

6.5.4. Classrooms

There are two language classrooms in this school. They both are equipped for
English language teaching. They are not very big rooms but pupils are usually in
smaller groups for language lessons. The group consists of about ten to fourteen pupils
so the size of the classroom is appropriate. The desks are arranged in the shape of a
horseshoe which makes it easier for the teacher to be in touch with all pupils. Because
the classrooms are not very big another arrangement of the desks is nearly impossible.
But pupils spend only some lessons in these classrooms, because there are only these
two language classrooms and because there are many classes and language groups it
means that they spend some lessons in their classrooms which allows them to do group
work or project work because the classroom can be arranged in more forms as it is much
bigger. One of these classrooms is equipped with eighteen sets of headphones so it is
mostly used to practise listening. Next equipment includes a personal computer, a
television, a video and a DVD player, a CD player, a white board and a magnetic board.
The walls are covered with maps of English-speaking countries, large posters showing
rules of English grammar, vocabulary banks, pictures, and posters which were made by
pupils in their project work. These all are to support the teaching process. The second
classroom does not have the sets of headphones but it has a computer, a CD player, a

white board and a magnetic board too.
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English books, magazines and dictionaries are kept in the teachers’ room and pupils
are able to borrow them as often as they want to.

English lessons can also be held in a multimedia classroom which offers a great
setting for group or project work in the terms of the classroom arrangement. It is
equipped with computers, an interactive board, a projection screen, and an audio and
DVD technology. This classroom is very busy and teachers have to sign in when they
want to go there. It is used especially for presenting films, interactive activities and
project work.

The school offers a computer room to be used for teaching. It has twenty-five
computers and laptops and it is often used for the whole lesson computer-based activity.
The system of its using is the same as of the multimedia classroom, teaches have to sign
in to go there.

English teachers can also get benefit from the second interactive board but this one is
placed in the special classroom for Physics and it can only be used when the classroom
is free.

The school supports language education and the director tries to equip the language

classrooms as good as possible and they are broadly used by all English teachers.

6.5.5. Learners

Four groups of learners were chosen for this research. Two groups are pupils from
the fourth grade — one group is taught by teacher A and in this paper it is labelled as
class 4A — four means grade four and A is teacher A, the second group is taught by
teacher B and it is labelled as class 4B — four means grade four and B is teacher B. The
pupils are ten or eleven years old. Class 4A started learning English in the third grade,
class 4B started with English in the first or second grade. Class 4B is described as a
language class. Class 4A uses the textbook Chit Chat 1, class 4B uses the textbook
Project 1. All pupils are equipped with a student’s book which is provided by the school
and they have to return it at the end of the school year. They buy activity book at the
beginning of the school year. The number of pupils in the class is about the same, there

are fourteen pupils in class 4A and thirteen pupils in class 4B.
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The other two groups are pupils who learn English in the first grade. They are
marked here as class 1A and 1B. Number one means the first grade and A,B are the two
teachers. These are quite numerous classes — in class 1A there are seventeen pupils and
in class 2A there are sixteen pupils. Both these groups learn from the textbook Cookie
and Friends. The book is not provided by the school, the pupils have to pay for it. The
pupils are six or seven years old and English is an optional subject for them but they

receive marks in the half and at the end of the school year.

6.6. Research time plan

The research time plan was created to organize the research procedures before the

research itself. It was mostly followed as it was planned and here is the time scheme:

Consulting literature 14.2.-18. 2.
Agreement with the teachers 21.2.-25.2.
Keeping a personal diary 21.2.-22.4.

Preparing data collection instruments

(observation sheets, questionnaires) 28.2.—11.3.
Observations in the classrooms 14.3.-29. 4.
Teachers’ time for questionnaires 4.4.-15. 4.
Pupils’ time for questionnaires 4.4.-15. 4.
Data analysis 11.4.-29.4.
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6.7. Research Procedure

6.7.1. Observations

6.7.1.1. Basic information

The time planned to be spent on observation was six weeks. A week before the
beginning I prepared the observation sheet and I agreed with the teachers on all details
about my presence in the classroom. All observed lessons were without my participation
it the teaching process — I only observed the events and did not intervene in them. The
observation was direct — I myself observed the events. It was an evident observation —
all observed people knew they were a part of the research. I visited every class once a
week. This concerns the fourth grade. It was not possible to visit the classes more often
because languages are taught at the same time. It means I visited classes 4A, B six times
each during my research. It was different with the first grade pupils because their
English lessons are only once a week and they are also at the same time so it allowed
me only to see classes 1A and 1B once a fortnight. Finally they were just three lessons
for class 1A and three lessons for class 1B.

I was a little worried about teachers’ feelings, because I did not want them to feel
nervous while being observed but they both have been teaching for quite a long time so
they did not seem to be nervous or influenced by being observed. They even behaved as
the observer was not present there.

When I was observing the teachers I concentrated particularly on teaching aids
which the teachers used during the lessons and how they used them and how they were
perceived by the pupils. I tried to keep detailed records about the time which was spent
on using one teaching aid, the frequency of its use and mainly how the teaching aids
contributed to the development of communication competency. I also tried to observe
how the teachers can benefit from the equipment of the language classrooms.

The observation sheet contained the following information — the date, class, teacher,
number of pupils present in the lesson and what textbook was used. Then it contained
information such as the topic of the lesson and the aim of the lesson. All this

information was to give the observer basic information and the overall view.
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6.7.1.2. Outcomes

The observation sheet was created to concentrate on the frequency of using particular
teaching aids and the aim if their use so the data was analysed quantitatively as well as
qualitatively. There was a huge difference in seeing the teachers and their teaching aids
in the fourth grade and in the first grade. The lessons in the fourth grade were perceived
by the observer as being more formal and serious whereas the lessons in the first grade
were faster, funnier, more playful and much more enjoyable for the pupils. During the
course of the research more teaching aids were used in the first grade for the benefit of
the teachers and the pupils whereas the number of teaching aids in the fourth grade was
quite limited.

The observation proved the textbook to be the main teaching aid when speaking
about both teachers. They both built the observed lessons on the basis of the textbook
and its topic. The textbook played an important part throughout the whole lessons and
very often it was also used to give the pupils homework. It happened in class 4B that the
textbook was the only teaching aid observed during the whole lesson. The textbook here
means the set of the student’s book (class book) and an activity book.

Concerning the time spent on a particular teaching aid it was the textbook which was
used the most often in both classes 4A and 4B regardless of using Chit Chat or Project
1. The time spent on the use of the textbook is shown in the following graphs 1 and 2.
The textbook was used for different aims. It served as a source of new grammar which
was introduced in the lesson, it provided the pupils with the texts which were read,
translated and worked on. It was a source of exercises where the new grammar and
words were practiced. In combination with a CD it offered the pupils listening activities
and they were able to practice their pronunciation and listening. The activity book was
used as a source of additional exercises and the pupils completed them to improve their

grammar and vocabulary.

48



Graph 1 and 2: The use of the textbook as a teaching aid
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The set of the textbook is often equipped with a CD or a cassette and these were used in
the observed lessons sometimes. Teacher A used the CD only sometimes, she did not do
all listening activities which were provided in the class book, she only chose some of
them. On the other hand teacher B used the CD more often, she did all listening
activities which were given in the class book. The time spent on using the CD in the
lessons is shown in graphs 3 and 4. The aim of using the CD was about the same. The
teachers wanted to show a model of the English language and they supported the pupils
in careful listening so that they acquire better pronunciation, intonation and accent.

Sometimes the listening activity was depreciated due to the large classroom which made
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it more complicated for the pupils sitting in the back rows to hear clearly. There was a
difference in the recording repetition. Teacher A played one listening activity more
times so that all the pupils could take the most from it whereas teacher B usually played
the recording only once but the pupils seemed to be used to this organisation and they

tried to concentrate on listening a lot.

Graph 3 and 4: The use of the CD as a teaching aid
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Another observed teaching aid was a set of pictures and posters. This aid was more
frequently used in class 4A and the teacher used a set of flashcards which are a part of

the textbook set Chit Chat. She used the flashcards to introduce new words and to revise
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words which were learnt in the previous lessons. Teacher B used a poster which showed
different activities and the pupils were supposed to describe what is happening in the
picture and practise the present continuous tense. In both examples the role of the
picture was to offer a visual support to the pupils and draw their attention. The

frequency of the use of the pictures is presented in graphs 5 and 6.

Graph 5 and 6: The use of the pictures as a teaching aid
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As regards the use of English x Czech it depended on the teaching aid which was used
at the particular time. Both teachers used the Czech language while working in the class

book or the activity book. They explained grammar in the Czech language and
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especially teacher A explained the pupils what to do in the exercises mostly in Czech.
English was used to check answers or show the pupils the correct pronunciation. Both
teachers used Czech when they introduced the change in activities. English was used a
lot when the teachers used the pictures or posters. It heightened the use of English of the
teachers as well as of the pupils. And as regards the pupils’ involvement it varied a lot
depending on the teaching aid which was used. They were not very interested in
working with the textbook, they did not pay attention, after a few minutes they got
bored, the teachers had to handle with discipline problems and they did not concentrate
much. On the other hand when they worked with the pictures or posters they were much
more interested and cooperative, they tried to use English and they seemed to be more
active. It was similar with listening activities. They concentrated more and they paid
attention.

No other teaching aids were observed in these six lessons in every class. This
corresponds with the pupils’ questionnaires where they admitted that they use other
teaching aids very little or they do not use them at all.

The situation was completely different in the first grade. More teaching aids were
employed in every lesson even though the lesson was only once a week.

The textbook was also a main teaching aid in the lesson but it was used much less and it
was appreciated by the pupils in a completely different way. The pupils were excited
when they could open their class books, they were looking forward to working in it and
it was a help to the teacher. The time spent on working with the textbook in the first
grade is shown in the graphs 7 and 8. Although the textbook is the main teaching aid it
is supported by the use of the CD a lot. The CD is an entire aid in the lesson. It is used
for the beginning and ending of the lesson, it is used for learning new songs, chants and
particularly to learn correct pronunciation, intonation and accent. The pupils were happy
to listen to the CD, they repeated after it, they listened very carefully. They seemed to
be fascinated by hearing the English language. The time which was dedicated to
listening to the CD is shown in graphs 9 and 10. The pupils were excited when they
could hear the CD from the headphones, they repeated all words, songs and chants and
they all fully concentrated on the given activity. They could concentrate because they

were not disturbed by other pupils when they used the headphones.
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Graph 7 and 8: The use of the textbook as a teaching aid
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Graph 9 and 10: The use of the CD as a teaching aid
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Another frequently used teaching aid in the first grade was a set of pictures and posters
and cards with stories. The flashcards were used to introduce new words and to revise
words. The poster was used to draw pupils’ attention and indicate the change in the
lesson. The story cards were used to support pupils’ understanding while listening to the
story on the CD. These were used throughout the whole lessons and they supported all
activities so that the children could understand much better. They also used their small
cards with pictures, they used them for picture dictation, when they worked in pairs and

for individual work. The time spent on using pictures is shown in graphs 11 and 12.
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Graph 11 and 12: The use of the pictures as a teaching aid
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The last teaching aid which was observed in these three lessons in every class of the
first grade was the puppet. It was Cookie, the cat and it was used very much. The only
difficulty for the teachers is that there is only one puppet for both classes and so they
have to change in using the puppet. It means that every class has the puppet every
second lesson. The children seemed to be used to this system and they were happy to
see the puppet but they knew where Cookie was when he was not present in their class
and they understood it. It was absolutely clear that the pupils love the puppet. They
were really excited when the teachers used it and the teachers used it as much as

possible. The puppet assisted the teachers at the beginning and ending of the lessons, it
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indicated the change of an activity, it introduced a new activity and it praised the pupils
when they worked well. The time when the puppet was used is shown in graphs 13 and

14.

Graph 14 and 15: The use of the puppet as a teaching aid
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Concerning the use of English it was the puppet which brought the most English into
the classroom. The puppet said hello and goodbye, it gave instructions, it revised words
with the pupils and it provided the pupils with a high language input. Also the pupils
tried hard to speak only English to the puppet and it worked very well. It has to be

admitted that more English input was observed in the first grade than in the fourth



grade. The teachers tried to use English much more, with the support of the pictures, the
puppet and gestures. And the pupils understood it. They were big groups and when

somebody did not understand, there was always somebody else who could help.

6.7.1.3. Conclusion

As regards the observation it provided the observer with valuable data about events
which were happening in the classrooms. The observation took six weeks and it
concentrated on using material teaching aids. Two grades were observed — the first
grade and the fourth grade. The results of the observation differed a lot concerning the
use of the teaching aids in connection with the grades. More teaching aids were
observed in the first grade and they were changed more frequently, they kept the lesson
running faster and the lesson was much more enjoyable for the pupils. The basic
teaching aid in the first grade was a textbook but its use was supported by the CD,
pictures, posters and especially the puppet which is admired and loved by the pupils.
The pupils were involved in the lesson all the time, they were looking forward to what
was coming next and they liked all the lessons from the beginning to the end. English
was used in the lessons as much as possible. It was used in connection with the pictures,
CDs and the puppet and the pupils were able to understand basic instructions, words and
phrases. It was the puppet which played the most important role in the language input in
the first grade. It spoke only English and the pupils had to listen carefully and they
could answer only in English, it gave them a big chance to use English.

On the other hand, observation in the fourth grade proved that the textbook is the
main and sometimes the only teaching aid which is used in English language teaching.
The whole lesson is built on the textbook, on its grammar, words and topics. And the
whole lesson is organised to fit the textbook. It is sometimes supplemented with a CD
or pictures but their use is lower than in the first grade. Both teachers use the textbook
very often — every lesson or nearly every lesson. The textbook is designed to develop all
skills and subskills and the teachers rely on the textbook a lot. The School Education
Programme is built on the textbook and it is considered to be an important teaching aid.
As regards the use of mother tongue and English, its use is very low in the fourth grade

and this concerns both teachers. English is used just for basic phrases and introduction
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of exercises and most of the lesson is conducted in Czech. As regards the pupils’
involvement in the lesson, there was seen a big difference. As mentioned above, the
pupils in the first grade were excited, the pupils in the fourth grade were more passive,
they became bored very quickly and their interest in the lesson was much lower. This
caused more problems with their behaviour and the teachers had to cope with them. The
lessons were more monotonous and the time seemed to run slower. It concerned mostly

the lessons when the only teaching aid was a textbook.

6.7.2. Questionnaire for the teachers

6.7.2.1. Basic information

The questionnaire for the teachers was made by the author and it was to see how the
teachers themselves perceive the questions about using material teaching aids. The
teachers had a period of two weeks to complete this questionnaire and after the
discussion with them it was produced in Czech because they admitted they were not
sure if they were familiar enough with the English terminology. And they also
suggested it would be faster for them to complete it if it was in Czech.

The questionnaire consisted of twenty questions. Nearly all the questions were semi-
closed questions. It means that the teachers were asked to choose one possibility which
best described their opinions and attitudes and then they could complete some more
details about the particular question. There were a few questions where the teachers
could choose more possible answers and they were informed about this possibility. The
first part of the questionnaire aimed at textbooks as teaching aids and then there were
other teaching aids mentioned.

The teachers were asked to complete the same questionnaire twice — once concerning
the fourth grade and once concerning the first grade. The aim was to find out if the
grade influences the teachers’ choice of teaching aids. That was the reason why mainly
closed or semi-closed questions were used in the questionnaire so that the teachers
would not get bored or angry while too much writing. The teachers were very

cooperative and promised to express their opinions as well as they could.
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Although the teachers were asked to complete the frequency of using the teaching

aids, due to the nature of the questionnaire I decided to analyze it qualitatively.

6.7.2.2. Outcomes

While analyzing the questionnaires from the teachers, the answers appeared to be
differed a lot depending on the grade which the teachers took into account. On the basis
of this fact it was decided to deal with these two grades separately. The first part is the
analyses of the fourth grade and the second part deals with the first grade.

The first question was to find out what textbooks the teachers use in the classroom.
Teacher A, who teaches pupils in class 4A (those who started learning English in the
third grade), uses textbook Chit Chat and teacher B, who teaches pupils in class 4B (the
language group — pupils who started learning English in the first or second grade), uses
the textbook Project 1 by Tom Hutchinson. In the second question the teachers were
asked to express how important the textbook is for them in the teaching process. They
could choose from nine possibilities or write their own answer but they both chose the
same possibility that the textbook is important for them but they also use extra materials
for teaching. The importance of the textbook for these two teachers was proved by
observing, they built their lesson on the basis of the content and subject matter of the
textbook. The textbook proved to be an important teaching aid for both teachers. The
third question asked them about the reason why they use the textbook in the classroom.
They were offered seven possibilities and they were allowed to choose more than one
option. Teacher A chose six of seven answers, she has more reasons why to use the
textbook while teacher B circled only three answers. They both agreed on three points —
using the textbook is given by the School Education Programme and it is a source of
activities to practise skills and subskills. Teacher A added that they are the parents who
want their children to use the textbook at school and she uses the textbook (activity
book) as a source of exercises for homework and she admits that using a textbook saves
her time which she can devote to creating more extra materials. Because the textbook
proved to be an important aid the teachers have a lot of reasons to use it. The fourth
question referred the activity book and its role for the teachers. The teachers were given

two possible answers and they both circled both of them. It means they understand the
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activity book as a source of other exercises to practise grammar and vocabulary and a
source for homework. Teacher A also added that she uses the activity book for testing
vocabulary. But no other details were given by her. The fifth question aimed at the
frequency of activity book usage in the lesson and teacher A said she uses it often,
teacher B uses it only sometimes. Question number six asked them what criteria are
important when they choose the textbook. They were offered nineteen options and they
could choose more than one. They agreed on some criteria — a CD is a part of the set,
there is a clear abstract what subject matter will be taught, the textbook offers practical
English, the topics and vocabulary are suitable for the primary class pupils. It is
important for both teachers to have English-Czech (Czech-English) dictionary included
in the set, and that the textbook fulfils all requirements given by the Framework
Education Programme and the School Education Programme. Beside these answers
teacher A also stated that the price of the textbook has to be available for all parents and
teacher B requires to have a teacher’s book as a part of the set, and the textbook should
have a clear structure. She also appreciates that there are tests and authentic texts and
recordings included. She concludes this point with emphasising the importance to agree
on the choice with other colleagues. In the seventh question they were asked how often
they use a teacher’s book. Teacher A said sometimes and she was more concrete and
added that she uses it to start the new unit. Teacher B uses a teacher’s book very often
but not for planning every lesson. The eighth question followed the previous one and
asked them about the role of the teacher’s book. Teacher A stated it is a source of
information how she can prepare her lesson. Teacher B uses it as a support how to
organize the lesson and she added that it is a source of results of tests and exercises. In
the following question they were asked to decide how often they use a CD which is a
part of the set. Teacher A uses it often, she chooses listening activities according to her
lesson plan. Teacher B uses a CD for all listening activities in the particular unit, she
uses it very much. Question number 10 was linked with the previous question and it was
aimed at the role of a CD. Both teachers agreed on two options — it is a source of spoken
English language and a source to practise correct pronunciation and accent. Teacher A
added that she uses a CD as a source of songs and rhymes. When they were asked about
using a DVD or a video in the following question they both answered that they do not

use any. Teacher A gave a reason that it is not available at school and teacher B thinks
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that the level of English is very difficult for young learners. Question number 12
concerned using a computer or internet. Both teachers use them but only very little,
teacher A specified the frequency for twice or three times a year and teachers B for four
or five times a year. When they were asked to give reasons why, teacher A mainly
expressed why she uses the computer so little and it is because few materials are
available for young learners and there is only one computer room at school and it is
very busy. Teacher B gave reasons why she uses the computer and that is to work on
projects and do online tests on the internet. The following question was connected with
the computer use and it asked about using CD-ROMs. Both teachers answered
positively, they both use CD-ROMs but very little. It is due to the limited possibility to
use the computer room. Teacher A uses English Starters and Adventurous English and it
is to practise vocabulary in a more enjoyable way for the pupils. Teacher B uses CD-
ROM enclosed to Project 1 set and it is also to practise grammar and vocabulary.
Question number fourteen concerned the interactive board. Teacher A does not use it at
all and she did not give any reasons why not. Teacher B uses it but only twice a year
and the purpose is to practise grammar and vocabulary in a more pleasant way. When
asked about using puppets or teddy bears in the following question both teachers
claimed they do not use any of these. Teacher A said there is no puppet which would
suit the set Chit Chat and teacher B claimed the pupils are too old to be interested in
puppets. The next question was aimed at using picture dictionaries for young learners
and both teachers do not use any and they give the same reason that the school is not
equipped with picture dictionaries. When asked about using pictures, flashcards and
posters in question number seventeen, both teachers admitted they use them. Teacher A
uses flashcards to teach or revise vocabulary, teacher B uses Project 1 posters as a
helping aid to explain or practise grammar or vocabulary. Question number eighteen
was to say if they use any other teaching aids beside those which were mentioned
before. Teacher A wrote down that she sometimes uses her own worksheets to revise
grammar and vocabulary, teacher B does not use any other aids. Questions nineteen and
twenty dealt with the language classrooms and they evaluated the equipment as good or
satisfactory but they both would welcome another language room and their reason is the
same, there are a lot of groups using these two classrooms and with another one they

would have more chances to go there and use all the equipment which the language
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classrooms offer. Question number twenty-one was free for further comments or
suggestions but both teachers did not complete anything concerning this questionnaire.
As it was already stated at the beginning of this analysis the teachers were asked to
complete two questionnaires and the second one concerned the teaching aids used for
the first grade pupils. The teachers answered the same questions and here is a brief
report of the analysis. They both use the same books in the first grade — Cookie and
Friends. Although this book is recommended for pre-school pupils it is used in the first
grade in the school. Regarding the textbook the teachers’ answers differed a lot. Teacher
A takes the textbook as a help in the teaching process but it is not very important to her.
She added that her pupils like working with the textbook and it saves her time so that
she can prepare some extra materials for her pupils. Although the textbook is not so
important to her, she claims she uses it quite often. On the other hand teacher B
admitted that the textbook is a crucial aid for her. She uses the textbook as a source of
activities to practise subskills especially vocabulary, pronunciation, intonation and
accent. She also admitted that she uses it nearly every lesson. Both teachers partly
agreed on important criteria for choosing a textbook. They consider the teacher’s book
and a CD to be important parts of the textbook, and they also mention suitability for
young learners as a considerable condition. Teacher A also appreciates when the
textbook is colourful and attractive whereas teacher B regards the price and agreement
with other colleagues important. They conclude the questions about the textbook by
comments on teacher’s book. They both often use it and it serves as a source of
activities, information and a support how to organize the lesson. They both use a CD
quite often and it is a source of songs, rhymes and correct pronunciation and accent.
Their answers differ in the question about a DVD or an extra CD. Whereas teacher A
does not use any because the set of Cookie and Friends offers her enough listening
materials, the second teacher uses an extra CD with songs to activate her pupils and to
teach them something new. They both do not use a computer or the internet and teacher
A explains that there are not suitable programs for such young learners. They both
admit that they do not use a CD-ROM or interactive board. On the contrary they both
use a puppet, it is a puppet of Cookie, the cat. But due to having only one puppet at
school they cannot use it in every lesson and they have to share one and use it every

second lesson. They do not use any picture dictionaries. As it was mentioned before the
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school is not equipped with any. But they both use flashcards, pictures and posters
every lesson to play games, to revise words, stories, and to attract pupils. The teachers’
answers differed in the question about using extra materials. Teacher A often uses
photocopiable materials which are a part of the set as a source of other activities.
Teacher B does not use any. They both are satisfied with the equipment of language
classrooms, they emphasize headsets which are very popular with young pupils. And as

already stated above they would appreciate to have another language classroom.

6.7.2.3. Conclusion

This questionnaire supplied information about what teaching aids are used by two
teachers, how often and why they are used as regards teaching English to young
learners. The results proved that the textbook is the basis of both teachers’ teaching and
they have a lot of reasons why to use a textbook as a main teaching aim. It is given by
the Framework Education Programme and the School Education Programme. It offers
the development of all skills and subskills and the teachers rely on it. Using information
technologies (computers, the internet and interactive boards) is limited as the school
does not give many opportunities for its using. There is very small chance to get to the
computer room or rooms with interactive boards. The teachers are dependent on the
equipment of the school. Because the school is not equipped with picture dictionaries,
they just do not use any. Because the school does not provide the teachers with suitable
computer materials for young learners, they do not use computers. The range of material
teaching aids is limited. Although they both teach in the primary school the teaching
aids and the purpose of their use differ in the first and fourth grade a lot.

6.7.3. Questionnaire for pupils

6.7.3.1. Basic information

Children in the fourth grade were asked to answer eighteen questions concerning
teaching material aids in their English lessons. The questionnaire was in Czech as their

level of English is not high enough to be able to complete the questionnaire in English.
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The aim of the questionnaire was to find out how young learners perceive the frequency
of using particular teaching aids and how they appreciate their use. Because the
questionnaire was to be used in the fourth grade it was made as easy as possible for
young learners. It consisted of closed questions only so that it was not too much reading
and too much writing for the pupils.

This questionnaire was carried out in both classes A and B and twenty-three pupils
were involved in the research via the questionnaire. There were twelve pupils in class A
and eleven pupils in class B. When needed, explanations of the questions were provided
by the teacher or the researcher.

Regarding pupils in the first grade, this questionnaire was carried out in the form of
an interview because the pupils’ ability to read is lower and extra explanations and help

were needed.

6.7.3.2. Outcomes

The questionnaire for the pupils was an important research tool as it showed what
teaching aids are used by the teachers and how often and the pupils could also state their
own opinion what teaching aids they like best and which ones they would appreciate to
be used more often. All the gained data proved to be relevant to the whole research as
the pupils agreed or nearly agreed on most questions and it showed a real picture of the
situation.

The data were analysed both statistically and interpretatively according to the nature
of the questions.

The first question aimed at the number of pupils in the classroom and especially the
number of boys and girls as this division could play an important role in the preferences
and perception of particular teaching aids. This division proved not to be very relevant
and the analyses did not show different interests and preferences regarding boys or girls.
Their answers differed only slightly and more between the two classes themselves than
between boys and girls. On the day when the questionnaire was carried out there were
seven boys and five girls in class A and six boys and five girls in class B. The second
question concerned the length of their English learning. The answers confirmed the

division of the pupils into two groups — the language group — ten pupils have been
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learning English since the first grade and one pupil since the second grade. The second
group consists of pupils who have been learning English since the third grade. As the
level of English of these two groups is different, the choice of the textbook is dependent
on this division. It was seen in the third question which asked the pupils which textbook
they use and class A uses Chit Chat textbook whereas the language class B uses Project
1 textbook. This division of groups, as regards teaching aids, was more significant than
division into girls and boys. The fourth question asked the pupils how they like their
textbook. More subjective answers were gained and they varied a lot (see appendix 5).
Question number five aimed at the frequency of using the textbook in the classroom and
it was proved by all pupils from both groups that the textbook is the main teaching aid
and it is used every lesson or nearly every lesson, no other answers were employed. The
pupils perceive the textbook as an everyday tool in their classes (see appendix 5). The
following question obtained subjective answers about how the pupils like using the
textbook in the classroom. The scale of their answers was wider in this case as the
pupils used all possible answers from ‘Yes, I like it very much’ to ‘No, I do not like it’
(see appendix 5). These answers were supported by the following question which
wanted the pupils to say how they perceive the use of the textbook in the classroom.
Their answers varied according to their previous ones and they used all possibilities (see
appendix 5). Questions nine and ten concerned the activity book. All pupils agreed on
these answers and they all confirmed that the textbook is used for individual work in the
classroom (20 pupils), it is also used for common revision in the classroom (18 pupils)
and many pupils agreed that the activity book is often used for homework (see appendix
5). Question number eleven was to find out how often they use a CD/cassette in the
English classroom. All answers were the same, sixteen pupils see the frequency of the
use of a CD as very often, seven pupils perceive it as often (see appendix 5). Regarding
question number twelve ‘How often do you watch a DVD/video in the classroom?’ the
results differed a lot depending on their level of English. Class A stated that they never
watch an English video in the classroom and it was supported by all twelve pupils
present that day whereas pupils in class B admitted they watch a DVD/video sometimes
or rarely (see appendix 5). The following question was aimed at the computer and
internet and there was an agreement among the pupils. It does not matter if they are a

language group, both groups use computers very little (see appendix 5). As regards the
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question about using a puppet or teddy both groups agreed that they do not use any of
these — twenty-three pupils chose the answer never (see appendix 5). More positive
answers were gained in the following question number fifteen which concerned the use
of pictures or posters. These are used in an English lesson quite often, their use depends
on the teacher as class A uses them less than class B (see appendix 5). The question
about using dictionaries in the classroom showed that they are not used at all concerning
class A or they are used very little as regards class B (see appendix 5). Questions
number seventeen and eighteen were aimed at the pupils’ personal opinion and it was to
show which of those teaching aids they would like to use more often and which ones
they like best. The pupils could circle more possibilities and the results proved that the
computers and internet are the most popular teaching aids among the pupils and they
would like to work on them much more than they do. This was agreed by all pupils in
both classes. The second position of their popularity occupies a DVD/video and it is
followed by pictures and postcards. When the pupils were free to choose the most
popular aids the textbook and activity book were not popular at all (see appendix 5).
Regarding the data gained from the pupils in the first grade they proved not to have
relevant significance for this research as all pupils like everything particularly the
puppet of Cookie, the cat and they love everything concerning English. They can not
estimate adequately how often they use particular teaching aids and as a result of this
the first grade is analysed only from the point of view of the teacher and observer (see

teachers’ questionnaire and observation).

6.7.3.3. Conclusion

The questionnaire for the pupils brought relevant information about how the pupils
perceive the use and purpose of particular teaching aids. They gave support to the
results about using the textbook as a main teaching aid. Although the textbook is used
the most often, it is not appreciated by the pupils very positively. They would like to use
computers and the internet more often as a computer is now an everyday part of their
lives. They appreciate using the pictures and posters and they also like listening to CDs.

But the absolute winner of their popularity is a computer and the internet.
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6.7.4. Personal diary

The diary was kept throughout the whole course of this research. It was used as an
extra and supplementary instrument and it served as a helping instrument to see and
understand the events which were happening in the classrooms. Its notes were used

throughout the whole research analyses and it is not analysed in more details.

6.8. Conclusion of the practical part

The practical part aimed at the real situation in the classrooms concerning the use of
various teaching aids to teach English to young learners. The function of the research
was to find out which teaching aids are used, how often they are used and how their use
contributes to the development of the communication competency. The communication
competency is described as the main outcome of teaching foreign languages in the
School Education Programme. Two principle questions were declared at the beginning
of the research and the first one concerned the textbook as a main teaching aid and the
second question was aimed at the development of the communication competency while
using particular teaching aids. Three main instruments were used to gain the data and
they were the questionnaires — one for the teachers and one for the pupils, observation
and a diary. All three instruments were employed throughout the whole research and the
data of the observation and the questionnaire were analysed separately, the diary data
were taken into account continuously while analysing the data.

The research outcomes proved that the textbook is considered to be the most
important teaching aid in English language teaching. It is used very often, the whole
lesson is built on the basis of the textbook and it became an everyday teaching aid for
the teachers and their pupils. The class book is used particularly for school work
whereas the activity book is often used as a source of exercises for homework. The
teacher’s book is also frequently used. It is a source of methodology and extra activities
for the teachers. The textbook is evaluated by the pupils in two completely different
ways. The older pupils in the fourth class do not like using the textbook much but the
pupils in the first class love it and want to work with it as often as possible. According

to the teachers the textbook serves as a good aid to develop the communication
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competency because it covers all skills and subskills, it contains cultural aspects of the
English speaking countries and gives the pupils basic overview about the English
language. It is a source of practical language and it makes the pupils understand and
react in English. The textbook is quipped with a CD and it is often used as a source of
the English language and it is used to practise pronunciation, accent and pupils’
listening. Its use is felt more positively by the pupils than the textbook itself. Another
teaching aid frequently used is a set of pictures, posters and cards. This supports the use
of English because a lower amount of mother tongue is needed when presenting a
picture. The pupils see a picture and hear English words and they do not need
translation. As regards the first grade, one of the most important teaching aid proved to
be a puppet. Not only it is loved by the pupils, it provides them with a high language
input. It speaks only English and when the pupils want to communicate with it they also
have to use only English. It is frequently used and it essentially contributes to the
development of the communication competency. No other teaching aids were observed
in the course of the research and there are several reasons. Either they are not provided

by the school or they are not suitable for young learners.

7. Conclusion

Teaching aids were introduced in this thesis particularly regarding English language
teaching and young learners. When teachers plan their lessons and prepare teaching aids
they have to take into account that these are to be used with young learners. They
should not be chosen randomly, they should always be chosen to fulfil the aim of the
lesson and to contribute to the development of communication competency. This
competency is the overall outcome of the School Education Programme concerning
teaching English as a foreign language. The research was a part of the practical part and
its aim was to find out what teaching aids are used in English language teaching and
how they are used by teachers and perceived by learners and how they contribute the
development of that communicative competency. The research proved the textbook to
be the main teaching aid and other aids which the textbook is accompanied by such

CDs, pictures. The research showed that a limited number of teaching aids is used.
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8. Resumé

V soucasné dob¢ dochazi ke zménam v mnoha oblastech spolec¢enského Zivota a to 1
v oblasti vzd&lavani. Tyto zmény nejsou patrné pouze v Ceské republice, ale velkymi
promé&nami prochazi zemé na celém svété. Mezindrodni hranice se rozpadaji a lidé maji
vétsi moznosti navazat kontakty s jinymi lidmi, kulturami a jazyky diky cestovani a
novym komunika¢nim technologiim. Tato tzv. globalizace svéta je modernim a nékdy
kontroverznim trendem, ktery je spustén a nelze ho zastavit a vede k zavedeni terminu
globalni jazyk, kterym se automaticky stava anglictina, jako nejrozsifené;si svétovy cizi
jazyk. Diilezitym &asovym meznikem pro Ceskou republiku byl vstup do Evropské unie
a nasledné piejimani evropskych trendli a postojii stejné jako vzdélavacich modelt.
Tento proces vedl k vys§i potfebé jazykové vybavenosti obyvatel nejenom Ceské
republiky a Evropské unie, ale celého svéta. Vlady musely na tyto nové skutecnosti
reagovat a mnoho vzdélavacich systému proslo velkymi zménami.

Co se ty¢e Ceské republiky, vyuka anglického jazyka se stala vladni a ministerskou
prioritou a bylo ucinéno mnoho kroku k jeji realizaci na Skolach. Celd vzdélavaci
politika prosla vyraznou zménou a ta pfinesla mnoho zmén v pohledu na cely vyucovaci
proces. Ministerstvo Skolstvi, mladeze a télovychovy ptichazi s novou koncepci pojeti
kurikula a ve spolupraci s Vyzkumnym ustavem pedagogickym pfichdzi s Ramcovym
vzdélavacim programem ktery upravuje vzdélavani v Ceské republice. Na zakladé
tohoto programu 3koly vytvaii sviij Skolni vzdélavaci program a jeho cile zaéinaji
napliiovat. Jako soucast téchto programii se za¢ina uzivat termin kli¢ové kompetence a
napliiovani klicovych kompetenci. Tento vzdélavaci program definuje klicové
kompetence jako souhrn dovednosti, védomosti, postojii a hodnot dulezitych pro osobni
rozvoj a uplatnéni kazdého ¢lena spolecnosti. Co se tyka vyuky zaki na zékladni Skole,
jsou predstaveny tyto klicové kompetence: kompetence k uceni, kompetence k feSeni
problémi, kompetence komunikativni, kompetence socialni a persondlni, kompetence
obCanské a kompetence pracovni. Pro vyuku anglického jazyka je smérodatny rozvoj
predev§im kompetence komunikativni, coZ je zdiiraznéno i ve Skolnim vzdélavacim
programu ze kterého se vychézelo v této diplomové praci a vSechny aktivity spojené
s vyukou ciziho jazyka by mély pfispivat k jejimu rozvoji. Cizim jazykem ¢islo jedna se

stava anglicky jazyk, jehoz vyuka je povinna na vSech zakladnich Skolach.
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Rémcovy vzdé€lavaci program stanovuje pocatek vyuky ciziho jazyka na tieti ro¢nik
zakladni Skoly s moZnosti rozsifeni vyuky ciziho jazyka od prvni tfidy. Tato moZnost je
dnes uZ vyuZzivana na mnoha skolach a vyuka anglického jazyka v prvni tfidé neni ni¢im
neobvyklym, ale za¢ina se stivat vzristajicim trendem. Skoly jsou nuceny na tento
trend reagovat a zavadi vyuku do prvnich tfid zakladnich Skol. Nejedna se o vyuku
v pravém slova smyslu, vyuka je vétSinou realizovana formou krouzki, nepovinnych
predmétii nebo z4jmovych aktivit. Pro mnoho skol timto krokem vyvstal problém
nedostatku kvalifikovanych uciteld, ktefi by mohli ucit jazyk na druhém stupni zékladni
Skoly, ale 1 na prvnim stupni. Vyuka je Casto fizena ulitelem, ktery je bud’ aprobovany
pro vyuku na druhém stupni, nebo ucitelem, ktery je sice aprobovany pro prvni stupen,
ale neni kvalifikovany pro vyuku anglického jazyka. Pokud tedy ucitel u¢i jak na
druhém, tak na prvnim stupni, mél by si byt védom rozdilti mezi détmi a m¢l by na tyto
rozdily adekvatné reagovat. To se tyka ptipravy celého vyuCovacich procesu a také
didaktickych prostfedkd, které bude ve své vyuce vyuzivat. Tato diplomova prace se
zabyva materidlnimi didaktickymi prostfedky, které mohou pfispivat k rozvoji
komunikativni kompetence v souvislosti s vyukou anglického jazyka na prvnim stupni.

V prvni cCasti této diplomové prace jsou popsani Zaci prvniho stupné a to jak
z pohledu jejich vyvoje, tak z pohledu moznosti vyuky ciziho jazyka v raném véku.
Existuje mnoho studii zabyvajici se vyhodami a nevyhodami vyuky ciziho jazyka u
malych déti, tento trend ma nejenom mnoho zastancii, ale i odptircti. Odbornici tvrdi, Ze
za pouziti adekvatnich metod, technik a prostiedkd lze docilit velkého rozvoje
komunikativni kompetence u déti, které zacnou s vyukou jazyka uz v prvni tiide.

Jako didaktické prostfedky se oznacuje vse, co je vyuzito ve vyuce a vede k dosazeni
cile vyucovaci hodiny a celého procesu. V souvislosti s vyukou malych déti byly v této
diplomové praci predstaveny tyto materidlni didaktické prosttedky: ucebnice, a to jak
ucebnice samotna, tak i pracovni se$it a metodicka ptirucka pro ucitele, dale CD popf.
DVD, které uz dnes byvaji standardni soucasti vyukové sady, obrazky a plakaty, loutky
nebo plySovi medvidci, obrazkové slovniky a zejména nejmodernéjsi didaktické
prostiedky jako je pocitac, internet, CD-Rom nebo interaktivni tabule. V teoretické ¢asti
byly vSechny tyto didaktické prostiedky piedstaveny a detailné popsany v souvislosti
s moznosti jejich vyuziti pro rozvoj komunikativni kompetence. ProtoZe se méni a stéle

vyviji cely svét kolem nds, vyviji se a zlepSuji i1 didaktické prostfedky a i ucitelé musi na
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tyto zmény zareagovat. Zejména nejmodernéjsi prostfedky maji mnoho zastanct, ale
také kritik®, ktefi nevidi ucel a vyznam v pouzivani napf. pocitacti nebo internetu pii
vyuce anglického jazyka. Ale i Skola musi reagovat na rostouci trendy a nyni zijeme
v dobé€ pocitacli a informacnich technologii, které se staly naprosto nedilnou soucasti
naSich Zivotid a jsou zde kaZzdodenné ptitomné. Proto, i kdyZ je pocita¢ pouzivan napf.
jen na procviceni dalSich cviceni, jeho tloha je zdsadni. Protoze pocita¢ je soucasti
kazdodenniho Zivota vSech zaki, vétSinou pfistupuji k pocitaci velmi pozitivné a
s nadSenym ocekdvanim a je na uciteli, zda tohoto stavu dokédze vyuzit. Jak ale
vyplynulo z praktické casti této diplomové prace, jejiz soucasti byl vyzkum, ktery se
zabyval pravé timto vyuzivanim materialnich didaktickych prostfedkii, pocitace a
moderni technologie nejsou témét vibec vyuzivany k vyuce anglického jazyka na
prvnim stupni a pokud ano, tak jen velmi malo. Podle tohoto vyzkumu je diivodem
nedostupnost vhodnych vyukovych materidlti na zakladni Skole, nebo mala kapacita
pocitatové ucebny. Jako nejrozsitenéjsi didakticky prostfedek se ukazala byt ucebnice.
Ta se tfadi ke klasickym didaktickym prostfedkiim, ale jak je patrno ve vysledcich
vyzkumu, je stdle hlavnim prostfedkem, ktery je ve vyuce pouzZivan. A to nejen ve
ctvrtém ro¢niku, ktery se stal zakladem pro tento vyzkum, ale také v prvni ro¢niku, kde
je anglicky jazyk vyucovan pouze formou odpoledniho krouzku. Do tohoto vyzkumu
byly zahrnuty dvé ucitelky, které samy ptiznaly, Ze je pro n€ uc¢ebnice hlavnim zdrojem
pro vyuku, planovani vyuky a dosahovani vzdélavacich cilti a pro podporu vyuziti
ucebnice si naSly mnoho divodi. Velmi dilezitou roli z hlediska didaktickych
prostiedkl nehraje pouze samotnd ucebnice, ale také pracovni seSit, ktery je soucasti
vyukové sady. Ten slouzi k dalsimu procvicovani uciva ve Skole, ale jeho zasadni
funkce je zdroj cviceni pro zaddvani domécich ukoli. U zakt si ale ucebnice ani
pracovni seSit velkou oblibu neziskaly. DalSim vyuzivanym prostfedkem je zdroj
skute¢ného anglického jazyka ve formé poslechii a to je CD. CD je vétSinou také
soucasti celé sady a jeho vyhodou je, Ze poslechy a cviceni jsou upraveny pro danou
uroven zakd a umoziuje jim tak dosdhnout uspéchu porozuméni mluvenému slovu.
Podle zavért vyzkumu i CD je vyuzivanym prostiedkem, jez slouzi pfedevsim jako
zdroj skute¢ného anglického jazyka. CD je u zaki oblibenéjsi neZ samotna ucebnice.
V souvislosti s CD byl pfedstaven dalSi prostfedek, audio-vizudlni DVD. Velkou

vyhodou DVD je fakt, ze mluvené slovo je doprovazeno obrazem, coz umoznuje vyssi
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miru porozuméni neZ jen samotny poslech. Jak ale ukdzal vyzkum, ani DVD neni
roz$ifenym didaktickym prostfedkem pro vyuku angli€tiny na prvnim stupni. Jako
diivod byla uvedena obtizna troven téchto materidli a opét jejich nedostatek ve Skole.
Vysledky rozborl dotazniku pro zaky ale potvrdily, ze DVD patii mezi jejich oblibené
prostiedky a ze by uvitali, pokud by bylo DVD zatazovano do vyuky castéji. Nejedna se
o pouhé sledovani televize, Z4ci mohou ziskat zdkladni informace i o anglicky-
mluvicich zemich, o jejich tradicich a zvycich, o tom, co napf. jedi nebo jaké obleceni
nosi. Jednd se tedy o rozvoj komunikativni kompetence nejenom po strance jazykové,
ale 1 kulturni. DalSim didaktickym prostfedkem, ktery byl popsan v teoretické ¢asti, byla
loutka (plySovy medvidek). Loutka je zejména populdrni mezi détmi a jeji vyuZiti ve
vyuce muze zasadné ptispét ke zvysSeni jazykové Urovné zakl. Vyuziti loutky mize
velmi vyrazné snizit pouzivani matefského jazyka a zvysit pouzivani anglického jazyka.
Loutka slouzi jako uditeliv pomocnik, ktery uvadi a koné¢i hodinu, ptedstavuje nova
slovicka a gramatické struktury, indikuje zménu aktivit béhem hodiny, ale také muze
slouzit jako ukliditujici a utiSujici prostfedek zejména v souvislosti s velmi malymi
détmi. Na zaklad¢ vyzkumu bylo zjiSténo, Ze loutka se pouZziva pro vyuku v prvni tiide.
Dtivodem, pro¢ se nepouziva i ve vyssich ro¢nicich byl fakt, ze bud’ jsou déti na loutku
uz ptili§ velké, nebo k dané sad¢ ucebnic jiz loutka neni nabizena. Faktem ale zlstava,
ze loutka je u déti velmi oblibena, Zzaci v prvni tiid¢ ji miluji a tési se na kazdou hodinu,
kdy ji uvidi. Podle vyzkumu by i star§i déti uvitaly, kdyby ucitelé¢ pouZzivali loutky ve
vyuce. Nepostradatelnym didaktickym prostfedkem jsou i obrazky a plakaty. Dnes je
vétSina sad ucebnic jiz vybavena sadou karet, které jsou pfimo urCeny k pouziti
v hodinach a jejich uloha je nezastupitelna. Obrazky mohou podobné jako loutka slouzit
k pfedstaveni nové slovni zasoby, k jejimu procvicovani a zkouSeni. Velkou vyhodou
obrazki je to, ze vyznam slovicek je na nich zndzornén graficky a neni potieba
matefského jazyka pro pieklad. To umoznuje vyS$si moZnost pouZiti anglictiny ve vyuce.
Prizkum ukézal, Ze obrazky jsou dilezitym a bézn€ pouzivanym prostiedkem ve vyuce
na prvnim stupni a obrazky jsou pozitivné piijimany i détmi. V teoretické Casti této
diplomové prace byla zminéna i vyhoda interaktivni tabule, ktera se pomalu zacina
dostavat i do Ceskych skol. Tento proces je pomalejsi z diivodu vysokych finanénich
nakladl na pofizeni této tabule, ale ta poté miZe byt vyuzivana k procvicovani jazyka

zabavnéj$i formou a muze se tak stdt vyznamnym motivacnim prostiedkem. Podle
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prizkumu neni na prvnim stupni zatim nijak vyrazné vyuzivana, ale to mize byt dano i
tim, ze se jednd o relativné novy materidlni didakticky prostfedek, ktery si zatim své
misto ve vyuce ziskava. Poslednim prostfedkem, kterym se tato prace zabyvala byly
slovniky a jejich vyuziti v hoding. Slovnik je nedilnou souc¢asti vyuky ciziho jazyka, ale
s ohledem na v€k déti a jejich schopnosti €ist a vyhledavat podle abecedy, byly
predstaveny obrazkové slovniky. Na trhu je dnes velké mnozstvi obrazkovych slovnik,
které jsou urceny jiz pro velmi malé zéky. Slovicka jsou vétSinou rozdélena do skupin
podle témat. Vyzkum ale ukézal, Ze tyto slovniky nejsou pouZzivany, zejména proto, Ze
ve $kole nejsou k dispozici. Skola disponuje pouze klasickymi prekladovymi slovniky,
které ale nejsou vhodné pro Zaky na prvnim stupni zékladni Skoly.

V teoretické ¢asti byly pfedstaveny vSechny tyto materialni didaktické prostiedky i
s jejich potencidlem pro rozvoj komunikativni kompetence u zakli prvniho stupné
zakladni Skoly. Jak ale ukazal vyzkum, ne vS§echny jsou pouzivany pfi vyuce.

Cilem vyucovaci hodiny nemd byt pouziti vSech dostupnych didaktickych
prostiedkd, ale pouziti riznych didaktickych prostfedkii by mélo slouZzit k napliovani

cilt vyu€ovaci hodiny.
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Appendix 1: School Education Programme

CHARAKTERISTIKA PREDMETU NA 2. STUPNI
ORGANIZACE VYUKY, METODY A MEZIPREDMETOVE VAZBY
éeskjf jazyk a literatura
Jazyk Gesky se zaméfuje na to, aby se déti umély domluvit s lidmi, aby umély porozumét
textim, aby zvladaly sdé&lit své pocity a postoje, ale také aby umély pochopit zaméry a
postoje druhych, coZ souvisi s kompetenci socidlni a_personilni a obéanskou.
Takto pojaty jazyk Cesky vede ke kompetenci pracovni a komunikativni a tim ke
kultivovangj$imu, srozumiteln&j¥imu a sprévng&j3imu osvojeni a ovladnuti jazyka a také
rozvijeni komunikativnich schopnosti a dovednosti. Osobity diiraz je tedy kladen na rozvoj
slovni zdseby, volbu slov ve smyslu pfesnosti i ve smyslu citového odstinu. Ve vécném
vyjadfovani je péstovan prosty, jasny, vykladovy sloh se zfetelem na logické usporadani
vypovédi a textl. Je zapotiebi osvojeni pravidel rozhovoru, debaty a slovni argumentace, aby
ndsledné Z4ci byli schopni své obrany proti tlaku zejména manipulaéni komunikace. To vSe
#4ci mohou pouZit pti zpracovavéani fady projektd a pii jejich prezentaci, ¢imZ se rozviji
kompetence k uceni a FeSeni problémi.
Vyuka gramatiky mé ve viech rodnicich dvouhodinovou dotaci tydné, sméfuje k rozvoji
rozumovych schopnosti pfi poznavani jazykovych operaci. Spravné postaveni véty a
vybaveni gramatickymi pojmy patfi ke stéZejnim tdkolim jazyka &eského. Gramatické
poznatky v3ak nikdy nestoji osamoceng, nejsou ueny samoulelné, ale slouZi pravé ke
komunikaénim schopnostem Zakii.
Literarni vychova ma v 6. a 7. roéniku hodinovou tydenni dotaci, vyuka probihd formou
dilen &temi, jejichZ prostiednictvim si Zaci prohlubuji &temdiské ndvyky a zvySuji
étenaiskou gramotnost. V 8. a 9. ro¢niku je dvouhodinova dotace. Vyuka slouZi k rozvoji
estetického vnimani Zakd. Usiluje se o to , aby nebyla jen encyklopedickym piehledem
autort a dél. Literarni vychova ma ve svém pojeti pfivést zaky zpét k zdjmu o literarni kulturu
a rozvijet jejich slovni zasobu. Proto je zaméfena na proZitek z literdrniho dila,
interpretaci dél, jejich amalyzu. Opét se zde rozviji mluvené slovo prostFednictvim
diskusi nad knihami, filmy apod.
Na druhém stupni se vyuZivaji podklady z 1. stupn& a Zak si vytvaii dalsi pracovni listy a
podklady pro dalsi studium.
Komunikaéni vychova ma hodinovou dotaci tydng, rozviji komunikaci, u¢i zéky dstné i
pisemné formulovat a sdélovat své myslenky a pocity, naslouchat sdéleni druhych a reagovat
na né.

Anglicky jazyk
Vyuka méa dotaci t¥i hodiny tydné v délenych skupindch. Klade diraz na komunikaéni
schopnosti ki, kterym jsou podfizeny veskeré gramatické vyklady. Sméfuje k tomu, aby
se Z&ci byli schopni dorozumét s cizincem v b&znych situacich a hovofit snim o
jednoduchych tématech. Touto smysluplnosti je rozvijena kompetence k udeni,
komunikativni a pracovni. Z4ci musi rovnd% porozumét étenému textu, kiery je obsahem
slov na jejich jazykové trovni.
Vyuka seznamuje zaky s redliemi zemé&, ktera timto jazykem hovofi. Znalost ciziho jazyka
vede Z4ky k pochopeni jinych cizojazy&nych kultur, prohlubuje v nich toleranci k nim a je
nedilnou soudasti komunikace mezi nimi. Také se zde rozviji kompetence socidlni a
personlni a ob&anskd. Zaci pracuji také na projektech s multikulturnf problematikou a
jinych, &im% se rozviji kompetence k feSeni problémi
2. stupefi navazuje na 1. stupefi, na procvi¢ovani vétné skladby, vénuje se pozornost
poslechu a popisovani jednoduchych déja.
Vyuka anglického jazyka probihd v jazykové udebmé, je zaloZema ma modelu britské
angliétiny, ale Zici jsou seznamovéni také s modelem americké anglictiny.
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Appendix 2: Observation sheet

Date: 45 3. Joy
Class: 4n

Teacher: A

Number of pupils: 72
Time: d.o0- 445
Textbook: ¢f./ Chal

i 14
Lesson topic: Ba?j :,'nﬁ
Lesson aim:

Observation sheet

Teaching aids
teaching aid timing | aim English/ | pupils’ involvement
Czech M

72- e - AP fO% /| @ J'//J/VW remad]
textbook — 15 s /“/‘Wm S | . /M‘J W Arted,
pupil’s book o |donlo ;l,m,%; 0% b/

L- et = eomplide A 757 0. L. o el
textbook - F — @m«:md/» ama( Lo 7 é b Mw/z/j?; Ay Lo
activity book Qulites I% b | strsomwnols

"4a 2 - £ Arpans] oo Ot LirAered
textbook - / ﬁww(« / m % b/ amdl. m ondewsti,
CD/DVD/cass. | ‘97 Loy tos DLl
pictures Mé e ey | P 4, 0L Lovlyol, rndery
flashcards 5 ' . by Al
posters i 504 G %W
extra CD/DVD
CD-ROM
computer /
internet
puppets /
dictionaries /




Material equipment in the classroom:

Pupils’ aids: d/&wxj /‘Wé / Mﬂb?) Al
Teacher’s aids: &ga,w %7{7 M%/vu? //n{} ) /{PM’/&M;O M ) casseddes

Classroom equipment used: ay ]jﬂ?/“/

Classroom equipment not used:

Comments:

HL phe Masos s sonenooadd o/ o Auhbrod

Japels pem, A Ao mad A Ao Wﬁ/ﬂw
A e s Guale Mloeesf /%W%ﬂwzu
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Date:
Class: 77
Teacher: A

173 Lo

Number of pupils: /5~

Time: /2. 45-

13 .30

Observation sheet

Textbook: (pole, and Trumols

Lesson topic:
Lesson aim:

Teaching aids

4

teaching aid

English/
Czech

aim

pupils’ involvement

textbook —
pupil’s book

7% - Lov) me setru) 57)/(4/

/M /w

textbook -
activity book

textbook -
@VD/cass.

Spmiea| 4

Helly w0 W i
,(;%?r W‘/é«nv /U/Cv

~—
pictures

posters >

bmin

2 7’ Kamcts| b

extra CD/DVD

N A Y 1Y,
7 Warola

¥

CD-ROM
computer
internet

puppets

JU/MO

dictionaries




Material equipment in the classroom:

Pupils’ aids: 5’0‘0%«4 P %Wé {W’é
Teacher’s aids: WQ %ﬂ&m/ %/zﬂﬂ/im/ (‘/D/M

Classroom equipment used: @ - %au\/

Classroom equipment not used:

Comments:

My, chilolams  Aortaedd iodeidead / /f/% Al

iy e sl



Appendix 3: Questionnaire for the teachers

DOTAZNIK

Réda bych Véas poprosila o vyplnéni dotazniku, ktery se zaméfuje na vyuZiti
materidlnich didaktickych prostfedki ve vyuce anglického jazyka na 1. stupni zakladni
gkoly. Vase odpovédi budou soudasti mé diplomové prace Material Teaching Aids in
Teaching English to Young Learners.

Tento dotaznik je anonymni a vysledky nebudou poskytnuty nikomu jinému. Dékuji
Vém za spolupraci.

ZakrouZkujte moZnost, kterd nejlépe vystihuje Vas ndzor
1 Jakou u&ebnici pouzivate ve 4. tHd&? (At Chat
2 Jakou roli pro Vés hraje u¢ebnice?

a) zdsadni, je to pro mé hlavni prostfedek p#i vyuce

b) ucebnice je pro meé dileZita
é udebnice je dilleZita, ale dopliluji ji extra materidly

d) ugebnice je dulezita, ale vynechdvam cvileni, ktera nespliiji cile
€) udebnici beru jako pomoc pii vyuce, ale nedrZim se ji striktné

f) udebnice pro m¢ neni dileZitd, pouze si vybirdm néktera cvieni
g) udebnice pro mé neni dileZitd, ale nedokazala bych bez ni udit

h) udebnice pro m& neni dilezitd a dokdzala bych bez ni ucit

i) preferovala bych uéeni bez ucebnice

j) jiné:

3 Proc pouzivate uéebnici ve vyuce? (miiZete zvolit vice moZnosti)

a) pouzivéni udebnice je dano SVP

'b)) rodie Zéki trvaji na pouZivéni uSebnice ve vyuce

éﬁ zdroj pro vyuku a procviovani ,,subskills* — slovitka, gramatika, pravopis,
vyslovnost, intonace, pfizvuk

@;)) zdroj pro vyuku a procvi€ovani ,,skills“ — &teni, psani, mluveni

€) Zaciradi pracuji s uebnici

@ udebnice, zejména pracovni sesit, slouzi jako zdroj k zadavani domdcich
ukolt

@ Setii ¢as, mam vice Casu a prostoru pro vytvafeni dal$ich materidla

) jiné:

4 Pracovni sesit, ktery je soucasti uSebnice slouZi jako: (miiZete zvolit vice moZnosti)

a)) zdroj dal3ich cvideni k procviGeni probirané gramatiky a slovni zasoby
b)) zdroj pro zadévém; domacich ukold
c) jiné: _flesbovan: - papr. shrvycak




5 Pracovni se§it vyuZivam pii praci v hoding:

a)
b)

3

e)
f

g) jiné:

kazdou hodinu

téméf kazdou hodinu

Casto

nekdy

velmi méalo

nikdy, pracovni sefit slouZi pouze k samostudiu

6 Jaka jsou pro Vas dileZita kritéria pfi vybéru u¢ebnice?(muZete zvolit vice moZnostf)

3
)

D

@

n)
0)

©)

Q)

@

s)

t) jiné:

sou¢asti sady je metodicka pfirucka, podle které mizu uit
soudasti sady je CD/kazeta, DVD, CD-ROM
udebnice ma jasnou strukturu, kterd je pfehledna

) v uCebnici je jasny pehled, jaké uéivo se bude probirat

udebnice je pouze v angli¢ting

udebnice je v angliéting, zadani cvideni jsou i v Cedtiné

soudasti sady jsou testy, které mohu pouZivat na konci kazdé lekce

soudasti sady jsou extra kopirovatelné materialy

udebnice nabizi praktickou angli¢tinu

témata a slovni zasoba jsou vhodné pro vyuku na 1. stupni

soudast{ uéebnice je komiks — motiva&ni prostfedek zejména pro mladsi Zdky
soucasti uéebnice je sebehodnoceni Zaka

souc4sti udebnice je anglicko-gesky a Eesko-anglicky slovnicek

soudasti uéebnice jsou autentické texty, nahravky

udebnice je barevnd a zaujme mé na prvni pohled

udebnice i pracovni sesit jsou financné dostupné i pro socidlné znevyhodnéné
rodiny

udebnice jsou dostupné b&Zn& na trhu, neni problém je dokupovat i po
nékolika letech

udebnice splituje pozadavky dané RVP a Svp

na vybéru se shodnu i s ostatnimi kolegy

7 Vedle udebnice a prac. sesitu pouzivam metodickou priruc¢ku (Teacher’s book):

2)
b)
o)
o)

f) jiné:

k pfipravé na kazdou hodinu

velmi &asto, ale ne k pFipravé na kaZdou hodinu
dasto ;

08kdy & wuch, nove Jedea - /a.é ¢
nikdy




8 Jakou roli pro Vs hraje metodicka pfirucka pro ugitele (Teacher’s book)?
(muzete zvolit vice moZnosti)

a) zdroj aktivit, které mohu vyuZivat v hoding

zdroj informaci, jak si mohu pfipravit vyuéovaci hodinu
¢) opora, jak si organizovat vyucovaci hodiny
d) jiné:

9 Pfi vyuce pouzivam CD (kazety), které jsou soucasti sady udebnic:

a) vZdy, d&lame viechna poslechova cvigeni, kterd jsou v dané lekci

b) velmi &asto, ale vynechdm n&kter4 cvideni, ktera nesouvisi s cilem hodiny

@ &asto, ale poslechova cviéeni si vybirdm podle svého planu hodiny
d) nekdy, vybiram si pouze n&ktera poslechova cviceni

e) velmi mélo

f) nikdy

g) jiné:

10 Jakou roli pro Vs hraje CD (kazety), které jsou soucasti sady ucebnic?
(muzete zvolit vice moZnosti)

ﬁ) zdroj mluveného anglického jazyka

(b)) zdroj pisnitek, basnitek

¢)) zdroj pro nacvideni spravné vyslovnosti a pfizvuku
d) jiné:

11 PH vyuce pouzivam DVD, video, extra CD:

a) ano
@ ne

Jaké?
Jak &asto? ,
Pro€? _ juni  sa Skol. K 00’3/?01/@

12 PHi vyuce vyuZivam pocitade, internet:

é) ano
ne

/ o

Jak Casto? mg/é - -3 rpepe

I < - -,
Prot? il matendl wo manil oleh

,é/ﬂmzna’ Ob’séufafwsﬁ 7@12&(5@@/ Uc"zf,ény




13 PHi vyuce pouzivim CD-ROM:

ano
) ne

g , o
Jaky? _ Apalichng Jtarturs . Yobiodrusha, _anghdhna,

~ v & = Ry ioet
Jak &asto? " pale . pouzd v Vocetait Ve qoébna

s o [ j - e e
Pro&? pmcwicovan” hbvicik Jﬂbwmdfgl formuu

14 Pfi vyuce pouzivam interaktivni tabuli:

a) ano
b)) ne

Jak Casto?

Pro¢?

15 Pfi vyuce pouzivam loutku, matidska, ply$ového medvidka:

a) ano
@ ne

Jakou?

Jak gasto?

Prod? ¢ sacly Ghd Chet ENAD ndﬁal

16 Pfi vyuce pouZivam ilustrované détské slovniky:

a) ano
b)) ne

Jaké?

Jak &asto?

Proc? ﬁ%ﬁau AR d;a/f:ma o

17 Pfi vyuce pouzivam obréazky, karti¢ky s obrazky, plakaty:

a)) ano
ne

Jaké? 7&[&0 éﬁf‘dz ), ycebniec %L,Zl U/)Ltf

Jak &asto? &’é,;i' dvbiraimg  bebo OWuf eme
Pro&? bl - Ik G TV




18 Vyuzivate ve vyuce jiné materidlni didaktické prostfedky?
(kromé& vySe zminénych)

ano

b) ne

Jaké? __viastn pracovn,” lishy
Jak dasto? Ix o mekil
Pro¢? ’?ﬁ)[‘ vicovani” 3)/(10’.’&&7:%) ; sbucak

19 Jak hodnotite technické vybaveni jazykovych u¢eben?

a) velmi dobré

b) dobré
¢) ) vyhovujici

d) nevyhovujici
e) Spatné

Prog? 7 Saclo. 5‘/(/6/71;% (ué © ‘//Dod-a,faf

20 Uvitala byste zfizeni dal3i jazykové ucebny?

(2)) urcité ano
b) asiano
¢) nevim
d) asine
e) urcCité ne

Pro&? ), Z;jw/mm moznast  Choddt oo u/w' Uithen c-cwé@]c'
1 7

21 Misto pro Va$e dalsi pfipominky nebo komentéfe

De&kuji Vam za spolupraci. Radka Handkova



Appendix 4: Questionnaire for the pupils

Mily zaku, mild zdkyng,

chtéla bych t& poprosit o vyplnéni tohoto dotazniku. Tento dotaznik je soucdsti mé
diplomové prace, ktera se zabyvd materidlnimi didaktickymi prostfedky pro vyuku
anglického jazyka na 1. stupni zakladni $koly. Vyplnénim tohoto dotazniku mi pomtize$
s mym vyzkumem. Tento dotaznik je anonymni, nemusis ho podepisovat.

Prosim, zakrouzkuj odpovéd, ktera nejlépe popisuje tviij nazor. Za vyplnéni dotazniku

ti velmi dékuji.

1 Jsem @chlapec
b) divka
2 Ugim se anglicky od: a) 1. tfidy

b) 2. tidy

@3 ttidy

3 Tento rok pouzivime ugebnici: @Chit Chat
b) Project 1

¢) Cookie and Friends

4 Tato uéebnice se mi: a) libi velmi moc
(b))
¢) moc nelibi

d) viibec nelibi

5 Ugebnici ve 3kole pouZivame:  a) kazdou hodinu
(b) témet kazdou hodinu
¢) asto
d) nékdy

e) velmi mélo



6 Rad/a pracuji s ucebnici: a) ano, velmi
@ docela ano
c) moc ne

d) ne

7 Préace s uebnici je pro mé: @zébavnai
b) nudna

¢) pouze povinnost ve §kole

8 Pracovni sedit pouzivame ve Skole: a) kazdou hodinu
b) téméf kazdou hodinu
c) ¢asto

@ nékdy

e) nikdy

o _— G i o
9 Pracovni seSit pouZivime na: @samostatnou praci ve Skole

@na spoleéné opakovani ve Skole

10 Pracovni sesit pouzivame k domécim tkolim: a) velmi ¢asto
-
@casto
¢) nékdy
d) zfidkakdy
e) nikdy

11 Jak ¢asto pouzivéte v hoding CD/kazety? a) kazdou hodinu
@velmi dasto
c) nékdy
d) velmi malo

e) nikdy



12

13

14

16

Jak &asto se divate v hoding na DVD/video? a) velmi dasto
b) casto
¢) nékdy

d) velmi malo

@nikdy

Jak &asto pracujete v hoding na poditadi/internetu?  a) velmi ¢asto
b) dasto
¢) nékdy
@‘vvelmi mélo
e) nikdy

Jak &asto pouZivate v hodiné loutku, plySového medvidka? a) velmi ¢asto
b) asto
c) nékdy

d) velmi malo
@hikdy

Jak &asto pouzivate v hoding obrazky nebo plakaty? a) velmi casto
b) ¢asto
¢) nékdy
@velmi malo
e) nikdy

Jak €asto pouzivéte v hodiné slovniky? a) velmi dasto
b) ¢asto
¢) nékdy

d) velmi mélo

((e)nikdy



17 Které z uvedenych pomicek by jsi chtél/a
pouzivat ve vyucovani Castéji? a) uéebnici

b) pracovni sesit

¢) CD/kazety
(4)DVDHvideo
@poéitaé/intemet

f) loutky, ply$ové medvidky
@brazky, plakaty

h) slovniky

18 Které z uvedenych pomiicek mas nejradéji? a) uéebnici
b) pracovni sesit
c¢) CD/kazety
d) DVD/video
'é)\ oéitad/internet
f) loutky, plySové medvidky
@bré.zky, plakaty
h) slovniky

De&kuji ti za spolupraci. Radka Hanakova



Appendix 5: Graphs — outcomes of pupils’ questionnaires

4 Do you like the textbook? A
9
8
7
6
5
4
3
2
1
0
I like it very I like it | do not like it | do not like it
much much al all
5 How often do you use the
textbook? A

8
7
6
5
4
3
2
1
0

> 5 225 5 3 2

22 5§32 8 e =

(O] c 00 '-0_-3 >
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o
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N W b~ 00 O

6 Do you like working with the
textbook? A

yes, a lot

yes not much no

O =~ N W »d» 00 O N

7 Work with the textbook is ... A

funny

boring only duty at
school

O=_2NWHAhOIONW©

8 How often do you use the activity
book at school? A

=5
S 2
© o

nearly
every

lesson
often

never

sometimes




10 How often do you use the activity
book for homework? A

8
7
6
5
4
3
2
1
0
& & o AN} e
c\& S é}\é@ & &
@ o(Q
)
11 How often do you use aCD? A
9
8
7
6
5
4
3
2
1
0

14
12

-_—
ONP~OOO®O

12 How often do you watch a DVD?
A




10

o N A OO

13 How often do you work on the
computer/internet? A

14
12

-_—
ONPM~OO®O

14 How often do you use a
puppet/teddy? A

O -=_2NWh oo

%

15 How often do you use
pictures/posters? A




16 How often do you use
dictionaries? A

14
12

-_—
ONP~OO®O

17 Which of these would you like to
use more often? A

18 Which of these do you like best?
A




4 Do you like the textbook? B

N W b~ 00O

0
| like it very | like it | do not like it | do not like it
much much at all
5 How often do you use the
textbook? B
7
6
5
4
3
2
1
0

every
lesson
nearly
every

lesson
often

sometimes
very little

6 Do you like working with the
textbook? B

N W b~ 00 O

yes, a lot yes not much no




7 Work with the textbook is ... B

N W b~ 00O

0
funny boring only duty at
school
8 How often do you use the activity
book at school? B

7
6
5
4
3
2
1
0

every
lesson
nearly
every
lesson
often
never

sometimes

10 How often do you use the activity
for howework? B

O=-2NWhOION WO




11 How often do you use aCD? B

O=_2NWhOON®WO

12 How often do you watch a DVD?
B

O-=-2NWhUIO)NO®©

13 How often do you work on the
computer/internet? B

10

o N A OO




14 How often do you use a
puppet/teddy? B

12

10

8

6

4

2

0

4Q;

15 How often do you use
pictures/posters? B

9

8

7

6

5

4

3

2

1

0

9
(4]
&
O
406 0@0 @

O-=-2NWhUIO)NO®©

16 How often do you use
dictionaries? B




17 Which of these would you like to
use more often? B

18 Which of these do you like best?
B












