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ABSTRACT

The school self-evaluation is the requirement of every Basic school in the Czech
Republic. It is a new development on the Czech educational field. Each school should
set self-evaluation criteria and choose the appropriate evaluation tools, according to
specific school’s needs. The whole work should lead to the Self-evaluation report.
Setting the criteria and choosing the tools depend on areas selected for the self-
evaluation. The process of the self-evaluation should be divided into an investigation
within each school subject. The evaluation areas may differ according to the subject. All
the educational participants should take place in it — teachers, pupils, parents, and other
relevant workers. The main emphasis is given to the content of the ELT self-evaluation
in this work. Relevant evaluating criteria for ELT are formulated here. The criteria are
the outcome of the analysis and the synthesis of the appropriate documents. The stress is
put on the ELT curriculum, a teacher, pupils, and a coursebook. Possible tools are
introduced and six of them are adapted to the ELT needs. Their practical application is
presented as well as the results arising from the ELT self-evaluation investigation. The
results are commented and the development plan is set. This thesis may work as an
instruction for other schools. The process of the school self-evaluation creates space for
cooperation, finding new ideas, and thinking about self-reflection. The process is time-
consuming but it offers the opportunity to make the views to be heard. It may also get
the better understanding of some aspects of schoolwork, and open communication about

the data gained.



ABSTRAKT

Tato diplomova prace se vénuje oblasti autoevaluace anglického jazyka na zdkladni
Skole. Autoevaluace skoly je novinkou ¢eského vzdélavaciho systému. Kazdéa Skola by
méla stanovit autoevaluacni kritéria a vybrat si vhodné hodnotici néstroje podle svych
konkrétnich potieb. Cely autoevaluacni proces by mél vyustit sepsanim autoevaluacni
zpravy, ktera ma byt uloZena u vedeni Skoly. Vytvofeni kritérii a vybér vhodnych
nastroji zalezi na vybranych oblastech autoevaluace. Ta by m¢la byt rozdélena do
skupin podle jednotlivych vyucovacich ptedméti, tak zvanych predmétovych sekci. Na
autoevaluaci by méli participovat vSichni zucastnéni — ucitelé, zaci, rodice, ptipadné
dalsi osoby, které maji néco spolecného s vyukou. Kritéria pro sekci anglického jazyka
byla vytvorena po dikladné analyze vSech dostupnych nadfazenych dokumenti. Z nich
vyplyva, ze diraz by mél byt kladen predevsim na ucivo anglického jazyka, na ucitele,
zaka a ucebnici. Ve diplomové praci jsou pfedstaveny rtizné autoevaluacni nastroje,
znichz je vybrano Sest konkrétnich, které byly adaptovany a pouzity
v konkrétni ptipadové studii. Prezentovano je nejen praktické pouziti téchto nastroja,
ale jsou zde také analyzovany vysledky zkoumdni. Na zéklad¢ téchto vysledku je dale
stanoven plan, diky kterému by se mohlo v pfistim obdobi piedejit zjiSt€énym
nedostatkiim. Cely autoevaluacni proces je Casov€é narocny, avSak nabizi ptileZitost
k oteviené¢ komunikaci mezi zuCastnénymi stranami a k vyslySeni riznych zajimavych
nazori tykajicich se vzdélavani, coz mize vést k dalSimu zkvalithovani vyuky. Tato
diplomova prace nabizi pomoc tykajici se vybéru kritérii a vhodnych autoevaluacnich

nastroji v procesu autoevaluace anglické sekce.
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Introduction

The topic of self-evaluation becomes the requirement of every Basic school in
the Czech Republic. The school self-evaluation is specified in the s. 9 Notice 15/2005 of
the Ministry of Education of the Czech Republic (see www.msmt.cz). The main aim of
the school self-evaluation is the assessment of educational outcomes that were reached
during the appointed time. The following thesis presents the topic of school self-
evaluation with the focus on English language teaching. The thesis will be written in the
prospective of a teacher of English at a basic school'. The aim of the thesis is to set the
self-evaluating criteria, choose the appropriate tools and analyze the results of the ELT

self-evaluation.

The Theoretical part will focus on the definition of evaluation and self-
evaluation. The topic will be introduced from the point of view of curricular reform in
the Czech Republic schools. The main emphasis will be given to areas chosen for the
ELT self-evaluation purpose. The stress will be put on an ELT curriculum, a
coursebook, a teacher and a pupil evaluation/self-evaluation. The concept of
communicative competence, and two normative documents, such as Framework
Educational Programme and Common FEuropean Framework of Reference for
Languages, will be discussed. Relevant evaluation criteria for ELT will be formulated
according to the previous theoretical investigation. Finally, tools that can be used for the

needs of ELT self-evaluation will be introduced here.

The Practical part will present results of the concrete research investigation. At
first, case study components will be summarized and the background of the research
will be introduced. Another step will be the account of the process of data collection.
Again, the emphasis will be put on the chosen evaluation tools — diary, portfolio, video
recording, interview, questionnaire and observation. Then findings will be commented

and analyzed and a development plan relating to the research will be presented.

' According to ISCED (International Standard Classification of Education 1997) presented
onhttp://www.czso.cz/csu/klasifik.nsf/i/mezinarodni_standardni_klasifikace vzdelavani_isced
Basic school means | Primary education + 2 Lower secondary education.



To sum up, the theses will deal with the new development on the Czech
educational field. The self-evaluation is the must and this work will try to help those
teachers, who are called to elaborate the self-evaluation report of the ELT section at a
basic school. Admittedly, the aim will be to assess self-evaluation tools of the authors
own construction adapted accurately to the needs of the English section® of a specific

basic school.

% The term ‘section’ used in this document means each educational department aimed at each school
subject.



THEORETICAL PART

1. Definition of evaluation

This chapter will highlight the definition of the key concept of the thesis. The
widely applied terminology uses two expressions for valuation - evaluation and
assessment. In the words of Rydl, “There does not exist unified terminology for their
usage. Very often, they are used as synonyms.” However, there appear various
definitions of evaluation (self-evaluation) and assessment and here we will represent

some of them.

Concrete evaluation is affected by the context and it relates to appointed goals.
Evaluation is a useful tool, a means of control and an instrument of necessary
innovation that creates new contexts. In fact, educational evaluation confirms the
validity of what we do in the classroom and furthermore it develops ways to understand
better the processes of the lesson — types of materials, particular methods, learner
involvement, etc. When evaluating in the field of school educational matter, we involve
information from teachers, pupils, and other participants connected with the process of
teaching. In general, it gathers data from different people over a period of time.

According to the dictionary interpretation:

“Educational evaluation is the evaluation process of characterizing and appraising
some aspect/s of an educational process. There are two common purposes in
educational evaluation which are, at times, in conflict with one another.
Educational evaluation is also a professional activity that individual educators
need to undertake if they intend to continuously review and enhance the learning
they are endeavouring to facilitate.” (www.reference.com)

Wikipedia online dictionary also offers a summary of evaluation methods and
techniques. Among the methods we classify qualitative methods and quantitative
methods (including case studies, survey research, statistical analysis, and model
building among others). A more detailed list of methods, techniques and approaches for

conducting evaluations is presented in the appendix.


http://www.reference.com/browse/wiki/Evaluation
http://www.reference.com/browse/wiki/Education

We distinguish among many types of evaluation and one of them is the division
into the formative and summative evaluation. Clarke has the easiest interpretation of
these two — “formative evaluation describes processes of teaching and learning, whereas
summative evaluation takes place after the teaching and learning.” Other explanations

are as follows:

“Formative evaluation — concerned mainly with gathering data over time with a

view to raising awareness and, through decisions made by teachers at a local

level, bringing about improvements of classroom practice. They are essentially

developmental in their focus. Formative outputs are an ongoing attempt to
describe learners” abilities.” (Rea-Dickins and Germanie, 1992:26)

We can say that evaluation for curriculum development is characterized as

formative evaluation. It is ongoing and it surveys all aspects of teaching and learning,

either of the strengths or weaknesses. Its results may be used as the basis for future

planning and development of all the evaluated aspects. More specific definition can be

found in the Reference dictionary:

“A common form of formative evaluation is diagnostic evaluation. Diagnostic
evaluation measures a student's current knowledge and skills for the purpose of
identifying a suitable program of learning.” (www.reference.com)

There are also other types of evaluation: objective and subjective, formal and
informal and criterion-referenced and norm-referenced evaluation. Either summative of
formative evaluation can be objective or subjective. A form of questioning which has a
single correct answer is objective evaluation. On the other hand, more possible answers
mean dealing with subjective evaluation. Criterion-referenced and norm-referenced

evaluation is explained in this way:

“Criterion-referenced evaluation, typically using a criterion-referenced test, as the
name implies, occurs when candidates are measured against defined (and
objective) criteria. It does not vary from year to year (unless the criteria change).
Norm-referenced evaluation, typically using a norm-referenced test, is not
measured against defined criteria. It is effectively a way of comparing students. It
may vary from year to year, depending on the quality of the cohort.”
(www.reference.com)


http://www.reference.com/browse/wiki/Criterion-referenced_test
http://www.reference.com/browse/wiki/Norm-referenced_test

The last two types of evaluation are informal and formal evaluation. Formal
evaluation appears as a written document (test, quiz) and gives the particular mark or
grade according to a student’s performance. On the contrary, informal evaluation occurs

in observations, discussion, self-evaluation, and other more casual manners.

“Self-evaluation is a form of diagnostic evaluation which involves students
evaluating themselves.” (www.reference.com) Self-evaluation may confirm existing
procedures, obtain feedback, justify existing practice. “Running a class without
evaluating its effectiveness is bad management practice.” (Rea-Dickens and Germaine,
1992:15) Moreover it can monitor the effectiveness of the materials, timing, motivation

of the learners and teacher’s own performance.

Results of self-evaluation may help with learning how to restrict the
shortcomings, to find out what worked well, to identify the process that lead to
successful/unsuccessful learning. It can also detect and name the cause that may lead to

choose new and more effective procedures.

The second mentioned term is assessment. “Assessment is the process of
documenting, usually in measurable terms, knowledge, skills, attitudes and beliefs.”
(www.reference.com) Assessment division is presented in like manner as evaluation
division in the dictionary. It can be said that it serves as a synonym. Nevertheless, some
practitioners say that evaluation is broader and it makes judgements about the
evaluating feature. On the other hand, assessment determinates of merit and/or worth.
“Merit involves judgments about generalized value. Worth involves judgments about

instrumental value.” (www.reference.com)

There are many more different citations of the terms of evaluation and
assessment but their explanations may be beyond the scope of this thesis. To summarize
all the definitions we can use Slavik’s words that “Evaluation is a feedback giving us
the evidence whether the work at school reaches its goals or not.” The thesis uses the
term evaluation rather than assessment. The reason is that the researched basic school

uses the Czech expression ‘evaluace’ so we will stick with it.


http://en.wikipedia.org/wiki/Value_%28economics%29

2. Curricular reform in the Czech Republic

Since the year 2005 the Education Act in the Czech Republic has produced some
striking changes. Foremost, each basic school has to prepare its own School educational
framework that results from the Framework Educational Programme submitted by the
Ministry of Education of the Czech Republic. Apart from this, another way to provide
quality education is the process of self-evaluation as it is said in s. 9 Notice 15/2005 of
the Ministry of Education of the Czech Republic. The school self-evaluation report had
to be written since the school year 2005/2006, either one or maximum two years
backwards. The purpose of school self-evaluation is the identification of quality in

education.

“The actual process of managing evaluation is also central to the effectiveness of
this innovative approach if there is to be a successful change to a culture of self-
evaluation. If it is not clear that the underlying purpose of the evaluation is for the
benefit of teachers and/or learners, and indeed if there are doubts as to the exact
use to which the findings are going to be put, then the expectations of neither the
institution’s leaders and managers nor its teachers and students will be met.”
(Williams, 2004:179)

Many schools started with the whole feature of self-evaluation during the school
year 2006/2007. But there are some pilot schools that participated in the project Bridges
Accross Boundaries: crossdisseminating quality development practices for schools in
southern & eastern Europe. It is “a project sponsored by the European Union through
the Socrates Accompanying Measures Programme. It relates to the problems
encountered in the cross-cultural delivery of certain key concepts in self-evaluation and
school improvement.” (www.phil.muni.cz/ped/selfevaluation) The project started in
spring 2004 and continued to the end of 2005. Seven EU countries, including the Czech
Republic, and Switzerland participated in this project. The results of the project can

also be helpful and are to be found on www.phil.muni.cz/ped/selfevaluation.

Speaking generally, the topic of school self-evaluation is new and not really a
well known strategy in Czech education. Recently, it has been introduced as an
obligation for every Czech school. As Vastatkova says, for most of the schools self-

evaluation is a ‘must’. On the other hand, when reading Bridges Across Boundaries



reports self-evaluation shows one of the possible ways how to achieve general

objectives as well as specific aims. And it might help pupils and teachers, too.

The limitation of the school self-evaluation in the s. 9 Notice 15/2005 of the

Ministry of Education of the Czech Republic is the following:

The subject of the school self-evaluation:

aims of a school designed in a school educational programme; their
objectivity and importance level

examination of standing to aims

successful areas of a concrete school, areas that should be improved as
well as the precaution for these areas

effectivity of previous precaution

Areas of self-evaluation:

educational conditions

process of education

support of pupils, cooperation with parents, cross relationship among
school, pupils, parents, and other persons

educational results

school management, personal and work quality

educational conditions and economical sources

Rules and timing of self-evaluation:

the school self-evaluation is completed once every one or two school
years

headmaster discusses proposal structure of self-evaluation with other
pedagogical workers at the latest of September of the new school year
in which the self-evaluation takes place

actual self-evaluation is discussed within the pedagogical council until
31* October at the latest of the following school year

The Notice is valid from 11" January, 2005. (www.rvp.cz)

There are many important factors when self-evaluating a school such as support

of the school management, majority of teachers, supportive school culture, enthusiasm,

involvement of pupils/parents and strong will of all participants. We can imagine school

self-evaluation as a mosaic put together with many self-evaluating pieces. Among these

pieces we include each educational section’s self-evaluation, in our case it is ELT self-

evaluation. The next chapter will look closer at areas of ELT self-evaluation. It will be

too ambitious to evaluate all the given areas, so we will decide only on those ones that

are the most important for English language teaching.



3. Evaluating areas of ELT

As it was mentioned in the previous chapter, there are given areas of self-
evaluation at basic schools. Thanks to them, we are able to summarize the evaluation
framework, where framework is a concrete area of language teaching and learning. To
sum up, the noticed areas are educational conditions, process of education, support of
pupils, cooperation with parents, cross relationship within school and its educational
participants, educational results, school management, personal and work quality, and
result standards according to educational conditions and economical sources. These are
general areas and we have to distinguish among those, that will be investigated within

the whole school system and those that will be relevant for ELT self-evaluation.

We can look at educational conditions, educational results, school management,
and result standards as at general areas that may be in the interest of the principalship. It
means that we will not tend to search within them. What is important for our
investigation will be the process of education where ELT curriculum and coursebooks
belong, then the support of pupils, cross relationship among teachers, pupils and their

parents, and personal and work quality of teachers.

Later research will reveal educational processes and prove suggestions in
practice. Findings should be improved through experience. According to Serena, “self-
evaluation supplies democratization, because all the participants discuss the quality of
educational processes.” According to all mentioned facts, we will stick to the chosen
areas - they will be ELT curriculum content, a coursebook, a teacher, and a pupil.

Firstly, these four areas will be analyzed below.



3. 1. ELT curriculum evaluation

ELT curriculum refers to the content of what is taught and goals accomplished
within English subject at a basic school. In the opinion of Hirst, “Curriculum may be
viewed as the programme of activities.” (White, 1988:4) It is one of the key areas to
evaluate in the ELT. Evaluation in the field of ELT will bring actual outcomes “that can
be compared and appropriate remedial action taken to repair failures or deficits”
(White, 1988:4). ELT curriculum makes up single facilities within the structure of
English lesson. It includes abilities that are learned and developed during English
lessons, among others. There are four skills: receptive — reading and listening, and
productive - writing and speaking, and four components of knowledge so called sub-
skills: spelling, pronunciation, grammar and vocabulary; or sociocultural studies among

others.

ELT curriculum evaluation should result from the structure of individual School
Educational Programme. Unfortunately, it has not been completed on the concrete
researched school yet. That is the reason why three superior elements will be introduced
in this chapter. So under those circumstances, we will deal with the aims of the ELT
curriculum from the aspect of the communicative competence, and two normative
documents - Framework Educational Programme (RVP ZV), and Common European

Framework of Reference for Languages.

The aim in English language teaching is to develop communicative competence
in learners. Communicative competence is that aspect of our competence that enables us
to convey and interpret messages and to negotiate meanings interpersonally within
specific contexts. One of the latest theoretical concepts of communicative competence is
the one in the words of Bachman. He states, that communicative language ability
consists of language competence, strategic competence, and psychophysiological
mechanisms. He also remarks, that recent frameworks of communicative competence
have included several different components associated within language competence.
(Bachman, 1990:84) Here, language competence is divided into organizational on one

side and pragmatic competence on the other side.



Organizational competence controls two types of abilities — grammatical and
textual. “Grammatical competence governs the choice of words to express specific
significations, their forms, arrangement in utterances to express propositions, and their
physical realizations.” (Bachman, 1990:87) In other words it includes morphology,
syntax, phonology/graphology, and the knowledge of vocabulary. Textual competence,
on the other hand, forms a text. It does not mind, whether it is spoken or written text.
Two main components of textual competence are cohesion that includes the linguistic

elements that make a discourse semantically coherent, and rhetorical organization.

On the other hand, pragmatic competence covers “The organization of the
linguistic signals that are used in communication, and how these signals are used to
refer to persons, objects, ideas, and feelings.” (Bachman, 1990:89) Competencies
included here are illocutionary and sociolinguistic. Sociolinguistic competence includes
abilities such as “Sensitivity to differences in dialect or variety, to differences in register
and to naturalness, and the ability to interpret cultural references and figures of speech.”
(Bachman, 1990:95) Illocutionary competence illustrates different speech acts. It
describes four language functions: ideational, manipulative, heuristic, and imaginative.

In the words of Bachman:

“The ideational function shows information about knowledge or feelings...The
manipulative functions are those in which the primary purpose is to affect the
world around us. It involves the instrumental, regulatory, and interactional
functions of language...The heuristic function uses the language to extend the
knowledge of the world around us, and occurs commonly in teaching, learning,
problem solving, and conscious memorizing...The imaginative function is used for
humorous or esthetic purposes.” (Bachman, 1990:92-94)

Communicative competence is a framework of the knowledge of language as
well as the knowledge in communicative language use. It is a theoretical concept that
should be fulfilled within an ELT curriculum. Apart from this, let’s have a look at a
closer characterization of the two normative documents — RVP ZV and Common
European Framework of Reference for Languages. We will start with the second one
because it is, according to the article by Tuamova, superior to RVP ZV

(www.rvp.cz/clanek/45). Common European Framework of Reference for Languages



(CEFRL) offers the bases for elaboration of language documents in the whole of
Europe. It presents a chart of descriptors — Al, A2, BI, B2, C1, C2 — in order to
compare language levels throughout the world. These are defined there and language
abilities and skills are depicted in the cultural context. A levels show basic, B levels
intermediate, and C advanced usage. The whole table can be seen on the following

internet pages of the Council of Europe.

At basic school it means that the School educational framework has some
specific outcomes that are reached by all pupils. According to Baladova, the obligatory
level of basic schools outcomes is A2. However, it can be moved to A2+ or Bl. A
school can also offer two English level groups. One, that will reach A2 and another, that
will reach B1 level. And it opens as many groups of these English lessons as there are
applicants. Or, another possibility is to open extra lessons for more ambitious pupils.
The table of A2 and BI1 levels can be found in the appendix. CEFRL also offers a
European Language Portfolio that leads to pupils” self-evaluation and will be described

in chapter 3. 4. Pupil self-evaluation.

The specific aims of RVP ZV should consequently go from the two materials
mentioned above. RVP ZV document summarizes that English education at basic
school should develop conditions for practical usage of the language, such as contextual
appropriacy, communicative needs, discourse, grammatical competence, knowledge of
sociocultural structures, and assuming effective learning principles. Concrete goals are
divided into three main outcomes according to the time period: aims acquired at the end
of the first grade’ (end of the fifth class), aims acquired at the end of the seventh class
and the last one at the end of the second grade (end of the ninth class). The first time
period is furthermore divided into two other terms. The first one covers the third class —
English is taught from the third class in the Czech Republic - and the second term
covers the fourth and the fifth class. Furthermore, the basic outcomes can be more
deeply modified within each individual school educational programme. The goals of

RVP ZV are described in the appendix.

3 There are two grades at Czech basic schools. The first one consists of the classes 1 to 5 and the second
one consists of the classes 6 to 9.



As Tamova has said, “RVP ZV is a document that results from the CEFRL.
They both struggle for active engagement of their users.” (www.rvp.cz/clanek/45) On
the contrary, RVP ZV further says that CEFRL only limits communicative and general
strategies as the objective competences in the language education. (RVP ZV, 2005:21)
RVP ZV has a detailed development of an object within each basic school. Furthermore,
its outcomes can be deeply developed according to individual needs of an individual
School Educational Programme. These two documents also try to fulfil the theoretical
concept of communicative competence. After studying RVP ZV aims deeply we can
see, that it clearly includes language competence. The widest substitution has
grammatical, illocutionary, and sociolinguistic competence. Behind stays textual
competence. The field of discourse development is a bit marginalized. Strategic
competence is mentioned in the third time period. There is no mention of
psychophysiological mechanisms there. Speaking generally, later implementation of
these documents into the individual School Education Programme depends on the

knowledge and experience of teachers who assemble it.

3. 2. Coursebook evaluation

“The coursebook provides a clear framework; it takes the role of the syllabus; it
contains texts and tasks; it is very economical — each student has his/her own
material for studying; it is convenient — it is bound so that it does not fall to
pieces; it supports and guides inexperienced teachers and, at the same time,
allows students to study and review on their own. The major purpose of the
evaluation of coursebooks is the intention to find a suitable coursebook for a
particular group of students. The evaluation is a demanding process as it requires
a lot of professional judgement and personal experience. The evaluation is
always subjective. The teachers’ task is to find the best coursebook available and
make the most of its good points and compensate or neutralize the bad points.”
(Ingrova, 2004:131)

The reason why students learn English might be one of the most important
criteria when selecting the textbook. Students have various reasons for learning the

English language. They want to learn English for use as a tourist, or for a specific



purpose, such as studying, culture or literature, some want to pass various examinations,
or they might learn English because it is in their school curriculum. This case is called
‘TENOR situation’. “Such an anagram has been formulated for students that learn
English because they are required to do so by their educational system, however they
have no specific reason for it. That is why TENOR — Teaching English for No Obvious
Reason.” (Grant, 1991) Other students may learn English as a means of survival — it is
the aim of immigrants under certain circumstances. According to these reasons a teacher
should choose the coursebook and methods within an appropriate level, the style of the
coursebook, type of activities, pictures, the way new grammar structures are presented,

and authenticity of texts and topics — all these features are very important.

When evaluating a textbook we look for its strengths and weaknesses and for
how well it matches our requirements. We can also explore how far it lends itself to
adaptation and if it offered possibilities of further development. Many coursebooks
contain a lot of good ideas for teaching, but the actual examples contained in the
book may not be quite appropriate for a particular user. The textbook can then take
on a new role, as an ideas bank, a source of practical examples of ideas for teaching

and an inspiration stimulating teachers” creative potential.

Grant (1991) applies the ‘Catalyst test’ - “a coursebook should act as a
catalyst in the classroom. Like the catalyst in a chemistry laboratory, it should
facilitate change.” The eight letters represent the eight criteria by which the teacher
decides whether a coursebook is suitable for his/her classroom. These are the key

questions of the test:

C — Communicative? Will the students be able to use the language to communicate
as a result of using the book? This question is very important because most of
teachers think that students will communicate in any case.

A — Aims? Does it fit with the aims and objectives? These may be laid down by the
authorities, or devised by teachers.

T — Teachable? Does the course seem teachable? Does it seem to be reasonably
easy to use, well organized, easy for the teacher to find their way round?



A — Available additions? Are there any useful additional materials such as
teacher’s book, tapes, workbook, etc.?

L — Level? Does the level seem about right?
Y — Your impression? What is the teacher’s impression of the course?
S — Student’s interest? Is the student likely to find the book interesting?

T — Tried and tested? Has the course been tried and tested in real classrooms?
Where? By whom? What were the results? (Grant, 1991)

A coursebook is a part of the process of education. The perfect coursebook does
not exist; but the best book available for the teacher and his/her pupils certainly does.
Such a book should satisfy three conditions: it should suit the needs, interests and
abilities of pupils. In the same way, it should suit a teacher as well. Last but not least a

coursebook must fulfil the needs of an official educational syllabus.

3. 3. Teacher evaluation

With regard to the Notice 15/2005, school self-evaluation should be
concentrated on the teacher. Teachers should work in a personal and creative way,
with confidence and originality. They are participants of evaluation/self-evaluation
that can affect its process the most. The subject teachers — in our case the teachers of
English - are involved in the section evaluation. They should know the proficiency
level of the evaluated pupils (they are the ones, who spend the most of the time with
them) and their responce to immediate needs of effective study. As well as this a
teacher can examine whether the syllabus does what it sets out to do. As a result

teachers may discuss the syllabus design, content and methodology used.

From the point of view of school evaluation, a teacher can evaluate him/herself,
or can be evaluated by other participants of educational processes. This chapter will deal
with theses two possible ways of evaluation. Firstly, we will have a look at evaluation

viewed by other participants of education, such as colleagues, pupils, and their parents.



The typology of Zimpher and Howey distinguishes among four kinds of teaching

competences:

“Personal competence includes awareness of one’s own personality profile,
concepts such as self-evaluation, self-concept, self-reflection and self-
management. The emphasis is also put on the teacher’s social competence and
communication skills.

Technical competence is a broad concept, defined by the authors as the effective
use of day-to-day teaching skills employed in classroom instruction and the
employment of craft knowledge in teaching strategies.

Clinical competence includes the ability to make judgements about problematic
situations, and to solve problems, through reflective action and inquiry.

Critical competence concerns educational values, beliefs and ideologies, and
incorporates the capacity to engage in the critique of social institutions, social
structures.” (PiSova, 1999:15)

On a teacher we also monitor his/her ability to establish suitability of materials
and methods, use of aids, given feedback, own progress, and improving teacher’s

techniques. Shulman’s (1987) categories of pedagogical knowledge base are:

= content knowledge

= general pedagogical knowledge

= curriculum knowledge

= pedagogical content knowledge

= knowledge of learners and their characteristics

= knowledge of educational contexts

= knowledge of educational ends, purposes, and values, and their
philosophical and historical grounds (PiSova, 1999)

Based on the findings it seems that a good teacher is a person who to his
expertise adds other qualities including “good will”. It appears that a good teacher is
one who has contented pupils. Not contented because he places hardly any demands on
them, but because his demands are not only in accord with the regulations but also with
general human principles and with the natures of the pupils. In evaluation we should be

aware of their influence on the present and future of the pupil. (Jilkova, 2004:139)

Another concept of evaluation is from the theacher’s own point of view. As Rydl

has said, “The self-evaluation is a tool that can uphold good self-confidence of a



teacher, influences his/her feelings, and helps to build faith as well as positively
emotional relations to children.” However, when self-evaluating the first step of a
teacher is to be able to be self-critical of him/herself and the reason might be misgiving.
Teachers need to know that frankness will help them and not to prejudice them.” We
also cannot omit that the quality of teaching rises the benefit of the learners, and that for
teachers self-evaluation presents one of the important forms how to qualify their own

work. Moreover, only teachers who can self-evaluate themselves can teach it to their

pupils.

A teacher’s self-evaluation is a reflection of the lesson performance. Apart from
observations, a teacher can for example write a brief note immediately after the lesson,
use a video recording of the lesson, have an oral report with somebody else, or use a
checklist, and those have a formative value. (An example of a checklist can be found in
the appendix.) A practical use of the elements mentioned above should lead to a

teacher’s self-development

According to VasStatkovd “Asking self-reflective questions (what did pupils
really do during the lesson, what should be done again the next lesson, etc.) leads to
better meeting of the style of pupils learning and as a result a teacher might better
modify a curriculum to their needs.” Besides, team teaching is another valuable means

of professional development. These can also help to improve teacher’s qualities.

Professional development leads to obtaining new skills and knowledge. In
general, these can be learning some new methods or techniques, upgrading ones skills,
learning some educational novelties, and many others. Bailey (2001) pointed out that,
“Skills are ‘the how teaching’ and knowledge ‘the what teaching’.” Among skills we
can insert methods, techniques, activities, and teaching aids and knowledge covers
subject matter, knowledge of students, and sociocultural context. And admittedly,
teacher evaluation/self-evaluation is one of the forced means of professional self-

development.



Reflection is the act of contemplating what happens. In our study it deals with
school background and it is called reflective teaching. According to Zeichner and Liston
(1996), a reflective teacher:

= examines, frames, and attempts to solve the dilemmas of classroom
practice;

= is aware of and questions the assumptions and values he or she brings to
teaching;

= is attentive to the institutional and cultural contexts in which he or she
teaches;

= takes part in curriculum development and is involved in school change
efforts;

= and takes responsibility for his or her own professional development.
(Bailey et al., 2001)

To sum up, “A teacher is a manager and he/she should have particular qualities
such as: personal self-awareness, professional integrity, welfare, organized planning,
openness and naturalness with a sense of humour, personal presence and authority.”
(Germaine, 1989; Rea—Dickins and Germanie, 1992:14). There exist certain important
instruments of teacher’s self-evaluation such as portfolio, diary, checklist, or field notes.
We will look at them in chapter 5. Tools of ELT self-evaluation. Reflection in
education operates not only within teaching but learning as well, so now we will move

to the pupil self-evaluation.

3. 4. Pupil self-evaluation

Support of pupils, cooperation with parents, cross relationship within the school,
pupils, parents, and other persons, educational results — these areas of self-evaluation all
we put together into a pupil self-evaluation. When remembering the past we probably
did not get into touch with the term ‘pupil self-evaluation’. It is the area that has been
looked over. Nevertheless, letting pupils evaluate themselves in the process of learning

might be very helpful both for a teacher and for a pupil, as well.



Blue considers the feasibility of the teacher’s formal assessment being replaced
by learners” self-assessment, which would consequently free teachers from the tiresome
task of assessment. (Blue, 1988; Perclovd, 2004:162) On the other hand pupil self-
evaluation leads to pupils” progress. According to Perclova, “The central role of self-
evaluation is seen in making learners responsible for their own learning, i.e. in helping

them to become autonomous.”

Expected outcomes of the educational process need not be identical to the
reached ones. If pupils really understand curriculum aims and given feedback gives
them clear information about the distinction between their work and set goals, then they
are able to evaluate themselves. Pupils” involvement in self-evaluations increases their
need to move forward. Self-evaluation is an important condition of effective learning
and raises the efficiency of pupils” own work examination and moreover, it is a part of

RVP ZV personal competence as well.

Pupil self-evaluation, is according to RVP ZV, contained in the self-reflective
competence. Pupils” own knowledge and skill self-evaluation can develop their own
work responsibility, which is very important for their future work experience. As
Vastatkova says: “The support of pupils’ self-reflection, for example within foreign

language lessons, can significantly help in the development of their competencies.*

There exist many various strategies of pupil self-evaluation. For illustration, we

will introduce some of them below.

One very important thing a teacher can do for children is to create the success

criteria ‘How will we know we have achieved this?’ Clarke gives us the summary steps:

= (Clarify learning intentions at planning stage.

= Make it an expectation for children.

= Explain the learning intention, in ‘child-speak’ if necessary.
= [nvite children to say how we will know this has been done.
=  Write the success criterion or criteria.

= The ‘aside’: say why this is an important thing to learn.



= Get the children to read out the learning intention and success criteria.

(Clarke, 2001:25)
The list of the success criteria can be written on a large sheet of paper in a
classroom or can be stuck on the first page of pupils” exercise-books. The example of

the possible success criteria questions is shown in the appendix.

Clarke also presents research of pupils” self-evaluation on allowing them a rise
in their self-esteem. Teachers have been particularly excited by the evidence of this,

saying that children are:

- able to say where they need help without any sense of failure;

- working towards being in control of their own learning;

- beginning to set their own targets and goals;

- now able to speak about their learning when they would not have
done before;

- aware of what they have learnt and feel confident that they can
talk about it;

- more inclined to talk about their own learning in general. (Clarke,
2001:44)

Another self-evaluating tool for pupils is a portfolio. A portfolio is a unit of
pupil’s treasured works. It supplies several pieces of information about one’s outcomes
and experience, and shows one’s progress. A portfolio can have various forms. As an
example we can mention the European Language Portfolio that was developed by the

Modern Languages Project Group of the Council of Europe for the Common European

Framework of Reference.

These descriptors have been designed for all levels of language proficiency,
forming learners” checklists. The checklists are a result of profound scientific
research. When using the checklists, even learners in the early stages of language
learning are able to assess that they can communicate and at what level of
proficiency they can do it. The checklists may serve both as instruments for
assessment and for setting learning objectives. All the descriptors are phrased
positively. (Perclova, 2004:166)

Alternatively, it appears to be a common practice for pupils to keep diaries.
There are some coursebooks (for example Chit Chat or Project series) that offer diaries

relating to their contents. “It is an excellent way of obtaining honest feedback,



particularly when the pupils retain the right to decide whether the teacher has access to

the diary.” says Hopkins.

To conclude this chapter, let’s use Nunan’s words, “in order for pupils to assess
their own performance, they must know what it is they are being taught”. Due to this
statement, teachers should formulate objectives in a way pupils can understand. And

this is the most helpful when teaching pupils self-evaluation.



4. ELT criteria for self-evaluation

We cannot evaluate without setting the appropriate criteria. In the opinion of
Slavik, it is very difficult work. He also explains, that the educational criteria represent
particular competence, the value that should be reached within lessons. Last but not
least, Slavik mentions, that we have to distinguish between the criteria and educational
standards. “Educational standards include rules and obligations. On the contrary, criteria
are any measurement. Only, if they are formalized and if there are rules for their use,
they become standards.” Our concrete ELT criteria should keep to the definitions of the
chosen areas above. Hopkins also suggests “to make certain that the evaluation
questions are important to the staff. Evaluation is so time-consuming that its results
should not be gratuitous, but feed real need and be able to provide useful and pertinent

information.”

4. 1. ELT curriculum criteria

The aim of the ELT curriculum self-evaluation is to find out whether it fulfils
the specific School Educational Programme. Whence it follows that the main emphases
should be given to the acceptable usage of the skills and sub-skills, and other basic
principles of the communicative competence. As it was mentioned in chapter 3. 1. ELT
curriculum evaluation, the school where the ELT self-evaluation takes place has not got
the document of School Educational Programme ready yet, so our research can not
result from it. For our purposes we analyzed aims of the concept of communicative
competence, RVP ZV, and CEFRL. As a consequence, the criteria are the outcome of

the synthesis of these three components and they have been selected subsequently:

= [s there skills/subskills representation?
= Are learners taught to basic sociocultural knowledge of English speaking

countries?



= Are learners able to orientate themselves in practical ‘real-life’
situations?
= [s any crosscurricular connection used?

= Do learners have any opportunity to meet authentic language?

4. 2. Criteria for coursebook evaluation

The range of coursebooks used in basic schools is quite narrow. Whereas the
grammar items presented in coursebooks, range of vocabulary and language functions
pupils should attain are almost the same, with certain exceptions, the style of
coursebooks as a whole is usually quite different. For example, exercises for practising
grammatical items and for developing speaking vary in each coursebook. These are

some of the most important and obvious criteria:

e Are topics suitable for the age group?

e What is the attitude towards the use of the mother tongue?

e s practice in all four skills included?

e How authentic are the texts?

e Is new vocabulary recycled adequately?

e Is the phonetic alphabet used?

e [s grammar presented in small enough units for easy learning?
e s there sufficient provision made for tests and revision?

e What components does the course content?

4. 3. Criteria for teacher self-evaluation

Teacher self-evaluation is an instrument that leads to improving a teacher’s
performance, monitor his/her progress, understand the changing needs of the classroom,

and considers on relevant angles of teaching. It also provides information about their



teaching development. As Rea-Dickins and Germaine have said, “Evaluation in a broad
sense is an important part of teacher education which teachers can use throughout their
careers.” Teacher self-evaluation is based on classroom events with a view to advance

their performance and abilities.

After summarizing chapter 3. 3. Teacher self-evaluation, there ensue two aspects
of self-evaluation. One of them is viewed by the ambient and works as an appraisal of
teachers. It judges the process of teaching and teacher’s performance and monitors, how
is the theory put into practice. The second one develops teacher’s skills. This

distinguishing can be evidenced by the words of Rea-Dickins and Germanie:

“There are two perspectives on the nature of teacher evaluation. The first is
associated with evaluation of teachers, primarily for purposes of appraisal.
According to this view, evaluation is used as a means to examine teachers. The
second perspective takes up the formative nature of evaluation where evaluation is
used as a means to develop teachers skills.” (Rea-Dickins and Germanie, 1992)

When setting the criteria we also have to think about all four competences
according to the typology of Zimpher and Howey. They are personal, technical, clinical
and critical competences. As a general rule, all of these areas should be also included in

the criteria. Our decision concerning rules for evaluating is as follows:

=  What are the teacher’s personal qualities?

= Does he/she use a great range of materials and teaching strategies?

=  What is the teacher’s approach to solving problems?

= Does he/she have communicative skills?

= How does he/she see him/herself?

= Does he/she develop his/her qualification?

= Does he/she use some self-evaluating techniques?

= [s there offered support of pupils” creative work, individual and group

work?

Teacher development must be intensely employed. Teachers themselves should

look for various opportunities and take active steps to do so.



4. 4. Pupil self-evaluation criteria

According to RVP the process of pupils” self-evaluation should be supported as
late as in the third time period. On the contrary, many other sources mentioned in
chapter 3. 4. Pupil self-evaluation say that pupils, who are able to self-evaluate
themselves (with no reference to their age, or class), learn more effectively. Whence it
follows that in our case of self-evaluation investigation we will involve all learners of

English.

The most important aspect of pupil self-evaluation is the teacher’s real interest in
pupil self-development. It can be seen as a means of effective communication and
cooperation. Especially at the beginning, a teacher has the main role on pupil self-
evaluation. He/she elaborates the skill of self-evaluation, consults and gives advice

about means of self-evaluation, suggests success criteria, and so on.

Clear understanding of the curriculum objectives and what is happening in the
lesson makes pupils ready to initiate the process of self-evaluation. Self-evaluation also
deepens the responsibility of their own learning. As RVP ZV remarks, “Pupils master
learning procedures needed to effective study of foreign languages” where we can also
include the process of self-evaluation. In this thesis we do not evaluate pupils” learning
results or performance during the lesson. We investigate to what measure they are able

to evaluate themselves. The resulting ELT criteria for pupil self-evaluation are these:

= Have pupils set their own targets and goals?

= Does the teacher get pupils familiar with lesson goals?

= Do pupils have the opportunity to self-evaluate themselves? (Has any
self-evaluating tool been offered to them?)

= [s there any feedback resulting from self-evaluation outcomes?

= [s there any time slot of the lesson applied to oral evaluation?

= Are parents involved somehow in the self-evaluation?/Do they know

anything about it?



5. Tools of self-evaluation

Self-evaluation tools help us to control running processes. This chapter will refer
to those means of self-evaluation that can be used for the needs of ELT self-evaluation.
We will start with naming some of them: observation, interview, questionnaire, field
notes, video recording, essay, documentary evidence, sociometry, mapping techniques,
swot analysis, workshop, brainstorming, diagnostical test, didactical test, and many

others. And now we will have a look closer at some of them:

First, let’s talk about an observation. It has a formative value. It looks over the
process of the interaction of teaching and learning. The observer should examine the
time management of the lesson, content and formal (grammatical, spelling,
phonological, etc.) errors, the way teacher/pupils deal with it and the manner of
correction, teacher/pupils involvement in the lesson, class organization, a topic of
discourse and language activity. It can be done using the checklist during the lesson and
discussed with the observed teacher after the lesson. In like manner the observer can use

a questionnaire, or rather it can be video recorded and analyzed later.

Basic conditions for a successful observation are shown in the following list:

= Observer and teacher need to agree on the focus, terms and nature of
what is to be observed.

= Only key points should be recorded by the observer.

= Short feedback should follow on the same day.

= Observer should first ask the teacher how the session went.

= (QObserver should sum up discussion and offer suggestions.

= Both should keep a copy of the final summary and action, for follow-up
use. (Clarke, 2001:107)

Hopkins mentions the three phase observation cycle — planning meeting,
classroom observation, and feedback discussion.

“The planning meeting provides the observer and teacher with an opportunity to
reflect on the proposed lesson. During the classroom observation phase, the
observer collects objective data on that aspect of the teaching or learning they
agreed upon earlier. It is during the feedback discussion that the observer and
teacher share the information gathered, decide upon appropriate action, agree a



record of the discussion, and often plan another round of observations.” (Hopkins,
2002)

An observation can be open, focused, structured, or systematic. Open
observation uses a blank sheet of paper to record the lesson. Hopkins pointed that the
aim is usually to enable subsequent reconstruction of the lesson. Focused observation
means, that the focus was set down before the observation. When using structured
observation a data are collected by either using a tally system or a diagram. As Hopkins
has said, “with a tally system, an observer puts down a tally or tick every time a
particular event occurs. The resulting record is factual rather than judgemental. This
approach lends itself to a factual or a descriptive record.” The last one is systematic

observation that relies entirely on the use of observation scales.

Unfortunately, many teachers feel threatened by the idea of an outsider
observing their classroom performance. “This is unfortunate, as it is one of the most
useful means of obtaining information about what is working and what is not.” (Nunan,
1992:130) The possible solution might be a mutual observation of two teachers who

trust each other, or its usage as a regular ongoing activity.

When evaluating the whole section, it is important to observe all participated
teachers and as many classes as possible. In Serena’s opinion, it is good to target the
concrete problem, because the more we want to monitor, the less we can see. However,

the usage of observation is instrumental to a basis for future action.

Another possible way of gathering information about teaching is writing field
notes. It should be done as soon as possible after a lesson or during a lesson. “Keeping
a record in this way is not very time-consuming and provides surprisingly frank
information that is built up over time.” (Hopkins, 2002) But imagine the situation that
there is a classroom full of pupils. In such a case it is not possible to use a tool like this

correctly because of time-consumption.

Video recording is one of the most popular research methods. It very

successfully monitors both, pupil and teacher development. As a general rule, a



classroom recording may serve to purpose for a teacher self-evaluation as well as a
pupil self-evaluation. “The advantage of video recording is also the fact that its
participants do not have to answer predefined questions.” (Serena, 2006:165) There is

also the possibility to watch someone else’s video.

The disadvantage of video recording can be the fact, that there is a camera
operator in the classroom, who might be an intrusive element for a teacher and/or
pupils. And, even if we can say that video recording is more accurate than audio
recording because it records silent activities too and an origin of problems can be
diagnosed more clearly, behaviour of all participants can be affected by a recording —

they know somebody is monitoring them and they optimize their performance to it.

The next tool is an interview. It is an oral method of evaluation which means
that the main source of information presents a spoken word. It can be recorded and then
analyzed. An interview can be lead in a group or individually and respondents can be
school employees, including a headmaster, pupils, their parents, or social service
workers. The advantage of this type of research is that we can modify questions to the

originated situation. On the other hand it can be time-consuming.

“Teacher-pupil interviews are very time-consuming so it may be more profitable
to devote that time to general classroom meetings. On the other hand, individual
interviews are often very productive sources of information for a participant
observer. There are three uses of the interview in classroom research:

= to focus on a specific aspect of teaching or classroom life in detail

= teacher-pupil classroom discussion can provide general diagnostic

information, and
* to improve the classroom climate.” (Hopkins, 2002)

We can use various types of interviews. They are open and closed, according to
rate of freedom when answering. On the contrary, structured and unstructured are
dependent on the freedom of an interviewer. The last two types are quantitative and

qualitative. They are affected by the sequential analysis.

Now, we will characterize a questionnaire. “A questionnaire is a specific form of

a structured interview without personal contact with respondents.” (Bélecky, 2006) It is



probably the most usual method of research. We differ among three groups of
respondents - pupils, parents and school staff. Questions in a questionnaire should be set
according to chosen criteria. Hopkins says that “the main use of the questionnaire in
classroom research is to obtain quantitative responses to specific predetermined

questions”. He lists the main advantages and disadvantages of the questionnaire:

“Advantages:

» easy to administer, quick to fill in

= easy to follow up

= provides direct comparison of groups and individuals

= provides feedback on attitudes, adequacy of resources, adequacy of teacher help,
preparation for next session, and conclusions at the end of term

= data are quantifiable
Disadvantages:

= analysis is time-consuming

= extensive preparation to get clear and relevant questions

= difficult to get questions that explore in depth

= effectiveness depends very much on reading ability and comprehension of the
child

» children may be fearful of answering candidly

= children will try to produce ‘right’ answer”  (Hopkins, 2002)

Very important is also the fact, that a questionnaire is an anonymous means of
research. Consequently, respondents can answer confidently with no fear of a result.
Besides, it might be helpful to explain that no answer is the ‘right’ one. When
questioning children, it is possible to use some clipart pictures instead of written text to
express closed answers (for example yes/no answers). “A questionnaire can also be
composed of complementary (What is the climate of your school?) or finishing
questions (I had troubles with...).” (Serena, 2006:130) It is important to do pilot
research when using a questionnaire to find out, how the questions fit to a target group

of respondents.

A diary is a summary of information written within an appropriate time and
dealing with educational processes. It can monitor time management of pupils or
teachers, express their emotions or feelings, and “leads to writing up important events in
their own words” (Serena, 2005:138). A diary can have either a secret or a public form.

In the case of the public form, the result of a research flows from confrontation of pupil



or teacher with others and the later analysis. Serena further said, “diary is an important
form of self-reflection and it helps to monitor personal and social development of its

writer.” We can add Hopkins” suggestion to a pupil’s diary, too:

“A diary provides feedback from pupil’s perspective. It can be a part of a lesson
and relates to the general classroom climate. A diary helps to identify individual
pupil problems and involves pupil in improving the quality of the class.”
(Hopkins, 2002)

The disadvantage of a diary is its time-consumption. However, in the opinion of
Bailey (2001), there are also some benefits: “articulating puzzles and problems, and
leading to clarification and possibly to realization, which can result in ones

development.”

Another tool to mention is a portfolio. It is an individual unit that shows a
context of work done and outlines abilities of an owner. A portfolio includes various
documents which the owner chooses on the basis of her/his findings. A portfolio can be

used as a self-reflection of both —teacher and pupil.

“An effective portfolio should be structured (organized, complete, and creative in
its presentation), representative (comprehensive, representing the scope of one's
work and achievements across time), and selective (avoid the natural tendency to
document everything, give careful attention to conciseness and selectivity in order
to appropriately document one's work). The key functions of a portfolio can be
allowing for self-reflection, or the process of creating, that is generally much more
important and meaningful than the end product.” (PiSova, 2006)

However we can add one remarkable tip of Serena’s — “Self-reflection can
be strengthened by a short summary of each included document”. That is to say
why does it include complementing information, and caution about some
interesting parts of a document? In terms of what a preservice teacher’s portfolio

might contain, Johnson (1996) has identified four types of documentation:

= artifacts, which are produced during the normal course work of the
teacher education program;

= reproductions, which relate to typical events in the work of
preservice teachers that are not captured in artifacts;



= attestations about the work of the novice teacher prepared by
someone else; and

= productions, which are prepared especially for the portfolio. (Bailey
etal., 2001:227)

Inservice teachers can definitely use this list as well. Correspondingly, when
compiling a learner’s portfolio, a teacher should advise what to put in and should
lead it as a collaborative implementation. Learners themselves can hardly identify

possible items for inclusion.

Finally, we can include a characteristic of a checklist. It is a list of items
that are to be remembered, checked or consulted. It is a very flexible tool used to

provide data about teaching and to make a settlement to teaching conditions.

To sum up, several procedures were introduced that help researchers to get
needed information. There are many differences in their usage. When preparing an
ELT self-evaluation we have to choose those instruments that will judge the

appointed criteria and offer different benefits.



PRACTICAL PART

6. Case study

Firstly, the methodology chapter will introduce applied techniques. A research
of the present state of ELT self-evaluating process is the goal of the thesis. The strategy
used in this investigation is called a case study. It is a technique that investigates an
event within its real-life context, in our situation a self-evaluation context. Richards
(1998) feels that “Case studies are useful precisely because they can provide a rich
source of teacher-generated information that is both descriptive and reflective.” (Bailey
et al., 2001:78) Furthermore, the use of cases can be very useful for professional

development.

Theoretical data are used to broaden a research approach. There is a wide range
of techniques that can be used to facilitate analysis. They are flowcharts, data displays,
matrix of categories, using means, cross tabulations, or graphs. The case studies are
assumed as references — except of describing a problem situation they also include the
chosen solution and its developmental plan. The developmental plan should include
concrete recommendations that will be able to solve identified problems, a timetable

and suggestion about who should be responsible for doing that.

In the area of the definition of evaluation, the case study will deal with the
formative rather than summative evaluation, because of searching within the chosen
aspects of teaching and learning. It will aim to strengthen and improve the ELT section.
The ELT self-evaluation may be largely descriptive and qualitative, and - to be more
specific — informal. Lastly, because we will measure the obtained data against a range of
explicit criteria, we will use the criterion-referenced evaluation. And now we will move

to the particular case study that reveals concrete ELT self-evaluation.



7. Survey introduction

This chapter presents the institutional background of the investigation. The case
study took place at a basic school situated in a suburb of a city in the east of the Czech
Republic. The curriculum development started to be mention here in autumn 2005. The
whole process of the transition of RVP ZV into their specific School Educational
Framework got under way in May 2006 — the first objectives were presented to teachers
to think about. In February 2007, teachers had to finish the subject’s programmes that
will be put together later by all the teachers” staff. The competencies will be gained to it
and further development will be done. School self-evaluation has been mentioned only
slightly and until now, there are no specific rules, aims, areas or criteria set down. The
case study will follow the Notice 15/2005, RVP ZV instead of the School Educational

Framework, criteria and tools for self-evaluation of the own construction.

English language has been taught for seventeen years here. A new English
classroom was opened here in May 2006. There are many educational aids — posters,
maps, games, magazines, dictionaries, PCs with English educational programmes, HI-FI
stereo, tape, CD, video and DVD data mediums, and a library that consists of easy
readers, fiction as well as non fiction and many types of textbooks, all in English. Each
class visits this classroom at least once a week. Pupils and their parents can borrow the

library items, if they want.

Since the school year 2006/2007 pupils have learnt English from the third class,
3 lessons per week. Pupils from the first and second classes have the possibility to
attend extra lessons of English, but these were omitted from the ELT self-evaluation.
There are approximately 320 obligatory learners of the English language. No extra

lessons (for example communicational) were offered to them.

There are four teachers of English language. One teacher has only a part time,
the others have a full time of English. Only two of them have finished their academic
education. Each teacher is able to attend training seminars approximately two times

during a school year. English teachers do not share one staff room.



‘Chit Chat’ and ‘Project’ coursebooks are used in English lessons. Both
coursebooks consist of a students” book and a workbook. The third and fourth classes
use ‘Chit Chats’ and from the fifth class learners use ‘Projects’. Pupils are also given
the opportunity to buy magazines ‘Kid’s News’, ‘Click’, ‘Crown’ and ‘Team’. When
most of the class have magazines, a teacher works with them as if they were a
coursebooks. Usage of other supportive materials, such as copied files and so on,

depends on each teacher.

Teachers prepare a school lap of English Olympics every year. There are two
categories — the first one for sixth and seventh classes and the second one for the eighth
and ninth classes. Pupils who are placed from the first to the third position get English
aimed prices (books, grammar maps, tourist guides). Winners of each category advance
to a district level. Some of the English teachers also participate in various short-term

international projects within their lessons.

Four areas within the ELT section of the basic school will be evaluated. They are
a syllabus, a teacher, a pupil and a coursebook. The reason of ELT self-evaluation is to
find out limitations in the noticed areas within an English lesson and to qualify and
develop English section on the particular basic school. The impuls for this process is
Notice number 15/2005 of the Ministry of Education that says that every school must
design its self-evaluating report. The criteria for the ELT self-evaluation are set by one
of the English teachers at the particular basic school as well as the means of self-
evaluation. The self-evaluation process should last six months, procedures used to
obtain the data will be video recording, diary, portfolio, interview, observation, and
questionnaire. The information will be picked up from the English teachers, English
learners, and their parents. The investigated facts will be processed by the teacher of
English into an ELT self-evaluation report and will be given to other English teachers

and the headmaster too. The detailed findings from the research are presented below.



8. Data collection

The main objective of this case study is to determine in-depth analysis of the
concrete ELT self-evaluation and to examine some of the tools used. The procedures for
specific purposes used to collect data will be introduced here. Those purposes are the
criteria set in the Theoretical part of this thesis that are dealing with four ELT
cathegories — ELT curriculum, coursebook, teacher and pupil. “In the process of self-
evaluation, it is important to select a small number of areas, carefully select aims of

research and choose appropriate tools.” (Serena, 2005:110)

When choosing the appropriate tools for ELT self-evaluation, the most important
indices were selected criteria and the background facilities. The following Hopkin’s

statement was also important:

“The teachers” primary job is to teach, and any research method should not
interfere with or disrupt the teaching commitment. The method of data collection
must not be too demanding on the teacher’s time. That means, that a teacher needs
to be certain about the data collection technique before using it.” (Hopkins, 2002)

After further theoretical investigation, the following tools were chosen: video
recording, diary, portfolio, interview, observation, and questionnaire. An interview and
questionnaire were tested in two lessons with different teachers. The work went fine, no
difficulties were found, so the tools were used for the rest of the research, too.
Nonetheless, most of the chosen tools somehow broke the privacy rules of the lessons.
Neither teachers nor pupils are used to being under some observation or research. Now,

we will look closer at the chosen means of self-evaluation.

First, there was mentioned a video recording. Its advantage is its visual and
comprehensive character. Only two lessons of one of the teachers were recorded. Other
teachers did not feel familiar with being recorded. They felt they would be disturbed by
the camera. The recordings were used for three reasons. The first two reasons are
teacher and pupil self-evaluation in general. The third reason was to answer one of the
teacher self-evaluation criteria: What is the teacher’s knowledge of teaching strategies?

because a video recording can focus on a particular aspect of the teaching. When the



recordings were completed, the teacher was asked to watch the recordings to see herself
during the lesson. The teacher analyzed both recordings in a written form and discussed
them with a critical friend (a person that does not work at school so he/she can be
positive or negative without other effects). Later on, the recordings were shown to the
learners to let them see themselves during the English lesson. Their attitudes were

discussed together.

A diary and a portfolio are other tools that were applied to the pupils. The pupils
were asked to start filling out these documents at the beginning of the school year
2006/2007. Coursebooks that are worked with (‘Chit Chats’, ‘Projects’), offer a diary
and a portfolio on the Oxford University Press internet pages, so these were printed and
copied for each pupil. Diaries and portfolios were set as two opportunities to self-
evaluate themselves, to gather pupils” feedback, and to monitor the development of their
writers. Diary provides pupils” perspective, but on the other hand it is subjective. These

tools will be evaluated after the year of their usage to avoid an error of bias.

Another tool used was an interview. Interviews were carried out individually
with all the English teachers. They were recorded and then analyzed. Interviews were
focused on classroom life in detail and on teacher self-evaluation. They were structured,
closed and most of the questions were qualitative. The interviewer was always one of

the teachers who acted upon the set list of questions.

Observations were focused mainly on the teacher’s ability to solve problems,
offered support to pupils” work, application of oral evaluation, and teaching strategies.
In other words, it concerned focused observations. An observer used a yes/no
questionnaire during the process of observation. A feedback discussion took place
always on the same day as the observation. Experts claimed that “It is important to use
observation to provide information that teachers can use as a basis for future action.”
(Rea-Dickins and Germanie, 1992:37) Each English teacher was observed twice after

the initial planning stage. The observer was the critical friend again.



Finally, four different questionnaires were created to find out how competent is
the ELT section. Questionnaires were easy to administer, however, it was time-
consuming to analyze all of them. They gathered specific information. Three groups of
respondents were chosen — English teachers, pupils that were further divided into two
groups, and parents. Those from the first grade, and those from the second grade. All
the respondents were assured of the fact that no answer is the right one. All the
questionnaires used yes/no questions, multiple choice (with more possible answers) and
complementary questions. The questions were formulated in the sentences adapted to
the individual group of respondents. A questionnaire for teachers focused on
coursebook evaluation only. All four teachers took part here. A parents’” questionnaire
tried to find out the level of parents knowledge of an English lesson climate and a
coursebook, targeted the attitude towards the use of the native language in the
coursebook, detecting their cooperation with the school on the ELT stage, their attitudes
towards oral evaluation, their support in pupils” self-evaluation, and opinion towards
teacher’s qualities. Parents were asked not to consult their answers with their children,
because it could influence the whole research. They were also assured that there is no
right answer. This type of questionnaire was given to 256 parents and they had one
week to fill it in. After the week, 29 filled out questionnaires were returned. The last
two types of questionnaire were handed out to learners. Both questionnaires had the
same content, only the form of questions was different according to the group’s age.
The aim was to cover all the areas of ELT self-evaluation. The questions followed
carefully one topic after another. The teachers were asked to assist during the filling out
of questionnaires, so all 284 distributed ones returned. Pupils took it seriously, because
it was something new for them. The questionnaires were anonymous, so they felt
confident and it was also one of the first opportunities to express themselves in such a

wide field.

To sum it up, six means of evaluation were used for the data collection in the
case study. Two of them, a diary and a portfolio, are still in the process of production
because their application is long-lasting. The results of the investigation by help of
another four tools — video recording, interview, observation and questionnaire will be

analyzed in the next chapter.



9. Research findings

Here, the research findings will be presented. Firstly, the results of the self-
evaluation research will be discussed. The data from the parents” and pupils’
questionnaires will be ranked according to ELT topics chosen — curriculum,
coursebook, teacher, and pupil in a casual sequence. Objectives of other means of
evaluation will be presented according to the previous study. As it was mentioned
above, a diary and a portfolio will not be analysed here as the work on them is still in

progress. Secondly, the applied means of evaluation will be commented.

Video recording was a new experience for both, teacher and pupils. The teacher
felt quite nervous, which can also be seen on the recording. A stiff expression on her
face is one piece of the evidence. On the contrary, pupils were free and easy. After
seeing the video for the first time, both the teacher and the pupils took notice of their
appearance, mainly. The second time they saw it, they concentrated on the aspect of
teaching/learning. The teacher commented on shortcomings only — as the biggest
problem she suggested the usa of the Czech language (she did not use Czech so much
but she would like to minimize it more) and little opportunity to let everyone speak in
the class. The teacher was reminded that self-evaluation can be positive, too, during the
discussion. As a good point pleasant cooperation with pupils was pointed out. She was
not used to praising herself which was striking. After the discussion, she was asked to
write the analysis of the recordings. You can find one of them in the appendix. Pupils
were, on the other hand, airy, and commented their behaviour as well as the teacher’s
approach. Some of them were so proud that they borrowed the recording to show it to

their parents.

The third aim was to answer the following question: What is the teacher’s
knowledge of teaching strategies? As she mentioned during the discussion and later on
in the analysis as well, she was disappointed with little chance given to some of the
pupils to express themselves. Those who did not put their hand up just did not speak.
However, there were many organizational techniques used during the lessons. Pupils

alternated in individual work, pair work and group work. Also the activities running



within each group varied and at the same time the class climate was still very friendly,
free and easy. At the beginning of the lessons the aim was introduced. Attention should
be paid to better conclusion. There was a summary at the end of the lessons but only a

very short one. Pupils had no chance for self-evaluation.

Secondly, we will turn to the interview. As a matter of fact that interviews are
very time-consuming, they were led with teachers and not with pupils. The first series
of questions was dedicated to teacher self-evaluation and their cooperation with each
other. Teachers should characterize themselves as professionals, talk about developing
their qualification, summarize their self-evaluating techniques, and describe their
cooperation with each other. All four replies were very similar. As personal qualities
they mentioned dominancy, friendly approach to children, good knowledge of English;
consistency was noted by two of them. They develop their qualification by reading
books, watching films, participating in seminars, and studying English at home. The
question about how the school supports the development of their professional
qualification always had the same answer: “There is no support on the part of the school
management.” Except from one of them, they did not understand the term °‘self-
evaluation’. After the explanation of this word to them, they agreed on the fact that they
use field notes only. They follow observation as a must led by the principalship. The
most surprising outcome was that teachers do not cooperate with each other. Only two
of them do on the field of crosscurriculum connection, concretely on English/Art
relations. But there was no note mentioned about cooperation within English subject at

all.

The second area of questions dealt with pupils — their support in the lesson,
knowledge of their needs and cooperation with their parents. In this field teachers were
asked to say how they motivate pupils, their attitudes to pupils” discipline, whether they
give the opportunity to pupils” self-evaluation, their opinion about what do pupils need
the most within English lessons, and how is it with parents” cooperation with them. The
results were again quite interesting. Teachers motivate their pupils by talking with them
about their hobbies, explaining them the importance of English language knowledge

and by using other teaching aids than a coursebook, such as magazines or videos.



Procedures applied to pupils” discipline were the same in all four answers. Teachers set
the rules at the beginning of the school year, so every pupil knows, what will come next
when breaking the rules. Three from four teachers stated that they sometimes give the
opportunity to pupils for self-evaluation. However, firstly they asked the interviewer
what the question means. The fourth teacher has admitted, that she is working on
improving this area. She gives that chance to pupils, nevertheless not every lesson. The
most different answers were those about pupils” needs. Two of the teachers claimed that
pupils need to be praised and they need an individual approach. On the contrary, the
other two were concerning the ideas that should be deepened by pupils themselves.
They mentioned intensifying their knowledge of English and learning how to learn. The
last of these questions concerned the cooperation with parents. All the teachers agreed
on the fact that they cooperate with parents if the parents need more information, but in

their words, it is not very often.

The last area of questions coped with teaching strategies. Here the lessons aim,
given feedback, and teaching strategies were commented on. All four teachers
confirmed that they say the aim of the lesson at the very beginning of the lesson. They
also agreed that they revise at the end of every lesson and as the most usual feedback
they use homework, too. Greater revision in the form of a test they do after each
coursebook lesson. Teaching strategies varied. For one of the teachers the most
important is the use of a coursebook. All the activities done within a lesson are
concerned with it. The second teacher mentioned as the most remarkable support for
pupils is finding information themselves, using various aids, such as dictionaries or the
Internet. The last two teachers talked about the classroom management and its
organizational form. They uphold pair/group work, vary activities as much as possible,

and have an individual approach to pupils.

Observations had very unequal outcomes. They were dependent mainly on the
age of pupils, time when the lesson took place (morning — afternoon), and on each the
teacher’s way of the teaching. All six observations confirmed that teachers talk about
the aim of the lesson with pupils. They changed activities every 11 — 15 minutes during

the observation, and all the time tried to monitor all the learners. 80% of pupils were



actively involved in the lesson and the feedback was supported. Teachers” ability of
solving problems hinged on the ‘freshness’ of each teacher and also on pupils” age and
attitudes towards the lesson (and probably to the teacher, too). Oral evaluation and
support of pupils occurred only in the lessons with no discipline problems. There was

visible connection between pupils” and teacher’s approach.

Questionnaire for teachers concentrated on coursebook evaluation only. All four
teachers took view here. Their attitudes were in the most questions the same.
Nevertheless, some interesting suggestions appeared, too. Firstly, we will summarize
the agreed elements. Teachers use two types of the coursebooks according to the age of
pupils. Both of the coursebooks consist of a student’s book and a workbook. The
course also contents a teacher’s book and audio recordings available at the school.
Publishers also offer a diary (for younger children) and a portfolio (for older children)
that are worked with. The topics implied in the coursebooks are suitable for age groups
of learners and their authenticity is performed well. The coursebooks can be used
without deeper preparation. New grammar is presented is small enough units for easy
learning and the sufficient provision for tests and revision is made at the end of each
unit. New vocabulary is recycled adequately, the only problem is their pronunciation.
Nonetheless it is practices within lessons with the teachers and also with the support of
audio recordings. Both coursebooks use the phonetic alphabet that was explained by the
mentors at the beginning of the course. The important is also the fact, that the

coursebooks do not use the native language at all.

Now we will turn to the areas that were evaluated in different ways. One from
four English teachers does not agree with the fact, that the coursebooks fill every
requirement of the superior documents. One of them also thinks that there is not
sufficient space payed to the culture of English speaking countries. Different opinion is
also in the field of recycling new subject matter. Two teachers believe that it is
presented well, other two do not agree and wish it was developed. All four skills are
involved in the coursebooks, however, three mentors would embrace more space for
discourse. The new vocabulary is presented on the lists at the end of the coursebooks.

The coursebook used by younger learners also contents pictural dictionary. One mentor



is satisfied with this state, other three would prefer more innovative ways, such as topic
differentiation, pictures, or vocabulary spiders for older learners, too. The last question
was applied to other teachers” reminders. Two of them agreed on the idea, that the
coursebook should include more entertainment and interesting topics. Other suggestions
were more grammar activities, adding extra activities for efficient pupils, and improving

the portfolio. The last wish was to add a video among the coursebook components.

The results of the questionnaires for pupils and parents gave us a huge amount of
information. The results will be presented either in percentual answers, or in graphs.
Firstly, we will comment learner questionnaire’s outcomes. Two age groups of learners
were involved in filling the questionnaire. We will call the first one the younger, pupils
here are 9 — 11 years old, and the second one the older with the age of learners from 12

to 15 years. When not commented at all, the result comes from both groups of learners.

80 % of pupils chose English by themselves. 70 % have met authentic English at
least once in their life. Two thirds of them felt well, the rest felt poorly or nervous.
Learners were asked, why do they learn English — what are their aims in terms of
English language. The reasons were numerous. Two graphs were designed, according to

the age group:
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As we can see, aims differ according to the age of learners. Most similar seem to be a
number of those, who learn English to be able to speak and understand when travelling.

Other objects are unlike.

The second range of questions was concerned with a teacher. Learners were
asked, what qualities does their teacher have. It was interesting because whereas the
youngers suggested friendly or nice in the most cases, the olders turned to visual
qualities such as pretty and so on. As the most important, pupils submitted the sense of
humour and friendliness. Only 9,5 % noticed the authority and 15,5 % strict. 80 % of
learners confirmed teacher’s interest in their hobbies. Teachers implicate pupils’
interests into conversations, project works, or various reports. Only 6 % of pupils worry
to ask when they do not understand something. The rest of them are convinced of
teacher’s help. The olders were also asked, whether the teacher talks with them about
their successes or problems and apply self-evaluation during English lessons. 58 %
states that there is no or little opportunity for pupils” self-evaluation. The aim of the

lesson is said according to 88 % of pupils.

At the beginning of the school year, pupils were asked to fulfill the diary or the
portfolio. Six months later they were asked, whether they like it and why do they think
is it important. We can remarkably see the difference between two age groups. The

youngers like it. 38,5 % say it helps them to find out shortcomings, 36,5 % noted



summarizing acquired knowledge, and 25 % appreciates expressing oneself. On the
contrary, only 18 % of the olders suggest the importance of the portfolio as influential.

Others comment it as the waste of time.

The most common aid applied within the English lesson is a coursebook. Others
are HI-FI, magazines, and copied materials. 12 % of pupils are unsatisfied with mainly
the coursebook usage, 9 % wishes to use PC programmes and 12 % video recordings
more. The best things included in the coursebook are in the opinion of the olders comics
and texts, and according to the youngers songs. The olders were also asked about the
importance of learning cultural studies. 39,5 % do not know, why is it significant.
Others appreciate it because they can make use of it later (11,5 %) or they just like
getting interesting information. Among the favourite activities pupils included reading,
listening, conversation, singing, working on PC, playing games, and filling tasks. The

outcomes again differ according to pupils” age:
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Lastly, the research disclosed 60,5 % of those, who speak about English lessons
with their parents. Parents also influenced the question of the preference of either oral
evaluation or a mark. 73 % of pupils favour marks mainly because of their parents.

Pupils literally wrote, that parents ask them about marks only.

As it was mentioned above, the questionnaire for parents investigated parents’
knowledge of an English lesson climate and also a knowledge of the coursebook, the
attitude towards the use of mother tongue in the coursebook, parents” cooperation with
the school on the ELT stage, opinion on teacher’s qualities, attitudes towards oral
evaluation, and parental support in pupils” self-evaluation. Unfortunately, only 11

percent of questionnaires returned back.

Now let’s have a look at the research results. Lesson atmosphere was one of the

most often discussed question. Parents have the following feelings:
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Graph number 5: Lesson atmosphere
1 — messy, 2 — don’t know, 3 — friendly, 4 — ‘has guts’, 4 — teacher endeavours

As it is seen in the graph 5, the most parents think positively about the lesson
atmosphere. On the other hand, 7% of those, who think that lessons are messy, is a high

number.



Another detection is that according to parents, 79,5 % of learners are looking
forward to the subject English. An ‘I don’t know’ answer appeared in 17 %. 79 % of
parents talk about English lessons with their children at home. The most usual topics are
new subject matter, tests, funny situations, and a teacher. In the opinion of parents,
children like English conversation the most, the second place belongs to playing games
and singing. On the contrary, children are said to not like tests, writing new vocabulary,

and listening activities. 10 % of parents do not know what their children like or dislike.

Teacher — parent cooperation is judged as good in 54 %. Other opinions differ.
Some parents think that it works through marks only (8 %), and on parent-teacher
associations (8%). The rest of the parents notes, that it does not work. The parents
appreciate teachers” good relationship to children, patience, interesting form of
instructing, and readiness for lessons. There are 7,5 % of parents who think that teachers
are too little strict and on the contrary 10 % of those who think that teachers are too

demanding.

One of the questions was investigating, whether they think that their children
have the opportunity to meet the authentic language at school. Here, 74 % suggests that
there is no opportunity to do so. With regard to the language usage, 70 % of parents
have taken advantage from their children’s knowledge. Usually it was on holiday, when
solving the crosswords, and when translating songs, instructions, or other texts. On the
contrary, there are 61,5 % of parents who help their children to get ready for English

lessons.

Now, we are turning to evaluation. Parents were asked what do they prefer,

whether marks or oral evaluation. The graph number 6 shows the results:
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According to the pupils” answers, there may be the hypothesis that parents fancy marks
only. However, the outcome reveals the balance between those who prefer marks and
those who appreciate oral evaluation. The most of the parents also confirmed their
support of children’s self-evaluation. Worthy of note are those parents, who admit not

doing it. They fill up 10,5 %.

The last area of questions was searching the coursebooks” attitude towards the
use of the Czech language and the overall contentment with the coursebooks. 55,5 % of
parents are satisfied with the usage of the mother tongue within the coursebooks. 41 %
wishes there was more Czech, for example when explaining new grammar items, or in
tasks. 3,5 % do not know. Unlike, there are 19 % of parents who acknowledge that they
do not know anything about the coursebooks. 58 % of parents think the books are
modified reasonably, have nice illustrations, and interesting texts. Those who are

dissatisfied mention mainly poor usage of Czech, as it was mentioned above.

The second part of this chapter will comment on the self-evaluation tools applied
in the research. We can distinguish between two ranges — materials taken from other
sources and those of the own construction. The portfolio and the diary were used in the
investigation. The questionnaires, the interview, the video recording, and the
observation were designed according to the criteria and the research background and

adapted to fit the specific school needs in the area of ELT.



To comment the first group of the tools, the best designed is the diary. It is
appropriate to the age of learners, full of pictures and the mother tongue is used as well,
so the pupils are not confused with many unfamiliar terms. Pupils write into the diary at
the end of each unit. The portfolio could be more carefully worked-out. It is designed to
be filled once a year only, to summarize the whole school year progress. It is a bit
unfortunate, because learners hardly focus on the topics six or more months old. All the
pupils were also asked to share projects and other important works to put it in as
evidence. It might help them not to forget some significant features. A video recording
can be used for various reasons. It was a new interesting work for the teacher who was
recorded. The area of self-evaluation that underwent it was chosen well, there were no

difficulties or problems with it. What more, it turned a good account to pupils, too.

The second group of the applied means of ELT self-evaluation offers deeper
discussion. To sum it up, this field concludes an interview, questionnaires, and an
observation of the own construction. When talking about the interview, wider space for
the respondent could be offered. The teachers were also a bit surprised by recording
them while answering. There were no difficulties with observations. Yes/no
questionnaires were used to simplify the process of the filling. However, it was a bit
time-consuming for the observer to read all the questions before the observations took

place.

The questionnaire for teachers worked well. Nevertheless, the next time it can be
namely divided into two columns, each to correspond to one coursebook. Teachers were
commented on both of them, so they understood they were asked about both, but this
was not quite clearly written. The questionnaire for pupils was designed carefully not to
be taken personally or show any possibility of the right answer. There were no
comments on the part of parents, which may mean, that it turned out well. Pupil’s
questionnaires were supplemented by cliparts to make them more attractive for children.
There were some terms, such as phonetic alphabet, or cultural studies, that were not
clear for the learners. Some of the questions offered the multiple choice answer, which
can be changed, because they could be found as the leading questions. As an example

can be noticed the question ‘What are the qualities of your teacher?’



To sum up, the means of evaluation/self-evaluation proved competent. There
were found only little shortcomings that will be modified until the next ELT self-
evaluation. The diaries and portfolios are still in the process of filling and they will be
analyzed at the end of the school year, when we will have them completely
supplemented. Little space was given to the question of the teachers” ability to solve
problems, and to the usage of crosscurricular connection. It will be beyond the extent of
this thesis to write the summarizing ELT self-evaluation report. The deficiencies of the

ELT self-evaluation will be commented in the next chapter.



10. Development plan

The last step is to set a development plan. Checking and analyzing the data
collected through different tools during the case study research notified some interesting
findings, which will be discussed in this chapter. The information elicited by the

evaluation cannot be seen in isolation.

There is a lack of teachers” cooperation with each other. They miss the
awareness to innovate or change things. The evidence is taken not only from the
interviews, but also from the unwillingness against the ELT self-evaluation research
process. So the teachers should be more collaborative. The teachers should also develop
the opportunity for pupils to meet the authentic language. One of the possible ways is to
visit the Internet pages of the British Council and find some foreign partnership there.
When talking about the coursebook, teachers need to take into account the fact, that the
most of the parents do not speak English, so the grammar and other important issues
should be explained and practiced carefully. Some complications may be written down
in learners” exercise books. The reason for this is the fact that many parents want to
check new subject matter at home with their children and they do not have any feedback
from the coursebook. Other materials and teaching aids should appear more in the
lessons, too. Apart from this, teachers should avoid parents” opinion, that lessons have

messy atmosphere.

Another shortage researched is the fact, that the teachers would like to advance
their professional development but they have no support to do so. The need for
formulation of the teacher training possibilities should be set by the principalship. The
leader of the English section should visit the headmaster and ask for the rules or a time

plan for visiting English seminars.

An opportunity for parents to express their ideas was built up in the research. As
it was seen in the numbers mentioned, only a very little number of parents participated.
On one hand, they are not used to communicate with other than a class teacher.
Cooperation with a subject teacher happens in some cases only when a problem appears.

On the other hand, the answers included in the questionnaire have shown, that they wish



teachers would cooperate more, too. Suggestion can be to think about that kind of

activities that will draw parents in the English classwork.

The last issue to be developed is the self-evaluation itself. As it has been
investigated, neither teachers, nor pupils have the clear idea of what the self-evaluation
is and what is its importance. Firstly, the teachers should get familiar with the reasons
for self-evaluation and with various means for practicing and controlling it. Then they
should start to apply it on the learners and support them in this area. Self-evaluation will
bring more opportunities to make their views heard, and supply a chance to reflect their
own approach to the English subject. To rise the oral evaluation may be one of the most

important things, too.

All the suggestions should be discussed within the English section in one month.
Then, the realization of the development should come true. The next year’s ELT self-

evaluation research will show whether the progress succeed.



Conclusion

This thesis offers one of the many possible ways to evaluate ELT area. Recently,
there is not much available information on this field in the Czech Republic. This

diploma paper may work as an instruction for other schools.

Firstly, four ELT evaluating areas were set after analyzing the appropriate
documents. To sum up, those areas are ELT curriculum, coursebook, teacher, and pupil.
The most important information referring to those areas were offered, argued, and
explained. As the synthesis of all the information and documents mentioned, the criteria

for ELT self-evaluation were chosen.

The main aim of this diploma paper was to create a means of ELT self-
evaluation. For this reason various evaluating tools were introduced and their
advantages and disadvantages were remarked. Upon the findings, six evaluating tools
were picked and elaborated for the in the field of English language teaching. Prefered
tools were video recording, portfolio, diary, interview, observation, and questionnaire.
The suitability of the questionnaire was tested in two lessons led by different teachers.

Because the work went well, they were used for the next ELT self-evaluation, too.

It should be stressed that the area of self-evaluation is a new, obligatory action in
the Czech educational field. Reflection of this fact was seen in each piece of the ELT
self-evaluation at the chosen basic school. At the beginning all the participants behaved
restrained but on the other hand wondering what to expect. The teachers tended to stand
back from various evaluating techniques, such as observations or video recordings. The
research found that parents are not used to cooperating with the school. The only ones
who did not have problems to help with the process of self-evaluation were the learners.
For them, it was the opportunity to participate in the process of open communication, to
cooperate with other pupils and teachers, and to have a chance to make their views

heard.

The findings revealed both positive and negative matters. For the most part these

were also commented on. Then, the development plan was set to improve negative



matters. It was introduced to all four teachers and they promised to think about it and to
work on its development. The ELT self-evaluation report was written and given to the
principalship where it is to be seen by those who are interested. And those should

mainly be the parents.

Finally, it can be said that the process of ELT self-evaluation proceeded without
any greater difficulties. The chosen tools worked well, nevertheless some of the
questions have to be further modified. Another type of interview can be tried the next
time, too. The teachers were explained the importance of the self-evaluating process and

better cooperation from their side was promised.



RESUME

Autoevaluace, neboli sebehodnoceni, je novinkou v oblasti ceského
vzdélavaciho systému. Jeji pravidla jsou upravena vyhlaskou ¢islo 15/2005 vydanou
Ministerstvem $kolstvi, mladeZe a télovychovy Ceské republiky. Hlavnim cilem
autoevaluace je zjistit vysledky dosazené béhem urcitého Casového useku a tim zajistit
kvalitu v ramci riiznych oblasti &eského kolstvi. Tato tematika nyni v Ceské republice
prochazi kurikuldrni reformou. I z tohoto diivodu by mohla byt tato diplomova prace

v procesu autoevaluace oporou zakladnim Skolam.

Kazda skola by méla stanovit autoevaluacni kritéria a vybrat si vhodné hodnotici
nastroje dle svych potieb. Cely autoevaluacni proces vyusti sepsanim autoevaluacni
zpravy, ktera ma byt ulozena u vedeni Skoly. Vytvofeni kritérii a vybér vhodnych
nastrojii zalezi na vybranych oblastech autoevaluace. Proces autoevaluace by mél byt
rozdélen do skupin podle jednotlivych vyucovacich predméti, tak zvanych
pfedmétovych sekci. Na autoevaluaci by méli participovat vSichni zi¢astnéni — ucitelé,
zaci, rodiCe, pripadn¢ dalSi osoby, které maji néco spoleéného s vyukou. Tato
diplomova prace se vénuje oblasti autoevaluace anglického jazyka na zakladni Skole.
Jejim cilem je vytvofit vlastni autoevaluacni nastroje, aplikovat je v konkrétni

ptipadové studii a nasledné je spolu se zjisténymi vysledky zkoumani vyhodnotit.

Teoretickd Cast se zabyva zvolenou problematikou v obecné rovin€. Nejprve
jsou definovany klicové koncepty autoevaluace, evaluace a hodnoceni. Nékteré
prameny oznacuji evaluaci a hodnoceni za synonyma, jiné je rozliSuji z pohledu
hloubky hodnoceni. Z tohoto diivodu jsou zde uvedeny ruzné ptiklady definici. Prace
nebude pouzivat termin hodnoceni, nybrz evaluace. K tomuto rozhodnuti vedl
pfedevsim fakt, Ze konkrétni Skola figurujici v pfipadové studii také tento vyraz

pouziva.

Obsah autoevaluace anglického jazyka na zékladni Skole je ovlivnén rGznymi
dokumenty, které usti ve Skolni vzdé&lavaci program. Ten je individualitou kazdé

zakladni Skoly a zn¢ by mély vychazet i pozadované oblasti zahrnuté do



autoevaluaéniho procesu. Vzhledem k analyze vyhlasky 15/2005 MSMT byly pro
anglicky jazyk vybrany nasledujici oblasti: ucivo, ucitel, zdk a ucebnice, jako hlavni
vyukovy material. Kritéria pro autoevaluaci anglického jazyka na zékladni Skole tedy

musi obsahovat pozadavky na zjisténi kvality v rdmci téchto ¢ty zvolenych oblasti.

Autoevaluacni kritéria by méla podléhat nejen zminénym oblastem, ale i
dokumentu konkrétniho Skolniho vzd&lavaciho programu. Zakladni $kola, ktera hraje
hlavni roli v nasi ptikladové studii, viak jesté na svém Skolnim vzd&lavacim programu
pracuje, proto se pfi vybéru naSich kritérii pro ucivo anglického jazyka muselo
piihlédnout k dokumenttim nadiazenym Skolnimu vzdélavacimu programu. Kritéria pro
oblast uciva anglického jazyka byla tedy vytvofena po diikkladné analyze nasledujicich
dostupnych nadfazenych dokument: Ramcového vzdélavaciho programu zakladniho
vzdélavani, Spolecného evropského referenéniho ramce pro jazyky a teoretického
konceptu komunikativni kompetence. Kritéria pro ostatni tii skupiny, kterymi jsou
ucitel, zdk a ucebnice, byla zvolena po prostudovani rtizné metodické literatury

s pihlédnutim na konkrétni potieby a pozadi vyzkumu na konkrétni zdkladni skole.

Ve studii jsou také predstaveny rizné autoevaluacni nastroje, které je mozné
k sebehodnoceni anglického jazyka pouzit. Autoevaluaéni ndstroje ndm pomadhaji pii
vyzkumu kvality. Pfi vybéru je nutné brat v ivahu nejen zptsob jejich pouziti, ale i
naroc¢nost jejich vyhodnocovani, ¢asovou naro¢nost a kvalitu a relevanci zjisténych
informaci. V této diplomové praci jsou analyzovany riizné autoevaluacni nastroje a
jejich vyhody a nevyhody jsou okomentovdny. Na zdklad¢ ziskanych poznatkil je
vybrdno Sest konkrétnich nastroji, které jsou adaptovdny a  pouzity
v konkrétni ptipadové studii. Té€mito néstroji jsou video nahravka, denicek, portfolio,

rozhovor, observace a dotaznik.

Prakticka Cast se zabyva konkrétni pfipadovou studii. Celd ptipadova studie se
odehravala na jedné ze =zdkladnich S$kol, kterou navstévuje pfiblizné¢ 320 zakt
studujicich anglicky jazyk pod vedenim cCtyt ucitel anglického jazyka. Cilem vyzkumu
autoevaluace anglického jazyka bylo najit mezery ve Ctyfech zakladnich oblastech

(u¢ivo anglického jazyka, ucitel, zak, ucebnice), zajistit jejich napravu a tim zkvalitnit



vyuku anglického jazyka na této Skole. Zkoumani probihalo v obdobi Sesti mésictu a
bylo k nému pouzito vSech Sest vybranych autoevaluacnich nastroji. Informace byly
zjisStovany od uciteld anglického jazyka, od zakl a jejich rodiclh. Na zaklad¢ vysledkl
prizkumu byl déle stanoven plan, jimz by se mohlo v pfiStim obdobi ptedejit zjiSténym
nedostatklim. S timto planem byli seznameni vSichni vyucujici anglického jazyka a dale
také vedeni Skoly. Cely autoevaluacni proces byl Casové néaroCny, avSak nabidl
ptilezitost k oteviené komunikaci mezi zucastnénymi stranami a k vyslySeni riznych

zajimavych nazori tykajicich se vzdélavani v oblasti anglického jazyka.

Hlavnim cilem této prace bylo vyhodnotit autoevalucni nastroje vlastni
konstrukce, vytvofené pro potfeby anglické sekce konkrétni zakladni Skoly. Bohuzel,
jak jiz bylo zminéno vyse, autoevaluace je novinkou a ucitelé nejsou zvykli participovat
v podobnych vyzkumech. VSechny néstroje totiz narusuji soukromi vyucovaci hodiny,
nebot’ jejich pouzivani je novinkou i pro Zaky. S video nahravkou souhlasil pouze jeden
vyucujici anglického jazyka, pro ostatni by to podle jejich slov byl piiliSny zasah do
soukromi hodiny anglického jazyka. Nicméné cely nahravaci proces dopadl velmi
dobfte, stal se zpétnou vazbou nejen pro ucitele, ale i pro zéky. Z divodu casové
narocnosti byly vedeny rozhovory pouze suciteli anglického jazyka. Rozhovor se
zamétoval na autoevaluaci ucitele a na celkové déni ve tfidé béhem vyucovaci hodiny.
Observace zjistovaly podporu zakd, aplikaci slovniho hodnoceni, ucitelovu schopnost
feSeni problémi a pouziti riznych vyucovacich technik. K jejich zaznamenavani slouzil
dotaznik, ktery obsahoval pouze otazky s odpovéd'mi typu ano/ne. Denicek a portfolio
se zatim vyhodnotit nepodafilo. Byly totiz svym nakladatelstvim piipraveny pro
minimalné ro¢ni pouzivani a v ptipadé, ze by se jejich vypliovani prerusilo po Sesti
mésicich, mohlo by dojit ke zkresleni zjisténych informaci. Jsou tedy nadale v procesu
vypliiovani a budou vyhodnoceny pozd¢ji. Poslednim néstrojem pouzitym v piipadové
studii byl dotaznik. Aby pojal co nejvétsi oblast zvolenych kritérii, byl vytvofen
v n¢kolika vydanich dle cilové skupiny dotazovanych. Dotaznik pro ucitele se zaméfil
na zjisténi kvality pouzivanych ucebnic, dotaznik pro rodi¢e na oblasti spoluprace se
Skolou, podporu autoevaluace u jejich déti, nazor na kvality ucitele anglického jazyka a
posledni oblasti byla jejich znalost u¢ebniho materidlu a pouziti mateiského jazyka

v ném. Posledni skupinou respondenti byli Zaci. Pro né byly vytvofeny dotazniky dva.



Jejich obsah se nijak zasadné neménil, jen formulace otazek byla uzplisobena jejich

veku. Dotazniky pro zaky se snazily pojmout vSechny oblasti autoevaluace.

Pouziti vSech zminénych nastroji probéhlo bez zjisténych komplikaci.
Vybranymi autoevalua¢nimi néstroji jsou zjistény zajimavé okolnosti tykajici se oblasti
anglického jazyka. Shledany jsou i urcité nedostatky tykajici se pravé autoevaluac¢nich
nastroji, napiiklad maly prostor pro otdzku ucitelovy schopnosti feSit problémy,

formulace nékterych otdzek nebo nutnost rozsiteni portfolia.

Poslednim krokem vyzkumu bylo vytvofit plan pro néapravu zjisténych
skutecnosti. Spole¢n¢ s ndvrhy feSeni byl stanoven i jeho €asovy harmonogram. Za
zminku stoji fakt, ze nejvét§im problémem se ukdzala byt samotana autoevaluace. Ani
zaci ani ucitelé se s timto pojmem v minulosti bézn¢ nesetkavali, proto byly nedostatky

shledané v této oblasti nejvice markantni.

Zavérem vyzdvihneme dulezitost autoevaluace na Skolach. Je to cesta, ktera
vede nejen ke zkvalitnéni vyuky a k vyvarovani se nedostatki, ale i ke sblizeni vSech
zucCastnénych stran a k prohloubeni divéry mezi nimi. Vysledky autoevaluace nemuseji
byt vzdy jen pozitivni a naopak je potfeba naucit se vazit si i téch negativnich. Tato
diplomova prace nabizi jednu z mnoha cest, jak vybrat kritéria a vytvofit nastroje pro

autoevaluaci anglické sekce.
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ROZHOVOR S UCITELEM

o O~ W

8.
9.

. Které tfi hlavni véci Vas charakterizuji jako profesiondla?

Které své profesni kompetence a obecné lidské vilastnosti
povazujete za hodné dllezité pro svou prdci?

Pouzivate sama néjaké autoevaluacni techniky?

Jak pecujete o rozvoj a zlepsovdani Vasi profesiondini Urovné?

Jak je to Skolou podporovdno?

Jaké postupy nejCastéji uzivate, abyste Zaky motivovala a jak si
myslite, Ze jsou tyto postupy Uspésné?

Jaké postupy nejCastéji uzivate, aby cilily ke kdzni zak0 a jak si
myslite, Ze jsou tyto postupy efektivni?

Spolupracujete na pldnech pro qgj s kolegy?2 Jak konkrétné?

Jak hodnotite Uroven spoluprdce mezi Véami a rodici?

10.V ¢em konkrétné s rodici svych zakU spolupracujete?

11.Sdélujete zakIm na zacatku hodiny jeji cil2

12.Charakterizujte metody a zpUsoby prdce se zdky, které previddaji

pri vyuce Q.



13.Co si myslite, ze Vasi z&ci nejvice potrebuijie

14.Jaké procento vyucovdni ve trfidé zahrnuji ndsledujici vyuCovaci
strategie: individudini vyuka (pfedndska) — skupinova prdace — hry —
zaci se uci navzdjem — samostudium -jiné......

15.Jak zjistite, Ze Vdmi dodané informace nebo vyucovaci hodina
byli Uspésnée

16.Jaky druh zpétné vazby pro zaky pravidelné pouzivate?

17.DAvate moznost autoevaluace zakim?e

DOTAZNIK PRO DETI VE VEKU 9 - 11 LET

1. Co je pro Tebe nejduleZitéjsi, kdyz se u¢ig angli¢tinu? Jaké jsou Tvé
cile:
a) rozumeét pisnic¢kdm,
b) rozumét programiim v angli¢tiné v kabelové televizi,
c) domluvit se na dovolené v ciziné,
d) umét si precist anglickou knihu nebo Casopis,
e) mit zkrdtka jen dobry pocit, Ze umis cizi rec,

2. Jakad je Tvoje pani uCitelka anglictiny:

a) prisnd e) hodné krici
b) kamarddska f) zamracena
c) duslednd g) jde ji premluvit

d) je s nilegrace ) [



3. Kdyz né¢emu nerozumis:
a) mizes to Fici a pani uéitelka Ti to vysvétli,
b) nemad cenu to Fikat, byl(a) bys napomenut(a), Ze nedavds pozor.

4. Jsi rdad(a), kdyz Ti da pani u¢itelka najevo, Ze:
a) ulivo dobre zvlddas,
b) jsi udélal chybu

5. Co se Ti nejvice libi ve Tvé ucebnici anglictiny:
a) obrdzky,
b) pisnicky a basnicky,
c) doplriovaci cvi€enti,

6. Rikd vdm pani u¢itelka na zaldtku hodiny, co budete délat?
ANO NE

7. PouZzivate v uéebnici fonetickou abecedu?

Vysvétlila vam ji pani ucitelka?

8. Co Té z nésledujicich aktivit, které délate pri hoding, nejvice bavi:
a) ¢teni,
b) poslech rddia,
c) doplriovani cviceni v u€ebnici,
d) konverzace, rozhovory,
e) zpivani pisnicek,
f) hry a soutéze.

11. Bavi Té, kdyZ vyplriujete Denicek? ANO NE

12. Nejvice se Ti libi to, Ze:



a) mizes shrnout, co uz véechno umis,
b) se miiZe$ sdm/sama vyjddrit o tom, co Ti $lo nejlépe
c) zjistis, Ze by ses mél jesté néco doudit,

DOTAZNIK PRO DETI VE VEKU 12 — 15 LET

1. Jaky je Tvtij osobni cil v ramci anglického jazyka?

2. Uzjsi se nekdy v Zivote setkal(a) s ,Zivou’ anglictinou? Jestlize ano, jak jsi
se citil?

3. Jaka je Tvoje pani ucitelka anglictiny:
a) hodna f) ma prirozenou autoritu
b) prisna 8) i,
¢) kamaradska
d) dtsledna
e) ma smysl pro humor

4. Zajim3 se vaSe pani ucitelka o vase zajmy? Muzete je pfi hodiné
anglictiny vyuzit? Jak?



5. Jsirad(a), kdyz Ti da pani uditelka najevo, ze:
a) ucivo dobre zvladas,
b) jsiudélal chybu.

6. Kdyz nécemu nerozumis:
a) muzes to fici a pani ucitelka Ti to vysvétli,
b) nema cenu to fikat, byl(a) bys napomenut(a), Ze nedavas pozor.

7. Mas béhem vyuky moznost ohodnotit sdm sebe, pfipadné své
spoluzaky?
ANO NE

8. Hovofite s pani ucitelkou o tom, co se vam povedlo/nepovedlo?
ANO NE

9. Rikad vdm pani ucitelka na zacatku hodiny, co budete délat? ANO NE

10. Co Té z nasledujicich aktivit, které délate pfi hodiné, nejvice bavi:
a) cCteni,
b) poslech radia,
¢) doplnovani cviceni v ucebnici,
d) konverzace, rozhovory,
e) vyuzivani multimédii,
f) pisnicky, hry a soutéze.

11. V hodinach angliétiny k vyuce pouzivate:
a) multimédia,
b) cd prfehravac,
c) tv, video, dvd,
d) casopisy, jiné materidly,
e) prevazné ucebnice, coz mi vyhovuje,
f) prevazné ucebnice, coz mi nevyhovuje.

12. Co se Ti nejvice libi ve Tvé ucebnici anglictiny:
a) zajimavé clanky,



13.

14.

15.

16.

10.

b) pisnicky,

c) dopliovaci cviceni,

d) ceské pozadi gramatickych jevd,
e) komiksy

Utcite se pfi anglictiné reélie?
Je to pro tebe diilezité? Proc?

Povidas si doma s rodici o tom, co se délo pti hodiné angli¢tiny a jak Ti
to slo?

vvvvvv

Proc?

Zda se Ti byt dtlezité vypliovani portfolia? Proc?
DOTAZNIK PRO RODICE

Jaka je podle vaseho nazoru atmosféra ve ttidé Vaseho ditéte pri hodiné
anglického jazyka (dale jen AJ)?

Tés1 se Vase dité na AJ? Proc?

Mluvi Vase dité o tom, co se dé€je pri vyuce AJ? O ¢em mluvi nejcastéji?

Jak hodnotite iroven spoluprace mezi ucitelem AJ a rodici?

Ceho si na vyuéujicim AJ nejvice vaZite a co VAm naopak nejvice vadi?
Co Vase dité pri vyuce AJ nejvice bavi?

Co Vase dité pri vyuce AJ nejvice nebavi?

Myslite si, ze Vase dit€ m& moznost setkat se v rdmci skoly s ,,zivym*

jazykem? (rodily mluvéi, vylety, filmy, spoluprace se zahrani¢nimi
Skolami, knihovna...)

Co se vam libi — nelibi na ucebnici AJ?

Jak hodnotite vyuziti ¢eského jazyka v uéebnici AJ? (zatrhnéte)



neuspokojivé, malo CJ — uspokojivé — zbyte¢n& moc CJ
11. Pomohlo vam uz nékdy Vase dité svou znalosti AJ? Jak?
12. Pomahate doma svému ditéti s pripravou na AJ? Jak?
13. Je pro vas diilezitéjsi znamka nebo pochvala/poznamka?

14. Podporujete Vase dité v sebehodnoceni? (Davate mu otazky typu: Jak Ti
to dnes §lo? Co si mysli$ o svém vykonu?.....)

DOTAZNIK PRO UCITELE

1. Jak velké procento Vasi vyuky zavisi na ucebnici jako systému dodavani
informaci?

2. Splituje uéebnice pozadavky nadiazenych dokumentii (SVP...)? ANO NE

3. Obsahuje ucebnice audio nahravky, pracovni sesit ¢i jiné komponenty? Které?

4. Obsahuje ucebnice ptirucku pro ucitele? ANO NE
5. Lze podle u¢ebnice ucit i bez vétSich ptiprav? ~ ANO  NE
6. Jsou témata pouzitd v ucebnici imérna véku zaka? ANO NE

7. Obsahuje ucebnice dostatek autentickych materialt z anglicky mluvicich zemi?
ANO NE

8. Jsou v ucebnici vyvazeny vSechny dovednosti (¢teni, poslech, psani, mluveny
projev) a komponenty védomosti (spelling, vyslovnost, gramatika, slovni
zasoba)? Napiste prosim svlij komentar:



9. Nabaluje se v u¢ebnici ucivo tak, aby se ucivo stale opakovalo? ANO NE

10. Jak je prezentovdna nova slovni zisoba? Myslite si, Ze je to pro zéky
vyhovujici?

11. Musite zakiim néjak s novou slovni zasobou pomahat? Jak?

12. Je objem nové gramatiky umérny urovni zaki? ANO NE

13. Je v ucebnici vyhranén prostor pro opakovani a testy? ANO NE

14. Jaké jin¢ materidly b€hem vyuky pouzivate?
a) casopisy,

15. Kdybyste mohl, co v uebnici zménite?

Global Scale
C2 Can understand with ease virtually everything heard or read. Can summarise
information from different spoken and written sources, reconstructing
Proficient arguments and accounts in a coherent presentation. Can express him/herself

spontaneously, very fluently and precisely, differentiating finer shades of
meaning even in more complex situations.

User Cl Can understand a wide range of demanding, longer texts, and recognise
implicit meaning. Can express him/herself fluently and spontaneously
without much obvious searching for expressions. Can use language flexibly
and effectively for social, academic and professional purposes. Can produce
clear, well-structured, detailed text on complex subjects, showing controlled
use of organisational patterns, connectors and cohesive devices.

B2 Can understand the main ideas of complex text on both concrete and abstract
topics, including technical discussions in his/her field of specialisation. Can
Independent interact with a degree of fluency and spontaneity that makes regular
interaction with native speakers quite possible without strain for either party.
Can produce clear, detailed text on a wide range of subjects and explain a
viewpoint on a topical issue giving the advantages and disadvantages of
various options.




User

Bl

Can understand the main points of clear standard input on familiar matters
regularly encountered in work, school, leisure, etc. Can deal with most
situations likely to arise whilst travelling in an area where the language is
spoken. Can produce simple connected text on topics which are familiar or
of personal interest. Can describe experiences and events, dreams, hopes &
ambitions and briefly give reasons and explanations for opinions and plans.

Basic

User

A2

Can understand sentences and frequently used expressions related to areas of
most immediate relevance (e.g. very basic personal and family information,
shopping, local geography, employment). Can communicate in simple and
routine tasks requiring a simple and direct exchange of information on
familiar and routine matters. Can describe in simple terms aspects of his/her
background, immediate environment and matters in areas of immediate need.

Al

Can understand and use familiar everyday expressions and very basic
phrases aimed at the satisfaction of needs of a concrete type. Can introduce
him/herself and others and can ask and answer questions about personal
details such as where he/she lives, people he/she knows and things he/she
has. Can interact in a simple way provided the other person talks slowly and
clearly and is prepared to help.

Success criteria

What really made you think/did you find difficult while you were learning to...?

What helped you (a friend, the teacher, new equipment, a book, your own

thinking) when something got tricky about learning to...?

to...?

What do you need more help with about learning to...?
What are you most pleased with about learning to...?
What have you learnt that is new about... (quote learning intention)?

How would you change this activity for another group/class who were learning

Have you learnt anything new? (Clarke)
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