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ABSTRACT
This paper focuses on the concept of teacher’soatghin the contemporary

educational conception and its influence on a obess climate. The author of the work
primarily defines the concept of authority and pdes typology of authority in general.
The attention is paid to the sources of teachartbaity in the educational processes
with a respect to the on-going changes of the doued curriculum. The author
primarily focuses on the problems arising from thentemporary educational
conception and describes the adaptation of theafollee teacher to these changes with
a respect of application the teacher’s authoritgdnnection to the discipline problems.
The essential teacher’s skills, qualities and cdemmes are summarized in connection
to the authority acquisition, primarily in terms wétural authority and natural respect.
The author summarizes the main strategies of theipgline maintenance in order to
establish positive classroom atmosphere (climads),the order in the classroom
represents an essential factor of the classroamatdi. Finally, the attention is paid to a
specific classroom environment deriving from an ELMBssroom with respect to
discipline problems and positive classroom climé&tethe empirical part of the work,
the author focuses on the influence of the teashadthority application on the
classroom climate.

ABSTRAKT
Tato prace se zabyva pojetim autoritjtele a jejiho vlivu narfdni klima. Autorka této

prace definuje pojem autorita a uvadi typologiioaity v obecné rovia Pozornost je
dale ¥novana zdrajm autority uWitele ve vzdlavacim procesu s ohledem na
probihajici kurikularni reformu. Autorka se z&mye hlavré na problémy, které plynou
z meniciho se vz#8avaciho systému a popisuje adaptaci roldgele na tyto zrsny

s ohledem na upkabvani autority titele v souvislosti s kazskymi problémy. Prace
také shrnuje dlezité witelovi dovednosti, kvality a kompetence ve spojemiziskanim
autority, zejména v ramciijpozené autority a ffirozeného respektu. Autorka shrnuje
hlavni strategie ziskavani a udrZeni Kéanzavislosti vytvéeni pozitivni tidni
atmosféry (klimatu), nehopaadek ve tidé predstavuje inherentni faktoridniho
Klimatu. V za¥recné ¢asti prace je pozornosémwovana specifickémuitnimu prostedi
plynouci z povahyitdy anglického jazyka s ohledem na kigde problémy a pozitivni
téidni klima. V empirické ¢asti prace se autorka za&fh na prokazani zavislosti

uplatiovani autority titele a jejiho vlivu naifdni klima.
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1. INTRODUCTION

This paper defines authority of a teacher and @isftifluence on the classroom climate
in relation to the demands of the contemporary icular changes. Firstly, it is
important to point out that it is the teacher whepresents an inherent part of the
educational process, as will be described lateghim paper. The level of his authority
application is reflected in his/her educationallestand this highly influences the
relationships he/she has with pupils. Due to th@ang curricular changes there are
new demands on the role of the teacher which isetyorelated to the concept of
authority and its application in the classroomn®uily, it is necessary to describe a
concept of authority in general and relate the ephof authority to the educational
processes. In order to understand the complexithisfmatter, the basic terminology
used in relation to authority will be introducedtla¢ beginning of the paper. Further in
this work, the conception of the contemporary etanawill be discussed in relation to
the demands of the on-going changes. The attemtitinbe paid to the crises of
authority in Czech schools. It will be describedwibat extent the on-going changes
influence the demands on the role of the teachdr avprimary focus on his/her natural
authority acquisition. As this work describes tletation of the teacher’s authority
application and its influence on the classroom atemthere will be chapters devoted to
closely related issues of discipline and classraimate. It will be explained how
order in the classroom influences the classroomatk as it is considered to be an
inherent part of it. Main skills, competences andldies will be summarized in relation
to the teacher’s natural authority in order to prevdiscipline problems and also some
strategies how to maintain the discipline will bsadissed with a respect of establishing
a positive classroom climate. The last chaptershisf paper will be devoted to the
specific classroom environment deriving from an lishglanguage (ELT) classroom
demands. Concerning the ELT classroom, the attentidl primarily be paid to a
positive classroom climate and approaches to miaintp the discipline in such
classrooms. In the empirical part of the work thBtuence of the teacher’'s authority
application and its influence on the classroom atemwith respect to a discipline and

positive classroom climate will be investigated.



2. DEFINITION OF A TERM AUTHORITY

Concerning etymology of the word authority, it’'sigonally a latin word which is
derived from a verb augere that means — empowppast) apply. According to Kofa
“the base of both words — augé — expresses the inggah verbs support, enlarge,
multiply, praise, enrich, bless.” (K#l&009, s. 217) ValiSova defines the concept of
authority as “...an important template of power lempentation that is based on more or
less general consensus, legitimacy, influence @ldicular person, institution or a
group of people. “ (ValiSova, 1998, s. 14, 39) Amtgeneral view can be illustrated by
Kucerova’s opinion “authority is in its essence arhampological parameter that creates
rules of life within a group, its organizationalder, mutually conditions the biological
survival of the group, the development of its mersl@nd enables passing experience
from generation to generation.” (Kerova in ValiSova 1998, 10). These general views

introduce the specific concept of teacher’s autiori

This paper defines the authority of a teacher asthér influence on the classroom
climate in relation to the demands of the contermporcurriculum changes. As the
definition of the term authority is very problentatiue to the fact that it is a very
subjective parameter, the focus will be directgaeerlly to those definitions which, to
some extent, reflect the role of the teacherédfava 1999 describes authority as: “a
social relationship between people who are caroérssteem, respect and regard and
people who respect and regard them and justifyr thelf-esteem.” (K&erova in
ValisSova, 1999, s. 69) She also adds that: “autyoepresents an influential function in
society because the carriers of authority due &ir thelf-esteem effectively influence
the activity and behaviour of those who respedt thgthority.” (ValiSova, 1999, s. 69)

Authority can also be regarded according to Ob$i228s “a competence which is

always connected with responsibility”. This intextation of authority correlates the

best with the educational system where the teag$tablishes the content and aims of
the education of his/her pupils, creates a codeoafluct and evaluates the results of
education. (Kalhous, Obst a kol., 2002, s. 398)



From the above mentioned quotations it's apparéwt tthe authority may be

represented by a respected person, but also wiatespret the concept of authority as a
relationship to that person from whom particulacisien making, advice or positions
are expected. Further in this work it will be désed how several factors influence the
acquisition of authority but before that, it is iarfant to mention that authority can be

understood on many levels, which will be discugsetie following chapter.

3. AUTHORITY IN RELATION TO VARIOUS EDUCATIONAL
CONCEPTS

As was suggested, authority may be understoodpmsvar coming from a person or a

power that might be inherent in a relationship.d&dl999 describes the interpretation

of the authority by defining several educationahaepts which allows even further

division of authority levels: (Kok&in ValiSova 1999, s. 65)

a) Freinet Education- the authority of work is emphasized, pupils employ not

only their reason but also their heart and handdedness. In this conception,
the role of the teacher represents a person thahaes the work, helps with the
work as he/she controls the work, lectures howtrame obstacles and is able
to find out knowledge necessary for successfuleagments

b) Jenna Educatiofaccording to P. Petersen)the authority of partnership,

solidarity and cooperation is emphasized. Alsotéaeher’s authority represents
an important role which is very closely connectethwhis/her ability of
organizing and ensuring cooperation. Moreover aimority of learning is also
present.

c) Project Education- stresses the authority of the collective workcollective

solution and the authority of the teacher derivemfhis/her own ability to enter
into such collective work, but most importantly be able to conform to the
work itself (which is often especially difficult)

d) Constructive Education- is based on systematic improvement of pupils’

experience by means tife content of teachingand so the authority of teacher

and pupils is mutually valued (Kdlén ValiSova, 1999, s. 65)

It is evident from the above mentioned definitiarissarious educational concepts that



the authority can be understood on various levalghority of work, partnership,
solidarity, cooperation and also authority of apezted person (as defined in the
previous chapter), in this case represented bpeh&e. It is apparent that the authority
of the teacher represents a crucial role in eacltatbnal system. It is important to
mention as Kol& 1999 claims that: “various educational conceptsated different
authority levels”. (Kol&in ValiSova 1999, 58) However, from the above sls it is
obvious that it is still the teacher who must astebe able to control the class and
penetrate into the activities practiced by pupilse teacher is in this case responsible
for the choice of suitable organizational methodd mainly for his/her ability to react
appropriately to the situations arising in the stasm. In conclusion to this chapter, the
teacher is an important representative of authoritfhe next chapter focuses on

different educational styles and the concept dfi@wiy reflected in them.
4, AUTHORITY REPRESENTED BY VARIOUS EDUCATIONAL ST YLES

As has been suggested, the authority of a teaelpeesents an inherent factor in the
educational process. The authority in the classream be applied on various levels
which determine the educational styles of the teachhe following divisions describe
various teachers’ approaches towards pupils frap#ychological point of view. This

division is provided by ap and Mare$ 2007:

* autocratic style — negative emotional relationships, strong contrblased on
restrictions, reproaches, warnings; the teachertéested only in the results
and discipline; he/she does not take the needsiifspinto account; he/she
does not know his/her pupils; limits independence

» liberal with no interest in a child (negative emotional relationship and low
control) — low requirements on the results andigise; nearly no control of
the fulfilling the task

* kind liberal style - positive emotional relationship and low controinterest
in pupils; understanding; excuses nearly everything

* integrative style - positive emotional relationship and medium toorsg

control — speaks with pupils about matters not géwvdirectly connected to



school; supports independence and pupils’ initgtsommunication respects
personality; not based on restriction8ap and Mares, 2007, s. 324 — 326)

Apparently, the concept of authority highly influers the independence and freedom in
the classroom which is mirrored in the positivenegative emotional relationships of
pupils and the teacher. Relationships between gt the teacher are an inherent
factor of the atmosphere (climate). As is obviah®, last presented educational style
may be considered as the most suitable in relatia@ontemporary education. That the
on-going curricular changes represent a problensointemporary education will be
discussed further in this work. This chapter iltagtd how authority and its application
influences the relationship between the teacherpapils. The next chapter will focus
on the typology of authority and will illustrateveeal components that shape authority

in general.

5. TYPOLOGY OF AUTHORITY
The concept of authority can be divided into seivigq@es which are defined according
to wider criteria. The primary criteria are, acdagito Kolg 2009:

a) genetic

b) social

c) inherited (Kolar 2009, s. 218)

Another, further division is described in ValiSci/498:

1.real — the subordinated respect a designated strategy;attitude is permanent

2. apparent — the person having the authority has no backaupe group, there is
also distrust and tensions within the group

3.acquired — it is possible to acquire authority via systamatiucation; it may be
established on the natural or formal authority

4.natural — it is established on the personal charactesispoofessional skills and
temperament

5. charismatic — emerges from personality; it is determined keypglkrson’s attitude
to other people, the relationship with them andgr therformance

6. professional— the level of proficiency and expertness



7. positional — derives from a particular role or position asddetermined by the
quality of performing such a role

8. formal — emerges from our position and related activities

9.informal — interaction between the pupil and the teacliee teacher is respected
not only for his/her pedagogical skills and experdwledge but also for his/her
personality and natural authority; the level ofrauity accepted may influence
pupils’ motivation

10.statutory — derives automatically from being included in sorgroup; it
represents the public opinion of education (parantsexternal)

11.moral — humanitarian parameter, the teacher must hawmlid, internal

fundamental morality to be able to take action®ratly (ValiSova, 1998, s. 15)

The above mentioned divisions of authority repréeseherent factors for the further

discussion about the concept of authority. It ipamant to mention that all of the above
provided types of authority are never represengépastely. They influence one another
and each person has probably different distributibeach type. It is also important to

realize that even if all the categories were igedistributed it would not assure that the
teacher was respected. It is natural that eachvithdil has different influences on

people and therefore the above divisions represaht transparent guidelines to

illustrate the complexity of the discussed matiére next chapter will focus on the

Kolai’'s conception in which he balances the ideal distion of the teachers’ authority

that he calls “global authority”.

6. GLOBAL AUTHORITY

Kolat in his Analysis of Teaching discusses a conceptioder a term “global
authority”. In contrast to the typology introducidthe previous chapter he determines
only 3 important constructs that he considers tahHgemost influential to a level of
teachers’ authority. His theory is illustrated e tfollowing graph 1 (Kok&2009, s.
220):
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This conception highlights three most importantapagters influencing the teacher’s
authority that are equally balanced. If such donsi functioned in reality, this
conception might be optimal. Nowadays, the mosblgmatic parameter is the power
of position that can be understood not only onitikernal level within the school itself
but also as opinion and judgment on the role ofté@&her and school deriving from
external sources which are represented by publatundlly, that is nothing that the
teacher can affect in his/her classroom himsel#iér School and education is
currently being downgraded.apek 2008 supports this idea in his chapter onosityh
where he mentions that “education is being highitycized by society at this time”. As
a reason he mentions constant and sometimes un@depad hurried changes in the
contemporary curriculumCapek, 2008, s. 12) ValiSova also supports this:itiEae
main reason why the authority of the teacher isesing can be found in his/her social
position including his/her economic evaluation."a(ova, 1999, s. 66) It is apparent
from these quotations that the power of positionighly influenced by the judgment of
the teacher’s profession by society. Children ([s)pnostly adopt the opinions of their

parents, as they are rarely able to make theirjadgments. Vagnerova mentions that

“families individually and in a specific way passh dasic socio-cultural
experience which influences the way the child us@erds information,
interprets such information and this provided edgere essentially influences
children’s reactions”. (Vagnerova 2005, s. 30-31).

It is logical that if there is no respect of schookhe family, the presumption that the



teacher will be able to effectively apply his/hertteority of position is very low. That
this is not only one of the problems of the conterapy conception of authority will be
suggested in the following two chapters. They wdcus on the contemporary

conception of authority and contemporary situatio@zech schools.

7. AUTHORITY IN EDUCATION
7.1. THE CONTEMPORARY CONCEPTION OF AUTHORITY

The contemporary conception of authority and itgliaption derives from the content
of the authorized curriculum that establishes nexy kompetences that represent
particular skills that should be acquired by pupilas an outcome of education. It is
essential, as ValiSova claims that “teachers shocddform their teaching to
requirements of educational process”. (ValiSov@9%. 12) Each established process
requires use of specific teaching methods and dargtonal strategies. As ValiSova
mentions “This process naturally requires differel@mands on the application of

teacher’s authority.” She also adds that the

“conception of authority is at present highly irdhced by the restoration of our
educational system. Apart from external influenites internal motivation of
pupils is being highlighted, in contrast to purélowing the regulations and
fulfilling the prescribed standards, there is achi® pupil’s self-fulfillment and
their freedom.” (ValiSov4a, 1999, s. 12)

If we think about the concept of authority and ftem, these two parameters mutually
exclude each other. And here ValiSova calls for“tiecessity of specification of new
needs of authority application in education. Ihat possible to erase and discriminate
the authority as such or to overlook this probleb€cause, as ValiSova claims,
“education does not exist without authority, thehawty is an inherent part of the
education”. (ValiSova, 1999, s. 57) The quotatiangerline the need and necessity to
conform the educational styles and the conceptuthaaity in accordance with the
curricular changes. For the teachers this is noeasy task. The following chapter

illustrates the contemporary situation in Czechosth



7.2. CRISES OF AUTHORITY IN CONTEMPORARY EDUCATION

As ValiSova 1998 describes the crises of authatityted being discussed mainly after
the cultural tensions against the obsolete edutatiothe 1960’s. There the first
contemplations about the transformation of thetimiahip between a teacher and a
pupil arose. Moreover, “the relationship representine ruler and the controlled was
considered as unacceptable” in relation to the gingnconditions. (ValiSova, 1998, s.
50) Furthermore, Kota1999 adds that the traditional school where thbaity was
mainly established on the position of power waslyignfluenced by humanistic ideas

that lead to humanizing the authority hitherto uséel claims that

“the authority was still represented by teachereggesentative of knowledge and
a person with a responsibility to control the legdaut the conception of teachers’
authority was continually being transferred to malt@uthority, being established
rather on personal characteristics and the relstips with pupils. The authority
was being transmitted from former authority of powe authority of qualified
character”. (Kol&in ValiSova 1999, s. 60)

In relation to the humanistic view of the educagibprocess, curricular reforms in the
Czech education, started. The curricular changesdht new expectations from the
teachers and demands for the application of authoraliSova 1998 states that: “the
teacher was no longer expected to pass pure kngw/ledt rather provoke thought and
creative activity and that his/her role will tumté an adviser or a facilitator. (ValiSova,
1998, s. 50) With the on-going curricular changes conception of authority suffers
from real problems that have inconvenient consecggemwhich frequently occur in

Czech schools. To support this idea, there arectsgleopinions of ProkeSova
(11.8.2008, 1), who presented her point of viewtlo& decreasing authority and its

consequences. She claims that:

“with the decreasing authority there is also thetualidecrease of morals in
contemporary Czech schools. The teachers experietalerance, disorderliness,
vulgarisms and no respect of the teacher as weltlasol mates, self-control and
increscent bullying.” (ProkeSova, 1, 11.8.2008)

As is obvious from the quotation, the problemsha €zech schools are related to the

decrease of authority. In contrast to the ideasemid by ValiSova and Kdlavho



provide theoretical background about conformingatonew system and on-going
transmission of authority of power to natural auittyoof teachers, she presents the
contemporary point of view on the Czech teacherattices and their consequences
which derives from the article “Children lack theatural authority”. ProkeSova
(11.8.2008, 1) mentioned that: “Contemporary scheatot so liberal, but rather too
authoritative as the authority is carried out iw@ng and enforced way.” She further

explains that

“the adolescent children need authority more thaar e- in the process of
disengaging from the former dependency they ndyueaternally deny authorities
but still they need someone who they can rely bay heed some reliance, they
need someone who they perceive as authority, btiteasare in the process of
individualization when they do not want to be degemt on any authorities, they
refuse it. It is a terrible inner struggle and oftensuspected — and therefore
adolescents facing strong authority may react aggrely, with an attack and a
complete refusal of something that they need sohntwt cannot have. Teachers
who are sensitive to this fact are highly appredaby pupils and are also
naturally respected by them.” (ProkeSova, 1, 10@32

It is obvious that some teachers are not only né&bladapt to a new demands of the
changing curriculum but are also not able to suliie@ teaching skills to the needs of

pupils. ValiSova 1999 can also support this claiitinthe following opinion:

“the application of authority is a real problemtire contemporary Czech schools.
The authority of teachers loses its value in depeod on their inefficient
adaptation to the changing conditions”. (ValiS0@89, s. 58)

The following chapter focuses on the role of a lbeadn education and on strategies
how the teacher should apply his/her authority &bphhim/her create friendly but
respectful relationships with his/her pupils based natural authority in order to

contribute to a positive classroom climate.

7.3. THE CONTEMPORARY ROLE OF THE TEACHER - HUMANIS TIC
CONCEPTION

As is obvious from the previous chapter about therehse of the teachers’ authority in

Czech schools, the responsibility for this statesusprisingly passed on to teachers

themselves. As was also suggested these problésesfiam the insufficient adaptation

10



to the changing “creative humanistic education” |@evskéa, 2005, s. 11) Therefore it
is important to describe what the contemporary oblthe teacher should be in relation
to establishing relationships with his/her pupilsdahe consequent influence on a
positive classroom climate. That the role of theckesr is very important and deserves

further discussion can be illustrated by the follogvquotation by Kol&1999:

.For healthy development of an individual it is essal to have certain models
and patterns (concrete or abstract). Concerningadshsuch a model should be
represented by a teacher. To be able to becomeasuubdel, the teacher has to
represent particular authority for his/her pupil$ie society is responsible for
contribution to this process in a way that the beags willing to become such a
model. It is important to realize that the teadsea representative of the authority
of society, state and even of human knowledge.l4Kb999 in ValiSova 1999, s.

59)

As was suggested in the previous chapter, the ptinoeof authority has continually

been changing towards natural authority. It is app@a that the demands on
contemporary teachers strongly reflect the humanagtitudes. Strategies that can help
teacher to acquire authority successfully will besented in the following chapter

which summarizes the main recommended strategies.

8. ACQUISITION OF AUTHORITY

As was mentioned in the previous chapter, the aifyhof teachers in contemporary
schools is continually changing under the humanistinsions. The contemporary
demands of the educational system call for diffelgpproaches to pupils which are
based mainly on understanding and friendly relatigos. But to become naturally
respected is not an easy task.

Primarily, the teacher can facilitate establishitgs/her natural authority by
emphasizing his formal authority, as was explaimethe typology of authority. Petty
underlines the importance of applying “formal auityd which should be demanded
from pupils from the first days in the new classrod@Petty, 2004, s. 76) As he adds:

“A teacher has to intimate to the pupils that higharity is legitimate and in
order to learn effectively they have to respecfliso, the teacher has to be able
to apply his/her authority with self-confidencePetty, 2004, s. 76)

11



He explains that the necessity of underlying thvend authority at the first meeting is
essential as the teacher has the right to claileast basic rules that allow him/her to
create a positive classroom climate and limit thecidline problems. Furthermore,
Petty states that the first meeting is crucialdeveloping a concept about people which
influences the way we behave towards them. Theeeusually basic aspects that
involves clothing, hair cut, gestures, age, figwender and sometimes also the racial
origin of a person etc. (Petty, 2004, s. 67) Padtscribes this process from the teacher’s
perspective, but it is logical that the precariatisaracter shaping works in both
directions. For the teacher the first meeting vi'her class is essential for long term
authority acquisition. In contrast to Petty’s id#ais important to realize, as Fontana
1997 warns that “acquired natural respect is mudreneffective than authority
deriving from a position” (Fontana 1997 apek, 2008, s. 19)

It is important to use the formal authority wheneacher starts teaching a new class
before the relationships with pupils are createt issthe only source of authority of the
teacher as there is no relationship establishedTyetre are further factors that have to
be considered in order to acquire authority whighm@esented in the following chapter.

9. ACQUISITION OF NATURAL AUTHORITY - DEMANDS ON
TEACHERS’ SKILLS, COMPETENCES AND ABILITIES

Authority acquisition can not be understood as atifical ideal. It is such a

complicated matter to which extensive literatures haeen devoted. NeleSovska

contributes to this problematic by another humanigbint of view on the role of the

teacher:

“a teacher does not become a teacher only by gpknowledge and skills, but
also by accepting the role of the teacher and éweiy which is interconnected
with such a profession. The teacher should becoguede through their cognition
of the world.” (NeleSovsk4, 2005, s. 12)
NeleSovska adds to this idea of the teacher beagptaiguide through their cognition of
world” that “the teacher should be a sincere frieaml a mentor to their pupils.”

(NeleSovska, 2005, s. 13) Valach 1998 also suppertsdea by adding more qualities

12



that the teacher should not lack:

“A higher level of morality is imposed on the teack personality. The mature
teacher has wide cultural/political scope and ghlyi erudite in his field. He can
not manage his profession without communicativdissiand deep and warm
relationships to children. The teacher has to besp&cialist in human
relationships...” (M. Valach, 1998 in NeleSovska03, s. 11)

All the above mentioned qualities are essentiaifork with children. To sum up the
ideas from the above mentioned quotations, teaddtesald base relationships on the
friendship with their pupils. Friendly relationsbkire usually rather relaxed and lack
authority as such. However, as a teacher, it isomapt to retain a certain amount of
authority which is established through natural eespKyriacou advises:

“your acts must evidently show your pupils that yare competent and that you
are interested in their progress, because you mrepad conduct effective
teaching and you manage and fulfill your own taskhwfull enthusiasm.
Moreover, during the interaction with your pupitsthe classroom as well as in
other personal contact with them you are able twsthat you respect each pupil
as an individual with his individual and personaéds.” (Kyriacou, 2004, s. 85)

The following list illustrates abilities that regent inherent factors of natural authority
acquisition. The teacher should be able to: (Kingch1974, cit. dle ValiSova, 1998, s.
76):

* conduct a team - class

» avoid conflict and eventuate effective solutions

* persuade and negotiate without enforcement to pupil

* positively motivate

* combine humour, consistency and strictness

» control his/her own emotional states as well agrsth

» establish rules

e praise and be critical

* have a cultivated performance

Kyriacou also underlines that one of the most niliial factor how to acquire authority

is the teachers’ performance. He states that “tessalization does not depend only on
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the content and organizational strategies but alsdhe way you do it”. (Kyriacou
2004, s. 47) He also depicts general positive $gadfecting that the teacher’s
performance is perceived as confident, relaxed sysiematic. These signals are as
following:

» facial expressions — gestures

» tone of voice

» style of the speech — especially the quality

* eye contact

* body language

e a patient approach

* sense of humour

« the ability to create interest about the subjeslft(Kyriacou, 2004 , s. 48, 49)

In relation to the problematic of the teachers hauty there have been several
researches carried out to find out what qualitied akills should the teacher apply
according to his/her pupils. The following summargsented by Hotek 1997 - from
the pupils’ point of view - lists the characteigstof teachers that pupils appreciate the
most:

1. personal - character, temperament, sense for justice

2. didactic — proficiency, ability to explain, interest in thield

3. pedagogical-psychological competence- relationship to pupils, evaluation

(Holecek, 1997 in Richa, 2002, 60)

In addition, P&izek also summarized the main competences thablisstaeachers’
authority. Nearly all of them correlate with alletipreviously mentioned skills and
qualities but he furthermore mentions the “workefficiency” that is represented by
the ability to overcome stress, working regime aatking conditions. It is mainly
connected to the unsettled behaviour of the teatttadr should not be passed on to
pupils. (P#izek, 1988, 55)

This chapter provided a summary of abilities, skéind competences that help the
teacher acquire authority — mainly natural — tredlphthem to be admired and respected
by the pupils. To be respected by the pupils isricial advantage for teacher to
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maintain discipline in the classroom which has@esiimpact on the classroom climate.

10.

DISCIPLINE

The previous chapter illustrated what qualities teecher should possess to be able to

acquire natural authority. Authority and respeotirpupils is, according to Kyriacou, a

“key factor” for maintaining discipline in the ce®om. (Kyriacou, 2004, s. 99). Bendl

shares the same opinion and claims that “discippresupposes authority” (Bendl,

2001, s. 79)

Pricha, Waltrovd and MareS (2008, s. 98) define dis@pas “conscious, exact

admission of a given social role, defined tasks aciivities, related to the respect of

authority”. As is obvious, authority represents tim@jor factor in maintaining the

discipline in the classroom. It is important to bam mind all the presumptions from the

previous chapterapek discusses the main problems that lead to aiseipline in

the classroom:

“it often happens that some of the teachers aedié to treat their pupils as their
partners and colleagues who are sharing the saget tahich is education. These
teachers consider themselves to be prominent peaple are much more

important than their pupils and they do not hesitatshow it to them. They aren’t
willing to communicate, they stick to their own dity and it leads to disfavour in

many students which leads to discipline problerfGapek 2008, s. 23 - 24)

ProkeSova (11.8.2008, 1) links the maintenanceismiline in the classroom with the

similar problem asCapek and she discusses the negative consequenegplging

strong authority as following:

~even Komensky used to say that school withoutipis® is like a mile without
water and someone who grew up without fear wilwgadd without disgrace — but
the mentioned ,fear* has to arise from natural attf, not from the enforced
power. The discipline must be established on muttrakt and quality
relationships. And it is the teacher who shouldbke to create such relationships.
And at the point he has such a relationship hepceaaish. The natural authority is
not based on restrictions, but on a way of comnatign, on the consciousness
about social dependency and related responsikiiftpkeSova 11.8.2008)

As is evident the teacher should try to build hes/Ability to maintain discipline on

natural authority. ProkeSova (11.8.2008, 1) alsggests that there should be a
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classroom without restrictions. If there are quwaliélationships in the classroom it
creates a good presumption that the teacher wile hen easier job and also the
classroom climate will be friendlier and the pupagl feel better in such classroom.
Keogh 2007, an experienced children psychiatrisdres a similar opinion. She stresses
the fact that:

“a classroom is a very difficult social environmeantwhich the children face
many demands of what they are allowed to do and tieaare forbidden to do;
when to be quiet and when they are allowed to spgh&n to be active and when
calm. A typical school day is full of many distrimets and much excitement.
Pupils have to react to many changes, for examplesters from a lesson of
reading to a lesson of mathematics, from groupviéies to individual work or
from a playground to a classroom. There are indaidlifferences between the
pupils and each of them manages these demandsedifie Some children may
be disordered in contrast to others who are ableajoattention. Some children
adapt quickly and without problems in contrast tbeos who have problems
setting down. Realizing and understanding suchividdal differences may
essentially help the teacher find problematic paftthe lesson and may lead to
more effective learning.” (Keogh, 2007, 23)

It is apparent from the above quotation that tlaehers should try to understand their
pupils’ needs to be able to take the right stepgthermore, it is important to realize, as
doctors say — prevention is the most important padaring for our health. In order to
prevent conflicts in the classroom the teacher shbe able to use several strategies to
detect the problems even before conflict arisesyelver, bearing in mind the above
mentioned individual differences. Kyriacou suggestveral strategies to prevent
undisciplined behaviour (Kyriacou 2004, s. 103 5)10

» with-it-ness — being able to watch everything and mainly evedybin the

classroom

» walking through the classroom — ys@ximity

* eye contact

« target his/her questions to everybodgmploy each individual

* help pupils with their tasks

» change the activity or tempoof the activity

* react to all undisciplined behaviour

* notice the appearance of disrespect

* re-seat the pupils
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In addition to the presented strategies, PettyisnrModern Educatiomentions several
steps that the teacher should definitalyoid in order to maintain discipline in the
classroom. These suggestions are results of résearded out in one of the Canadian
universities:

* ignore student

* restrict the possibility to ask questions atidcouragestudents from asking

» make fun of what student said or wrote

* be sarcastic, unfriendly or angry

 be arrogant

* interrupt student speech

* lack ability to provoke a discussion or questiongPetty 2004, s. 80)

These are only the basic strategies how to avadutidisciplined behaviour. For the
purposes of this paper, the discipline matter mat be further discussed as the topic is
too broad. It was included only to illustrate théerconnection with the authority of the
teacher and because discipline represents an mthia&or of the classroom climate.

The next chapter will comment on the classroom @iem

11. POSITIVE CLASSROOM CLIMATE

11.1. TERMINOLOGY
To be able to discuss the concept of a classroonat# it is necessary to introduce the

following terms connected to this matter. MareSvptes the following definitions
(1998, 3):
* environment — too general — architectonical aspects, equipnsgatial
characteristics, hygienic (light, heating, airg@momic, acoustic
» atmosphere— not stable, short lasting phenomenon, conditidme situational
characteristics
* climate — long-term phenomenon, typical for a particulassroom and particular

teacher, influenced by pupils as well as teachers
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11.2. DEFINITION OF THE CLASSROOM CLIMATE

As was suggested in the previous chapter, the atytlod the teacher highly influences
the relationships in the classroom whose qualiiptisrrelated with the respect not only
towards the teacher himself/herself but also towdhe disciplinary order. Discipline
was also discussed as an essential part of thexgolual process that allows students to
gain knowledge effectively. Classroom climate igesty complicated parameter. It is
something abstract, something that cannot be t@ublié something that is perceived
and influences the emotional states of pupils as ageteachers. Before talking about
the classroom climate itself, it is important taeteine what the classroom climate
actually represents. The term social classroom atéms very multiform. Several
terminologies discussing classroom environment lsarapproached, as for example
atmosphere and classroom climate, psychologicalaté, social-psychological climate

etc. The pedagogical dictionary provides the folfgypexplanation:

“it is a social-psychological parameter represantong term emotional tuning,
general attitudes and relationships, emotional ti@as of pupils on the
classroom affair and events (including the pedaggnfluence of teachers)”
(Pracha; Walterova; Mares, 1998, s. 107)
According to Dv@akova 1995 “classroom is understood as a socialipgnohere
relationships and activities are primarily taskeated, i.e. they are subdued to continual
learning” and where “interpersonal relationships generated where more or less

cooperation and competition arises”. (békova, 1995, s. 123)

The essential skills that the teacher needs tdleeta create positive classroom climate

include the following as described in Svobodova:

a) social skills —involving motivation and strengthening the positiattitudes
towards work, people, school and education as sswpporting cooperation;
calm and self-confident performing; solving prob#ro situations deliberately,
regarding pupils‘ needs, mixing in, establishinglatienships, praising,
evaluation, encouragement, strengthening posi®@aetions, establishing trust
and helpful attitude, empathy and endeavor to (stded; tolerance of

differences between students; maintenance of gamtinsense of humour etc.
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b) communicative skills— especially arranging contacts with pupils; arepbpen
and partnership towards pupil; encouraging and uewmlg; explanation;
reasoning; active listening to pupils needs; respe@upils' opinion; offering
help; questioning; being able to start and end emsation or discussion; being

patient; being able to work with a tone and intgnsf voice etc.

c) organizational skills —it's essential to determine detailed and clearsdé
behaviour in the classroom and work procedure éendassroom and checking
their adherence; be prepared and have the workiaegli giving tasks; be able
to provide clear and brief instruction etc. (Svotnd 2004, s. 87)

Kyriacou 2004 illustrates how all the introducethis are interrelated:

»1he positive classroom climate is considered to poeposeful, systematic,
relaxed, warm, supportive, task oriented and witsease of order. Such a
climate creates and maintains positive attitudepugfils towards to education
and it also helps to their inner motivation” (Kyrau, 2004, 79)

To conclude this chapter, the positive classroomatk resolves to pupils who feel
comfortable in the classroom, concerning not ohsirtinterpersonal relationships with
other pupils but mainly the relationship with tleadher. It is important to realize that
the teacher can influence the classroom climatélyignd can also manipulate the
climate. This chapter only introduces the term alienbecause the next chapter will
discuss the classroom climate and approaches ifEltfieclassroom which demands

special attitudes and principles.

12. CLASSROOM CLIMATE IN ELT

As is apparent from the previous chapter, classrolimmate influence the effectiveness
of learning. As is suggested by Richards 2008 Higay in general never takes place in
vacuum”. As is further added by Williams and Burded97 in the same publication,
there are three levels of influence on the clagarolimate in ELT:

1) national and cultural influences on the language beg learned

2) the education system where the language is beingtaed

3) immediate classroom environmen{Richards, 2008, s. 41)
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The chapter on classroom climate suggests tha the teacher who has inherent
influences on environment and the atmosphere ofctassroom. This influence is
created mutually with his/her students. Overall,nynaources refer to motivation,
raising interest in the language and maintaining thscipline. For example, In
Methodology in Language Teaching by Richards 200&, role of the teacher in
creating the classroom environment is limited ailymotivation of students who are
“off-task”. (Richards, 2008, s. 422) In other wagrdbe teacher has to use his/her
pedagogical skills to create such a climate whétret@dents feel comfortable and non-
disturbed. Smith 2005 states that the “teacher rdegise means of dealing with the
situation that confronts him. The greater the diffiies, the greater the challenge to his
skill and personality”. (Smith 2005, s. 146) In aaance to Richards, Smiths 2005 also
calls upon the motivation concerning the influerare the classroom climate. The

prevention to off-task behaviour in his point ofwi means to

“overcome resistance on the part of the pupilsiva®y from reluctance to exert
themselves or from a positive attitude of antagonis the subject. Without the
will to work, satisfactory progress cannot be exedclt is therefore imperative
to promote a favourable attitude to the subjectitfls 2005, s. 146)
Concerning Smith’s terminology, he uses the wottduale but it can be implemented
into Richards’ theory of motivation. To motivatedabeing able to maintain discipline
in the classroom are inherent factors in creatipgstive classroom climate. It is very
important to realize as stated in Smith that:

“The nature of the subject (English) makes fordmmguage teaching more open
to breaches of discipline than most subjects. &Kleosubjects use the vernacular
as the medium of instruction, and can encouragdréeeexpression of opinion
or at least stimulate thought about the preserdeds. In the case of a foreign
language at the lower levels, the pupils are notwdated by fresh ideas but are
instead expected to lower their mental standanda tone to the level of infants
who are learning to apply language to simple sibadt (Smith, 2005, s. 147)
Taking into consideration this fact, students magdme very sensitive towards being
corrected and also in terms of motivation. The lteachas to contemplate the most
appropriate strategies that he/she intends to ltbehms/her students. Harmer develops
this idea of sensitivity towards his/her studentfie teachers should be able to

investigate students attitudes towards his/herestitgnd should be able to penetrate
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into their “inner life” in order not to lower theupils’ self-esteem. Harmer claims that
the teacher should “create an unthreatening envieon for ... students (just as we will
want to foster their cognitive development). We dtloalso be concerned not to do
anything which damages their self-esteem. (Harrd@96, s. 75) The importance of
pupils’ self-esteem was suggested by Abraham Madle&7. He claims that: “self-
esteem was a necessary “deficiency need” whichtbdoe met before cognitive or
aesthetic needs could be engaged with” (Maslow 198¥armer 2006, s. 74). This idea
contributes to the theory that the teacher showddable to take the right steps
concerning the organization of the lesson. Harndelsahat: “learner’s feelings are as
important as their mental or cognitive abilitie§.students feel hostile towards the
subject of study, the materials, or the teachinghous, they will be unlikely to achieve
much success.” (Harmer, 2006, s. 74) Such an @dtita the students has even been
intensified in recent years. As Harmer claims itmsinly due to the influence of
humanistic and communicative theories that weradeut in practice in recent years
where “great emphasis has been placed on “leasmdred” teaching that is teaching
which makes the learners’ needs and experienceatdnot the educational process.
(Harmer, 56) He describes such learning as a tndnch can be found “in classrooms
where learners are given tasks to work on, andeyheithe process of performing these
tasks, real learning takes place. In these sitasitibe teacher is no longer the giver of
knowledge, the controller, and the authority, kather a facilitator and a resource for

the students to draw on. “ (Harmer, 2006, s. 5®oFsuggests

“teachers in such learner-centred classrooms npediad qualities including
maturity, intuition, educational skills (to develogtudents’ awareness of
language and learning), an openness to student, iapd a greater tolerance of
uncertainty.” (Tudor in Harmer, 2006, 57)

This quotation underlines the necessity of esthinigs egalitarian relationships, being
sensitive towards the pupils’ self-esteem and éstabg a friendly atmosphere. The
following chapter will focus on the sources of artty in the English language

classroom.
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13. AUTHORITY ACQUISITON IN THE ENGLISH LANGUAGE
CLASSROOM

From the above chapter it is obvious that the teachthe ELT classroom should not
apply the authority of power. It is important toaliege that authority when learning
language derives inherently from the subject itaslfdescribed above. In general, the
teacher of English has to rely on his/her personatjualities, charisma and
communicative skills. Naturally, the teacher canpkay all the authority types
described in the previous chapter on authoritynbust bear in mind what effect it could
have on his/her relationships with pupils. Accogdito Harmer, we can summarize
several sources of authority prevailing in the lasm of English:
* interest and enthusiasm
o choice of topic
0 teacher’s performance
» professionalism
o knowledge of the subject
o lesson planning
0 teacher as a model to student
0 being punctual and reliable
* rapport between teachers and students
0 with-it-ness
o employing all students etc. (Harmer s. 128 — 129)

14. DISCIPLINE IN ELT CLASSROOM

Handschin points out that “discipline depends lprgeoon the teacher, his ways of
thinking, of acquiring data, of reacting to stimuf deporting himself and of doing the
work that must be done in the classroom.” Handsd@igso adds that “it requires
considerable pedagogical skill, whether intuitive axquired, to control a class of
pupils, at any age, and get them work collectivaatygl harmoniously.” (Handschin in
Smith 2005, s. 148).

The problems with discipline in the ELT classrooan de limited to the “off-task”

students. As described in Richards, “off-task” bhetwar is when students “fail to take
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part by sitting in silence, or they distract otsardents by talking off the topic and they
provide “nonlanguage” entertainment”. (Richards&0€22)

According to Harmer, there are two factors influegahe behaviour in the classroom —
outside and inside factors:
Outside factors
o the family — students may be influenced by homé&udts to English, to
learning in general, or even to teachers themselves
e education — previous learning experience, unpléasamories
» self-esteem — may result partly from teacher apdrastudents’ peers, lack of
respect from teacher or peers

¢  boredom

Inside factors
+ tiredness — not able to concentrate
* classroom environment: it's too hot or too cold

* noise from outside the classroom — concentraticarrgtér 2006, s. 126 — 127)

In Richards, the reason for having the problemstticlents is in the lack of motivation.
It is also seen as a way how to avoid problems witiblematic students or off-task
behaviour. (Richards 2008, s. 41)

Another problem that teachers consider as a diseiiroblem in the ELT classroom is
the use of the mother tongue. As Harmer claimglfives teachers wild when their
students are apparently unwilling to use Englisitha classroom, especially during
communicative activities.” (Harmer 2006, s. 131) As further describes, such
behaviour has its reasons. He blames the choieetofity and the language required
for such activity. The choice of the activity hascorrespond with the level of students’
language and it must be linguistically possible tbem. Another reason Harmer
mentions is natural code-switching that allows shid mainly on the lower levels want
to penetrate into “a new linguistic/conceptual wlotthrough the linguistic world they

are already familiar with. Code-switching betweerl land L2 is naturally
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developmental (Eldridge 1996, s. 310), and not sexanple of misguided behaviour.”
(Harmer, 2006, s. 131) It is also important to imathat students often copy what the
teacher does and it is important to become a mfmtehis/her students and it also
concerns the use of mother-tongue language. Ottaatipes and strategies will be

described in the following chapters.

14.1. PRINCIPLES AND STRATEGIES

Creating a code of conduct is an important parftéctive classroom management. It
allows the students to find out about “where th&and”. It is useful both for young
learners and for unenthusiastic adult classes. njeiar 2006, s. 127) Smith also
discusses a similar issue and points out that tiee and patient teacher will not
plunge into his subject without a preliminary dission of the nature and purpose of his
course. (Smith 2005, s. 147) Concerning establisttive nature in the classroom,
Harmer provides interesting ideas about how totersach an environment and clear
rules for the pupils. He states that “it is effeetito employ students and make them
participate in creating the rules for the classrodime rules may concern discipline in
the classroom but also other matters as homewoipearation etc.” (Harmer, 2006,
s. 127) In addition, Harmer advises that it is vesgful to create a document that can be
put on the class notice board for all to see amth éane “when students are disruptive
or uncooperative, they can be referred to the aidsonduct they themselves agreed
to.” (Harmer, 2006, s. 128) It is important to poibut, that the fact that student
participates on creating the code of conduct iessary for pupils to accept it fully. As
Harmer claims “When code has been thus democirigtiealived at — with everyone
having a say and coming to an agreement — it hasiderable power” (Harmer 2006,
s. 128)

Smith 2005 adds that it is imperative in relatian mhaintaining the discipline and
teachers’ professional skills to act confidentle states that “confidence on the part of
the teacher is the initial condition for the promootof good discipline”. Confidence in
this case is understood as “clear realisation wisaand objectives”. (Smith, 2005, s.
149)
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The following summary illustrates the main actiaihe teacher should take when

problematic behaviour arises. Harmer points out ithia crucial “whatever the reason

for problem behaviour is, it should not be ignomeden it happens” (Harmer 2006,

s. 129) In Richards it is suggested, before mafungk decisions on what to do about a

problem it is important to contemplate the follogiiquestions:

Does the behaviour hinder other students’ learning?

Is this just a single occurrence not worth wasting on?

Is it a whole-class problem or specific to one wo tpeople? (Richards 2008,
S. 43)

Harmer 2006 provides some general guideline foh sitcations:

15.

act immediately — stop talking, pause, look atdtuglent in question

focus on the behaviour not the pupil — the behavi@important, not the pupil’s

character, the teacher should avoid aggressiveepredatory remarks (may
damage student’s self-esteem)

be positive rather than negative — beware the laggwf instructions (Let’s do...

instead of Don’t do...)

reseat students

discuss the problematic behaviour with the studeptivate

don’t shout — shouting raises the overall levehofse in the classroom, it is
usually more effective to speak more quietly

raising a hand — must be previously agreed — stuatenexpected to raise their
hands in reply and to calm down

consult colleagues — ask for guidance (Harmer,-1290)

INTRODUCTION TO THE RESEARCH

The aim of this research is to find out the relataf the teacher’s attitude towards

pupils which is represented by the use of auth@uitg the consequent influence on the

classroom climate. As was summarized in the thealepart, the positive classroom

climate is for the purposes of this paper deterohibg emotional states of pupils and

the disciplinary order in the classroom. The emmwlcstates and the discipline derive
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from the relationships not only between the pupiemselves but also from the
relationship they have with their teacher. The lteagepresents the primary person in
the process of establishing relationships with figils. His/her acts, competences,
skills and qualities summarized in the theoretipafit undermine such relationships
whose quality is reflected in the extent the puplspect their teacher. An inherent part
of such process is the conception of authority that teacher uses towards his/her
pupils. The degree of respect is then reflectethendisciplinary order that the pupils
willingly respect. It is important to point out ithis case that the word willingly is
inherent for the pupils’ positive emotions. Disang, apart from the quality
relationships, represents an inherent part of th&tige classroom climate. As this
paper discusses the problematic of the conceptfoauthority under the on-going
humanistic influences on the contemporary currigylthe research will focus primarily
on the teacher himself/herself and his interacttyge he/she uses in the classroom
towards his/her pupils. The attention will primgride paid to teacher's communication
(interaction) with students because as Gavora sldima communication represents “an
instrument to realization (establishment, developnef interpersonal relations in the
classroom”. (Gavora 2005, s. 26) The way the teacbemmunicates in the classroom
reveals a lot about the relationships between eéhehter and pupils. The research will
further focus on the teacher’s reactions (intecsjtito disturbive behaviour and other
conflicts arising in the classroom, mainly to thevdl of authority and other
consequences related to the acquisition of authamitin contrary the decrease of
authority. It is presumed that the teachers hawigiral authority will be popular with
pupils and atmosphere (classroom climate) will baxed during the lessons. In
contrary to the teacher using strong authoritynff@rand authority of power) based on
restrictions and strictness who will be in disfavath pupils and the atmosphere will
be rather tensed and stressing. This research aw&ythe followinghypotheses (H):

H1 — teachers using strong authority (formal, authioof power) will be disliked by
pupils and the classroom climate will be negativaffected but the order in the
classroom will be very high (the classroom willdisciplined)

H2 — teachers drawing from natural authority willgmpular with the pupils and will be
naturally respected which will positively influenttee classroom climate and the pupils

will feel relaxed and the discipline will be maiimtad
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H3 — teachers who are not able to create either alafwthority or formal authority
(authority of power) will be disliked by pupils atide classroom climate will be highly

affected by the undisciplined behaviour

16. THE SUBJECT OF RESEARCH — AUTHOR’S NOTE

The research was carried out with pupils from olasscattending the7grade of the
primary school, aged 12 — 13. There were 25 pupilaB. After a discussion with the
director of the school this class was recommendethare occur frequent problems
with discipline. The author spent one day (4 lesyawith pupils in order to become
naturally perceived by the classroom. There waugmdime during the breaks to
become closer to pupils and establish relaxedioekthip so that the measuring was
exact. It must be pointed out at the beginnindghefresearch that the research is focused
only on the general subjects. Unfortunately, dyrthe observation, the lessons of
English language were too specific in their chaafitom the other lessons and for the
purposes of this research the observation would oftér any contrast for the
investigation. During the lessons of English, tipifs were preparing for the quarterly
test in English and spent one lesson correctingepgpatory test which was a lesson
with specific organization. The following lessonsaspent in the computer class which
was considered as too specific environment that Inaag caused that the acquired data
would be distorted or out of focus. Moreover, theras only half of pupils in the
language classes which were told by 2 teachers. alitieor focused on the lessons
which were taught in the same environment, it meéhasame classroom and the same
amount of pupils. The measuring was carried ouindua lesson of civics which was
devoted to filling a questionnaire. All pupils weappropriately instructed in how to fill

the questionnaires in.

17. METHODS OF RESEARCH

17.1. QUESTIONNAIRES FOR PUPILS AND TEACHERS

As the problematic of teacher’s authority and @sinfluence on the classroom climate
is such a complex matter, the methods used forréisearch were also complex.
Primarily, the questionnaires were used to findthetconsciousness about the concept

of authority to find out preferences of both pupés well as teachers’ and the results
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allowed a comparison of both opinions. The questiines were arranged on the basis
of questionnaires used by Jakub Bodal 1997 predent¥aliSova. (1997, in ValiSova
1998, 122-124). The questionnaires are presentedpandices.

The questionnaire for pupilsincluded:
= questions to learn about the pupil’s consciousmdssit the authority — using
open questions, unfinished sentences
* a question concerning teacher’s popularity — based simulation of situation,
the pupils were asked to save 2 teachers fromkangitoat
» important teachers characteristics and skills ftheir point of view

» what is their and their parents view on the roléhefteacher in society

The results of the pupils’ questionnaire illustchtdhe pupils preferences of their
teachers in favour as well as disfavour which afldva needed contrast for the further

investigation.

The questionnaire for teachersincluded the same questions as the questionnaire f
pupils so that the results of both of them candragared.

17.2. INTERACTIVE STYLE - QUESTIONNAIRE

To be able to investigate some relation betweertldmsroom climate and the teachers’
use of authority, there were two other questiormsairsed to get the needed results. It
was important to learn about the pupils’ view oa thteractive style of their teachers.
For these purposes a questionnaire concerningntbeactive style of the teacher was
used. This questionnaire was published by T. Wubheld J. Levy in 1993 and was
translated by P. Gavora and J. Mares in 2003 predem Gavora’s Teacher and pupils
in communication (Gavora 2005, 147 — 150) Theioalgversion of the questionnaire
consists of 64 questions. For the purposes of itbégarch, the questionnaire was
shortened to 32 questions, which allowed betteult®sfrom the pupils as the
guestionnaire was not so time demanding and itvakdbthem to concentrate better on
their answers. Some of the questions were repetitivthe original version so that they

were reduced and limited from 8 questions for edialmension to 4 questions to each
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dimension. This questionnaire uses scales fromi0seme of the questions were also

edited to be clearer to pupils. The results ofightedimensional visualization of the

teacher’s interactive style involving the followinggalities of the teacher as listed in
Gavora 2005:

organizer — pupils learn a lot from the teacher, the teachevell organized —
punctual, the explanation is clear, the lessonterésting

supportive - the teacher is open to pupils and willing tdphthem with their
needs

understanding — he cares about pupils’ matters not only conogrschool but
also personal problems

developing responsibility— the teacher involve pupils into decisions cotedc
with their classroom, closely related with disangli

indecisive— the teacher is disorganized, showing low setifidence
discontended- the teacher is not able to motivate his/heresttily praise
restrictive — the teacher is too autocratic, uses power abkosdtyt to be
respected or vise versa

strict — the teacher impose high requirements on higfagils, limits the pupils
individuality etc. (Gavora 2005, s. 45 — 51)

The results of this questionnaire allow a look itite pupils’ opinion and show how

they see their teachers as they are evaluatingpteeented above dimensions.

Concerning the dimensions in detail, each representierent factors of authority

acquisition. To be able to link the results of teachers’ interactive style with the

classroom climate, it was necessary compare thdtsesf this questionnaire to the

results acquired during the observation of the eysd teachers. As was stated in the

introduction to this research, the attention wagl paainly to the effectiveness of

working environment in the classroom in relatiordisciplinary order in the classroom

and the teacher’s ability to react to the pupilsipematic behaviour and to investigate

the overall situation with a focus on the use dhatity. For this reason, the Flander’s

method was chosen as the most suitable tool farreagon.
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17.3. FLANDER’'S SYSTEM FOR OBSERVATION COMMUNICATIO N IN
THE CLASSROOM

This system allows recording the communication gsses in the classroom. As was
explained in the theoretical part, communication “& mean of realization of
relationships in the classroom” (Gavora 2005, 26avora evaluates this questionnaire
and claims that “It's advantage is it's accuracyl amplicity.” (Gavora, 2005, 151)
This questionnaire allows division into 10 categerihat are crucial for the investigated
conception of authority of the teacher. The numlders 7 represent the teachers’ acts

and 8 — 10 represents pupils’ acts. It focusederattions listed in the following table:

accepts pupils emotions

praise and encourages

accepts pupils thoughts or develops thgm

teachers’ communication ask questions

gives commands or instructions

criticizes or promotes his/her authority

answers

1
2
3
4
5. explains
6
7
8
9

pupils’ communication speaks spontaneously

10. pauses, noise, confusing communicatiop

As is obvious from the above table all the teacherts used in this method correlate
with the investigated conception of authority. Tgreénary attention was paid to no. 7
which includes the reaction to the problems arisimghe classroom, discouraging
communication with pupils and negative criticisnt.eflso no. 6 was a point for

discussion as its occurrence shows the educatstylal of the teacher. The higher rate
of occurrence, the more autocratic style the teacises. In contrast, no.9 and its
occurrence represents to what extent the pupils afleeved to speak and react
spontaneously which is a signal of relaxed atmosphrethe classroom. The results of
this method are compared to the results of thetimqunesire on the interactive style of

the teachers carried out by pupils.
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17.4. CES - CLASSROOM ENVIRONMENT SCALE

The last method used was to visualize the influesfcihe teachers’ authority and the
classroom climate. As was suggested in the theaiepiart, classroom climate is a
result of a long term influence and is formed byesal climate factors. The observation
realized with the use of the Flander’s system adidwnly measuring the instantaneous
atmosphere in the classroom. In order to be abfmdoout further consequences of the
teachers’ influence, th&€ES (Classroom Environment Scale)questionnaire was
chosen. This questionnaire is described by LaSdkl 46 his Social-psychological
Climate of Classroom and School. The original \@rsf this questionnaire was carried
out in the USA by Trickett and Moos. The versionswao large. Fraser and Fisher
shorten the original version and they created nsugtable and convenient version for
its use. Further, this questionnaire was editedHeruse in the Czech schools by Mares
and LaSek. The questionnaire is targeted for thalpwf 12 — 18 years. The Czech
version consists of 23 questions. It allows torgsult of 6 parameters of the classroom
climate:

1.teacher’s support(questions no. 3, 9, 15, 20)

2.task oriented behaviour(questions no. 1, 4, 10, 16, 17)

3. relationships between pupils in the classroorfquestions no. 2, 5, 8, 14)
4. pupils involvement (questions no. 7, 12, 13, 21)

5. order in the classroom(questions no. 11, 19, 22)

6. control and rule clarity (questions no. 6, 18, 23)

Pupils evaluate the classroom climate in relationthte influence of the teacher of
particular subject. Pupils answer YES — NO and rédmults are finally recounted in
numeric values, YES scores 3 points and NO sconesirlt, in case of no answer or
illegible answer 2 points are scored. There areesquestions (3, 4, 7, 8, 12, 13, 16, 17,
21, 22) with inverted scoring where YES is scor@d1f point and NO values 3 points.

(LasSek 2001)

31



18. RESULTS OF THE RESEARCH
18.1. QUESTIONNAIRES FOR PUPILS AND TEACHERS

The purpose of receiving results of these quessives was to find out about
consciousness about the surveying matter. Theiquasires for pupils were completed
during a lesson of civics. The students were adsofe fact that this questionnaire is
not a test, that the result will not evaluate thand that they have to use their own
opinion. The pupils were also instructed how tbthie questionnaire in. The time was
limited to 10 minutes. There were 24 studentanfijlin the questionnaire.

1) definition of the term authority

| don’t know 8

to have a respect of somebody 6
that’s what teachers lack 2
teacher of mathematics — their class teacher 2
principles and abidance of them 1
obedience 1

To be popular together with being respected 1

— everybody obey you, because tlrenst you

to older ones 1
respect from people who are subordinate and younger 1
my father has authority 1

| obey everything he says without him raising logce

It is evident from the above table that the mostjfient word that pupils associate with
a term authority is mostly “respect”. In majorityre pupils consider the authority as
principles, rules, order and obedience. One of ghpils also connected the word
authority with trust to people. Also, the authoritias also connected to parents. In
addition, there were also some entertaining answaish support the purpose of this
paper. In the theoretical part, the crisis of atitiias discussed, 2 students answered
that authority is something that teachers lack.nEtlee number is very small, it is
evident, that pupils are aware of the fact thattemporary education suffers from the
insufficient discipline and order.

The teachers’ results were in this case very simifhe most frequent answer was

“natural respect”. They also consider authorityaassummary of qualities”, often in
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connection to teachers and “the ability of a pertsoacquire attention appropriately” or

to “be respected without a use of aggression”.

2) to have authority means to:

have respect (natural respect) 8

respect, confession 1

| don’t know 7

obey 4

have some particular order 1

have high social status 1

to be popular and have respect 1

to obey commands in a certain measure 1
The second question was present to help pupilsiimeaghat authority is. It was very
difficult for them do define the sole term authpribh comparison to finishing sentence
with a collocation of “have authority”. The resultgere very similar to the first
guestion. The most frequent answer was to havescgsm one case to have natural
respect. Surprisingly, a word “confession” appeawi$o, they connected the word
authority with being popular and having high so@tdtus. As was suggested in the
theoretical part, the Koi& concept of global authority has a weak parthie power of

position. It is apparent that this opinion is slangth some of the pupils.

The teacher’s answers were very similarly. To hawtnority from their point of view
means to “be perceived with respect” and to “beeeted as a person and only as a
teacher”.

3) favourite teachers

Czech language 96% | 23
Geography 92% | 22
Mathematics 4% 1
History 0% 0

4) essential qualities of the teacher

equity 75
endeavour towards helping pupils 64
sense of humour 59
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friendly relationship with pupils 54

specialized knowledge 50
communicative skills 36
respect 35
personality 29
clothes 28
appearance 23
role of the teacher within the society 21
consistency 20
age 17
gender 12
strictness 11

The comparison of the teachers’ result is quiterggting. Pupils appreciate their
teachers for “equity” and “endeavor towards helppgpils”, “sense of humour” and

“friendly relationship with pupils”. Teachers codsr as the most important “personal
characteristic”, “personality”, “temperament anduwdima” of a teacher. As is obvious,
the pupils’ and teachers’ opinion differ in thisimoof view as the pupils appreciate
their teachers rather for their acts in the classrthan for their personal characteristics.
Teachers then together agreed that the authorédgdst on the attitude towards

responsibility and the ability to hold interest.

5) Is a profession of teacher prestigious?ANO =12 (50%) NE = 12 (50%)

Even the results concerning the profession of Haeher are equal, it is still quite
worrying state. Teachers also support the opinioat the view on the teachers
profession is devaluating. One of the teachers estgggested that the situation is
“plaintive”. “The reason is seen in the insuffidieppraisal of this job in relation to the
responsibility for our future and our society. Aseault of low appraisal, there are more
and more teachers who do not care of the aim af ginefession and do not mind bad
results. Food quality teachers are leaving educati@rder to get better paid jobs”. One
of the teachers also suggested that “there ispeecesor this profession among ordinary
people, but with “decreasing power, the peopleuidel us between “ants” and labour

class.
18.2. INTERACTIVE STYLE - RESULTS

As was suggested in the methods of the researelputpose of the first questionnaire

was to investigate the popularity of the teach&csording to this selection, 4 teachers
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were selected and the pupils were asked to evathate on the basis of presented
guestionnaires. The following teachers were chosen:

» Czech language teacher — favourite

» Geography teacher — favourite

» Mathematic teacher — not in favour

» History teacher — not in favour

The following graph illustrates their interactivigle with pupils:

COMPARISON OF THE INTERACTIVE STYLE
Organizer

Indecisive
== Geograhpy T === Mathematics T Czech T == History T

Graph 2

As is obvious from the above graph 1, both teachdrs were selected as the most
favourite have much higher numbers in the rightt mdrthe graph, which presents
support, understanding, friendly relationships alsd it symbolizes to which extent the
teachers give chance to decide about their clafisetpupils. To compare this state in
numbers (from a scale of 0 — 4) the popular teachwd over3 in the supportive,

understanding and developing responsibility dimamsn contrast to the unpopular

teacher whose number did not reach e/@&n

Apparently, the popular teachers built on theirurat authority and are trying to get
closer to pupils in contrast to the unpopular teaghlt can also be assumed that they
try to get closer to pupils. They also care abtweirtfeelings not only about school
matters but also personal matters. As is obvios fthe graph, the unpopular teachers

are not able to motivate the pupils properly, agatige critique rather prevails. It can
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be shown on the discontented dimension which th cases of unpopular teachers in
much higher rates in comparison to the popularheac Concerning the unpopular
teachers, their numbers r&2é06 (mathematics) and.83 (history). In case of popular
teachers the numbers are considerably lo@&7 (geography) and.07 (Czech). It can
be assumed that the popular teachers are ableldackathe negative critique with
praise which makes their pupils feel more motivadaed interested in the subject as is

mentioned in the theoretical part.

It is also obvious, that the unpopular teacherddrige respected using the authority of
power and restrictions. The numbers illustrate tih&t teacher of mathematics was
evaluated ta2.8 which is a very high rate in comparison to for rapdée geography
teacher who was evaluat€d7. The teacher of history ratds63 which is still 0.4
higher in comparison to the Czech teacher. It [gaggnt, that all the teachers must be
restrictive to some extent, there must be a codmpfluct that the pupils have to obey
and there may rarely be a teacher using no stestaed restrictions at all. But it is
essential, as suggested in the theoretical pat,ttie authority they are using is not
based on passing fear or them, they must haveatdn# it must be balanced with the

friendly attitude and understanding.

We can also see from the presented graph 1 thalyrehteachers were rated ovér
concerning their organizing skills. This dimensitstrates, to what extent the content
of education is comprehensive to pupils. Therenarestriking differences, apart from

the history teacher who was rated o2l¥3

Concerning the history teacher, it is apparent;, tiiher numbers are much lower in
comparison to the other teachers. On the otherséidavas rate@.91in the indecisive
dimension in comparison t0.34 (geography)0.45 (Czech),0.64 (mathematics). As
was explained in the theoretical part devoted tpussition of authority, it is essential to
be confident in what the teacher is doing, to besi®tent and organized as a basic
factor in order to acquire authority. It can beumsed that as the pupils ratéd® the
number is still much higher in comparison to thieeotteachers and it may suggest that

pupils do not have much respect for this teachdriamight also be the reason why
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he/she received such low rates in other dimensadss considered unpopular.

In conclusion to the results of questionnaire amititeractive style of the teachers, it is
apparent, that the teachers that are the most goaoiong pupils appear to be friendly
to students, they have sense of humour and arenpaind tolerant. All the listed
gualities are basic presumption in acquisition atunal authority which allows teachers
to be naturally respected. The overall atmospharmg such lessons is expected to be
much relaxed and friendly. This is in contrastlie teachers who were appointed by
pupils as unpopular. They rate very low numbergonnection to these humanistic
parameters and they are rather oriented on promotieir authority of power, using
restrictions and strictness in order to be respledibere is a high presumption that the
atmosphere during such lessons will be rather teasel demotivating. On the other
hand, it can be presumed that concerning the prabiith discipline, the learning
environment will be rather calm and quiet. The alation will be presented in the

following chapter presenting the results of thenB’s system.

18.3. FLANDER’'S SYSTEM - RESULTS

As was described in methodology of the researah,sttuation in the classroom was
monitored using the Flander’'s system which allowsuking on the communication
between teachers and pupils. The complete resdtprasented in the appendices, in
this part the attention will be paid primarily tbhet use of authority in relation to the
problems of discipline and also the occurrencedratacteristics of commands used by
particular teachers. The system also allows tostigate what preceded each parameter
and it allows deeper look into the actions. Théofeing graph illustrates the occurrence

of each act in the particular lessons:
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Flander's method - summary
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Graph 3

To be able to interpret the data from the grapit & necessary to repeat what the
numbers stand for:

1. accepts pupils emotions

2. praise and encourages

3. accepts pupils thoughts or develops them
4. ask questions

5. explains

6. gives commands or instructions

7. criticizes or promotes his/her authority

8. answers

9. speak spontaneously

10. pauses, noise, confusing communication

18.3.1. PRAISE AND ENCOURAGE

As is visible from the graph 2, during the lesstrexe was no case of accepting pupils
emotions recorded. Concerninige praise and encouragethe popular teachers for

Czech and geography use the praise and encoumaigstidents automatically. In case
of for example geography, there were 2 transpaggamples of encouraging pupils.

The first appeared during the first minutes of teeson when the students were
supposed to rewrite 5 long sentences from the hiatfteir notebooks. They seemed to
be very discouraged by the task and so the teazheérfriendly: “The sentences only

look long, but | also managed to rewrite them hmrehe board, so will you, so come

on, you will manage!”. It seemed to work as the ighdass started writing quietly.
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Also the example of encouraging appeared at the afntthe lesson of Czech and
geography where the pupils started losing conceotrand both teachers encouraged
them to “survive” till the end of the lesson withaising annoyed or angry voice. This
is very important concerning the authority acqusitand maintenance as it shows
pupils that the teacher understand them. It is atgiweable that the unpopular teachers
of mathematics and history use much less praiseemcdurage in contrast to their
colleagues. Apparently, this result correspondshéoprevious results of the interactive

style.

18.3.2. ACCEPTING PUPIL’S THOUGHTS

Concerningaccepting pupils’ thoughtsand developing them the number do not vary
so much. All the teachers used mainly the sameheayto accept pupils’ thoughts and
it was the repetition of what the pupil said or fonation in a form of “Yes”. The
thoughts were mainly developed using unfinishedteseres which were closed to

questions. All the teachers were using similar néglhes.

18.3.3. ASKING QUESTIONS

Asking questionsis the number which is not possible to comparg ssdependent on
the activities carried out in the classroom. Treeker of Czech language frequently let
pupils work individually so the number is lower gomparison to for example history
lesson where the teacher kept asking questiongrengupils were answering nearly
throughout the whole lesson which was becoming wagnotonous. It is rather
interesting to focus on how each teacher usesrdiftevays of calling pupils out. Both
popular teachers are using pupils’ names with @ffec Forms like “Honzi”, also
“Javore” — using the pupils’ nicknames or using idintives of their names as “Déot,
“Nik ¢0”, “Zando”. This is in contrast to the unpopuleathers, particularly the teacher
of mathematics who in the major cases uses onladriginger to point the one she/he
wants to calls out. The way the teachers addresspbpils is very important. It reveals
a lot about their relationship and it also affdutsv the teacher is perceived by pupils.
Because as Petty claims “names, smiles, equal tnppoes — these are the most
efficient ways how to avoid (psychological) barsiefPetty 2004, s. 80)
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18.3.4. EXPLANATION

The rate okexplanation reflects the character of the subject. Naturahig, highest rates
were recorded in geography, mathematics and Czajuége. It might a bit surprising
that the numbers are much lower in history, buthaslesson was revision, the teacher
based the lesson rather on questions than on etmaras is visible from the graph.
The explanation was also the main situation whéee teacher had to deal with

problems with discipline. It means when the pupiése not involved.

18.3.5. COMMANDS AND GIVING INSTRUCTIONS
Concerningcommands and giving instruction it can be said that the subjects are
balanced, apart from the mathematics. The follovgraph 3 illustrates the situation in

the classrooms concerning commands and instructions

Commands and instructions

@ Czech m Geography ®m Mathematics O History

Graph 4

Primarily, this group is represented mainly by iinstions to activities. Apparently, the
teacher of mathematics uses autocratic style aisdfélct was also very strikingly

reflected in the lesson.

It is interesting to compare the ways how the teexlgive commands to their pupils.
The popular teachers use mainly addressing a wita$s even if addressing individual
and they avoid using strong imperative structunesontrast to mathematic teacher. Let
us compare these following examples: “Honzi, wadliytry to write it on the board?” —
friendly tone and “MiloS, come here and write tbisthe board!” — direct tone. There is
a diametric difference between these two instrastizvith the same result having the
requested matter written on the board but the ¢ostmand is rather request in contrast
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to the imperative form. Obviously, the first onesagsed by the Czech language teacher
and the other was used by the mathematic teacher.

As was suggested the teacher of mathematic reliekepautocratic style and in his/her
lessons the commands and instructions prevails, also visible from the above graph
3. She uses mainly: “Read!”, “I said leave your keopen, those who forgot, open it
again!”, “Milos, come here!” etc., all the exampka® too injunctive. In relation to the
results of the interactive style, the results dse aeflected in the graph 1 as the pupils
perceive the teacher rather as restrictive anctsthat obviously lowers his/her
popularity. This is very closely related to theaddishment of authority, which is
according to the results of the interactive styidh® mathematic teacher formal and
acquired rather than natural. The effect of thitha&t the teacher is respected during the
lessons, the pupils do not dare to get in conflith such a teacher, they fulfil the tasks
but obviously, they do not have this teacher irotav This can also have demotivating

effect to pupils towards the subject as they ardlizdearning for interest.

18.3.6. CRITIQUE AND PROMOTION OF TEACHER’S AUTHORI TY

As was mentioned in the introduction to the redeatise attention will primarily be
paid to thecritique and promotion of teacher’s authority. The teachers “used their
authority” as a tool to maintain discipline, mains reaction to some disturbive
situations which evoked mainly when the pupils weoe involved, for example during
explanation or during activities that were becomimgnotonous. The state presented in
the graph illustrates the rate of critique in tbése as well as reaction to the disorderly
behaviour. The popular teachers usually differedtheir tolerance towards the
problematic behaviour. The following graph 4 presemsults gained from théES
(Classroom environment scale)and it allows better interpretation concerning
discipline in contrast to th&lander's method where there are more subcategories

included under one number:
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Concerning the general results, there are no stdmdanbers that would show optimal
state, there is only a minimal and maximal rategested. In this case the results should
rate from 3 — 9. It is apparent that the teachemathematics uses strong authority of
power which resolves to the absolutely quiet clamsr in contrast to teacher of history
whose classroom was in complete noise and manyaskf-students. It is very
controversial to judge the mathematic teacher megjgt because concerning the
effectiveness of the learning environment in temwhdiscipline this state would be
considered as positive. Contrary to motivation andourage as the pupils work on the
basis of restrictions and “fear” which creates eattlemotivating attitude and may even
cause aversion to the subject in the future. Howdvem the perspective of this work
the classroom atmosphere during the lesson of metthe was rather threatening. It
was obvious that the pupils felt rather stressetl iaiis obvious that they dislike this

teacher as they are not allowed any space forishay decisions.

This is in contrast to the teachers who are constléo be popular with their pupils.
They used several strategies to stop disorder amdtam discipline as with-it-ness,
reacting immediately and appropriately to a problemseating pupils, targeting
questions to everybody to involve each pupil. Imtcast to the teacher of history the
crucial difference was that both teachers reaatadeadiately to any kind of disorder.
Some examples of such reactions were as followibgme on folks” — patient friendly

tone (Czech teacher), “Listen, I'm a bit fed uphmour behaviour today” — showing
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irritation, but still friendly (Czech teacher), “Wel think we will put the drink off” —

talking to one pupil (Czech teacher), “Will you gtd?!” — command presented as a
request (Czech teacher, “Let’s stop, come on!” lmoeoice, encouraging (geography
teacher), “Dada, put your Czech away or what it is and pay atteht— calm and

friendly tone (geography teacher) etc. The teachrerpiently called out names of off-
task pupils who suddenly stopped for a while. Alsocase the repetitive problem the
teacher of Czech used deep look directly to a pupiho immediately stopped and
started cooperating. The same strategy was alspdrgly used by a teacher of

geography. Both of them were also use the techrofpeoximity very effectively.

Discussing the interaction with pupils, the teacbemathematics, apart from giving
strong commands, provided inappropriate and inseestcommunication towards the
pupils. The teacher used unfriendly and often eassaulting voice as in “Honza, | am
not talking to myself, | said take your exercisamk@nd nothing else”. Honza might
have only misunderstood or overheard that inforomatind the criticism should have
been realized more sensitively. Apart from the ®oigualities, the teacher was
inadequately reacting to pupils answers and in neases provided insensitive and
demotivating feedback including ironic smiles todsthe pupil's answer, “Yeah, but in
a whole sentence” where the pupil answered theeteadormation and this remark
was rather humiliating, “no, | don’t want it likéis”, “you are just guessing” or to a
pupil being solving an example on the board “Sqhehs needed” in an ironic way.
According to a provided theory, such reactions lea@ demotivation of pupils and
resolve in lowering the natural authority of thedeer. In case of the mathematic
teacher it does not do much harm as the teachablésto balance this with a use of
his/her formal authority and the authority of povedfectively and base her teaching on

strictness and restrictions with no discipline peotos.

Let us contrast such teacher’s attitude to thehiaof history. As is visible from the
graph 4, the rate concerning applying her authamtypeing critical is the lowest from
all. This result is very mystifying. Unfortunatelguring the lesson, it was also obvious,
that his/her interaction with pupils is inapprogeialt must be pointed out that the

atmosphere during the lesson of history was rdaglyildering. There was a complete
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rush and noise and there was nearly no recordedteicher’s with-it-ness or attempt to
maintain order. There were more than 7 pupils wghplete off-task behaviour. It was
obvious that the teacher has very low authoritienms of natural authority among the
students as well as she was not able to stredseowtwn formal authority in contrast to
the mathematic teacher. It was obvious that sinetiseally respected by pupils. Let us
consider the following records. There was only oemark towards their behaviour
realized after the disordered behaviour of somelestu lasted for some time: “If
anybody wants to be annoying today, he or shetig@iag to visit the museum with us
on Thursday”. It was evident that to pupils in thage this was not too motivating
matter and moreover, it may have worked if it haérban immediate reaction. Rather
there had started a discussion about where they gang to spend the lesson instead
of museum and the noise in the classroom evendsetk After several minutes of a
complete rush there was another attempt of thdnégao maintain discipline ,I'm very
well noticing those who need to have a talk, at¢hd of the lesson | will pick up
somebody and test him/her and we will see how mibefshe has to say..." but
obviously the pupils were aware of a fact that thisot going to happen anyway and
continued in other off-task activities. There wesituations where there were some
pupils with off-task behaviour and she depictedyamhe of them with a threatening
tone, but not shouting “How come you are not coafpeg?” or “Turn back and keep
attention”. The one who was assaulted startedgbafiiftask again and to the rest of the

lesson as he/she might perceive the teacher'sddtas not equal.

Also there were some inappropriate reactions eoptlipils answers “Ask somebody at
the end of the lesson!” or “Are you aware that tlsis pretty nonsense?” which was
perceived as a bit humiliating at that point anfinitely demotivating for the pupils to
further cooperate with their teacher. That thig facalso perceived by pupils and that
the records were not only coincidence can be réisti on the following graph 5

presenting results of the CES questionnaire conugthe teacher’s support:

44



Teacher's support

12,00
10,00 +
8,00 ~
6,00 ~ 10,00
4,00 -
2,00 ~
0,00 -

7,17

Geograhpy T Czech T Mathematics T History T

B Geograhpy T @ Czech T m Mathematics T O History T

Graph 6

Apparently, the popular teachers are strikinglylimgl to support their pupils, the results
also correlate with the graph 1 illustrating theeractive style of the teacher. The
history reached the lowest rates in the investgatwhich supports that his/her
reactions may sometimes be inappropriate and thmlspperceive such attitude
negatively, as well as in the case of the mathentedcher.

18.3.7. COMMUNICATION IN THE CLASSROOM
The situation in the classroom was also conditiomgdhe organization of the lesson.
The history teacher did revision and used mainkgnoguestions. The following graphs

illustrate the situation in the classroom in tewhgupils’ communication:

Flander's method - HISTORY Flander's method - MATHEMATICS
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Graph 7

It is very interesting to notice the rate of thmistaneous speech of pupils which is
represented byo. 9 (no.8represents the pupils’ answers as they are caliéd The
rate of the teacher’'s question is representedd¥. It is obvious that the history the
teacher allows students to answer without the ge® ask for a word and it shows
much relaxed atmosphere. In comparison to the mahes teacher, no pupils dare to
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say a word without being appointed to have a wOtaviously, the history teacher does

not use directive teaching in contrast to the nradtee teacher. To sum up and

conclude this discussion, the interactive styléhefteachers, in other words the way the
teachers communicate with his/her pupils signifiseimfluences a way the children see

the people and to which extent they are willingtaept him/her as an authority — with

respect.

18.3.8. CLARITY FACTOR
Another important factor influencing discipline menance is a rule clarity factor. As
Flander’'s method did not allow such measuring, dlresults were available from CES

questionnaire. Let us consider the following result

Control and rule clarity factor

9,00
8,00
7,00 -
6,00 -
5,00
4,00 -
3,00
2,00 3,75
1,00 -
0,00

5,12

Geograhpy T Czech T Mathematics T History T

m Geograhpy T m Czech T m Mathematics T @ History T

Graph 8

The results should rate between 3 and 9. It isasvthat the pupils are aware of the
code of conduct in the particular lessons aparnfthe lessons of history. That may
also be one of the facts why the discipline prolslemere so high and that the teacher
had not stressed the rules clearly (even in hisgparion she/he did as she/he answered
in the questionnaire). Unsurprisingly, the ratetloé clarity factor is the highest

considering the mathematics teacher.
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19. PUPILS’ INVOLVEMENT VS. TASK ORIENED BEHAVIOUR

Finally, an inherent factor of a classroom climatéhe organization of the lesson and
the way the teacher makes the lesson interestidg@mvhich extent he employs the
pupils into the lesson. The following graph 8 helissfind out some relation between

the task oriented behaviour and the pupils involein

Pupils’ involvement vs. Task oriented behaviour

7,40

8,79

Geograhpy T Czech T Mathematics T History T

@ Task oriented behaviour m Pupils' involvement

Graph 9

It is obvious that there is a strong and nearlgdiproportional relationship between
the choices of activities with different forms afjanizations (represented by the pupil’s
involvement) and the rate representing to whiclemtxthe pupils are working during the
lessons (represent by the task oriented behavidigje we may speak about the
authority of cooperation within a group or a pdihis graph summarizes to which
extent the teachers are able to motivate studerdsder to create interest in the subject
or make them work. In relation to so far interpdetesults the worst situation is visible
in the history lessons, where the teacher is nt# @binvolve the students into the

activities effectively.

20. CONCLUSION

In conclusion to this all the received results w#l summarized. At first, the teachers of
mathematics and history and their basic charatiezisesulting from the research will
be summarized. The first graph 1 illustrating théeiactive style with their pupils

showed that the rates in the right part of the lgrayere very low. These were

47



represented by the friendly, supportive and undadshg attitude towards students. In
contradiction, the much higher rates were represeily strictness, restrictions and
discontent. As was suggested in the theoreticd| plrof these qualities decrease the
teacher’'s authority and may influence pupils negdyi in terms of motivation and

mainly the overall attitude towards the teachersdé&ntly both of these teachers were
appointed by pupils as the least favourite and Ipuppnsider them to be unpopular.
There was also a connection investigated betwesattitude of the teacher and his/her
influence of the classroom climate. For the purpaxfehis work the classroom climate
was limited rather to the atmosphere within thesd@sand the other crucial parts
contributing to the state of the classroom climaéze measured with a use of the CEC
(Classroom environment scale) questionnaire. Tlsaltrdooth from the observation

(Flander's method) proved and confirmed the hypsgkethat the teachers’ influence
the classroom climate distinctively in terms ofcgidine and pupils’ emotions during

the lessons. In case of the history teacher thielgmts were reflected in the order in the
classroom. The crucial problem was in the mainteea discipline as the teacher was
not able to react to the problems immediately anihfluenced the rate of off-task

pupils. Concerning the purpose of discipline aoetiag to the theory it is considered
to be a crucial part of education in terms of ftating the classroom with effective

learning conditions the result was very bad. Intiast to the teacher of mathematics
whose autocratic teaching style assured the effeastiorking conditions in terms of

silence and order, but concerning pupils’ emotibngas evident that most of them felt
stressed out. It is apparent that in both casesptifls do not appreciate such
behaviour. Obviously, all these presented factslldewn the teachers natural authority
with their pupils. It can be proved mainly by atfétat both of them were appointed as
unpopular with their pupils. Comparing the mathemegacher to the history teacher,
the mathematic teacher has a certain amount obatytiivhich is need to the discipline

maintenance. In this case we are speaking abouadbeired authority (or apparent
authority), which is established in case of thehmeatatic teacher on the authority of
power and position instead of the quality relattops and natural authority which

results in the disfavour with the pupils.
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It can be therefore claimed that tingpotheses 1 and hypotheses 2 was confirmeg
the research as the mathematic teacher being tbordaative was considered by pupils
as unpopular and the classroom climate was ratbgative as majority of pupils felt
stressed out during the lesson. Hypotheses 3 siegdsat the teacher applying low
authority will suffer from discipline problems ihé classroom, which was in case of the
history teacher proved.

Concerning the results presented in the graph tesepting the interactive style,
introduced at the beginning, it can be summaribed the teachers who are considered
to be popular with pupils are relying on their @pilto interact with pupils, mainly,
trying to get closer to pupils, being friendly amgen to them, supporting them in all the
educational processes and trying to understand.tiién@ crucial difference is in the
way they communicate with the pupils, mainly conasyg the tone of their voice and
the overall attitude. Being able to understand Igugi the most difficult challenge for
teachers. That the teachers appointed as pop@anare sensitive to their pupils needs
was obvious mainly in a great difference in thectieas to the problematic behaviour in
contrast to unpopular teachers. It can be assuroed the observed atmosphere in the
classroom that the pupils felt relaxed, were wglio cooperate with teachers and were
showing interest in the subject. It was appareat the teachers have natural respect
with their pupils based on the quality relationshgnd that the pupils naturally accept
and respect them mainly for their natural authodigyiving from the above mentioned
gualities and attitudes and also because of thegir professional skills. These teachers
also very sensitively and flexibly reacted to disarin the classroom.

It can be claimed that thieypotheses H2that teachers using their natural authority
instead of authority of power and restriction widve natural authority with their pupils
and will be naturally respected by their pupiss also provedby the result of

research.
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RESUME

Tato prace se zabyvala pojetim autorititele a jeho vlivu nattdni klima v souvislosti
s potebami néniciho se Skolniho kurikula. V teoretickésti prace byla popsanazna
pojeti autority a byly jedstaveny definice vychazejici z jak obecné rovitak se
specifickym zamdtenim definice autority ditele. Pro ilustraci komplexnosti
zkoumaného problému byla vymezena typologie awtoByli shrnuty Gzné zdroje
autority, vychazejici ziznych vzdlavacich koncepci, na jejichz zaktadoyla
vymezena zna pojeti nositele autority od autority zakladii, jest autority osoby
(ucitele), autority vztahu (itel — Zak), autority fedn¥tu (nag. v pripact téidy
anglického jazyka), autority spaékenstvi (plynouci z organizaich forem prace) atd.
V souvislosti s mirou uplabvané autority &itele byly vymezenyiizné vychovné styly
ucitele. Pozornost byla émovana zejména é&nicimu se vzélavacimu systému pod
natlakem kurikularnich reforem, kladoucich nové okgr na vzdlavaci proces.
V souvislosti sdmito zmenami byly popsany gmnici se naroky na roli ditele
v sowtasnem Skolstvi. V tomto fipadt byla pozornost sou&dna zejména na
souwasnou krizi autority weskych Skolach, prévve spojeni pdeby adaptace role
ucitele na mdnici se podminky ve smyslu uplavani miry autority na Zzaka. Bylo
zdarazreno, Ze s @ivodu humanistického tlaku dochézi ke &mdam narok witele a
jeho autority. Byl popsan proces této humanistiedérmy, jejimz vysledkem je posun
autority z dosud uplabvané autority moci a restrikci k uplavani autority firozené.
V tomto gipadt byl kladen draz na pdeby Zak v souvislosti s psychologickymi
potrebami dospivajiciho jedince. Cilem této prace lpdpsat souvislost upkadvani
autority Wwitele a jejiho vlivu naitdni klima. Problematikaidniho klimatu byla zizena
na pojeni ziskani a udrzeni kdzneba kazer a paadek veitidé predstavuje nedilnou
soudst tidniho klimatu. Byly shrnuty iezité kvality, kompetence a pedagogické
dovednosti titele v souvislosti se ziskanintifwzené autority ve smyslu vytieni
kvalitnich vztati mezi «itelem a Zzakem. Déale byly vymezenglelité prvky reakci na
kazeiské problémy sitazem zachovani a ziskavarirpzené autority a byly shrnuty
dulezité strategie ifispivajici k tomuto jednani. Kapitola o kaznidralznila dilezitost
tohoto problému v souvislosti s vyttemim efektivnich podminek pro vdévani Zak a

s tim souvisejicim pozitivnintitinim klimatem. V souvislosti s problematikaidhiho
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klimatu byla také fedstavena zakladni terminologie tykajici se zkouwharproblému
— prostedi, atmosféra a klima. V z&wu teoretickécasti této prace byla pozornost
vénovana specifickému prdstni anglické jazykové&ity. Bylo popsano, Ze autorita
vtomto specifickém prostdi vychazi pedevSim z povahy fpdmétu — tudiz

z anglického jazyka. Tento fakt byl vydken na zaklad snizovani moznosti vyj&dni
se v niz8ich jazykovych urovnich, kdy z hlediskayjevé vybavenosti klesa nejen
dosgly jedinec, schopny se vyjémvat, na uUrove ditéte. Ztohoto dvodu byl
zdurazrén sensitivni pistup witele k zakovi a oft byly zdirazreny pratelské vztahy
podmiiujici vznik grirozené a neformdlni autority, ktera je v jazykdkiéleé nezbytnd.
V souvislosti s pozitivnim fidnim klimatem jazykové fidy byli rozebrany izné
kazeiske problémy specifické prévpro jazykovou itidu. Byly nabidnuty izné
strategie fistupu uitele kieSeni problérn jak prevence v podébvytvoreni i
zavedeni pravidel veite, tak i vykeru vhodnéhaeSeni problému v débjeho vzniku.
V empirickécasti prace byla pozornosténovana vyzkumu zavislosti vlivu uptetvané
autority Witele na tidni klima s drazem na kazeské problémy a ostatni faktory
téidniho Kklimatu. Vyzkum byl realizovan na 1. Zakladakole v Jiné (ulice
17 .listopadu, 506 01). Vzorek tiia ttida 7.B, kterou navdtuje 25 Z4k. Tato tida
byla vybrana po diskuziieditelem Skoly, ktery tutaidu dopordil, nebd’ se v nicasto
ucitelé potykaji s kazeskymi problémy. Vyzkum byl oproti prvotnimu zém zangten
na obecné i@dmety, neba v dok vyzkumu hodiny anglického jazykagustavovaly
piiliS specifické prosedni, ze kterych by ziskana data nebylo mozné patow nebylo
by mozné ziskat ptgbné vysledky. Pozornost byla tedy zéema na obecné&gdnety,
kterych se z€astiovala celaiida, ve stejném prastdni. Byly pouzity rozmanité formy
zkoumani jako nafklad dotazniky obsahujici ot@né otazky, nedokdené \ty,
Skalovani atp. Zarowe byly pouzity owtrené dotazniky za c¢élem ziskani dat
v souvislosti autority titele a tidniho klimatu. Autorita &itele byla métena pomoci
ziskani informaci o oblibenosticitelid, na jehoz zéaklad byl realizovan vyzkum
interakeniho stylu ditele z pohledu zak Tyto vysledky byly porovnany s atmosférou
ve fide, kterd probhla na zakla8l pozorovani s vyuzitim Flandersova systému
pozorovani komunikace veidé. Toto nefeni poskytlo zaznamy reakckitelt na
kazeiské problémy a byl také zaznamenan aktudlni staostéry ve itidé. Ziskana

data byla porovnana s vysledky ziskanychétemi pomoci dotazniku CES (Classroom
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Environment Scale), ktery umoznil ziskat data tidiage dlouhoda}jSiho stavu, tzv.
tiidniho klimatu. Séenim bylo zjis&no, Ze ditelé, uplakujici vysokou miru autority
zaloZenou spiSe na formalni autbret autori& moci, jsou mezi zaky neoblibeni, ale
vykazuji vysokou miru p@dku ve tidé — tento stav vSak bohuzel reflektuje Zakovo
negativni emocionalni rozpoloZeni v podatresu. Dale bylo zji&ho, Ze ditelé, kiei
nedokazou svou autoritu uplatnit, sice vyeja uvolrenéjsi atmosféru veride, ale
bohuZel nejsou schopni sjednat sirqumtek, a zajistit tak efektivni studijni prisesdi.
Bylo potvrzeno, Ze ditelé, ktei k zakiim pristupuji gatelsky, snazi se zaky pochopit a
maji snahu Zakn pomahat, jsou Zakyipozere respektovany a jejich vzajemné vztahy
vytvareni positivni tidni klima. Tyto ditelé také pimérere reaguji na kézeské
problémy, jejichzieSeni je pro titele jednodusSi, nebozéaci pravidla firozers
prijimaji. Zawrem této prace je nutné podotknout, Ze profesela klade naloveka
vysoké pozadavky nejen v ro¥irpoznani, ale hlawnv rovingé mezilidskych vztah a
psychologie. Z tohotoid/odu by &itel mgl byt dostaténé ocergn jak ekonomicky tak

v abstraktni rovi# o¢ima spolé€nosti, nebé je to pra¥¢ on, kdo formuje nasest lidmi,

a ztohoto dvodu by se mu ®o dostat pdicné podpory, ktera se mu bohuzel

v sowasné dob nedostava.
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APPENDIX 1 — Questionnaire for pupils

1) Rozumis slovu autorita? Pokus se tento pojem kratce popsat. Bud’
muiZzes pouzit jen slova, ktera se ti se slovem autorita vybavi, nebo
celé véty:

2) Dopln (dokonci) nasledujici vétu:

MIT AUTORITU ZNAMENA:

3) Predstav si ze, jsi vyrazil se svymi uciteli na vylet lodi. Bohuzel
nastali technické potize a lod’ se zacala potapét. Na lodi jsou jen 3
zachranné vesty - jedna je pro tebe, za rozdéleni zbylych dvou jsi
zodpovédny ty. Koho zachranis? Pamatuj, miizes vybrat jen 2 lidi!

Podtrhni:
¢esky jazyk — Havelkova Daniela

matematika — Maxova Olga
déjepis — Vichova Jitka
zenepis — Havlova Dana
anglicky jazyk — Hanzl Jaroslav
anglicky jazyk — KerSlagerova Radka
4) Cim si té vétsinou uditel ziska, které jeho vlastnosti jsou pro tebe
dllezité? Vyber ty nejdilezitéjsi vlastnosti a oznac je ¢islemod 1 - 5

(1=méné dilezité, 5=nejvice dlilezité)
Vybira$ pouze 5 z nich! Nezapowea éislovani!

odborné znalosti fisnost unini jednat dslednost role titele ve spolénosti
smysl pro humor vzhled spravedinost obld respekt
pratelsky vtah ke studeirn pohlavi charakter &k witele

snaha pomoci Zdikn

5) Je podle tebe profese ucitele prestizni prace? ANO — NE
6) Myslis, Ze tvi rodice sdileji stejny nazor? ANO - NE

7) Pokud si zaskrtl/a ne, napis par dlivodti?
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APPENDIX 2 — Questionnaire for teachers

Véazend pani titelko,

tento dotaznik je s@asti mé bakaldké prace, ktera si klade za cil ziskat vice infaim
o vlivu autority Witele na klima veifdé a proto je pro mdilezité znat postoj pedagibg
a jejich vnimani autority. iPvyplnovani dotazniku Vas prosim oiiqpné a vystizné
odpowdi, neba jen tak budu moci dojit ke kvalitnimu vysledkud@/odu zjiseni
propojenosti klimatu veide (které bylo néieno certifikovanymi dotazniky CES a
dotaznikem vyhodnocujicim interak styl witele) a uplatovanou autoritou ditele,
nemize byt tento dotaznik vypin anonymsi, neba’ by nebylo mozné informace
porovnat. VaSe odpedi samozejm¢ nebudou nikde prezentovany artesiy.

Jazykem mé bakaigké prace je anglina.

Velice dEkuji za spolupréaci das, ktery vyplani dotazniku ¥nujete.
Jméno:

Pcet let praxe ve Skole:

Jak dlouho tite v 7.B?: 3
\Era Stchova

1) Co si pedstavujete pod pojmem ,autorita“?

2)Doplite, prosim, nasledujici ¥ty:

MIT AUTORITU ZNAMENA

AUTORITA OSOBY JE ZALOZENA REDEVSIM NA...

3) Jaky vyznam ma podle Vas autorita titele ve vywovani?

4) Nac¢em se podle Vas zaklada autorita ditele? Ohodna’te ¢islicemi 1-5
vlastnosti, které pomahaji vytv&et autoritu uéitele (1 — nejvyznammjsi vlastnost,
5- nejmeéng vyznamna vlastnost). Pro inspiraci nizete vyuzit tabulku nebo niazZete
uvést jiné vlastnosti.

odborné znalosti fiisnost didaktické dovednosti

umeni jednat dslednost role titele ve spolénosti
smysl pro humor vzhled inteligence

spravedInost obteni respekt

piatelsky vtah pohlavi charakter

ke studentm wk witele snaha pomoci zékn
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5) Co podle Vas oslabuje autoritu titele? Ohodna’te ¢islicemi 1-5 vlastnosti, které
oslabuji autoritu u¢itele (1 — nejvice oslabujici vlastnost, 5- nejméroslabuijici
vlastnost). Pro inspiraci miZzete vyuzit tabulku nebo niaZete uvést jiné vlastnosti.

neznalosti negatelstvi

nedislednost nespravedlnost

hloupost vzhled —
nadrazenost & witele

nezajem o zaky naladovost

afektovanost didaktické dovednosti

6) MiiZe byt witel dobrym pedagogem bez autority?
ano ne nevim

7) Je eba autoritu u¢itele neustale udrzovat a obnovovat?
ano ne nevim

JAK?

8) Myslite si, Ze mate u svych Zakautoritu?
ano ne nevim
9) Myslite si, Ze si dokazete sjednat klid veéidé?
ano ne nevim
Pokud jste odpeuél(a) ,, ano®, napisSte prosim, jakym &gobem toho
dosahuijete.
10) Kdy?Z jste z&inala v 7.B Wit, informovala jste studenty o kazaskych

pozadavcich, které na # budete klast?

11) eislujte nasledujici zpisoby zavedeni pravidel veiidé, které pouzivate

piimy prikaz vys¥étleni vyrok s prosbou ffkaz s vyhruzkou
piikaz se zélvodnénim vyrok otazka vyrok sifkazem
piani s vyhruzkou  i@ni s otazkou mani

12) Jaké je podle Vas postavenititele ve spol€nosti v sowasné dok? Je profese
ucitele prestizni prace? Ma ve spoknosti uznani?

Tento dotaznik vychazi z dotazniku Jakuba Dob&a71In ValiSova, 1998, s. 122 — 124)

Dékuji moc za vyplini dotazniku
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APPENDIX 3 — Interactive style questionnaire

PAMATUJ!!! Smysl pro spravedinost je préto co @dla ¢lovéka ¢lovekem! (Karel May)

Jméno Witele:

Jajg vypliiovat? — zakrouzkuj &islo 0 - 4 — postupuj dle uvedenéhorikladu:
PRIKLAD: 1.vyu ¢éuje suvij piredmét s nadSenim a udrzi nasi pozornost
nikdy 0 1 2 3 4 vzdy

nikdy ziidka nékdy ¢&asto  vzdy
1.vyuéuje sviij predmet s nadSenim a udrzi naSi pozornost
nikdy 0 1 2 3 4
2. kdyZ s nim v rééem nesouhlasime, izeme o tom diskutovat
nikdy 0 1 2 3 4
3. vyZaduje od nas bezpodmiré@ou poslusnost
nikdy 0 1 2 3 4
4. je trpélivy a tolerantni
netrgglivy 0 1 2 3 4

netolerantni

5. vi 0 vSem co se véité déje

nikdy 0 1 2 3 4
6. kdyz ve ¥idé vyvadime, je zmateny (je snad ho vyvézt z miry)

nikdy 0 1 2 3 4
7. &Fi nam

newii 0 1 2 3 4
8. je lehké ho roZilit

nikdy 0 1 2 3 4
9. ma pichlavé poznamky

nikdy 0 1 2 3 4
10. u rého se hodr nauw¢ime

nakimese O 1 2 3 4
malo

11. dokaze pochopit naSe chyby a nedostatky, sna& nas pochopit

nikdy 0 1 2 3 4
12. vypada, jakoby p&dad newdél co ma dal dilat

nikdy 0 1 2 3 4
13. pohrda nami, chova se povysg¢n

nikdy 0 1 2 3 4
14. vidime, Ze je nejisty (vahavy)

nikdy 0 1 2 3 4
neni

15. vyhrozuje, Ze nas potresta

nikdy 0 1 2 3 4
16. je pisny (byvame z #ho vystraSeni)

neni 0 1 2 3 4

17. mizeme se spolupodilet na jeho rozhodnutich (&eech tykajicich se #idy)
nikdy 0 1 2 3 4
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vzdy

vzdy

vzdy

trplivy
netrgglivy

vzdy

vzdy

&«
=<
=S

vzdy

vzdy

natime se
hodrg

vzdy

vzdy

vzdy

vzdy
ano, je

vzdy

jeifsny

vzdy



18. mysli si, Ze podvadime (je podéwavy — nag¥. prFi testu)
1 2

nikdy 0 3
19. mysili si, Zze toho vime malo

nikdy 0 1 2 3
20. kdyz se rozzlobi, pestane se ovladat

nikdy 0 1 2 3
21. je pratelsky a vytvéi ve tridé prijemnou atmosféru
nikdy 0 1 2 3
22. pijima omluvu, kdyz uvedeme rozumné dvody

nikdy 0 1 2 3
23. ma smysl pro humor

nikdy 0 1 2 3
24. vypada nespokojeti nebo nefastné — je rozmrzely
nikdy 0 1 2 3
25. je plachy

neni 0 1 2 3
26. kdyZz mame na ¥c jiny nazor, mizeme ho¥ici

nikdy 0 1 2 3
27.. divéiujeme mu, miZzeme se na &ho spolehnout

nikdy 0 1 2 3
28. zméni svij nazor, kdyz uvedeme argumenty

nikdy 0 1 2 3
29. bojime se pijit do hodiny, kdyZ nemame doméaci ulohu
nikdy 0 1 2 3
nebojime

30. tvrdé znamkuje

nikdy 0 1 2 3
31. kdyZ hned réco nepochopime vysitli to jeSté jednou (pomize nam)
nikdy 0 1 2 3
32. svoje sliby dodrzi

nikdy 0 1 2 3

DIVISION INTO DIMENSIONS - shortened version
Organizaror

1.vyweuje swij prednet s nadSenim a udrzi naSi pozornost

5. vi 0 v8em co se véide dgje
10. u ho se hod& nawime
32. svoje sliby dodrzi

Napomahajici
21. je pgatelsky a vytvé ve tidé piijemnou atmosféru

27.. divéfujeme mu, mizeme se nadhmo spolehnout
23. ma smysl pro humor

31. kdyz hned &o nepochopime vysitli to jeSg jednou (pomize ndm)

Chapajici
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vzdy

vzdy

vzdy

vzdy

vzdy

vzdy

vzdy

je

vzdy

vzdy

vzdy

vzdy
bojime se

vzdy

vzdy

vzdy



2. kdyZ s nim v &em nesouhlasime,theme o tom diskutovat

4. je trlivy a tolerantni

7. W nam

11. dokéze pochopit nase chyby a nedostatky, seazas pochopit

Vede k zodpo¥dnosti

17. mizeme se spolupodilet na jeho rozhodnutiché¢aeh tykajicich sefdy)
26. kdyz mame nage jiny nazor, nizeme hdici

22. @ijima omluvu, kdyz uvedeme rozumnévody

28. znéni swij nazor, kdyz uvedeme argumenty

Nejisty

6. kdyz ve tidé vyvadime, je zmateny (je snad ho vyvézt z miry)
12. vypada, jakoby Fad needél co ma dal diat

14. vidime, Ze je nejisty (vahavy)

25. je plachy

Nespokojeny

15. vyhroZuje, Ze nas potresta

18. mysili si, Ze podvadime (je potieavy — nap. pii testu)
19. mysili si, Ze toho vime malo

24. vypada nespokojemebo nefastré — je rozmrzely

Karajici

8. je lehké ho radlit

9. ma pichlavé poznamky

13. pohrda nami, chova se povyden
20. kdyz se rozzlobi ipstane se ovladat

P¥isny

3. vyZaduje od nas bezpodmineu poslusnost

16. je gisny (byvame z ho vystrasSeni)

29. bojime sefifijit do hodiny, kdyZ nemame domaci Glohu
30. tvrdé znamkuje
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APPENDIX 4 — CES (Classroom Environment Scale) — ggstionnaire + results

1. ZA&ci z nasiidy vkladaji do 3kolni pragROMErNE OSLUSIIT @ ENEIGIE. ...c.euevevveeeviececeeeeeeeeee e e ee et e teteteee s ee et et e tetesese s eseneesssseteseas s esesesesetesessasesesesesesens ANO

2. ZAci se v nadfitlé navzajentobite ZNaji, 0T 0 SO QOSE VCT........ceivveieieeeeeeceiee ettt cee e ettt eas e et s te s e s ss s eseseteteaetesessssesssetetesesese s enssetesesesnsneas ANO
3. Witel s ndmimalokdy diskutuje o ¥cech, v nichz bychom pi@bovali poradit @ POMOCI. (1) .....vvvrriiiiie e e e e e e eaae e ANO
4. V nasitidé vénuji zacivicecasu debatovani o mimoskolnickcech nez debatam @ivu a WEENE. (1)..ieeeeei i e ANO
LT\ TS T (o F= W T=aY = Ly aT e (o] o =T (o F= a0 - P ANO
6. NaSitide bylajasné fecena pravidla, ktera se maji dodrzovéém hodiny (i pisemkach, i zkouSeni atd.)........ccccvvveiiiiiiiiiiiicecee e ANO
7. Z&ci v nasiids ¢astopii vyucovani radi sni, emysleji 0 UpIR JINYCH VECECR. (1)....iiiviieiieee ettt ettt et ebe et e e s aneneeseenes ANO
8. Zé&ci z nasittdy nemaji mocchuti e Vic Zajimat 0 1y ArUNE. (1)........ceceeeeeveeeeeeeeeeteee et ee ettt e sttt et etese et et e s etet e et et e s eteseaseaete s eteneeseteeneeeennans ANO
9. Witel/ka se nasnazipoznat hloUBJi NEZ OSTANT VYBIJICT. ........uuiiiiiiie e eeeer et e e e e e s e e e e e e e e aate e e e aaeeesssstbsraeteaeesessstaesseeeeesananns ANO
10. Zéci z nastidy sesnazi aby za nimi byl PO NOGHIVIOEL KUS PIACE. .........ovvivieiiee ittt sttt ettt ettt e e et e e ess st et essse e st s e aseeeesesssane et e seeataneseesenaes AN
11, V NaSiHide [SOU ZACKEMEF STAIEPOLICHIUL ......eiitiiiiiie ittt etttk st ettt ettt e e bt e e bt e e ek et e eh bt e oa bt e e ket e eh bt e oAb et e bb e e sae e e b et e ebbeensb e e enneeenbbeennnee s

12. V nasSiitdé sep¥iliS ¢astomeni pravidla hry a pak nevime, co séza a nenize. (1).................

13. Zéci nasiitdy seobvykle nemohou dékat konce hodiny; to, co séiyje moc nezajima. (1)

14. V nasiitidé se Zaci mezi sebalostkamarddi...........ccocviiiiiiiiiiiiic e

15. Witel/ka se k ndm chowdic kamaradsky nez autoritati¥n

16. V nasSiitidé se Zaci fi vyucovanipriliS NENAMANGJT. (1)......uueeiiiieeiiiiiiii it cmet ittt e e e e e e e e e e e e e et e e e eaaee s s s tbasaeeaaeeeaasatbasseeeeeeesaassstaeaeaeeeessnnssesnnees

17. V nasiitidé se zaci fi vyucovani MONOWOKONCET FINKAL. (1) ....vveeireeiiiiiitiee ittt ettt b e at e sae e e b b e e ea bt e e bt e e kbt e s bt e e beeesnne e enbeeenneeneee

18. Wiitel/ka ndmjasné vyswtlil/a, co se stane, kdyZ poruSime ,pravidla Ny ... ... e

19. VESINA tEIAY HAVA Pl VYUCOVANT POZOK. ...uuviiiiiieeiiiiiiiieetee e e e e s mmmemseeeeeeeeasaaastbaeteeaeeessaasstaseeeaaaeaassstsaseeaaeeessasssetaeseeeeeeesansssebeeeaaesanssstbsasaeaeeesaanssnsbanaeaeenenan ANO
20. Witel/ka dokaze z&km, ktei maji rejaké probl@mySKULEENE POMOCI. ....c.viiiuiiiiieeiiii ettt rmree ettt e bt ettt et e e et e e e s be e e st bt e sae e et b eeaabeeasbeeenaneesnbeesnneeas ANO
21. NaSeftida jespiSzadbavnym progedim nez mistem, kde SBVEK NEEEMU NAGH. (1)....euviiitiiiiiieiiee ittt ettt ettt et esaneessneeennee s ANO
22. NaSeifda je fi VyUCOVANIVEIMI EASTONIUCNAL (1) ..vreiiiiieiiiiiiiiiii ettt e e e e e ettt e e e e e e s s st bt et et e e e e e eaaata e eeeeeeessassataa et aaaeeessassbssseeeeessaasssbaneaaaeeesan ANO
23. Witel/ka namjasné fekl/a, za jakych podminek s nim (s ni) budemME@OPCHAZEL. ...........coiiiiiiiii e ANO
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RESULTS OF THE CES — QUESTIONAIRE

15

CES - COMPARISON OF RESULTS

16,00

14,00

12,00
10,00 -
8,00 -
6,00 -
4,00 -
2,00 -
0,00 -

support behaviour

Teacher's  Task oriented Relationships Pupils'
between involvement
pupils

Order and
organization

Control and
rule clarity
factor

‘ E Geograhpy T @ Czech T B Mathematics T O History T ®8 MIN @ MAX

General results

- Minimum Maximum
Cisla —_ . -
. ‘. . Reliabilita moznych moznych
Nézev proménné otazek o o
bodu bodu
Ucitelova pomoc zakm 3,9,15,20 0,66 4 12
Orientace zak na ukoly 1,4,10, 16, 17 0,56 5 15
Vztahy mezi zaky veride | 2, 5, 8, 14 0,54 4 12
Zajem o piibéh vyuky 7,12,13,21 0,46 4 12
Klid a paradek ve tidé 11, 19, 22 0,52 3 9
Jasnost pravidel 6, 18, 23 0,49 3 9
Cely dotaznik 0,73
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APPENDIX 5 — Flander’s system — observation — RESULS

Lesson: Czech Language Day: 15.3.2009 Time: 84936
Experience (in years): 13 years
1| 2 3 4 5 6 7 8 9 10 | Suma
1 0
2 23
3 17
4 17

n
—
—

6 11
7 11
8 14
9 11
10 6
Lesson: Geography Day: 15.3.2009 Time: 7:45908:3
Experience (in years): 14 years
1[2] 3 4 5 6 7 8 9 [10[Suma
1 3
2 27
3 15
4 47
5 50
6 15
7 17
8 44
9 17
10 4
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Lesson: Mathematics Day: 15.3.2009 Time: 9:40:29
Experience (in years): 29 years
1]2 3 4 5 7 8 910 [ Suma
1 0
2 6
3 12
7S N D N N N TR W 27
5 31
6 37
7 14
8 42
9 0
10 2

Lesson: History
Experience (in years): 20 years

Day: 14.3.2009

Time: 8:45 —9:30

123 4 5 |6 8 9 10 | Suma
1 0
2 7
3 0
4 64
3 18
6 E
7 7
8 27
9 30
10 6
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