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1. INTRODUCTION

Because the progress and development of the whalety is dependent on well-
educated residents, schools have to cater to &tshef pupils who come from
various backgrounds and have different intereségriing styles and needs.
Unfortunately, among these children there are miangilectually capable pupils
who have no possibility to show their knowledge ami@lligence. Instead they are

often labelled as stupid and even uneducable.

To put it right, these pupils are not uneducablet $uffer from rather common
problem — they have specific learning difficult\gig(SpLD). Because these
children very often encounter many problems intimgtive language, it comes as
no surprise that pupils with SpLD often perform fdgoas far as all foreign

language skills are concerned.

However modern foreign languages instruction fomamsintegral and compulsory
part of education system in the Czech Republicoét primary schools it is stated
that pupils start compulsory foreign language lesgrduring their 4 grade. This

includes listening, responding, speaking and wgitivhich involves learning about

and using the language.

These children who are having problems to leagirthative tongue properly are
experiencing, while learning English, great diffites. It is up to the teacher and

parents to help to a child to overcome these proble

As there are various ways teachers or learnerssghtmteach or learn language it
Is good to remember that the aim of most languagenlers’ endeavour remains the
same: to achieve the communicative ability in tlatigular foreign language and
so, in other words, to be able to transmit theeasl and opinions to other people

with a satisfying result.

Said in another words, the basic principle is tih&tlanguage is taught for the sake
of communication and not for the language itselieTlanguage is here seen as a

medium of communication. For a pupil it is cleaatkall communication has some



social purpose. Therefore learning makes a sensehws very important for any
pupil with SpLD.

The theoretical section of this thesis constitidestudy of issues collected from a

number of books and Internet pages.

Firstly, it is directed towards the descriptionpbblems with terminology used in
this thesis. Secondly, the symptoms of SpLD whictiuence a foreign language
learning and teaching are described here. Thindlgin teaching principles which
go together with individualization and differeni@t in English language teaching
and learning processes are depicted. And finalhe tescription of possible
readjustment of teaching and learning materialactuded here.

The practical section emanates from the theoretpzak. It is conducted as a
qualitative research. It is a case study basedopirecal research which lasted
from October 2003 till May 2004. The aim of theeasch was to explore how and
to what extent the ordinary materials used for leage teaching and learning
should be readjusted and modified to meet the ne¢dsupils who have SpLD.

The case study was partly based on differentiatbdnteaching and learning

materials and activities within one particular dlaand mostly on a small group
teaching where the modified and readjusted matenatre tested and used for
teaching of two dyslexics pupils — brothers, whaneafrom the already mentioned
class.



2. PROBLEMS WITH TERMINOLOGY

To begin with, it would be essential to mention gomf the terminological
problems that one can come across when trying fmoex more about specific
learning difficulties (SpLD). Neither in Czech nor English specialized literature
it is possible to find the same terms for the madar difficulties. In the Czech
literature there can be found terms suchvggojové poruchy deni, specifické
poruchy wueni or evenspecificke vyvojove poruchyhich are comprehensive to
more specialized terms such dgslexie vyvojova dyslexiedysortografie and
dyskalkulie However as Matejcek (1974, 25) illustrates italso the foreign
terminology which sustains the same problem.

While Pokorna (1997, 54) suggests that in Englisbfgssional terminology we
can most often encounter the term Learning disidsli which can be often
interchanged for the term Dyslexia which has herealler meaning than its
equivalent in Czech. Furthermore it is not unudoalone particular author to use
more than one term to describe the same situaHomwever as Pokorna continues
the situation is impossible to be solved by a memdication of the terminology

because the fundamental problem is based on th@mdransion of separate terms.

Esser (1987, as quoted in Pokorna 1997, 54), famgye, draws the attention to
the use of the term learning disability which isvsdimes used for the deficit in
reading and another time in the sense of everylpnoaitic school performance in
the course of normal intelligence. Zelinkova (20Q3) further remarks that the
term learning disability is mainly used in Americditerature, while in Great
Britain prevails the appellation specific learnididficulties.

As the terminology in this thesis is of a key imgaorce it would be unavoidable to
opt for one specific group of terms. In this casevould be reasonable to use the
British term specific learning difficulties (SpLD9r its ability to incorporate other
subordinate concepts of difficulties in learningcBuas dyslexia, dysgraphy,
dysortography, dyscalculia and others that mayreuly influence the foreign
language acquisition. Nevertheless, in later paiths thesis it would also be the

term dyslexia most referred to. The reason for whegision is revealed in the



following chapter where some most known specifiarieng difficulties are being

more closely explained.

2.1 Characteristics of specific learning difficultes

To many teachers and experts, SpLD appear to beraiusive condition. Many
of them are still arguing over the origin, natumedasymptons, since SpLD have

many faces.

SpLD manifest themselves by significant difficeliin the acquisition and use of
writing, reading, listening, speaking, reflectinghda mathematical abilities.
According to Ott (2000) through the past years ¢hleas been an increase in the
amount of research conducted and the emerging dedafar from conclusive.

Some possible causes of SpLD have been identifiednot fully confirmed.

There also exist some theories concerning the agiolof SpLD, but the factors
probably responsible for some of them include, adic to Ott (2000), genetic,
environmental and neurological factors (such asntsanatomical differences, the
size of hemispheres, brain’s impairement, deforarmatand others), improper
development in the prenatal period, hearing probkleime to ear infections in early
childhood, disorders in perception and motor fumresi. Later she adds that there is
also higher possibility for SpLD when other membefghe family have sings of
dyslexia and even a presumption exists that matessbeing more affected.

2. 2. Definition

The above mentioned problems with the terminologg/ \eery much reflected into
the definition of specific learning difficulties p&D) this is supported by Pokorna
(1997, 62) who tries to compare individual defiarts and comes to the conclusion
that at the beginning it were only the symptomslygdlexia and later also disorder
in writing and reading together with troubles intmavhich were included during
the past twenty years. Therefore it is not verypsiging to find many definitions
which to some extent describe SpLD rather diffdserdepending on a year and



country. However, there are certain crucial factonswhich, according to Child
Development Institute, most of the definitions agre

Interestingly, there is no clear and widely accdpdefinition of “learning
disabilities.” Because of the multidisciplinary oe¢ of the field, there is
ongoing debate on the issue of definition, and éhae currently at least
12 definitions that appear in the professionalréitare. These disparate
definitions do agree on certain factors:

» The learning disabled have difficulties with acadeachievements and
progress. Discrepancies exist between the pergmiential for learning
and what he actually learns.

» The learning disabled show an uneven pattern oélbgvment [language
development, physical development, academic devedoy and/or
perceptual development].

» Learning problems are not due to environmentaldliaatage.

» Learning problems are not due to mental retardadioemotional
disturbance.
(Child Development Institute, 2005)

To conclude, The Code of Practice (as quoted inmidan and Watkins 2000, 32)
shortly defines that a child has special educatioreeds if they have a learning

difficulty which calls for special educational piigion to be made for them.

However when looking more closely at the problemghildren diagnosed with
SpLD, it seems that most of the attention has bsedar paid to children with
reading disability than to those with any otherrieag problems. Reading
problems sometimes seem to be emphasized justhrréason of being more

prominent or easily recognized aspect of SpLD.

In regard to reading disability, there is a numloérterms used and it seems
optimal in this piece of work to use the word dyséewhich characterizes best the

above mentioned problems.



Prior (2000, p.4) sees dyslexia as medically ogdnterm which simply means
abnormal reading. Then she continues further anddtegu the definition

promulgated by the World Federation of Neurology:

A disorder manifested by difficulty in learning taoead despite
conventional instructions, adequate intelligencend asociocultural
opportunity. It is dependent on fundamental cogeitdisabilities which
are frequently of constitutional origin.

However, it is again very important to remind thatsome English specialized
literature the word dyslexia has wider meaning whitight be rather explicit from
the following lines. On the other hand the Czechihats are more or less

unanimous and use the term dyslexia only for dissdn reading.

At this point, following the above mentioned, itowld probably be better to
characterize the symptoms which SpLD pupils haaéher than to try to describe
individual terms that are included in the Czechnt@ology such asdyslexie,

dysgrafie, dysortografie, dyskalkulead many others.



3. SpLD SYMPTOMS AND THE IMPACT ON ENGLISH LANGUAGE
ACQUISITION

There are many associated features of symptoms;hwiiistly parents and then

teachers can observe, and which provide the cludiset diagnosis of SpLD.

Children with SpLD, they all display features thalt, to some extent, differ.
However there is one rather common problem thapaflils with SpLD somehow
encounter: They usually all have problems with thatten language and a

difficulty with recognizing and interpreting what percieved.

Symptoms of SpLD are closely related to the follogviareas: hearing, speaking,
vision, reading, spelling, writing, balance and rament and also memory.
However most commonly, this disfunction is charaeed by problems with

single word decoding (Ott 1997; Thomson and Watkk@e0).

However it is not the aim of this thesis to deserddl of the symptons, therefore
only those which to the most extent influence theglish language teaching and

learning will be more closely defined.

3.1. Directional Confusion

According to Hornsby (1996), directional confusioray take a number of forms,
beginning from being uncertain of which is left mght to being unable to read a

map accurately. Later she continues that:

A child should know his left and right by the agkfive, and be able to
distinguish someone else’s by the age of sevenediional confusion
affects other concepts such as up and down, top kbemitbm, compass
directions, keeping one’s place when playing ganiesng able to copy
the gym teacher’'s movements when he is facing goudl, so on. As many
as eight out of ten severely dyslexic children hawectional confusion.
The percentage is lower for those with a mild cdaiodi
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Directional confusion is also often the reason rfeversing of letters and whole
words. Therefore it has a great impact on Engléstglage learning while reading.
This combined with teacher’s orders in English, lrswas ‘sit up’ — ‘sit down’,

causes great problems for dyslexics and puts thedemuphysical pressure while

trying to concentrate and learn.

For teachers of English the warning sings that ilphas a problem with
directions can be indicated by the following sympso

> The child may reverse letters like andd, or p and g, either when
reading or writing. At this point even the shortdasimple words may
be learned with a difficulty.

> The pupil may also invert letters, reading or wrgtu asn, m asw, d as
g, b asp, f ast.

> He or she may read or write words like for on, rat for tar, won for
now, sawfor was
(Audiblox.com Magazine)

3.2. Sequencing Difficulties

Nearly everything in our lives is sequenced, aratieng a foreign language is no
exception to this. Although able to just cope asuavival level, dyslexics are often
forced with sequence. According to Thomson and \Matk(2000, 6), these
problems may influence saying of the months anthefdays of the week in order,
and also learning of the alphabet which, if notheige, greatly constrains the use

of dictionaries.

Furthermore, as many pupils with SpLD have troukidn sequencing, it is nearly
impossible to expect these children to learn oreatpeven the simplest nursery
rhymes, and during the lesson these children amnainable to take part in role

plays and dialogs that are included to practicarglage.

It is often also the listening exercise that maydme a very stressful matter.
Philomena Ott (1997, p.29) also suggests that settpuential difficulties the child

may show sings of poor auditory discrimination. Sluels that the pupil may hear

11



the sound but be unable to identify what he hejas, as the colour blind person
can see the colour but is unable to recognize theucs.

Later Ott continues that beside listening and refmemmg lines, it is also their
ability to read and spell correctly which is affedt After all, every word consists
of letters in a specific sequence. By simply chaggihe sequence of the letters in

name it can becomeneanor amen

In English it is also the word order in the semt&nrvhich is very important for the
meaning and the inability to follow the rules makibg learning of English for

SpLD pupils even more complicated.

The following examples given by Thomson and WatkKi2300, 6) are a few of the
SpLD symptoms that may indicate sequencing diftiesl and that can have some

impact on English language acquisition.

» When reading, the child with SpLD may put lettensthe wrong order,
readingfelt asleft, act ascat, reserveasreverse expectas excerptwhich

may also have influence on learning of a new votatyu

» Also the letters and syllables put in the wrongeosrdre rather common for

bad sequencing, spellingne as tient, child as ‘chidl'.
» readinganimalas ‘aminal’,hospitalas ‘hopsital’,enemyas ‘emeny’.

» In the sentence the pupil may put words in the \gronder, readingare
there for there are which may in some cases change the message put

accross.

» Also omitting of the letters is rather common f@L® child. He may omit

letters, reading or writingat for cart, wetfor went singfor string.

12



3.3. Difficulties with little or commonly used words

It is rather common that poor readers get stucldidircult words, but what may
come as a surprise is that many of them do seematce things worse by making
mistakes on simple or common words they shouldldde &0 manage — likd, to,
and Philomena Ott (1997, p.41) suggests that dystexitay not be able to
remember frequently-used words and they may samirhals for animals,

‘pagetti for spaghetti or contimentsfor consonants.

Parents so often say about dyslexic children, ‘¢t the big words, it's the little
words that cause the trouble” says Hilary Broondfieéh her book Overcoming
Dyslexia (2001). She also adds that the little tuorc words are difficult to store

for meaning, and that their patterns are not straisve.

The following examples as given by Broomfield mag taken as indications of

problems with the little words:

Misreads little words, such asfor and, the for a, from for for, then for

there werefor with.
Omits or reads twice little words likke, and, but, in
Adds little words which do not appear in the text.

It is important to note that this is extremely coonmand not a sign that a child is
particularly careless or lazy. Morgan (1986) addkat the big words are not
actually more difficult to remember once they’'veeheseen, on the other hand, the
common little words can be a great source of terttor children with SpLD.
Aeroplaneis not much like other words and is fairly easyégognize, but telling

the difference betweeih andof needs much closer inspection.

Later he continues further and adds that when fecdif word is spotted coming up
in a sentence, there is a natural tendency to &dwad to it and pay less attention

to the smaller words leading up to it — increastihg risk of ‘careless’ mistakes.

13



And finally, getting the small ‘linking words’ in aentence right (likéo, and, s
relies very much on knowing the meaning of the vehs#ntence.

As an illustration of how a child’s reading can feufif he or she hasn’t grasped
the meaning of the sentence as a whole, Morgan stadvthe following sentence

with a word missing:

‘His mother put his dinner down — the kitchen tabkenowing the meaning
of the sentence, you know that the missing wordtnbgon. But a child who
has spent perhaps half a minute struggling to gehat point in the sentence
after getting stuck omotheranddinner (and noticingkitchencoming up as
the next unknown) quite literally won't have a clwbat should go in the gap.
If the wordonis there instead of the gap, he may well conftiseth no if he
has difficulties recognizing the order of lettetcause he doesn’'t have the
meaning at his fingertips to guide him as a goables does. This is like the
learner driver who expends so much concentratiofueh making the car go
that he has no idea where he is in town.

3.4. Difficulties with reading

Reading involves memory processes, the interaaifagifferent decoding methods
and purpose. If any of these factors is lacking;cess will be limited, increasing
the reader’s reluctance to continue. (Raimond 2@Q2,

According to Philomena Ott (1997, 51) literacyniscessary for survival in daily
life — whether is to read road sings, to shop supermarket, to know how to work
the video or to read directions on the medicinglbotn all advanced cultures the
ability to read is vital for communication and eloygnent (Ott, 1997, 51).

Reading is also the basic skill for the acquisitiohthe foreign language. As
Zelinkova (2003, 162) suggests pupils with SpLD nagyin experience problems
with b-d-p, m-wand many others. In reading there may be also alsvpgroblems
with rearrangement of lettethie-the.As Zelinkova (2003, p.510) continues, the
situation in the foreign language learning is ratbemplicated by pupil’s inability
to use the advantage of presumption in reading opaaticular text, which

consequently leads to slowness, double readingnaord mutilation. As Zelinkova
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adds this problem is even more complicated by tbe of unusual style of font
such as italics.

When working with children with SpLD it is also hetr important to omit reading
of so called $nake$ and texts put into the Bubble$ which became rather
favourite activity in many English textbooks, andhieh are hard to read due to
difficulties in moving eyes from left to right.

Even when working with normally written text, it isot unusual for a teacher,
while working with pupils who have SpLD, to comer@ss a very strange reading

or spelling.

Bizarre reading or spelling is a severe form ofldys. The pupil guesses wildly
at words regardless of whether they make senseobrHornsby (1996,) uses the

following example to illustrate how some dyslexgsess wildly at words:

“Now the children were discussing their new plaje need a brave person
for the mountain rescue,’ explained the boy,” waad as “How the children
were designing their new play. ‘We need a brave nmdnthe mount
chishimse,’ ixslating the boy.”

Also Miles and Miles (1983,) point out that a pupgells and reads bizarrely they
mention examples such asubstancespelled sepedns’ last spelled lenaka),
about spelled thehat, may spelled mook’, did spelled don’, or to spelled
‘anianiwe’. Later they add that these words bear littleaify, relation to the

sounds in the words.

Other problems with reading may be obvious from fibléowing sings which are
abbreviated below:

> Makes up a story, based on the illustrations, whiehrs no relation to the
text.
> Reads very slowly and hesitantly.

> Loses orientation on a line or page while readimgssing lines or reading

previously-read lines again.

> Reads aloud hesitantly, word by word, monotonously.

15



> Tries to sound the letters of the word, but is thable to say the correct
word. For example, sounds the letters ‘c-a-t’ hent saysold.

> Mispronounces words, or puts stress on the wrotiglses.

> Reads only in the present tense although the seixt the past.

> Foreshortens words, for example ‘portion’ fmoportion

> Substitutes another word of similar meaning, foarapledog for pup.
> Omits prefixes, omits suffixes or adds suffixes.

> Reads with poor comprehension, due to spending schnenergy trying to

read the words.
> Remembers little of what he reads.
> Spells words as they sound, for example ‘rite’ fight.
> Cannot write or match the appropriate letter whmig the sound.

> Often ignores punctuation. He may omit full stopscommas and fail to
see the need for capital letters.

> Poor at copying from the board.

> Has trouble attaching names to things and people.
(Miles nad Miles 1983; Thomson and Watkins 2000; IX97; Zelinkova 2003)

3.5. Difficulties with writing

Some pupils with SpLD may suffer from poor handumgt skills. The word
dysgraphiais often used to describe a difficulty in this ar®ysgraphia according
to Zelinkova (2003, 42) is a disorder in writinghwh affectslegiblity and layout.
The child writes very slowly and brokenly. The difflties tend to cumulate which
brings about the result of absolutely illegible tdamiting. It is also very important
to bear in mind that even copying of printed texinot quite so easy. The reason
for this lies in the fact that a child with SpLD imable to perceive the text
correctly, and because the pupil is often copyiomething which is unfamiliar,

16



there is usually rather little possibility to usec@antent as a tool to recognize the

word.

Later in her book Zelinkova (2003, p.163) tries gpecify more closely the
problem with writing for pupils with SpLD while |eaing a foreign language. She
suggests that while writing, the pupil usually mak@&milar mistakes as in the
Czech language: letter reversidnom-form), they may omit lettersnfothe —moth

and even whole words and in English they often tendrite phonetically.

In dictation it is important to remember that theegils distinguish with difficulty
speech sounds and their order in the words. Sontleeofvords even seem to be for
this pupil identical. In more serious cases thddcls unable to hear the difference
between the words such akler — oldest(Zelinkova, 2003, p.162)

There is little possibility that difficulty can iprove with practice and age,
because as Philomena Ott (1997, p.83) suggestsméSpupils make some
improvements to their handwriting as a result démnsive practice and tuition, but

when this ends, there is a regression becauseithédas not become instinctive.”

In general, for all the teachers, the symptoms ti& pupil may experience

difficulties with handwriting can be as follow.

Y

Generally illegible writing.

Y

Letter inconsistencies.

Y

Mixture of upper/lower case letters or print/cuesietters.

Y

Irregular letter sizes and shapes.

Y

Unfinished letters.
(Thomson and Watkins 2000; Ott 1997)

In her bookLearning Disabilities: Theories, Diagnosis, and Thing Strategies
Janet Lerner states that some of the underlyingtsbmings that interfere with

handwriting performance are (1.) poor motor skill8,) faulty visual perception of

17



letters and words, and (3.) difficulty in retainingsual impressions. The student’s

problem may also be in cross-modal transfer frosual to motor modalities.

3.6. Difficulties with speaking

Not surprisingly, pupils with learning difficultieseside reading and writing also
experience many problems with speaking while leagra foreign language. What
more, Hamilton Farley (1985, as quoted in Ott 1998) suggests that faulty
speech patterns are first indicators of reading spelling difficulties as the child

matures. Here it is important to remember that igreficy in spoken language is
the foundation to further success in acquiring asdhg all other language skills.
According to Ott (1997, 37), ‘most researchers agtet language development is
the most significant underlying feature in the itoation of dyslexia and has to

be examined carefully’.

However ‘it would be wrong to suggest that all dnédn with reading and spelling
problems have a speech and language disorder’ ¢Bigts quoted in Ott, 1997,
37).

Zelinkova (2003, 163) adds ‘the acquisition ofoaeign language is obstructed by
insufficient development of all parts of speech’y(nranslation). Later she

continues that these difficulties are more obvibusupper grades. Here the pupils
have problems with instructions which are carried im English and are unable to
process information, which results into the attentdeficits during lessons. Pupils

are loosing the interest and, therefore, they tenachieve worse results.

It is also very important to remember that in cssy mastered some vocabulary,
it takes them very long to recollect a Czech eq@intfor a particular word and it
is nearly impossible for a dyslexic pupil to paipiate in any role play, game or

conversation (Zelinkova 2003, 164).
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3.7. Other difficulties which have some impact on g&glish language

acquisition

Motor skills — According to Ott (1997, p. 30), &motor skills are those
associated primarily with the fingers and handseréfore some of the pupils
with SpLD are unable to write neither texts or worm the speed which is
required. The worse is the pressure the worse esalts (Zelinkova 2003,
164).

Memory — as Zelinkova (2003, 170) suggests th&aohith SpLD is unable

to work on several tasks simultaneously and recolfedings from various

areas. Owing to difficulties with long-term memory,pupil with SpLD is

forced to learn again and again, because accoririgaymond (2002, 70),
the child may have difficulty with remembering commsequences — the
alphabet, days of the week, months of the yearoni&imes it is even rather
difficult for these children to tell whether it morning or evening or they
may neither be able to remember their own addresstime date of their

birthday nor their telephone number” (Ott, 19929).

Attention — pupil’'s ability to pay attention is har limited as he is often
distracted. As Zelinkova ( 2003, 165) claims: ‘@i¢éention is also negatively
influenced by the deficits in knowledge becausis Mery difficult for a pupil

to pay attention while he understands nearly nathin

To conclude, any teacher of a language may somstiea low-spirited, because

it is not unusual that he or she has to repeatytivierg over and over again, and

although the pupils seems to master the subjectlesgon, the next one it is

necessary to start from the beginning.

A pupil with SpLD appears to discover again andiagdready known words and

expressions. The whole process is therefore raihe consuming and stressful

not only for the pupil, but for the teacher as well
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Consequently, the approach towards the Englishasked by repetitious failures
lowered motivation and mounting differences betwdmst and worst pupils.
Therefore it is good to think carefully about tlacthing techniques to help pupils
with SpLD to overcome their fears and difficultieghile learning a foreign

language.
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4. TEACHING AND LEARNING PRINCIPLES

It is very important for a teacher to remember tleakery pupil has different
abilities and therefore, it is essential to be vegnsitive and take into
consideration individual differences in the prosilef specific learning difficulties.
On the other hand, no matter how carefully the heaglans his or her lesson in
order to help to the dyslexics pupils with Engliste or she has to have in mind
that in the room there are sitting other childretthwno such problems, but who
need teacher’s full attention just as well. Therefohe whole thing may seem

impossible to be mastered by one single persondarerforty-five minutes.

However it is good for a teacher to be at leastrawd some teaching techniques
and strategies that can be, to some extent, accaolaw®d to the needs of children
with SpLD. Evidence suggests that the teacher nesale than a single approach
and the techniques derived from it, to be ableetich English to dyslexics pupils.
These pupils need a multiplicity of skills whicheantegrated to help them to learn
a language, therefore the teacher needs to knadvhawe at his or her disposal, all
the different methods (Ott 1997, 65).

Ott (1997,64) also advocates that the underlyiniggople of teaching dyslexic
children, and one of the main differences betwe¢eand remedial teaching, is that
multi-sensory method of teaching is used.

4.1. Multi-sensory teaching and learning

One of the most effective teaching technique whichiks with SpLD pupils seems
to be a multi-sensory teaching and learning. Singalijd, a multi-sensory teaching

approach means helping a child to learn throughentiban one of the senses.

Essentially, the term multi-sensory means that eldoation of the three main
channels of input and output is being used. Theeg according to Thomson and
Watkins (2000, 62), visual, auditory and kinaestheAll of which, when being
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interrelated, are utilized in multi-sensory teachand learning. The general idea is
to train all these modalities and to strengthenlithles between each of them.

Augur (as quoted in Ott 1997, 64), says that itaarning by the simultaneous use

of the eyes, ears, speech organs, fingers and asliscl

Sheffield (as quoted in Ott 1997, p.64) descrildeaki‘an aid to a flagging memory
for words’, the student learns to articulate souadsl words as he writes them.
When he is learning a new bit o language he hdersdacher’s voice first saying a
sound, a word, a sentence. Then he hears his ovee vepeat it. He concentrates
on what his mouth is doing. He moves his own hand #hen sees what he has

written then he reads it.

There are other areas of memory - such as thosametll, touch and
colour perception — which can and should be incoaped into the
learning process. The memory is a living integnated many parts. For
example, it is possible to use the sensation o€howw write words in
sand or salt. By also singing out the word as itisated, a multi-
sensory input is produced which will help fix thend in the memory.

(Raymond 2002, 76)

Raymond later adds that many teachers use mul§esgriearning techniques, and

educational psychologists will often recommend ehfs dyslexic children.

Raymond (2002, 76) suggests that the theory islizdtombarding as many senses
as possible with the same information, the almigh&ght and variety of material
presented is sure to be registered somehow, somewhke trick is to provide an
assortment of activities that use different senbes,not to overload the working

memory by giving too much at one time.

Later Raymond continues that this tried and tesésthnique has been used quite
successfully for a long time. Its big success lieshe fact that that a pupil is not
limited to auditory or visual experience but care usther areas of the brain in
order to establish memories of words and phrasat dhe not otherwise easy to

remember.
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To put it simple, Zelinkova (1997, 167) claims thiaé pupil should have as much
opportunities to speak as possible and he or sbeldhepeat words in accordance
with real situation. He or she should also listentlieir own pronunciation and

compare it with the teacher’s pronunciation. Thpeated words should be seen
written or printed with coloured parts. Whenevesgible the pupils represent the
content of the words by movement (Zelinkova 2003,6@F). The more senses are

included the better results can be expected iniEndghnguage learning.

Thomson and Watkins (2000, 63) advocate that thpmeadvantage of the multi-
sensory concept is that it promotes in the childeenappreciation of phoneme
sequence, relating them to printed letter sequeaoéssynthesising them to form

words.

However learning through as many senses as posgibldd bring no visible
results, while working with dyslexics children, Wwdut repetition, or so called

overlearning.
4.2. Overlearning

When working with pupils who have SpLD, a teachbowdd remember that a
gradual progress is the main principle of succdssfaching here. There is no
reason why a learner with SpLD should be taughted#int items and structures
than the rest of the classroom, however teachessildhbear in mind that while
working with SpLD pupils, more time should be spentrevising materials which

the pupils already know rather than introducing stimmg new to them.

Thomson and Watkins (2000, 63) claim that if teacim¢egrates the principle of
overlearning, it is an aid to the dyslexics chilbecause without it, dyslexic
children just do not ‘anchor’ information in memosystem. They further add that
unless some time is spent each lesson going ovesriabalready taught, ‘memory

fade’ occurs.

The result of this is that something apparentlylyfuunderstood and
internalized at the end of yesterday’s lesson teaeed as a confused and
often jumbled mess. This comes as a surprise tespegialist teachers, who
see the child as bright and articulate. It thereftmilows that the principle of
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overlearning is a fundamental tenet. Repetitiocapping and reinforcement
of already ‘learned’ material is vital, and allowise dyslexic to master a
point properly before new information is taught.

(Thomson and Watkins 2000, 63)

To conclude, according to Thomson and Watkins, iamplin the idea of

overlearning is an awareness that any new matesilaheed to be presented in a
clear, concise manner, and that it will need tgpbesented frequently in a number
of different ways. It is also essential to pointtdbat the daily repetition and
overlearning is one of the basic conditions for igipith SpLD to be successful in

English language learning.

Finally, it seems essential to remind that no mrattkich of the many principles

are followed, the learning should be made enjoyalolé meaningful experience.

4.3. The development of the English language skillnd subskills

According to Harmer (1992, 16), literate people wise a language have a number
of different abilities: ‘They will be able to spealn the telephone, write letters,

listen to the radio or read books’. In other woithey possess the four basic
language skills of speaking, writing, listening améding. However when children

with SpLD are concerned the acquisition of the abowventioned skills will be

influenced by their difficulty.

Ott (1997) advocates that for a pupil with SpLDmieans that in order to become,
at least to some extent proficient in a languagethsetic/analytic approach is
required. It means that the skill to break downgéar units into their smaller

components and to arrange smaller bits into bigepéts is practiced.

‘Moreover the instructions in phonics, lexicologymorphology and grammar
should be explicit, direct, carefully structuredystematic and multi-sensory.’
(Nijakowska 2001, 4)
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In the following lines, where the skills and sonedevant subskills are going to be
more closely described, the above mentioned approalt be more closely looked

at.

4.3.1. Reading

In English speaking countries, there are four nepproaches that may be used to
teach reading, however it is essential for an imfed teacher to remember that

teaching reading successfully, demands a mixturgrategies.

Ott (1997, 51) says that each of the approached tsséeach reading has a role to
play in the teaching of the dyslexic pupil. Sheoatslds that the vast majority of
pupils learn to read whatever the method used,20uper cent of pupils fail to

learn effective reading when not given extra help.

Teachers of English as a foreign language shoutkthbout this substantiality all
the time, and they should not expect a pupil wigL&to read fluently in English
while it is impossible in the Czech language. lastethey should think of the
pupil’s strengths or weaknesses, and whether theyaaditory or visual, and then

take into account which method would suit besthis particular pupil.

Zelinkova (2003, p.171) advocates that in learnisugd teaching of foreign
languages there are usually used two of the teciasiq

One of them is one which can be found among theemi@ditional approaches is

look and say.

‘Look and say’requires the ability to learn and recognize whaierds by their
visual appearance. As Broomfield (1997, p.31) s#yis is usually achieved
through the use of a graded series of reading sehéooks with carefully
controlled and gradually increased vocabulary. dtymalso involve the use of flash
cards, reading games and activities aimed at isangasight vocabulary. Ott
(1997, 51) ads that this method involves ‘the plging taught by being shown
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whole words or even whole phrases.” The idea harehat repeated visual
inspections help the children to memorize and rtdadword.

The disadvantage of the method is that it ignohesfact that different individuals
can learn in different ways and it assumes thaupilpcan recognize words for
automatic recall (Ott 1997, 51).

According to Zelinkova more appropriate method @rech pupils is thehonic
method. In this method the process is similar to that i t@zech language.
(Zelinkova, 2003, p.171). Phonic approaches to the reading are based on on
knowledge of letter sounds. With this method th@ipts taught the relationship
between the letter names and the sounds of thersetThe pupil learns to sound
out each letter in the word. Broumfield (1997, p.2Ids that ‘once individual
sounds are learned the child is encouraged to b&mnuhds together and attack
unfamiliar words independently.” This is useful migi for deciphering unfamiliar

words.

However Smith citated in Ott (1997, p.53) arguesat tiphonics teaching can lead

to too deliberate decoding and as a result the mgaof the text will be lost.’

As a very helpful tool how to improve the readinglls is so calledpaired
reading.

According to Vahid, Harwood and Brown (1998, 85)dta way of encouraging
and improving reading by getting a stronger reddgair up with the weak reader

and spend time together sharing the reading.

Philomena Ott (1997, p.203), who also sees paiestling as a good option,
further suggests that any dyslexic reader shouldalb®mved and encouraged to

highlight and underline the key words and to numiberfacts to be memorized.
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4.3.2. Vocabulary and spelling

To start with it is important to point out that trearning of new words in isolation
is highly inappropriate. The best way how to leermo use the principles of native
method, however this is not always in our schoaiditons possible. So therefore,
it would be at least essential to follow some o guggestion of Zelinkova and
Michalova which are listed below, but which arestime extent in disagreement.

According to Zelinkova (2003, 169) while acquirimgew vocabulary it is an

advantage to learn it on the base of concrete tstiu@and use visual aids. The goal
of this method is to learn a new word without thred to translate it into the native
language. One of the best way for pupils with Sgidw to learn new expressions
in English, is to follow the principles of multi-ssory approach. To help the
children to learn, it is quite helpful to includamomime, gesticulation, rhythmic,

and songs accompanied by body movements.

Michalova (2001, 64) recommends everyday learnimger, in contrary to what
Zelinkova says, Michalova encourages the transhatiof the words when she
advocates ‘pupils should always learn the Englighivealent for the Czech word —
and for the English word what it means in Czech'y(tnanslation, Michalova
2001, p.65). With Zelinkova she agrees at the pthiat for better memorization it
IS important to try to learn new words in phrasesloort sentences and whenever

possible to memorize them in thematic units.

To remember spelling of new words Vahid, Harwoawd 8Brown (1998, 68)
advocate that the use of board games and card geamele very beneficial. They
can be either made by teacher, or there are a nuofbesally commercial ones

that are equally effective.
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4.3.3. Grammar

Pupils with SpLD often experience great difficutiavith grammar in native
language, so therefore it comes as no surpriseittimsometimes very difficult for
them to master it in English. The point here isewla teacher of English language
comes across a pupil with more severe form of dyaleit would be advisable to
put more stress on the communicative side of adagg rather than on error-free
grammar. As Zelinkova (2003, p.171) advocates &t donvenient to reduce

grammar for the benefit of speaking and communasati(my translation)

Thomson and Watkins (2000, 173) claim that the hesx of grammar to dyslexic
children is a vexed question. Their own view istthhe teaching of formal

grammatical system is too great load on the child.

4.3.4. Writing

Writing, mainly handwriting is at most schools reded as a very important skill.
It is considered to be a sign of education anducaltand the foreign language
learning is no exception to it. However, on theesthand, the advent of telephone,
typewriters, word processors and fax machines aghmg the situation. The skill
iIs becoming less and less important and it withpafibability brings a relief to
many people with SpLD. However, as it has been maert above, at Czech

schools it is still much required even for pupilgiwlearning disabilities.

According to Zelinkova (2003, p.173) ‘creative wvimig, copying, and dictations

are different activities and therefore pupils wapslexia achieve different results
while accomplishing them’ (my translation). Consenqtly, she adds that copying,
easy as it seems is not the easiest one, becatisewvieading and understanding
the word or sentence it is mere retracing of shaptsch is made complicated by
difficulties with eye perception and ability to pagttention. When a foreign

language is concerned if a child does not undedstdanimakes no sense to copy the

texts from the blackboard or textbooks.
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5. EVALUATION AND CLASSIFICATION

To start with it is rather important not to inteestge the two terms — evaluation
and classification. Classification is one of thenfie of evaluation which transfers
evaluation into quantifying degree, which allowssiea comparison of the
achievement (Zelinkova 2003, 215).

Although in many cases of pupils with SpLD it icoenmended not to classify, it
does not mean limitation of evaluation. Above #ikgse pupils should be evaluated
as much as possible. At many of the Czech schaslthe verbal evaluation which
iIs most often used. The interpretation of this kiofd evaluation is that it is
supposed to measure particular components of aements in that way that the
negative does not prevail the positive (for moréoimation about the verbal
evaluation see Zelinkova 2003. 215-219).

We all benefit and thrive on praise and acknowledeget; dyslexics are no

exception to this rule. Therefore Thomson and WegkR000, 47) advocate that it
is important to distinguish between observed an@sueed success. According to
them, the first refers to the actual effort thae tbhild has made and is not so
concerned with the outcome. Measured success ish@rmother hand, the actual
measure of degree of excellence of a piece of wdtkomson and Watkins

continue that for the dyslexics, progress througgse two stages will follow, and

equal weight must be given to both.

According to Slavik (1999, 140), the evaluation atassification of a pupil with
SpLD may dramatically influence his or her futurevdlopment. Every time the
pupil with SpLD is evaluated, it may have impact bis or her motivation ,
furthermore, it can also influence his or her gelpect and therefore, not
surprisingly, the interrelationship of the sociakpincts towards the pupil. It may

also strongly influence pupil’s future working odwecational path.

To start with, it would be sensible to remind the$ts and exams are not often a

positive and rewarding experience for pupils withLB. Whenever possible it
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would be a plus to make testing and examinationoaitive experience with

rewarding outcomes.

These students don’t need to be reminded in frérat olassroom of their
peers that they struggle to perform at their beghiese sorts of situations
and that the score on their test sheet is nota itrdicator of their ability.
It is frustrating, depressing and demeaning fonthe

(Karen Fehring )

In fact as Thomson and Watkins (2000, 48) point that for many dyslexics
marking is the despoiling of their best efforts ammhfirms their worst fears. Also

for the teacher it can be a tedious and unrewartiisg.

To overcome these problems, Thomson and Watkinstlseenarking as a joint

process when both teacher and child are togetheércan work their way through

the piece of work. They suggest that points camiaele via the spoken word, and
misunderstanding can be minimized. Later Thomsah \Aatkins add that there is
nothing to be gained from full marking of a piecework, i.e. correcting every

spelling and punctuation mark. The red pen shoudd for the same reason,
altogether banned as it brings about a negativemapce.

However the above mentioned is crucial for pupilsoware interested to learn
something. As Zelinkova (2003, p.175) advocatesreéhs a problem with children
who know virtually nothing. According to her opimip‘the only way how to teach
a language is markedly reduced individual educatiqgrtan, and the classification
which is based on those areas which are compassaldeecommended for the
initial phases of education’ (my translation, Z&lwa 2003, p.175).

She also advocates to follow the rules listed below

» Assess positively when pupil masteesalie of the foreign language in the

mother tongue.

* When pupil manages to write a word phoneticallyisipossible to regard

this word as the correct one.
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* Reading, which is half known by heart by a pupiancbe assessed

positively.

* Teacher should give tasks which are manageablewdnch lead towards

the automatization.
(Zelinkova 2003, p.175)

On the other hand, as Zelinkova continues ‘therestexome cases where the
energy which was invested does not agree with #mults and the level of
knowledge of some pupils is so limited that it dogst correspond with the

requirements of curriculum.’

With evaluation is very closely connected diffetiatibn, because in order to test

and evaluate pupils with SpLD, to differentiatedieimg and learning is necessary.
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6. DIFFERENTIATION IN ELT

Dyslexic children are individuals. What makes thedividuality slightly different
from that of their peers is that the dyslexics dhit usually aware of their
singularity from an earlier age. As they begin th&thooling — integrating with
their peers, learning towards the independenceey sioon discover that they are,
in some way ‘different’. This feeling of differena=an stay with them for many
years, molding their attitudes, personality aneégnation with the outside world
(Raymond, 2002, 83).

Thomson and Watkins (2000,6) claim that the incokerof dyslexia (at a
conservative estimate some 4% of the populatiogmadhat in a class of 25 there
are likely to be 2 dyslexic children, and in a lkargomprehensive school of 1500
around 60 dyslexic children. Many of those childreiith SpLD are being
integrated in heterogeneous classrooms, therefiffiere@nhtiation is most necessary
here to create a proper environment for every ptapieéarn properly.

Carol Ann Tomlinson (2000) describes differentiatias follows:

Differentiation is simply attending to the learningeeds of a particular
student or small group of students rather than rttege typical pattern of
teaching the class as though all individuals irwére basically alike. The
goal of a differentiated classroom is maximum studgowth and individual
success. Personal success is measured, at lepattinon individual growth
from the learner’s starting point — whatever thagim be. Put another way,
success and personal growth are positively comdlat

According to Stover (2004) the integration withén heterogeneous classroom
serves better, because it is necessary to conslideronce a child is given a label
and tracked into homogenous classroom, he or shdstéo remain stack on that
track. Thomson and Watkins (2000, 47) support this claiming that the
expectations of teachers are unrealistically lowduse they perceive the dyslexic
child as having a profound difficulty which they Iwinever satisfactorily

overcome.

On the other hand, Stover (2004) argues that abge@eous classroom can offer a

number of great benefits, i.e. that the pupils exposed to a variety of types of
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people, thus adding to their social experience.rétae loud and clear differences
between children, therefore a teacher will be midkely to acknowledge these
differences, unlike in a homogenous classroom whisgeassumption exists that all

pupils will benefit from one solitary method of tdang.

In a heterogeneous classroom, dyslexics will, atiogy to Thomson and Watkins
(2000, 47), given proper help have a number oftpasiadvantages over their non-
dyslexic peers. The main one will be the abilitywork hard which is result of
having to put in two or three more times the efflmt the same result. Thomson
and Watkins (2000,47) add that this fact is ofterertooked by teachers, and
indeed, there must be nothing more depressing amdidence sapping for
dyslexics than to receive a piece of work which emkttle acknowledgement of
factual content, but is sharply critical of spefjinpunctuation and sentence
construction. Later they continue ‘if the dyslexs given support together with
increasing high expectations as they progress, therfuture can be very bright.’
However to fulfill this there is not only a need thfferentiate, but also to

individualize as well.

Individualization is closely connected with diffeteation and became the essential
constituent in ELT. As Skalkova (1999, 212) suggesthe principal of
individualization means that the work is adjustem @¢ach learner, with the
adjustments being based upon the knowledge of deaimer’'s potential. She
however adds that it definitely does not mean #ibatearners work upon the same
task individually. She further adds that individization is closely connected to
differentiation, where differentiation is to creasech learning situations that it

enables each learner to find optimal conditionshigror her learning.

There is no doubt that the learning which is diéigiated can be used in classroom
to work successfully with pupils who have differeattilities or even SpLD. The
point is that the pupils are offered learning tasksich are appropriate to their
learning needs. The pupils with SpLD would probaéppreciate the teacher who
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at least tries to make differentiated teaching r@separable part of every English
lesson.

7. MATERIALS AND TEACHING AIDS FOR PUPILS WITH SpLD

How the materials used for teaching language skallgl subskils should be
accommodated to the needs of pupils with SpLD i®aly mentioned in the
chapter 4. Therefore In the following lines thesemore information about factual
appearance of these materials, what is essentiahdiode and what should be
omitted.

According to Vahid, Harwood and Brown (1999, 13isitadvisable for a teacher of
English to prepare differentiated materials for useclass. They claim that it is
helpful to identify and present key words at thp td worksheet, on the board, on
a poster or underlined in text. Later they add ih& good to familiarize with the
wide range of differentiated activities which coulohclude Close work,
sequencing, ranking, circling, highlighting, undemg, true/false statements and

many maore.

In English language lessons the help of visual ,aidducational toys and
technology in teaching a dyslexic learner canneb dle underestimated. Many of
them are available on the market and both, the Ipuand the teacher would

probably appreciate their use (Nijakowska, 2001).

However all too often overall decisions about contef the lessons are not made
by teachers, but, in the case of our schools, byiadum. Therefore as Harmer
(1991, 256) suggests, many institutions presentsii@bus in terms of the main
textbook to be used, which means that by certaite deachers are expected to

have covered a certain number of units in the book.
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Should a teacher be given a choice when a courek isoconcerned, they should
consider whether a book is well structured and rclédso a schematic layout
should be provided for pupils to know what to expeom a particular unit. When
looking for the appropriate textbook, the teachieowdd also pay the attention to
the size of font, because for SpLD pupils pay thatbigger font is, the better they
perform while reading. When the content is consdeit should not be overloaded
with lexical items and difficult grammatical struces. And most importantly, the
textbook should be used together with a workbookhwinany exercises for

practice and revision. (Thomson and Watkins 2001;1097)

However there is little possibility that the choicka textbook used at a particular
school would be dependent on a choice of one paaticteacher, therefore it is
important to think very carefully about the extraterials, the use of which seems
to be limited, in order to compensate for some eisess in the textbook which are
not very appropriate for pupils who have dyslexia.

Insufficiencies of the textbooks can be to someseikicompensated by a careful
choice and preparation of supplementary materiath @s handouts and exercises.
At this point it would be useful to follow some tife recommendations which can
be found on the BDA (British Dyslexia Associatiqrgges.

« Avoid a white background. (White paper causes "aisglare. The BDA
have observed a preference for cream or pale blue.)

« Avoid small fonts ( 12 point min. recommended bg BDA)

« Avoid "fancy" fonts. (Arial is the preferred choicéhe use of bold type can
be helpful.)

+ Keep the layout of materials uncluttered.

+ Make use of boxed text, especially with a coloub@dkground.
* Include colour-coded sections.

« Avoid too many lines of a dense text.

« Include illustrations to add interest and to bregk the text to ensure
instructions and symbols are used consistently.
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Although the above mentioned recommendations shd@dkept in mind and
followed while preparing materials for pupils witBpLD, it is essential for a

teacher to make some further arrangements.

7.1. Readjustment of materials and aids for teachigp and learning of relevant

language skills and subskills

7.1.1. Reading and vocabulary teaching

Gabor advocates that reading in English must pkeasant experience regardless
of the age and ability of the child. For readingsuggests the following strategies:

* Always have the child read with a purpose.

* Discuss vocabularybefore reading, as this will aid prediction and
understanding.

» Dyslexic children benefit from cloze exercisesthey are useful to develop
predictive skills.

. Have the child dictate his own stories tauylt will provide the student
with relevant and motivating reading material thah be further exploited.

Firstly when working with a new text it is advidalto prepare dyslexics pupils
for reading in the form that new and difficult werdghould be introduced in
advance. According to Thomson and Watkins (20006)1@ means that these
words are shown to children before the text is altyuread. As the tool for
memorizing here they suggest the use of multi-sensearning together with
flashcards and tape recording of new words (at plost it seems reasonable to
remind that the pupils with dyslexia should not teerloaded with irrelevant

vocabulary).
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When new vocabulary and difficult words are introdd, for practicing reading
skills Thomson and Watkins (2000, 117) give thédwing suggestions:

1. Child listens to teacher read the story
2. Child listens to teacher and follows text as well

3. Child listens to teacher and reads out the texhatsame time, as a kind of

paired reading ( for more information see chapt8ri4)
4. Child reads on its own

For practicing of new vocabulary it is also gengraécommended to use not only

already mentioned games, but also ‘cloze’ proceslure

A cloze procedure involves a text where words phdases are omitted, e.g. every
seventh word may be left out, with a gap or othmaligations of how many letters
are in the word (Thomson and Watkins 2000; Ott 3000

1.1.2. Listening

As it has been already mentioned (see chapter 3)ymshildren with SpLD may
have problems to process incoming auditory inforaraefficiently in their native

language.

Although Zelinkova (2003) thinks listening in a é&gn language to be an
immense task for children with SpLD and therefotee sdoes not pay much
attention to this, Gabor on the other hand triegit® at least some ideas of which
materials and aids can be useful and how the mmaif listening skills can be

dealt in a foreign language with:

. If possible, explain important things irethhild’s first language.
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. Try to use a small tape recorder to recoeiv vocabulary, stories,
homework instruction so the child can listen toa$ many times as

necessary.

. Using visuals and pictures along with tis¢elning task will aid the

child’s understanding.

7.1.3 Writing and grammar

As it has been previously mentioned (see chaptewt®n writing is concerned,
pupils with SpLD may experience most difficultiesthvword order, grammar and
with learning how to spell English word. It is tleéore advisable, as it has been
already mentioned, to introduce them a systematogm@am where one rule at a

time is focused at.

For remembering the word order which is for marpe€h pupils rather tricky, the
words on the cards which are for practice puttagether to practice the formation

of sentences and phrases may be helpful.

As BDA (British Dyslexia Association) recommendshen teaching new grammar
to pupils with SpLD it is advisable to use plenfyexamples. Also color-coding of
grammatical devices will help to pupils to rememieings: for example orange
for male, purple for female, green for plural. @ifént colours can be also used for
different parts of speech such as verbs, nounsiqumes and others.

As very helpful for learning spelling of words hpsoved multi-sensory learning
(Ott 1997; Thomson and Watkins 2000, Raymond 1996).

Also many teaching aids can be used here suchbdmeruwooden or plastic letters

from which the words can be formatted and therefoeeticed.
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The following practical section emanates from thedretical part. It is conducted
as a qualitative research. It is a case study base@mpirical research which
lasted from October 2003 till May 2004. The aimtbé research was to explore
how the ordinary materials used for language teaghand learning should be
readjusted and modified to meet the needs of puplie have SpLD. The case
study was partly based on differentiation of teaghand learning materials and
activities within one particular class, and mosily a small group teaching where
the modified and readjusted materials were testadl sed for teaching of two

dyslexics pupils — brothers, who came from theadsementioned class.
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8. PRACTICAL SECTION — CASE STUDY

8.1. Background

For many pupils with SpLD it is often very diffituto master they own native
language so it comes as no surprise that it isllysouch harder for them to learn a
second. However to study at least one foreign lagguis an compulsory and
integral part of educational system in the Czeclpubdéc, although there may be
some exceptions made when there exist really senieasons. However, difficult to
learn a foreign language as it may be, having SpkDnot under normal

circumstances the case for the exclusion. It isefloee up to the teacher to help
these pupils to deal with this demanding situation.

Because the process of teaching and learning islynaased on the use of various
materials, such as textbooks, flashcards, posteds many others, it is just the

modification and accommodation of materials whéee ltelp may start.

To teach the foreign language to pupils with Splxcessfully, requires many
modifications of the materials which are ordinariged within the lesson. These
modifications are closely related, in heterogenedasses, to differentiated teaching
principles, all of which goes together with partaou teaching methods and
techniques.

This case study is designed to reveal, at leadotoe extent, how the ordinary
materials used for language teaching and learnimgn de modified and
accommodated to meet the needs of pupils with Spllch of the attention is paid
to the modification and differentiation of the miaaés and aids used for teaching
relevant language skills and subskills such as mewabulary, reading, speaking,

writing. . The materials for testing and revisiae also included.

With regard to my rather limited experience as acker, the small group teaching
appeared to be most appropriate for trying the meoodated and modified
materials in practice. Additionally it were alsdfdrentiated materials used within

ordinary lesson which were shortly and with lintii®d and tested in this research.
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8.2. Methodology of the research

When the time factor and my nearly non-existentegigmce in teaching was taken
into consideration, the best way how to carry dws empirical study appeared to be
in the form of a small group teaching outside trsaial timetable. Additionally,
because the aim of this study is the developmennaterials that would be used
within a normal heterogeneous classroom teachhng limited use of modified and
differentiated materials for SpLD pupils in ordigaclassroom is also partly

included here.

To begin with, there were more sources which wetevant to this research, which
was based not only on the empirical study but atso the interviews and
observations which were carried out in order tocaobsome extra and background

information.

Firstly, it was important to reveal the situatiobhoat materials used for teaching
English at the school. Secondly, whether these mad¢eare modified to the needs of
pupils with SpLD, and whether, if ever, the teachmaterials are, at least to some

extent, differentiated to meet the needs of théslden.

To obtain the relevant information as soon as fbssthe deputy head teacher who
is also specialized on remedial teaching of pupith SpLD, was interviewed. She
was asked whether the school employs any policynéwttaldren with SpLD are
concerned. After her positive answer there weresgifurther questions about the
remedial teaching of pupils with dyslexia, indivaduesson plans, extra teaching
and learning materials or the modifications thaicteers are obliged to do. She was
also asked, whether it would be possible to cautyaoresearch which would help to
the teachers of English to employ some new strategnd modifications of the
ordinary materials, which are used in a foreignglaage teaching, to help teachers

and pupils to overcome problems with SpLD.

Following her advice, also the teacher who worksniany years with children who
have SpLD, and whose main subject to teach is teckl language, was observed
during her lessons for the period of one month.eAftards, she was also several
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times interviewed about her teaching strategiestandniques and to what extent is
the modification of the teaching and learning mialer for pupils with SpLD

possible within her lessons of the Czech language.

Unfortunately, it was rather impossible to obtaimy auseful information, except

some modified individual lesson plans, from thectesas of English.

To carry out the empirical study in the form of $hggoup or one-to-one teaching in
order to try the modified materials in practice, vitas important to find the

appropriate pupil, which would fulfill, at least some extent, the requirements of
the aim of this thesis. He or she had to have Spubto be at the same time of
normal or above intelligence, study English as tbeeign language and, most
importantly, to be keen to improve his or her Esigliwhich would have, of course,

required extra time and effort devoted.

Furthermore it had to be a pupil form the class mghetaught English, in order not
only to try some of the modified materials outsmdigatory English lesson in the
form of small group teaching, but to accommodate differentiate them in a group

of his or her peers, within normal English lessassvell.

When the pupils (finally two pupils, the reason tbrs will become obvious later)
were chosen, to obtain some more information abitet pupil$ history and

background, the deputy head teacher was interviewmeéd again,

The informal interview was also carried out withethtudents chosen, about their
attitude towards English how do they feel about tdvebook and materials which
had been so far used for teaching and learning,adodit the problems which they
experience while using them in order to learn EstgliTo get the overall picture,

they were also observed during the lessons of Engli

When | had been given the permission by their mo#mal the head teacher of the
school, we started small group teaching, once akweethe period of time from
October 2003 till May 2004. During our extra Englilessons were the modified

materials tested in practice and the observed tseanklyzed.
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9. SCHOOL AND THE CLASS SELECTED

The selection of the school, where the research egaged out, was of an easy
choice. It came naturally to me to choose the skhwloere | used to teach and work

as the assistant during the clinical year.

My selection of the school proved to be the righécafter it was uncovered that the
school pays much attention to the reeducation gfilpuvith SpLD; furthermore,
many pupils there, who had been diagnosed withedyasl were supposed to be
approached differently by teachers of foreign laagps. However it was, based on
my subjective receptions, complicated by the faet these teachers usually missed
the proper education in foreign language teaching #hey were often rather
confused and helpless. Therefore the idea of teeareh quite conformed to the
deputy head teacher who supposed that some ofi#as iand tips would have been
handed to other teachers of English as well.

In the class, where the two pupils with SpLD weetested for the purpose of this
research, there were altogether 28 pupils; 16 emthhad chosen English as the
foreign language, the rest of the class - Germamwas the ninth grade, therefore the
pupils were going through their final year, sometloém with prospect of entry
exams towards the end of the school year. Moshefchildren who were aiming at
some kind of secondary school, expected that Emglisother foreign language will

become a necessity there.

9.1. The selected pupils with SpLD

Both of the pupils selected, were boys, Mark andlP&hey were brothers and
attended the same class which is mentioned abovtthough they in their

appearance resembled twins, Mark, who was neaxtgesn, was one year older than
Paul. As both brothers had been diagnosed withediglearly in the course of their

preschool education, their mother followed the ssgign of the psychologist and in
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order to get both brothers into the same classpsbgoned the registration of Mark
at the primary school.

Both brothers were reported by both, the deputytieacher and their teacher of the
Czech language that they used to have severe viselaeption and auditory
discrimination problems which were partly overcombg special educational
exercises; however, some problems with single wdetoding, phonological
processing, inconsistent and incoherent spellikgopsng lines or words together

with high distractibility while reading, still pest.

Therefore it was not very surprising that both bess, based on my subjective
reception, hated reading aloud in class, becausie kbss informed peers used to
laugh at them for the mistakes they made. Thatcc@ubbably be also one o the

reasons why the two brothers felt excluded fromdbkéective of their classmates.

When their school results were concerned, the g above the overage. They
achieved very good results in many subjects, fangxde, in math, science and
many others. They were said, by the deputy heachtgato be of the highly above
intelligence and dutiful students, however veryrdjgive behaviour towards their
classmates in the past, was also mentioned. Funtiver they were described as

introverts with only few friends.

9.2. Conditions for teaching English

Nowadays it is not easy for headmasters to find@pgted teachers of English. The
school where | spent my clinical year was no exioepto this. English, and also
German, was there taught by teachers who weremygtapprobated for this subject,
but who mostly lacked any university education lht @nfortunately at the school

still prevails the situation when every single yeahildren get a new teacher of
English, which seems to complicate the processhefdacquisition of the relevant

language skills and sub-skills. Furthermore, thenker teacher of English who used
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to teach the class, with the two brothers choserthis study, was not at the time of
research any more present at the school. Therefoneas rather complicated to
obtain any relevant information about the historyh® English language teaching in

that particular class

9.2.1. The class selected

As it has been mentioned before, in the group whied chosen English as the
foreign language, there were 16 pupils aged 145tostme of them aiming towards
the studies at some kind of secondary school. Wene mostly aware of the fact

that they would need English in the course of thaiure studies.

However, when they were at the beginning of theosthyear tested for their
language knowledge, they mostly did very poorlyatdition, their vocabulary was
rather limited and they knew almost nothing abow@ngmar and sentence structure
so at the first sight, there was virtually nothitegbuild on and continue. Therefore
the headmaster had to be asked for the permisgsidnaen it was given, special

arrangements had to be made.

9.2.2. The arrangements for the whole group

It was obvious that if the pupils are to continuecessfully in their future studies of
the language, there is a need for a complete wmvigdtinally, it was decided that to
keep up with the curriculum, pupils should continuigh their former textbook-
Cambridge English for Schools &hich had been used the previous year and not at
all finished then, and additionally, some extra eni@is for a complete revision had
to be made and copied for them. As the main resgoafdhese additional handouts
was chosemNew Headway- Elementarywhich appeared to me to be just the right
choice for the revision, and preparation for thiiture studies, not only for its
choice of topics and vocabulary, but also, forplesibility to practice and revise on

the internet www.oup.com/elt/headway
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Based on my subjective reception, this kind of ime-lpractice proved not only to be
very interesting new way of learning English foetpupils, but also it was very
helpful for Mark and Paul who had SpLD.

9.2.3. The arrangements for the selected pupils itSpLD

As it has been already mentioned Mark and Paul veeo¢hers and very keen to
improve their English. Because their plans for fineire included the studies at the
secondary school which was specialized in compigehnnology, English language

was of a very high importance for them.

The research which was carried out with them haal ivain parts which were very
much related: one, was based on small group tegchimd focused on development
of modified teaching materials for particular lamage skills and sub-skills; and the
second, which focused on partially differentiate@nduage teaching via
differentiated materials for pupils with SpLD witha heterogeneous group of their

classmates.

Nevertheless, because of the time factor and ajreaentioned lack of teaching
experience at my side, the use of differentiatethhéeng materials within the class
was not possible all the time, and therefore itldooot be exploited to its full

potential in this study. For this reason it will lmmly shortly described in the
following lines and more space will be later dewbte the development of materials
which were more successfully and more often usatitasted with Mark and Paul

outside the timetable in their spare time.
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10. DIFFERENTIATED MATERIALS AND AIDS USED WITHIN
A HETEROGENOUS CLASS

Some basic principles of the differentiation hasrbealready described in the
theoretical part of this thesis, therefore theylwibt be listed here. Instead the
attention is going to be paid to the examples af lsan teaching be differentiated in
the form of modified materials for pupils with SpLiithin a heterogeneous group
of pupils

To start with, it was necessary to make some enunzdt adjustment in order to
facilitate learning and create successful classremment. This also included some
changes in the classroom arrangement such as glaoih dyslexics brothers close to
the blackboard, allotting more time for testing aaldo lowering the educational

requirements altogether.

Nancy Bosch (2001) claims that differentiation ist rabout more classwork or
homework, it is about taking a regular curriculuopit and exploring it in greater
depth and complexity. Following this, Mark an Paudre not given any extra more
or less work or homework, but the following elengeanft differentiated teaching and
learning through modified materials, described n@ry and Coile (1999, 6-10)
were used.

v' Working with spoken or written materials at diffatdevels of difficulty, yet
working on the same subject, or topic. This mehat the pupils had to cover
the same ground while at the same time there wdshea different level of

complexity to the pupils with SpLD.

v' Working on the same text, but the tasks that weked to be fullfiled were
graded in difficulty and matched to differentiatimgpeds and abilities of
SpLD pupils.

v Differentiation through the amount of additionapgport offered to learners:
In this case the pupils with SpLD were not givelty antra help in the form
of extra teacher or assistant, but they were ugggalen extra help in form of
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a support card, where for example, difficult wowdsre listed or grammatical
rules written in form of a table. Also the roomheve the teaching took

place was equipped with posters which were on eerdudsis varied.

Differentiation by time. Although the pupils withpED were most of the
time provided with extra copied materials in ordest to loose time by
writing or copying from the board, they often negédsme extra time to
finish the tasks. After careful consideration, wéark and Paul split and
matched to the faster workers and consequently mbtlee group work was
employed. Also the range of extra activities waspaired for faster pupils, in
order not to put the slower ones into distress.

Varying the way in which new material were presdntét seemed to
represent the new materials in many different waygery good option not
only for dyslexic pupils, but also, the childrentiwvino SpLD seemed to
benefit just as well. Whenever possible when presgrany new materials,
some of the basic principles for multi-sensory teéag and learning were
used, therefore new material was often presentethenform of posters,

listening exercises, real objects, symbols andrsthe

Additionally, some of the materials used for reersitogether with testing were

accommodated to the needs of SpLD pupils; howewes,is going to be described

in the part which is focused on the small groupchéag, because it was just there

where these modifications were firstly tried andyoafter that put into practice

within the whole group.

10.1. Output 1

What was the output like for the two pupils withsthxia and the whole group?

First of all, it has to be said that everyone ie tiroup seemed to benefit from the

differentiation which has been introduced into teaching and learning processes.
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The differentiated materials were not only of a gase to the pupils with dyslexia
but also the weaker pupils with worse results dedtdr while using them. Their
potential success in foreign language learning tvael positive side effect there

was obviously limited off task behaviour.

However it has to be said that the preparatiorheté differentiated materials was
rather time consuming mainly when these were dfiéated in difficulty while the
topic sustained the same for all pupils. Notwithsliag, good results were observed

here. Almost everyone in the class seemed to esmpeeifeelings of success.

Nearly the same could be observed when the tashs tulfilled were graded in
difficulty. Suddenly everyone appeared to be busg aometimes it happened that

all pupils managed to finish simultaneously .

In overall, the pupils with SpLD got a chance tatme more independent and were
less distressed by the tasks set and the timerfathey became more self-assured,
with every task which has been successfully caroatl Probably because of the

changes in seating order, their relationship whihirt classmates seemed to improve.

They also seemed to me to prefer working in patker than in a large group or by
themselves. Sometimes they even appeared, whilkimgprin pairs, as if they
considered the other pupil to be their teacher.

On the other hand, it has to be admitted, thatoalgh the teaching there was, to
some extent differentiated and some of the matenabdified to suit the needs of
SpLD pupils it was impossible to accommodate andlifgoeverything that was
used there, not only because of the time factod #re lack of experience in
teaching English to pupils with SpLD at my sidet biso because there were other

pupils who needed my full attention and devotiost jas well.

Therefore the main aim of this case study, whichased on the modification of the
teaching and learning materials for pupils with Splcould be only fulfilled via

small group teaching.
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11. SMALL GROUP TEACHING AND LEARNING

As it has been already mentioned the teaching wiiak based on modified and
accommodated materials, was not included within tingetable and had to be
carried out in the boyspare-time, for one hour, once a week, for a geabeight

months.

Great emphasis was put on the development of nmeatifnaterials which made the
English language acquisition easier for them. Tgtothese modifications we were
also concentrated on the development of some reteNsnguage skills and sub-

skills.

11.1. Teaching principles used

In this case study based on small group teachirnvgag kept in mind all the time
through that a gradual progress is the most importay to successful teaching of
the pupils with SpLD. It was taken into the consat®n that while working with

these students, certainly more time should be spentvising materials which are

already familiar to pupils (for more informationesthe chapter 4.2).

The environment for teaching during our sessions v@a much positive and
encouraging as possible, because this is, accortbn@tt (2000), one of the
conditions under which dyslexic learners experierthe feelings of success,

satisfaction and self value.

Together with the above mentioned, the tasks iredudarious techniques for
teaching spelling, grammar and vocabulary togetivith repetitive activities.
Whenever possible, these activities were attemfudzk interesting and designed in

such a way that the pupils were able to completenteuccessfully.

Although there exist many strategies, teachingrigpres and approaches which can
be incorporated into the teaching process and Igftiefor pupils with SpLD in
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overcoming their problems with learning, it was nigithe multi-sensory approach
and principles of over-learning which were ofterdaiso successfully incorporated

(for more information see the chapter 4.1).

11.2. Materials which had to be accommodated and rddied

As it has been already mentioned in the theoreBeation, the teaching of English
language is very often based on the textbook. Bezan the class which the boys
attended the two books were used simultaneousky,fonrevision, and the other to
keep up with the overall plan for the whole schdmth of them were taken as the
fundamental source of materials which had to beifre;tland accommodated to the

needs of pupils with SpLD.

When choosing a suitable course book for SpLD pujtilshould be kept in mind that
the book should be clear and well structured, tigirally usedCambridge English for
Schools (for sample pages see appendix 1yl not fulfilled these fundamental

requirements.

Even though the schematic layout was provided lienegs designed in such a way that
even for pupils who had no SpLD it was impossilieobtain the information about
what to expect from a particular unit. Moreovere tize of the font was often very
small. Also the content of the book was overload&ti new and often rather unusual
lexical items and grammatical structures. Furtheemthere was no extra and regular
section devoted to the new words and grammar, rentioning the possibility to

practice it.

To conclude the whole book appeared to be ratleemsistent and often difficult even

for pupils who experienced no SpLD.

On the other hand, téeadwayElementary(for sample pages see appendix 1B) which
was used for the revision, appeared to be much swtable not only for the choice of

vocabulary, but also there was at least the seatitih new words included which

51



together with plenty of exercises which appearédgast to some extent, more suitable
for pupils with SpLD.

However, on the other hand, the size of the fogetioer with the occasional use of

cursive writing did not help to the learning proses pupils with SpLD

The grammar was here mostly presented in the fdrtalbdes and plenty of examples
and exercises were available here, however, thé tieaccommodate and modify the

materials in this textbook seemed to me to be mds@ssary.

Samples of modified materials that have been sstakg utilized and tested in the
course of a small group teaching and which prowele to some extent useful, are
presented below.
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12. SAMPLES OF MODIFIED MATERIALS AND ACTIVITIES

12.1. The activity usually used for teaching reading andnew

vocabulary

In this activity the suggestions already mentionedthe theoretical part by
Zelinkova and Michalova are followed. They claihat it is good for SpLD pupils
to learn new vocabulary in context rather thenomf of isolated units; therefore

new word were whenever possible presented in phrasa text .

The text for reading was usually rewritten and fathon the yellow sheet of paper
(as recommended by BDA organization, see chap®r Because this organization
recommends as most appropriate fénial it was used for majority of texts which
had to be read by both brothers.

As described in the theoretical section, followitige advice of Thomson and
Watkins, the difficult and new words from the texere chosen beforehand and
written on the top of the sheet. Before we startedding, these words were
translated and then repeated several times toipeattie pronunciation. They were
also written on the cards and whenever possiblegmted in the form of a picture.
Those cards with written words were shown to botbtlers, who had to repeat
them after the teacher several times, until theompnciation seemed to be at least
satisfactory. While repeating and reading thesedwam the cards aloud, the boys

had to at the same time trace them in the air.

Afterwards they were asked to read the text fontbelves and highlight the already
practiced new vocabulary together with words whiaare unfamiliar to them in the
text. The unfamiliar words were explained, written the board, traced in the air

and repeated for several times after the teacher.

The silent reading and the practice of vocabulaag Wollowed by pair reading with
the teacher (me). It was kept on a slow pace aedrigl articulated. Afterward the

53



brothers were asked to read again together or ishaally, but this time without my
help. When they had problems to read some wordwbel was pronounced for

them.

Then the silent reading followed and for checkihg tomprehension they had to

answer usually simple T/F questions.

Example of the adapted text:

Tale horrible dirty untidy rude telllies bored yuk

The tale of horribly good Bertha

‘Once upon a time, a long time ago there was a little girl called Bertha. She
was always well behaved and worked hard at school to please her parents
and teachers. She was never late, never dirty or untidy, never rude, and she

never told lies.’

The children on the train began to look bored. ‘Was she pretty?’ asked the

smaller girl.

‘No,” no said the young man. ‘She wasn’t pretty at all. She was just horribly

good. Bertha was so good that she won three gold medals.

(the text adapted from New Headway, for the origueasion see the appendix 3B.)

The T/F questions:

The children liked the story. T/ F
Bertha was pretty. T/ F
Bertha had medals. T/ F
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Observation

Although the yellow paper is very much recommendsd BDA organization

because the white paper causes the visual glaeehdlis claimed that they did not
find this kind of background very helpful;, howevdnased on my subjective
reception, no matter what the boys claimed | obs@dyetter results in reading when

the yellow background for better contrast was used.

On the other hand, they really appreciated whely thed to learn and recognize
whole words by their visual appearance, when theyewshown the flashcards and
highlighted them in the text. On the other handhalgh they liked flashcards and
pictures of new words, they were very critical odding in the air, because they

found this activity to be very childish and of ngeu

What they seemed to really enjoy was a pair readiegye they seemed to loose
their worries and having in mind that they would ¢gen help any time when
needed, made their reading more fluent and confiddso to answer T/F questions

they reported as quite easy task.

They also said that the introducing of new vocabulaefore reading makes this
activity much easier as they do not tend to stuckliéficult words.

12.2. Activities used for learning and testing newand difficult

vocabulary

12.2.1. Multi-sensory teaching and learning of wors

A new word which had been already introduced intdh or phrase was written on
a big piece of paper, showed to the pupils and quoned. The learners had to
finger trace the word in the air and pronounceSametimes they were given

container with sand and they had to write the wawitth their finger into it. After the
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lesson they were given, for a homework, a list ofdg which were practiced in the
lesson and which they were supposed to learn byt.h&his list was usually

supplied with a tape where the new words were cixbr

In the list they had firstly to trace the word digten to its pronunciation recorded

on a tape, then to read it aloud by themselvedfiaatly to write it.

Example of the wordlist given:

1. celebrate I'selibrate/ slavit ...
2. /raund/ kulag
3. /waid/ Siroky

Observation

While Mark reported that he finds tracing in the @nd sand, although it is childish,
quite helpful for remembering spelling of new offidult words, Paul said:These

activities are for small children and a completesigeof time.

On the other hand, they were both quite satisfieth whe world list which was
supplied with the tape. They said that they listeteethose words nearly every day.
| also observed improvement with the pronunciaton also, to some extent, with
spelling of words and that their vocabulary subs#dly widened in the course of
the year.
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12.2.2. Practicing and testing of vocabulary cloze exercise

Following the advice of Thomson and Watkins (20@®)po see close exercises as a
very good way how to practice spelling of Englislords, these exercises were
chosen as a good tool for testing and practicingeat words. To prevent the overall
problems with comprehension of the context, the telich was already used for
new words learning and reading was rewritten, big time the words which were
previously learned were left out and filled in byaN and Paul in the following

manner:

a) the words that had to be filled in, were writterthe brackets, in Czech,
within the text and they had to be translated mEbglish

example:

The ............(poh&adka) of ............. (pfiserné) good Bertha

‘Once upon a time, a long time ago there was a little girl called Bertha. She
was always well behaved and worked hard at school to please her parents

and teachers. She was never late, never .......... (Spinava) or
........... (nepofadna), never .........(nezdvofila), and she never
............ (Ihala).’

The children on the train began to look ............. (znudéngé) ‘Was she pretty?’

asked the smaller girl.
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b) there was given list of missing words in the €z&anguage (these words were
listed as they followed in the text) and the himtshe text were given in the form of

initial letter
example:

pohadka giserng Spinawy nepdadny obhrouby

Thet.......... of h......... good Bertha

‘Once upon a time, a long time ago there was a little girl called Bertha. She
was always well behaved and worked hard at school to please her parents
and teachers. She was never late, never d........ or u......... , hever r......... ,

and she never told lies.’

c) there was given list of missing words in the €rzdanguage (listed as they
followed in the text), and in the text there waswh how many letters were in that

particular word which had to be translated ancdilin.
Example:

pohadka giserng Spinawy nepdgadny obhrouby

The of good Bertha

‘Once upon a time, a long time ago there was a little girl called Bertha. She
was always well behaved and worked hard at school to please her parents

and teachers. She was never late, never or never

__and she never told lies.’
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Observation

It has to be said that these cloze exercise were queferred and liked by both
brothers. But only under the condition that theyrevalready familiar to the boys

from the preceding lesson.

Probably because no clues were given there, theyned to have many problems
when dealing with the first type of cloze exerciSéey often made many spelling
mistakes and some words were omitted altogetherth@rother hand, better results
were observed when they were given the initialeleths in the second type of
exercise or when there was shown how many lettethe left out word should be,
as can bee seen in the third type. However whathbibys liked best was the
combination of the second and third type. Here theyde almost no mistakes and

based on my observation they mastered these egenttis confidence and pleasure.

12.3. Activities used for teaching grammar and worarder

12.3.1. Activity 1

The following activity was designed to practicelegfve pronouns. The brothers
were given set of cards, each card contained orteop&peech. Personal pronouns
were written in blue, verbs in green, reflectivempouns in red. The pupils task here
was to form as much sentences, containing reflecgvonoun, as possible with

utilization of all cards given.

Example:

I He We You myself himself yourselves
excused liked hated saw ourselves

| hatedmyself He excusedhimself We liked ourselves
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Observation

Both brothers found the use of different colourg@useful. It helped them to build
up sentences, because the exercises for practioe efeen designed in such way
that all colours used, had to appear in each seatérhe colour distinction was also
used for practicing of nearly all grammar structutieat were revised, however it has
to be admitted that due to inconsistent use (whiads caused by my lack of
experience) of one particular colour a particulartpf speech or grammar device, it
was sometimes source of confusion for both brothewithstanding, although a
little confused, the boys most of the time seenweénjoy this kind of practice. It
has to be pointed out that at the moment | realingdmistake | tried my best to be
more consistent and these exercises, thereforanbeonore useful for both boys in

the learning process.

12.3.2 Activity 2.

To practice word order, a sentence or phrase wétewron a strip of paper. It was
cut into smaller pieces, mixed and afterwards,tdsk was to put sentence together

again. The cut sentences were kept in a box and nepeatedly for revision.
Observation

Accomplishment of this activity differed from sent® to sentence. When the
sentences were kept short and simple it was nbtdif to restore them back, on the
other hand, when they were long it was a causeiffituties and rather time

consuming for both of the boys. However the phrageish had to be learnt by heart

were thanks to this frequent practice easily mepwati
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12.4. Output 2

Although the small group teaching took place onhc® a week for a period of 8
months, quite good results could be observed. Maudk Paul became more relaxed
even in the course of normal English lessons. Theported that their attitude
towards English became more positive and they sdsd that they were less stressed
about their future language studies at a secorstdrgol.

Their vocabulary considerably widened and they dssame more proficient in
reading in English. However it has to be said @d#tough they mastered reading of
quite long and difficult words, they still had ddtilties with little and commonly

used ones (as described in chapter 3.3).

On the other hand it has to be admitted that th#lling of words, according to my
observation, improved only very little, and whilartdwriting they did many spelling

mistakes, furthermore, based on my own perceptiogre was no chance for me to
change the situation.

Notwithstanding it was said to me by their mottteat at the secondary school they

would be allowed to use for writing computers apdlkheckers.

When the tested modified exercises were concenvhdf seemed to me to be most
successful were the exercises used for learning wesabulary. Positive change
could be also observed when the white paper wasigdth for yellow (as

recommended by BDA). The boys also reported thadirey had became less

demanding when the font was changedial.

What both boys found particularly useful were nawvd aifficult words recorded on
the tape which was at boylll disposal whenever needed. On the other haeg t

were not very keen to use multi-sensory technicque$ as tracing in the air or sand.

When newly learned vocabulary was tested and rdvieeclose exercises, good
results could be observed when the text was famibaMark and Paul from the
preceding lesson. On the other hand, when thisntgstas tried on an unfamiliar

text, the boys used to get stuck on reading andpcenension of the context.
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They were quite happy to use different colours fearning word order and
grammar. It has to be point out here that the aslovere also used for grammar

presentation in the form of posters which were ugdtie whole class as well.

The box with the cut sentences was finally useztehas extra activity for fasters

pupils.

Far all activities described applies that therebpldy would be no such good results
observed if the principles of overlearning were natorporated (for more
information see chapter 4.2). To go further, therenwas overlearning used, the

better results could be observed.

Finally it has to be said that in overall Mark aRdul did much better when using

the accommodated materials than when working vingirtoriginal textbook.
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13. CONCLUSION

The aim of this thesis has been to discover howtantihat extent can be made the
language learning easier for pupils with SpLD viee tuse of modified and
accommodated materials for language teaching aathileg. Before the actual
research could be conducted it was necessary thalbibliography survey. It was
important to obtain as many information as possdlleut the impact of SpLD on
foreign language learning, what areas are mostcditf for acquisition and what

can be done to eliminate these problems.

The reason for choosing the problem of unsuitabbgerials for my thesis is
because, according to the materials available,etlis not been a similar study
conducted before at our elementary schools. Alser afttending a class oriented at
problems of dyslexia, | became curious about theblgms of children with
dyslexia while they learn English. | wanted to findt whether it is possible to
accommodate already used materials without spendingpreparation ones

lifetime.

As it has been already mentioned before, the kihdhe textbook used for the
whole grade, was not, based on my own perceptieny appropriate for pupils
with SpLD.

Therefore it was necessary to follow the recomménda of authorities which are
specialized on SpLD, and to develop materials thatld be in accordance with
them. Finally these modified and accommodated nedtethad to be tested in

practice and analyzed to what extent they are dgtuaeful and helpful.

When these materials were tried and tested in wecall of them proved to be to
some extent useful. However with some of them thwesee better results observed

than with others.

Very good results were observed, in spite what biogs reported, when the
recommendations of BDA (British Dyslexia Associatjowere followed. These

included, among others, the use of a yellow backgdofor various activities and
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the use of the fonArial for texts which were focused on reading and |leagrof

new vocabulary.

For learning, especially of new vocabulary and grean were integrated
principles of overlearning. In accordance with Tlsmm and Watkins (2000, 63),
unless some time was spent each lesson going owaerials already taught,

‘memory fade’ occurred.

Additionally, their statement that any new materia¢eds to be presented
frequently and in a number of ways was confirmetie Tbest results could be
observed when, for example new vocabulary was ptesein text and also in the
form of posters, flashcards or exercises usedduision.

For the revision of new vocabulary were mostly ustake exercises, which were
also recommended by Thomson and Watkins (for maferination se chapter

4.3.2) and which proved to be quite effective tfmyltesting and revision.

The suggestions of Gabor (for more see chapteB)/vtere also followed, and the
vocabulary, before being actually taught, had be#iscussed in advance.
Following the advice of Michalova (for more see pteaa 4.3.2), the Czech

translations of words were usually given.

Following the advice of Zelinkova (for more see ptea 4.3.2), Ott and Thomson

and Watkins, the principles of multi-sensory tecfugs were employed.

In spite that multi-sensory activities are recomoth by many authorities, Mark
and Paul did not think these activities to be vieeypful.

This was probably caused their personal percepti@tause they thought these
activities to be just for small children. Based my own observation, these were,
in spite what the boys said, very useful and hdlpfulearning and teaching

processes.

However they should probably be employed with reg@ar a particular age group.
Based on my own observation it is not probably ayvgood idea to make for

example teenagers to trace with their fingers indsanstead an assortment of
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other activities that use different senses had d@oplovided. Such as listening,
repetition and writing on a paper or blackboard.

The results of the study have shown that it is fdssto obtain some positive
results even with just little effort. Although eattime for preparation is a must,
there is no need for a teacher to rewrite the whebdbook. Even as little as
colourful large poster presenting new grammar $tngs can make difference.

Also many of the accommodated activities can beduséhin a heterogeneous
group, because they may be useful for weaker pupiie have no dyslexia but

who due to their lower intelligence may experiepceblems with learning as well.

Unfortunately, because of the time factor it wagpassible for everything which
was recommended in the theoretical part to be tded tested in practice. No
attention was for example paid to the phonic appinaie problem of which would
probably be rather interesting topic for differerdnd selfcontained thesis and
research.

Finally, it can be said that the findings of thisidy should provide readers with
some insight into the problem of modification armt@mmodation of the ordinary
materials used for language teaching and learrongeet the needs of pupils with
dyslexia. It will hopefully help also to the teacheto realize that it takes only
some extra effort to make learning of a foreign glamge easier and more

pleasurable for many children with SpLD.
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Resumé

Vyuka jazyki se stala nezbytnou s&sti moderniho Zfsobu Zivota, ale ne kazdy
ma pro osvojovani ciziho jazyka dobrége@poklady¢i nadani.Z tohoto iwvodu by
dnesSni zakladni Skoly &y vychazet vatic riznorodym vzdlavacim potebam

vSech z4k.

Naneststi, mezi &mito 2aky je mozné nalézt mnoho takovych, rkté pies
pramérnou a vySSi inteligenci, dosahuji na poli jazyklowé osvojovani
podpfimérnych vysledk. Tito zZaci se mnohdy mohou jevit jako lini s laxni

postojem k vyuce.

Opak je aletasto pravdou, tito Zaci investuji déani mnohem vice energie nezli

jejich spoluzaci, aléasto dosahuji pouze nepatrnych vyskedk

Z tohoto divodu byvaji tito, jinak inteligentni, Zaci diagndstvani jako majici

specifické poruchy ¢eni.

S pojmem SPU - specifické poruchyemi — se setkdvame stalastji. Vzhledem

k problémim s terminologii a saznorodosti formulaci definice SPU je
pravdEpodobré vhodrgjSi seznamitéten&e s faktory, ve kterych se tyto definice
shoduji. SPU se projevuje v rozdilnosti mezi Zakovgotencialem pro deni a
mezi tim, co se doopravdy n&u Zaci s SPU maji neobvykly ramec rozvoje,
problémy s dgenim nejsou zjsobeny okolnostmi, ve kterych se takto postizeny

nachazi, a nejsou apobeny mentalni retardaci nebo emioni problémy.

Vyuku cizich jazyk pravépodobré nejvice ovliviuje jedna ze specifickych

poruch @&eni — dyslexie.

Dyslexie se projevuje problémy v osvojovani a peéni psanigtteni, poslechu,

mluveni, reagovani a matematickych dovednostech.
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Navzdory tomu, Ze se mnohé vyzkumy pokouSely zjsstidentifikovat jeji mozné
pii¢iny, dodnes nebylo dosazeno na tomto poli uspokofiwysledk.

Ackoliv studium alespd jednoho ciziho jazyka je povinné nat$iné zakladnich
Skol od 4tidy, pro mnoho é&i, které maji problémy se zvladnutim miateého
jazyka, je vyuka ciziho jazyka maximélrstresujici zalezitostiistava tedy na
uciteli a Skole, aby byloémto détem vychazeno maximatnstic.

Vzhledem k tomu, Ze ne vSechnadani v webnici a ponicky uzivané pro vyuku
jsou vhodné pro &i s SPU, mohou byt prvni u$tné kroky provedeny formou

Gpravy a pizpisobenim gkterych webnich materidil.

Prvni, teoreticka,cast této prace vychazi z poznatkednotlivych ¢eskych i
zahranénich autoti, ktefi se zabyvaji problematikou SPU. Krérkniznich zdroj
byly vyuzity téZ¢etné internetoveé zdroje, kterych je vzhledem k aktasti tématu

k dispozici nepeberné mnozstvi.

Prvni ¢ast této prace je zattena na popis hlavnich problémkteré maji Zaci
s SPU i vyuce anglického jazyka. Jsou zde popsany jejcbblémy, které

mohou mit Bhem hodin anglického jazyka.

Déale se prace zabyva popisem sympio®PU a jejich dopadem na vyuku
anglického jazyka. Nasleduje popis hlavnich prificipyucovani a zarove

s navrhy, jakym zfpsobem podpit rozvoj nejdilezZitéjSich jazykovych dovednosti
u zaki s SPU.

Teoretickacast je zakodena popisem diferenciovaného ¥gwani s ohledem na
Zaky s SPU a popisem upravy dizpusobeni materiél pro vyuku jazykovych
dovednosti Zaks SPU.

Druha, prakticka,éast vychazi ve své podstagz casti teoretické. Jedna se o
ptipadovou studii zaloZzenou na empirickém vyzkumerkttrval od z& 2003 do

kvétna 2004. Cilem daného vyzkumu bylo zjistit, jakyapisobem by se #ly
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bézn¢ uzivané materialy pro vyuku anglického jazykidzpusobit potebam Zak

s SPU. Fipadova studie byla z men8ésti zaloZzena na diferenciaci vyukovych
materiati v jedné konkrétniitde, ale také, a to hlawn na vyuce dvou zaks SPU,
ktefi pochazeli z tétoridy. V pripac téchto Zzaki byly pouzity a otestovany
pifedem pipravené, upravené d@ippisobené materialy.

Zmirgni Z4ci byli brati, navSgvujici stejnou tidu — devaty rénik, kteri sphovali
hlavni podminky tohoto vyzkumu, coZ znamena Zeojakzi jazyk studovali
pramérnou inteligenci, byli Zaky vefidé, v niz jsem fsobila jako ditelka
anglického jazyka a ifpdevSim mnili zajem pracovat na svych jazykovych

dovednostech v AJ i za cenu svého volnéasu.

Vyzkum upravenych materi@ls €#mito Zaky probihal jednou tydnpo dobu osmi
mésial. Béhem této doby bylo zjigho jaké Upravy, zaloZzené na poznatcich
uvedenych v teoretick&asti, jsou nejvhod¥jSi pro vyuku jednotlivych jazykovych

dovednosti.

Tyto upravené materialy bylyrpdevSim zarreny na zlepSenitecich dovednosti
a rozsteni slovni zadsoby chlapc ktera byla ped zahajenim vyzkumu zée
omezena. Déle byl kladenudhz na zji&ni, jakym zmsobem by mily byt
upraveny matrialy pro vyuku gramatiky a slovosledu.

Velké zlepSenictecich dovednosti bylo zaznamenano v okamziku, jetiye na

zaklad doporweni Britské dyslektické asociacecadi pouzivat zluté pozadi pro
¢teci aktivity namisto bilého. Velkou pomoci takéldyykdyz Zéaci byli pedem

seznameni s novou slovni zasobou, ktera bylanymi zpisoby procviovana

v praibéhu celé hodiny. Akoliv oba chlapci pistupovali s negativnimi pocity
k zatlenéni multisenzionarnich technik pro vyuku novych sléwlo pozorovano,
Ze osvojeni nové a problematické slovni zasoby ejichj zaklag@ probihalo

rychleji a dosahovalo trvalejSich vysladk
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Pro vyuku gramatiky se osecilo pouziti miznych barev pro jednotlivé slovni
druhy a ¥tné ¢leny. Toto barevné rozliSeni se ukazalo jako @hiéenejen fi
Gpraw jednotlivych webnich aktivit, ale takéipprezentaci novych gramatickych

jeva ve forme plakat pti vyuce nejendchto dvou zak, ale také celéridy.

Také mnohé poznatky spojené s vyukou slovni zasmoiopnly byt pouZzity pro
vyuku slabsich 2ak kteti nebyli diagnostikovani s SPU.

Hlavni pohnutkou k vyéru tohoto tématu bylo mé seznameni s touto
problematikou v ramci volitelnéhor@dmetu, ktery né tématem problematiky Zzéak

s SPU zaujal natolik, Ze jsem se rozhodla ziskabdil poznatky. Doufala jsem
také, ze zji&ni, jakym zgisobem mohou byt materialy pro vyuku upraveny, budu

schopna pomocimto cétem ve své dalSi praxi.

Déale doufam, Ze vysledky mého &ati poskytnou jakémukolivtendi této prace
moznost nahlédnout do problematiky Aak SPU a mnohy ditel ziska alespio
malou gedstavu o tom, které kroky mohou bytingny, aby se velmi slozity
proces osvojovani ciziho jazyka, stal pro tytdi gpfrijemnoucinnosti, ktera finasi

své vysledky.

Tato studie ukazala, Ze i malé &my v pristupu witele a rekolik minut navic
vénovanych pipraw ucebnich materidl, mohou vnést velké ulébni do Zivota
téchto dcbti.
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Appendix
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