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Annotation:

This thesis concerns teaching reading of English authentic and non-authentic
texts for Intermediate level English students. It starts with theoretical part, which deals
with factors of the process of teaching reading like reading comprehension, reading
techniques in a foreign language or selecting texts suitable for teaching reading and
differences between the authentic and non-authentic texts. The theoretical part is closed
by chapter concerning methodological model of teaching reading lesson serving as basis
for model of teaching reading experiment in the practical part. The practical part focuses
on practical research on teaching reading in the form of experiment that took place in a
few English lessons in a high school. It starts with description of the research problem
and aims, the research background and used methods. The research consists of several
parts — the survey questionnaire, the experiment itself — six English reading lessons and
another type of questionnaires distributed among the students after each lesson to
collect the information about the students’ opinions on the lesson.

Keywords: English language, teacher, lesson, reading text, motivation, authentic text

Souhrn:

Tato bakaldiskd prace se zabyva vyukou cteni anglickych autentickych a
neautentickych textl pro zaky angliCtiny urovné intermediate. Prace zaCina teoretickou
casti, kterd se zabyva faktory procesu vyuky ¢teni jako ¢teni s porozuménim, techniky
¢teni v cizim jazyce nebo vybérem vhodnych textd k vyuce ¢teni a déle rozdily mezi
autentickymi a neautentickymi texty. Teoretickd c¢ast je uzaviena kapitolou o
metodologickém modelu hodiny ¢teni, ktera slouzi jako modelovy podklad pro hodiny
¢teni v experimentu v praktické Casti. Prakticka ¢ast se zaméfuje na prakticky vyzkum
vyuky ¢teni formou experimentu, ktery probéhl v né€kolika vyucovacich hodinach na
sttedni Skole. Prakticka cast zaCind popisem vyzkumného problému a cilli, pozadi a
pouzitych metod. Vyzkum se zklddd z nékolika Casti — z prizkumnych dotaznikd,
z experimentu — Sest vyucovacich hodin ¢teni, a z dotaznikti rozdavanych zakim po
kazdé hoding za ucelem sbéru informaci ohledné nazoru zaka na hodinu.

Kli¢ova slova: anglicky jazyk, ucitel, vyuka, ¢teni, text, motivace, autenticky text
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INTRODUCTION

For a modern man the English language is no longer an advantage but a
necessity and more than that. English is now used to such a degree that it has
become almost a second mother tongue in the last years. Advertisements, names
of various products, movies, magazines, English phrases or words which
successively replaced many of the original Czech ones, all these aspects of the
modern language became an every-day part of our communication. Almost in
every job application is a common requirement — knowledge of English
language on various levels. Every school teaches some languages, however, the
majority of them teach English because it is the mostly used transnational mean
of communication. All these phenomena signal one thing which is that English
Language Teaching grows in its importance and practicality.

This thesis is concerned with teaching reading, the process where the
students become competent readers. The theoretical part will be dealing with the
process of teaching reading, concerning reading techniques which are necessary
for successful extraction of the information from the text, getting the message
the text contains, for using the syntactic elements to orientate among the long
and complex sentence structures and be able to find out the meaning of unknown
words from the context, difference between the authentic and non-authentic
texts, their advantages and disadvantages. Furthermore, types of texts, selecting
suitable texts and in the end of this theoretical part will be taken a look at the
basic methodological model of teaching reading lesson.

The practical part is aimed at a field research realized in a Czech high
school. The introductory chapters describe the research aim, research
background, tools and methods. The field research is composed of several parts
dealing with: survey questionnaires given to the students in order to find out
their areas of interest and the outcomes, reading lesson plans description and a
conclusion of the experiment and analysis of questionnaires given the students

after each reading lesson.



2  THEORETICAL PART

2.1 Reading Comprehension

Reading comprehension is a level of understanding of a text. As such, it is a set
of skills and strategies used for extracting required information from a text as efficiently
as possible, that is, reading speed, the degree of understanding of the written words so
the “message” of a text can be understood as well, the ability of a reader to determine
what is important and what is not. All the strategies and skills used for reading also
depend on the type of a text. If we are looking for a car to buy we firstly skim and
quickly select which information — advertisement in this example - is relevant and
which is not. When we find a “suitable” advertisement, we go from skimming to
scanning, which is a careful search for required information. All these reading

techniques will be described later.

2.2 Authentic or Non-authentic Texts

In this chapter a difference between these two types of texts will be dealt with.
Authentic texts are texts which were designed for native speakers of the language, in
other words, these are real texts which were created not for language students. It means
that the purpose for reading authentic texts is not only for language improvement, but
also for other real reasons for reading which will be discussed later.

Non-authentic text is a text which has been written especially for foreign language
students. These texts sometimes concentrate only on the piece of language they wish to
introduce. Their aim is to isolate concrete bits of language so that the students can
concentrate on the particular language problem. Language of these texts can be
sometimes artificial, unvaried, that is, the text just does not sound right and natural.
Harmer states the following example of artificial, non-authentic text:

John: How long have you been collecting butterflies?

Mary: I’ve been collecting them since I entered secondary school.

John: How many butterflies have you collected?

Mary: I’ve collected about four hundred foreign ones.

John: Are there any rare ones among them?

Mary: Yes, there are some. | got them in Thailand.
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John: My hobby is playing football.

Mary: How long have you been playing it?

John: TI’ve been playing it since last year. I can play it pretty well now.
Mary: Another hobby of mine is cooking.

John: Will you cook me a meal?

Mary: Yes, of course. (Harmer, 1995, p. 185)

These materials should not be used in reading lessons to help students to become
better readers because it is very unlikely that a student will encounter a text with
language of such artificial nature in real life. In other words, non-authentic material
would not make the students better readers and they would not be acquiring real
language.

The question which arises is whether to use predominantly authentic materials
for teaching reading. It might seem like a good idea, however, if we imagine giving a
group of intermediate level English students a scientific article about nuclear fission
core, they would probably not understand it and would become very discouraged and
anxious which might also create the barriers to reading in English. Although this is an
extreme illustrative example, the fact is that the teachers always have to choose the right
kind of material of a suitable level and also use appropriate teaching reading techniques
in order to balance the lessons with constant success and appropriate effort of the
students, which could also serve as one of the significant tools of motivation supporting
the students in further reading.

The fact is that a strongly motivated student is in a far better position as a learner
of English language than a student who is not motivated. The students who participated
in the practical part of this paper are students who did not make the decision to study the
English language themselves but English language is a compulsory part of their
education. The motivation of those students can be strongly affected by what happens in
the classroom, in other words, by intrinsic motivation, which is concerned with what
takes place inside the classroom.

In order to increase the intrinsic motivation in a reading lesson, the teacher ought
to choose the right reading material with regards to students’ age, area of interests and

appropriate level of English which is a subject of the practical part of this paper where
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in the reading lesson the students were given authentic text chosen on the basis of
questionnaire regarding the aspects stated above. The reading lessons were more
effective and the students’ participation increased when dealing with a topic they were
interested in and also the general atmosphere was very positive.
2.2.1 Reasons for Reading a Specific Authentic Text

Is it better, for the student-reader, to read a specific authentic FL (foreign
language) text or an artificially created FL text? Simple question and difficult answer.
The artificial text offers one great advantage and it is a suitable environment for
exercising, for example, required grammatical aspects, like the present perfect tense, use
of modal verbs or the passive etc. There is a vast offer of precisely created artificial
texts focusing not only on introducing new grammatical structures but also supporting
developing other language and social skills. Harmer distinguishes the reasons for
reading according to the tasks the students are to fulfill in order to develop the other

language skills:

- Reading to confirm expectations

- Reading to extract specific information

- Reading for communicative tasks

- Reading for general understanding

- Reading for detailed comprehension — information or function and discourse
Harmer (1991, p. 191)

On the other hand, this kind of texts does not offer much of the natural message
which every authentic text carries and thus, the students can be slightly bored or not so
motivated to read. Every reader has a reason for reading a specific text, it could be
pleasure or interest in some information, as Grellet’s (1991, p. 4) division of reasons for

reading:

- Reading for pleasure
- Reading for information (in order to find out something or in order to do

something with the information he/she gets).

The artificial texts predominantly concerning such topics like food, shopping or fashion

etc, usually miss the attraction of a “real topic” — which is the foundation of the choice
12



of the text, and the reader is not as highly motivated to read the artificial text as the

authentic text — selected on the basis of reader’s area of interest.

2.2.2 Types of Texts

Every text which is chosen to be read has some purpose for the reader. It could

be reading for pleasure, where longer texts are usually selected like novels, tales, short

stories, plays, magazine articles, etc. These types of texts usually require “only” the

global level of understanding and reading is focused on fluency rather than accuracy.

Nevertheless, other types of texts require different approach. Fox example specialized

articles, reports, reviews or advertisements, etc will need much more accurate, careful

and slower reading style.

To sum up what has been said above, Grellet listed the following division of text types:

- Novels, short stories, tales, other literary texts and passages

- Plays

- Poems, limericks, nursery rhymes
- Letters, postcards, telegrams, notes
- Newspapers and magazines

- Specialized articles, reports, reviews, essays, business letters, summaries, précis,

accounts, pamphlets
- Handbooks, textbooks, guidebooks
- Recipes
- Advertisements, travel brochures, catalogues

- Puzzles, problems, rules for games

- Instructions, directions, notices, rules and regulations, posters, signs, forms,

graffiti, menus, price lists, tickets
- Comic strips, cartoons and caricatures, legends

- Telephone directories, dictionaries, phrasebooks

Grellet (1991, p. 3)

Every type of texts requires selection of appropriate reading technique. The reading

techniques will be described in detail in the following chapter.
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2.3 Selecting a Text

In every reading lesson, the teacher has to select texts for the students and it is
very important that the texts should be appropriate to the students’ level of language, in
other words, the structures of the sentences cannot be too complex and the text should
not contain too many unknown words, and also the text itself should motivate them to
read it.

In order to reach the goal, that is, to select a good interesting and suitable
reading material for the students, Christine Nuttall in her book Teaching Reading Skill
in a Foreign Language (Nuttall, p. 25) presents a detailed “instructions” where she

advices the teachers to select the texts according to three “points of view”:

1. Readability
2. Suitability of content
3. Exploitability

2.3.1 Readability

“The combination of structural and lexical (i.e. vocabulary) difficulty is

readability.” (Nuttall, p.25)

As the first step of ensuring that the teacher will provide texts with good readability is
to assess the students’ level of English, which can be done by giving them a series of
cloze texts, for example. It is obvious that the results received from these exercises
cannot be completely reliable due to limited number of items in such a cloze text but if
the teacher is not sure about the students’ level of English (for example, in the case of
short period of teaching them) he/she should gather as much information as possible in
order to have enough material to choose the right texts.

Another part of granting a high level of readability of texts is to keep in mind the
suitable number of unknown words in a text. According to Nuttall (1982, p. 26), the best
amount of unfamiliar words is two or three per cent (which is approximately ten to

fifteen words on a page) provided that the words are well spread throughout the whole

page.
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2.3.2 Suitability of Content

This term, Nuttall uses (1982, p. 29), contains the fact that teachers should
choose texts interesting for the students in order to motivate them by providing them
with a real purpose for reading the texts which touches their areas of interest. If the
students are motivated to read the given text and accomplish the related tasks the
effectivity, atmosphere and willingness to cooperate would be much greater.

In order to achieve this, the teacher should do a survey of students’ areas of
interest and reading taste to gain information necessary for choosing the texts with right
content for them. There is a danger, however, where the students could give inaccurate
answers about their favorite topic or author because they might think the teacher wants
to hear it. Some students could answer that they like to read Shakespeare, for example,
even they do not read his books, just because they may think it is a proper thing to do.
The teachers ought to precede this situation and ask the students in advance not to
answer according to what they think the teacher wants to hear, otherwise the survey
would be meaningless. When the teacher gets the results he/she can find texts which fit
the greatest number of students.

Nuttall (1982, p. 30) provides a list of “Guidelines for text selection” which could help a

teacher to choose the right text:

a.) Will the text do one or more of these things?
i. Tell the students things they do not already know
ii. Introduce new and relevant ideas
iii. Make them want to read for themselves
b.) Does the text challenge the students’ intelligence without making unreasonable
demands on their knowledge of the foreign language?
c.) If there are new lexical items, are they worth learning at this stage and not too
numerous?
d.) Does the text enable you to ask good questions or device other forms of
exploitation? (making a map, diagram, etc. debate, discussion, role play).
(Nuttall, p. 30)

15



2.3.3 Exploitability

“When you exploit a text, you make use of it to develop your students’

competence as readers.” (Nuttall, p. 31)

This point deals with what a teacher wants the students to learn in the reading
lesson, what is the purpose the texts should be exploited for. The aim of the reading
lesson is not to improve the students’ knowledge of the English language or to learn
more about the topic. It is understandable that the students, as they read, they improve
the knowledge of English and the topic but it is not the aim of the reading lesson.

The matter of concern of the reading lesson is to extract the content from the text
and the way how to do it. The students should learn how “the language is used for
conveying content” (Nuttall, p. 31), moreover, to develop the skills or techniques,
described in the following chapter, in order to “extract the content from the language

that expresses it.” (Nuttall, p.31)

2.4 Reading Techniques

Reading in a foreign language may be difficult, scary or discouraging because of
unknown words and other text-related items and so the students tend to forget to use the
usual reading strategies they are familiar with in their native language.

In this chapter several basic reading techniques as Sensitizing (inference,
understanding relations within the sentence, linking sentences and ideas), improving
reading speed, skimming and scanning will be introduced and further dealt with.

2.4.1 Sensitizing

When a reader works with a FL text, he/she tends to translate the text word by
word and he/she forgets to use the techniques familiar to the students in their native
language as the first step of orientation in the text. The students should develop these
techniques in FL reading so that they do not get discouraged by longer and complex

sentence structures in the text.
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Inference - “Inferring means making use of syntactic, logical and cultural clues
to discover the meaning of unknown elements.” (Developing Reading Skills, Grellet, p.
14)

Grellet advices not to translate the difficult words to the students beforehand
because they could get used to work only with “pre-processed text and never make the
effort to cope with a difficult passage on their own.” (1991, p. 14)

Teachers should encourage the learners to guess the meaning of the words they
do not know rather than to search them in a dictionary immediately. The dictionaries
ought to be used after having tried to get the meaning of unknown words on their own.
And this is why it is crucial to develop the skill of inference from the very beginning of
their reading learning process.

The students could be trained by various exercises to deduce the unfamiliar
words from the context or to guess the meaning of the words through word-formation or
to just guess as quickly as possible the meaning of learned but not complete words.
(Grellet, p. 15)

Understanding relations within the sentence — To understand the relations
in and among the sentences is very important for learning reading, so he/she can
orientate in a text containing complex sentences with difficult syntactic items as
relatives for example. Without this strategy kept in a reader’s mind, the text could seem
very difficult and the reader could be discouraged to work with the text right from the
beginning of the “reading process”. Consequently, it is essential to teach the students to
look at the sentence structure and to find the core of the sentences — subject and verb-
which helps them to split the complex structures into simpler pieces and makes it more
understandable.

Linking sentences and ideas — The students must understand that the text is a
network of related ideas and not just a set of independent sentences. The relations of the
sentences in the text are realized by various devices, for instance by cataphoric and
anaphoric reference, link-words, comparison, etc. The students need to be led to
recognize these cohesive devices in order to identify the communicative purpose of the
whole text. Grellet (1991, p. 16) suggests the following types of exercises to practice the

use of these cohesive devices:
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2.4.2

Recognizing the function of the connectors and finding equivalents.
Completing texts with the missing link-words.
Transforming a series of statements and propositions into a coherent text by

joining sentences and adding connectors.

Improving Reading Speed
Students who read too slowly would easily get discouraged. As Nuttall says

secondary school pupils in countries where English is a second language may read 120

— 150 before training. One of the most common ways of increasing reading speed is to

give students passages to read and ask them to measure the time themselves. However,

reading should also be followed by comprehension questions or activities since reading

speed should not be developed at the expense of comprehension. Nuttall (1982, p. 35)

In other words, reading speed is worthless unless the reader has understood what he/she

has read so comprehension must also be measured. That is, the speed should not be

emphasized so much that comprehension is forgotten.

As reading comprehension should be kept in mind, also there are some so called

“faulty reading habits” (Nuttall, p. 37) which ought not to be overlooked:

Subvocalizing — forming the sounds of the words they are reading and even
murmuring them aloud. Reading aloud is much slower than silent reading
because the reader’s eyes move faster that the tongue and subvocalization takes
almost as long as reading aloud.

Finger-pointing — it can slow down the reading process if the finger points word
by word.

Regressions — the eyes moving back to previous words instead of moving

steadily forward.

There are some approaches to improve reading speed. There is a number of

teaching aids which can be used to improve the reading speed:

Cardboard mask — the student himself moves it down the page as he reads. The
eye can be concentrated equally well, and the eye movement from the end of one
line to the beginning of the text is not interrupted. Moreover, using this card

prevents the reader from eye regressions.
18



2.4.3

Data-projector and IWB - keep students’ attention and increases their
motivation. A teacher has a total control of the length of the exposure and it also
enables him/her to control the sequence in which the students read. Not only are
these advanced technical tools versatile in teaching in general but also they can

help the students with the faulty reading habits.

From Skimming to Scanning

This chapter introduces a set of techniques necessary for efficient reading,

influenced by reader’s purpose for reading. Grellet distinguishes the following

techniques:

Predicting, Previewing, Anticipation, Skimming and Scanning. Grellet (1991, p. 17-19)

Predicting — It is one of the reading skills where the reader predicts or guesses
what is going to come next in the text on the basis of grammatical, logical and
cultural clues and also his/her own experience and familiarity with the subject.
This skill can be practiced by giving the students’ unfinished texts and their task
Is to foresee what will come next.

Previewing — it is a specific reading technique involving using the table of
context, the appendix, the preface, the chapter and paragraphs headings so the
reader can find where the particular information is likely to be.

Anticipation — It is not a skill as such but it concerns students’ motivation. As
has already been said, motivation is of great importance when reading. Not only
because most of what we usually read is what we want to read, but also because
when the student is motivated, it means that he/she starts reading the text
prepared to find a number of things in it, expecting to find answers to a number
of questions and specific information or ideas he/she is interested in. The
teachers should therefore be encouraged to let students choose the topic they
wish to read about. It may be difficult when dealing with a larger group of
students to agree on commonly preferred topic, however, it is worth the effort as
will be seen later in practical part where the author of this paper attempted to
prove that if the students are given the opportunity to choose what they will read

about, their motivation arises as well as the efficiency of the course.
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Skimming — is a term used for going through the text quickly in order to get the
gist of it to know how it is organized, or to get an idea of the tone or the
intention of the writer. Skimming is thorough activity which requires an overall
view of the text and implies a definite reading competence. Skimming is closely
related to scanning and by some authors, scanning together with surveying (will
be dealt with later) are considered to be forms of skimming.

Scanning — is a term used when the readers try to locate specific information
and often they do not follow the linearity of the passage. In other words, the
readers let their eyes wonder over the text and skipping the whole chunks of text
until they find what they are looking for. Scanning is more limited since it only

means retrieving what information is relevant to the reader’s purpose.

As mentioned previously, Wallace distinguishes scanning as well as surveying as parts

of skimming (1991, p. 37). His division is displayed in the scheme below:

MNormal reading
Reading < Surveying (to get overall impression)

Skimming <
Scanning (for particular information)

(Wallace, 1991, p. 37)

Surveying — according to Wallace surveying is seen as another reading
technique, where the student reads the first paragraph of the chapter to get the
idea of what the author intends to write about or the last paragraph of chapter
where the author may summarize what he/she has been saying in the chapter.
(1991, p. 25)

While the reading process contains a certain set of activities dealt with above, Grellet

and Wallace recognize them as Reading Techniques and divide them specificly, Harmer

looks at these reading activities as receptive skills and divides them in a slightly

different and more general way where these receptive skills are common for reading as

well as listening.
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Harmer distinguishes the following six skills:

e Predictive skills — where reader has to predict what he/she is going to read. The
process of understanding the text, is the process of seeing how the conteng of
text matches up these predictions.

e Extracting specific information — readers very often read something because
they want to extract specific bits of information — to find out a fact or two. When
applied to reading it is often called scanning.

e Getting the general picture — readers often read because they want to get the
general picture. They want to have an idea of the main points of the text — an
overview — without being too concerned with the details. When applied to
reading this skill is often called skimming.

e Extracting detailed information — A reader often has to be able to access texts
for detailed information. In our need to teach purposeful reading with an
emphasis on skimming and scanniing we should not forget the importance of
detailed reading.

e Recognising function and discourse patterns — Navite speakers of English
know that a phrase “for example” is followed by an example or “in other words”
means that something will be explained in a different way. Recognising such
discourse markers is an important part of understanding how a text is
constructed.

e Deducing meaning from context — It is an ability to deduce the meanings of
unfamiliar words from the context in which they appear.

Harmer (1995, p. 183-184)

These skills mentioned above are subsconscious for an experienced reader,
however reading in foreign language may create barriers for the learner and thus it
makes these skills more difficult to use. The teachers should try to re-activate the skills
which learners have in their own language and should also try to make students feel less

afraid and more comfortable.
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2.5 Basic Methodological Model of Teaching Reading

Lesson

When the practical part of this paper was being made, the author followed the
Methodogical Model suggested by Harmer (1995, p. 189).

The Model has five basic stages:

1. Stage: Lead-in:

In the first stage the teacher and the student prepare themselves for the
task in order to familiarize with the topic of the reading material. The reason for
doing that is to create expectations and arouse the studets’ interest in the subject
matter of the text. Especially when the topic of the text is not immediately
appealing to the students, it is the teacher’s responsibility to make students
interested and to encourage them to cope with the text positively.

2. Steage: Teacher directs comprehension task:

This is the stage where the teacher explains and directs the students
purpose for reading. Here the teacher makes sure that the students know what
they are going to do, if they are going to answer question, fill in a chart or re-tell
what they read.

3. Stage: Students read for the task:

Here the students read the text and perform the task the teacher set.

4. Stage: Teacher directs feedback:

After performing the task, the teacher will help students to evaluate their
accomplishments. Sometimes the students can check their answers with each
other first. That is the students decide which is the correct answer first and then
the teacher provides feedback.

5. Stage: Teacher directs text related tasks:

Here the teacher organizes some kind of follow-up task related to the
text. That is, for example, if the students have answered question about the
letter, the text-related task might be to answer that letter.

Harmer (1995, p. 190) suggests not to follow the model precisely and offers
several options how the model could be varied.
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In Harmer’s model the students perform “one skill operation” on the text and
then move to a next stage — Text-related task. (Harmer, p.189).
However, Harmer offers two particular alternatives where the teacher asks the students
to re-examine the text for “type 2 skill work™”. (Harmer, p. 190) This means that the
students accomplish the stage 4 — Teacher directs feedback and then they can return to
the stage 2 — Teacher directs comprehension task and then the model is followed to the

stage 5 — Teacher directs text-related task.

The following diagram show this procedures in more understandable way:

T directs
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(Harmer, p. 190)
2.6 Conclusion of Theoretical Part

The Theoretical Part of this Thesis is an assemblage of findings dealing with
strategies concerning teaching reading, selecting suitable texts for the students, the issue
of authentic and non-authentic texts and reading techniques which, as the aim of a
reading lesson, need to be taught in order to transform the students into competent
readers.

On the basis of these collected information the Practical Part of this Thesis was
created in order to put the theory into practice. In other words, in the Practical Part were
created six reading lessons, taught in two classes — one class of Business Academy and
one class of Technical School, using authentic and non-authentic texts to observe the

validity of the information concerned in the Theoretical Part of this Thesis.
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3 PRACTICAL PART

3.1 Addressing the research aim

The Theoretical Part of this thesis was dealing with the problematic of a reading
procedure, reading techniques, purpose for reading and difference between authentic
and non-authentic texts. On the basis of theoretical background, three lesson plans are
composed to approve the findings acquired from the theoretical part. There is an aim to
summarize suggestions and recommendations for teachers who wish to improve their
process of teaching reading. Furthermore, the aims of Practical Part of this paper are to

evaluate and observe:

e |If students’ attitudes concerning reading texts increase when the texts meet
students’ areas of interest in the process of learning reading.

e If authentic texts used in the reading lesson provide the students with higher
motivation to work with than artificial texts used in school textbooks.

e If the students’ level of motivation lowers when the selected authentic texts miss

students’ areas of interest completely.

The first section of the practical part of this bachelor paper is focused on
mapping the targeted group of students’ areas of interest and preferences which are
important to be implemented into the process of creating the lesson plans. The reason is
that if the theme of the text touches the area of student’s interest, the learning process is
enjoyable for the students, therefore we believe more efficient. The mapping of the
students’ areas of interest is conducted by the questionnaire (see appendix 1).

In the second section, three lesson plans are created; two lesson plans use
authentic texts which were selected on the bases of the findings from the first section
(based on the data gained from the Questionnaire — Appendix 1), the last lesson plan
was prepared using texts from Headway Intermediate textbook (2000, p 70-71).

The third section contains the questionnaire for the students which were given to
them after each lesson. The questionnaire will be discussed in detail later.
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3.2 Research background

The research was conducted in the high school in a class of Business Academy
and a class of Technical School, during the period of 29" September till 12 October
2010. Two groups of intermediate level English students were selected from the third
year students. The selected classes were: one group of 24 students from the class 0A3 —
Business Academy and one group of 17 students from the class S3 — Technical school.
During the research period each group was taught three lessons, three lessons per week.

The reason | chose this school to perform my research is my good personal
experience as the former student. The school is very well equipped; there are three
Interactive Whiteboards - IWB, eight Data-projectors and very kind, willing and
professional teachers who kindly met my requirements and provided me with a lot of

space for my research.

3.3 Research methods

In the course of the research, for the practical part of this bachelor thesis,
methods as an experiment from which the whole research is built and the questionnaires
which served as the means of interpreting the experiment outcomes were used.

The survey questionnaire — (see appendix 1) was developed in order to learn
about the areas of interest of the targeted groups of students.

The experiment — is a practical application of findings of the theoretical part of
this bachelor thesis and also serves as a tool for comparison the results of the lessons
using authentic and non-authentic texts.

The questionnaire 2 — (see appendix 3) was created in order to extract the results
from the experiment. The students received the questionnaire after each lesson to

express their opinions and also to show their achievements.

3.4 Survey Questionnaire

Before the experiments started the questionnaires (see appendix 1) about the
students’ leisure time activities and areas of interest in literature were distributed to the
targeted groups of students. The targeted groups of students received the questionnaires

three weeks before the experiment started which provided me sufficient time to prepare
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the reading lessons. The total number of distributed questionnaires was 41 pieces. The
students were given 10 minutes to complete the questionnaires. The teachers kindly let
me use 15 minutes of their lessons.
3.4.1 Survey Questionnaire conclusion

After my introduction | provided the students with the questionnaires and
explained them the purpose of this task and my future plan concerning my teaching
reading research.
Students cooperated with enthusiasm and the overall atmosphere in the classes was

pleasant, which was a great start of my teaching reading research.

The outcomes of the Survey questionnaire in the Business Academy class are
presented below:

(One group of 24 students).
Question number one asks the students how they spend their free time.

60% spend most of their free time outdoor with friends or spending time on PC.
28% spend most of their free time attending any kind of aerobic courses.

12% spend most of their free time music, horse riding and dancing.

Question number two asks the student what hobbies they have.

44% answered that they practice any kind of sport activities like visiting fitness, riding
bike, volleyball, etc.

16% claimed clothes designing or crafting their own clothes.

8% like to read, one of them poetry.

32% like traveling abroad, practicing foreign languages.

Question number three concerns the kind of literature the students might enjoy.

68% stated girls- novels, romances, fantasy and some of them mistakenly answered
magazines.
32% short stories, comic books, news reports.

Question number four asks about the topic the students would like to read about.

56% would like to read about diets and healthy life style.
28% would want to read about celebrities, music bands, etc
16% would appreciate to read about raising pets.

Question number five investigates what source for reading do they prefer.
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88% prefer to search item for reading on the internet.
12% admit to visit libraries or bookshop.

The results of Technical school student are presented below:
(One group of 17 students).
Question number one asks the students how they spend their free time.

47% of the students answered that they like the most playing PC-games.
12% are interested in motorbikes.

23% spend most of their free time playing football and training.

12% plays hockey.

6% tend to practice martial arts.

Question number two asks the student what hobbies they have.

53% claimed the affection to working with PC — internet, programming or playing
games.

35% like to practice sport — hockey, football, floorball, etc.

12% enjoy working with engines, fixing cars or motorbikes.

Question number three concerns the kind of literature the students might enjoy.

47% admit they might enjoy reading sci-fi.

35% would enjoy reading fantasy.

12% are interested in reading thrillers.

6% read from time to time short stories or novels.

Question number four asks about the topic the students would like to read about.

58% would be interested in reading about robots, spaceships, wars and fitness.
29% might enjoy reading about dragons, magic, heroes.
13% would like to read about famous people and sportsmen.

Question number five investigates what source for reading do they prefer.

88% know the only source, the internet.
6% like to read books given as presents from relatives.

6% really enjoy visiting comic books shops.
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3.5 Lesson Plan

The next step of my research was to create two lesson plans using authentic texts
and one lesson plan using text from Headway Intermediate. The reason for creating two
lesson plans using authentic texts is to demonstrate the importance of taking regards to
the targeted students’ areas of interest where one group — S3 consists only of males and
the other group — OA3 consists of one male and 23 females. The authentic texts were
selected with the consideration of the results (see 3.4.1.) of the questionnaire given
beforehand.

For each class was selected specific authentic text which was used for teaching
reading and then the texts were swapped between the classes to show that if the range of
students’ interest was not reached the effectiveness degraded.

It is obvious that teaching of only six lessons cannot be considered as sufficient
source of information verifying the possible theories for hundred percent and more
comprehensive research would be needed to be done, nevertheless the outcomes from
the six lessons taught in the two classes OA3 and S3 did bring some processable
material which could be used to support the findings expressed in the theoretical part of
my bachelor paper.

The aim of the research was to find out whether the authentic texts, adjusted to
the students’ areas of interest, where the students will be motivated through their own
personal interest in the subject, are more effective in teaching reading lessons.

Before the reading lessons started the both classes of targeted students were
given questionnaires searching the students’ areas of interest through a couple of
questions concerning their hobbies, mostly practiced activities and wishes concerning
reading topics and sources the students use for reading.

On the basis of the findings from these questionnaires (see appendix 1) two
lessons using authentic texts (see appendix 7 and 8) and selected relevant exercises (see
appendix 10 and 11) were created. Thereafter one type of a lesson using the text from
Headway Intermediate textbook (see appendix 9) and with relevant exercises (see
appendix 12) was created for both the OA3 and S3 classes. After teaching all four
lessons in those classes the lessons with authentic texts were swapped in order to find

out if there will be any changes in the students’ interest and attitude in the lessons.

28



3.5.1 Lesson plan one with authentic text for OA3 class (see appendix 7)

Before this Lesson plan one was created, the “pre-lesson questionnaires” were
distributed among the students from OA3. On the basis of these questionnaires was
selected text with a topic about health lifestyle, which was the major area of interest of
the targeted students.

“How Kristin Davis Stays Fit and Slim” is an authentic text talking about
Hollywood actress from the movie Sex and the City 2 — her methods how to keep slim
and healthy figure.

At the beginning of the lesson | briefly introduced myself and told the students
what we are going to do. Then we started with a short warm up (see appendix 10) —
talking about “what helps people to keep fit and slim. And what of those things the
students do. | have chosen a few pictures, which | displayed on the screen with Data-
projector.

Answers of the students: Fitness, Pilates, Zumba, swimming, cycling, yoga,
workout in the gym.

Students answered that they do not exercise much but some of them do the Zumba and
Pilates. The majority of the class claimed that they do not have time to visit gym but
they exercise at home or they are on diets.

Then the reading part came and the authentic text “How Kristin Davis Stays Fit
and Slim”. The reading took approximately 15 minutes and after that the students

started to do the exercise one (see in Appendix 10), which contained questions as:

e What character does Kristin Davis play?
e In what city is the Tracy Anderson’s gym?
e What is Kristin’s favorite workout technique?

e How often change the trainers the workouts?

The students spent some time searching for the answers. After that | was
choosing them and they were telling the answers to the rest of the class.

The exercise two (see appendix 10) was about vocabulary from the text.
Students were supposed to guess the meaning of the given words and match them
together (see appendix 11). The words I displayed on the Data-projector screen were the

following: cardio, bulk up, treadmill, curves, hiking and jumping jack.
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The aim of this exercise was to use the context from given authentic text to help
the students to guess the meaning of the words listed above.

In the end of the lesson I distributed the questionnaires (see appendix 3) to the
students. We discussed some of the questions which were difficult to understand and
they started to complete them but the majority of the class had to take it home because
of the limited time of the lesson and they brought them to me in the next lesson.

3.5.2 Lesson plan two with authentic text for S3 class (see appendix 8)

According to the pre-given questionnaire (see appendix 1) a text about pc-games
was chosen which concerns a game called “Medal of Honor” — first person shooting
game with the topic of a fictional modern war between US Special Forces and Taliban
terrorists. The game is loosely based on real conflict but the setting is put to a fictional
country but quite similar to Afghanistan. The reason for choosing this particular game
was because of its popularity and very well known series of shooting games which
undoubtedly every at least average pc-game player could know. So | was quite sure that
this text will be at least a little familiar to the targeted students.

At the beginning of the lesson | prepared quite a special warm up activity — a

trailer movie for this game, played from www.youbute.com (see appendix 11). The

reason for this was to awake an excitement in the students in order to motivate them as

the best it could for this lesson, which, according to my opinion, had quite a success.
After the warm up the students were given the texts — a review of this game (see

appendix 8) found in one of the English internet pc-magazines (see appendix 11).

When the students finished the reading, the exercise one (see appendix 11) they

undertaken was to summarize the text according to the given questions:

e \What was the text about?

e What is the text saying about the game?

Then another set of exercises came. The exercise two, part one (see appendix 11) asked

the students to find nouns with similar meaning to the nouns in the list:

e Fight — battle

e goal/task/quest — mission

30


http://www.youbute.com/

Part two asked them to create opposite adjectives to the adjectives they must also find in
the text. In appendix 13 is a list of suggested adjectives found in the text. If there were
any adjectives, the students were supposed to find, missing | told them these adjectives
and asked them to create an opposite.

Exercise 3 — “What does the word “wondering” mean?” (see appendix 11) Students had
a list of options and were supposed to choose the right meaning according the context in
the authentic text.

In the end of the lesson the students were given the questionnaires (see appendix 3). We
discussed some of the questions and the students took the questionnaires in order to
complete them.

3.5.3 Lesson plan three with Headway Intermediate text for OA3 class

(see appendix 9)

For this lesson plan an article from Headway Intermediate textbook was
selected, containing two short texts about “Susie’s problem page” — an internet doctor
who gives advices to people who seek for solution or help.

In the beginning of the lesson we started with short warm up (see appendix 12)
exercise which contained questions, displayed on the Interactive White Board, for
discussion, where students put arguments whether to discuss their problems with a
stranger through telephone or through emails.

e With what problems can you go to see the doctor?
e If you had some problem, would you call the helpline or write to an

internet doctor for advice?

After the warm up exercise the students were given two texts (see appendix 9).
First task was to read the text one and complete the exercise one (see appendix 12) — to
answer the questions on the Interactive White Board which are following:

e What problem does Lucy have?
e What is the answer of the doctor Susie?
e What do you think about the answer — could it help, what would you

suggest?
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After a while the students started to answer those questions, the last one evoked
a little discussion where the students were reasoning among themselves for they
opinions. | had to stop it due to the lack of time and we continued to read the second
text. Then the students were asked to complete the exercise 2 (see appendix 12) which
was to match the given statements to the right persons from both the texts — displayed
on the Interactive White Board.

e She can’t have many friends.
e They can't have much money.
e She must be in love with a film star.

e She can't be very old.

When the students finished the exercise they were given the questionnaires (see
appendix 3), since they already knew the questionnaire from the lesson before it was not
necessary to go through the questions again so they started to complete them
immediately.

3.5.4 Lesson plan three with Headway Intermediate text for S3 class

(see appendix 9)

For this lesson plan an article from Headway Intermediate textbook was
selected, containing two short texts about “Susie’s problem page” — an internet doctor
who gives advices to people who seek for solution or help (see appendix 9).

In the beginning of the lesson we started with short warm up exercise (see
appendix 12) which contained questions, displayed on the Interactive White Board, for
discussion, where students put arguments whether to discuss their problems with a

stranger through telephone or through emails.

e With what problems can you go to see the doctor?
e If you had some problem, would you call the helpline or write to an

internet doctor for advice?

After the warm up exercise the students were given two texts. First task was to
read the text one and complete the exercise one (see appendix 12) — to answer the

questions on the Interactive White Board which are following:

32



e What problem has Lucy?
e What is the answer of the doctor Susie?
e What do you think about the answer — could it help, what would you

suggest?

After a while the students started to answer those questions. We continued to
read the second text. Then the students were asked to complete the exercise two (see
appendix 12) which was to match the given statements to the right persons from both
the texts.

e She can’t have many friends.
e They can't have much money.
e She must be in love with a film star.

e She can't be very old.

When the students finished the exercise they were given the questionnaires (see
appendix 3) to complete them.
3.5.5 Lesson plan two with authentic text for S3 class taught in OA3 class

(see appendix 8)

In this part of my research the lesson created especially for S3 class was given in
the OA3 class in order to prove that the students’ areas of interest should be taken in
consideration otherwise the motivation and enthusiasm will rapidly fall. In this case the
majority of girls (and one boy) is not almost absolutely interested in pc-games and they
do not know much about this topic which led to a slight confusion and a lack of interest
during the lesson. | followed the exact steps of the original lesson plan for S3 class.

At the beginning of the lesson | played the trailer introducing the students the
topic of our upcoming lesson with the Data-projector. At first the students seemed quite
interested and watched the trailer attentively. One difference has been made although, |
asked the students about pc-games in general and if somebody knows this particular
game to be sure the students know what this lesson will be about. It brought a short
discussion where everyone (the boy including) declined to know this particular game.

After the warm up the students were given the texts — a review of this game (see

appendix 8) found in one of the English internet pc-magazines (see appendix 11).
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When the students finished the reading, first exercise (see appendix 11) they undertaken

was to summarize the text according to the given questions:

e \What was the text about?

e What is the text saying about the game?

Although the students answered the questions there were considerably less real talking
than in the S3 class, and less enthusiasm.
The second exercise, part one (see appendix 11) asked the students to find nouns with

similar meaning to the nouns in the list:

e Fight — battle

e goal/task/quest — mission

The students were visibly less successful in this exercise because they were not familiar
much with these words.

Part two asked them to create opposite adjectives to the adjectives they must also find in
the text. In appendix 13 is a list of suggested adjectives found in the text. If there were
any adjectives, the students were supposed to find, missing I told them these adjectives
and asked them to create an opposite.

Exercise 3 — “What does the word “wondering” mean?” (see appendix 11) Students had
a list of options and were supposed to choose the right meaning according the context in
the authentic text.

In the end of the lesson the students were given the questionnaires (see appendix 3) to
complete them.

3.5.6 Lesson plan one with authentic text for OA3 class taught in S3 class

(see appendix 7)

In this part of my research | gave the OA3 authentic text with related exercises
to the students of S3 class.

“How Kristin Davis Stays Fit and Slim” is an authentic text talking about
Hollywood actress from the movie Sex and the City 2 — her methods how to keep slim
and healthy figure.

At the beginning of the lesson I briefly told the students what we are going to do.

Then we started with a short warm up (see appendix 10) — talking about “what helps
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people to keep fit and slim. And what of those things the students do. | have chosen a
few pictures, which | displayed on the black board with Data-projector.

Answers of the students: Fitness, working out in gyms, cycling, running,
football, hockey, floorball, martial arts.
The majority of the students affirmed the passion for going out and practicing sport
activities.

Then the reading part came and the authentic text “How Kristin Davis Stays Fit
and Slim”. The reading took approximately 15 minutes and after that the students

started to do the exercise (see in Appendix 10), which contained questions as:

e What character does Kristin Davis play?
e In what city is the Tracy Anderson’s gym?
e What is Kristin’s favorite workout technique?

¢ How often change the trainers the workouts?

The students spent some time searching for the answers. After that I was
choosing them and they were telling the answers to the rest of the class.

Last exercise was about vocabulary from the text. Students were supposed to
guess the meaning of the given words and match them together (see appendix 10). The
words | displayed on the black board with Data-projector were following: cardio, bulk
up, treadmill, curves, hiking and jumping jack.

The aim of this exercise was to use the context from given authentic text to help
the students to guess the meaning of the words listed above.

In the end of the lesson I distributed the questionnaires (see appendix 3) to the

students to complete the questionnaires.

3.6 Reading lessons conclusion:

Conclusion of the lesson OA3 — Lesson Plan One:

The students showed quite enthusiasm for the lesson in general and for the topic
of the authentic text. It was recognizable that the students are interested in the topic and
there occurred a few attempts for discussion about the topic of the text but they had to
be stopped after a while due to limited time of the lesson. The students in the class OA3
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made very attentive audience where the work as a teacher was very pleasant. In spite of
having slight difficulties with some exercises the atmosphere in the class was friendly
and in the spirit of high cooperation. The fact that the Data-projector was used was also
very helpful as the mean of motivation.

Conclusion of the lesson S3 — Lesson Plan Two:

This lesson was very enjoyable because of the topic which was collectively
appreciated. The students were very interested in the topic concerning the game Medal
of Honor which appeared to be favored by the majority of the class. The trailer of the
game caused a lot of enthusiasm and the morale and appreciation were at very high
level. In spite of the fact that the students from S3 class are a little harder to catch their
attention they cooperated quite well.

Conclusion of the lesson OA3 - Lesson Plan Three:

The lesson took place in quite average mode where the majority of the students
were cooperating very well. They had not many difficulties with the text or the
exercises. In this lesson a few attempts for discussion about the topic of the lesson
appeared but they had to be stopped after a while due to limited time. The lesson was in
quite usual progress without bigger difficulties. The students from OA3 are very
disciplined and cooperative.

Conclusion of the lesson S3 — Lesson Plan three:

In this lesson the students were a little more restless and drew less attention than
in the previous lesson, where the Lesson Plan Two was used, but the overall progress of
the lesson was good. | suppose that it was caused by their more communicative nature,
so their attention had to be drawn more frequently.

Conclusion of the lesson OA3 — Lesson Plan Two:

This lesson, where the lesson plans were swapped, was noticeably less effective
due to the topic originally chosen for the student from S3 class. The students did not
understand the topic much and their enthusiasm was at low level, however, the trailer
took a lot of attention. It was obvious that the students’ area of interest does not include
the topic concerning computer games. In spite having slight difficulties to “connect” the
students with the topic of the authentic text the students were trying hard to cooperate
and to finish the given tasks.
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Conclusion of the lesson S3 — Lesson Plan One:

The beginning of the lesson, conducted in the class S3 with the lesson plan
originally created for the class OA3, was quite difficult because the students were not
interested in the topic of the text almost at all. However, some area of interest was found
actually — outdoor activities and working out. A majority of boys in the class was keen
on visiting the gyms, cycling, hiking, etc. Eventually, a common topic was found and

the level of cooperation increased.

3.7. Questionnaire analysis

The outcomes of the answers given by the students in the questionnaires were
transferred into percents in order to create a transparent set of results which can be
found as appendix 13 — 18.

1. Analysis of the questionnaire after the lesson accomplished in the class of
OA3 thought according to the lesson plan one using the authentic text (see
appendix 13).

2. Analysis of the questionnaire after the lesson accomplished in the class of
OA3 thought according to the lesson plan three using the text from Headway
Intermediate textbook (see appendix 14).

3. Analysis of the questionnaire after the lesson accomplished in the class of S3
thought according to the lesson plan two using the authentic text (see appendix
15).

4. Analysis of the questionnaire after the lesson accomplished in the class of S3
thought according to the lesson plan three using the text from Headway
Intermediate textbook (see appendix 16).

5. Analysis of the questionnaire after the lesson accomplished in the class of OA3
thought according to the lesson plan two using the authentic text (see appendix
17).

6. Analysis of the questionnaire after the lesson accomplished in the class of S3
thought according to the lesson plan one using the authentic text (see appendix
18).
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3.8 Conclusion of Practical Part

The Practical Part of this thesis was composed of a research concerning
questionnaires and experiment aimed on Intermediate Level English students, where six
reading lessons were accomplished in two classes — OA3 - Business Academy and S3 -
Technical school, which aim was to evaluate and observe the students attitudes and
achievements concerning the reading lesson and contribution of authentic texts, and a
research regarding the attitudes of secondary English language teachers towards
teaching reading, realized by questionnaires.

The outcomes gathered from the questionnaires, given in the end of each reading
lesson (see appendix 3), showed that the contribution of the appropriate authentic texts,
selected on the basis of the information from survey questionnaires (see appendix 1)
which goal was to determine the possible students’ preferences of the reading topic,
given to the students beforehand, was noticeable in the sense of the students’ motivation
to work with the text and the text-related tasks. In other words, when the topic of the
text was concerned in the students’ area of interest their effort to cope with the text and
the task met with more enthusiasm.

It is understandable that a case like this could be quite extreme for a teacher. It
may not be possible to do such a precise selection of a text according to the students’
areas of interest for every reading lesson because it is very demanding but it served well
for the intension of this research to show the difference between the authentic and non-
authentic texts where the real purpose for reading a specific text is a very powerful tool
of motivation.

The second part of the Practical Part of this thesis dealing with perception of the
teachers towards the reading as one of the main four English language skills — Speaking,
Listening, Writing and Reading, showed that the majority of the asked teachers consider
reading as equally important but admitted giving it less space for teaching reading itself

and more commonly, to use reading as a tool for teaching English language.
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4  CONCLUSION

In the modern time, where the almost all nations are connected together across
the globe, English has become a versatile mean of communication. It influences our
lives more than ever in many ways. Thanks to nowadays technologies and progress, the
whole world is opened, more people travels to foreign countries for vacation or due to
their jobs, a lot of people communicate through internet with foreigners and all these
people has one thing in common, they mostly use English as the mean of
communication. But English is not just a significant part of life of people who are in
touch with the outer world but English affects almost everything inside of our country.
The advertisements, names for job positions (it is very fashionable in these days), names
of various products, and so on, all these things are strongly influenced by English to the
extent that it has become a noticeable part of our vocabulary. The ability to use English
to communicate is no longer an advantage; it is a standard requirement in these days.

It is important for English students not only to learn to speak in English — which
is probably the most focused language skill from the others, but to be an efficient reader
as well, because through reading books, magazines, newspapers, manuals etc., people
learn what they need to know, even the language itself is learnt through reading various
materials like books or magazines, to get acquainted with phrases, vocabulary, culture
background or native expressions. But not only for education is the purpose of reading,
a book from Charles Dickens, for example, could serve as great entertainment in a
man’s free time, but it is not an easy reading which could discourage a lot of people
who try to read it in English. In order to do that the foreign language reader has to be
efficient enough to succeed in the job. The Theoretical Part of this Bachelor Thesis is a
sort of collection of the basic aspects which should be taken into consideration while
learning or teaching English language reading in order to become efficient English
language readers.

The aims of the Practical Part of this Thesis were to observe and evaluate the
students’ attitudes and achievements in the process of learning English language
reading, the contribution of authentic texts used in the reading lesson and the attitudes

of secondary English language teachers towards teaching reading during their lessons.
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The Experiment, where six reading lessons were taught, showed that the students
can achieve better results if they are properly motivated. To do so, the authentic texts,
carefully selected according to the students’ areas of interest, were used during these
lessons and as well as the artificial text, selected rather randomly from the students’
textbook and in the end of the Experiment the authentic specific texts were swapped
between the classes to observe any changes in the students’ attitudes and achievements
in the lesson.

The results displayed through the questionnaires and through the observations in
the class, in the role of a teacher, proved that the authentic text, selected precisely
according to the students’ areas of interest, have quite strong motivational effect and
thus they helped the students to achieve better results in the class. While in the lessons
where the artificial text from the students’ textbook were used the students’ attitude
toward cooperating with the text and the text-related task was rather a little lower
because the text was “missing” the students’ areas of interest. In the two lessons where
the authentic texts were swapped quite significant decline of the students’ attitude were
noticed because the area of students’ interest were completely missed. Although the
students were obliged to complete the text-related tasks their enthusiasm for the text and
the tasks were noticeable lower.

From these findings could be demonstrable that the contribution of authentic
texts is evident but in some cases two-edged and, as a tool of motivation, related to the
students’ attitudes in the reading lessons.

Then, the research in the form of questionnaires and the teaching reading
experiment trying to answer the question of authentic texts as a tool of motivation
which can improve the students’ attitude and achievement in the reading lesson and the
attitude of the teachers towards teaching reading met with successful conclusion and

provided usable findings concerning the process of teaching reading.
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5 RESUME

Tato bakalafska prace se zabyva tématem Vyucovani Cteni textl pro studenty anglictiny
urovné intermediate. Je rozdélena na dvé ¢asti, teoretickou a praktickou. Teoreticka ¢ast
se zabyva problematikou rozvoje dovednosti Cteni s porozuménim, technikami Cteni,
typy textil, rozdilem autentickych a neautentickych textl, kritérii pii vybéru texti a
zakladnim metodologickym modelem hodiny ¢teni. Prakticka ¢ast se zabyva vybérem a
pouzitim autentickych textl pti vyuce ¢teni v hodin€ anglického jazyka, jejich pfinosem
ve smyslu motivace Zdka v jeho pfistupu ke Cteni v cizim jazyce a tim 1 zvySeni
efektivity prace s textem a dosazeni lepSich vysledki. Pozdéjsi ¢ast vyzkumu se vénuje
tématu ptistupu ucitelt k vyucovani ¢teni v hodinach angliétiny.

Uvodem do teoretické &asti je kapitola Reading comprehension — ¢&teni
S porozuménim, kde vysvétluje tento pojem, coz je obséhly pojem zahrnujici celkovy
proces ¢teni od zbézného prolistovani textu az po dikladné hledani piesnych informaci,
o které ma Ctenar zajem.

Druha kapitola osvétluje problematiku autentickych a neautentickych textd,
jejich piinos do vyuky anglického jazyka, nedostatky a divody pro¢ a kdy, ktery
zZ téchto druhti textl pouZzit. Je zde uveden piiklad neautentického textu, vytvorené¢ho za
ucelem ukazat urcity gramaticky jev, ktery uvadi Harmer ve své knize The Practice of
English Lanugage Teaching. Tento typ textu dobfe slouzi Kk vykladu onoho
gramatického jevu, ale je nevhodny k pouziti v hodiné¢ vyuky Ccteni, protoze je
nepfirozeny a nedava smysl, nenese ,,zpravu“ jako autenticky text, napsany za timto
ucelem. Tato kapitola se dale zabyva otdzkou pouziti autentickych textd a dalezitosti
jejich spravné volby, kdy tyto texty mohou motivovat k praci s nimi, nebo také mohou
odradit ¢tenate, naptiklad z diivodu jejich slozitosti. Jednim z vyhod autentickych texta
je schopnost vyvolat v ¢tenafi vnitini motivaci jednoduse tim, ze ma Ctenar sviyj vlastni
zajem tento text Cist — ziskat ,,zpravu®, kterou autenticky text obsahuje.

Nasledujici kapitola dale prohlubuje problematiku volby autentického textu
oproti uméle vytvofenému textu. Uvadi vyhody neautentického, uméle vytvoren¢ho
textu pro pouziti ¢teni jako néstroje k rozvoji anglického jazyka, ovSsem nedoporucuje

vyuziti tohoto druhu textu k rozvoji ¢teni jako takového. Dale tato kapitola pojednava o
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divodech, pro¢ ¢tenar vlastné Cte, tyto divody uvadi Grellet ve své knize Developing
Reading Skills, a tudiz vétsi vhodnost autentickych texta.

Dalsi kapitola se zabyva typy textti. Jaky ucel ma pro Ctenaie text, ktery chce
Cist, ovliviiuje druh textu, ktery si vybere. Je zde uveden seznam typu textd z knihy
Developing Reading Skills — Grellet. Tato kapitola nastifuje vyuziti ur¢itého druhu
techniky ¢teni, ktera je pro dany text vhodnéjsi, nez jina technika.

Nasledujici kapitola se vénuje postupu a kritériim pii vybéru vhodného textu pro
zéky. Uvadi aspekty, které je dulezité brat na védomi, aby se zajistil vybér relevantniho
materidlu a zaroven aby zaky zaujal a motivoval je k praci. Christine Nuttall ve své
knize Teaching Reading Skill in a Foreign Language uvadi tii aspekty, podle kterych se
je mozné vybrat relevantni text — Readability — jedna se o strukturalni a lexikalni
sloZitost textu, kterd by meéla odpovidat Grovni anglic¢tiny zaka, tak aby byli schopni
s danym textem pracovat. Nuttall ve své knize navrhuje pouziti cloze testd k ziskani
povédomi o jazykové urovni zakl a také aby se bralo na védomi mnozstvi neznamych
slov v textu. Dalsi aspekt pii vybéru vhodného textu je Suitability of Content —
vhodnost obsahu textu. Tento aspekt se tyka druhu obsahu, ktery by mél byt zajimavy
pro studenty a tim je motivoval k praci s textem. Nuttall navrhuje provedeni vyzkumu,
ktery ukaze zajmové oblasti Zakl a tim dovoli uliteli vybrat text s vhodnym namétem.
Déle tato kapitola pouziva ,navod“, soubor otazek, od této autorky (Nuttall) jak
postupovat pii vyberu takového textu. Poslednim bodem této kapitoly je tteti aspekt —
Exploitability — ,,vyuzitelnost™ textu. Jde o piistup k textu z hlediska jeho vyuzitelnosti
pro zaky tak, aby se rozvijel jejich ¢teci dovednosti.

Kapitola Reading Techniques obsahuje nékolik podkapitol, které zde budou
postupné popsany. Zde se budou rozebirat jednotlivé techniky cteni. Sensitizing —
»zvySovani citlivosti — vV tomto kontextu jde o zvySeni citlivosti vnimani textu pfi
zpracovavani slozitych ¢i dlouhych vétnych celki. Inference — dedukce — uziti
syntaktickych, logickych a kulturnich znak®i k pochopeni nezndmych &asti textu. Zaci
by se méli ucit odvodit si vyznam neznamych slov a casti textu za pomoci vyse
zminénych znakl. Pro rozvoj této techniky slouzi spousta riznych cviceni, které by
méli zéci trénovat za vedeni ucitele. DalSi technika ze souboru Sensitizing je
Understanding Relation within a Sentence — porozuméni vztahim ve vété. Tato

technika je diilezitd proto, aby se zak dokézal orientovat v dlouhych a slozitych vétach
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tim, Ze se bude ucit vnimat strukturu vét. Posledni technika v tomto souboru je Linking
Sentences and Ideas — spojovani vét a mySlenek, ve které jde o dovednost byt schopen
se orientovat v textu pomoci spojovacich nastroju v anglickém jazyce jako napiiklad:
anaforicka a kataforickd reference, srovnani ¢i spojky a tim byt schopen pracovat
s textem jako s celkem a ne jako se souborem na sob& nezavislych vét.

Dalsi kapitola se zabyva zlepSovanim rychlosti ¢teni. Pokud je student piili§ pomaly ve
Cteni textd v anglickém jazyce, mize timto faktem byt velmi snadno odrazen v této
¢innosti nadale pokracovat. Nuttall doporucuje zlepSovat rychlost cteni spolecné
s dal$imi technikami Cteni, protoze rychlost Cteni je stejné dulezity prvek pfi praci
s anglickym textem. Tato autorka doporucuje méfeni Casu pii Cteni jednotlivych
odstavct, ¢i riaznych ucelenych ¢asti textd, ovSem zdlraziluje, Ze rychlost nesmi byt na
ukor porozumeéni, tudiz by tuto aktivitu mélo nasledovat n¢kolik otazek, ktery by mély
za ukol zjistit miru zékova porozuméni textu. Dale je v této kapitole uveden seznam
»zlozvyku®, které by nemély byt ptehlizeny a také nékolik ucebnich pomtcek pro
zlepseni rychlosti ¢teni.

Dalsi podkapitolou Technik ¢teni je kapitola From Skimming to Scanning. Zde
Grellett rozliSuje ne€kolik technik, které by mél efektivni ¢tenai ovladat — Predicting,
Previewing, Anticipation, Skimming a Scanning. Predicting — piedpovidani, hadani co
bude nasledovat. Na zaklad¢ této techniky by mél ¢tenat byt schopen predpovidat, do
jisté miry, co bude nasledovat dale, za vyuziti gramatickych, logickych a kulturnich
jevi a také pomoci svych zkuSenosti a znalosti daného tématu. Previewing — je
specificka technika Cteni, kdy ¢tenaf pouZziva obsah, dodatky, pfedmluvu atd., za ucelem
odhadnuti, kde zhruba hledat informaci v textu, kterou ¢tenat chce najit. Anticipation —
ucast, zde se ani tolik nejednd o techniku, jako spiSe o motivaci ¢tenare. Zde nejde jen o
to, Ze ¢teme, co chceme Cist, ale Ze motivovany zak pracuje s danym textem s néjakym
ocekavanim — ziskat odpovéd’ na néjakou otazku, poucit se o tématu, ¢i myslence, ktera
ho zajima, atd. Skimming — jedna se o techniku, kdy ctenat zb&zné projizdi text za
ucelem ziskat predstavu o autorovych zamérech, raz textu ¢i obecnou ptredstavu o ¢em
dany text je. Scanning — je technika, kdy ¢tenaf necte text, tak jak je napsany, ale
,preléta® casti textu za tcelem najit konkrétni informaci. V dalsi ¢asti této kapitoly jsou
tyto techniky rozebirany z lehce odlisSnych pohledd rGznych autorti. Je zde zminén

pohled Harmera, ktery tyto techniky déli spiSe na dovednosti a €leni je do Sesti bodl a
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pohled Wallace, ktery povazuje Scanning za ¢ast Skimmingu spolu s technikou
Surveying, coz je piecteni prvniho a posledniho odstavce jedné kapitoly, aby ctenar
Vv rychlosti ziskal piehled o ¢em dana kapitola je.

Teoretickou cast této bakalaiské prace uzavira kapitola Zakladni metodologicky
model hodiny cteni, na jejimz zaklad¢ byl v praktické ¢asti postaven Experiment
V podobé Sesti vyuCovacich hodin ¢teni. Tento zakladni model uvadi Harmer ve své
knize The Practice of English Language Teaching a ma pét zakladnich fazi, které jsou
rozebrany a na konci znazornény v piehledné tabulce, pouzité z té€ samé knihy. Prvni
faze je o uvedeni tématu zaktm, kde ucitel zaky pfipravuje na praci s textem s nim
souvisejicimi ukoly a slouzi k motivovani zakl k pozitivnimu pfistupu k danym
ukolim. Druhd faze — ucitel instruuje zaky, vysvétluje a predstavuje tkoly tak, aby Zaci
dobte vedéli, co maji délat a také pro¢ to maji délat. Ve treti fazi studenti pracuji
s textem a plni tkoly, které jim ptichystal ucitel. Ve ¢tvrté fazi ucitel pomaha zakim
evaluovat jejich dosazené vykony. Pata faze obsahuje tkoly, které nasleduji a n¢jak se
tykaji daného textu.

Prakticka cast této bakalaiské prace je uvedena kapitolou, kterd nastifiuje cile
vyzkumu, coz je sledovani a zhodnoceni postoje, pfistupu a dosaZzeni vysledkl zakl pti
praci s texty v anglickém jazyce pfi hodinach vyuky ¢teni, piinos autentickych textt
pouzitych v hodinach c¢teni a také pfistupu uciteld k vyuce cteni jako takového
Vv hodinéch anglického jazyka. Dale kapitola popisuje priibéh vyzkumu po jednotlivych
¢astech, kdy prvni ¢ast zahrnuje zmapovani studentl — jejich zdjmové oblasti, coz slouzi
jako podklad pro vytvofeni tfech plant pro vyuku cteni rozclenénych do Sesti
vyu€ovacich hodin. Ve druhé ¢asti vyzkumu byly vytvotfeny tii vyucovaci plany na
zakladé poznatkil z teoretické Casti této bakalatské prace, kde dva plany pouZzivaji
autentické texty a jeden pouziva neautenticky text z ucebnice Headway Intermediate.
Tteti Cast se vénuje dotazniklim rozdanym zadktim po kazdé hoding, které maji za kol
extrahovat poznatky z pozorovani v hoding do zpracovatelnych tdaji. Ctvrta a posledni
¢ast vyzkumu obsahuje dotazniky pro ucitele, ze kterych se snazi ziskat poznatky o
pfistupu ucitelt ohledné vyuky ¢teni v hodinach anglického jazyka.

Nasledujici kapitola popisuje pozadi vyzkumu, zejména Skolu, ve které se
vyzkumny experiment odehraval. Vyjmenovava divody, pro¢ byla zvolena prave tato

Skola a poskytuje informace o tfidach, ve kterych byl vyzkum provadén. Jednalo se o
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dvé tfidy, S3 — byla tfida vybrana z primyslové skoly a byla zastoupena pouze chlapci.
Druha tfida byla — OA3 byla vybrana z Obchodni akademie, kde byla zastoupena
pievazné divkami a jednim chlapcem, coz navic umoznilo dalsi nahled na postoj zakua
K vyucovani.

Po této kapitole nésleduje popis metod vyzkumu, které byly ureny pro jeho
realizaci, coz jsou experiment v podobé vyucovani v hodiné a tfi druhy dotaznikd,
jejichz tkolem je interpretace poznatkl a udaji z experimentu. Jako prvni byl vytvotfen
,prizkumny“ dotaznik slouzici ke zmapovani zajmovych oblasti zakd, na jejimz
zaklad¢ byly vybrany dva autentické texty. Neautenticky text byl vybran pouze na
zaklad¢ informaci od vyucujiciho zaku, se kterymi byl provadén tento vyzkum, jediné
kritérium bylo, aby s probiranou latkou byli jiz zaci seznameni, jinak byl vybér spise
ndhodny, aby se tim demonstroval rozdil mezi ,b&Znym* neautentickym textem,
vytvofenym pro ucely vyuky jazyka, nikoliv ¢teni samotného a peclivé vybraného
autentického textu podle zajma zakl. Vychazelo se znutnosti pouziti extrémnich
pfipadi pro jasny sbér informaci, jelikoz tento experiment ma slouzit pouze jako
demonstrace idey této bakalaiské prace. Na konci kazdé hodiny byl rozdan dalsi druh
dotaznikt, vytvofeny pro ucel sbéru informaci tykajicich se prib&éhu vyucovaci hodiny,
a postoji zaklt k hodin€ a textim. Druha ¢ast vyzkumu se zabyva jiz zminovanym
postojem ucitelll k vyuce Cteni pii hodinach anglictiny a vyuzivanim autentickych texta.
K ziskani srozumitelnych tidaji byl vytvofen tieti druh dotaznikd, skrz které byli rlizni
ucitelé anglického jazyka osloveni a pozadani o vyplnéni téchto dotaznik.

Dalsi kapitola pojednava o ,,prizkumnych® dotaznicich a popisuje pribéh této
faze vyzkumu. Za jakym ucelem byly dotazniky vytvotreny, kdy byly zakiim rozdany a
Vv jakych poctech.

Po této kapitole nasleduje zavér k témto dotaznikim a interpretace vysledk,
které byly shromézdény, v Cislech ¢i procentech. Dotazniky byly rozdany do dvou tfid,
které se ziCastnily experimentu.

Dalsi kapitola, rozdelena do Sesti podkapitol, které podrobné popisuji jednotlivé
vyudujici plany, se vénuje vyudovacim planim. Uvodni odstavce obecné nastifiuji
strukturu celého experimentu, dale vysvétluji prohozeni dvou wvyucujicich plant
s autentickym textem mezi tyto dvé tfidy, jinymi slovy, ze pivodni plan pro tfidu

Z Obchodni akademie byl také pouzit ve tfidé¢ S3 z Primyslové skoly a naopak ptivodni
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plan pro tfidu S3 byl pouzit ve tiidé OA3, aby se demonstrovala zména postoje a
ptistupu zakl v hoding€, kde se téméf zcela mine oblast jejich zajmu, coz znamena, ze
motivace zakl je slaba. Dale je v této kapitole popsan cil ukéazat dilezitost a ptinos
autentickych textli jakoZto nastroje zvysujiciho motivaci zakl k praci s danym textem a
Snim souvisejicimi ukoly. Poté nésleduje Sest podkapitol detailné popisujicich
jednotlivé vyukové plany a jejich pribéh v hoding.

Nasleduje kapitola - zavér k vyuCovacim hodindm cCteni, kde popisuje a
rekapituluje postoj a ptistup zaku a jejich spolupraci v jednotlivych hodinach.

Dale kapitola — analyza dotaznikl interpretuje vysledky vyplnénych dotazniki
zaky, ale z diivodu omezeni poctu stranek v této bakalarské praci jsou vysledky uvedeny
Vv ptilohach 15 — 20.

V zavéru praktické casti se nachdzi kapitola zabyvajici se postojem ucitelil
k vyuce ¢teni v hodinach anglického jazyka. Z divodu omezeni poctu stranek v této
bakalaiské praci jsou vysledky dotaznikli uvedeny v ptiloze 21. Nékteri ucitelé byli
osloveni pfimo, jini byli osloveni pomoci e-mailu, ale v obou piipadech mi vsichni
dotazani ucitelé vysli vstiic a zaslali vyplnéné dotazniky zpé&t.

Nasleduje zavér praktické ¢asti, ve kterém jsou shrnuty vysledky vychazejici
z praktického vyzkumu uskute¢néného na vybrané Skole, zavéry vychazejici z poznatkl
interpretovanych z dotaznik — tykajicich se jak vyuCovacich hodin, tak i pruzkumu
pfistupu uciteld k vyuce ¢teni v hodinach anglického jazyka a pozorovani béhem
experimentu ve vyuc¢ovani ¢teni a prace s texty v anglickém jazyce.

Zaveér této bakalarské prace nakonec celkové shrnuje shodu a funkénost
poznatkii ziskanych v teoretické Casti, kdy vSechny tyto nasbirané informace slouzily
jako stavebni kamen pro prakticky vyzkum, kterému se vénovala prakticka ¢ast této
bakalarské prace. Z obou té€chto casti vychdazi stanovisko, Ze pro vyuku cteni textl
v anglickém jazyce hraji autentické texty duleZitou roli a jsou nepostradatelnym
pfinosem pro rozvoj dovednosti zakl tykajicich se u€eni ¢teni a zaroven, pfi spravném

vybéru, jako ucinny nastroj k pozitivni motivaci studentti.
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Appendix 1: Pre-questionnaire for the students - blank

1. How do you spend your free time?

2. What hobbies do you have?

3. What kind of literature do you enjoy?

4. What would you like to read about?

5. What source for reading do you prefer? (Internet, library, bookshops, etc)

THANK YOU FOR YOUR COOPERATION.



Appendix 2: Pre-questionnaire for the students - completed

1. How do you spend your free time?
gm? owl uld feacenot -

2. What hobbies do you have?

J thu péa?afﬁ? fa?a.fmi%f donca .

3. What kind of literature do you enjoy?

@w%m oz /ﬁ%gg? .

4. What would you like to read about?
J Cuca_; &y L}"{.i{}? C?.»éﬂu;{, el Gl bien arx

Yelly oot .

5. What source for reading do you prefer? (Internet, library, bookshops, etc)

chr}wy o, Guchkn o be 1mlanls -

THANK YOU FOR YOUR COOPERATION



Appendix 3: The questionnaire for the students after the lesson - blank

Q 1 - Did you enjoy the lesson?
JYES INO

Q2 — Was the text somehow interesting for you?
JYES TNO

Q3 — Do you remember any new words from the text?

Q4 — Did you feel something when you read the text?

Q5 — Do you feel you would like to talk about the topic of the text?
TYES TNO

Q6 — Did the text awake any further interest in the topic?
JYES TNO

Q7 — How well did you understand the text? Estimate in % .

Q8 — What kind of exercise was the most difficult? Why?

Q9 — Do you have any comments about this lesson?

THANK YOU FOR YOUR COOPERATION



Appendix 4: The questionnaire for the students after the lesson, OA3 class—
completed

Q1 - Did you enjoy the lesson?

( oyes) JNo
K“—-_____ﬂ-"a
Q2 — Was the text somehow interesting for you?
T,
/ ~3
{
(oY) Ko

Q3 — Do you remember any new words from the text?
i . % g l f-'l'?’? 3 C’E.Gga
Ataplomiel earola, puemp/2f f
Q4 — Did you feel something when you read the text?

e

Q5 -~ Do you feel you would like to talk about the topic of the text?

W YES (:[ NO)

g
Q6 — Did the text awake any further interest in the topic?

YES) HNO
Gyes
Q7 — How well did you understand the text? Estimate in %____.
8
70/,
Q8 — What kind of exercise was the most difficult? Why?

ﬂ,gﬁé‘f“@/ ' Md/vcg

Q9 - Do you have any comments about this lesson?

T8 Lo A I@ oo/, .,;/ﬁmc’m@&bg;.

THANK YOU FOR YOUR COOPERATION



Appendix 5: The questionnaire for the students after the lesson, S3 class —
completed

Q 1 - Did you enjoy the lesson?

—
>4

Q2 — Was the text somehow interesting for you?

Q3 — Do you remember any new words from the text?
M1y Q/V /\/9/47—/—45
Q4 - Did you feel something when you read the text?-
VES ;1| Ga/T™ Plas THIS S4AlE
Q5 —Do you fgel you would like to talk about the topic of the text?
_OYES ONO
Q6 — Did the text awake any further interest in the topic?

(ovsy oNo

Q7 — How well did you understand the text? Estimate in %5_ O
( HERsE 7D (vod) m7ehr -
)QS — What kind of exercise was the most difficult? Why?
JES 1 VERy O TRANER. | PICTLRES
_>(Q9 — Do you have any comments about this lesson?
THE (ESTTN/ wAas (ERy M/ TERESTIA
[LleE COP7EL cates

THANK YOU FOR YOUR COOPERATION



Appendix 6: The questionnaire for the students, Headway Intermediate lesson —

completed

Q 1 - Did you enjoy the lesson?

D}(};,s/ NO

Q2 — Was the text somehow interesting for you?

O YES DV

Q3 - Do you remember any new words from the text?

%f e 20

Q4 — Did you feel something when you read the text?
i

Q5 — Do you feel you would like to talk about the topic of the text?

0 YES m\lg/

Q6 — Did the text awake any further interest in the topic?

O YES mg/

Q7 — How well did | you understand the text? Estimate in %___ .

I/

Q8 — What kind of exercise was the most difficult? Why?
ofeRUR Z

Q9 —Do you have any comments about this lesson?

Aevor» o aé// M

THANK YOU FOR YOUR COOPERATION



Appendix 7: The authentic text for OA3 class

How Kristin Davis Stays Fit and Slim

Kristin's Bikini-Body Routine

Kristin Davis is proud of her curves. "l have hips!" she says. "I'm never going to be the
thinnest actress, and | don't want to be. When you're at peace with yourself and your
body, you're automatically more confident.” To stay in shape, she alternates between
hiking, yoga, Pilates, and cardio, depending on her mood. "I can't just hop on the
treadmill," admits Kristin, 45, who reprises her role as Charlotte in Sex and the City 2,

which opens in theaters on May 28. "I need to mix things up and enjoy what I'm doing.
Did you step up your workout to get ready?

Sarah Jessica Parker introduced me to trainer Tracy Anderson's gym in New York City,
which is great for me because they change the workouts every 10 days. My favorite is
using the stretchy elastic bands. They strengthen and tighten all parts of your arms
without bulking you up. They also work on your core and posture. You end up feeling

really strong.
What do you do when you can't make it to the gym?

At home I do the elliptical for 30 to 45 minutes, lots of planks for stability, and yoga
and Pilates for my core. When I'm traveling, | do jumping jacks with resistance bands

and a leg workout where all you need is a chair.



Appendix 8: The authentic text for S3 class

Medal of Honor — The Campaign

The campaign is loosely based on real battles, but takes place in a fictional Afghanistan
where the Coalition consists only of America and the mission is clear: kill as many
Taliban soldiers as possible.

Short and bittersweet

But despite some tense moments and big explosions, the campaign is underwhelming.
The Tier 1 missions will get your heart rate up a few times, but they're nevertheless
linear, "go here do this" affairs, and lack much creativity or mental stimulation. Shoot
guys, move to a new position, shoot more guys. If you're any good at shooters at all,

play on "hard" for any kind of challenge.

My biggest complaint is that the campaign ends somewhere in the second act, just as
you've become invested in the characters, and the final line, “This isn’t over,” will leave

you wondering, “So why are the credits playing?”

You'll probably play through MoH's campaign in one or two sittings, and you'll have
fun doing it. It's compelling enough, but it doesn’t bring a lot of new ideas (and borrows
a few elements from Modern Warfare), and while it almost makes up for that with

strong characters, it shoots itself in the foot when it gives up before the third act.

Campaign Verdict: 7/10 ("Good")



Appendix 9: The text from Headway Intermediate textbook

Susie’s problem page

Got a problem? Metro Magazine’s agony aun| |

? Susie Eden, gives expert advice. o

Lucy’s problem:
T think about him night and day!’

Susie replies:
Hi Lucy,

Everyone has daydreams and there’s nothing wrong with that.

It’s only a problem when you forget where dreams end and the
real world begins, Don’t write to him

any more. You know in reality that a
relationship with him is impossible,
and that running away tv
Hollywood is a crazy idea. You
need to find other interests and
friends your own age to talk to.
Sitting at home watching him on
video won't help you. Your
parents are clearly too busy to
notice or listen, Your future is
in your hands, so get a life,
study hard, and good luck!
Yours,

=

© Pam’s problem:
- 'We dow't communicate any wuirc’

* that he’s always at her house and leaves you to do’

- Susie replies:

Hi Pam,

- You’re not helping your marriage by saymg nothmg o

to him. He doesn’t seem to notice how you feel.
[ know he’s worried ‘about his mother, but it's unfair "

all the housework. You have a tiring and stressful =~
job, caring for sick people all day. Make him
understand this and ask him about the hundreds of
lottery tickets you found. Encourage him to look for
work - he'd feel better about himself if he had a job
and it would help the family finances. In the
meantime, don’t hide your feelings; otherwise your
anger and resentment will grow.

Yours, S%Q‘

- Dr Susie Eden ¢/0 Metro Magazine, PO Box 201,
Lower-East Dockside, Newcastle-upon-Tyne NTlZ SNP

Metro Magazine 114



Appendix 10: The exercises in OA3 lesson, page 1

Then we started with a short warm up (see appendix 12) — talking about “what helps
people to keep fit and slim. And what of those things the students do. | have chosen a
few pictures, which I displayed on the screen with Data-projector.

Warm-up

- Discussion — What helps people to keep fit and slim?

- Pictures projected on the Data-projector screen:

Exercise one:

e What character does Kristin Davis play?

e In what city is the Tracy Anderson’s gym?

e What is Kristin’s favorite workout technique?
e How often change the trainers the workouts?



Appendix 10: The exercises in OA3 lesson, page 2

Exercise two:

Match these words together according to the meaning:

Cardio Running to achieve a higher condition.

bulk up To gain more weight or capacity (of muscles).
Treadmill Monotonous, routine work.

Curves Lines of a body.

Hiking Taking a long walk in order to gain higher condition.
jumping jack Exercise where the person is jumping in the air and

spreading legs and arms.

In order to make sure the students fully understood the word I projected also the

pictures related to these words.

Cardio Jumping jack Hiking Fat body lines - curves

Shaped body lines — curves




Appendix 11: The exercises in S3 lesson, page 1
Warm-up:
The trailer presenting the game Medal of Honor from Youtube:

http://www.youtube.com/watch?v=I11njQT9kJaM

The following questions for short discussion:

e Do you know this game?
e What is it about?
e What kind of games do you like?

Exercise 1.

- Summary What is this text about?

What is this text saying about the game?

The pictures from the game | was displaying on the Data-projector screen:

Exercise 2.

PART 1.

Find one noun with similar meaning to this noun in the paragraph one:
Fight - battle

Find one noun with similar meaning to this noun in the paragraph two:

Goal/task/quest - mission


http://www.youtube.com/watch?v=l1njQT9kJaM

Appendix 11: The exercises in S3 lesson, page 2

PART 2

Find as many adjectives as you can in the text and create opposite adjectives to the

given words:
Real — fictional
Big — small
New — old
Good — bad
Hard — easy

Strong — weak

Exercise 3.
What does “wondering” mean?

- Playing
- Watching
- Thinking
- Waiting



Appendix 12: The exercises in Headway Intermediate lesson

Warm-up exercise:
Questions for discussion:

e With what problems can you go to see the doctor?
e If you had some problem, would you call the helpline or write to an
internet doctor for advice?

1% text
Exercise 1.

e What problem does Lucy have?
e What is the answer of the doctor Susie?
e What do you think about the answer — could it help, what would you suggest?

2" text
Exercise 2.

e She can’t have many friends.

e They can't have much money.

e She must be in love with a film star.
e She can't be very old.



Appendix 13:

7. Analysis of the questionnaire after the lesson accomplished in the class of
OAZ3 thought according to the lesson plan one using the authentic text (see

appendix 7).
Q 1 — Did you enjoy the lesson?
88% answered YES, 12% answered NO.
Q2 — Was the text somehow interesting for you?
79% answered YES, 21% NO.
Q3 — Do you remember any new words from the text?

In average the 4% of students remembered 0-2 new words, 33% remembered 2-4 new words
and 63% of the students remembered 4-6 new words.

Q4 — Did you feel something when you read the text?

54% did not have an emotional feedback. 46% had some emotional feedback.
Q5 — Do you feel you would like to talk about the topic of the text?

79% answered YES and 21% NO.
Q6 — Did the text awake any further interest in the topic?
75% of the students would like to search for more information. 25% was not interested enough.
Q7 — How well did you understand the text? Estimate in % .

In this case an average was created on the bases of these answers, which is 65%.
Q8 — What kind of exercise was the most difficult? Why?

The exercise two.
Q9 - Do you have any comments about this lesson?

88% stated positive comments — most often comments: interesting, funny, good.

12% did not state any comments = negative comments.



Appendix 14:

8. Analysis of the questionnaire after the lesson accomplished in the class of
OAZ3 thought according to the lesson plan three using the text from

Headway Intermediate textbook (see appendix 9).

Q 1 - Did you enjoy the lesson?
38% answered YES, 62% answered NO.
Q2 — Was the text somehow interesting for you?
29% answered YES, 71% answered NO.
Q3 — Do you remember any new words from the text?

In average the 46% of students remembered 0-2 new words, 50% remembered 2-4 new

words and 4% of the students remembered 4-6 new words.
Q4 — Did you feel something when you read the text?
8% answered YES and 92% answered NO.
Q5 — Do you feel you would like to talk about the topic of the text?
29% answered YES, 71% answered NO.
Q6 — Did the text awake any further interest in the topic?
13% answered YES, 87% answered NO.
Q7 — How well did you understand the text? Estimate in %___ .
In this case an average was created on the bases of these answers, which is 80%.
Q8 — What kind of exercise was the most difficult? Why?
The exercise two.
Q9 — Do you have any comments about this lesson?
12% stated positive comments — most often comments: OK.

88% stated negative comments — most often comments: boring, not interesting, bad.



Appendix 15:

9. Analysis of the questionnaire after the lesson accomplished in the class of
S3 thought according to the lesson plan two using the authentic text (see
appendix 8).
Q 1 — Did you enjoy the lesson?
82% answered YES, 18% answered NO.
Q2 — Was the text somehow interesting for you?
88% answered YES, 12% answered NO.
Q3 — Do you remember any new words from the text?

In average the 6% of students remembered 0-2 new words, 59% remembered 2-4 new words

and 35% of the students remembered 4-6 new words.
Q4 — Did you feel something when you read the text?
88% answered YES and 12% answered NO.
Q5 — Do you feel you would like to talk about the topic of the text?
76% answered YES, 24% answered NO.
Q6 — Did the text awake any further interest in the topic?
70% answered YES, 30% answered NO.
Q7 — How well did you understand the text? Estimate in %___ .
In this case an average was created on the bases of these answers, which is 70%.
Q8 — What kind of exercise was the most difficult? Why?
The exercise two, part two.
Q9 - Do you have any comments about this lesson?
94% stated positive comments — most often comments: great, interesting, fun, awesome trailer.

6% stated negative comments — most often comments: little boring topic.



Appendix 16:

10. Analysis of the questionnaire after the lesson accomplished in the class of S3
thought according to the lesson plan three using the text from Headway
Intermediate textbook (see appendix 9).

Q 1 — Did you enjoy the lesson?
29% answered YES, 71% answered NO.
Q2 — Was the text somehow interesting for you?
18% answered YES, 82% answered NO.
Q3 — Do you remember any new words from the text?

In average the 41% of students remembered 0-2 new words, 53% remembered 2-4 new

words and 6% of the students remembered 4-6 new words.
Q4 — Did you feel something when you read the text?
12% answered YES and 88% answered NO.
Q5 — Do you feel you would like to talk about the topic of the text?
6% answered YES, 94% answered NO.
Q6 — Did the text awake any further interest in the topic?
6% answered YES, 94% answered NO.
Q7 — How well did you understand the text? Estimate in %___.
In this case an average was created on the bases of these answers, which is 80%.
Q8 — What kind of exercise was the most difficult? Why?
The exercise two.
Q9 - Do you have any comments about this lesson?
35% stated positive comments — most often comments: easy text, short.

65% stated negative comments — most often comments: boring text, funny problems.



Appendix 17:

11. Analysis of the questionnaire after the lesson accomplished in the class of
OAZ3 thought according to the lesson plan two using the authentic text (see
appendix 8).

Q 1 — Did you enjoy the lesson?
46% answered YES, 54% answered NO.
Q2 — Was the text somehow interesting for you?
21% answered YES, 79% answered NO.
Q3 — Do you remember any new words from the text?

In average the 54% of students remembered 0-2 new words, 29% remembered 2-4 new

words and 17% of the students remembered 4-6 new words.
Q4 — Did you feel something when you read the text?

58% answered YES (Disgusted, upset, confused) and 42% answered NO.
Q5 — Do you feel you would like to talk about the topic of the text?

33% answered YES, 67% answered NO.
Q6 — Did the text awake any further interest in the topic?

17% answered YES, 83% answered NO.
Q7 — How well did you understand the text? Estimate in %___ .

In this case an average was created on the bases of these answers, which is 45%.
Q8 — What kind of exercise was the most difficult? Why?

The exercise two, part one and two.
Q9 - Do you have any comments about this lesson?

38% stated positive comments — most often comments: funny what is interesting for

boys, good lesson, interesting lesson.

62% stated negative comments — most often comments: not interesting topic.



Appendix 18:

12. Analysis of the questionnaire after the lesson accomplished in the class of S3
thought according to the lesson plan one using the authentic text (see
appendix 7).

Q 1 — Did you enjoy the lesson?
24% answered YES, 76% answered NO.
Q2 — Was the text somehow interesting for you?
12% answered YES, 88% answered NO.
Q3 — Do you remember any new words from the text?

In average the 35% of students remembered 0-2 new words, 47% remembered 2-4 new

words and 19% of the students remembered 4-6 new words.
Q4 — Did you feel something when you read the text?
12% answered YES (interest in working out) and 88% answered NO.
Q5 — Do you feel you would like to talk about the topic of the text?
6% answered YES, 94% answered NO.
Q6 — Did the text awake any further interest in the topic?
18% answered YES, 82% answered NO.
Q7 — How well did you understand the text? Estimate in %___ .
In this case an average was created on the bases of these answers, which is 55%.
Q8 — What kind of exercise was the most difficult? Why?
The exercise two.
Q9 - Do you have any comments about this lesson?
24% stated positive comments — most often comments: nice celebrities, funny pictures.

76% stated negative comments — most often comments: not interesting lesson/topic.



