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Abstract

The thesis concentrates on the issue of blendedihgawith the use of telephone. The
thesis aims at providing findings that would be dfemal for teachers or anyone
interested in the technique of blended learningy the use of telephone. The theoretical
part explains the blended learning and descrilsdsistory abroad as well as the current
situation in the Czech Republic. It mentions themponents of blended learning,
therefore e-learning and the new phenomenon milegmre explained. The possible
combinations of components are discussed, thougre tis not any rule as to what
should be blended. The blend is chosen in ordéetthe most beneficial for students
and teachers. From the wide range of informatich @mmunication technologies the
telephone is selected. Next, the specifics of dulrtology are discussed. Further, the
potential of the technology for the developmentcoimmunication competence in
English language is commented. The aim of the eogpiresearch is to find out
advantages and disadvantages of the blended ctrareethe teacher’s point of view
and to find out if the types of the questions wezpeated frequently or if the new
guestions appeared. The practical part descrilepribcedure of the research, analysis
and the outcomes. During the research qualitati&® dvere acquired and as the
research tools the recordings and the diary wdeetsel. The phone calls were recorded
and analysed via open coding based on Groundedyth€be diary is based on the
Introspective method and the notes were recordedyal in the same structure. The
conclusion states the findings in connection toawerall aim of the thesis

Key-words: blended learning, e-learning, m-learning, telephon®bile phone,

teacher’s point of view, advantages, disadvantages.



Abstrakt

Diplomova prace se zabyva kombinovanou vyukou <Ziiyn telefonu. Prace se
zan®iuje na poskytnuti poznatkkteré budou proggné pro dgitele anglického jazyka
nebo kohokoliv, kdo se zajima o tuto techniku kamolgané vyuky s vyuzitim telefonu.
Teoretickacast vys¥tluje pojem kombinované vyuky, popisuje historikahranéi, ale
také sodasnou situaci Ceské republice. Déale se prace #uje o komponentech
kombinované vyuky, z tohoigtodu se prace zaffuje na pojmy e-learning a také novy
fenomén m-learning. Také jsou zde diskutovany mdorébinace komponeintv této
vyuce, nicmés je nutno dodat, Ze neexistuje zadné pravidlo ygakasti by se tato
vyuka nela skladat. Kombinace je vzdy zvolena vzhledemrkupaby byla vhodné jak
pro studenty tak procitele. Z Sirokého pole informaich a komuniké&nich technologii
je zvolen telefon. V dalSkasti diplomové prace jsou diskutovana specifikao tét
technologie a také potencial technologie pro rozkomunikativni kompetence
v anglickém jazyce. Cilem empirického vyzkumu jehali vyhody a nevyhody
kombinovaného kurzu z pohledditele a také zjistit, zda se typy otazek opakujpane
se néni. Praktick&ast popisuje cely proces, analyzu a vysledky. Jedrakvalitativni
vyzkum a jako vyzkumné nastroje byly zvoleny nakyéa denik. Telefonni rozhovory
byly nahravany a analyzovany pomoci égeného kdédovani zalozeného na Zakotvené
teorii. Zakladem deniku je Introspektivni metoda,idaje do deniku byly vzdy
zaznamenavany podle stejné struktury.&gwvadi vysledky ve spojitosti s celkovym
cilem préace.

Kli éova slova: kombinovana vyuka, e-learning, m-learning, telefomgbilni telefon,

pohled witele, vyhody, nevyhody
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INTRODUCTION

The thesis deals with the issue of blended learoingnglish language. The
main focus is on blended learning with the useetefghone.

The reason for choosing the topic is due to thesqreal experience. |
subjectively found the technique captivating antthea unexplored. Therefore | have
realised there is the need to expose the probletheiuwith its various advantages as
well as disadvantages. To use the telephone ast @fpBnglish language teaching is
assumed by some people as something not to besdrusot efficient enough and
definitely not worth trying. Nevertheless, it wdstcomplete opposite for those who
have experienced such learning.

| personally started with blended learning with tiee of the Internet (Skype)
due to one of my students, who moved to anothenitdwr that reason she could no
longer attend the face-to-face classes as ofteecasred. Since that time face-to-face
classes have being combined with online classeshwias worked very well for both
sides. The biggest advantage was considered no toeedmmute long distance or
spend any time by that. Moreover, there were n@mn@isadvantages. Not until then |
got the opportunity to start using blended learnwith the use of telephone at a
language school. The initial idea was to aim tHepteone lessons at business people
travelling frequently. At those not having much ¢ifor face-to-face classes, yet having
the opportunity to talk over the telephone whikevélling. Later it has been understood
that it could be used for all different kinds afidg¢nts with many advantages.

The aim of the thesis is to outline the issue lehtled learning and from the
whole range of informational and communicationahtelogies focus on telephone.
Furthermore, there will be discussed the potenoél this technology for the
development of the communicative competence in iBimghnguage. The aim of the
empirical research is the identification of notyatlvantages but also disadvantages of
the technique from the teacher’s point of view. The#comes of the research are
considered significant due to the fact that bleniéadning with the use of telephone is
contemporary issue; moreover the use of commupoitatechnologies in English

teaching is becoming more and more popular nowadays
-1-



Regarding the content, the practical part is didideto four main chapters.
Starting with the concept of blended learning aisdcomponents, where the general
idea is defined, as well as the components and toenbinations are discussed. The
second part focuses on telephone as the chosenotegh. The wide use of mobile
phones and different types of mobile technologies discussed. The further chapter
deals with the potential of the technology, thue tommunicative competence is
mentioned within this part. Finally, the lessonnpilng concludes the theoretical part,
where some methods and approaches, related tootheecdescribed in the empirical
research, are commented. In addition, chapters ecoimg learner needs and
psychological point of view are included, sinceraf@ssional teacher should be aware
of them.

The practical part introduces the chosen coursehé&ty the aim of the empirical
research is introduced together with the reseatsdstepns. The research reveals the
advantages and disadvantages from a teacher’s gfountw. The following chapters
deal with the research time plan and research rdetbgy as well as background
information. Next, the research tools are preserftdtbwed by the whole procedure.
The conclusion of the practical part summarisesfitidings of the research procedure
in connection to the research aim. The thesis @wths conclusion of both parts and
therefore the entire thesis.

Imagine the future now...it is with blended leanin

Thorne (2003, p. ix)



Throughout the thesis, the following abbreviatians used:

BL - blended learning.

ICT - information and communication technologies

F2F — face-to-face

CC — communicative competence



1 The Concept of Blended
Learning and its Components

This part deals with blended learning in generakxiplains several definitions of
blended learning, as well as its history, in orttershow that it is not a new idea.
Further, the advantages in contrast to disadvastaye discussed. Next, the
components of BL and some basic types of technedogre demonstrated. Moreover,
within this chapter the popular and relatively r@ceoncepts of e-learning and m-
learning are introduced, due to them having sigaift meaning as the part of BL.
Finally, there is a focus on possible combinatiohsomponents in order to create the

best blend suitable for students as well as teacher

1.1 What is Blended Learning?

Blended Learning is a new phenomenon, the samelesrreng some years ago.
Nevertheless, only the name is new, the idea afdad learning is relatively old and
will be discussed in more detail in section 1.2efehis noone specific definition, but
many of them describing the same issue. Bonk & @ralstate that blended learning
has become somewhat of a buzzword in corporate haglder education setting.
However there is still quite a bit of ambiguity albevhat it means. (2006, p.4)

Blended learning is a flexible approach that corebiface-to-face teaching/learning
with remote (usually internet-based) learning. (l¢gr 2004-9) It is a combination of
learning components and learning events to createaningful learning.(Khan 2010,
p.2)

Like its name suggests, it blends online learnirity wiore traditional methods and
developments. It is the most logical and naturalion of our agenda. It tailors the
learning for individuals. Moreover blended learnmggpresents opportunity to integrate
technological advances with the best of traditideaining. (Thorne, 2003, p.2)

Bonk & Graham provide their own definitiolended learning systems combine
face-to-face instruction with computer mediated inguction. The working definition

reflects the idea that BL is the combination otrinstion from two historically separate
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models of teaching and learning: traditional fawdaice learning systems and
distributed learning systems. It also emphasizes déntral role of computer-based
technologies in blended learning (2006, p.5)

To sum up, from the various definitions the BL d@nunderstood as a combination
of the traditional teaching (face-to-face) adlicating at a distance that uses some kind
of technology (for example the Internet, telephdakeyvision etc.)

1.2 History of Blended Learning and its Existence in
Different Countries

Blended learning is by no means a new idd@ad had a long tradition, nevertheless
the term BL has not been used previously. To prthee point, various facts are
introduced.

Singh states that in the past blended Iegmias comprised of physical classroom
formats, such as lectures, labs, books, or hand@@83, p.6), and also seminars,
tutorials, case studies, role plays, residentiadkead courses, adventure training, and

action learning groups. (Bonk&Graham 2006, p.185)
Blended learning has been in existence in theviatg countries:
a) Snce 1920s — USA, 1969 — the United Kingdom, 198@w Zeland

It can be traced as far back as the 1920snwhevas known as “supervised
correspondence study”, state Bonk&Graham. By 183@as a method used in more
than a hundred public high schools across the maliomore recent history, BL was
introduced in1969 in the United Kingdom as a basimponent of the teaching system
of the world’s first distance teaching institutidime Open University. A part of BL was
for example providing instruction by correspondehased on study or prescribed texts
and video programs. Teachers travelled to sumnieods or study centres to advise or
discuss study materials.(ibid.,p.xxiv) Thereforewids a turning point, since it was
designed as a multimedia teaching institution, doimf print, broadcasting, and face-
to-face in an integrated manner, reflecting thénhiyestment/high output potential of

technologically-based teaching. (Bates 1995, p.PAlggleby adds: “It proved
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phenomenally successful” (2000, p.7) Further, ¥ l#so existed in New Zeland in
Masery University and Open Polytechnic since 19@&iging the 1980s, universities,
polytechnics, and some schools explored PC-basmuhitgy, educational television,
video, and CD-ROMS all over New Zeland. (Wright,vid¢ow, Topping, Tappenden,
in Bonk&Graham 2006, p. 169)

b) Since 1985 — Japan, since 1999 - Korea

The University of the Air began to offer diste education to adult learners in
Tokyo via terrestrial broadcasts channels in 188b6ms Suzuki. It extended its service
area to cover all regions of Japan in 1990 by éstabg video-based learning centres
and in 1998 by using Communication Satellite Br@ationg. (ibid., p.269) Finally,
Lee&lm show that the trend to BL in Korea begarmyber-universities: those that offer
courses online via cyberspace as a form of distadaeation. They later began to offer
F2F courses themselves or allowed students tothese universities incorporate both
online and F2F elements in their design (ibid. @-283)

c¢) The situation in the Czech Republic

It seems that the most common use of BL igntersities and higher education.
This is the opportunity for students who work aredrabt have the possibility to study
full-time. Further BL can be found at some languageools, which again try to meet
the needs of their students, to widen their coussek offer something new and more
competitive. Finally, examples of BL can be foungpamary or secondary schools, in
order to motivate students or as the compensationdt having enough time in face-to-
face classes.

Sulcova claims that there is the indisputgi@espective of blended learning is in
higher education, retraining and lifelong educatias an example she demonstrates the
blended course at Charles University in Praguéénprroject MOODLE for students of
chemistry teaching study program. (2010, p.4) Is perspective can be mentioned the
Clinical Year Project, a specific course that wasexistence at the University of
Pardubice in 2001/2002-2009/2010. According &na it refers to a one year period of

teaching practice combined with face to face sessiat the university and heavy
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reliance on computer-mediated communication, pexida MAT Forum.(2005, p.83-
86)

Further, BL starts to be popular with someglaage schools. LinguART language
school offers a course, which combines of shortnghoalls with a teacher, usually
twice a week, with the length of 10-15min and féadace lessons, that take place once
a week/month/3months.(katalog, 2010, p.3, my tediwsl) Also Studium ONLINE
advertise courses with the use of Skype or molhitmp, in combination with self-study
of e-mail materials.(2006-2010, my translation).

An example of BL at primary school is desctiliyy Zelikova.. She demonstraties
her Diploma Thesis the use of BL in geography @ssk isbased on traditional face-to-face
classes in combination with activities created MiS_Moodle, which is the abbreviation
for Modular Object-Oriented Dynamic Learning Envinoent. Those activities include
online discussions, study materials, homework amal ftest.(2007, p.62-65, my
translation)

On the whole, BL has been used for decadésstdrted as supervised
correspondence study in the USA as early as in "192& establishment of the Open
University in the United Kingdom was very innovaiat that time and has been
popular since than. Further, various schools astitinions across the world applied
BL, such as Masery University and Open Polytecimiflew Zealand, The University
of the Air in Japan, so called cyber-universitieskiorea and many more. Finally and
most importantly, it has been in existence in theedh Republic, examples of
implementation can be found at universities andérigeducation. It starts to gain its
popularity at language schools, in order to be mawailable to specific students.

Finally, BL courses can be found even at primany secondary schools.

1.3 Why Blended Learning

In the following subheads, the situation in theaywd society will be discussed.
Furthermore the advantages as well as disadvantaigédended learning will be

outlined.



1.3.1 Current Situation

Let us face the facts of the changing world. Lsttare not sent by regular post
anymore, however e-mails are more comfortable fostrof us. It is not necessary to go
to the bank, since there is Internet banking apafial. Browsing through news or

shopping on the Internet is often preferred.

Naturally new technologies are changing very fasttually, they have been
emerging and changing rapidly for the last threeades. However students, especially
the younger ones are used to those technologiestefdie they should be used
effectively in language learning/teaching. Hargesaaassumes that it is the time of
educational history, when the world in which teashdo their work is changing
profoundly. On that account there is the need feativity and ingenuity among their
pupils, by experiencing creativity and flexibillyemselves. (2002, p.2)

In this connection, the term knowledge societyfisroused. It is considered to be a
variation of information society. By the term infioation society is meant the ability to
retrieve information. However knowledge societysoateferred as learning society, is
not only about finding information, but about thetuml use of information, ability to
learn, be creative and competitive. Thurow showat:ttin the 2%' century, the
education and skills of the workforce will be themdnant competitive weapon.”(in
Rosenberg 2001, p.6). Therefore today’s teachest gat a grasp of, and a grip on, the
knowledge society in which their pupils live andlwrork. It has to be understood that
knowledge society is about breaking barriers tonieg and communication. Equally
important, the knowledge society is a learning etyci(Hargreaves 2002, p.2)

For that reason technologies should be used ngtfonkearching information, but

also as a tool to gain knowledge
1.3.2 Benefits versus Setbacks

a) Benefits

As previously mentioned, BL is not new. Differenppaoaches have been

combined in order to be the most suitable for leesnin this case in convenient place,
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time, cost or pace and at the same time for leantteget the most out of the learning
process.

Singh comments that the concept of blended learisinrgoted in the idea that
learning is not just a one-time everarning is acontinuous processBlending
provides various benefits over using any singlenieg delivery medium alone. (2003,
p.6) It can be motivating, especially for youngearhers, in case it is used the type of
technology they feel comfortable with. More impaoittg, students can be actively
involved in the learning/teaching process and atsdime time acquire information from
various sources and therefore to remember it bediegh adds that a single delivery
mode inevitably limits the reach of a learning piog or critical knowledge transfer in
some form or fashion. For example, a physical otesa training program limits the

access to only those who can participate at a fixeel and location. (2003, p.6)

Graham, Allen, and Ure (2003, 2005) show that peopbse BL for three reasons:
1. Improved pedagogy
For example model used by IBM (Lewis, Ortonhene learners go through tree
phases:
a) Online self-paced learning to acquirekigasund information
b) F2F learning lab focused on active learning andiegimon experiences instead
of lecture
c) Online learning and support for transferritng learning to the workplace
environment.

2. Increased access and flexibiliffhose are of growing importance as more mature
learners with outside commitments such as workfamily seek additional
education.

3. Increased cost-effectiveng®&onk 2005, p.8-10)

In case of improved pedagogy, the first stage carused in English language
teaching for learning vocabulary in advance or irgdarticular information from
realia, therefore a teacher does not have to viias¢ein F2F classes. The next stage can

be used for practicing the vocabulary or workinghvthe theory in an active way, for
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example discussing the study materials. The lagjestan be used for dealing with
questions and problems students have or as anopipertunity to practise what they
have learned. As a result, students work with tiiermation three times and remember
it much better. Equally important, they learn inrmmteractive rather than transmissive
way, which naturally leads to higher motivation.

Secondly, blended learning can be more flexiblestodents, who are not able to
attempt classes at fixed time. And finally, it da@ more financially effective. Due to
the possibility to use the modern technologiesgestis and teachers do not have to

commute and therefore waste their time and money.

b) setbacks

In any case, blended learning is not flawless aedefore it is necessary to mention
some of the possible setbacks. According to Bonk&f@m online learning as a part BL
could be frustrating, since it requires some bkesiel of technological knowledge. Also
e-learning is considered by many students as embldtt is difficult to keep track of the
participants and finally there is the lack of facad body language communication
(ibid.,124) Students as well as teachers shoulgrepared that the technology will
sometimes let them down (Duggleby, 2000, p.122alRinit can be much more time
consuming for teachers, in other words the findnosavard very often does not
correspond to the amount of work that has been.done

To conclude, there are advantages as well as disgatyes. On one hand, it is

beneficial since it takes into consideration theividual needs of the learners, such as
different speed and at different time. Moreovecah be cost effective for them; due to
no need to commute on every single lesson and rhereficial if they hear/use
information more times and have it from differeousces. On the other hand, BL is
much more demanding for teachers, especially demg@rmh preparation and evidently
it does not have to be suitable for every learRarticularly for those, who are not
computer skilled or generally skilled in technologyastly, the real contact with other

students is not sufficient or is missing completely
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1.4 Components of Blended Learning

As previously mentioned, BL is always some mix oéthods or approaches.
Naturally it is possible to combine them, in ortieibe beneficial for both a learner and
a teacher. The components can be divided accotdingode of communication, as
synchronous and asynchronous. Further, accordinigetanitial definitions in 1.1, the

following diagram is demonstrated:

Picture 1.
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1.4.1 Synchronicity versus Asynchronicity

First of all it is necessary to note that the congis of BL in the process of
teaching/learning are carried either in synchronaus asynchronous mode of
communication.

Synchronous mode of communicatioeans direct, place-based, social interaction
between the student, the instructor and other stad®&loreover, the strong features are
the high motivation and engagement among studasatsell as high fidelity (Bonk &
Graham 2006, p. 122). It proceeds in a real tithejgans that two people have to be
connected to the Internet at the same time in daénteract. (Tinker, irCerna 1997,

p-2)
a) Synchronous — physical/face-to-face components:

- F2F tutoring; coaching or mentoring sessions; otess; workshops;

conferences; meetings; labs
b) Synchronous electronic components:

- Internet and audio conferencing, life video, saeetr videoconferencing,

virtual online classroom or instant messaging. (K010, 10-11)

Asynchronous mode of communicatian flexible, which means that course
materials and messages between students and tostare available anywhere and
anytime, therefore student can study independentiyne and space. (Bonk & Graham
2006, p. 122) As a result it is more convenientreradaptable to a person’s schedule,
and as already mentioned available in 24/7 modeeitleeless the traditional classroom
dynamics are neutralized. (Crystal(ierna 2001, p.31) It is not financially demanding,

however it requires students” high motivation. (&lo2004, p.232)

Asynchronous components:
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- Web pages, e-mail, discussion forums, web/compadsed instruction, books,
CD-ROM, audio, video etc. (Khan, 2010, 12)

1.4.2 Types of Technology

Bates assumes that there is a need to understandethtive strengths and
weaknesses of different technologies. He claimstd@nology is neither good nor bad
in itself, but it is the way how it is used that tteas. The crucial are also the
requirements for their effective use in wideningessor meeting the needs of learners in
a flexible or open manner (1995, p.20)

Furthermore some lessons learned in the past Wwélolder technologies are still
relevant with new technologies. Each new technoltiggt emerges in education
becomes the latest ‘wave’, the technology that mellolutionise teaching. Yet there is
often ignored the need to re-organise and re-stredeaching in order for technology
to be fully exploited (ibid, p.21)

Since 1980 there has been the rapid expansionvotewhnologies, their listing can

be found in the table below.

Table 1. (ibid, p.30)

Type of technology
1]Audio cassettes 10|Video discs
2|Video cassettes 11{Computer-controlled interactive video
3| Telephone teaching 12|Video conferencing
4{Computer-based learning 13|Electronic mail
5|Cable TV 14{Computer conferencing
6|Satellite TV 15[Internet
7|Computer-based audio-graphics systefid$|Computer-based multimedia
8|Viewdata 17|Remote interactive data-bases
9[Teletext 18} Virtual reality

It is essential to realize the difference betweesdioom and technology. The term
medium means the generic form of communication @atd with particular ways of
representing knowledge. Some of the most importagtlia in education are for

example: direct human contact (face-to-face); t@x¢luding still graphics); audio;
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television or computing. A single medium such dsvigion may be carried by several
different delivery technologies (satellite, cabigleo, cassette etc.) (ibid. p.31).

1.4.3 E-learning

E-learning is very broad and general term, conmkettdehe use of a computer. The
literature offers many different definitions thatvefge and might be confusing.
However discussing the issue of e-learning is §ant due to e-learning being very
often part of BL.

In the United Kingdom, the Department for Educataomd Skills (2004) suggests:
“If someone is learning in a way that uses infoioraend communication technologies,
they are using e-learning” This definition includesy activity from the simple use of e-
mail and PowerPoint presentations delivered on cantp sophisticated multimedia
simulations for use in stand-alone study at anwtioa in the world. (Bonk&Graham
2006, p.185)

E-Learning refers to the use of Internet techn@sgio deliver a broad array of
solutions that enhance knowledge and performané®sgnberg 2001, p.28)
Analogously Eger implies that e-learning is edwwratihat is provided electronically.
The necessary device is a computer using the kttesn the Intranet. There is a
multimedia platform based on CD-ROM or DVD as itsnponent. The primary is the
use of a computer, network and visual and interaatinvironment. The main issue is
focused on educational aims. (2004, p.65, my tediasi)

Therefore the term e-learning suggests electnor@ans of teaching or learning,
where the main device is computer. Further, mudtigichnologies can be employed;
nowadays it is for example the Internet. Althoutitis has not always been the case,
since the Internet or a computer were essentialproge the point, the division of e-

learning according to Nocar is stated:

a) CBT — Computer-Based Training: considered to bdithestage of e-learning.
It is usually seen as the off-line form of e-leagiwhich means that there is no
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Internet connection and therefore all study malteaee available of FD, CD,
DVD.

b) WTB- Web-Based Training: the second stage of ealagr It requires the
connection to the Internet, which means that studterials are distributed over
the Internet. The advantage is the availabilitytemg or anywhere. The
important fact is that students are not isolatedifzave possibility to
communicate with others.(2004, p.3 my translati@n) the other hand Web-
Based training alone is not appropriate or sufficfer all the problems. In some
cases it is a breakthrough, extending the reattaiming to people never before
to attend the classes. In other cases it costsradsaf dollars and sits of the
virtual shelf. The goal of BL is to combine traigimedia into an integrated mix
(Bersin 2004, p. xv)

In short, e-learning can be either perceived adirtdf which means without the
Internet connection (CBT), or at the moment monarmn on-line, with the use of the
Internet (WTB).

1.4.4 M-learning

The expression M-learning, which stands for molearning, is relatively new.
Nevertheless, if going further and understandingtvithmeans, it would be realised that
many of us have some experience with it alreadyalley explains that it is any sort
of learning happening when the learner is not &iked, predetermined location, or
learning that happens when the learner takes aalyanif the learning opportunities
offered by mobile technologies. (2003, p.6)

It is common, especially for younger generationjde iPods or mobiles; however it
is not the question of only music, or calling anymoThey are used in more
sophisticated ways, often as an important parthefirteducation. To explain the
problem further, it can be demonstrated on the kkngxample: CD players are
becoming rather old fashioned, therefore studeftenause iPods to listen the right
pronunciation, instead of carrying CD player, whegrning foreign language. Various

listenings can be downloaded from the Internety yapular are for example the BBC
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podcasts. Finally, dictionaries in mobiles are uged/ frequently, due to them being
always at hand and can serve as a quick help. Tdresenly few examples of many.
According to the eLearn magazine students alreasy various types of mobile
devices, which provide access to the most curremisnstories, weather forecasts,
movie trends, and restaurant reviews. Furtheryheal example would be podcasting,
which can be audio or video and can create an @mvient similar to a face-to-face
classroom, as the podcast can be played over amdamain until comprehension is
achieved. Due to modern learners experiencing areasing demand on their time,
podcasting can facilitate a more flexible, mobikarhing option. (Zink, 2010)
Stead&Colley from Tribal Digital Learning state \@ars examples of m-learning:

- primary school: as a part of a lesson pupils usd’fDA devices to do various
exercises, filling in the missing words etc. Asewample has been used the
school in Birmingham.

- secondary schools: Italian catering school, stiglke pictures or record
family recipes and share them with others, medichbol: students again take
pictures and notes while at hospitalving learning practice.

- higher education: the summaries of lectures arerded and published as an
audio, students can download them into their mqtillenes and therefore
enhance their learning.

- employers: can test the skills of their employass @ssess their weaknesses.
- the use of media board: taking pictures, intervignpeople, taking short video
clips, sharing them as a whole group and working wiem collaboratively.

(Tribal Education Limited, 1998 — 2009)

Looking at mobile learning in a wider context, wavh to recognize that mobile,
personal, and wireless devices are now radicalysfiorming societal notions of
discourse and knowledge, and are responsible ferforens of learning. With increased
popular access to information and knowledge anysjhemytime, the role of education,
perhaps especially formal education, is challenged the relationships between
education, society, and technology are now moreaolyo than ever. (Traxler 2009,

p.10)
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As previously mentioned, with the advances in tedbgies m-learning is becoming
part of our education. So as a traditional Irispirsg proclaims:You have to listen to
the river if you want to catch a troutiyhich means that if a teacher wants to motivate
young learners or to approach them, he/she neegsetthe new technologies, popular

and available with those learners.

1.5 Combinations of Components

Blended learning can be compounded of assorted aoemps. However important
is to mention that there is no any prescribed adeto what technologies, media or
components are supposed to be mixed. They areddeactording to individual needs
in order to create the most suitable and meaningérhing environment.

Some of the examples suggested by Muzik (20043erenars in combination with
constant connection via e-mail or follow up dial@mgong participants. It can also be
courses provided on web pages in combination wabkstc lessons at school. (in Nocar
2006, p.2, my translation). In this perspective banadded the previously mentioned
Clinical Year Project at the University of Parduhiovhich combines of teaching
practice with face to face sessions at the unityersind computer-mediated
communication, provided via MAT ForumCérna 2005, p.83-86). Another example is
the course mediated through mobile phone in conibmavith F2F classes, which is
the theme of this diploma paper and it will be dssed in the next part.

In the first chapter the attention has been paith&ogeneral concept of blended
learning and its components. Initially, variousidigions have been introduced, further
the history of BL has been revealed in order tovprthat it is not a new idea. Further,
the comparison of advantages and disadvantagéssaethnique has been commented.
The next part is dedicated to the possible compsnanBL that has been in existence
since 1980°.Furthermore, the idea of e-learningraridarning has been mentioned and
finally there have been showed examples of howctimponents can be mixed in order
to create a suitable blend.

The next chapters will deal with the charactersstaf telephone as the chosen

technology, its potential for the development ofmoaunicative competence as well as
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the methods and approaches in connection to thesealescribed in the practical part
of the thesis.
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2 The Characteristics of the
Chosen Technology

The thesis focuses on the course that is basedeothttee pillars, the key role play
the traditional face-to-face classes in combinatwath the phone calls. The finial
component of the whole blend comprises of e-malsdsafter each phone call. The
chosen technology in this case is telephone, tsnbee precise mobile phone, which

will be discussed in this chapter.

2.1 Telephone

For the purposes of the thesis the focus will beceigally on mobile phones
rather than on telephones in general. As previonsgntioned, mobile phones are
becoming to play the important role in the procafskearning. They have undoubtedly
many advantages, such as availability anytime gwhaere, the personal involvement in
the learning, younger learners are usually motd/alge to this type of technology they
are used to. However the technology might not ltalsle for everybody.

Rosman claims that nowadays we can hardly imagingain knowledge only
from a teacher or some textbooks. Mobile techne®gire very easily accessible
moreover, many people have already been using entdszhnologies not only to access
e-mail, but also to search the internet or to omgahis/her own schedule.(2007, p.1)
Cell phones are everywhere, there are around 1li&dnbof them or even more. They
can be used for mobile training, coaching, andquerince support. Employees can
access web-based databases or search enginedhtlineugcell phones. Short SMS can
be used to send coaching tips, quizzes and knoeletigcks, or to measure training
transfer. And video clips can provide short exammEdesirable performance in areas
such as negotiation, managing meetings, or custeareice (Rossett, Frazee 2006, p.5)

In this connection, MoLeNet (The Mobile LearningtiNerk) implies: The use of
mobile as the part of learning can take place iy lacation, at any time, including
traditional learning environments such as classmamwell as in workplaces, at home,

in community locations and in transit. Mobile teologies include:
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- mobile phones, smartphones, PDAs, MP3/ MP4 plaigegs iPODs), handheld
gaming devices (e.g. Sony PSP, Nintendo DS), Ulitale PCs (UMPCs), mini
notebooks or netbooks (e.g. Asus EEE), handheld &&S

M-learning involves connectivity for downloadingploading and/or online
working via wireless network. (2010)

The use of mobile as a part of learning is gainiggrominence at the moment.
It is based on the active self-study and individualrk, the advantage is the easy
accessibility, not only at home, at work or whitavielling. It is not limited only to
teaching but also as a way to share and transrfotnmation.(Rosman 2007, p.1)
Moreover it is good for the learning styles, beeatie multimedia approach is applied.
Audio is transmitted due to MP3 player, visual ty@g@preciate animations or pictures.
Finally, personalisation is important, becauserees are actively involved and the
learning can be tailored to students. (Tribal Edioca_imited, 1998 — 2009)

The contemporary novelty is for instance SMS |lesgnMoblearn states that the
learners are often very motivated, and there angswé supporting language learning
via all sorts of media, including podcasts, web,agmskype and of course SMS
(moblearn, 2007) Athabasca University created gleptione lessons for those wanting
to learn English as a second language. Studenfdysoownload an English grammar
lesson, then answer a series of multiple choiceyu® or false questions. They can
work both in and out of their learning center. "Yeucontrolling it, which is so nice,"
said Tracey Woodburn of Athabasca University. "Adbpeople have been telling me,
'Oh, | can do this when | am watching my kid's soqaractice or when | am on the bus
coming to school.™ (CBC news, 2007)

On the contrary, learning should be in a quiet @ldan order for students to
concentrate better, however this is not always ipessAnother drawback is the
technology in itself. Naturally, mobiles need todbearged. This might not be a problem
for students, using the device once a day, as raadbr teachers providing the online
mobile lessons as their full-time job. Here iteferred to mobile lessons offered by the
language schools mentioned in the section Ih2Zhe same type of learning/teaching

process is also sufficient the signal strength. fifweor problems might represent the
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size of display, this is relevant for example iseaf grammar exercises or possible
health problems. Dr Maier of Imperial College claithat up to five per cent of the
population could be suffering headaches, mood ssvamgl hearing problems caused by
radiation from handsets (London Evening Standa®d@52

In conclusion, nowadays exit many various mobitsht®logies, which are used in
learning/teaching process and have their indispeitativantages. According to several
authors one of the most important advantages isatitess to use it anytime and
anywhere, however signal strength and the needchamge it have to be taken into
consideration. Equally important is high motivati@md different learning styles
involved. In general, the use of mobile phoneserming popular; to illustrate the fact

the novelty of SMS learning has been mentioned.
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3 Telephone Mediated Teaching
and the Development of
Communicative Competence

This chapter deals initially with the concept ofmgounicative competence. The
term is explained, due to the importance in Endistyuage teaching. The second part
is dedicated to the potential of mobile phonesgesithe technology is used in the

research described in the theoretical part.

3.1 Communicative Competence

The communicative competence is considered to beattn of ELT nowadays.
Nonetheless, it has not always been this way. Thasebeen a shift from focus on
grammar to focus on communication. In Academic iDicries and Encyclopaedias is
the term communicative competence explained asaliiléy to communicate. It not
only refers to a learner's ability to apply and gsammatical rules, but also to form
correct utterances, and know how to use these anttes appropriately. (2010)
Communicative competence has been described byuwsaaiuthors, who have perceived
it from different points of view.

First of all Swiss linguist Ferdinand de Saussume up with the division of la
langue and la parole, he sees them as the two ibpmides. Saussure explairida
langueis the whole system of language that precedes ak@srspeech possible. A sign
is a basic unit of langue. Learning a language, master the system of grammar,
spelling, syntax and punctuation. These are athefgs of langue.” He adds, that on the
opposite side is: & parole, which is the concrete use of the language, the actual
utterances. It is an external manifestation of lendt is the usage of the system, but not
the system itself.”(Changing Minds, 2010)

Further, According to Chomsky, competence referthéounderlying knowledge of
language (the generative rules that can produceos$ible sentences). On the other
hand there is performance, which means the wayukage is actually used in practice

(e.g., the way we produce or interpret a particulé@rance on a particular occasion).
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“Language performance may be affected by such shasgattention, stamina, memory,
and beliefs about our interlocutors. All of thesengs lie outside of a theory of
grammar proper.”(Philosophy of Cognitive Scienc€1® Therefore, Chomsky
perceived competence and performance as the tveoageparts.

It was probably Dell Hymes who initially used tlegrh communicative competence
in 1966. Hymes (1972; 1977; 1994) focused oneth@ographic-oriented exploration
of communicative competence that included 'comnaiiie form and function in
integral relation to each other. His ideas wergioally research-based rather than
pedagogical, however the ideas undergone an epcsteransformation: from
empirically oriented questions to an idealized gedgc doctrine. He opposed to the
distinction between "competence" and "performarigeNoam Chomsky (Leung, 2005,
in Academic Dictionaries and Encyclopedias, 2010homsky's view of linguistic
competence, served primary as part of developirtgeary of the linguistic system
itself, idealized as the abstract language knowvdedfjthe monolingual adult native
speaker, however it was not converged to pedaddgyes, rather than Chomsky, had
developed a theory of education and learning. (Aoad Dictionaries and
Encyclopedias, 2010). Thus, Hymes understood ctenpe and performance as one
unit.

Another linguist dealing with communicative compete was Bachman who

perceived it as a combination of the following qmtences:

Table 1.2.
Tree Model of Communicative Competence
Language Competence Strategic Competencsq Psychophysigical mechanismg
Organizational Competence
interactional view channel - visual / auditory

(gramatical, textual competence

Pragmatic Competence

(illocutionary, sociolinguistic psycholinguistic view mode - productive / reflective

competence)

(Bachman 1990, in TESOL page, 2010)
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Bachman came with the tree model of communicatiempetence, dividing
language and strategic competence, moreover heuded! psychophysiological
mechanisms. For the purposes of the thesis it igoitant to mention strategic
competence in more detail. According to Faerch &péa (1983) strategic competence
is to know how to recognize and repair communicatoveakdowns, how to work
around gaps in one’s knowledge of the language, howd to learn more about the
language and in the context. (MCLRC, 2003, 2004 Bachman included three
components in strategic competence which are asses$s planning and execution
(2003, p.100)

Lastly, Chodra et al. claim that it refers to the secondaryitgtomf higher level,
where are interrelated verbal and non-verbal mezEnsommunication, factors of
intercultural sensitivity and tolerance, socio-audl, extralinguistic and paralinguistic
factors typical for the particular language comnyi (2001, p.41, my translation)

On the whole, communicative competence has becpmelaended as the goal
of language education. For that reason, it is ingmtrto understand the concept of CC,
which primary means the ability to communicate. ®ter it includes the correct
utterances, the ability to use the language apm@taty in different situations and
complex knowledge of all areas such as spellingnymciation, grammar, syntax..
Some linguists considered CC as one inseparabteotirers contemplated it rather as
two opposite sites, the knowledge of language rudesontrast to the ability to use
it.Authors such as Chomsky and Saussure conside@as two completely opposite
sides. Finally, Bachman came with the tree modebafimunicative competence.

Regarding communicative competence, it is necedsanyention the Common
European Framework of Reference for Languages eafated as CEFR. According to
the University of Cambridge ESOL examinations itswaeated by the Council of
Europe and it defines achievements of learnerem@idn languages. The six reference
levels are becoming widely accepted as the Europsandard for grading an
individual's language proficiency. (2010) The reafmr mentioning CEFR is due to the
students of the course, that is the subject of @hmpirical research, are assessed

accordingo their level of English (see 6.6.1)
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Table 1.3:

Al

Can understand and use familiar everyday expressing very basic phrases aimed at
satisfaction of needs of a concrete type. Candiire him/herself and others and can
and answer questions about personal details suethase he/she lives, people he/s
knows and things he/she has. Can interact in alsimay provided the other person ta

slowly and clearly and is prepared to help.

A2

Can understand sentences and frequently used sipresrelated to areas of mg
immediate relevance (e.g. very basic personal amilyf information, shopping, locd
geography, employment). Can communicate in simplé Boutine tasks requiring
simple and direct exchange of information on faamitind routine matters. Can descr
in simple terms aspects of his/her background, idiate environment and matters

areas of immediate need.

Bl

Can understand the main points of clear standgydt on familiar matters regular
encountered in work, school, leisure, etc. Can et most situations likely to arig
whilst travelling in an area where the languagspseken. Can produce simple conneg
text on topics which are familiar or of personaeest. Can describe experiences
events, dreams, hopes & ambitions and briefly gbaesons and explanations for opinig

and plans.

the
ask
she

St
l
a

ibe

in

D

ted
and

ns

B2

Can understand the main ideas of complex texbath concrete and abstract topi
including technical discussions in his/her field ggecialisation. Can interact with
degree of fluency and spontaneity that makes regntaraction with native speake
quite possible without strain for either party. Ganeduce clear, detailed text on a w
range of subjects and explain a viewpoint on actdpissue giving the advantages 4

disadvantages of various options.

a
rs

de
ind

C1

Can understand a wide range of demanding, Idegts, and recognise implicit meanir
Can express him/herself fluently and spontaneowglyout much obvious searching f

expressions. Can use language flexibly and effelgtifor social, academic an

professional purposes. Can produce clear, weltitrad, detailed text on comple

subjects, showing controlled use of organisatiopaterns, connectors and coheg

device.

X

ive
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C2 | Can understand with ease virtually everythingrtier read. Can summarise information
from different spoken and written sources, recammsing arguments and accounts in a
coherent presentation. Can express him/herseltapeously, very fluently and precisely,

differentiating finer shades of meaning even inrtiest complex situations.

(ibid.)

3.2 The Potential of the Technology

Firstly, in regards to the potential of BL in gealermany authorsr professionals
dealing with the issue agree that the techniqué lvéleven more popular and more
widely used in the future as well as there willthe need for the mix of techniques or
methods, since the use of only one technologynwillbe sufficient enough.

Ross&Gage claim that almost all courses in highircation will be in a long run
blended and it is almost a certainty that BL widlcbme the new traditional model of
course delivery in ten years. Moving forward, itlwiot be the question whether the
schools have BL, but rather how they do the blemd{im Bonk Graham, 2006 p.167)
"Within five years, you'll see a very significanimber of classes that are available in a
hybrid fashion," claims similarly professor Bournd. would guess that somewhere in
the 80 to 90 percent range of classes could soradigaome hybrid." And he says he
expects to see more students choose to take adumses even if they live on campus
(hybrid learning, 2010). Finally, Bates agrees thigice learning requires a mix of
individual study and two-way communication with etHearners and teachers, most
learning will probably require a mix of models. Tpetential of the new technologies
will be exploited. (1995, p.223)

Secondly, there is the huge potential of moderhrtelogies. Particularly the use
of mobile technologies will increase, due to itedoess among then new generation
and the ability to motivate them.

Oblinger (2003) and Wendover (2002) define studdais after 1980 as the
new generation called millennials. They have graynwith new technologies and are
proficient in the use of communicative technolo@g. Bonk Graham, 2006 p.204) In
this connection Bates points out that within thextndO years technological

developments will be so commonplace that they bélifound in the majority of homes
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in developed countries. At the same time, and noprssingly, the demand for

education and training will increase. Teachers tha@h be advisors, managers and
facilitators of learning, rather than providersimfiormation. Access to information will

be primarily through telecommunications. (199528-:231)

According to Stead and Colley from Tribal Digitaédrning there is a strong
potential of mobile technologies in the future, doepedagogy being dependent on
technologies. Further they admit that the use &f one mobile technology can not be
the only learning experience, but there needs tsdmee mix. Learners will be much
more mobile, they will learn at school, at informatcentre or on the job working and
they will still need to have access to learningh&we all the tools to have the holistic
experience(Tribal Education Limited, 1998 — 2009)

Finally, mobile phones can help to develop the comicative competence. The
primary function of mobile phones is to be in cantaith others, to communicate, to
gain information. Hendrich et .aftate that communicative aim of teaching a foreign
language is for the language to serve as a meansninunicate. The aim emerges
form the primary communicative function of the laage, which serves as a means to
share information or to communicate(1988, p.89)cAks previously mentioned
communicative competence is the knowledge of adlagr such as pronunciation,
grammar, morphology, syntax, cohesion, coherenoe, knowledge of the correct
utterances etc. According to Studium ONLINE a stud®y learning over the mobile
phone practises spoken mode, expands vocabularyrardves the knowledge of the
language (2006-2010, my translatioRirther, LinguART Agency s.r.o. claims that the
mobile learning combined with face-to-face lessasmseffective, because learners
develop communicative competence in speaking wibireral several weeks, thanks to
regular communication over the phone. (katalog,02@l9, my translation) Therefore
mobile phones help to develop the communicative peience; however this is not
always the truth. It depends on the way the magihlenes are used. The development of
CC is in the case they are used communicativelg, rtfeans for instance if a teacher
talks in English to his/her students.

To sum up, there are tendencies for blended legutoibbe widely used in the future;
moreover new technologies will be used in teaclh@aghing process, including mobile
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technologies. Currently, it is a new trend. Duentdearning being a part of blended
learning there has appeared a new kind of blendtly,amobile phones develop
communicative competence in English language, défytare used communicatively.

Even the cutting edge technology will not be effextf not used in the correct way.
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4 Lesson Planning

The issue of lesson planning does not include amlyplan itself but also
establishing the aim, that should be achieved. dditmn a teacher takes into
consideration learner needs, he/she uses some dkimdethods or approaches and
finally a professional teacher is aware of the psjyagical point of view.

Firstly, it is necessary to note that lesson plagns important part of preparatory
phase. The plan is either a formal, as it is vétgrothe case of new and inexperienced
teachers. Or informal one which is on the otherdhpreferred by more experienced
teachers.

According to Scriviner, it is better to be prepafeefore going to the class. A
teacher should be clear about exactly what he/styaetsmto do and they should be
prepared to respond to the learners, since theorlesgan be never completely
predictable.

A formal planis an outline of the procedure of the lesson (djgison of the
activities, their order, timing). It contains backignd information (for example aims for
the lesson, target language, material used, pestijgtoblems, etc.) On the other hand,
an informal planis rather than writing any sort of formal plan,sths more about
writing down notes about procedure that is suppdsduk followed. The simplest type
would be ‘running order’ of activities, possiblytivia note of specific language points
materials that will be used. (1994, p.44-49)

4.1 Methods and Approaches

Previously has been mentioned communicative coenget which can be
developed by Communicative Language Teaching. ®mpurposes of the thesis, this
section will deal with Communicative Language teaghas well as with Krashen’s
Natural order and Affective filter hypothesis.

Richards and Rodgers reveal that the origins ef @ommunicative Language
Teaching go back to the late 1960s, concerningBititesh language teaching at that

time. There was the need to focus in language leg@an communicative proficiency
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rather than on mere mastery of structures. Theqmenqts see the approach to be aimed
at: communicative competence, which is the godhiofuage teaching. Furthermore, at
the procedures of the four skills, acknowledging thterdependence of language and

communication, which should be developed. (153-155)

Finocchiaro and Brumfit (1983) perceive the apphoas:
- Language learning is learning to communicate

- Any device that helps the learners is accepte@rying according to their age,
interest etc.

- Attempts to communicate may be encouraged fravény beginning

- Translation may be used where students neednafibérom it

- Communicative competence is the desired goal {he ability to use the linguistic

system effectively and appropriately).

- Teachers help learners in any way that motivites to work with the language.

- Language is created by the individual, often tigtotrial and error

- Fluency and acceptable language is the primaay: gacuracy is judged not in the

abstract but in context. (ibid, p.157)

In comparison to the course described in the thieateart, the overall aim is also
to achieve the communicative competence mainlyndutihe phone calls. Further there
is the attempt for spontaneity of the calls, howethe issue will be discussed in the
practical part. Next, the mistakes are perceivethasatural, consequently the focus is
on fluency rather than on accuracy. Students aite lgpeak most of the time. However,
the translation is allowed, as well as the shoplamation of the grammar, since it saves
the time. Moreover, there is the attempt for thegleage to be spoken without thinking,
drills are not used. Finally, a teacher motivateslants, praises their achievement and
keeps reminding students of their progress.

According to Krashen’s language acquisition thdébgre are five hypotheses. For
the purposes of this thesis, the focus will be on:
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a) The natural order hypothesis

Regarding the natural order, the hypothesis claine certain grammatical
structures or morphemes are acquired before othehe first language acquisition and
a similar natural order can be found in the sedanduage acquisition. Moreover errors
are seen as natural. (ibid.,182). As previouslg gaammatical rules precede speaking.
Also a teacher, in the research of the practicel papects students to make mistakes,

those are mentioned in an e-mail, following a phcalé

b) The affective filter hypothesis

Krashen believes that student’s affection to fatance fear or embarrassment
influences negatively the process of acquiring ltreyuage (ibid., 183). Therefore, in
the course there is the attempt to establish flyerelationship between a teacher and
his/her student. Furthermore, the oral part oflélaening takes place in the environment
suitable to the each a teacher and a student.

In conclusion, the main aim of the Communicativeglaage teaching is the ability
to communicate rather than the profound knowleddgeg@mmatical rules. In
comparison, the discussed course is also basedpeakiag as the core of the
teaching/learning process. Further the courseviollee approach in many ways such as
the development of four skills, intensity of compeasible input, students having
opportunity to speak most of the time in comforgal@nvironment and friendly
relationship, moreover mistakes are seen as thatabée part of learning. Finally, the

course follows Krashen’s natural order and effediiter hypothesis.

4.2 Psychological Point of View

The knowledge of psychology is significant for teexs and it is the indispensable
part of teacher’s training. If they are aware g psychological aspects, they can
establish better relationship with their pupils prevent possible problems with
discipline and misbehaviour. Obviously, the teagheaarning process can be therefore
improved.

According toCap in education, as well as in other forms of weailkted to people, it
is the truth that if we want to influence somebedy need to know the person. Thus,
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the knowledge of pupils is certainly influencingeacher’s success. Psychology helps a
teacher to get to know and understand pupils, dugidces of information provided
during teacher’s training. (2007, p.365)

For teachers and other pedagogical workers isiaportant social psychology. It is
consequential because the speech, which people esenmunicate, has social context.
Teachers guide the social interaction with pughgy get to know pupil’s parents, as
well as the school can be the place of social aisflFurther the class is the group of
peers, which is affected not only by a teacher liputthe peers themselves, which
influences the achievement of aims. (TrpiSovskd)02(.11, my translation) Social
psychology deals with individual’s behaviour, acti@nd experience, which is affected
by impulsion of social environment. Important isalsocial learning that has several
forms. (Kelnarova, Majkova 2010, p.134-136)

The issue of psychology in teacher’s professionery complex, therefore it has
been mentioned only shortly in this chapter. Howeweachers should have the

psychological knowledge and should be aware of iheir profession.

4.3 Learner Needs

At this point learner needs should be mentiors&uge they can affect the learning
process considerably. Each student has differeatisjefor instance availability at
different time or speed of learning. Thereforesiti student, who plays the key role in
the learning process.

Rodgers shows that recent developments in pedagogyjng away from the
transmissive, behavioural models and more towasdctimstructivist or socio-cognitive
models, place the active learner at the heart obitees. The socio-cognitive view
would also add that learning takes place in a s@oatext (Rodgers, in Taylor 2003,
p.1)

According to Rosenberg, there are three most ilmpofearner needs, in connection
to the employee learning. It is first of all acce®y that he means access to the
information The learners need to be able to cantethe information, to have the

permission to use it, as well as the schedules ttebd flexible and finally need to have
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time for it. Therefore without access to learningthing else matters. Secondly, it is
comprehensive approach. In another words, thenmdton should be reliable, accurate,
complete, organized, and labelled for easy retliamd use. Moreover it should be in
this way all the time, otherwise it would be woetss. Thirdly, it is balance. It refers to
symmetry between training and information. Someesypf information do not have to
be delivered other skills or knowledge must be pathe training. The important factor
is to differentiate on this point. (2001, p.15)

In brief, there is the current tendency for leameeds to be more important and
to be paid more attention than in the past. SomtbeMmost important learner needs in
the employee learning is access to information #Hexibility of learning/teaching
process. Secondly, students should gain informatigdhe suitable form, which means
to be organized, accurate and reliable. Finallgréhshould be the balance between

information and training.

-33-



5 Conclusion of the Theoretical
Part

The theoretical part deals first of all with thencept of blended learning. From the
history it is evident, that blended learning hasrban existence in various countries for
several decades. It has been used also in the ®agmliblic; examples can be found in
higher education, at secondary and primary schéalgher, it starts to be popular at
language schools. BL is the most typically the coration of face-to-face classes and
online lessons, usually over the Internet or a tasamon mobile phone. Nevertheless,
there is not any rule as to what should be blend@led.courses are arranged in a way to
be the most suitable for learners and teachers.

Further, as the technology has been chosen thdemaimne, which popularity and
the use in learning/teaching English language rmeeeasing. The technology itself has
its advantages as well as disadvantages, whichbeildiscussed in the practical part.
Mobile phones have the potential to develop comgativie competence, but naturally

they need to be used communicatively, otherwisg doenot develop CC as a whole.
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6 Research

6.1 Introduction

Every time new phenomenon appears, whether itéaming, m-learning, blended
learning or others, the first question asked ihdéf new method, approach or technique
is effective or whether it is better than the oldleoHowever, very few people are
interested if it is also beneficial for teacherswhmuch more time it takes them to
prepare the lessons and what the advantages aivdigages are from the teachers
point of view.

The practical part of the thesis focuses on thaahaesearch of the above stated
problem. First of all, I will introduce the coursand its components. Further, | shall
define the aim and research question. Next, | bvigfly mention a research time plan.
The following part focuses on the research methaglobnd background information.
Finally, the description of the research tools ¢totes the introductory part.

The next stage starts with the description of easearch tool, followed by the
research procedure, analysis and the outcomescdrtadusion presents the outcomes of

the research and evaluates the whole procedure.

6.2 Description of the Course

The chosen course that the research is based aamstituted of three main parts.
The elemental parts are face-to-face classes caahlwith the short lessons over the
mobile phone. The blended course is aimed at stsdgm do not have enough time or
possibilities to attempt each F2F class; the amainthose classes is tailored to
student’s needs. The face-to-face classes areynmagik theoretical, the student’s book
Is used or the grammar is explained. On the contthe phone calls serve primarily for
the active use of the language, there is the attéampa student to talk most of the
lesson. A teacher asks questions, corrects oc@siorstakes, explains briefly the
possible problems and finally, motivates a stud&hthe same time he/she makes notes

for the following feedback.
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Further, an e-mail is send after each phone acallprder to give a student the
feedback of the lesson, since there is usuallyenough time during the short lesson.
The e-mails deal mainly with the particular mistalkieat were not corrected during the
call, there is the brief explanation of grammar &ndlly it should motivate students for
further learning, praise their good work and pregrthat has been done. Naturally, the
attempt to motivate is not expressed in every sirggmail in order not to create the
false feeling of achievement in students. The eptd of the whole blend is an SMS
send to a student one time a week. It comprisesngiw phrase or proverb that might be

interesting or useful.

6.3 Aim and the Research Questions

The above stated course is quite complex and rigtuitze various parts need to be
prepared in advance. The research is based oresiearch question, which evolved
from the theoretical part. The research quesi®nf the advantages prevail the
disadvantages from the teacher’s point of view.

Further, the phone calls are relatively short aedjdent, during them there might
not be enough time to discuss new topics and timéght be the tendency for a teacher
to use routine questions. Therefore, the secorghrels question should find offitthe
types of the questions asked during the phone ea#lsalways the same or if they
change.In case the types of questions repeat, studentspespared in advance
therefore, the teaching/learning process missirantsimeity. On the other hand if the
guestions are new and different, there is progradstherefore it is more effective.

The main aim of the research is to find out theaatlyges and disadvantages from
the teacher’s point of view. In order to achieve #m, the adequate use of research

tools will be used.

6.4 Research Time Plan

The research was carried out for 5 weeks. It stastethe 1.December and finished
on the 15. January. The length and the frequenayeifvarious parts of the blended

course are stated in the following table:
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Table 2.

Phone calls Length 20 min
Frequency 2x lweek
E-mails Frequency 2x [ week
F2F Length 60 min
Frequency 1x / week
SMS Frequency 1x / week

Concerning the specific time of the phone callgyttwere agreed at the
beginning of the research with the students. | &saaher always called the students.
This was due to the contract with the mobile operaind therefore, the phone calls
being more favourable for me. Nevertheless, thexe avminor problem with the time or
the phone calls. It was not possible to set thegiwf the phone calls one after another
thanks to students” different time schedule. Thiere was a time gap of 1,5 hour
between the two calls.

Regarding the research tools, there were used Fwst of them was a diary
which was kept for 5 weeks, so there were 20 shdtten records at the end of the
research. The second tool were the recordingseopkione calls. There were again 20
recordings, since there were 2 students involvedhm research; the phone calls

proceeded 2 times a week for the overall perios wkeks.

6.5 Research Methodology

Before doing the actual research it is importartiéoome familiar with the research
methodology as well as with the whole researchgasscAccording to Gavora there are
six stages of research process. First of them as establishment of the research
problem, followed by the preparation of the reskansformation. After this the

researcher can proceed to the selection of reseawethodology, collection and
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processing of data. Finally there is the interpgretaof data and the creation of the
research report (2000, p.13-14, my translationgaRding the research methodology,
Gavora adds that a researcher needs to find out Hegshe will answer a research
question. A researcher needs to choose the releeaaarch method and within the
framework of it he/she selects a research toold.(in13). In order to find out the
relevant methodology, it is important to mentioge thstinction between qualitative and
quantitative research. Nunan states that quakdatesearch advocates the use of
qualitative methods, concerned with understandimgdn behaviour from the actor’s
own frame of relevance. It involves naturalisticdamcontrolled observation. On the
contrary quantitative research advocates the usgiaftitative methods, seeks facts or
causes of social phenomena without regard to thstive states of the individuals. It
involves obtrusive and controlled measurement (2q28). The thesis focuses on
acquiring qualitative data only.

Further, it is important to mention the ethnograptasearch. Brewer (2000, p.6)
explains the meaning of ethnographic research.tbdtessthat it is a study of people in
the natural setting by methods of data collectidnciv capture their social meanings
and ordinary activities, involving the researchartigipating directly in the setting in
order to collect the data (in Bell, 2005 p.16).nidn adds that it is based on the detailed
description and analysis of a particular contexa situation. Due to quantity of the data
it is possible to include only small amount in tiesearch. Audio or video recordings
allow for the preservation of the primary data.®2@058-61). | have mentioned the
ethnographic research due recordings being a toplaged in the research.

Another method connected with the research is tiv@dpective method. Nunan
comments that introspection is the process of ebsgrand reflecting on one’s
thoughts, feelings, motives, reasoning processes mental states with a view to
determining the ways in which these processes tatessdetermine out behaviour.
(2005, p.115). In the research | used the diarycwhbelongs to the group of
introspective methods.

Regarding previously mentioned qualitative reseancie type of it is the grounded
theory approach developed by Glaser and Straud®id960°. According to Strauss it
Is not really a specific method or technique. Rathés a style of doing a qualitative
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analysis that includes certain methodological dinds such as the use of coding
paradigm, to ensure conceptual development anditgefStrauss 1987, p.5 in Bell
2005, p.18) Further, Strauss and Corbin point bat the part of data analysis, in case
of grounded theory, is open coding. (1999, p.48}YhE research is used open coding in
order to analyse the data acquired during recosdibe issue of open coding will be
discussed in more detail in section 6.8.1.2.

To sum up, there are certain stages of the resélaattshould be followed. In case
of the thesis, there was used qualitative reseaibsides, ethnography and
introspective method were explained. Finally, gabesh theory approach has been

mentioned.

6.6 Background Information

6.6.1 Students

For the purposes of the research were chosen 2mgtidThey are completely
different in regards to the level of English, aged egenre. The different levels of
English were selected in order to see if the qaestasked by the teacher are always the
same/change in both cases. Further, if the higbeel lof English influences the
teacher’s preparation, by that it is meant if trecher needs to prepare longer time for
the lessons or vice versa.

To protect the identity of the students, they aleelled as a student A and a student
B. No proper names are used throughout the paperfiist student is a female, in her
late thirties; the level of English is B1 (accomlito CEFR, the Common European
Framework of Reference for Languages stated irstation 3.1). The second student is
a male, in his mid-twenties; the level of Englishranging from A1-A2. It is important
to mention that both of them are highly motivat&gardless, they do not need to
speak English at their work; they are both keertramelling. Their main reason for
learning the language is to speak in foreign caesitthe knowledge of grammar is less

important than speaking.
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6.6.2 Teacher

The research was carried out by myself as a teacheorder to note down
information, personal feelings and events as atelyras possible. | have been teaching
the students A and B for quite a long time anddfoge | know their strengths and
weaknesses. However, the new for them was the eémiy used, since this was their
first encounter with the mobile as a tool for leagnEnglish as well as this was their
first experience with the blended course. For meas not the first encounter with the

blended course, since | was teaching it previofmsiya language school.
6.6.3 Technology

First of all, the necessary technology for all pgants of the research was
naturally the mobile phone; it was not requireduse any special type of the mobile
phone. Secondly, the use of Hands-free device wefHuh (see appendix 1).The 20
minutes time is relatively short if the lesson wbtéhke place in a classroom face-to-
face. Yet, it is long time to hold a mobile phore Such a period. This concerned
particularly me as the teacher, in regards to #doe éf having 2 x 20 minutes, which is
40 minutes. Another reason for using Hands-freecdewas that | needed to make
notes of students” mistakes or problems duringrtbkile calls. In order to save time, |
was writing the notes down directly to a Micros@ford file which was faster and more
comfortable by using both hands. All the notes weapt in one Microsoft Word file
and from here they were easily copied to the esysahd to both students.

Further, the connection to the Internet was esalefthis was not a problem for any
of the participants. Indeed, there was no needafstrinternet connection, since it was

used only for writing/reading e-mails.
6.6.4 Textbooks

During the face-to-face lessons were used textbbtds Headway by authors Liz
and John Soars (see appendix 2). In the reseanghused two textbooks according to

the students” level of English, elementary andimpermediate (published 2004 and
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2002).The textbooks are notoriously known for mafsEnglish teachers and remain
popular due to its visual aspect, interesting ugdte topics and its availability. They
have been widely used at secondary and languagelsch

The reason for selecting the textbooks as a pathefresearch was due to both
students being familiar with New Headway and thayeéhbeen using them from the
very beginning of learning English.

6.6.5 Environment

The environment is very important, the same as rothspects of the
teaching/learning process. During the phone cdlkhiee participants, students and me
as a teacher, could have chosen the environmehtMis comfortable and the most
suitable to individual needs. For me personallyas home, since | needed to write the
notes down into the computer. However, for the etisl it was either home, work,
public transport or a car. Regarding public tramspo a car, this was not always the
best option, since noise or problems with the digtr@ngth appeared. Next, students
could not fully concentrate. The mentioned problemil$ be discussed further in the
thesis.

The face-to-face lessons took place at studentsieepthe same way as they were

used to from previous lessons.

Finally, according to Krashen’s affective filtergoghesis (section 4.1 Methods and
Approaches) student’s affection to for instancer fea embarrassment influences
negatively the process of acquiring the languabel.(i 183). Hence, the students are
aware of the fact that mistakes are inevitable phltearning process and they are not
afraid of trying to use new vocabulary, expressiongollocations. Further, there has
been established good, friendly relationship betwd®e students and the teacher
therefore, the students feel comfortable speakinthé foreign language. So they are
not negatively affected and as a result they arévated for further learning. It is
important to mention that the above stated friendijations would not be always
possible with pupils or younger students at prin@rgecondary schools.
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In short, the above stated facts influence alsotéfaeher. Comfortable place of
teaching, the friendly relationship and student®ivation have indeed positive effect

on the teacher.

6.6.6 E-mails, SMS

As previously mentioned, e-mails send directly raftee phone calls and a short
SMS containing useful proverb or phrase were dlsgtrt of the whole blend

The function of e-mails was to give students a lbee#t, inform him/her about the
mistakes that were not corrected during the phatieocshortly explain the grammar or
send the vocabulary student did not know. Heréeésexample of the e-mail send to a
student:

Hallo Peter,

Great work today! We were talking about cycling.

Grammar: Be careful about past simple x preseriegier

Past simple: | got the bike when | was 6.

Present perfect: | have had this bike for 2 yewos 6&till have it)

Vocabulary:
down-hill skiing — sjezdové lyZzovani

Gross-country skiing — jizda n&#kach
Repair/ fix — opravit

Lend — mjcit (hékomu réco)

Borrow — mij¢it si (od rekoho réco)

Have a nice day and I'll talk to you on Tuesday.

6.7 Research Tools

In order to carry out the research it is importanselect the suitable tools. For the
research were chosen two tools. First of them wereudio recordings, in order to find
out if the types of the questions were always #maes of if they changed. As the next
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tool was chosen the diary (see appendix 3), its\aas to find out the advantages as
well as the disadvantages from the teacher’s pbdview.

Recording was the first tool deployed in the resiearAccording to Nunan,
mechanically recorded data is the strategy thatarekes can use to guard against
threats in internal reliability. However, he adntit@t due to quantity of data it can be
difficult for outsiders either to analyse the d#tamselves (and thereby establish the
internal reliability of the study) or to replicatthe study (thereby establishing its
external reliability). However, it depends on tleo®e of the research. This strategy
preserves the primary data. (2005, p.58-61) | asmlio recordings to record the phone
calls. Even though the research was not long-lgstime amount of data was quite
extensive.

As | previously mentioned above, the second toolpleyed was the diary.
According to Nunan, diaries are an important irqeative tool in language research.
They can be kept by learners, by teachers, or biycipant observers and can focus
either on teachers and teaching, or on learnerslearding. Further, on interaction
between teachers and learners. (2005, p.118-1208y81990, p.215) defines the diary
as a first-person account of a language learninteaching experience, documented
through regular, candid entries (ibid.) They deainty with behaviour rather than
emotions, though they can be adopted to suit wkatgwrpose you have in mind. (Bell,
2005, p.103) | personally used the diary that wagten always in the similar way,
noting down particular data such as date, nambeostudent, length of the preparation,

negative/positive events or feelings.

6.8 Research Procedure
6.8.1 Recordings

6.8.1.1 Preliminary Information

As previously mentioned, | selected two studentdifiérent levels of English, age
and gender in order to see if the types of the tepress changed or were always the
same. Further, if the mentioned differences alstuenced the selection of the

questions. The reason to choose the audio recoading tool was first of all due to
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primary data being recorded in the exact form ay there used. Secondly, it would be
difficult for me as a teacher to use any anothet tluring the phone calls, because it
would be time consuming and the questions notecdhdaiter the lessons would not be
in the exact form or not complete.

The nature and the purpose of the recording, aé agethe whole research was
explained to both students. The fact that they wecerded influenced only the student
B during the first lesson, since he was a littlevoas. However, the next lesson was
everything back in normal and none of the studerdse negatively influenced. The
types of the questions given by me as a teachex ma@rmodified in any way, it means
that | continued in the teaching process as theg wsed to.

Regarding the types of topics discussed duringptiane calls, | would like to note
that students” aim is to make themselves undersiogdglish speaking countries, they
would like to use the language for travelling pueg® They do not need it at work or at
school. Therefore the typical topics except discigspast of future are associated with

restaurants, hotels, airports or directions.

6.8.1.2 Analysis

As noted above, | recorded the phone calls oventbigile phone and subsequently
rewrote all the questions that | had used. The sypk questions were analysed
according to open coding. (mentioned in Section Stéauss and Corbin state that it is a
process of selecting and naming categories frontysisaof the data. It is the initial
stage in data acquisition. Variables involved ia fthenomenon are identified, labelled,
categorised and related together in an outline @99, p.43). According to Hendl, it
is possible to apply open coding in different wayss possible to code one word after
another, single paragraphs, the whole texts oncpdat cases. It is important not to
loose the aim of the coding — divulgence of the {(8R05, p.247)

Therefore, | went through all the questions usednduthe research and created
common groups. | labelled them with a title représg the whole group. The
guestions had different aim, first of all for adgut to realize different functions such as

greeting or reporting about past/future event®didied to create 8 main groups:
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1) greeting

2) past

3) future

4) present

5) family

6) grammar

7) spare-time activity
8) travelling

9) unspecified

To explain the single groups, the types of questitaielled as tenses: past,
present and future were the simple questions regoevents of for example this
morning, yesterday, last weekend. Further, in a#stuture it was for instance this
evening, tomorrow or next week. Therefore, thoseewhe typical questions of near
future, or past. Whereas, for example the storyhef book or sport events though |
asked them in the past | assigned them to spaeedgtivity group. Yet, | would like to
note that in a few cases it was difficult to decadmut the group to which a particular
guestion belonged to. Naturally, all the questionsld have been divided according to
the tense. Nevertheless, this would not show thersiity of the questions.

Regarding the term grammar, occasionally it wasleedo practise actively the
grammar which students learned during face-to-fesgons or they had problems with.
This was more often with student B (the lower lewélEnglish). The examples of
guestions related to problem grammar were: Studemrammar-for x since student
was suppose to answer each question 2 timestifirstuse for, the second time since:
a) How long have you been living in Prague? b) Homg has your daughter been
reading the book? Student B, grammage, student was suppose to use ago: a) What
time did you come home from work? b) When did ytartdearning English?

Further, travelling was a topic discussed in sdviessons due to students” aim.
Since travelling was students” main reason fomiegrEnglish. We discussed either the

real holiday events or directions. In case this was possible, we performed a role
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play. Students were supposed to imagine situaticenaairport or a hotel and | was
asking the questions, trying to make the situa@snreal as possible. The topics
discussed during the lessons will be further mexeiibin the subsection 6.8.1.3.
Regarding unspecified questions, those were thestygf questions which did not
belong to any of the previous groups. In this growgre specific questions and they
were usually not asked repeatedly.

The types of the questions as well as the wholevexsation were obviously
influenced by student’s interest in the topic. Higher interest in the theme meant that
we discussed the particular issue longer and Ichsi@e questions regarding one topic.
For example student A was keen on reading bookshencontrary student B was
interested in various sports such as riding a tskang, or hiking. Consequently, if we
discussed interesting topic, students tried to mgkdor words they did not know by
describing the problem or thing. Naturally, duritigs process | asked questions

clarifying the meaning, such as:

1) What do you mean by that?

2) Pardon?

3) Sorry? Could you say that again?
4) What is it? | don’t know the word.

Those are the questions regarding to strategic etanpe by Bachman,
mentioned in the section 3.1. | classified therraspecified.
Finally, the phone call and the subsequent questtan never be fully planned. | wrote
down the general questions before each lesson; yveswibe plan was not strictly
followed. In case there appeared some interesbipig it was discussed further.

| would like to demonstrate some of the phone cafld particular questions
used during them. Even though the following lesa@s planned in advance, it went
completely different way due to the initial infortitan from student B abouieing on
the Internet.Later | noticed thathe student was keen on cycling therefore, moshef
time was spent by discussing cycling or skiing. Ppbsitive side for the student was his
profound knowledge and deep interest in both kwfdsports, so during describing and
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explaining issues regarding those kinds of spoesldarned a great amount of
vocabulary. Unfortunately, there was not enougletiso we continued in the topic the

following lesson.

Here are the types of questions employed during a phone call, student B:

1. Canyou hear me?

2. How areyou?

3. What are you doing?

4.  What internet page are you looking for?

5. Have you found anything interesting?

6.  Would you like to buy any clothes there?

7. Do you prefer brand clothes?

8. Where do you normally buy them?

9. What's your favourite sport?

10. How long have you been riding a bicycle?

11. Would you like to buy a new one?

12. How much would you like to spend on the new bicycle?

13. Would you like to sell your blue bicycle?

14. How often do you ride it?

15. Do you usually ride alone or with somebody?

16. Who is he?

17. Have you ever been doing it professionally?

18. Have you ever participated in any competition? (student did not understand: to participate)

19. Have you ever taken part in/ attended any competition?

20. When was it for last time?

21. Who won?

22. On which position?

23. How many people participated in the competition?

24. Did you have any friend there?

25. Do you do another sport except cycling?

26. Do you prefer down-hill skiing or cross-country skiing?

27. Do you go skiing every winter?
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The types of the questions are also influencedheylével of English. Student A
(higher level) was able to talk quite well abous story of the book/film or describe a
recipe, therefore | asked those types of questiguise often. Surprisingly, the
conversation was not always one-sided, which méamseacher giving questions and

the students answering, but also vice versa.

The guestions employed during a phone call, student A:

=

Are you ready?

How was Christmas for you this year? Did you enjoy it?

Did you have flu?

Did you go to the doctor?

Did you take any medicine?

Who was cooking when you were ill?

What did she cook?

Do you like schnitzel?

QO ®| NI o v B WD

Tell me about the honey cake...how did she make it?

N
e

Is it typical in your family?

[N
=

. Did you like it?

[y
N

. And do you personally like baking?

N
w

Is your mum a good cook?

N
P

Did you have time to watch any fairy-tale when you were ill?

=
(2]

. What’s your favourite fairy-tale?

N
o

Have you seen any nice film at Christmas?

[y
~

. What is it about?

-
&

How about the New Year’s Eve? Did you go to sleep early or did you celebrate?

=
(o]

. Are you reading any book at the moment?

N
o

. What is the story about?

N
[y

. Where are you planning to go for your holiday?

N
N

. For how long?

N
w

. Which mountains? Are they in the Czech Republic?

N
H

. Why did you decide to go to the Arabian Emirates?

N
]

. Which city would you like to visit?

N
(<))

. What would you like to see there?

N
~N

. Is it expensive?

N
©

Have you ever been there before?

N
o

. What is the official language there?
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30. How is it with visa? Is it easy to obtain visa to go there?

31. Who will take care about your daughters?

Later, | briefly mentioned the trip to Prague amddent A surprisingly asked me
guestions such as¥hat did you do there? Did you buy anything? Hod yibu go
there? Did you like the play2ven though the student was not used to askingtigus,

she managed it well.

6.8.1.3 Outcomes

The recordings were precious source of informattre to having the exact
questions from the whole research, which would abbp not be possible to gain via
any another tool. In the first graph | would likiedemonstrate the amount of questions
asked in each group. According to the graph thet mften asked questions are in the
groups spare-time activity, travelling and unspedif On the contrary, questions
reporting past events or future plans were not chgkat often. The smallest group
represents grammar which is understandable sireeptione calls should primarily
practise speaking and not explaining or discusgnagnmar. As a result, some kind of
greeting was used in nearly every lesson, thodadador example: How are you? Are
you ok? What's new? The group also includes th@lmjuestions such a€an we
start? Are you ready? Can you hear me? #tevas necessary to greet students or ask
how he/she was, otherwise it would be impolitde second group of questions is
aimed at the events happened most typically toglagterday, at the weekend. The
guestions regarding past were not asked in evespte but in 11 lessons out of 20. The
total number 38x means that the past was discussauke lesson more times, however
by different questions. For instanekd you have breakfast this morning? What did you
have? Did you like itHowever, there were a few cases when similar/ineesquestion
was employedThe next two groups future and present were agairasked in every
lesson, for future it was in 7 lessons and presehtlessons. So the questions were used
occasionally. The fifth group concerning family gtiens is much bigger. It is due to
both students” family being extend and there adéess opportunities to discuss various
family or friends issues. Again, | need to strdsa the topic did not appear in every
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single lesson nevertheless, there were a few ealses similar/the same question was
used. Here is the example of the common questiom is your family? What are your
daughters/parents doingRs | have previously suggested grammar was incluaégd
marginally, in order to clarify students” probleorsas a short revision. By comparison,
spare-time activity questions, travelling and urdpe questions appeared in most/all
of the lessons. This was due to students” inteéreshe topic, due to their aim for
learning English or in order to include some newsiions and subsequent discussion.

The outcomes can be seen on the following graphs:
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Graph 1 and 2:

Numer of questions asked in each group (total 20 lessons)

B GGresting - 23x

B Past - 38x

mTature - 12x

m Present - 9x

m Fanuly - 54x

B Grammar - 8x

B Spare tume activity - 129x

w'lravelling - 103x
Unspecified - 170x
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Number of lessons in which was the topic asked (total no. of lessons 2()

B Grecting - 20x

B Past- 11x

B Future - 7xX

B Present - 5x

® Family - 12x

B Gramumar /X

= Spare time activity - 141x
= Travelling - 10x

Unspecified - 17x
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Regarding the topics discussed in particular groupsuld like to present the
following table 3:

Unspecified no. of
gues.
Christmas/New Year's Eve/birthday/Valentain’s day 26
Theatre 7
Famous people 10
Shopping 21
Private English lessons 5
Exams/school 12
Diet/healthy life style/bio food 6
Health problems/ illness 8
Weather 6
Music 4
Food/Drinks 5
Money/salary/rich people/investing/bank account/tax 12
Burglary/thieves 5
Homeless people 6
Dreams/ambitions 3
City x country/ house x flat 2
Feelings: scared/tired/angry/disappointed 5
Spare-time activity
Books 19
Watching Tv 12
Newspaper/magazines/news 14
Sports (cycling, skiing, hiking, swimming, billiard 41
History 11
Cooking 17
Party/ball 8
Hairdresser/beautician 7
Travelling
Directions 29
Airport 14
Hotel 25
Restaurant 17

As it is evident from the table, the range of tepiiscussed was quite wide. Some
of them were mentioned only during one single las&o many of them we continued
the next lesson.
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6.8.1.4 Conclusions

The aim of the recordings was to find out if thpdy of the questions asked during
the phone calls are always the same or if theygdan

Generally speaking, a limited amount of questiomsewepeated to some extend.
However, this depends on students” level of Englisttase of student B (A1-A2), it
was reasonable to ask questions concerning pdsture, since he still made mistakes
in them. Naturally, those familiar questions weskeal at the beginning to make student
feel comfortable enough and then there was an pttéonintroduce new or different
questions. In comparison to student A (B1), theeeewery few cases that the questions
would be repeated, there was usually some poliesteqpn at the beginning which had
the greeting function rather than to acquire infation. Further, in the conversation, we
either continued with the topic from previous phooall/face-to-face lesson or
discussed new and more difficult topic. This wasgidle due to student’s higher level
of English and at the same time with her being ncorafortable in speaking.

Regarding the topics discussed, they varied acogrtti students” interest or aims.
In spite of phone calls being planned in advaneeetlappeared new themes during the
phone calls that completely changed the previoaa.dh regards to the proportion of
questions asked by the teacher to those askedebgttiients, the high majority of
questions were asked by the teacher. From the lbvenmber of 592 questions, the
teacher asked 548 x and the students 44 x. Futtheistudent A asked 38 x and the
student B 6 x, this is understandable in connedtaheir level of English

6.8.2 Diary

6.8.2.1 Preliminary Information

The diary was kept in order to find out the advgataand disadvantages from the
teacher’s point of view. | noted down the inforroatafter every phone call, so finally
there were 20 short written records. The structdithe diary was always the same (see
section 6.7). In order to support the findingstlo research, | would like to present
some of the notes from the diary. One of the ihgi@sitive notes state&reat, finally |

don’t have to commute to every single lesstowever, the following negative record
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says:Problems with the signal strength. And what a naisehe train!! | have to talk
about that with student B.

6.8.2.2 Analysis

To demonstrate clearly the advantages and disaalyesitl would like to show the
following table. In order to make the analysis east shows the outcomes of the
analysis with the further explanation:

Table 4:

Advantages Disadvantages
time consuming
sufficient financial reward
anytime personal contact
anywhere problems with technology
no need to comute| cost
limited by:  signal strength
charging
noise

To explain the terms, the phone call can take pleaiatively anywhere.
However, this was not entirely the truth in my cdseeeded to write down students’
mistakes for further feedback and as | previousghtioned the fastest way was to use
PC. Therefore, this was a limitation for me. Simijlait can be anytime as long as it
suits to both sides. Again, here was the slighblem, since it was not possible to
arrange the phone calls one after another. So tveseone hour time gap between
them. Yet, it has no connection to technology, iaiedn also be a problem with face-to-
face lessons or lessons via Skype. As the biggkstnage | personally see no need to
commute for every single lesson.

On the contrary, as the biggest disadvantage lidenthe time demands and at
the same time no sufficient financial reward. lderto prove the point | will discuss
the problem later in this chapter. Secondly, tloi laf personal contact was a problem,
because the non-verbal communication can helpchéedo understand a student better,
to see if he/she is bored or has any problems. Begathe technology, | used the

hands-free set. The setback was that students aomagdl about not hearing me
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properly. In this case | believe it can be improveg better technology. Equally
important was the signal strength. Again this weesgroblem at the beginning, because
| was teaching from my room and there was no sigenérywhere. Another
inconvenience was the noise, in case a studeninwasblic, usually on a train or a bus.
Finally, the cost of the phone calls was additiatisadvantage.

As | stated the course was time consuming in terhpseparation. In the diary |
always noted down the length of preparation. Theragye time to prepare the phone call
was 12 minutes, to prepare the subsequent e-madl dudent 14 minutes in average.
To find some proverb or phrase and write the SMS3nifutes (it was send only 1x a
week, therefore | will count only 5 minutes). It ams that together with 20 minute
phone call it amounts to 51 minutes of work. Tki€onnected to the financial reward.
If I would consider the average price 170 CZK/60nutes for a teacher without
university degree, it means that the teacher wealth 57 CZK/ 51 minute work, in
another words 67 CZK/ 60 minute work. This is dettanot very favourable for a

teacher.

6.8.2.3 Outcomes and conclusions

To summarise all the advantages and disadvantagesst admit that in this
particular research the disadvantages prevaileddkantages from my point of view as
a teacher. The main reason is for the course tarieeconsuming and at the same time
there is not sufficient financial reward. Anotheportant setback is the lack of personal
contact, followed by minor problems such as the obdshe phone calls, the need of
signal strength and charging of the mobile phorevaxtheless, the blended course can
be under some conditions interesting for teacherst of all they would need to be paid
for the whole time they spend on preparation areguent work, not only the phone
call itself. Further, the cost of the phone calé de solved by the contract with the
mobile operator, it means students would have SAM< from a teacher and therefore
the cost of the call would be diminished. Finathe noise can be limited by agreement

with the students.
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6.9 Conclusion of the Practical Part

The practical part focuses on answering the unohgylguestions as well as the main
guestion of the whole research. Recordings, agirgteselected tool, was analysed via
open coding. It was found out that the types of questions repeated only at the
beginning of a phone call. This was done in ordegreet a student or to make him/her
feel comfortable or motivated by introducing familiquestion. Moreover, the types of
the questions were influenced by students” leveétrgdlish. With student A (B1) were
usually introduced new questions, on the contrati student B (A1 — A2) one of the
familiar questions were asked before introducinges topic. Concerning the topics
discussed during the phone calls, they varied doogrto students” interests and even
though the lessons were planned, much more integesipic often emerged during the
conversation and was further developed.

The diary, as the second selected tool, reveakdhle disadvantages in contrast to
advantages of the blended course from the teacpeifg of view prevailed. It also
includes the calculation of the financial reward #oteacher which was not sufficient.
Nevertheless, the course can be under some camlitieneficial and interesting for
teachers, especially by employing better technolayyimproving the financial
conditions in relation to the course being timestoning. Finally, | believe there are
many aspects that differ, and might influence tedshchoice of technique greatly. It
means that for one teacher is not problem to cantbe lessons since living in the city
for another teacher it might be a waste of time tludiving in the countryside.
Similarly, this is connected to the signal strendiarther, | am aware of the fact that it
depends on the teacher’s personal preference oftemm@ology or technique over
another. Therefore, | wanted to present the cormlgsof the concrete research and to

stress the possible setbacks that as | statedecalinfinated.
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6.10 Conclusion

Blended learning is still relatively new phenomenbawever according to several
authors it is not a new idea. It is just a new ndonexn old technique. Nevertheless, m-
learning which stands for mobile learning is thezword that has not been in existence
for a long time. For this reason the thesis focuseblended learning with the use of
telephone, or more specifically mobile phone. Fentlthere has been the tendency with
any new phenomenon to look for positive and negasides for pupils/students, but
there are not many authors interested in a tealsede. Therefore, | wanted to show
the teacher’s point of view from my own experience.

The thesis is based on the blended course whicstiaates of face-to-face lessons;
their main aim is to learn grammar. Further, them@ phone calls between the teacher
and the student in order to use the language iactine way, to communicate and
therefore improve speaking skills. They are folldwsy the e-mails which serve as the
feedback for the student, the e-mail is sent &éeh phone call. Finally, there is a short
SMS containing an interesting proverb or phrase.

Regarding the practical part, the underlying questiwere set, in order to find out
the advantages and the disadvantages of the blezalede and at the same time to
discover whether the types of questions used duhi@ghone calls changed or repeated
frequently. So as to answer the questions, two toails such as the recordings and the
diary were selected. The phone calls were recoviedhe mobile phone and all the
guestions asked were subsequently retyped intedhguter for further analysis. The
research showed that the types of the questioreateg often in case of both students
only at the beginning of the phone calls, in otdemake students feel comfortable or to
motivate them. Further, the phone calls differecbading to students” level of English.
With the first student of higher level of Engligietquestions were predominantly new
and different, on the contrary with the second etdf lower level they repeated in
several cases, but again the majority of time vgend by introducing the new topic.
Next, the research dealt with the variety of toplccussed. Likewise, the theme of the
conversation differed according to students” l@fétEnglish and their interests. During

the research students talked about the wide rahigpics. The second selected tool the
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diary was kept in order to find out the advantaged disadvantages of the blended
course. It was structured always in the same wafinag especially the date, time and
length of the phone call, further the name of aeti and most importantly positive or
negative feelings. The result of the analysis shtves the disadvantages prevail in
comparison to advantages. As the most importanibasks are considered time
demandingness of the course which is connecteletdirnancial reward for a teacher,
followed by the lack of personal contact. As theonidisadvantages are considered the
cost of the phone calls and the possible probleitisthve technology. Balanced against
the advantages, the most important one is considbed the lessons can be anywhere,
it means that it can be at home in the comfortabMironment and there is no need to
commute to the lessons. Yet, the expressemgime and anywhereare limited by
several factors. In case of the research they \wemieed by the signal strength, the
necessity to have the mobile charged, the needite the notes into the computer and
by occasional noise in case a student was in thdécptansport. Generally speaking,
the problems that appeared in this particular rebeean be under different conditions

eliminated and the course can be beneficial amdcditie to teachers.

To sum up, the thesis dealt with the blended learnivith the use of telephone.
Further, the research findings can help teacherangone interested in the topic to

better understand the both sides of this partidyfae of blended learning.
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7 Resumeé

Souwasnd situace se diky novym technologiim velice leyahéni. Dnes uz ve
vétsSing pripadi neposilame dopisyébnou postou, ale e-mailemg&Mdinou neni pdeba
chodit do banky, vzhledem ktomu Ze mame k dispomiternetové bankovnictvi.
MuzZeme si tak&ist noviny nebo nakupovat na internetu. Tyto noe€éhnhologie se
objevuji a m&ni rapid posledni iti desetileti. V této souvislosti se takéeémh
vzklavani, které reaguje na s@sné pdeby spolénosti. Objevuji se nové techniky,
metody nebo fistupy. RPednmetem diplomové prace je stale jg§omerné novy zmsob
kombinované vyuky a v tomto konkrétnifigmd s vyuzitim telefonu.

AvSak u kombinované vyuky jde pouze o novy nazexhledem k tomu, Ze
kombinovana vyuka méa pame dlouhou tradici. Jak uz jeji nazev napovida, jesa@®
tradicni hodiny s ditelem v kombinaci s e-learningem gggac s m-learningem. Z
toho vyplyva, Ze jde o dva historickyzné gistupy tedy té tradni s novymi. Jak uz
bylo feteno, kombinovanad vyuka ma relatdvrdlouhou tradici a to fedevSim
v zahranti jako napiklad ve Spojenych statech nebo ve Velké Britaikydhe Open
University, ktera existuje dodnes. Géské Republice fiteme najit fiklady
kombinované vyuky ifedevsim na vysokych Skolach, popularni se takéastév
jazykovych Skolach a &kolik konkrétnich pikladi miZzeme najit také na Skolach
sttednich nebo dokonce zakladnichiavidda pro zvoleni kombinované vyuky je
n¢kolik. Je gredevsim flexibilni a vhodna pro studenty,ike nemohoudastnit vyuky
ve stanovenytas na stanoveném mistasto z pracovnich nebo rodinnychivdda.
DalSim divodem ntize byt lepSi vyuziticasu pro vyuku, kdy se n#klad studenti
mohou s givem nebo informacemi seznamitepem acas s ditelem/lektorem mze
byt vyuzit efektivrgji pro aktivni procvéeni nebo diskuzi o problému. Posledni faze pak
muze byt vyuZita k fipadnym otdzkam nebo vyjasn problému. Vzhledem k tomu, Ze
se studenti fljdou do kontaktu s informacemi 3x je vyuka efektjgi. V neposledni
fack mohou byt vyhodou sniZzené naklady na vyuku. Naé@strag nelze opomenout
negativni stranudci. Jde jednak o nedostatek osobniho kontaktuaéke o technologii
samotnou, kterou musi wnjednak vSechny strany ovladat, ale ktera takéuséwzdy
pracovat stoprocendnPro itele je pak nej#tSi nevyhodowasova narénost a s tim
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spojené nedostateé finartni ohodnoceni. Jak uz bylo zmifro, sodasti kombinované
vyuky je e-learning nebo m-learning. Vyraz e-leagnje velice Siroky pojem, ktery je
spojovan s pouzitim gtace i vyuce. Existuji izné definice e-learningu, z nichz
n¢které ugednostiuji potrebu Internetu nebo Intranetu jiné uvadi Ze se jedpAisob
vyuky za pouZziti informénich nebo komunikaich technologii. Nicménse shoduji, Ze
se jedna o elektronicky apob vyuky. E-learning se dal&ldna CBT, tedy zkratka
anglického nazvu Computer-Based Training. Je pox&im za prvni stadium e-
learningu a to bez pouZiti Internetu. Materialyybgostupné ndjklad na CD nebo
DVD. Druhou a v sokasnosti pevazié vyuzivanou formou je WTB, tedy Web-Based
Training. V tomto pipact je vyZadovano internetové spojeni a materialy gostupné
na internetu. DalSi zmovanou moznosti kombinované vyuky je m-learninge Zg
jedna o novy fenomén vyukygs mobil nebo mobilni #&eni. Jeho hlavnitpdnosti je,
Ze studenti se mohouwitiprakticky kdekoliv nebo kdykoliv. Dale také dmé§enerace
Z&ki a student vyrista v doB pcacitatovych a mobilnich technologii, proto tato vyuka
je pro rt mnohdy vice motivujici. Nicmé&nzde neni zadné@depsané pravidlo, jakym
zpisobem nebo z jakych technologii by se kombinovanka nela skladat. Vzdy by
se nElo jednat o kombinaci technologii tak, aby odpoldadividudlinim potebam
student a witelu a aby se vytvilo co nevhodgjSi prostedi a podminky kdeni. Zde
se také nabizi otazka jestli kombinovand vyuka wipion telefonu rozviji
komunikativni kompetenci. Vyraz komunikativni konbgece vnimali autd raznymi
zpasoby, nicméa je povaZzovana za cil v jazykovém elavani a primaré znamena
schopnost komunikovat, je to ale také schopnostipati pravidla gramatiky, spréagn
se vyjadovat a ¥dét jak pouzivat spravn jednotlivé vyrazy. Zcela uité je zde
potencial kombinované vyuky a jejiho vyuZziti v budoosti, stej tak jako budou
nove technologie vyuzivany ¥ebnim procesu. Dale také mobilni technologie rdzvij
komunikativni kompetenci v anglickém jazyce, poksou pouzivany komunikativnim
zpisobem. Neni nutno dodavat, Ze ani nefigivtechnologie nebudou efektivni pokud
nebudou pouzity spravnym igobem.

Cilem empirického vyzkumu bylofedevsim zjistit vyhody a nevyhody konkrétni
kombinované vyuky z pohledw&itele a také se zafit na typy otdzek pouzivanych
béhem telefonnich rozhovira stanovit jestli se tyto typy otazelkéimh a tim padem je
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vyuka efektivni a nebo se stale opakuji, coz zn@mge se student nikam dale
neposouva a neziskdva zadné noveé znalosti. Jidozamy kurz se sklada z tradi
vyuky s lektorem, ktera slouzfgrlevsim pro vyklad gramatiky a pracicehnici, dale z
telefonnich rozhovar, kde si studenti procdii své znalosti aktivh komunikaci
s lektorem. Nasledndostavaji studenti e-mail se &pou vazbou a Upén posledni
soudsti kurzu je kratkda SMS obsahujici zajimavislpvi nebo frazi. Jako vyzkumné
nastroje byly zvoleny nahravani a denik. Samotngkugn byl proveden na dvou
studentech jiné arownpodle Spoleného Evropského Refer@riho Ramce, jinéhoeku
a také odliSného pohlavi. Student A je U1 a student B GrownAl — A2, witelem
jsem ja osob# a proto vysledky vyzkumu jsou moje poznatky a maz&amotny
vyzkum pak probihaldhem 5 tydi a jedna o kvalitativni vyzkum

V prvni ¢asti vyzkumu byly vSechny otazky z nahranych malierpirepsany a
zpracovany pomoci otéeného kodovani, které je zaloZzeno na zakotvenéi tedr
autoi Gaser and Strauss z roku 1960. Byly vy@ny hlavni skupiny do kterych byly
otazky prifazeny a bylo zaznamenano kolikrat byly jednotlivEazky pouzity.
Z vyzkumu vyplyva, Ze typy otazek bylyizné podle studentovy uro¥ranglického
jazyka. V gipadt studenta A, tedy s vySSi Urovni, seékalika piipadech opakovaly
otdzky na z&tku rozhovoru, které byly sééisti pozdravu nebo uvitani. Tyto otazky
mély studenta spiSe motivovat nez zjistit jakékohtormace. Bez jejich pouZziti by byl
rozhovor pravépodobré nezdvaily. Dale pak byla tendence pouzivat v rozhovoruéno
otazky a nova témata. Na druhé strate v fipact studenta B, tedy s niZSi urovni
anglického jazyka, se mimo Gvodni otazkyekalika piipadech opakovaly také otazky
tykajici se minulosti nebo budoucnosti. Otazky bylguzity proto, Ze studentovy
komunika&ni schopnosti je8tnejsou dostatmé aby mohl diskutovat o sloggich
tématech jako student A, st&jtak proto, Ze stale chybujéi popisu minulych udalosti
nebo plad do budoucnosti. ¥Sina¢asu byla i pesto ¥novana novym otazkam. Co se
ty¢e probiranych tématéhem telefonnich rozhoviy které opt byly rizné podle
studentovy Urové anglického jazyka a také osobnich z&jrpres to, Ze byly hodiny
piedem pipraveny, struktura rozhovoru gasto zndnila, diky tomu Ze se objevilo nové
zajimawjSi téma, které bylo dale diskutovano. Ng$i skupinu pedstavuji otdzky
nazvanéNespecifikovanétato skupina obsahuje Sirokou Skalu specifickycazek,
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které se ve &Sirg pripadi objevily pouze v jednom rozhovoru a byly pak raieey
dale. DalSi velkou skupinu t¥iootazky nazvané\ktivity volnéhocasu, které obsahuji
otazky tykajici se zajinnebo sportovnich aktivit. DalSi neopomenutelnawpshu tvai
Cestovanikde byly hlavnimi tématy situace na letiSti, v Hoteestauraci nebo popis
cesty. Tato skupina otdzek byla pro studenty velitezita vzhledem k jejich cili, ktery
je cestovani a snaha domluvit v anglicky mluvicemich. Déle je takéitezité zminit
skupinuGramatika,tyto otazky tvéi jen velmi maloutast z celkového @tu. Otazky
byly pouzity v gipac, Ze student & problém s ufitym gramatickym jevem. Druhym
vyzkumnym nastrojem byl denik, ktery rozpoznal wyy@ nevyhody daného kurzu.
Struktura deniku byla vzdy stejna, zaznamenavdatim,¢as a délku hodiny, jméno

studenta.
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