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Abstract

The aim of this bachelor paper is to analyze ¢ttt of African American
children living in slavery, on the large plantasoduring the nineteenth century in the
Antebellum South. It focuses on issues affecting skave children throughout their
childhood in bondage, such as separation from faeiilies, punishment, early labor,
racial viewes held by white people, lack of edumaai opportunities and the struggles
to become literate. It also describes the attituafethe children towards their parents
and their siblings and the attitudes of slaveown@nsards the children born in slavery.
Furthermore, this paper also examines slave chilsirieisure time. To illustrate the
opinions and experiences of former slaves, thempapased on the comparative study
of slave narrative workdncidents in the Life of a Save Girl by Harriet Jacobs,
Narrative of the Life of Frederick Douglass by Frederick Douglass andp from Savery

by Booker T. Washington with quality secondary sesr

Abstrakt

Cilem této prace je popigtdtvi cernoSskych otrak ktei vyrastali na velkych
plantdZich amerického Jihu v devatenactém stalétéé ped Oldanskou vélkou. Prace
je zangtena na problémy souvisejici &stvim malych otrok béchem zajeti, pedevsim
vSak na odloteni cti od rodEn, nasili, rasismus, praci v rannérgku a na problémy
se ziskanim vzdani. Popisuje vztahy&tf k rodicim, sourozenim, ale také vztahy
mezi otrokdi a détskymi otroky, jejichZz byli vlastniky. Prace se ng¥ zabyva volnym
casem dti, ktery byl uten ke hrani. Prace je zaloZzena na skteh vypowdich
byvalych dti-otrokii, jejich zazitki a zkuSenosti, jak je popisuji v Zivotopisnych
romanechncidentsin the Life of a Save Girl od Harriet Jacob$yarrative of the Life of
Frederick Douglass od Frederick Douglass &Jp from Savery od Booker T.

Washington ve srovnani s relevantni sekundarmatiteou.
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1. INTRODUCTION

American slavery began in the year 1619 when twblagk Africans were sold
by a Dutch slave trader to the governor and a na@clin Jamestown, Virginia.
Africans were kidnapped from their families andagkes by white sea captains who
ferried them across the Atlantic in the slave shiBy law, slavery was defined as a
system that deprived slaves of their essentialtigeas human beings and denied them
the sanctity of marriage and family.” (Harrel, 2095344) Almost one million Africans
were brought into the United States before therAidaslave trade ended in 1808. As it
was banned to import more Africans, the only waintwease the number of slaves was
through the birth of children. The slave populaticustained itself through
reproductions and increased rapidly to 3,952,76A&§0. The rate of slave children
under twenty years of age was 56 percent of the meentioned number (King, 1995,
p.1). At that year Abraham Lincoln “felt compelled declaim with distress and
foreboding that almost one-sixth of the people tineng in the so-called “land of free”
were in fact slaves.” (Mellon, 1988, p. 1) The Ewripation Proclamation came into
effect in £' January 1863 and freed slaves in the Confedetatiess The Proclamation
declared, “All persons held as slaves within argtet, or designated part of the State,
the people whereof shall be in rebellion againg United States, shall be then,
thenceforward, and forever free.” (Murphy, 1995-9P@although slaves were legally
set free they were still considered to be less ledquhe white people and would always
have subordinate roles in society. “Yet black Seutbrs remained prisoners within a
society controlled at every level by whites whoseial attitudes were unaltered by
military defeat and proclamation of liberty. To theblacks were inferior and must act
appropriate.” (lllick, 2002, p. 43) However, the &ncipation Proclamation did not free
all slaves in the United States and it was notl uhé mid-1930s when slavery ended.
During this time African American children were hanto an unstable environment.

The slavery system in the Antebellum South couldhave continued without
the slave children who were born in bondage. Thbddren ensured the perpetuation
of slavery in consequence of hard labor and profithe owner. The world in the

nineteenth century into which slave children wepenbwas full of poverty, punishment



and physical labor from early ages. Furthermorayeslchildren were extremely
vulnerable to separation from their parents, comtguand home plantation. The
childhood of these children were also affected byideology and perception of the
black people as being inferior and that was betldwe majority of white Americans in
the South. They were not only believed to be infebut also had subordinated status.
“As grave as the physical dangers posed by slavesse the psychological: that
children would internalize a sense of dependenderiority, and subordinate status.”
(Mintz, 2004, p. 103)

For many slave children the plantation where theyvgup was the entire world
of their personal experienc8 do not think any of us had been very far frone th
plantation, and the taking of a long journey intwther state was quite an event.”
(Washington, 1965, p. 42) The children only knew ghantation, its surroundings and
people who lived there. The housing conditions laf/es families on the plantations
were poor and highly unsuitable for children tcelin.

On the large plantations, slave families lived iltages called slaveuarters.
The quarters consisted of many cabins that werallysouilt in single or double rows.
The size and quality of cabins depended on theaidewealth of the plantation. Many
wealthy planters provided cabins for their slawelsich were almost as comfortable as
the overseer’s cabin (Leanne, 1999). However, slase cabins were small, unpainted,
badly furnished and dirty. While some slave famsillead their cabins furnished with
beds made of straw-covered boards and a blankbgrsothad only corn-shuck
mattresses. Slave cabins usually consisted ofgdesinom of about sixteen by eighteen
feet, or two rooms of the same size that were s¢parby a hallway or “dogtrot”.
Fireplace was usually placed in the middle of thkir. In each cabin lived one or two
families. Unmarried men and women usually livediammitories. Building materials of
the cabins varied according to region. Most oftthree slave cabins were made of logs,
bricks, clapboards or shingles. Typical slave calms set of the ground, had chimney,
fireplace but some did not have windows. Insteadvisidows, they had only holes
which were filled in to keep out the cold in wintene (Genovese, 1988, pp. 149-150).
Master's house so called “Great House” was usustlyated in the distance further
from the quarters. Most of the slaves wanted toieof sight and hearing from the

“Great House”. Beside the slave cabins the quadentained a nursery, a wash house



and a sick house. According to Webber, such quarnt@ve the appearance of a
“thriving little village”. (Webber, 1978, p. 8)

The condition of the slave cabins and its surroogslidid not exceed the
minimum requirements for survival of slave childrefhe living conditions were
unsanitary due to the fact that slaves’ familieskéal sanitary disposal of garbage so
they were surrounded by decaying food and they lalsked lavatories so they were
forced to urinate and defecate in the cover of medrushes. Moreover, domestic
animals lived next to the slave quarters and comated the area by their faces. These
unsanitary living conditions caused that many efslave children died &arly ages of
tetanus, lockjaw, dysentery, typhus, diarrhoeaatep typhoid fever and intestinal
worms (Mintz, 2004, p. 97).

The aim of my bachelor paper is to analyze thedbloibd of African American
children in the nineteenth century in the Anteb@li8outh. The paper focuses on slave
children’s issues which have occurred throughoeit tthildhood in bondagé&he paper
contains four main chapters. Three main chapterdadicated to different childhood
stages and the final chapter examines the Victaridh of protected childhood. It is
important to mention the Victorian idealized verswf childhood as its ideology was in
large contradiction with the harsh childhood oWslahildren.

The first chapter of the paper discusses the lftblack slave children and
mullato slave children, the importance of naminavsl children, slave marriages and
first separation of mothers and the newborns.

The second chapter focuses on children’s firstgeiton of their slave status
connected with their first duties for the mastersatiption of poor clothing and food,
parents education, children’s relationships witkeithh mothers and their siblings.
Furthermore, the last part of this chapter is deddo slave children’s leisure time and
it examines the types of games they played.

The third chapter examines the worst fears ofestzahildren, such as separation
from the families and any form of punishment, eggdBcwhippings. This chapter also
focuses on slave children’s lack of educational aoppymities and their struggles to

become literate.



The forth chapter deals with comparison of slalvédbood with the Victorian
ideal of protected childhood. The first part ddsesi the concepts of childhood
throughout the centuries. The second part compgheeseal harsh childhood of slave
and poor white children. The last part of this dbapexamines slave children’s
Innocence.

The most significant sources of the African Amanislavery in the Antebellum
South are the slave narratives by former slavessdmarratives were mainly written to
document events and experiences of slavery andaated as a key fabolitionist. The
research of this paper is based on a comparatiny sif the narrative workkncidents
in the Life of a Save Girl by Harriet JacobsNarrative of the Life of Frederick
Douglass, an American Save by Frederick Douglass andp from Savery by Booker T.
Washington and quality secondary sources. The thasaof these authors provide
detailed description how children lived during €av and their experiences with
violence and racism. According to Taylor, Harriatdbs was the first female slave to
write her own autobiography which is perhaps thestmatimate and emotionally
compelling slave narrative of all. (2005, p. 11&cadbs’s narrative was published
shortly before the Civil War under the pseudonymda Brent. Due to the fact that
Harriet Jacobs wrote under the pseudonym she wast@lalescribe more closely the
forbidden topic of the sexual exploitation of thkve women on the plantations.
Frederick Douglass was the most famous African Acaerof the nineteenth century
and his first bookthe Narrative of the Life of Frederick Douglass, an American Save,
has become the most widely studied slave narratledater extended the narrative and
republished it under the name My Bondage and My Freedom. Unlike Jacobs and
Douglass, Washington was freed as a child fromesiaat the end of the Civil War by
the Thirteenth Amendment. He gained education awhie leader and educator of
African American community at the turn of the cagtu

Besides the three narratives my project also ltedefrom the most recent
studies of slave children in the nineteenth cenBtimhen Childhood by Wilma King and
Born in Bondage: Growing up Enslaved in the Antebellum South by Maria Jenkins

Schwartz



2. BIRTH OF A SLAVE

2.1 New life

During the 19th century many slave owners viewedltinth of slave children as
a necessity. The birth of a slave was not only iciamed a profit to the owner but it also
assured continuation of their slave trade. Durimg birth of a slave child, the female
slaves were accompanied by midwives, mothers, wofriends and other family
members. “Pregnant women were often ignorant oif thedy functions and needs.
They did not own their persons, nor did they hawve tesources to assure healthy
pregnancies and safe deliveries.” (King, 1995,)pl#e unpredictability of the delivery
date caused that many of the fathers, who didinetdn the same plantation, were not
present at a child birth. Slave owners did not gallhe doctors because of the extra
expenses and many of the midwives were not paidtHeir services unless they
belonged to another slave owner.

Slave owners celebrated the birth of a slave ditdnany reasons. The slave
owners viewed the child as a new financial assegrdributor to the new labor force,
and as an asset of future profit of sales. Jacaobaser often reminded her that “These
brats will bring me a handsome sum of money onthede days.” (Jacobs, 2001, p. 66)
Therefore, many slave owners celebrated the birth slave child by giving material
gifts and time off from the labor in the fieldsttee mothers. These gifts were meant to
encourage the mothers to have more children anc agesture of the masters’

appreciation.

Although slaveholders and slaves joined togetheetebrate slave child's birth,
they each had different reason. Owners applaudednihthers fecundity, her
contribution to a growing labor force, and her rimlénelping to perpetuate slave
society, as well as what they thought of as thein @nlightened management,
which supposedly made family life possible for glav(Schwartz, 2000, p. 20)
Slave children were considered an inheritanceaétrpassed in 1662 mandated
that the new born baby instantly became the prgpdra slaveholder due to the slave
status of his mother, regardless of the color amadition of the father (Stevenson,

1996, p. 222). Children born to slave parents wéloriged to different owners became



the property of the mother's owner. Even if theepts were freed later, the children
were still the owner’s property. Thus it enabled ttwners to continue slave ownership
trade and sales. This process ensured the slawslalde long profit.

A child’s birth made the mother’s daily life mocemplicated than that of the
father. Slave owners required physical labor frasthithe pregnant and non pregnant
women during and after the pregnancy. The mothens valso responsible for their
children due to the fact that the fathers ofteedivon different plantations. Therefore
the children had to follow their mothers everywhere

Women nearing delivery term were forced to workha fields because some
masters adopted the view that hard labor made rioeasier birth. Half of all slave
newborn babies were born premature and weighedhessfive and half-pounds. The
main contributors of the high death rates were ghegsical conditions, heavy work
loads and poor nutrition of slave mothers (Mint@p2, p. 96). “When my babe was
born, they said it was premature. It weighted daolyr pounds-but God let it live. | had
often prayed for death-but now | did not want te dnless my child could die too.”
(Jacobs, 2001, p. 52) The majority of women bredstiie babies but the mother's milk
did not keep many of the infants alive or healthg tb poor prenatal and postnatal diets
of their mothers. The mother's milk lacked enougitrients that are necessary to
support life and prevent babies from diseases (Ki9§5, p. 9). Slave owners showed
only little concern for slave mothers during anteafpregnancy and did not provide
them any extra food allowance. Many of the slavenewn returned back to work as
early as thirty days after giving birth. The lackpmstnatal care not only affected the
infant but also the mother. “For a year there wascely a day when | was free from
chills and fever. My baby also was sickly. Hisldéitimbs were often racked with pain.”
(Jacobs, 2001, 52)

Some mothers felt guilty for bringing childrertarthe cruel world of slavery
because they were aware of what the future helth&r children. Giving birth to a girl
was even more stressful for mothers because they aware of the sexual abuse of
young slave women on many large plantations. Skes@en were abused not only by
the slave owners but also by the other slaves.irét bf Harriet Jacob's daughter she

wrote:



When they told me my new-born babe was a girl, mgrhwas heavier than it
had ever been before. Slavery is terrible for nien,it is far more terrible for
women. Superadded to the burden common to all, these wrongs, and
sufferings, and mortifications peculiarly their w8001, p. 64)

Bringing a child into the life of slavery was velmarsh and to give birth to a
mullato child with light skin was even more difficuChildren of mixed race were often
the result of forced exploitation by masters, mé&ston or other white men who visited
or lived in the neighborhood. Both Douglass and Nifagton were said to be children

of their masters.

My father was a white man. He was admitted to loh 1y all | ever heard speak
of my parentage. The opinion was also whisperetintyamaster was my father,
but of the correctness of the opinion, | know nathithe means of knowing was
withheld from me. (Douglass, 1993, p. 40)

Many mullato children were considered to be “ostsa Darker skin slaves
treated the mullato slaves differently. Some clitdwere humiliated knowing that their
mothers were raped or consented to sex with whakeesowners. Many mullato slave
children were confused about their race, whetheottsider themselves white or black.

Revealing who is the father of the mixed-race éslgiould prove dangerous for
both, the child and the mother. By remaining silemothers hoped to protect
themselves from angry mistresses. The master'sswixere unable to prevent their
husbands from sexually abusing slave women in tletegrs and often took out their
frustration on the slave women. Mullato childrerrevgenerally accepted into the slave
family and were usually ignored, sold or leasedrfrtheir white father's presence
(Schwartz, 2000, pp. 45-46). Jacobs master wasrfathmany slave children and he
sold them all. “He never allowed his offspring dgves to remain long in sight of
himself and his wife.” (Jacobs, 2001, p. 47)



2.2 Naming of a slave child

If the slave newborn baby was still alive aftefeav days, the naming of the
child was considered the second most importanviacin the slave community. Most
often slave babies were named by their parentedudsionally slaveholders wanted to
name the new born baby themselves. SlaveholdesedBeeek or Christian names but
also names of popular Heroes (King, 1995, p. @v&parents’ choice of names usually
referred to their ancestors and close relativeshey associated them with slave
community. It was most common to name childrenrgients, grandparents, family
members who passed away or any other relativesbdatamed her son after her uncle
Benjamin who was sold and never seen agdecobs, 2001, p. 65) “Owners objected
to the close-knit ties that developed among slasa®flected in these naming practices.
They believed that the slave's most important igglahip was with his or her owners.”
(Schwartz, 2000, p. 169) Some masters changedatihesof the slaves they purchased
or gave them nicknames but the majority of slaviddn usually had only first names.
They did not use middle names or last names. Slaxgs sometimes called by the
surnames of their masters so that everyone knewhtuim they belonged. Booker T.
Washington did not know his last name when he vterdgchool so when his teacher
asked him for his name, he thought of one and Issvared “Booker Washington”.
Since that time he has been known by that nameslfigton, 1965, p. 47)

2.3 Slave Marriages

Slave marriages were not acknowledged by law & Amtebellum South.
Although many masters supported slave marriagesacamount of expanding their
“property” there were also owners who did not wslalves to get married for various
reasons. Many masters prohibited slave marriagesscthe plantation so that it was
difficult for many slaves to find husband or wif®©n the largest plantations, nearly
twenty percent of the slaves who reached adulthreathined single throughout their
lives.” (Mintz, 2007)Jacobs once overheard conversation between heressisand
other slave women asking about permission to geti@a Her mistress angrily replied:



“Do you suppose that | will have you tending myldien with the children of that
nigger?” The mistress said that she would haveldnee woman “peeled and pickled” if
she ever asked again. (Jacobs, 2001, p. 34)

Sometimes slave women were not allowed to marny afi¢heir own choice but
were forced by their masters into the marriage \m#m that were chosen for them for
“breeding purposes”. In some cases the masterssjogily did not allow the slave
women to get married because of their own sexusireléor them. Jacobs wanted to
marry her childhood sweetheart. However, her magiposed this marriage due to his

own sexual intentions and when she asked for hisigsion he replied:

Never let me hear that fellow's name mentionedradéil ever know of your
speaking to him, | will cowhide you both, and i€atch him lurking about my
premises, | will shoot him as soon as | would a.dag you hear what | say? |
will teach you a lesson about marriage and fregerg) (Jacobs, 2001, pp. 35-
36)

Even when the slave women got married, it did neamthat they would be
shielded from the white men’s abuse. The slave woiad no rights of sexual
exclusivity to retain to their husbands so the er@skept abusing them. These sexual
exploitations did not only affect slave marriagése slave families’ emotional and
physical well-being but also white families. As \&amarriages were not legally
accepted and the Southern law did not recognizeprotect slave families ties,

slaveholders were allowed to sell any member ofah@ly at any time.

Birth mothers could not therefore expect to be rathin the legal sense.
Legally these children were chattel and therefootherless. Slave states passed
laws to the effect that children of slave women more belonged to their
biological mothers than the young of animals bedmhdgo the females that
birthed them. (Hill, 1999, p. 4)

Moreover, slaveholders did not acknowledge theeiathas part of a family.
When the slaveholders wanted to sell a slave farttilgy meant only the mother and
the children. Although the marriages were not legkdves considered themselves as
wife and husband and took the commitment seriouslynany cases husband and wife
lived apart on different plantations. “On the laggantations, one slave father in three



had a different owner than his wife.” (Mintz, 200A)e father’s attention to the family
depended on many factors, including if the fathelobged to the same owner as his
wife, if he was a slave or a white man. This sitirataused that many slave children
grew up without their father. A high percentagesiafve women often became pregnant
through forced cohabitation or rape, so in suclegaswas unrealistic for women to
expect any support and help from these men. “Alzoguarter of enslaved children
grew up in a single-parent household (nearly alwais their mother). Another tenth
grew up apart from both parents.” (Mintz, 20049p)

Slave parents did not have equal influence on daiy activities of their
families. The fathers worked such long and harardiau the fields and the plantations
were at great distance from one another which nitaglenost impossible to visit daily.
Fathers were only allowed to visit their family ia written permission from their
master and usually after work or on Sundays. Sumdesythe only day off for all slaves.
Some slave fathers preferred to live on differelaination because they could not

watch the maltreatment and sexual abuse of thegsiby the masters.

2.4 Separation by division

Slave women had to return to work usually one tmaifter childbirth. Early
separation of mothers and infants was one of thst mesettling events in the lives of
slaves. Slavery took away from many babies a naduand safe childhood. This early
separation caused infants to depend on people aokizer their parents. Frederick
Douglass was separated from his mother when heawasfant and he only saw his
mother four or five times in his life. Each time svaery short in duration and always
occurred during the night after the performancéisfmother’'s work (Douglass, 1993,
p. 40).

In agreeable weather, babies accompanied thegnfsarto the fields. The
majority of the time, mothers strapped the smaltdsidren to their backs and the
infants were usually put into a basket, a box, qui# or a pallet. Sometimes an older
child was taken to the field to keep an eye onytinenger children. In this case mothers
could nurse their babies whenever they wanted. 8\ihimiserable weather, women had

to leave their babies in the cabin alone or with thder siblings. Owners sent other

10



slaves to check on the babies or sometimes thagrrahecked on them themselves so
that all the slaves could remain at work. When rathwvere working in the fields, close
to the quarter where their babies stayed, they abkogved a certain period of time to
return and breastfeed their newborns (Schwartz) 20061).

Workdays usually lasted eleven to twelve hoursthB@omen and men were
required to work in the fields six days a week. iDgithe busy period, planters required
their slaves to work thirteen to fourteen and euprio sixteen hours every day. Such
long hours made it impossible to carry out basiddcbare, household chores and
cultivate their garden plots. New mothers did netially have to do difficult farm
chores. They worked as a separate group in thalsmdc‘trash gang”. Trash gangs
usually appeared only on the large plantationsisnchembers were not only pregnant
women and new mothers but also children, elderlg disabled slaves. It was not
required from them to do heavy labor and they caubdk in slower pace (Schwartz,
2000, p. 135).

Keeping mothers and babies close to one anotkhenati always occur. On the
large slaveholdings, mothers were not usually aldwo leave the field. Therefore they
were unable to return to the quarters to breastbe@are for their childrenThe owners
objected to this practice because it required nmsk and the mothers would not fulfill
their daily working limits. Mothers who worked atrfdistance from their cabins had to
leave the babies with some other supervisor. It wgglly in the presence of an older
slave woman who no longer had the strength or In¢éalbe productive in the field. So
to keep the mothers working in the fields and dlawing their children cared for, the
master established a nursery for infants. The nyre@as available only during the
winter time or when heavy demand for labor, suclpiaking season, was necessary.
(Alston, 1992, p. 211)

Elderly slaves were left in charge of infants ey also had to perform
domestic chores such as gardening, cooking, sewirgpinning thus the supervision in
the nurseries tended to be minimal. Given the femlmer of elderly slaves, owners also
used those slaves that were disabled, unable torpephysical labor or the ill. In many
cases the brothers and sisters, who were slighdr dut old enough to walk and talk,
helped care for the babies. “Children as youngnasand three years rocked babies or

protected them from wandering off or getting toami® fires.” (Schwartz, 2000, p. 71)
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While this allowed the owners the ability to kee mothers working and the
children supervised, it was a very unsafe envirarimiarriet Jacobs’s toddler Ellen
wandered outside and fell asleep under the graaenthat was raised two feet above
the ground. Jacobs learnt afterwards that thereanasge snake that the master killed
later that day (2001, p. 71). The masters’ mairceomwas keeping the slaves working
as long and as much as possible and cared veeydlibut the safety and supervision of
the children.

On some plantation, mothers were only allowedréastfeed their babies once a
day. Therefore, duty of caretakers was to provideals for children at midday,
sometimes also in the evening. The varieties ofrisbment for infants were not
suitable. “The infants were fed cow’s milk, thinrpdge, “potlicker” (the broth left in a
pot after greens were cooked), a mixture of mustmetlskimmed milk or bread mashed
into gravy.” (Mintz, 2004, p. 96) The caretakerigtylwas also to oversee the children’s
health. Caretakers were dispensing various cormtxtio prevent or cure disease such
as warms (Schwartz, 2000, p. 87).

By establishing a day nursery for infants, slaveéis shifted responsibility for
child care from parents to caretakers. This siwmativorried slave parents because
owners could put pressure on the caretaker to tehitiren different attitudes than
parents. Some parents preferred to leave theintgfia the cabin with older sibling to
look after them and come to check on them durieg thoon break (Schwartz, 2000, p.
82). Many children received the same attention ftbe caretakers as they did from
their mother working in the field or their siblingoking after them at home due to the
fact that caretakers had to perform so many domekbres.

The fortunate slave babies had their grandparentake care of them. Slave
grandparents played important roles in slave olildives. Both Douglass and Jacobs
speak with affection about their grandmothers whavenmesponsible for raising them.
“Grandmother and grandfather were the greatestlpaophe world to me.” (Douglass,
2000, p. 38) Most grandparents were also readyatpis place of mother and father if
needed. Jacobs’s grandmother not only brought upra her brother William but also
cared for her great-grandchildren Benny and Ellen.

Some grandparents lived in their own cabin thdmol life but most single

grandparents were forced to move in with one ofrthearried children after they
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became too old to work in the fields. However, ofieghe most common functions of

grandparents was to care for children while thairepts were working. Grandparents
often helped provide material comforts for theimflies. They also provided their

families information about their ancestors. It wasially grandmothers who transmitted
songs, stories and the folklore of Africa in thenfiy (Webber, 1978, p. 174).

3. YOUNG CHILDREN

3.1 Finding out the cruel reality

As the children grew older, they began to realimd not only the houses they
were living in were not owned by their parents thay themselves were the owner’s
property. Slave children lived a “happy childhodadttie first few years of their life.
Afterwards, their life was full of physical lab@hame, suffering and punishment. In the
words of Harriet Jacobs, she was born as a slayel@hnot know it until she became
six years old and her “happy childhood passed awdyhen | was six years old, my
mother died, and then, for the first time, | leatnby the talk around me, that | was a
slave.” (2001, p. 10) Both Frederick Douglass amdker T. Washington had similar
experience. Washington realized his slave statueswile woke up and heard his mother
praying for Lincoln and his army to be successhd &hat one day she and her children
might be free.” (1963, p. 32) Some slave childregdn to notice their slave status after
watching their parents being whipped and unablgefend themselves. They wondered

who would help them if and when they were to beppkd.

3.2 Early miscellaneous duties

Most of the slave children did not realize theiave status until their slave
training began. On many large plantations, slawddrsl gave slave children
miscellaneous chores or some children were maessigt their parents with their tasks.

As the slave children were too young to do heavysgal work, they did whatever
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little jobs were needed to be dorieenerally, it depended on the master whether and
how much slave children had to work. Furthermdrejas the master’s decision at what
age he will send the young slave children to dohbavy physical work to the fields.
While some masters waited until the children gothteir youth years and were strong
enough, others had the children labor long befoee teenage years.

Once on the plantation, children as young as sars/old had to perform many
tasks. Only the youngest children were exemptewh fnark. During the day, the slave
children would work for their masters and in theemng they helped their parents.
Some of the slave children did light work assignteesround the plantations, while
some worked as house slaves. This meant that tltreshwere allowed to work and
live in the “Great House” which kept them separdtech their parents. One of the most
common tasks was to look after master’s childrart.tBey were also made to help with
the cooking, cleaning, washing clothes or any thsi the mistress found necessary.
Most of the house slaves were young girls. Had&tobs became a house slave when
she was six years old. After the death of her msstr she was bequeathed to her
master’s five years old niece, where she remaiméitiher teenage years. (2001, pp. 10-
11) Not all of the slave girls who went through ttraining in the “Great House”
became house servants. Some slave girls were addigihe field work as soon as they
were strong enough because they were not enougtiucime. Some masters made
exceptions and allowed young boys to work as h@@seants but their chores were
much different than those of the young girls. Wagton did not live in the “Great
House” but he had to be present at every lunch timéan the flies from the table by
means of a large set of paper fans operated bileyphy (1965, p. 33)

Many slaves thought working as a house slave \e#ierbthan working in the
fields because house servants did not work understhict supervision of a cruel
overseer. They were fed better food and received dd clothes of the master’s

children.

It was associated in their minds with greatnessepresentative could not be
prouder of his election to a seat in the American@ess, than a slave on one of
the out-farms would be of his election to do ersaatlthe Great House Farm.
(Douglass, 1993, p. 45)
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However, their experiences differed; some weresatiudaily by the master or
the mistress. Often times they did not get enouwdd for slept on the floors. An
example of the cruel treatment of house slave ssrilged in Douglass narrative were he
talks about his neighbor’s slave girl who was ufetband beaten by her mistress every
day. “The head, neck and shoulders of Mary wererdily cut to pieces. | have
frequently felt her head, and found it nearly cedewith festering sores, caused by the
lash of her cruel mistress.” (1993, p. 59)

Slave children who worked around the plantatiorsthyded animals and cared
for the animals. They tended sheep, milked cows faddpigs. Children also carried
water and supplies to the field hands, shelled @ helped prepare meals. Many
slave children assisted at the nursery and ramasrarhey were also responsible for
chasing birds away from newly seeded fields by wguarms, ranging bells, rattling
grounds, shouting and throwing stones (Webber, 197&21). Douglass, not yet old
enough to work in the fields, spent most of hissuee time accompanying his
slaveholder on hunting trips and searching for $ats. He was also responsible for
driving up the cows, keeping the fowls out of therdgn, the front yard clean and
running errands for the old master’'s daughter (Deaggy 1993, p. 54). At the end of the
day young children also helped their parents witmestic chores while their mother
was preparing dinner. Young children had to conepletrious chores as gather fuel for
the fire, sweep yard and bring in water from thél.w&lave children, mainly girls, also
helped their parents with washing, sewing, spin@ind boys with repairing furniture or
working in the garden. Otherwise, slave childrenrkvevas not gender specific
(Webber, 1978, p. 15).

3.3 Clothing and food

The treatment and living condition under which slahildren had to live were
not suitable. Slave children suffered from lackKadd and proper clothing. They were
underfed and hardly ever were served meat. “Childreneals were simple and
consisted of cornmeal mush served with molassemlded bread, peas or buttermilk.”

(Mintz, 2004, p. 101) Slave parents received ejghiinds of pork or fish and one
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bushel of corn meal each. As slave children didwartk as field hands, they were not
counted into the family’s allowance. Children wouéteive sufficient amount of food
and clothing equal to that of an adult worker wihiegy were put to work in the fields.
However, the varieties of their meals did not cl@anfOn countless farms and
plantations, the laborers never tasted fresh nmei#it, eggs, or fruits, and rarely tasted
vegetables.” (Stampp, 1956, p. 285)

Children were fed out of wooden trough, like anisndlhey were also forced to
eat without proper utensils. “Like so many pigsytieuld come and devour the mush,
some with oyster shells, and others with piecesharigle, some with naked hands and
none with spoon.” (Douglass, 1993, pp. 44-54)

Almost all slave children were given only minimurhabothing. They did not
have any trousers, jacket or shoes. Slaveholdstgeds children only one or two
garments made of varying types of cloth which ditié&e a long coarse shirt reaching to
the ankles. There was not much difference in tbthitlg of girls and boys just that the
garment was called a “shirt” if worn by boys or dréss” if worn by girls. When
children wore out the garments, they went nakédhi# next allowance day (Douglass,
1993, p. 44). “It was common to see older boysdbbut Fourteen and Fifteen years
Old” with “their whole nakedness exposed”.” (gtd: Mintz, 2004, p. 100) “Lucky”
slave children sometimes received “new” clothescllactually was the old clothes of
the master’'s children. It usually happened wheridodm worked as house slaves.

Douglass describes that he often suffered from. cold

In the hottest summer and coldest winter, | wag &fpost naked — no shoes, no
stockings, no jacket, no trousers, nothing on butoarse tow linen shirt,
reaching only to my knees. | had no bed. | musthasrished with cold, but
that, the coldest nights, | used to steal a baghwhias used for carrying corn to
the mill. 1 would crawl into this bag, and thereeg on the cold, damp, clay
floor, with my head in and feet out. My feet haweeb so cracked with the frost
that the pen with which | am writing might be lam the gashes. (Douglass,
1993, p. 54)

As Schwartz states, children wore out their gatsieuickly. Mainly because
they were made of cheaper, less durable fabric tharclothes of working adults but
also because children dirtied and tore the garmehile playing and working. At some

plantations, slave mothers received only clothh&y twere occasionally excused from
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work to sew new clothing, mend or wash (2000, p. 88ashington recalls that the
garments were made from part of flax that was #&rghe refuse”. It was the cheapest
and roughest part that made it feel like “dozemmaire chestnut burrs”, or a “hundred
small pinpoints” scratching his skin. Washingtomgares putting on the new flax shirt
to pulling of a tooth as an equal torture. (196534

Slave children on the large plantation did notallyuhave shoes. Slaveholders
gave shoes only to the children old enough to worthe fields. They were barefoot
much of the year even though in the South thereaeiew months in a year in which
shoes were needed. Some slaveholders had the sfageson their plantation. Some
children had shoes that their fathers made fronmahihides or they had just rags
wrapped around their feet.

Hats were also not a part of slave children clghiHats for children were
usually made by a skillful family member from angftbver material. Booker T.
Washington felt uncomfortable by not having hatsahool because all the other
children wore one. His mother helped him with hificulties by sewing together two

pieces of “homespun” (1965, 46).

3.4 Parents upbringing

As children grew older and started to understardcttcumstances surrounding
slavery, the parents started to prepare them frcthel and harsh reality they would
face in the future. Parents could not prepare ttaidren for the first humiliation, first
feeling of degradation but tried to prepare themtfe crucial moment of separation.
They taught their children the basic survival skith cope with the possibility of being
sold away from the plantation.

Mothers taught their children how to cook and abt@od or ingredients from
the natural resources. Children often learned me®ful skills such as making coffee
from parched potato peelings, brewing tea from ssodment of herbs and leaves,
procuring baking powder from red corn cobs, fasimgrsalt from sea water or the dirt
from under the smokehouse meat. Additionally, ckiddalso learnt how to distill

whiskey, wine or bear from any available vegetablesthers taught their children
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hunting, fishing, cultivating plots and making fuume or various other household
articles such as baskets, brooms or mats (Web®@8, pp. 161 — 169).

Parents were forced to start teaching their childiea very young age how to
behave around white people, what they were allotweshy and what was forbidden.
Slave parents taught the children the importandeeeping secrets from the master, not
to talk about certain topics and how to be loyathe slave community. “All children
had to learn that some activities were to be kepttHeir sleeves”. Learning such
lessons was a part of growing up for slave childr@achwartz, 2001) When children
told what they were not supposed to, disobeyedkebtbe plantation rules or did not
work, they were whipped by their parents or by masthile owners whipped the
children as punishment, parents did so out of confie their children. They whipped
their children in order to teach them manners awdlty so they stay out of trouble and
avoid the cruel punishment of the master or thesmas.

It was important for the parents to teach theitdcein how to preserve their self-
esteem but also be submissive workers for theiterasThe situation was very difficult
for the parents because on one side they had ¢h tbeir children how to be good
slaves to prevent them from being punished by thsten but at the same time, they
wanted to teach them self-respect. Slave paremtadiseach their children to behave
according to the owners standards. They taught therirmportance of performing their
duties in timely matter and in a way that wouldidgtthe master. The parents
understood that if the children behaved and thetenagas satisfied with their work it
decreased the chances of them being sold or whigpesbrrigible youths were more
likely to be sold than those who proved tractab{&¢hwartz, 2000, p. 99)

At times, parents felt that owners were competirttp them over the children’s
affection and loyalty. Children had to learn howlite in “two worlds” where they had
to please two sides with completely different expgons. Jacobs states in her narrative
that her brother Willie got into situation wherewas not sure who he should respond
to. His father and master called him at once anddwded to go to his master which
made his father angry. Jacobs’s father said “yeunay child and when | call you, you
should come immediately, if you have to pass thindirg and water”. (2001, p. 12)

According to Alston, slave owners could afford teegslave children treats and

other privileges that parents could not. Everyttteat children got in form of sweets or
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extra food made some children think that the masgted them and cared for them.
Moreover, owners preferred not to punish childreaaaly ages themselves but left this
responsibility to their parents. In this way, owsdroped to build better relationship
between them and slave children (1992, p. 212). ésvrarely carried out the tasks of
child rearing directly but demanded from slave ptgeto teach the children right
manners and discipline them. Owners expected emldio become dutiful and

submissive servants. Occasionally, owners gainedidfalty of slave children until

they were old enough to understand the circumsgance

However, treats or privileges could never compendat the cruelties of
enslavement. All too soon, children reached anaagehich they recognized that
for the enslaved, treats were rare, punishmentshhand family separations
possible. (Schwartz, 2001)

As slave children spent most of their time withqarent's supervision, the
parents taught them the importance of looking afh other. Additionally, they also
used scary stories with characters like Raw Heatl Bioody Bones to frighten the
children from wandering around. (Mintz, 2001, p61L0he songs and stories played a
great importance in African American culture. Péseadso taught their children songs,
stories and folklores of Africa. Many of these serhad informative content so
children learnt about their family history. It alkelped them to understand the values,
attitudes and beliefs of their family and communRgrents hoped that it would help the
children to remember their kinship ties once besagarated. Children were told about
their ancestor’'s childhoods in Africa and how slaraders stole Africans and
transported them to America. “Slave parents tatlgit sons and daughters that owners
were the real thieves because they stole peoplehwio one had the right to do.”
(Schwartz, 2001)

3.5 Family ties

In all three narratives, the authors speak lovingihout their mothers, even

though they all spent only a little time with theifhe relationships between slave
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mothers and children were very important. Douglsisges that slave children were
separated from their mothers in order to “hinderdbvelopment of the child’s affection
of the mother for the child”. (Douglass, 1993, p) 4

As fathers were not usually present due to the tfaatt they lived on different
plantation or were not acknowledged, it was thehaxst who had to take the role as
teacher, provider and protector. Many mothers titegrovide their children extra food,
clothing and protect them from whippings and otipemishments from masters.
Washington remembers his mother waking him up énntiddle of the night in order to
give him chicken to eat. He did not know whererhsther got the chicken from but he
assumed that the chicken belonged to his masi@ns. f(1965, p. 31) He realized this
was a sacrifice for his mother because she couldeverely punished for stealing.
Although Douglass did not get a chance to spendhntume with his mother, he
remembers one special occasion when his motherhisodide when she found out that
Aunt Kathy did not give him anything to eat all d&3ouglass recalls that his mother
threatened Aunt Kathy to tell the master aboutink&lent. “That night | learnt the fact,
that | was not only a child, but somebody’s chil@Dbuglass, 2000, p. 57) He knew that
by telling the master, his mother would be punishgdhe slave community but she
was willing to be ashamed rather than to see hiédt starved. Slaves as a community
stayed together and it was not common for one stawell on the other to the master.

Slave mothers taught their children the proper waynteract with white people
and to avoid being abused physically. Mothers tb&r children to run and hide when
they see unknown white people. They taught therbetacareful what they say when
they are forced to talk to both white adults andtevichildren. Many slave mothers
were “whipped nearly to death” because white chitdtold their parents what their
black playmates told them while playing togethere@er, 1978, p. 164). Most of the
slave mothers were willing to do anything to protéweir children from the harsh
burden of slavery. To prevent her children fromnigeforced to work in the “Great
House” under the supervision of her cruel and siéxabusive master, Harriet Jacobs
describes how she hid for seven years in a lofciwhvas nine feet long, seven feet
wide, and three feet high above a storeroom right to her grandmothers house. From
the inside of her hiding place, Jacobs secretlymafully watched her daughter and
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son growing up. She drilled a one-inch hole witgimlet and through it she watched
her children suffer from her absence and being ssgdo the danger of her master.
After all the years of hiding her master believé@ san away. The master sold her
children and she also gained freedom for herselfraanited with her children.
Nevertheless, many slave children were forced towgup without their
mother’s presence or she was inaccessible mokedfrhe. Children being raised under
these conditions did not usually get an opportundyestablish bonds with their
mothers. Douglass did not feel any emotional pdierais mother passed away. “I
received the tidings of her death with no strong®oms of sorrow for her, and with
very little regret for myself on account of her dds(Douglass, 2000, p. 60) Jacobs
experienced both sides of relationship between enathd daughter. Jacobs describes
her life in the narrative from the view as daught#io lost her mother and later also as
mother who lost her both children. Unlike Dougla¥s;obs spent her first six years of
her life around her mother so she grieved for héeadeath and was broken-hearted.
The narratives also give examples of relationgl@jween brothers and sisters.
Some siblings became attached to each other daohitghood so the bonds between
them were strong and in most cases lasted untitremhd. Due to the fact that their
parents were not around, young children were fotoddok to their older brothers and
sisters for protection, special favors or advice.98veral occasions Washington’s older
brother John wore new flax shirt for him till it wdbroken in”. Washington claims it
was “one of the most generous acts that he eved ledaone slave relative doing for
another.” (1965, pp. 34-35) Jacobs’s brother wasimpyrison with her both children
after “she ran away” and was supportive to them had However, not all slave
brothers and sisters were so fortunate to gronwogpther. Separation through death or
sale could make it impossible to form bonds betwabhngs. Frederick Douglass did
not grow up around his brothers and sisters so wigemet them for the first time he
did not understand how his sisters and brother¢ddoe attached to him. He claimed

that “slavery had made us strangers”. (Douglas302p. 52)
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3.6 Leisure time

Slave children began to work at very young age<wibid not allow them very
much time for playing. Instead of playtime, theldten often turned their daily chores
into playful games which would helped contributethieir family living. For example,
they made games out of hunting, fishing and gatlgemuts and berries. “They realized
a much needed feeling of self-worth by adding @eiies to the family table.” (Wiggins,
1985, p. 176) To contribute to their family livinglave children also played games that
involved pilfering from fruit orchards and henhou$%®hen slave children stole food
from the masters, the parents never questioned timehow they received it. “Southern
law defined slaves as chattel, or moveable propartg slaves recognized the absurdity
of defining theft as the consumption of an own@rsperty by the owner’s property.”
(Schwartz, 2001)

Slave children did not possess the typical toywlage children. Among the toys
they owned were mainly homemade toys, such as, daltsbyhorses, marbles and jump
ropes (Mintz, 2004, p. 107). Children were onlywaid to play after all of their chores
were completed for both master and parents. Iinthster caught the children playing
during their working hours, they were given extssignments. Some slave children
remembers only work. Washington claims that theas wo period of his life that was

devoted to play.

From the time that | can remember anything, alney&ryday of my life has

been occupied in some kind of labor, though | thinkould now be a more

useful man if | had had time for sports. During gegiod that | spent in slavery |
was not large enough to be of much service, stth$ occupied most of the time
in cleaning the yards, carrying water to the merthim fields, or going to the

mill, to which | used to take the corn, once a weelkbe ground. (1965, p. 31)

Slave children games consisted of games that viemded down from
generation to generation and games that childreisei@ in the quarters. Slave boys and
girls often played together but some games were msitable for girls than boys. Girls
often played with dolls and jumped rope. As slaivks glid not own any real dolls, they
often played with rags or corn cobs and used tine@tgination to pretend they were

dolls. Boys mainly modeled marbles of bits of clayhe collection of marbles was one
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instance in which they could acquire objects oferiat worth, no matter their monetary
value.” (Wiggins, 1985, p. 180) Both boys and gplayed ball games, ring games and
hopscotch. Ring games were often accompanied hkyingin dancing and clapping

which showed their African origin. Parents oftemayg@d ring games along with their
children. The ring games were accompanied by sangsddles that allowed slave

children to express their feelings that they weredd to repress:

My old mistress promised me;

before she dies she would set me free.

Now she's dead and gone to hell.

| hope the devil will burn her well. (Mintz, 200g. 107)

A favorite game among slave children was playiggptvn ups”. Girls dressed
like their mothers wearing aprons and pretendezbtk food, wash dishes and care for
babies. Boys pretended to be fathers and wentnfisbr hunting. One of the most
common role plays that children enjoyed playingetbgr were weddings and also
funerals because they were used to witnessing eadny about death. “This probably
commanded their attention because of the high titgrtates at that time.” (King,
1995, p. 49) Playing helped slave children to esaaality and become someone else
for a short period of time. The freedom of thesmegsa allowed them to gain a sense of
independence. “Representative play which did nke tehildren from a real to an
imaginary world was hardly worth playing.” (King995, p. 48)

Some of the games mirrored incidents that happéméle slave quarter and
expressed slaves’ status. The most common games ede and switch”, “No
Bogey-man tonight” and “auction”. According to Welnpslave children played these
games “in order to cope with two of their greatfestrs-whippings and evil spirits”.
(1978, p. 184) The game “Hide and Switch” involv&dve children whipping each
other. The game “No Bogey-man tonight” was basedlawe child being an evil spirit
or Devil chasing the other children and during glaene “auction” were children selling
each other.

Children also played games where they could comibemie strength and skills,

such as jumping contest and foot races. The wirtidraot receive any prize but
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elevated themselves in the eyes of competitorstiaadwas their reward. They also,
often played “hide and seek”, which was based ensime rules as nowadays. (King,
1995, p. 46)

A slave child’s first experience of subordinatioould occur while playing
games with their white playmates. Many times, slelvdédren were forced to call their
white friends “Young Massa” or “Young Misses”. (Vgigs, 1985, p. 188) White
children as young as three years old could noeufftiate the social status. But as
white children grew older their attitude towardave children began to change. The
white children began to develop prejudices and whlaging “role play” games, black
children always played the subordinate roles. Whikying these games many slave
children came to realize that they were servantsthair white friends would always
occupy superior position in the plantation commyriitowever, through the playing of
games, some slave and white children developeddsiaps that lasted lifetime. These
relationships usually existed between master'sdodil and slave children who later
became their own servants. Jacobs describes inaneative the relationship between
her mother and her mistress. “They played togedkerhildren, and when they became
women, my mother was a most faithful servant towtdater foster sister.” (2001, p. 10)

The slave children also devised competitive gamvhsre there were rules,
winners and losers. While some of the games se¢mled cruel, children did not tend
to make “the losers” feel ashamed or leave the ga&toeeliminating children out of the
games was one of the most significant featurestaieuslave children’s play and was
caused by their fears that members of their fagolyid be sold or hired out at any time.
(Wiggins, 1985, p. 181)

It is vital to mention that the introduction ofask children into the world of
work put an end to their childhoods. Many slaveldren realized their slave status,
were forced to understand the circumstances thabwswded them, lost most of their
free time to play and some children were also sgpdrfrom their families due to
master’s decision. Thereafter, slave children weqeosed to the harsh life of slavery

system.
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4. YOUTH YEARS

4.1 Punishment

Generally, there were two main reasons why slavielreim were afraid of the
owners. Firstly, they were afraid of the owner'dlimgness to punish them and their
loved ones. It was very painful for young childtersee their parents and friends being
whipped. Secondly, the owners had the power toragpdhem from their parents,
family and community. Many children were fearfuldasuffered from knowing of the
possibility of separation and the idea of neveirggtheir families again. The suffering
and the experienced trauma had lifetime conseqsdncenany of them.

Mostly, slave owners used corporal punishments bioth adult slaves and
children. The whip was the most common instrumédrthe punishment. While some
owners used “rawhide” or “cowskin” others used heatstrap. The former was made
out of three feet of untanned ox hide, an inchkilsit the end, and tapering to a point
which made it “quite elastic and springy.” The dattvas eighteen inches long and two
and a half inches wide, fastened to a wooden haMbey slave owners preferred to
use the leather strap because it did not lacetagedkin (Stampp, 1956, p. 176). Prior
to children’s first whipping by master, they ofteeard of or withessed these actions.
As children watched their parents or members of tt@mmunity being whipped and
humiliated, they started to think who would helerith when their parents could not
save themselves. Frederick Douglass described snnhrrative the first time he
witnessed the whipping of his aunt Hester. The ibl@rincident terrified him to the
point where he hid and was afraid to come out ftong period of time. He described
his state of mind as “terrified and horror-strickehhe “bloody transaction” had scared
him for life and he feared it would be his “turnxtie (1993, p. 43)

When punishing slaves, some slaveholders were brotal than others. While
some slaveholders wanted to punish slaves thenssaedtteers gave the right to punish
slaves to overseers or drivers. Most slave childsene not spared from the harsh
punishments. They were the most vulnerable becaiueir lack of size and strength,
which made their physical resistance nonexistediich examples were more graphic

when weak helpless children were beaten sever@fyrig, 1995, p. 94) Slaveholders
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also used punishment of a single slave as a wapntol the behavior of the group;
sometimes they whipped a slave to set an examplalfathe other slaves. These
whippings were usually very brutal because theetlalders viewed it as a forewarning
to the other slaves. Many slaveholders believeditmat for the fear of being whipped,
the slaves would do little if any work. Generallpany slaveholders believed that
slavery would be undermined without the power taoigln slaves. Not only were the
children punished by slaveholders but also by thieesv of the slaveholders.
Slaveholding women and the wives of slaveholdergpstied whippings and the

general idea of punishment as much as the maletsbéders.

| do not know that her master ever whipped her,llnztve been an eye-witness
to the cruelty of Mrs. Hamilton. Mrs. Hamilton usexsit in a large chair in the
middle of the room, with a heavy cow skin alwaysHh®r side, and scarce an
hour passed during the day but was marked by tbedbbf one of these
slaves...Added to the cruel lashings to which tretaees were subjected, they
were kept nearly half-starved. (Douglass, 199359.

Only a few white women did not punish slaves thelires. They were willing to
risk their husbands’ anger in order to protectrtf@vorite slaves from the whippings.
Whippings also depended on the relationship betvosamers and the slaves. On rare
occasions, masters established better relationshithssome slave children, genuinely
cared for them and treated them nicely. Douglaasngl that his Master Daniel “became
quite attached to me, and was sort of protectan&fand also “would divide his cakes
with me”. (1993, p. 54) Jacobs states in her nagdahat her first mistress was so nice
to her that she was “proud to labour for her ashmagmy young years would permit”.
(2001, p. 11)

4.2 Separation

To raise the value of slave children, the owneis the@m working in the fields
along side their parents while also training thenthie Great House as servants. Slave
traders expected the children to have some spesKit and be excellent at it.

“Speculators, who purchased children solely to iprisbm their resale, sometimes
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taught them work skills before putting them up &arction.” (Schwartz, 2000, p. 160)
The slave demand began to increase for the childseyoung as eight years old. The
reason for buying young children and not older etawas to have more efficient and
effective workers who would bring the owners moneyhe future. The prices for the
children differed because it depended on theirtheghysical development, strength
and ability to perform chores. While for some feesaltheir beauty played a major role
in the trades. “Slave girls who were deemed pratiyording to slave holder standards
could be sold as prostitutes or “fancies”. “Fantigsre usually of lighter skin and sold
at higher prices than other slave women.” (Schw&@90, p. 162) These young women
were mostly sold for sexual exploitation and wesastdered of great value because of
their fertile years. They were also sold at youngges than the males because they
tended to mature earlier. However, many slave osvaewed the ownership of lighter
skin slaves as risky due to the fact that theylhetter chance to escape. Jacobs’s uncle
Benjamin managed to escape from his master beadulsis nearly white skin. “For
once his white face did him a kindly service. Theyl no suspicion that it belonged to a
slave, otherwise, the law would have been followed to the letter, and thining
rendered back to slavery.” (Jacobs, 2001, p. 23)

Slave children were usually separated from themilias as a result of owner's
debt, relocation to a new plantation or by salee Thildren could be leased for a period
of time, usually one year, to cover a debt or dokdlife. In either case, the parents
suffered, but the latter was more painful, knowihgy will never see nor hear from
their children again. “Those who lost a child thghusale occasionally compared their
emotional pain to the sorrow associated with adhileath.” (Schwartz, 2000, p. 163)
Slave children were viewed as property and wereetiomes given as gifts to newborn
babies or newly married couples. Separation coeldlbo caused due to death of the
master so that slave children were bequeathedte®ae else. If there was no will left,
valuation of the property was necessary. “Thereewleorses and men, cattle and
women, pigs and children, all holding the same ranthe scale of being, and were all
subjected to the same narrow examination.” (Dowsgla993, p. 64) Parents tried to
prevent the sales by threatening not to work agutoaway. Slave holders were familiar
with this practice and therefore sold the childvémle their parents were in the fields

and in many cases, the parents did not have a eharsaly goodbye.
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Once children were leased out or sold, they hagbtthrough many difficulties.
Not only getting used to being without their pasebut also get familiar with new
environment, different work routines and try toaddish new relationships with people
who surrounded them.

The leasing and selling period usually startetlestv Years Day. Therefore, it
was not a happy day for slave families. Jacobskspgaher narrative about a woman
she witnessed on New Years Day. The woman wasngdur seven children to the
auction block. As she was going there she knewabiate of them would be taken from
her but they took them all. “Gone! All gone! WhyrdoGod kill me?” (2001, p. 17)
The leasing period usually finished at Christmasetiso Christmas was the period of
time that slave families looked forward to the mdstey could be reunited with their
family members and they were also allowed to reflem labor. Slave families
cherished the relaxation due to the fact that thielynot spend much time together
during the year. In general, masters gave slavlgsame or two days off but some gave

a whole week of vacation between Christmas DayNewl Years Day.

4.3 Education

It is not known how many slave children could reaml write while being in
bondage. Teaching slaves to read and write wagdfteh. While the majority of slave
children learned to read and write after the Enyaaton of Proclamation was issued,
some children were fortunate to learn during skavén rare occasions, masters took
interest in the education of their slaves and tatlgh children themselves. “While | was
with her, she taught me to read and spell, andhisrprivilege, which so rarely falls to
the lot of a slave, | bless her memory.” (Jacob912p. 11)

As young children, both Frederick Douglass and Book Washington had a
strong desire to learn. Slave children’s educatiopaortunities were very low during
that time but their ambitious, patience and eagsrnieelped them to achieve it.
Douglass expresses that as follows: “Though conscmf the difficulty of learning
without a teacher, | set out with high hope, anfixed purpose, at whatever cost of

trouble, to learn how to read.” (1993, p. 58) Imisar way Washington also describes
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his longing for becoming literate. “I determinedhem quite a small child, that, if |
accomplished nothing else in life, | would in som&y get enough education to enable
me to read common books and newspapers.” (1968)p.

Generally, slaveholders did not support the edanati slave children but some
of them encouraged slave literacy only for Christieasons. A small minority of slave
children learnt to read and write even though tkregw they could be punished by their
master. Many of the children were threatened angped when the master thought
they were trying to learn. “A number of former staweported whippings by owners for
simply holding or looking into a book.” (Schwar@2000, p. 153) In most cases, slave
children were even taught how to read and writewyte children, usually their
masters’ children. As Schwartz says, law governimg education of slaves did not
apply to children who “played school”. (2000, pl1l®ouglass started to have a strong
desire for learning when he heard his mistressimgathe Bible aloud. She was
responsible for teaching him the alphabet and spetling words of three or four
letters. When his master found out about the teachractice, he forbade his wife in

continuation. Douglass expresses that his mastér sa

“If you give a nigger an inch, he will take an éll.nigger should know nothing
but to obey his master-to do as he is told to dmarhing would spoil the best
nigger in the world. Now,” said he, “if you teachat nigger (speaking of
myself) how to read, there would be no keeping hitd. in: Douglass, 1993,
p. 57)

Many white people did not want slaves to beconegdie. They were afraid that
slaves would start to question their status andagpthe knowledge among the rest of
the slave children and community. The owners wise @avare that once slaves become
literate, they could also write the pass and esdapu slavery. However, Douglass
viewed education as “the direct pathway from slgverfreedom”. (1993, p. 58) The
master’s determination to keep him ignorant madedass even more determined to
learn. He made friends with poor white boys whagtdauhim how to write individual
letters in exchange for bread. “Lacking paper apeéraand ink, he practiced writing on
a fence or a brick wall or pavement with a lumgloélk.” (Mintz, 2004, p. 109) While
also using his little master's old Webster's spejlibook, he began to learn larger
words. After all this effort he succeeded in leaghhow to write. Washington’s desire
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to learn to read and write occurred when he wasyiogr books for his young mistress
to the school. This occasion allowed him to sebs gind boys studying. He compared
the chance of him going to school to “about theesamngetting into paradise”. (1965, p.
32) Some parents did not see a need for the eduacatitheir children. Those parents
who could read and write did not always teach tlebitdren. But there were some
parents who supported the idea of their childrandgkterate. “In all my efforts to learn

to read my mother shared fully my ambition and sgthjzed with me and aided me in
everyway that she could.” (Washington, 1965, p. A% slaves who were literate were
held in the high esteem in the slave community. Mames the slave community
required from the literate slave to read newspapetbe Bible aloud and help them to

become literate also.

5. COMPARISON OF SLAVE CHILDHOOD WITH THE
VICTORIAN CULT OF PROTECTED CHILDHOOD

5.1 The idea of protected childhood

Prior to the 1860’s, childhood could be characeatias brutish and nasty human
life itself. One of the views on childhood wasttitawas considered as virtually non-
existent for the majority of these children andythaere not considered to be pure and
innocent. (Wilson, 2002, p. 260) “The crucial dimem of the pre-Romantic notion is
that the child is born into sin and gradually leato become pure and righteous. Moral
purity is attained, not something one is born wit(Najafi, 2002) The concepts of
childhood radically changed between seventeentheggitteenth century. During that
period a notion of childhood was reconsidered dmttien were depicted as pure and
innocent human beings, highly vulnerable and asesm® who needed the protection of
adults. “Childhood for the first time became thesmgrivileged, perhaps the most
enviable, phase of life.” (Cunningham, 208y the nineteenth century, people who
speak about childhood defined it as a “golden ience before the shadow of adult
sin.” (Najafi, 2002)It came to be thought that children should be mtet® from the

adult world of work and responsibilitySome of the most effective reforms of the
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judicial system in the 19th century are demands doseparate justice system for
children and for adults.(Nafaji, 2002)During the Victorian era, the cult of childhood
innocence was believed to have peaked. They engathai child-centered ideology of
the family and the idea that a child’s childhoodsveaperiod in which the children were
in need of protection. (Dw¥ékova, 2006, p. 130However, there was a large
contradiction between this idealized view of chddd and the brutal reality of most

children lives in the nineteenth century.

5.2 The reality of childhood for both black and poo white children

The attitude of Victorian society towards childhoads far from the idea of
protected childhood. The ideal family life consisit one with father, mother and
children. A child’s childhood should be a very spéphase, a happy and carefree
period of life. Nevertheless, it was not the cakthe nineteenth century children, both
black and poor white. Slave children were not timdy cones living in such harsh
conditions. Many white families existed in the hiole economic situation so that the
poor white children lived in conditions that were dn extent just as cruel as that of
slaves. The poverty situation of the white children is aldescribed in Douglass
narrative where he talks about his encounters thighpoor white boys and how they
were willing to teach him to read and write in eacbe for bread. “I generally paid my
tuition fee to the boys, with bread, which | also carried iy pocket. For a single
biscuit, any of my hungry little comrades would gime a lesson more valuable to me
than bread.” (Douglass, 2000, p. 155)

The poverty causethat both slave children and white children weyecéd to
work at very young ages. While black children watke the fields or in the “Great
House”, white children worked at mills, factoriesdacoalmines. These places were
both unhealthy and dangerous for the children amehymof them died due to the
devastating conditions. Yet they both contributedheir families through their hard
work. While white children made a major contributito the household incomes, slave
children worked most of their lives for the mastethout compensation. Nevertheless,

once the slave children were sold, the parentsredduardships economically because
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they were dependant on their children to help tludatain more food by fishing and

hunting or cultivating their gardenblot only were the slave children forced to work
while being enslaved, they were also forced to welen the slavery was abolished to
help contribute to their poor families. While beingppy to have their freedom, former
slaves came to realize that they did not have aman€ial resources or homes of their
own. This implied that many of the former slaveldt@n were forced to go to work to

the factories as the poor white children. Aftemigeireed, Washington’s family moved

to Virginia and due to the poverty, nine year oldahington was forced to take a job in
a salt mine. His work began at four in the mornamgl he had to pack salt for long
hours every day. (1965, p. 43)

The Victorian society placed very large expectaion the children. Children
were taken as “little men and women” and were fdtcebehave like adults. Their lives
were characterized by work not play, hard labor sohool and by many adult
responsibilities. Due to this fact can lbath black and poor white children characterized
as “children without childhood”. However, accorditgyMintz, the African American
children experienced “the most extreme version mgfratected childhood.” (2004, p.
94) For slave children it was not only a world @ivprty, early physical labor but also
harsh punishment and separation from families. Eheg the base for the dramatically
different experiences of black and white childremsvthe racial status. Unique to slave
children’s childhood experience was also the lifietiof bondage. While white children
looked forward to becoming adults and being “fré®m their parents, slave children
remained slaves for the rest of their lives and thaught made it hard for them to see a
bright future. Douglass remembers he often talkemliithe matter of slavery with his
poor white friends. “You will be free as soon asiyre twenty one, blitam a slave for
lifel I was now about twelve years old, and the thowgliteing a slave for life began to
bear heavily upon my heart.” (1993, p. 60)

The only children that experienced “the dream gbmantic childhood” were
those of middle class and upper class familiesnf@gham, 2006) These children
were considered the exceptions because they wereeal to have a proper education,
the freedom to play and furthermore their paremtsvided them with a protective
childhood.
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5.3 Loss of innocence

Children in the nineteenth century were presentsdpare and innocent.
However, slave children began to lose their innoeesithin the first few years of their
childhood. This was due to the fact that they begarealize the difference in race,
class and gender. They soon recognized their sinadedstatus in consequence of the
cruelties and maltreatment of them and their comtiasn Slave children were forced to
witness the harsh treatment and the bloody whigpigtheir parents or other adult
slaves. They also began to notice that they weratdd inferior. To witness these
horrific whippings, the bloody straps and hearihg screams of pain at such a young
age was very disturbing for the young children &nldlad a life long effect on them.
Jacobs illustrates in her narrative hearing a wihgppf a slave. “Never before, in my
life, had | heard hundreds of blows fall, in sustes, on a human being. His piteous
groans, and his “O, pray don’t massa,” rang in @yfer months afterwards.” (2001, p.
15) The fact that they witnessed their communityndpereated as inferior and that they
were also taught to view themselves as inferidghomaster‘s children, robbed them of
their childhood innocence and destroyed their ssiéem.

One quality of childhood innocence is inexperienGdildren are innocent
because they tend to listen and do everything dtisgrs say rather than follow their
own judgment. (Woofenden, 2001) However, slavedchii were forced to act like
adults in many aspects. They had to rely on them wisdom and judgment in many
complicated situations to precede whippings or gmotheir family. After hearing a
cough, Jacobs’s son had a feeling that his mothas Wwiding in a shed at his
grandmother house. He began to fear that somesaaweluld also hear her cough, so to
protect her, he made sure to make his little siatel her friends play away from the
shed area. He also “kept a close lookout” for tlzester and if he sensed that something

unusual was happening, he was quick to inform raadmother.

Such prudence may be seem extraordinary in a bowel¥e years, but slaves,
being surrounded by mysteries, deceptions, and edangparly learn to be
suspicious and watchful, and prematurely cautiows @nning. (Jacobs, 2001,
p. 12
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Not only did this reality cause them to lose thamocence but it also forced
them to lie, cheat, steal and do whatever necedsarsurvival. At a young age they
were taught how to behave in peculiar situationsy to keep secrets from white people
and the importance of loyalty to the black commynit

Children’s innocence embody in not knowing abowt $eamy side of life and
seeing only the good in all human beings. Thisuis th the fact that the parents protect
their children. Most of the slave parents were ab$e®m slave children’s lives the
majority of the time due to the long working houmsthe fields. This lack of parental
care of physical and emotional needs and guidarmddnalso affect their childhood
innocence. In many cases the slave children weirglraised by strangers. According
to the fact that it was the slaves’ job and theyensdso caring for many other children
at the time, they were not very affectionate towagdch child.

Some slave children lost their innocence when thanents passed away and
they were informed of their slave status. “The fatim the innocence to the orphan
state usually causes political, religious or peasondisappointment and
disillusionments.” (gtd. in: McKay, 2001, p. 242cdbs fall and the beginning of the
orphan state begin at the age of six when her malikd and she was introduced to the
world of slavery. Till that time, she lived in falmai love and the illusion of parental
protection. (McKay, 2001, p. 242)

Children’s innocence also consists of the sexudtypiMany of the slave young
girls experienced the full impact of slavery duetie fact that they were also sexually
exploited. The harsh reality of slave master's séxaxploitations and their sexual
vulnerability robbed many of the young female stawd their innocence and purity.
Jacobs expresses in her narrative that “whethesléve girl be black as ebony or as fair
as her mistress” she is sexually vulnerable. Shieefepuberty as a “sad epoch in the
life of a slave girl.” When slave girls startedr&ach puberty, mothers tried to forewarn
them about the potential sexual abuse from mastagswhite men on the plantation or
other slaves. Jacobs did not have her mother teecoate her into these problems and
she did not dare to tell her grandmother about‘the@ words” her master whispered
into her ears. (Painter, 2001, p. 306)
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No children in the nineteenth century experienbadsher childhood than the
African American children. All of the three narras recounts moments of despair
when the authors had no longer strength and wiiveunder the burden of slavery. “I
often found myself regretting my own existence, amshing myself dead.” (Douglass,
1993, p. 62) “I had often prayed for death.” (Jag&®01, p. 52)

There is not, beneath the sky, an enemy to filfiécdon so destructive as
slavery. It had made my brothers and sisters strantp me; it converted the
mother that bore me, into a myth; it shrouded ntlgdain mystery, and left me
without an intelligible beginning in the world. (Dglass, 2000, p. 60)
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6. CONCLUSION

During the nineteenth century, slave children weoen into a world full of
poverty, punishment and physical labor. The livounditions of slave families were
unsuitable and thus caused the death of many slaNgren during infancy. Those
children who survived were later exposed to hungdack of parental care, education,
medical care and adequate clothing. Moreover, slakigdren were extremely
vulnerable to being separated from their parengsslave children got older, they began
to live in constant fear of being punished and whip by their masters or overseers.
The owners viewed slave African-American peoplénésrior and this greatly affected
the childhood of children born to slaves.

Immediately after birth, slave children became phaperty of their masters and
since than the children’s fate was in their mast&ands. Slave children grew up in
families where their parents made no decisions tabbeir lives themselves but
functioned under the supervision of the ownersvds master’s decision whether and
how much slave children had to work, at what agengochildren had to start doing
miscellaneous chores and what age they startedhedkry physical labor in the fields
of the plantations. Both the parents and the ofldworked for the master without
financial compensation and they also did not bériefin the products of their labor in
any form. Furthermore, the slave parents had omigllsif any right to decide about
their children’s upbringing. They were allowed teing up their children only
marginally and according to the owner’s rules armihvs.

The separation of slave children from their fansile a very young age robbed
them of their family heritage. The lack of paremabtection and the presence of both
parents to support their physical and emotionaddadeft a major void in the slave
children childhood. There was very little time fine slave children to play any child
like games and enjoy being carefree. The facttti@imajority of children were sent to
work in the fields or to work as house slave in @reat House at a young age robbed
them of their childhood development and their irevm®e. The harsh conditions of a
slave childhood bore no comparison to the Victowait of protected childhood that

was idealized by the Victorian society.
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RESUME

V bakal&ské praci je zpracovano témaststvi cernoSskych otrak ktei
vyrastali na velkych plantazich amerického Jihu v dewvattém stoleti kratcergu
Obc¢anskou valkou. Prace se zabywavyazié problémy, které souvisi dtvim otroki
béhem zajeti a které jsou zachyceny v Zivotopisnyahdnech byvalych dii-otroki.
Jedna se o dila Incidents in the Life of a Slave @&l Harriet Jacobs, Narrative of the
Life of Frederick Douglass od Frederick Douglas8@mfrom Slaveny od Booker T.
Washington s pouzitim relevantni sekundarni litexat

Otroctvi v Americe zé&alo roku 1619 dnem, kdy bylo dvacet Aaini prodano
jistému obchodnikovi ve #st Jamestown ve statirginia. Otroci byli dovazeni na
lodich z Afriky a prodavani, a tento tzv. ,atlamycobchod” trval az do roku 1808, kdy
byl zakazan. Jedinym #pobem, jak i nadale zvySovat @b otroki a uchovat tak
systém otroctvi, byla reprodukce stavajicich airalasto také vynucovana nasilnou
cestou. [8ti, které se narodily v otroctvi, tedy zaji&aly pokr&ovani tohoto systému.
Détstvi otroki, da-li se takto nazvatast Zivota dchto jeding, bylo kruté.Cernosské
déti musely bojovat o sy Zivot jiz od narozeni. Umrtnost novorozénbyla velice
vysoka, polovina &i se narodila fedcasreé a wtSina z nich vazila pouhych &\a pl
kilogramu. Z velkéasti byla také umrtnost zdpinéna nedostatemou pé&i a pracovni
z&kZi matek Bhem €hotenstvi a po narozeni &#& a také nedostateou vyZivou
matky, ktera by zajtovala kvalitni mléko pro kojence.

Ihned po narozeni diziskalo stejny status jako jeho matka a stalo aethem
otrok&e. Na postaveni otcaibec nezalezelo, i vifpads, Ze byl Eloch nebo svobodny
afroamertan, dit ziskalo status otroka. \fipadt, Ze se di& narodilo rodéum, kteri
byli ve vlastnictvi dvou otrokd, ditt vzdy Zistalo tomu otrokié, ktery vlastnil matku.
Novorozené dé nentlo pro otrokde velkou finakdni hodnotu, ale vifpad, Ze fFezilo
a vyrostl z & silny jedinec, jeho hodnota sekwolikrat znasobila.

Otroci, jak dti tak dospli, nengli Zadna prava a byli brani jako majetek. Podle
zadkona manzelstvi otréknebylo pravoplatné, &hoz vyplyvalo, Ze otrokamohl
nakladat s otroky podle svého vlastniho uvazenco@ nebyli v mnoha ffpadech
uznavani jako satast rodiny. KdyZ se otroka&ozhodl prodat rodinu, myslel tim pouze
matku a dti.
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VétSina dti byla odlogena od svych matek v prvnichésicich Zivota. Matky
byly jiz mésic po porodu nuceny jit zpatky pracovat &epé dit zistavala na otrocich,
kterym byla tato pracetjglélena, nebo na starSich sourozencich. Diky tétceshosti si
mnoho @ti nedokazalo vytwit silné pouto k matce a &kterych gipadech, jak uvadi
nagiklad autor Douglass, nefihk matce Zadny vztah. Ragi museli pracovat Sest dni
v tydnu vice nez dvanact hodin déna kthem Zni dokonce Sestnact hodin denn
Mnoho dti casto vyifistalo bez svych otc kteri vétSinou bydleli na jinych plantazich,
v horSim pipad se jednalo o samotné otréka kte¢i své potomky neakceptovali.
Jelikoz vSak tyto éti vyrustaly v blizkosti svych prarotli nebo jinych pibuznych,
vétSina z nich povaZzovala tot@tdtvi za ,normalni“ ati&astné, aniz by si wdomovaly,
Ze jsou k¢i majetek a tedy pétnékomu jinému nez sveé rodin

D¢ti vétSinou zjistily tuto skuténost, az kdyz byly nuceny & pracovat. Jak
muZzeme vidt ve zmirnych Zivotopisnych romanech, Zadny z# autof Si
neuwdomoval, Ze je otrokem do svych Sesti let, kdyryten zait pracovat a také byl
odlowen od své rodiny. Od té doby se jejich Zivot rablik&menil a jejich ,radostné”
détstvi skortilo. Kdyz se tedy &i blizily tomuto Wku, byly nuceny zé&t pracovat
v donme otrok&e jako sluzebnici, nebo poméhdt pracich na plantdZich. To bylo pro
tak malé dti fyzicky velice nar@né protoze jim to zabiralo velkaast dne. V pibéhu
vykonavani praci byly @i pod dohledem hii samotnych otrok@ nebo dozonk, ktefi
jejich Spat@ vykonanou praci ,odinovali“ vypraskem nebo bovanim. Kdyz dti
splnily praci pro otrokée, musely pomahat s domacimi pracemi svymdciod] ktei
diky svému vytizeni ne#ii dostatek ¢asu, ktery by #novali rodie a chodu
domacnosti. Jejichatistvi bylo tedy pevazri zas¥ceno praci a ne volnénaasu.

K détstvi neodmysliteléd pati hratky a hry, avSak &i-otroci si mohly hrat
pouze po vykonani vSech povinnosti. Hrani bylog#teotroky velice dilezité, protoze
piedstavovalo jednu z malaai, kterou dlaly dobrovolrg. Nekteré hry jim ginasely
zabavu a zjsob, jak se vyrovnat s jejickzkou Zivotni situaci, jiné jim umoznily na
okamzik gedstirat, Ze jsoudkdo jiny. Mnoho her zobrazovalo udalosti, kterynyiyb
déti obklopeny, jako naifiklad aukce, kde siati hraly, Ze se drazi a prodavaji, a hrii, p
kterych se #ti navzajem hiovaly.

Déti v otroctvi byly vychovavany rozdilnym apobem diky socialnimu statusu
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rodiny, z niZz pochazely. Jejich vychova byla jiz édeho dtstvi sneérovana
k tomu, aby pezily v otroctvi a v budoucnosti se dokazaly cdéps postarat sami o
sebe. Rodie si byli wdomi, Ze dti od nich mohou byt kdykoliv odlaeny a tak
z&inaly s vychovou velice brzy. Radi Wwili déti spravreé plnit pracovni ukoly, aby je
vyvarovaly fyzickému trestu od otroKanebo pipadnému prodeji. &i byly vedeny
k Uck k otrok&um, jejich dtem a Blochim vSeobecti Rodie své dti dale vedli
k tomu, aby vzdy chranily zajmy komunity a byly atetni, kdyZ mluvily s otrokia
nebo v jejich blizkosti. Vipac, Ze si mali otroci hrali s diem otrokée, bylo
nezbytné, aby jim rode vyswitlili, o ¢em se se svym kamarddem bavit mohou a co je
zakézano.

Mali otroci vyristali v chudob a ve velice Spatnych Zivotnich podminkéach,
které byly nevyhovujici pro jejich zdravy vyvo{ernodské rodiny Zily v malych
dievenych gibytcich, které byly velice strozeifzeny. D¥ti musely spat na zemi nebo
na slamou vycpanych pytlichiasto trgly nedostatkem jidla a postradaiadné
obleteni. Zakladni strava die se skladala z kukidné kaSe s kousky chleba, hraSkem
nebo podmaslim. Maso se v jejich jidéku vyskytovalo minimald a mnoho dti
nikdy nezkusilo mléko, vejce, ovoce nebo zelenBladkosti dti obdrzely od otroké:
vyjimecné. VeétSing malych otrok bylo jidlo podavano vigwenych korytech, z nichz
jedly rukama nebo za pomoci musli. Rodiny byli gvina pijmu potravy a obl&eni
od otrokd&e, ti jim vSak poskytovali pouze nezbytné minimiRedice obdrzeli pro své
déti pouze d¥ Inéna tricka dlouh&a az ke kol&m rocné a Zzadné boty. Pokucktl tyto
Ubory znéily, musely chodit nahé. Diky nedost&tému obléeni dti casto trgly
zimou a chodily Spinavé.
déti byly vétSinou potomky zotrgenych Zen a otroka nebo jinych Blocha, ktefi Zili
na plantazich. Z tohotoidodu byli tito mali otrociasto tyrani hladem, neb&lesnym
trestem manzelkou otrok&) ktera si byla této skuteosti wdoma. Ve ¥tSirg pripadi
tito otcové nejevili Zzadny zajem o svétida co vic, snazili se je prodat co nidye.
Détstvi mladych divek bylo negatiwrpoznamenano sexualnim &bbvanim ze strany
bélocht, vétSinou otrok&l a nasilim Zarlivych manzelek. Autorka Jacobs @sid, Ze

pokud se divka v otroctvi narodila krasna, bylgejo prokleti. Krasné divky byly také
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casto prodavany jako konkubiny. ¥kterych gipadech nechavali otrokadivky
znasihovat jinymi otroky, aby athotrély a rozrostl se tak jejich majetek.

DalSi faktor, ktery sil& ovlivnil détstvi otroka, byl zakaz jejich vzélavani. Ceti
nemohly chodit do Skoly, ale ani se doma safiii. KdyZ otrok& zjistil, ze se dti
pokouSeji dit, okamZi¢ je potrestal vypraskem, v mnohdigadech k tomu stdo
pouhé podivani se na knihu. ¥kterych gipadech vSak ani tato hrozba neodradila
malé otroky od &eni, mnozi z nich vyuzZivaly jakocitele ke svému vzdavani
potomky otrok&i. Mnozi otrok& k tomuto vzdlavani malych otrok nic nenamitali,
protoZe v tom nevidli Zadnou hrozbu, ale spisSétskou hru, kde ®& jejich potomek
vedouci roli.

Jednou z nejtZSich chvil v Zivot ditéte-otroka bylo odlogeni od rodiny. Kdyz
se z dti staly efektivni pracovnici, ziskaly daleké&t$i hodnotu pro svého majitele a ten
je mohl prodat za vysokou cenuétDvSak nebyly od svych rodin odldeny pouze za
Ucelem prodeje, ale také mohly bytemistny na vzdale§si plantdZ, pronajaty na
urcité obdobi jinému otrok§ darovany jako svatebni dar nebo darek novoranené
béloSskému diti. V mnoha pipadech tedy &i opustily svou rodinu a uz se s ni nikdy
nesetkaly.

Prechod z dtstvi do s¥ta dospglych tedy nastal pro malé otroky velice brzy.
Déti netrgely pouze pracovnim vytizenim, hladem a zimou, ak& t#domim, Ze jejich
rodice jsou bezmocni jim jakkoliv pomoci od vypraskuoiie nebo prodeje. Zjighi,

Ze se rodie sami nedokazi ochranit, vyvolalo &ekch pocit bezmoci, strachu a obav,
kdo tedy ochrani je samotnéep krutym otrok&em.

V devatenactém stoleti se prohlubovala ideologigdrianského pojeti &stvi.

V tomto obdobi bylo é&stvi zobrazovano jakalast Zzivota, ktera by #&ma byt
bezstarostna atd samotné by rédy byt nevinné, naivni a nezkusSené. Tato ideolegie
vSak nesltovala sredlnym Zivotem, ve kterém nejedti dotroka, ale také &ti
z chudych BloSskych rodin, vyistaly. Diky okolnostem, které je obklopovaly, byli
déti-otroci prakticky gipraveni o své &stvi. Mnoho &chto dti, jimz bylo ¢asto
pouhych Sest let, museli &h pracovat v podminkach Zivotu nebeapgh a ¥tSinu

svého dtstvi zily v obavach z odl@eni od rodiny a vyprasku od otraka
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