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Abstract

This bachelor thesis deals with using authentitedig materials for teaching
listening comprehension. The theoretical part «iasof three chapters. In the first
chapter, various roles of listening in differenpeagaches are described with the focus
on the Communicative Language Teaching, in whichtexd the use of authentic
materials is discussed. The second chapter is nwetewith the issue of teaching
listening comprehension, describing reasons terlish the real life, listening micro-
skills, difficulties and process of listening, vaus types of listening, and the sequence
of the listening lesson. The last chapter of theothtical part deals with authentic
materials. There is given a definition of authemtiaterial, their characteristics, types,
and arguments approving or disapproving of thegrinELT.

The practical part is based on designing pre andewhstening activities with
authentic recordings. For each recording, two tygfesxcercises with different diffuclty
are created and evaluated in order to illustrat¢ #uthentic listening materials are

suitable for students with various levels of comimative competence in English.
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Souhrn

Tato bakalgska prace se zabyva Wavanim poslechu s porozénim s pouzitim
autentickych materiél Teoretickacast prace se sklada ze kapitol. V prvni kapitole
jsou popsany role poslechu tznych istupech kvytovani ciziho jazyka se
zantienim na komunikativni vyiovani jazyka, vjehoz kontextu je pouzivani
autentickych materialdiskutovano. Druha kapitola se zabyva problematikgcovani
poslechu s porozunim a popisuje @vody k poslechu vrealném Zziwpt rizné
poslechové dovednosti (tzv. listening micro-skjlisfr@nost a proces poslechuizné
typy poslechu a sekvenci lekce z#gemé na poslech. Zéretna cast teoretick&asti
prace se zabyva autentickymi materialy. Je podé&fmicde autentickych material
jejich charakteristika, typy a argumenty pro nebmotipjejich pouZivani ve vyuce
anglictiny.

Praktickacast je zaloZena na vytieni ged-poslechovych a poslechovych aktivit
s autentickymi nahravkami. Pro kaZzdou nahravku jegivoreny a ohodnoceny dva
typy aktivit s iznou arovni obtiZznosti pro ilustraci toho, Ze atitd@ materialy jsou

vhodné pro vyuku studeins tiznou Urovni komunikativni kompetence v atigtic.

Kli¢ova slova:

poslech s porozugnim, autentické materialy, vlastmytvorené aktivity
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1 INTRODUCTION

The use of authentic materials for teaching listgreomprehension is a topic that
devides authors into two main groups. One groupnckhat authentic materials are
unnecessarily difficult, especially for low-leveldrners, and that these materials need to
be simplified for the classroom use. The secondmaf authors argue that if the target
of English laguage learning is to understand tinguage as it spoken in the real life,
authentic materials provide the best model for el and by designing appropriate
tasks and chunking the input into manageable setgnéhese materials become
comprehensible even for beginners. (Wilson, 200832 Ur, 1989, p. 23; Nunan in
Rost, 2002, p.125; Scrivener, 2005, p. 177)

I chose this topic, because students often easitge®d in listening activities
presented in textbooks, nevertheless, understariingljsh that is spoken in real-life
situations, such as radio broadcasting, moviescamversation of native speakers,
causes greater problems. Therefore, | was interegtether the real-life English can be
brought into classrooms and whether it can be usaflearners.

The aim of this bachelor thesis is to design listgractivities based on authentic
materials which are suitable for students with etght levels of communicative
competence in English language and evaluate trevaete of these materials for
students needs in developing listening compreharea communicative competence.
This should provide a view on effectivity of usimgithentic listening materials in
classrooms.

The thesis is devided into the theoretical andtmalcpart. In the theoretical part, |
firstly describe various roles of listening in @ifént approachaes to language teaching,
with focus on the Communicative Language Teachingwhich context the use of
authentic materials is dicsussed. Part 3 deals thghreceptive skill of listening and
discusses its various aspects such as reasorstdn in the real life, listening micro-
skills, the process and diffculties of listening,aell as differnet types of listening. At
the end of part 3, a typical sequence of the listetesson is characterized and basic

principles of pre- and while-listening phases amntioned. Part 4 is concerned with



authentic listening materials. At the very begimniof this part, authentic listening
materials are defined. Then they are compared pettagogic materials and different
types of authentic materials are briefly describ&dthe end of part 4, arguments on
using or not using authentic materials are outlined

Part 5 represents the practical part of the thebsre there are designed pre- and
while-listening activities with three authentic oedings. For each recording, two types
of excercises with different diffuclty are creatad evaluated in order to illustrate that
authentic listening materials are suitable for etid with various levels of

communicative competence in English.

THEORETICALPART

2 ROLE OF LISTENING IN ENGLISH LANGUAGE TEACHING
(ELT)

The role of listening in ELT differs with respeabd fparticular methods and
approaches to language teaching. What determiee®k of listening, as well as other
skills, are primarily aims of a method, a theornjariguage on which the methods and
approaches are based, and a particular theorawfitey.

One of the first approaches that put listening ifoicus was the Direct Method at
the end of 19th and beginning of 20th century. #swbased on natural language
learning principles, i.e. learning through usindaguage actively without the use of
mother tongue. This contrasted with approachesstrg the study of grammatical
patterns. Although the Direct Method was criticised the lack of methodological
background and its difficulty to be introduced intbe classroom practice, it
signifficantly contributed to the rise of new metlsothat has been practised in ELT
until now. (Richards and Rodgers, 2001, p. 11-14)

A diffirent approach that consideres listening mpaortant skill is Audiolingualism.
Audiolingualism uses knowledge of the behavioupsgchology and structural view of
language. In this approach, listening is used maial present various grammatical
structures that are repeated by students who gmeosead to develop their speaking

skills. Audilingualism was challenged by criticggaing that students were not able to



transfer their language skills into the real-lifseulaguage cannot be learnt just through
the habit formation and language learning cannotiméed to a fixed number of
expressions. (Richards and Rodgers, 2001, p. 58, 6% — 66; Wilson, 2008, p. 18)

This criticism gave rise to new approches.

2.1 NATURALIST APPROACHES TO LANGUAGE LEARNING

The naturalist approaches to language learningoased on the presumption that
learning a foreign language is a similar processdquiring mother tongue. Natural
approaches considered a menaingful language use mgoortant than learning
grammatical patterns without a context, which mikir to the principles of the Direct
Method mentioned in part 2.

There was developed the input hypothesis that dhescithe parallel between a
native and foreign language acquisition. The inpypothesis was introduced by
Stephen Krashen and is based on the knowledge Rmple acquire their mother
tongue. According to Krashen, toddlers are ablaldowhat their parents tell them
although they are not able to speak yet. During #ui-called 'silent period' a child is
taking in the language, sorting it out and theerasbme time starts to speak. The main
idea of the imput hypothesis is that languagesleaent by understanding messages
(these messages are called comprehensible ingtitsoh, 2008, p. 18)

Richards and Rodgers (2001, p, 162) describe anotiportant factor underlying
naturalist approaches that is Krashen’s distincti@tween language learning and
acquisition. This is connected with the differeetween communicative language use
and drilling of grammatical patterns. Accordingd@shen, acquision is an unconscious
process that leads to developing language profiegidy using language in the real
communication; on the contrary, learning cannotl lEaacquisition since it constitutes
only the grammatacal knowledge learnt by instrutgioThe main idea that Krashen
emphasises is that language skills are developednwhe laguage is used for
communication rather than by training the langusggem.

One of the naturalist approaches is Total PhydRedponse (TPR) designed by
Simon Asher. TPR is based on the principle thatpteeesses of acquiring first and

foreign language are similar, listening comes legpeaking, delaying the necessity to



speak lowers learner’s stress level, and that stsigee able to respond well to speech
physically. In classroom practice a teacher isrgjvinstructions and learners react to
them by physical movements without any pressurgptak. The speech is supposed to
evolve naturaly once the foundation of listeningnpoehension has been estabilished.
(Wilson, 2008, p. 18, Richards and Rodgers, 200T4p

Another naturalistic mathod based on the input bypss is the Natural approach.
The Natural Approach is similar to TPR in that Iécadelays demands on learners to
speak and puts receptive skills (listening, readinghe forefront of language teaching.
Because the natural approach sees the languagerityias a means for communication
and aims at developing students” communicative Isskiit belongs among
communicative approaches. This approach is basdtieotheory that learners need to
be exposed to a sufficient amount of comprehensiipet. In order for learners to
improve their language skills, the input they axpased to should be slighty above
their current level (I+1). They should be able eonprehend the I+1 input with the help
of their already acquired language skills, and extual and external clues, thus
improving their language proffeciency. (Richardd &vodgers, 2001, p. 180 — 182)

Listening plays an important role in naturalist sggzhes. Bellow there will be
described Communicative Language Teaching (CLT)chvinas several principles in
common with naturalist approaches, but CLT streise$anguage production from the

very beginning of learning processs.

2.2 COMMUNICATIVE LANGUAGE TEACHING

It is important to put the use of authentic listepmaterials in the context of CLT as
it is, according to Wilson (2008, p. 19), the masdely adopted approach in language
teaching nowadays, at least in developed couni@és. evolved in 1970s when there
was a need of methods that would reflect the glabe¢d to use English for
communication. CLT is based on the theory of lagguas a tool for communication
and stresses the importance of language functi@aiser than learning purely
vocabulary and grammar. It is often considered @oraach rather than methodology
and it refers to a variety of principles that refleommunicative use of language.



(Harmer, 2001, p. 84, Richards and Rodgers, 20017p) According to Richards and
Rodgers (2001, p. 172), these principles include:

- Learaners learn a language through using it tenconicate.

- Authentic and meaningful communictaion shouldh®goal of classroom
activities.

- Fluency is an important dimension of communiaatio

- Communication involves the integration of varidaisguage skills.

- Learning is a process of creative constructichiamolves trial end error.

It can be concluded from the stated principles bT @hat real-life communication
is the goal of language learning and, thereforethemtic and meaningful
communication should be presented and practisedassrooms. This procedure will
include various language skills, learners” erromsl ahould take place from the

beginning of the learning process.

2.2.1 Communicative Competence

The aim of CLT is to develop what Hymes calledriaaunicative competence'.
Hymes (Richars and Rodgers, 2001, p. 159) defirednwunicative competence as
'what a speaker needs to know in order to be conuatively competent in a speech
community’. He stated that a person who develogs dri her communicative
competence is able to to use language with respect

1. whether (and to what degree) something is fdynpalssible

2. whether (and to what degree) something is feasgibvirtue of the
means of implementation available

3. whether (and to what degree) something is ap@tep(adequate,
happy, successful) in relation to a context in Wwhitis used and
evaluated

4. whether and to what degree something is in facte, actually
performed, and what what its doing entails

Another theory of communicative competence was lopeel by Canale and Swain
(Richards and Rodgers, 2001, p. 160). They distgigufour dimensions of
communicative competence: grammatical, sociolingyisdiscource, and strategic
competence. Grammatical competence refers to gnafsmatical and lexical capacity.
Sociolinguistic competence concerns social contaxtvhich communication takes



place, which involves understaning relationshipsl amared information between
participants and understanding the purpose of camuation. Discourse competence
refers to how the meaning of individual messageastesconnected with respect to the
discourse of the whole text. Strategic competeebers to strategies that participants
use to begin, finish, sustain, correct, and redimmmmunication. This theory of
communicative competence was later elaborated bghman, and Celce-Murcia,
Dornyei, and Thurrell.

It is evident that communicative competence coreant only language as a system
of structures, but also how the speaker is ablestothe language in various situations
and with respect to different cultures.

2.2.2 CLT - Theory of Learning

Richards and Rodgers (2001, p. 161) describe thma@ principles of the CLT
learning theory. Firstly, the communication prifeipactivities engaging learners in
real communication support learning. Secondly, thek principle: activities using
language for meaningful tasks reinforce learningrdly, the meaningfulness principle:
learning is encouraged by activities that are nregial for learners. Learning activities
are then chosen according to their meaningfulness flearner and how they engage
students in the authentic language use as an dapposmechanical drill of language
patterns. From the principles, it is apparent tbammunication, authenticity and

meningfulness are the main factors of the leatmegty of CLT.

2.2.3 CLT - Learning Activities

The learning activities used in CLT should agreéhwts principles and theory of
learning. Given that, the activities should simellaeal-life communication and be
meaningful for students. What is significant in #aivities is succesful achievement of
the task rather than accurate language use. Treumppion is that if learners are
exposed to sufficient amount of language in uselaw# many opportunities to use the

language for communication, ‘learning will take ecanf itself. The reason to



communicate is estabilished by providing learneth an information gap that needs to
be filled. (Harmer, 2001, p. 85)

Littlewood in Richards and Rodgers (2001, p. l1l6@salibes two types of
communicative activities, functional communicaticand social interaction. An
exapamle of functional communication activity cae & student instructing other
learner(s) how to draw a picture or complete a mhjbe the instructed student(s) does
not see the described object, hence is fillingitiiemation gap. The social interaction

includes, for example, role-plays, conversatioms;ussions and debates.

2.2.4 Instructional Materials

Richards and Rogers (2001, p. 168-170) distingthste types of materials for CLT
practices. The types are text-based materials;idas&d materials, and realia.

The text-based as well as the task-based matelesgned specifically for CLT
purposes differ from those used in other methodetogainly by engaging students in
conversation. There is ususaly the information gagh learners communicate with each
other in order to obtain and clarify the unknowformation. (Richards and Rodgers,
2001, p. 169)

As far as realia is concerned, it includes autleeaid real-life materials that have
been suggested by many CLT advocates. (RichardRadders, 2001, p. 170) In terms
of listening to foreign language, the authenticemats should provide the view of how
real-communication takes place instead of the isledlone. It is the opposite of
contrived listening materials in Audiolingualismathwere often used to promote target
grammatical patterns. (Wilson, 2008, p. 20) Toatode, the main role of materials
handled in CLT classrooms is to support learnar&raction and quality of language

use.

3 TEACHING LISTENING COMPREHENSION

3.1 WHY PEOPLE LISTEN

Wilson (2008, p. 9) states that there are two me&sons to listen in the real life: to

gain information and for pleasure. Information gaihg takes place, for example, when



a person listens to an airport announcement or nBesisurable listening is mostly
listening to the sound of music. Besides thesertasons to listen there are other ones,
including empathy, assessment, and criticism. @891 p. 2-3) provides a list of
activities that engage people in listening in b fife:

- listening to the news / weather forecast / speports / announcements,
etc. on the radio

- discussing work / current problems with familyomtleagues

- making arrangements / exchanging news etc. wijuitances

- making arrangements / exchanging news etc. treetelephone

- chatting at the party / other social gatherings

- hearing the announcements over the loudspeakeax (ailway station, for
example, or airport)

- receiving instruction on how to do something ggamewhere

- attending a lesson / seminar

- being inteviewed / interviewing

- watching a film / theatre show / television pragme

- hearing a speech / lecture

- listening to recorded / broadcast songs

- attending a formal occasion (wedding / prizegivi other ceremony)

- getting proffessional advice (from a doctor, éaample)

- being tested orally in a subject of study

In most cases, the activities reflect the reasdased by Wilson. Since the

mentioned activities are common in our lives, thsdmulation in ELT is supposed to

make listening more authentic and meaningful farders.

3.2 LISTENING MICRO-SKILLS

By the therm listening micro-skills we understamatious types of listening that
people use in specific situations. If studentstardevelop listening comprehension to
everyday language, listening excercises shouldsfamu practicing micro-skills that
people use outside the classroom. According to Wik008, p. 10), the micro-skills
are listening for gist, listening for specific imfoation, listening in detail, and
inferential listening.

Listening for gist concerns situations when a perkstens for a general idea of
what is being communicated. Listening for specifitormation takes place when a
listener does not have to understand everythingt wehédeing said but only what is

important to them while ignoring irrelevant infortima. Listening in detail is employed



when a listener does not know exactly what inforamhelps him or her to achieve the
task and therefore needs to focus on all the detathout ignoring anything. Inferential
listening is a type of listening used to find opeakers feelings and inferring may be
part of this process. (Wilson, 2008, p. 10)

Practicing these micro-skills prepares learners s$orccessful and effective
understanding of messages in English outside #esiom. It is important for students
to be able to distinguish which of the micro-skikhiould be used in particular
situations. This ability can be practiced in classns by designing excercises according

to the real purpose of a particular listening ecttra

3.3 BOTTOM-UP AND TOP-DOWN PROCESSING

Besides the micro-skills, authors distinguish botiop and top-down processes that
are involved in listening. During the bottom-upgessing the listener comprehends the
meaning of the input on the bases of analysingsthends, words and sentences. The
top-down processing, on the other hand, enabledests to understand the text by
employing their background knowledge. Given thig, distinction of these two types of
processing is that the bottom-up one is from laggu® meaning, whereas the top-
down one is from meaning to language. (Richard§-p) Wilson (2008, p. 15) states
that these two processes are used simultaneushgdistening, which is known as the
interactive model. Since both of these processasifd role in successful listening, it is

desirable to take them both into account duringtisg excercises.

3.4 HOW PEOPLE LISTEN

The sounds that we hear are caused by sound wBvessound waves are created
by a movement like the 'vibrations of vocal chords'the ‘tremor of violin'. The
vibrations then spread through the air or any ottwrductor and are ‘recieved'. The
outer ear picks up the sound waves and these theel through the middle ear that
inculdes eardrum, bones, membranes, and cohldhelfinal stage of the process, the
sound waves are interpreted by the brain. (Wil2008, p. 10)



The process of listening is connected with attentitat determines whether we are
hearing or listening. By the term hearing it is ersiood percieving the message
without focusing concentration on it. On the conrdistening takes place when a
person pays attention to the sounds and can reabem. (Wilson, 2008, p. 10) The
basis for learners” understanding to English i$ thay are listening, not just hearing
because listening to a foreign language is a vesynahding process requiring

concentration.

3.5 DIFFICULTIES OF LISTENING — UNDERSTANDING SPOKE N
LANGUAGE

Listening is a very complex process taking placeutianeously on many levels.
There are both linguistic and non-linguisctis pssas that need to be activated to listen
successfully. The linguistic aspects of understagdipoken form of language include
recognizing individual sounds, segmenting the streaf speech into words and
organizing these words into meaningful chunks eesh or sentences.

What Nunan (1989, p. 17-18), Rost (2002, p.20) dn@1989, 17-18) consider the
main obstacle for learners to understand the spékem of a foreign language is that
unlike the written language, the spoken one laglaceas between words so that the
listener has troubles with distinguishing word badames and activating their meaning.

When understanding grammatical rules, listenerssaather on the meaning than
the form of utterances. The listener understandaning by applying non-linguistic
knowledge such as the purpose of listening, soara cultural knowledge, and
background knowledge. (Nunan, 1989, p. 23)

Another factors specific for spoken English arepik®nological aspects described
by Ur (1989, p. 13) and Wilson (2008, p. 11-12)eThactors primarily include stress
and intonation. Not being familiar with stress pats, it may be difficult for learners to
separarate single words. However, once a learreabguired the knowledge how the
stress works in English, it helps him or her totidguish individual words and
determine which lexical items are the importantsomea sentence. Intonation, on the
other hand, helps learners to recognize speakimses such as doubt, seriousness or

irony. Other phonological features are assimilatiotrusion and ellision.
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Non-linguistic characteristics that influence tremprehension of spoken language
are described by Richards (p.7). He states thd&tespoommunication is often personal
and dependent on context, which requires a listeméiave background knowledge to
understand. It is evident that understanding pd&eguage is not a passive process, but

a very active one and there are several factotsribke it difficult.

3.6 OTHER FACTORS INFLUENCING THE DIFFICULTY OF LIS TENING

Besides the characteristics described above, trer@ther factors determining the
difficulty of listening. The factors concern thetme of input, characteristics of the
delivery, listener and environment, and the rolenemory in listening.

The input factors include linguistic and non-lingpic features. According to Wilson
(2008, p. 12-13), the linguistic features are unkmovocabulary, lexical density and
complex grammatical patterns. Ur (1989, p. 6, 2)saother linguistic aspects such as
the formality of language, redundancy and accemioAg the non-linguistic features
belong the number of speakers (the more speakersnore difficult the listening is),
topic organization (the extract in which speakdrange topics is more demanding than
when speakers focus on one topic), length (lesnaitention generally decreases in
time), and background noises (the more backgrownsks there is, the more difficult
listening is). (Wilson, 2008, p. 13, Ur, 1989, B, Rost, 2002, p. 127)

Wilson (2008. p. 13), and Anderson and Lynch in &u(1989, p. 23) describe the
distinction between reciprocal and non-reciprocgtehing. Reciprocal listening takes
place when the listener participates in the coratens and thus has a chance of asking
the speaker for repetitions or making signals iating that he or she does not
understand. During non-reciprocal listening, infation is conveyed only in one
direction, from the speaker to the listener. Tha-rexiprocal listening is considered
more demanding than the reciprocal one as a listrenot control the pace, lexical or
grammatical content of the message.

Another group of factors influencing the difficulby listening are characteristics of
the listener. These characteristics include studefdtigue (listening is a very
demanding process and fatigue influences concemtjatMultiple Inteligence Theory

(different learners prefer different kinds of adies that facilitate their learning), age
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(influences learner’s attention spam, familiarighwmultimedia materials, short term
memory capacity, cognitive abilities), illnessesd astress also influence listening
comprehension. (Ur, 1989, p. 19; Wilson, 2008,4). 1

Ur (1989, p. 7, 24) and Wilson (2008, p. 14) ddmercharacteristics of the
environment as important for listening comprehems®oth authors mention the noise
in the room as disturbing the listening activitydathe quality of the recording
influencing comprehension. Wilson adds that alse tdmperature in the classroom
plays its role during listening.

The last factor that will be mentioned concerresrble of memory in listening. Ur
(1989, p. 26) and Wilson (2008, p. 15) point ouwtth is important not to overload
listeners with information that they have to remereturing listening. The overload
takes place when mind is flooded with lexical itetfgat are not important for
comprehension. Therefore, it is necessary to cteates that focus on comprehension,
not testing the memory.

3.7 EXTENSIVE VS. INTENSIVE LISTENING

According to Harmer (2001, p. 228) extensive ligtgrtakes place when a student
listens for pleasure usually outside the classrosmmot concerned with a particular
task, and the choice of input is mostly made by ldener. On the contrary, the
intensive listening is usually organized by a tesicdnd the activity itself is focused on
achieving a particular study goal. The main adwgmtaf learners practicing extensive
listening is that they are exposed to a large amotimput so that they develop and
improve their vocabulary as well as listening skilln fact, it does not matter what
particular kind of materials the learner uses medithat he or she can more or less
understand it.

As we can see, extensive listening provides learmgth valuable possibilities to
develop their listening and language skills, themefencouraging students to listen

extensively is an important factor facilitating ithiestening comrehension.

3.8 RECORDED VS. LIVE LISTENING
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Recorded listening is listening to a material tkgblayed from a tape, CD or video.
Live listening takes place when students listera tperson present in the classroom -
student, teacher or guest speaker. Scrivener (200%,3) points out that in the real life
we are in most situations active participants ebaversation when we listen, thus we
have a chance to influence the speaker.

According to Ur (1989, p. 23-25), the main advaata{ live listening is that the
speaker can adjust the difficulty of listening formediate students” needs, there is a
higher level of learners” control of the discouima] the visibility of the speaker, which
is common in most real-life listening activitiesdvantages of recorded listening she
sees mainly in providing a wide range of situatiandg accents. But she also describes
negatives of recorded listening, which include naibility of the speaker, learners’
inability to influence the speaker(s) and the guadif the equipment. However, the
argument concerning the quality of equipment nesgtdsaem so important nowadays as
the equipment for playing recordings has changexiderably since Ur published the
book in 1989. Ur concludes that live listening didolbe used as often as possible and
that recorded materials are suitable only for $mepurposes that cannot be presented
live. Wilson (2008, p. 42, 47-48) agrees with Uremhbhe aknowledges: "Listening to
the teacher is the most frequent and valuable fafrmput during lessons”. But besides
the teacher talk, Wilson advocates using textbeckndings for the variety of situations
and types of discourse they provide, saving teashpreparation time, and their
integration within the sylabus.

On the basis of the comparison of these two typdistening, it can be concluded
that both recorded and live listening are effectivels for learners” development of
listening skills, and it depends on options andgsexces of a particular teacher or class

what the ratio between the two types of listeniri lve.

3.9 SEQUENCE OF THE LISTENING LESSON

The sequence of the listening lesson generallyppedenowadays consists of pre-,
while-, and post-listening phase. (Harmer, 200Ijv8oer, 2005; Ur, 1989; Wilson,
2008) In this thesis, there will be created pséehing and while-listening phases for
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each extract. The post-listening activities wilk @ designed here since they develop

mainly other communicative skills than listening.

3.9.1 Pre-Listening Phase

Ur (1989, p. 3) and Scrivener (2005, p. 172) diadé in the real life people usually
know what they are going to listen to and what rimfation they need to hear. This fact
has to be reflected in listening excercises bygihasg the pre-listening phase. Wilson
(2008, p. 63) describes a research revealing thiiouwt any information about the
listening passage, comprehension can be sometimg®ssible even for native
speakers. For the classroom practice, the resedmois that providig students with
information about the recording is crucial fordisers™ success in the listening excercise
and that by modifying the amount of information wmobefore listening, the teacher
can vary the difficulty of a listening activity.

According to Wilson (2008, p. 60 —76), the predishg stage consists of two parts.
The first part should activate learners” schematdistening and give them information
about the passage they are going to hear, in etbets, support top-down processing.
The schemata can be activated by brainstormingjging visual or textual clues, using
realia, introducing the situation in the listeningaterial, and asking for learners’
opinions, ideas and facts.

The second part of pre-listening should give lea@ereason to listen. The reason
can be estabilished by "an information or opini@p ghat needs to be filled or pre-set
questions that need to be answered" (Wilson 20080). Wilson (2008, p. 75)
mentions basic principles of estabilishing the pggto listen — "make the purpose
realistic; make the goal achievable; get the sttedarvolved”. Ur (1989, p. 27) adds
that a meaningful purpose to listen works as a vatdr for learners to listen
attentively.

Scrivener (2005, p. 175) distinguishes two typedasks that are beneficial for
students. The first type closely reflects what wenmally do with the listening material
in the real life. The second type helps learneideteelop useful skills for the future use.
Wilson (2008, p. 63) also mentions considering Wwaethe listening activity requires

pre-teaching some specialized knowledge or vocajpula
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To conclude, the pre-listening phase gives learidosmation about what they are
going to listen to and estabilishes the task whidfluences the difficulty,

meaningfulness, purpose, and aim of the listenatigity.

3.9.2 While-Listening Phase

During the while-listening phase, learners listerthie recording and respond to it
according to requirements of the pre-set task. aMil2008, p. 82) devides the activities
during the while-listening stage into response raad and perception oriented. The
respond oriented activities, require more prodectanswers such as note-taking,
correcting errors, writing answers to questionsd ammpleting tables or charts.
Perception oriented activities are primarily ainsdrecognition and students are less
distracted from listening. Scrivener (2005, p. 17&)d Wilson (2008, p. 82)
acknowledge that if the task requires writing wHiktening, students should not be
over-burdened by the amount of what they have itewvass it might be too difficult for
them to combine these two skills at the same tiespecially for low-level students.
Reading comprehension questions while listening distracts students™ attention from
listening and thus it makes listening more demampdin

Harmer (2001, p. 232) and Wilson (2008, p. 82)mnclathat the while-listening
activities often focus on practising different éising micro-skills. The activities often
combine more than one of these macro-skills and enggloy both bottom-up and top-
down processing.

As mentioned above, Wilson suggests that the tasldld be achievable. But at the
same time, Scrivener (2005, p. 176) claims thatgss is more important than product.
This means that the task should be challengingetmners, in other words, the goal of
listening should not bee too simple since it does support developing of listening
skills. Students need to put some effort into ikgehing activity in order to improve
their listening skills.

What authors also consider an importan factor esléimgth of the recording. They
suggest not using too long recordings due to tlfiicdty of the skill for students.
Wilson (2008, p. 23) states that for elementarglewne minute recording is enough.

Scrivener (2005, p. 176) affirms that two minutessd recording is generally sufficient.
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4 AUTHENTIC LISTENING MATERIALS

4.1 DEFINITION OF AUTHENTIC MATERIALS

According to Rost (2002, p. 123-124), there are tpamnts of view on the
authenticity of listening materials. The first apapch says that authentic language is
"any and all the language that has been actuadig by native speakers for any real
purpose, that is, a purpose that was real for sleesuat the time the language was used
by them."” As Rost points out, there is a significdrawback in this notion, in that the
language is no more authentic when it is useddacthing purposes as it devaluates its
meaning for students. The second approach is amatag one. This approach is
concerned with discourse and claims that discosrsiee more authentic, the more its
purpose is immediate for participant(s). Accordittg this notion, whatever input
satisfying learner’s search for knowledge and iammgyful for the learner is authentic.

For the purposes of this essay, there will be wseéeéfinition by Wilson (2008, p.
30): "If a text exists for communicative purposéisen than teaching language, then it is
authentic”. Given this definition, authentic tegtd nutarally produced one that has not
been adjusted or simplified for classroom practidesthis thesis the authenticity of

materials will be considered with respect to thtefedefinition.

4.2 DIFFERENCES BETWEEN AUTHENTIC AND SCRIPTED MATE RIALS

As it has been already stated, authentic mateaadsthose created for purposes
other than language teaching. On the other harete thxist scripted, or pedagogic,
materials designed for the purposes of learnergaaticular levels of language
competence. The main difference between the twestyp that scripted materials lack
some of the features of the naturally produced dagg. The differences are
summarized in the table by Wilson (2008, p. 30):

Authentic Pedagogic

Overlaps and interruption | Little overlap between speakers
between speakers
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Normal rate of speech delivery
Relatively unstructured language
Incomplete sentences, with false
starts, hesitation, etc.
Background noise and voices
Natural stops and starts that
reflect the speaker’s train of
thought and listener’s ongoing

responses

Loosely packed information,
padded out with fillers

Slower monotonous

delivery)

(maybe
Structured language, more like
written English

Complete sentences

No background noise

Artificial stops and starts that
reflect an idelasided version of
communication (in which
misunderstandings, false starts
etc never occur)

Densely packed information

The table compares authentic and scripted convwemsavhere two or more
participants communicate so that it includes fesgtwof turn taking. But there are other
features in the table, such as background noisgtatiens, incomplete sentences, or
speed of delivery, that are applicable to otheesypf oral communication like lectures,
radio broadcasting or station announcements.

Wilson (2008, p. 31) advocates the use of scriptaterials. He claims that they are
often designed not only to provide a listening pcac but also to present various
grammatical structures or lexical items, which éhesaterials contain, and overlapping
authentic conversation often does not present tteageres that clearly. Therefore, both

types of materials are effective in ELT.

4.3 TYPES OF AUTHENTIC LISTENING MATERIALS

The types of authentic materials can be devidedrdoty to several criteria. One
distinction can be made according to the formaliy language. The materials
containing formal language include academic lestufBV and radio news, formal
interviews, documentaries, etc. The informal lamguean be found especially in casual

conversation and songs.
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Another division concerns the number of speakererd are monologues, which
include news broadcasting, narration, descriptioarmouncements. On the other hand,
there are dialogues or conversations of more thanspeakers that can be found in
interviews, reality TV shows, movies, etc.

The materials can be also devided into audio-visunl purely audio ones. The
audio-visual materials are those presented on TVD Dor video such as movies,
serials, trailers, music videoclips, etc. The adage of audiovisual materials is that
they help listeners contextualize listening by jow visual clues. (Wilson 2008, p.
48) The audio materials do not provide any vishia< to the listener and they include

radio broadcasting, announcements, as well as rosgs.

4.4 USE OF AUTHENTIC MATERIALS IN ELT

The use of authentic materials in ELT is a verytamrersial issue. There are
advantages as well as disadvantages of using dictheraterials and these often
contradict themselves as the positives and negasireedifferent arguments on the same
problem.

One of the reasons to use authentic materialsplsiered by Rost (2002, p. 125):

"If the target of the learners is to be able toarsthnd 'genuine’ spoken language,
as it is actually used by native speakers, thenattgeets need to be introduced into
instruction.”
Rost’s opinion is challanged by Wilson (2008, p. ®Ro claims that there are authors
who state that it is not necessary to explain ul@gfeatures of natural conversation
since this is shared knowledge of the participaintsthe conversation and this
knowledge is not available to students.

Another controversy concerns different accents uthentic materials. Martinez
mentions a disadvantage that authentic material&asotoo many accents so that they
are too difficult to comprehend. On the contraryy {1989, p. 20) views this
characteristic as an advantage. She points oulehiaters exposed to various accents in
the classroom are more likely to understand themeat-life situations than learners
without this preparation.

There is an advantage that authentic materials &eefents informed about what is

happening in the world, so they have an intrinsttuoational value. (Martinez,
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Authentic Materials: An Overview) However, on teame web page it is stated that
authentic materials can be outdated easily, wiadlsted among disadvantages. In fact,
there exist materials such as news bulletins thay not be actual some time after
recording, but there are also materials, which dblose their value in time. (Wilson,
2008, p. 119) Therefore, the problem of materiaisidp outdated depends on the type of
particular material and whether the purpose ogitistg is to inform students about what
is currently happening in the world or whether #ativity is focused on developing
listening skills without the intention to presehétiatest news.

The argument disapproving the use of authentic magédecommon for Wilson
(2008, p. 32) and Ur (1989, p. 23) is that theseernas are too difficult, especially for
lower-level learners and need to be simplified.sTargument is challenged by three
opposit ones. Brosman et al. in Oura (p. 69-7Qgstihat communication is a complex
process and by symplifying some of its typical fees, the teacher can make the
communication less comprehensible for learners. Fleeond argument against
simplifying listening materials is expressed by HonRost, 2002, p.125). He claims
that by designing tasks and 'chunking' the inpta manageable parts, understanding
authentic materials becomes achievable for allestted Similarly, Wilson (2008, p.
113) describes chunking the input as one of thensmed simplifying the listening
sequence without adjusting the language conterth@finput. Both Nunan in Rost
(2002, p.125) and Scrivener (2005, p. 177) claiat this the task that is crucial for
making a text appropriate for particular learneasher than the text itself. Hence, the
teacher can make listening to authentic materialaprehensible even for low-level
students by designing appropriate tasks.

Wilson (2008, p. 49) mentions another disadvant#ige,problem of copyright of
materials from authentic sources. The rights toné@and reproduce these materials are
often strictly limited so that it is not easy tankée them legally in the classroom.

There are other advantages and disadvantages tiatbev only listed. The
advantages include: authentic materials help cohgme double meanings, predict
meaning, make allowances for performance errotglesits are motivated to improve
their level of comprehension as they feel that tbay achieve a level of proffeciency
that has meaning and adds value to their life whpeaking English as a second

language (Ross, 2006); authentic materials canugage listening for pleasure because
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they are likely to contain topics of interest featners (Martinez); authentic materials
contain complete and meaningful messages. (Brogtalnin Oura, p. 69-70).

The disadvantages include: authentic materials bwyoo culturally biased, so
unnecessarily difficult to understand outside theguage community; the vocabulary
might not be relevant to student’s immediate nesgdscial preparation is necessary,
which can be time consuming (Wilson, 2008, p. 32).

As far as my opinion on using authentic materialsancerned, | agree with Wilson
who suggests providing a balanced input of scripted authentic materials. (Wilson,
2008, p. 33) According to Nunan, it should be passto prepare listening activities
with authentic materials even for beginners, on d¢tleer hand, the preparation of
excercises with authentic listening materials isyvi@me consuming, at least in the
innitial stage, before the teacher has gatherediginonaterials that could be used
repeatedly in the future and could be incorporated syllabus. Moreover, as
mentioned in part 4.2, scripted materials have abxtain benefits and may be more

useful for some purposes than authentic materials.

PRACTICAL PART

5 SELF-DESIGNED ACTIVITIES WITH AUTHENTIC MATERIALS

In the practical part of this thesis | will crequee- and while-listening activities with
three different types of authentic materials. Tretamals will be evaluated in terms of
authenticity, factors influencing their difficultyand relevance of the materials to
students needs. There will be created two exceromiéh different pre-and while-
listenig activities for each recording, which shbylrove that authentic materials are
suitable for dveloping listening skills of learnevgh various levels of communicative

competence by designing appropriate tasks andgiesiing activities.

5.1 POPULAR MUSIC SONG
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The first authentic extract that will be used isnasic song. This material is fully
authentic accroding to the definition of authemyicused in this essay since it was

produced for people to listen for pleasure in & life, not for pedagogic purposes.

5.1.1 Reasons for Using Songs in ELT

Popular music songs are used because listenintpetm simulates a real-life
activity, they are easily obtainable for teach@mtain language of varied difficulty,
and they are entertaining and memorable for learner

Songs relate language learning to everyday lifeotmyiding pleasurable listening
activity. As mentioned in part 3.1 of this pap&tdning to music for pleasure is one of
the main reasons to listen outside the classrodms,Tactivities with songs simulate
real life listening and are useful for improvingateers® communicative competence.
(Wilson, 2008, p. 9)

Murphey (1992, p. 7 - 8) states that popular sargsabundant, easily accessible
and they contain language of diverse difficulty.nf&oof them are written in simple
conversational language while others provide higbbmplex syntactic structures,
lexical items, and poetic features.

Songs are motivating and entertainig, which makssring more effective. Alan
Maley in Murphey (1992, p. 3) attributes the mdtiwaal factor to the fact that music
plays an important role in students” lives. Theiwabing and entertaining aspects are
important because they help learners listen moeatately. (Wilson, 2008, p. 25-26)

Songs are exceptionally memorable for learnersn Maley in Murphey (1992, p.
3) describes several reasons for the memorabflispogs. They include repetitions that
help learning without loss of motivation. Musichigis somehow correspond to natural
rythms of human body and music appeals to learmen®tions and provides a relaxed

stressless listeninig activity.

5.1.2 Chosen Song
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For the activities, | have chosen the rock andgolig 'Fortunate Son' by 'Creaeence
Clearwater Revival'. (Creedence Clearwater Revi2dQ)7) My choice was influenced
by Murphey (1992, p. 17) who states:

"They (students) often reject dated music (evenisfa year old), as being what their
parents and older siblings listen to. On the othand, they may nostalgically
embrace rock n" roll, sixties music, or jazz."
Therefore, the song | have chosen is supposedtéot@n learners with various music
tastes.

As far as the linguistic content of the song isa@ned, it includes informal English
(I ain’t no) and several less frequent words (rugensale, folks). On the contrary, the
lyrics contain sentences in present simple and nieasyc words (door, house, blue)
(Creedence LyricsFortunate Sof). Hence, from the linguistic point of view, thensp
provides items relevant to both advanced and begil@arners. The understandability
of the singer’s voice is not difficult, as the gbé® not very high and pronunciation is
clear.

The length of the song is 2:20 minutes, which ighsly more than suggetsed, but
due to the entertaining factor and repetitions aioieid in the song, | supppose that the
length should not cause students problems withexanating for the whole time.

The topic of the song is war and class division,ichare themes that are
contemporary at any time and place, so they cantbeesting to deal with and discuss

in the classroom.

5.1.3 Activity with the Song for Lower-Level Learnes
(Track 1 on the CD and the activity in Appendix 1)

The aim of the activity is that learners practicgehing for specific words. The
excercise type, although modified, is adapted fiitson (2001, p. 53) and Murphey
(1992, p. 70) and it uses the "Listen to check yamswers" type of task. According to
the research of four text books for intermediateellestudents described in Wilson
(2008, p. 53), the "Listen to check your answerstivdy is the most frequently
occuring listening excercise in the researched bexdks. The main positive of this

! the source of the lyrics is the web page notedalbtiography as Creedence Lyridgortunate Son
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activity is that listening to check one’s own ansnie the most motivating reason to
listen. (Wilson, 2008, p. 76) From the communicatcompetence point of view, this
excercise aims to developing students™ socioliniguesd grammatical competence.

In the pre-listening phase, students are giveneatshith lyrics (Creedence Lyrics:
Fortunate solh where ten basic lexical items are substitutegiojures or substitutes
such as ‘U’ for 'you', '1' for 'one’, '&' for 'and’he task is to write down words next to
pictures expressing what is in the picture, whicbwd activate learners’ schemata, and
then listen to check if the written words are cotrevhich gives students a reason to
listen. To personalize the activity before listepitearners are asked whether they know
the band or song.

What students need to do during listening is eitbemake a tick if the word is
correct or to write down the correct one so it doesdemand a lot of productive work
during listening. | suggest playing the recording® but the song may be played as
many times as students need it to hear the womsepdy. The task is supposed to be
achievable by beginners. The low frequency of tgdt words in the text allows
students to focus on each word separately, hgamofierly and make the appropriate
response. After learners achieve the goal of tteity, the song may be played once
more for them to try to sing along (natural task #ois material) although it may be
quite difficult for beginners.

During both pre-listening and while-listening pheisstudents work with lyrics, but
it is not intended for them to listen and read. iDgithe pre-listening phase, lyrics do
not have to be read at all because the target woamdsbe guessed from pictures
themselves without a need to know the context. Wthenrecording is played, lyrics
should help learners orient themselves in the sorsgarch for the target words so that

learners only skim the lyrics in order to keep ufhwhe singer.

5.1.4 Activity with the Song for Higher-Level Learrers
(Track 1 on the CD and the activity in Appendix 2)

The aim of the activity is that learners develofeinng words from context of
lyrics and listening for specific words/sounds. Sleixcercise uses the same task for

listening as the activity above, which is "Listendheck your answers". This type of
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excercise is adapted from Murphey (1992, p. 70-The excercise is supposed to
develop sociolinguistic, discourse, and grammatoahpetnce.

As in the previous excercise, students are ask#éukeif know the band or song to
personalize the activity. To activate learnersesthta before listening, there are used
pictures and learners are given lyrics of the st they are to read and correct
mistakes. The mistakes are made by changing onemietters in a word so that a
different word is created. The students shouldlide # find most of the wrong words
by understanding context and they should suggestract word instead. The incorrect
word always rhymes with the correct one. The cliggslearners to choose correct
words are various, for exampleed, white and gluesuggest using blue because of
rhyming with glue and its probable coccurence wlih two previus colourgdow such
should we give.....More! More! Moraluggests usingow muchas a typical question
asking for amount stated by more. The reason tenliss estabilished by instructing
students to listen to check their task in the B#hing stage.

When learners listen to the song, they are to chdwkther they corrected the lyrics
right and they either make a tick if they suggestezl correct word or they write the
correct word while listening. Moreover, learneidsk is also to fill in missing words. |
have chosen to change two words in each verseeand but eight ones in the choruses.
This frequency gives students enough time to whte target word before having to
listen for the next one. But the number of targerdg can be changed according to
learners’ level of proficiency. The more advancadients are, the more likely they
should be able to listen for and write at the saime. | suggest that the recording is
played twice for students to succesfully achieve tisk as they may mishear some
words or sounds during the first recording. Aftarighing this task, students can be
provided with listening to the song once more and along.

In comparison with the excercise for beginnerss ttme demands more proficient
students, as they need to understand the contekiedfrics during pre-listening, and

there are more words they listen for, including encomplicated ones.

5.2 BBC INTERVIEW
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According to the definition of authenticity usedtins essay, BBC interview is fully
authentic material for teaching listening compresi@m The interviews on BBC are
designed for people to gain information in the réfd, and the language is not

simplified for pedagogic purposes.

5.2.1 Reasons to Use BBC Interview

The reasons to use BBC recordings include conrgectassroom activities with the
real life, language used, and interest factorsttiete materials contain.

As mentioned in part 3.1 of this thesis, gatheiimigrmation is one of the main
reasons why people listen in the real life (WilsB@08, p. 9; Ur, 1989, p. 2). Therefore,
using infromative radio extracts relates learnioghe real life. Moreover, BBC brings
the real life into the classroom becasuse it ptessgws from all around the world.

Since BBC deals with real-life global issues, thatenials extracted from this radio
are likely to interest students, which can encoaithgm to search for more information
about the presented issue, and students are thtivated to listen extensively.
(Martinez)

Another reason to use BBC is accents used by thaksps. On one hand, BBC
reporters use mostly the RP accent, which is aftersidered a model of formal spoken
English. On the other hand, it is common to heaioua accents of speakers from all
around the world on BBC. Ur (1989, p. 20) and Wil4@008, p. 29) describe this
variety as very useful for students because itshétygm understand various accents
outside the classroom.

5.2.2 Chosen Interview

While choosing a BBC extract, several aspects eferiing materials were
considered. The aspects are interest factor (topidfural accessibility, language used,

number of speakers, and length of the extract.r&v@sidering these aspects | decided
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to use an interview entitled 'Survivor's top tipsavoiding lightning strikesSurvivor's
top tips on avoiding lightning strikés

Ur (1989, p. 27) and Wilson (2008, p. 26) agreet tma interesting topic of a
recording contributes to increasing learner's nadibn to listen. In the chosen
interview, a man speaks about his experience ofgogtruck by lightning. He describes
the accident, its consequences, general mythsgiaed advice to people how to avoid
lightning stikes. | suppose that this topic is iating for students mainly because they
are likely to need the tips in their real life amapreover, it is not usual to be advised in
this matter by a survivor.

Wilson (2008, p. 25) points out that a text shonlwt be too culturally biased,
otherwise it is neccessary for the teacher to dhtce the culturally unknown aspects to
learners in order to make the text comprehensdaléhiem. The chosen interview deals
with a phenomenom of lightning that is common inpalrts of the world, there not any
references to specific cultural factors or evems thus it is not necessary to pre-teach
any unfamiliar aspects of culture.

As far as language used is concerned, the intergigsaks formal British English
and the interviewee speaks American English usewvgral informal expressions, e.g.
kind of chucklefall down a lot There are not any negotiations of meaning, hesits,
fall starts, or overlaping sentences typical fosuzd conversation. The language can
serve as a model of a mostly formal native-spekteguage. The repeated sequence of
question-answer (interviewer-interviewee) is sumdiduring the whole passage, except
that the interviewee has the first introductoryntufhere are two male participants in
the extract and as their voices do not overlap itmprobale that students mistake one
for the other, which makes the text very structuaed predictable.

The length of the recording is 3:24 minutes whigmiore than Scrivener (2003, p.
176) and Wilson (2008, p. 23) suggest. They cldat two minutes is sufficient and
longer recordings may be too demanding for studénterder to lessen the amount of
time for which lower-level students have to concatiet the excercise designed for
these learners is chunked into 9 parts played atgar The higher-level students hear
the whole recording at once, which can make theigctlifficult due to the necessity to

concentrate for the whole time.

2 the source of the interview is the web page nistdzibliography asSurvivor's top tips on avoiding
lightning strikes....
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5.2.3 Activity with BBC Interview for Lower-Level L earners
(Track 2 on the CD and the activity in Appendix 3)

The aim of the activity is that learners practisgéehing for specific information and
specific words. The task is 'listen to answer thestjon to learn more'. By answering
comprehension questions, students should get aajedea of the interview so that
they learn new information, which is a natural oeato listen to this extract. The
activity should improve learners’ grammatical, disse, sociolinguistic, as well as
strategic competence.

In the pre-listening activity, there are used vistlaes acomapanied by questions to
activate learner's schemata. The first two pictgjigs learners idea about the topic of
the recording by eliciting lexical items 'lightnirgnd 'being struck by lightning’, which
might be unknown for low-level learners. If learmelo not know these words, they can
look them up in a dictionary, or they can get Hetpn a teacher. Learners are then lead
to predict that the extract is an interview. They ®ld what its typical sequence is and
how many speakers there are. The reason to listestabilished by asking learners to
answer the questions to gain information containdtie recording.

The while-listening phase consists of learners anis\g multiple choice questions,
yes/no question, or filling missing words/numbérke teacher needs to deal with each
guestion separately and playing/re-playing the pfathe recording with the answer to a
particular question (gq.1 — stop 0:16, .2 — st&10qg. 3. - stop 0:41, gq.4. — stop 1:20,
g.5 — stop 1:42, q.6 — stop 2:00, g. 7 — stop 2B stop 3:04, g. 9 — stop 3:11 or at
the end). Before playing each part, learners réadquestion while the teacher will
probably need to help them understand the quesiwh help them elicit which
particular lexical items they need to listen fag.eaumbers in questions 2 and 8, or one
of the words from options a, b, c. The amounthef teacher's help will depend on the
particular level of students. All the questionsuieg learners to listen for one or a few
key words that are either stated in the suggetédrepor that need to be filled. The
questions are designed for learners to make oslyoat response, i.e. either circle the
right answer or fill in one or two missing wordsheFefore, the questions are rather
perception oriented, although filling in missing nds is described in Wilson (2008,p.

82) as a more production oriented response. Imtiestions requiring filling in words
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or numbers, the number of digits, respectivelyelstis indicated by the number of lines
to make it easier for learners. Each part can agepl as many times as learners need it
to hear the answer to the question. But if studeotsot succeed after the third or
fourth replaying, it may not be worth trying agais Wilson (2008, p. 60-61) does not
see it helpful to be played more times. In casdesits do not succeed to extract the key
information from the whole chunk, the teacher cgplay only the part of the recording

with the phrase containing the target word and thake it even easier for learners.

5.2.4 Activity with BBC Interview for Higher-Level Learners
(Track 1 on the CD and the activity in Appendix 4)

The aim of the activity is that learners practdetailed listening to a radio
interview. The task is 'listen and decide whestatements are true or false'. This task
should lead students to comprehend main ideaseakitording, which they would need
when listening to this extract in the real lifemdarly as the activity for lower-level
students, this excercise develops students steatdgicource, sociolinguistic, and, if
they learn some new lexical items, grammatical cetenpce.

In the pre-listening phase, learners make collonatioccuring in the recording,
which is supposed to activate their schemata. Thesy are informed that they are
going to hear an interview and what it is aboutisTshould give them information
about the passage and also activate their schefifadareason to listen is estabilished
by instructing students to decide whether the states are true or false.

In order to make listening appropriate for advantestners, the while listening
stage requires learners to read and listen ataime dime (no time is provided to read
the true/false statements before playing the racgyd The statements are not
formulated in the exact words used in the intervewthat students do not listen for
pre-scribed words, but for information indicatedthg statements so that detailed and
overall comprehension is needed to successfulyewaehihe task. Moreover, the passage
should be played only once, which should be swéfitfor advanced students to be able
to evaluate majority of statements correctly with task being challenging. However, if
the task is inapropriately difficult for particulatudents, the teacher can decrease the

difficulty by providing learners with time to reatie statements before listening or
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playing the interview more times. The responses barners make are perception
oriented.

To compare this excercise with the one createtbfeer-level students (part 5. 2.3),
the excercise for higher level-learners requiresenamlvanced listening skills because a
smaller amount of information is provided befostdning, the input is not chunked, the
true/false statements are mostly praphrases okelyestructures in the recording, it
requires reading while listening, and the recordmgnot replayed. Also to make the
collocations in the pre-listening phase requiresaramvanced language skills than the

pre-listening phase for lower-levels.

5.3 REAL-LIFE CONVERSATION

Real-life informal conversation is an authenti¢cdisng material because it presents
people speaking English in the real live. McCar(h996, p. 136) distinguishes two
types of conversation — transactional and intevaeli The transactional talk takes place
when the purpose of the conversation is not saamgibut achieving a different goal,
I.e. buying something, instructing somebody or eymvg fundamental information. On
the contrary, the purpose of the interactional isfrimarily socializing.

It was already presented in the table by Wilsor0o&®. 30) in part 4.2 of this thesis
that everyday casual language spoken by nativekspe#s characterised by features
like overlaps and interruptions between the speakefatively unstructured language,
incomplete sentences, false starts, hesitationaralastarts and stops, loosely packed
information padded out with fillers and normal ratespeech delivery.

5.3.1 Resons to Use Real-Life Coversation

The main reason to use this kind of materials isXpose learners to features of a
real-life casual conversation spoken by native lspedo improve students™ level of
listening and speaking skills in this type of digise.

Rost (2002, p.125) points out that if the tragetagjuage learning is to understand
the genuine informal everyday language, this lagguaeeds to be introduced in
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classrooms. Introducing these materials helpsiégarcomprehend double meanings,
predict meaning, make allowances for performanc@£r(Ross)

Wilson (2008, p. 20-21) claims that the goal ofglaage learning for most learners
is to be able to speak the language and the Irgjemput serves as a model. The
research in McCarthy (1996, p. 125) reveals thatlémguage of students engaged in
conversation lacks most of the typical featuresduse native speakers. Therefore, the
aspects of native speakers’ informal conversatemu o be introduced in the classroom

in order to present learners with natural languagge which is the aim of their learning.

5.3.2 Chosen Extract

To create excercises based on listening to evergdsyal conversation, | recorded
an audio extract from British reality TV show callé m running Sainsbury's' (Channel
4. To choose this source | was inspired by Markharton his web site reffered to in
bibliography asReal English ListeningSimilarly as the previous extract, this one will
be evaluated in terms of interest factor (topig)liwral accessibility, language used,
number of speakers, length of the extract, anddvackd noise.

The topic of the extract is customers™ complaiisud goods. Since the participants
discuss how to deal with the complaints, it is ansactional conversation. The
complaints are unusual as the first one is abaaitestveing delivered with a cucumber,
in the second complaint the customer sends backratigs because of their smoky
smell and taste, and the third one concerns arhaimeal. | suppose that this topic will
entertain students and they will be also able tsg®lize the topic since they they may
need to complain about goods in their everyday life

The extract is culturally accesible as the disadissems are not specific for a
particular country. Therefore, pre-teaching anyural issues is not necessary.

From the language point of view, the extract corgdeatures typical for casual
conversation described in chapters 4.2 and 5.8isthesis. The recording contains also
idiomatic (to take something on face value) or tinfal expressions (turn up). Due to

these features, it is a suitable extract for preisgreveryday spoken English.

® the source of the conversation is the web padereef to in bibliography as CHANNEL 4...
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There are three speakers in the extract (1 ferBalgles). They often overlap but as
the task for learners is not to identify the speakiee overlapping should not cause
direct problems to achieve the task.

The length of the recording is 1:26 minutes whhie tecording for lower-level
students should be ended by the teacher at 0:5atesias the further information is not
relevant to their task. This length is, accordiagScrivener (2003, p.176) and Wilson
(2008, p. 23), appropriate for a listening passage.

In the extract, two background noises occur. Onhern is a telephone ring and the
second one is a sound of paper jamming. These n@se very short and do not
interrupt the audibility of speakers so that thiegidd not complicate comprehension.

5.3.3 Activity with the Chosen Extract for Lower-Level Learners
(Track 3 on the CD and the activity in Appendix 5)

The aim of the activity is that learners practiséehing for specific words. The task
is to match goods with complaints. The task caadieeved by hearing specific words,
and having completed the excercise, learners ggereral idea of the text. The
excercise should help student improve their sawpiistic and discourse competence,
or perhaps also grammatical competence, if studeata some new lexical items and
strategic competence because learners are exposatural devices of turn taking in a
conversation.

In the pre-listening phase, students match wordh wictures. These words are
those, which learners should listen for in orderathieve the task of the listening
activity. Matching activates learners’ schematataedeason to listen is estabilished by
instructing students to find out what the complkaiaute about. Before listening, students
are informed what type of discourse they will Irsteo and how the activity will
proceed. Moreover, they have time to read the tgbe®ods and individual complaints
in order to know what to listen for. The key woat® typed in bold to attract listener's
attention.

During the while-listening stage, | suggest to devihe recording into three parts
with each part being played two times. In each, peairners should identify one kind of
suggested goods and the corresponding complaiet.péts are 0 — 24 sec., 24 — 47

sec., 47- 57 sec. of the passage. The repetiti@adt part should give learners higher
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chance to hear the key words needed to distinguosh the goods and complaint. By
matching the items correctly, students understéednhain points of the discussion,
which should give them a sense of achievement aferstanding a real-life
conversation. The learners’ responses to the igpat perception oriented, not

demanding any productive skills.

5.3.4 Activity with the Chosen Extract for Higher-Level Learners
(Track 3 on the CD and the activity in Appendix 6)

The aims of the activity are that students pradigtening for a gist and specific
information. Moreover, students practice taking esotwhile listening, which is
described as a very useful skill especially fordstits in terciary education. (Wilson,
2008, p. 88) There are two different tasks, onetffier first listening, which requires
listening for a gist and another one for the sed@mtening, which requires listening for
specific information. Similarly as the previous esdse with this extract, students
develop their sociolinguistic, discourse, strategimd possibly also grammatical
competence.

In the pre-listing phase, learners activate thelresata by speaking about their
experience with returning goods to a shop. Thisukhalso help them personalize the
topic of the extract. The reason to listen is aebslled by instructing students to elicit
what complaints are discussed (first listening) &stbn to fill in the missing words
(second listening). Students are also informed tlbe type of discourse of the
recording.

The while-listening phase is devided into two palrsthe first part learners are to
note down the main points of the recording. Thisvég requires learners to listen for
gist and they should note down three complaintsudised in the recording. The activity
is response oriented, as it requires employingingiskills. In the second part of the
while-listening phase, students listen for specififtormation needed to complete
statements mentioned in the recording. Studentd teeavrite two words at most to
compete each statement. The activity is agairoresporiented, (Wilson, 2008, p. 82),
but does not require as much writing as the fiest pf this while-listening activity. |
suggest playing the recording only once for eacl,taut if learners seem unable to

achieve the task successfully, the teacher camydpk recording for them. It is also
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vital, that learners do not see the statements fasegbe second listening before the first
listening takes place since it would provide thenthwanswers for the note-taking
activity.

To compare the excercises for lower- and highesllestudents, the higher-level
activity is not stopped at 0:57 since students rikedest of the recording to complete
the second task. The excercise for lower-levehiearis easier due to more information
provided before listening, chunking the input, phaythe recording more times, and no

need to write during listening.

6 CONCLUSION

From the created excercises, it can be concludet, it is possible to design
listening activities with authentic recordings fasth low- and high-level students. The
excercises can be aimed at practicing listeningo¥skills used in everyday life. It can
be also stated that the activities created in thesis are beneficial for developing
various dimensions of communicative competencenddfiby Canale and Swain. On
the other hand, from the teacher's point of vieslkdesigned activities with authentic
materials demand much more preparation time tis¢enling activities in text books and
to find authentic casual conversation is very diffi.

As far as the development of listening skills im@erned, the designed excerscises
focus on practicing three of the four listening roiskills characterised in part 3.2,
nevertheless all the three activities for low-lestidents require listening for specific
words or information. The fact that the lower-leesicercises are designed to practise
only listening for specific words is because iprebably the easiest of the four micro-
skills and by providing students with appropriatéeormation before listening, they can
achieve understaing the main idea of the listetemg) by practicing this micro-skill and
thus comprehend the text to the extend they woettinn the real life (parts 5.2.3 and
5.3.3). The excercises for higher-level learnersusoon employing three different
micro-skills, i.e. listening for gist, detail, argbecific information. This is due to the
fact that higher-level students are supposed taldde to achieve more complex and
deeper comprehension, so that the activities famthare not limited only to listening for
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specific words. There was not created any actprictising inferential listening, but |
suppose that it woud be possible to practice thisa¥skill, especially with higher-level
students and the extract with the interview.

All the excercises develop more than one dimensfa@ommunicative competence.
Grammatical competence is improved mainly by leaymew lexical items (especially
in 5.2.3, and possibly in all the other excercise&spciolinguistic competence is
practised in all excercises by exposing learnersatguage in particular social and
cultural contexts. Discourse competence is developainly by listening to how
individual messages contribute to the meaning efwhole text or correcting mistakes
in song lyrics during the pre-listening activity.1%1). Strategic competence is practiced
by hearing strategies that speakers use to perfeanous communicative acts
(especially in the excercises with the interviewd @onversation). These dimensions of
communicative competence can be dealt with in batgpost-listening activities that
are not designed in this paper. What | see as addimtage is the absence of
transcription for the extracts with the interviemdaconversation. The transcript would
be helpful in post-listening activities when pressm various features of the discourse.

With all the three extracts in general, the key mseaf differentiating the difficulty
of the task are the amount of information providedore listening and chunking the
input. The positive of chunking the input | see mhaiin the possibility to focus on
particular parts of the extract separately and rovide students guidance for each
chunk apart. The negative of chunking the inputhast the whole listening activity
becomes much longer. Other factors used to infladine difficulty of the task are types
of students’ responses to the input and combinistgriing with other language skills
such as writing and reading. The designed excergisave that these aspects are vital
for determining the difficulty level of listeningtvities.

With the exception of the song, the listening materwere recorded from the
interenet with the prograrask and Record Toolbdhat enables its users to record any
video and audio materials from the internet. Witis device, it is not difficult to record
news or other radio programs, but | found it difficco find extracts containing natural
spontaneous conversation. This can not be norrfallyd in movies and TV series, as
the dialogues are pre-scribed and rehearsed, adty leaer do they contain aspects of

everyday language described in part 4.2. Therefioris, not easy for the teacher to
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prepare excercises based on this type of discadbasean be found in reality shows or
acquired by recording the real conversation. Thterdaneans, however, is difficult due
to ethical issues.

Thanks toAsk and Record Toolbatt is possible for the teacher to prepare a numbe
of listening materials for future use, and so sgvime for future preparation. Teachers
can also easily prepare materials for one-timeimigbe classroom such as presenting
the latest news in English. It is usually possibldind materials that are interesting for
students and can be incorporated into syllabuspadih it demands time to search on
the internet to find appropriate material. The estsiype of recording of the three types
used in this thesis to obtain are songs as thegtaredant and easily accessible.

To conclude, authentic materials are useful forettgyng learners’ listening skills
and communicative competence. It is possible totlhiese materials for students of all
levels, although for low-levels it is limited manto listening for specific words. |
would advice teachers to collect and prepare a earmmbexcercises based on authentic
materials and using them when they can be incomgdiato syllabus in order to expose
students to language spoken in real-life situatidst because collecting authentic
materials is a time consuming and long-term procasg because it is not unanimously
proved that authentic materials are more effectiven pedagogic ones, | suggest
combining the use of authentic and pedagogic nadsen ELT.

7 RESUME

Bakaldska prace se zabyvad wavanim poslechu anglického jazyka s pouZzitim
autentickych materiél Cilem teoretick&asti prace je nas®ini zakladnich princifp
komunikativniho vydovani anglického jazyka, problematiky wavani poslechu a
mozné vyuziti autentickych materigbii vyuce poslechu zasazené do komunikativniho
vyucovani anglického jazyka. V praktickéasti je potom cilem vytweni ped-
poslechovych a poslechovych aktivit s autentickymaterialy, jez jsou @eny pro
studenty strznou urovni pokrélosti komunikativni kompetence v anging.

V prvni kapitole teoretickécasti prace je popsana role poslechuiazangch

piistupech k vytiovani anglického jazyka. Role poslechu se vydii s ohledem na
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cile jednotlivych metod a také podle teorii jazykavywovani gislusnych metod.
V audio-lingvistické meto#l poslech slouzifiedevSim k prezentaci jazykovych struktur,
jez jsou po té studenty opakovany @sinti se je touto cestou maji kauprodukovat.
V metodach, které se snazi ticizi jazyk girozenym zpisobem, je kladenuglaz na
osvojeni si jazykovych dovednostimpzenou cestou, a tagrevsim pomoci poslechu.
Tyto metody se shoduji \itkzitosti poslechu pro osvojeni si ciziho jazyk#e a
nevyzaduji od studeint aktivni produkci do doby, nez dosahnoucitdr Grovre
jazykovych dovednosti. Oproti tomu stoji dnes vehoeSteny acasto praktikovany
piistup Komunikativni vytovani jazyka. Tato metoda vidi jazykepdevSim jako
nastroj pro komunikaci a kladdihz na aktivni komunikaci 2éKiz od paatku jejich
studia. Hlavnim cilem komunikativniho Wavani je natit studenty komunikovat
v angliting v realnych situacich. K dosazeni tohoto cile j&gima, aby Zaci rozvijeli
svou komunikativni kompetenci v anging, ktera se di do ¢ty dimenzi: gramatické,
sociolingvistické, strategické a diskurzni. Hlavniprincipy komunikativniho &eni
jsou komunikativni, smysluplné a autentické akyivgodporujici interakci. Mnozi
autai zde zdiraziuji pouzivani autentickych matefialjejichz ukolem je prezentovat
jazyk v redlnych situacich, a tudiigpavovat Zaky na skutaou komunikaci.

Druha kapitola teoretickécasti se zabyva receptivni dovednosti poslechu
s porozundnim. Nejprve jsou popsanyidody a situace ve kterych lidé poslouchaji ve
skut&ném Zzivo€. Nasled® jsou nastigny razné typy poslechovych schopnosti
(vSeobecné porozumi, detailni porozuwni, poslouchani pro specifickou
informaci/slovo, dovozovani), které jsou fedia k efektivnimu porozuni v dané
situaci a roveZz dva druhy postup které lidem pomahaji porozwm DalSi ¢ast
popisuje fyziologicky proces poslechu a rozdil m&gsenim a poslouchanim, ktery je
velmi ovlivnén pozornosti posluckia, jeZz je nezbytna pro studentyi porozun€ni
mluvené formd ciziho jazyka. Nasledujici dwasti se ¥nuji nar@nostem poslechu
cizimu jazyku. Nejtive je nastitna narénost porozurni mluvenému projevu,
zahrnujici jazykové a mimojazykové faktory. Mezrykové faktory pai predevsim
identifikovani jednotlivych slov v plynulém mluvemé projevu, ¢inici studenim
problémy pedevsim tim, Ze narozdil od psaného projevu, n&oipsgasg stanovené
hranice mezi jednotlivymi slovy. DalSimi jazykovymiaktory jsou porozugmi

gramatickym pravidim mluvenéreci a fonetické a fonologické faktory anginy.
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Mimojazykovym aspektem ovliujicim nar@nost porozuréni mluvenéieci se rozumi
znalost informaci sdilen&astniky hovoru, jeZ nemusi byt vzdy sdilena gegtrnym
posluché&em, a tudiZ se pro tohoto posluthatava hovor nesrozumitelnym. Naskedn
jsou popisovany dalSi aspekty, jez maji vliv naotidost poslechu. Mezi tyto aspekty
pati vstupni faktory, které mohou byt @prozdtleny na jazykové a mimojazykove.
Mezi jazykové faktory pdt neznama slovka, lexikélni denzita, sloZité gramatické
struktury, informé&ni nadbytek, akcent a jazykova formalnost. Nejazgkaspekty
zahrnuji péet mluwich @€im vice mlugich, tim narengjSi poslech), délku poslechu
(koncentrace po delSi dobu je pro Zaky na&), tematickou organizaci hovoturuSivé
zvuky. Dilezitou roli rovréZz hraje, zda posluchge aktivnim @astnikem hovoru, nebo
zda neniZe do rozhovoru zasahovat. Takeé vlastnosti Zakla flemoc, stres) ovlituji
jeho uspch @i porozungni. Dalezitym aspektem je i pat. Studenti by negli byt
prettZovani mnozstvim informaci, jeZ si majiéhlem poslechu zapamatovat. Dale jsou
porovnany rozdily mezi intenzivnim a extenzivninsleehem, a poslechem nahraného
materialu a Zivym poslechem. Zndfty jsou vyhody a nevyhodyédhto druli
poslechovych aktivit.

V zawru kapitoly o @#eni poslechu je sténé popsana sekvence poslechové lekce a
z&kladnimi principy fed-poslechovych a poslechovych aktivit. Mezi hlagité pred-
poslechovych aktivit p#t poskytnout studefitn nezbytné informace o tom, co budou
poslouchat, aktivovat je pro poslechovou aktivitpadat jim divod k poslechu. Tyto
faktory by n€ly priblizit vyu¢ovaci poslechové aktivity Kin, které probihaji v realném
Zivoté, a zaroveé vyrazreé ovlivnit ndrainost poslechového a@gni a motivovat studenty
k poslouchani. Poslechové aktivity bglinyZadovat od studetitreakci na to, co slysi.
Tyto reakce mohou byt zatiené na vnimani nebo na produkci¢Zgfnim principem
vyucovani poslechu s porozemm je Wit Zaky porozumini, a pro to by poslechove
aktivity nently testovat produkci, ale porozémi. DalSim dlezity faktorem je
narainost poslechovych aktivit. Aktivity by netin byt piilis snadné, jelikoZz ke zlepSeni
poslechovych schopnosti je paiha, aby Zaci vynaloZili pro sgmi Ukolu ucité usili.
Na druhou stranu by vSak tyto aktivityélinbyt pro studenty us@né zvladnutelné,
protoZze pilis narané ukoly Zzaky demotivuji. Ro¥éd dilezitym aspektem je délka
aktivity, kterd by nema byt @ilis vysoka, vzhledem k velkym nénidk na koncentraci

Zaka behem poslechu.
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Zawretna kapitola teoretickéasti diskutuje problematiku autentickych matekrial
V Uvodu kapitoly jsou uvedenyizné definice autentickych matefi&h pro tuto esej je
pouzita definice autenticky materialjako takovych, které nebyly vytieny a
zjednoduSeny pro pedagogickécely. Nasleduje porovnani pedagogickych a
autentickych materié|] zcéehoz vyplyva, Ze pedagogické materialy postradasje j
vlastnosti realného mluveného projevu. Dale je popsstridné rozaleni autentickych
materiah dle jejich formality, pétu mluwich a formy. V za¥recné casti této kapitoly
jsou prozkoumany argumenty pro a proti pouzivanéeraickych materid@. Hlavnim
argumentem odrazujici od pouZivani autentickycheri@i je jejich nargénost pro
studenty. Tento argument je vSak vyvracen fakteenplitiznost poslechové aktivity
neni primarg zavisla na typu nahravky, ale spiSe rradpposlechovych aktivitach,
vytvoreni vhodného ukolu pro studenty a réledi nahravky do zvladnutelnyatasti.
M¢lo by tedy byt mozné vytdd aktivity pro studenty siznou pokrgilosti.
Kontroverzni zalezitosti tykajici se autentickyclateriah jsou fizné gizvuky, které
tyto materialy obsahuji. Jeden nazor hidvde kwili t¢émto akcenim se autentické
materialy stavaji nesrozumitelnymi pro zaky, @panazor naopak vidi vyhodu v tom,
Ze studenti kterym jsou rozdilnéfipsuky predstaveny, snadji porozumi tmto
piizvukam v béZném Zivot. Vyhody autentickych materialspaivaji rovréz v tom, Ze
piinaSeji skutény swt do vywovani, maji vnini vzdlavaci hodnotu a mohou
obsahovat zajimava témata pro studenty, cdzeniaky podnitit k samostudiu, kdyz se
chtgji dozwdét o tchto tématech vice. Jako nevyvratitelné nevyhodgrdickych
materiali jsou uvedeny¢asova narénost pro ditele i pripraw aktivit s €mito
materialy a také problémy souvisejici s autorskyravy na autentické materialy.

V praktickéc¢asti prace jsou vybranyi typy autentickych materiéla pro kazdy typ
jsou vytvdaeny dw cviceni s ped-poslechovymi a poslechovymi aktivitami rozdilné
nara:nosti. Jako materialy jsem vybral popularni pjsBBC rozhovor a kazdodenni
konverzaci. Kazdy material je ohodnocen z hlediskatenténosti, délky, pétu
mluvcich, zajimavosti a relevance pro zaky. Navrhnutéividk jsou vytvaeny
v souladu s principy poslechovych aktivit, roz\ijgzné typy poslechovych dovednosti
a rizné dimenze komunikativni kompetence. S vyjimkotividks popularni pisni, by po

Mrivriw s

nahravky, coz je i cilem poslechu danym nahravkameainém Zzivai. Diferenciace
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nara:nosti je provedena pomocaznych ged-poslechovych aktivit, a torgdevsim
mnozstvim informaci, jez tyto aktivity studémnt poskytuji o dané nahravce. Dale
roz&klenim rekterych nahravek na jednotlivéasti pro studenty nizSi Uro¥n
pokrctilosti, raizné typy odpoddi, ¢i kombinovanim poslechu sgenim a psanim
béhem poslechové aktivity.

V praktické ¢asti se prokazalo, Ze autentické poslechové mbtenhou byt
komunikativni kompetence jsou vSechny aktivity bomiany na odposlechnuti
jednotlivych slov k zodpaszeni daného Ukolu, coZ je pouze jednou &gt
poslechovych schopnosti, které lidé poZivaji virédl Zivo€. Cviceni pro pokréilejsi
studenty vyzadovala zapojetii téchto poslechovych schopnostijg@mz aktivita na
zlepSeni t&tvrté schopnosti by mohla byt s velkou pr&vddobnosti také vytwena
pro tyto Zaky. Jednotlivé aktivity rozvijeji &vaz ctyti dimenze komunikativni
kompetence, coz jefimosné a na detaij$i procvieni €chto dimenzi by bylo mozné
zantiit se v po-poslechovych aktivitach, jez nebyly wot@raci vytvdeny. Nevyhody
pouzivani autentickych material jez mohou byt &ko vyvraceny, jsoucasova
narainost na pipravu Witele a také fakt, Ze najit materidl obsahujici dadenni
konverzaci je velmi obtizné. Vzhledem &rto zaw¥ram bych doportil autentické
materialy ve vyuce anglického jazyka pouZivat, laléli ¢asové narénosti na jejich
piipravu, bych dopogtl kombinovani autentickych ar@dpipravenych pedagogickych

materiat.
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Appendix 1 (song - lower level}
You are going to hear the sofRgrtunate Sorby Creedence Clearwater Revivddo
you know this band or song?
1. In the lyrics some words were changed intoupés. Look at the pictures and write
what word is in each picture.
2. Listen to the song and check if you wrote cdrveards. If the word is correct make a
tick, if not, write a correct one instead.

Some folks are born made to wave the flag

Ooh, they're red, white and .(1)

And when the band plays "Hail To The Chief"

Ooh, they point the cannon at U , Lord

It ain't me, it ain't me
| ain't no senator's son
It ain't me, it ain't me

| ain't no fortunate 1o )
| | uh
Some folks are born silver spoon in A
Lord, don't they help themselves, oh
[e.a]
But when the taxman come to the ]%1 ©)

Lord, the house look like a rummage sale, yes '

It ain't me, it ain't me
I ain't no millionaire's son
It ain't me, it ain't me

| ain't no fortunate 1le®

Yeah, some folks inherit star spangled o & o
Ooh, they send you down to war
~ ) when you ask them, how much should we give

Ooh, they only answer, more, more, more, yeah

It ain't me, it ain't me
| ain't no military son
It ain't me, it ain't me

| ain't no fortunate lo

It ain't me, it ain't me

| ain't no fortunate 1wo
It ain't me, it ain't me | ain't no fortunate son

43



Appendix 2 (song- higher levels)

e&llence Clearwater Revival?
Fortunate Son, do you know the song?

A friend of mine typed the song lyrics for me, theé wrote 6 incorrect words and
missed other 8 ones, could you correct and comfiietgrics for me?

1. Read the lyrics, underline 6 words that youktare incorrect and try to write down
correct ones instead of them.

2. Listen to the song: check if your suggested wame correct and fill in the missing
ones. You will hear the song twice.

Some folks are born made to wave the flag,
Ooh, they're red, white and glue.

And when the band plays "Hail to the chief",
Ooh, they joint the cannon at you, Lord,

It ain't me, it ain't me, | ain't no son, s on.
It ain't me, it ain't me; | ain't no one, n 0,
Yeah!

Some folks are born silver moon in hand,

Lord, don't they help themselves, oh.

But when the taxman comes to the door,

Lord, the mouse looks like a rummage sale, yes,

It ain't me, it ain't me, | ain't no son, n 0.
It ain't me, it ain't me; | ain't no one, n 0.

Some folks inherit star spangled lies,

Ooh, they send you down to war, Lord,

And when you ask them, "How such should we give?"
Ooh, they only answer More! more! more! yoh,

It ain't me, it ain't me, | ain't no son, s on.
It ain't me, it ain't me; | ain't no one, 0 ne.
It ain't me, it ain't me, | ain't no one, n 0 NO no,
It ain't me, it ain't me, | ain't no son, n 0 No no,
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Appendix 3 (interview - lower levels)

Do you you know what we call the thing in this pie?

Now you are going to HEAR a radio recording wittypical sequence
: question — answer
guestion — answer
gties — answer...

....which is called anter _ _ _ _.
In thisinter _ __ , Michael talks with a reporter abduging struck by lightning.

Listen and answer the questions to learn more ddaitael, and to know what to do to be
save from lightnings. The recording will be stoppdier each question.

1. Michael was struck by lightning when he \pls/ing .

a) golf b) football c) basketball
2. Michael spent _ _days in comaand _ n®imtla rehab.
3. Michael remembers __ from the day when &g struck.

a) everything b) nothing c) something

4. Rubber sneeke{% are good wthmymes to lightning. YES / NO

= ~

5. The reporter asks Michael if has alreadly ftidcovered. Michael answers that
a) he isOK b) he stumbles physically and meptall

6. Michael says that he had to use trainingaihen his .

a) motorbike b) bicycle c) car
7. Now Michael ___ lighning when he sees it.
a) hates b) likes C) respects
8. Lightning strikes every __or _ _ secosaisiewhere around the world.

9. Michael’s advice is: 'When thunder roars, godoors.'
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Appendix 4 (interview - higher levels)

1. Match the words in the left column with the werich the right column to make
collocations:

a) complete 1. the warning horn a__
b) blow 2. mentally b
C) intense 3. recover c__
d) rubber 4. storm _d
e) fully 5. blank e
f) stumble 6. sneekers f

2. These collocations are fromBRBC radio interview you are going to hear. It is
entitled 'Survivor’s top tips on avoiding lightning strikes in which Michael Utley
speaks about surviving a lighting strike and giadsice to people how to avoid being
struck.

3. A friend of mine wrote a summary of the intewishown below, but he made
some mistakes. Listen to the interview and at thames time decide whether the
stamenets arérue or false. Write T for true andF for false next to each statement.
You will hear the recording onlygnce so listen carefully.

1.Michael was struck because the warning hom wed blown.
2.Michael spent more than a half-year in coma ahdlv.
3.Michael learnt what had happermekitn from other people.
4.Metal does not draw lightning.
5.Rubber boots can save you fromthiong.
6.Michael doesn't have any blackspeft in brain.
7.Michael had to relearn the sanmggthas a 12-year old child learns.
8.People don’t act wisely duringritierstorms.
9.Groups of lightning strikes ocaligdl around England yesterday.
10.Hiding in a house does not help gwoid lightning.
11.Michael’s trousers are green aekrwhen playing golf.
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Appendix 5 (conversation- lower levelg

You are going to hear discussion about customesgilaints about goods. Before
listening match the words with pictures:

cuscus
smoke
hair
cucumber
cigarettes

shake

Now look at the kinds of goods and complaints belthwey are from the discussion you
are going to hear. You will hear three parts ofdiseussion. In each part listen for one

of the three products and one complaint, and mihtm. You will hear each part twice.

Goods: Complaints:
cucumber had amoky smell
cigarettes hadrair in itself.
cuscus hadsmakeon itself.
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Appendix 6 (conversation- higher levels)

Have you ever taken goods you bought back to tlo@%hf so, what did you complain

about?

You are going to hear staff discussing customemipaints.

1. Listen and note down what the complaints aceiab

2. Listen again and complete the statements bdlbe statements are in the order as
they are mentioned in the recording. You neediltorfie or two words, or a number.

1. The snake was with the cucumber.

2. The letter of the customer was quite

3. cigarettes were returned because ofgimaiky smell.
4. A hair was found in a roasted cuscus.

5. If 10 or 15 hairs were found in the same dayectioe product would be |

6. Someone might have put the hair in the meabdgdiely to get

48



Appendix 7 (key to activities)

Complete lyrics of the song

Some folks are born made to wave the flag,
Ooh, they're red, white and blue.

And when the band plays "Hail to the chief",
Ooh, they point the cannon at you, Lord,

It ain't me, it ain't me, | ain't no senator's ssam.
It ain't me, it ain't me; | ain't no fortunate ome,

Yeah!

Some folks are born silver spoon in hand,

Lord, don't they help themselves, oh.

But when the taxman comes to the door,

Lord, the house looks like a rummage sale, yes,

It ain't me, it ain't me, | ain't no millionairessn, no.
It ain't me, it ain't me; | ain't no fortunate ome,

Some folks inherit star spangled eyes,

Ooh, they send you down to war, Lord,

And when you ask them, "How much should we give?"
Ooh, they only answer More! more! more! yoh,

It ain't me, it ain't me, | ain't no military saspn.
It ain't me, it ain't me; | ain't no fortunate owage.

It ain't me, it ain't me, | ain't no fortunate one,no no,
It ain't me, it ain't me, | ain't no fortunate sow, no no,

Interview for lower-level students:
1.A;2.38,4; 3.B:4.NO;5.B:6.B;7.C; &,80; 9. in

Interview for higher-level students:
Pre-listening: A5, B1, C4, D6, E3, F2,
While-listening: 1F, 2F, 3T, 4T, 5F, 6F, 7F, 8T, 96F, 11T

Conversation for lower-level students:
cucumber had a snake on itself, cigarettes hado&ysemell, cuscus had a hair in itself

Conversation for higher-level students:

First listening: cucumber had a snake on itseffa@ttes had a smoky smell, cuscus had
a hair in itself (can be formulated in a differevay)

Second listening: 1. harvested 2. reasonable 34208getable 5. withdrawn 6.
compensation
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Appendix 8 (EnclosedCD - Content)

Track 1 — Creedence Clearwater Reviedytunate Son(activities with the song for

lower- and higher-level learners)

Track 2 — BBC Interview (activities with the intéew for lower- and higher-level
learners)

Track 3 — Real-Life Conversation (activities withetchosen extract for lower- and
higher-level learners)
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