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Abstract

The thesis reports information about my own eigloth course that aimed at a
group of young learners that was used as a basbdaesearch. To be able to start the
research work, the theoretical part of the theggiris with a survey of the English
language learning theories concerning the subjettemof both young learners and
English pronunciation. A set of evaluation criterizeeded for the collected data
analysis, concerning the activities used for dgwielp English pronunciation, closes the
theoretical part. The practical part of the thestésts with the description of the course
and the research conditions. The research typa,odélection tools, and process of data
analysis with its results are illustrated and exyad in detail. The last chapter of the
practical part summarizes and comments on the ndse@sults. The results are
interpreted from the viewpoint of activities foaugi on English pronunciation

development and at the same time suitable fordgleegaoup of young learners.



Abstrakt

Diplomova prace je postavena na vedeni vlastnismimasicnim kurzu
zameéteného na &kovou skupinu Zak mladsiho Skolnihodku. Tento kurz slouZil jako
zaklad vyzkumu zagteného na problematiku nacviku a osvojovani zvukowédoby
anglického jazyka. Teoretickéast diplomové prace se nejprve zabyva teoriemi
osvojovani anglického jazyka, jak z pohledu #akladsiho Skolniho &ku, tak
z pohledu n&cviku a upgevani anglické vyslovnosti. Soubor kritérii, fEiinych pro
naslednou analyzu dat tykajicich se aktivit powdityve vlastnich hodinach a
zantifenych na nacvik i up@&evani anglické vyslovnosti, uzavira posledni kdpito
teoretickécasti. Praktick&éast diplomové prace &ma popisem podminek, za kterych
vlastni kurz i vyzkum probihal. Zvoleny typ vyzkumuybrané techniky siu dat,
jejich analyza i vysledky jsou zde podrébmopsany také. Posledni kapitola praktické
casti diplomové prace poskytuje soubor ziskanycHedhs které jsou dale porovnany
se vydefinovanymi kritérii a interpretovany, jakpahledu ¥kové skupiny mladsiho
Skolniho ¥ku, tak z pohledu nacviku a upgwani zvukové podoby anglického jazyka.
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|. Introduction

The thesis is based on my own eight-month courtle @& group of young
learners at an elementary school in the town ofa8yi All ten pupils attending the
course were nine or ten years old and were thiadeys at that time. They had already
had month experience, with their previous teacheErmglish, in learning English
language before attending my course. One of theseoaims was to incorporate
developing English pronunciation into the whole qass of teaching and learning a
language. This topic was used as a base for teandswork.

For the purpose of both the research and thésttteslearners” previous teacher
will be further referred as “teacher A’. Neithee thupils” names nor the name of the
school will be mentioned. The author of the thesi be referred as "teacher B’. If
there are examples given, simple quotation marksbeiused. Double quotation marks
will be used to refer to other people’s ideas. Rbbrackets ()" are used to provide
explanations that are more detailed or to list ser@quare bracket$ [ are used to
explain other people’s word or phrase in quotatiddsmerals from one to ten are
written in words, from eleven they are written ianmbers. Abbreviations are not used
with two exceptions (No., PC).

The first chapter in the theoretical part of thedis deals with the topic of young
learners and their development in respect to tleegss of language learning. The
second chapter provides a review list of basic i#@stogy concerning English
pronunciation from the points of segmental and stgagmental level. The third chapter
discusses the role of pronunciation from the viewpof teaching and learning a
language. The last chapter in the theoretical parthe thesis provides a list of
evaluation criteria needed for the obtained re$edata analysis.

The question, on which the whole research work based, was "Did the used
activities meet the stated evaluation criteria?’e TWhole process of research is
described in the practical part of the thesis. @rado.5 describes the conditions of the
course and the research. Chapter No.6 is calleded®eh Results Reported and
Commented’. This chapter discusses the collectéal idacomparison to the stated
evaluation criteria. The last chapter called "Cosicdn” summarizes all the results

gained both during the research work.



Il. The Theoretical Part

1. Young Learners

Firstly, the term “young learners’, in terms of age group, should be
characterized. There are different viewpoints m literature focusing on the age group
of young learners. According to Opal Dunn the teyoung children” is used to
describe a pre-school age up to as late as terewere years. (1983, v) But Nagy
believes that “"Young Learners” will refer to chiéd from the ages of four to twelve.”
(2005, 2) Moreover, in Sarah Phillips” point ofwi€ Young learners” covers children
from the first year of formal schoolir[fjve or six years olfto eleven or twelve years
of age.” (1993, 5) For the purpose of this thebes apinion of Sarah Phillips will be
followed, as the research focuses on an age grionip®to ten year olds.

Secondly, the question concerning the topic "Whkayoung learners like? -
should be answered. The characteristics foundarbtok by Jean Brewster, Gail Ellis

and Denis Girard seems to be appropriate.

Young children are different from older learnersdugse they:
- have a lot of physical energy and often need tpHysically active
- have a wide range of emotional needs
- are emotionally excitable
- are developing conceptually and are at an eargesththeir schooling
- are still developing literacy in their first langye
- learn more slowly and forget things quickly
- tend to be self-oriented and preoccupied with tbein world
- get bored easily
- are excellent mimics
- can concentrate for a surprisingly long time ifytlage interested
- can be easily distracted but also very enthusiastic
(2002, 27-28)

10



As the target group of young learners in the a@uvere only third graders nine
or ten years old, this part of the thesis will cemicate on the analysis of eight-to-ten

year old children.

1.1 8-to-10-years OId Children

As it is important to characterize the target ggeup before a course-planning
phase, for the purpose of the research, Scott arehéig’s description of this particular

age group was adopted. These authors enumerate that

These children are relatively mature children vaithadult and a childish side:

- Their basic concepts are formed. They have veridddosiews of the world.

- They can tell the difference between the fact acttbh.

- They ask questions all the time.

- They rely on the spoken word as well as the physioad to convey and
understand meaning.

- They are able to make some decisions about theirlearning.

- They have definite views about what they like andhdt like doing.

- They have a developed sense of fairness abouthalpgiens in the classroom
and begin to question the teacher” s decisions.

- They are able to work with others and learn froheos.

(Scott and Ytreberg 1990, 3)

To have a complete picture Opal Dunn further podnis

Without knowledge of a child’s various stages afgritive, emotional,
physical, and social and language developmentaarability to recognize these
stages, it is difficult for a teacher to plan dfeeive programme... Activities,
beyond the child’s level of development, are difft and often result in a
restless classroom, or discipline problems indarigsses. (1983, 8)
At this stage it is necessary to define the magasrof children’s development. The
useful comments on this topic were found in Opah§1983), Scott and Ytreberg

(1990), and Seefeldt’s (1980) methodology booksanthe Internet web pages listed

11



in the bibliography. For the purpose of the redeafostly cognitive development,
secondly social and emotional development, andlthianguage development of eight-
to-ten year olds will be discussed briefly. The lesapter will concentrate on the topic
of "Motivation” in general terms of language leami which will be narrowed to

developing pronunciation.

1.2 Cognitive Development
Is seems to be practical to start with the quotatif Carol Seefeldt:
Teachers accepting the fact that children areantee, endose the cognitive
developmental theory of learnihgThese teachers believe that children are
action- oriented, searching, seeking, adaptingdsei(1980, 31)
According to the cognitive developmental theoryledrning "the concrete operational
stage” is the third of the four stages of cognitdevelopment in Piaget's theory
occurring from the ages of seven to twelve, ancheracterized by the appropriate use
of logic. (http://en.wikipedia.org/wiki/Cognitive edelopment, page 4) But there are
some authors disagreeing with some areas of thgePsatheory. For example Opal

Dunn warns

The individual differences and especially cogatiifferences between young
children of the same age are so great... If a dsildsked to learn a certain
skill before he is ready, he cannot do it. Théufai results in disappointment
and sometimes lost of interest... Only a child wias leonfidence in his own
abilities can reach out and learn tolerate to rsth® try new things, to learn.
(1983, 12-40)

In the research four important facts concerningatea of cognitive development will
be taken into consideration. Firstly, learnersedith their abilities, of course not only in

the area of cognitive development. Secondly, cardare action-oriented. Thirdly,

children do not go through one type of developnanbne time, as development is a

! The theory of cognitive development is a developmalgrsychology theory developed by Jean Piaget to
explain cognitive development. The theory is cdrwachild psychology and is based on schemata —
schemes of how one perceives the world — in “@alitgeriods” times, when children are particularly
susceptible to certain information. Piaget dividemhemes that children use to understand the world
through four main stages, roughly correlated witldl decoming increasingly sophisticated with age:
sensor-motor stage (birth to 2 years), preoperatistage (end of the"2year — 7), concrete operational
stage (7-12), formal operational stage (12 - adwoith.
http://en.wikipedia.org/wiki/Cognitive_developmehtpdated 23 January 2006 [viewed 29 January 2006]
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complex process. Fourthly, in second language ilegronly such requirements that
have already been mastered both in children’s mdihregue and in their cognitive

development can be practised. With the cognitiveelbgpment the areas of physical,
social and emotional, and language developmentaminriosely and these are to be

discussed too in the following chapters.

1.3 Physical Development
As already mentioned children need physical aatwibecause they have a lot
of physical energy. (Seefeldt 198Dunn 1983 and 1984Brester, Ellis, Girard 2002)

Opal Dunn confirms

Children are creatures of movement. To preverguieat teachers” complaint
that young children have difficulty in sitting Itiactivities need to give
children an opportunity to move around the classro(1983, 14)

Sarah Phillips adds

The kinds of activities that work well are games aongs with actions, ....,
tasks that involve colouring, cutting, and stickirsimple, repetitive stories,
and simple, repetitive speaking activities thatéhan obvious communicative
value. (1993, 7)

Eight to ten years old children like using reallsoand utensils. The process of doing is
still more important than perfecting skills and atieg products. (Eller and Mulroy
1996,4) There is one more suggestion supportingdida of children moving around
the classroom. In Carol Seefeldt’s view “It is imtpat for a teacher to realise this fact
— for a child” s physical activity is also relat®edsocial and emotional growth. Learning
comes only as a child interacts physically with ém&ironment.” (1980, 40) Social and

Emotional development is discussed more in detahe following chapter.

1.4 Social and Emotional Development

As previously stated, social and emotional devalequt goes hand in hand with
physical development. What does social and emdtaaelopment mean in the school
practice? On the one hand, Opal Dunn admits, ‘diifficult to examine all aspects of a

child’s emotional development.” (1983, 14) On thieer hand, Opal Dunn notes that by

13



understanding the ideas of others, social relatipssare facilitated and children grow
socially. (1983, 40-41) In order to get to know ldren during school classes or
individual lessons, Opal Dunn suggests that knowiemperament (for example
whether a child is aggressive, shy, over-anxiougplease, frightened of making a
mistake, moody) is useful because children shoeldjilken opportunities to develop
their characters by carefully chosen activitie983, 14) Carole Eller and Maureen

Mulroy acknowledge

These childrerfyoung childreih need to learn about who they are and what
they can do by interacting with their peers. Tineyd to see that each person
in their group has important information and exgreces to share and that they
can retain their identity while still being paftaogroup. (1996, 16)

Getting to know learners seems to be a base imptbeess of teaching and
learning. For the purpose of the research, aawitnvolving pair and group work will
be incorporated. The choice of appropriate actityfye is also influenced by language
structures the activity involves. This topic isalissed in the following chapter.

1.5 Language Development

In the history of English language methodology réhéhave been many
discussions concerning both the question "How odmicacquire their mother tongue?”
and the influence of mother tongue on the procésewnd language acquirement. As
both the topics are very broad, for the purposthefresearch they will be narrowed. In
this thesis the suggestions by Opal Dunn, Wendyt@ecal Lisbeth Ytreberg together
with Carole Eller and Maureen Mulroy will be foll@a mostly.

Opal Dunn claims “Teachers first need to knowléwel of Language Imother
tongué development of each child they teach as Languargfldcts on his ability to
acquire Language [8econd langua@é (1983, 10) Scott and Ytreberg continue, “Eight
to ten year olds are competent users of their mdtrgue. By the age of 10 children
can understand abstracts and symbols, can gemresaliz systematize” (1990, 4) Carole
Eller and Maureen Mulroy provide examples “Thigpung childreih enjoy models,
diagrams and experiments involving the human badyies functions.” (1996, 15) For
the purpose of the research, activity types ant/ies with the range of language

structures that the children had already masteréakir mother tongue will be used.

14



There are some more suggestions to be seen thvawigius sources connecting
with the topic of language development, for exantpke ideal number of lessons per
week, the ideal lesson length, the amount of laggusructures taught and learnt in a
lesson, or even cross-curricular links.

The first suggestion concerns the number of lesspar week in school
timetables. As Susan Holden argues “The ideal gelanent would seem to be about 30
minutes of language learning every day, rather thegid hour or hour and half twice a
week.” (1980, 7) Opal Dunn is of a similar opiniédeally lessons for seven year old
children should last 45 minutes and should be nmreguent than once a week. (1984,
29) The next suggestion concerns the amount of laeguage learnt in one lesson.
According to Opal Dunn as learning everything witlgach lesson is not possible,
teachers should include a revision of work to Hefpners to consolidate the previously
exposed language forms. “If this regular revisiomesl not take place, gradually
accumulating not properly understood things leatheofeeling of "not being good”.”
(1983, 13) The last but not least suggestion carsceross-curriculum links. “Language
2 [second languageannot be taught as an isolated subject, it hdmetthought of in
terms of the whole child and his individual educasil needs and interests.” (Dunn
1983, 8)

There is one more useful recommendation by Scult reberg concerning
teachers “Have system, have routines, organise, @ad your lessons. Repeat
situations.” (1990,6) All the recommendations abawentioned suggest that when
children know what to expect and see carefully péghorganization of the lessons, they
can enjoy and look forward to them. For the purpoflséhe research, particularly the
phase of planning, regular revision, repetitiong @noss-curricular links will be taken

into consideration.

1.6 Motivation in Learning

"What is motivation?” "Why to motivate young leams in language learning?”
"Why to motivate, not only young learners to coesighronunciation important in
language?” As "‘motivation” is another broad aremecting with language learning, for
the purpose of the research, the topic is discussefly.

15



The first question deals with nature of “motivatio Although the term
“motivation” appears frequently in the field of edtion, various definitions, even
further divided into sub-categories, exist. The vaie called "The Standards Site”
(http://www.standards.dfes.gov.uk/research/theneeslgr/ TueFeb100944292004/6666
45) defines “Motivation consists of a desire tortethe language and attitudes towards
the learning situation.” Intrinsic and Extrinsit types of motivation are also discussed
frequently but as they go beyond the needs of égearch, the discussion will not go
deeper.

The second question looks for the reasons whyivatan” is important in the
process of teaching and learning a language. Acogpitd Jeanne Ormrod “Motivation
in education can have several effects on how stadearn and their behavior towards
subject matter.”
(http:en.wikipedia.org/wiki/MotivatiotiApplications_in_education_and_instructional _
design) It can direct behaviour toward particulaalg, lead to increased effort and
energy, or lead to improved performan€mn the level of young learners, “primary
concern of foreign language teachers is the creaifoas many ways as possible of
giving their pupils an appetite to learn.” (Brest&tlis, Girard 2002, 5) Opal Dunn
states, “They [young children] expect to use Etgirs real experiences. Only as they
grow older are they interested in things outsidgrtimmediate surroundings.” (1983,
2)

The third question aims at motivation and develgppronunciation. On the
level of developing pronunciation teachers shoudéd dble firstly “put into words
reasons why good pronunciation should be aimed (MdcCarthy 1978, 9) Joanne
Kenworthy, also stresses the importance of raisimgtivation when developing
pronunciation, and says, “We can persuade learpér¢he importance of good
pronunciation for ease of communication.”(1992, S$condly, Jones emphasises
“Pronunciation should more fully address the issoésnotivation by creating an

awareness of the importance of pronunciation.”(208D)

2 Intrinsic motivation: Individuals are generally matted intrinsically, when they do something
they enjoy, and then they are internally mdgda

% Intrinsic motivation: Individuals are generallytivated intrinsically, when they do something that
they enjoy, when they are internally motivated.
(http://www.standards.dfes.gov.uk/research/gs/gender/TueFeb100944292004/666645)

16



Rodney Jones writes

It is obvious that creating a stronger link betwepronunciation and
communication can help increase learner's motwatiby upbringing
pronunciation beyond the lowest common denominaforintelligibility” and

encouraging students” awareness of its potensiah dool for making their
language not only easier to understand but mdeetefe. (2002, 183)

For the purpose of the research, activities betviding real experiences and

aiming at developing pronunciation will be focusedmainly.
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2. Review of English Pronunciation

For the purpose of the research, a brief surveyphonetics and phonology is

provided below.

Phonetics— In David Crystal’s view

Phonetics is the study of the way humans makasiné&, and receive speech
sounds. It is divided into three main branchesyesponding to these three
distinctions: articulatory phonetics, acoustic pétics and auditory phonetics.
(2003, 237)
Alfred Gimson’s, agrees with David Crystal’s, andtes “The concrete phonetic
characteristics (articulatory, auditory, acoustiof)the sounds used in the language.”
(1989, 6) In this thesis the term “phonetics” isdufor the linguistic study dealing with
the phenomena of spoken language, with the referemdavid Crystal and Alfred

Gimson.

Phonology— According to David Crystal

Phonology is the study of the sound systems ofjlages, and the general
properties displayed by these systems. .... Phogoktgdies only those
contrasts in sound, which make differences of nmgarwithin language.
...When we talk about the "sound system” of Enghga,are referring to the
number of phonemes, which are used in a language,to how they are
organised. (2003, 237)
Alfred Gimson agrees, “Phonological level analygbe pattering of sounds in
language.” (1989, 6) For this thesis, the term nahagy” is used for the linguistic
study of the organisation and arrangement of thleedp sounds used in a particular
language, these speech sounds are consideregstem ®r set of systems
Though it is hardly possible to consider the phioseof a language without
studying its phonology, this thesis is primarilyncerned with the sound system of

English language.
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2.1 Segmental Phonology

Segmental phonology deals with units of sounds lal®wn as phonemes.
Phonemes- are units of spoken language that make differebetween words and can
be analyzed. (Kelly 2000, ;3Crystal 2002, 466) In reference to David Crystal
‘phoneme” is the smallest contrastive unit in thend system of a language. (2003,
466) Gerald Kelly claims that “This set of phonensessists of two categories: vowel

sounds and consonant sounds.” (2000, 2)

2.1.1 Vowels

Vowel sounds from a phonological point of view, vowels areusds typically
occurring at the middle of a syllable. From a phmngoint vowels are sounds
produced by an articulation having little or no stitction of the mouth passage, at
least not enough to produce “audible friction” dagrinormal speech. (Crystal 2002,
238 Kelly 2000, 29 MacCarthy 1978, 108) However, “there are cases dkample
when pronouncing a wortlay) where the sound at the beginning of such a woetd
not obstruct the flow of air more than some vows’ (Roach 2002, 11) So that not
only the way that they are producpd called “productioh’but also the context and
position in which particular sounds can ocfiarother words “distribution” of sourids

must be taken into account as well. As Peter Retatks

The most important difference between vowel andsooant is not the way
they are made, but their different distributiothaugh the distribution of
vowels and consonants is different for each laggué000, 11)

Generally it is agreed that all English vowel sourade voiced. (Underhill 1994, 4
Roach 2000, 11-15) As the discussion concerningel®vis broad, this area was
narrowed and for the purpose of the research Hnglisvels are classified as “single
vowel sounds’, “short vowels’, “long vowels”, “dimgngs”, and “triphthongs’.

Single vowel sound- may be either short or long. The symbol /:/ repnés a long
sound in the International Phonetic Alphabet. Apotterms for a single vowel sound
used is ‘'monophthong”. There are 12 monophthong&niglish language. (Crystal
2003, 237)
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English short vowels -there are seven short vowels in English, althobgly tan have

different lengths in different contexts. (Roach @0D4) They aret e &A b U a

English long vowels-five long English vowels tend to be longer than dimve-

mentioned short vowels in similar contexts. (Ro280A0, 19) They are 3: a: >: u:

Dipthong - is a sound that consists of a glide from one elot@ another. There are
eight diphthongs in the English language. (CrygG03, 237) They might be divided

into the three groups. Centring diphthongs areetldiphthongs ending in sourd(1s,
€3, Ud). Closing diphthongs are subdivided into two gmuwguch as diphthongs ending

in soundt (e1, a1, 21) and diphthongs ending in souadsu, au). (Roach 2000, 21)

Tripthong - is the most complex English sound. There is aegfirdm one vowel to
another and then to a third vowel, all this is et rapidly and without interruption.
(Crystal 2003, 237) There are five tripthongs ie BEnglish language and are composed

of the five closing diphthongs with soundadded at the en@1p, ara, 219, 3U9, aUW).

(Roach 2000, 24)
For the purpose of the research, mastering alabie/e vowel sounds will be

taken as a base.

2.1.2 Consonants

Consonant sounds -from a phonological point of view consonants theg sounds
typically occurring at the edges of a syllable. riRra phonetic point of view they are
usually articulated in one of two ways: either th@sing movement is complete giving
a total closure, or there is a closing movemenbred of the vocal organs involving
some degree of constriction of the mouth passagestal 2002, 242) Although the
consonant sounds distinction concerning vocal cetlgstion is a frequently discussed
topic, it is agreed that consonant sounds are reitbetis” or “lenis’, sometimes also
called “voiced” and “voiceless”. On the one handidaCrystal points, “Some
consonants involve the vibration of the vocal cdrasced, and others have no vocal
cord vibrationvoiceles$” (2003, 242) On the other hand Roach points ouptbkblem

of air pressure measuring sometimes called “fofcarticulation” and recommends
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using these “two term§fortis and leniy as “cover terms” standing for a large and
complex set of phonetic characteristics.” (Roacld®@037) There are twenty-four
consonants in most English variations. (Crystal2 Roach 2000, 32-64) They

areb,d,g,v,9,z3,h ptKk,f80,s/[ tf,d3mn,n,l,r,j w. For the purpose of

the research, knowledge of the 24 English consenaititbe considered basic.

Though all the 24 above-mentioned consonant sowards usually further
subdivided into various groups, the topic goes héythe needs of the research and will
not be described more in detail. For more infororatabout the subcategories see

appendix No.1 and No.26.

2.2 Supra-segmental Phonology

Supra-segmental phonology deals with so-calleghrassegmental elements’.
Supra-segmental elements are features of speectrafjgnapplied to groups of
phonemes within an utterance. Word stress, sentress, intonation and how sounds
change in connected speech (for example assimmladilision, linking and intrusion)
are important supra-segmental elements in Enghisguage. Learners should be aware
of such elements as if they are pronounced theages® be conveyed might not be
understood at all or might be misunderstood. S@maihology must be explained first

to be able to deal with such an English pronunmmatrea.

2.2.1 Stress

Syllable — every English word has one or more syllables.s$Mable always has a
vowel sound and usually contains a consonant sbehwleen it and the next syllable.”
(Hagen and Gorgan 1992, 1) David Crystal adds ldgles “an element of speech that
acts as a unit of rhythm.” (2003, 468)

Stress -is the amount of effort expended on a syllable.d®&thy 1978, 107) Stressed
syllable is marked by placing a small vertical li\g before the syllable it relates to.
Stress placement and stress levels can be studiedselated words ("syllable stress’

and “word stress’) or in the context of continuspgech (‘sentence stress’). For

examplefertility /f 3:"til atl/ , auntie/ a:nti/
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Stressed Syllables Listeners when listening for a stressed syllahlea word can
recognize it thanks to the pitch of voice, voweldth and vowel pronunciation. (Hagen
and Grogan 1992, 3) In the stressed syllable tteh i higher than in the preceding
syllable, the vowel is both much longer and is prorced fully without reduction or
dropping. (Hagen and Grogan 1992, 3)

Word stress -“English words of more than one syllable have bsitessed ("strong’)
and unstressed (‘weak’) syllables.” (Hagen and &rotP92, 1) Moreover, Joanne
Kenworthy suggests, “In English language word striesboth variable and mobile”,
which means that any syllable of a polysyllabic dvoan carry the main stress. (1987,
59) Besides, placement of the main stress can la@smfluenced by a word class.
Except for this, some English words can be pronedni two different ways; these are
called strong and weak forms. Peter Roach poirtt§Taere are about forty such words
in English. Almost all these words belong to a gatg that may be called function
words.” (2000, 112) Auxiliary verbs, prepositiopspnouns, conjunctions are examples
of the category called “function words”.

Strong forms - there are certain contexts where only the gtrfamm is acceptable

such as stressing a word for the purpose of emghasien quoting a word, when a
weak form word occurs at the end of a sentencesarah. For examplédteey, sam, h3:,
bat (Kelly 2000, 74)

Weak forms - these function words are more frequently pronounicetheir weak

forms than in their strong forms in connected she€or exampldéav, ssm, ha, bat

(Kelly 2000, 74)

Sentence stress since English stress occur at regular intervalthiwi connected

speech, it is claimed that English language belottgsa group of stress-timed
languages. With reference to Gerald Kelly “Stréssng and regular rhythfrare most

4 Rhythm - is a regular pattern of sounds. David Crystahgsoout “Our sense of rhythm is a perception
that there are prominent units occurring at reguigervals as we speak. All forms of spoken English
have their rhythm; though in spontaneous speeishotten difficult to hear, because hesitationgiifgre
with the smooth flow of the words.” (2003,24Bie stress-timed rhythm theory states that thestifream
each stressed syllable to the next will tend tothee same, irrespective of the number of intervening
unstressed syllables. Some theories of Englisthrhytise a term “foot” as a unit of English rhythm.
(Kelly 2000,135)
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noticeable in highly stylised and patterned languagch as poetry or nursery rhymes.”
Regularity of speech rhythm varies widely accordimgontext as it helps both deliver

and understand meaning in longer utterances. (ZDD0This is closely connected to

intonation.

For example they LIVE in an OLD HOUSE
they've been aibhOVEly OLD COTTage
LIVing

2.2.2 Intonation

Pitch — This term is used to describe either high or, lout at the same time steady or
moving, fast or slow, constant or changing qualityterms of phonetics “Variations in
pitch during speech create the rise and fall of veéce known as intonation.”
(MacCarhy 1978, 106)

Intonation — through constant changes of voice speaker caregs intention, seek an
argument, ask for information or confirmation, makeemark, or indicate what is
shared knowledge or new information between thalsgreand listener. Native speakers
and competent users of every language are verytisen® the use of intonation, but
mostly at an unconscious level. It is recommendhad beginning learners at this level
of learning should be able to recognize where thkehgoes up and down. Arrows or
capital letters are often used to represent intonagiatterns. For example “she LIVES
in LONdon ~ (Kelly 2000, 88)

2.2.3 Sound Changes

In David Crystal’s view “The process of producirapoected speech affects the
pronunciation of several segmef®wels and consonafnts a number of interesting
ways.” (2002, 247) They are:
Assimilation - is a process of simplification in which soundsdmging to one word
cause changes in sounds belonging to the neighfgpwords in rapid, casual speech.
In Peter MacCarthy's view, this device has beereldged due to the tendency to
economise effort. (2000,101) In practice, eithee sound changes to another because

of the sound that follows (“anticipatory assimiafi) or two sounds combine to form a
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different one (“coalescent assimilation”). For egamgood boy =dub b1/ (Roach
2000, 141)

Elision - another type of simplification to follow the w#ncy to economise effort
during fluent speaking so that regular speech rhyémd speed could be maintained.
(Kelly 2000, 110) This term is used to describeesaghen “unstressed syllables are not
reduced to schwa sound, but instead, they are etehpldropped.” (Hagen and Grogan

1992, 9) For example: “favourite avfrits; general — ge ml; probably — pp“bly”

Linking and Intrusion - are special cases between one sound and thedssoun
immediately preceding and following it, in whichee sounds are linked in various
ways. (Kelly 2000, 111)

Linking — Roach suggests, “The most familiar case is the af “linking r". For
example "here are” hiar d". (Roach 2000, 144) Another example is suggested by
Gerald Kelly “When a word ends in /I: /, or a dipbhg which finishes with/l/, speakers
often introduce a sound /j/ to ease the transitia following vowel sound.” (2000,
111) This situation is called “linking . For ewple: | agreed1ja / (Kelly 2000, 111)
Intrusive r - although the phoneme “r" does not occur in Bigldinal position in RP

accent (as "Received Pronunciatfois non-rhotic), RP speakers often use ‘r’ to link

words ending with a vowel, even there is no writtetter 'r" to make speech sound
more smoothly. (Crystal 2003, 247) For examplew & / S:rit/

For the purpose of the research, the knowledgleeoferminology is a need.
Deeper discussion concerning supra-segmental etensemot adequate in respect to

the needs of the research.

® ‘Received Pronunciation” - is “The regionally maltprestige accent of British English.” (Crystal
2002,467) David Crystal continues, “RP is no lonter preserve of a social elite, it is best desttibs

an “educated” accent.” (2002, 365) Alfred GimsodsadRP remains the educated speech of the South
East England and is recommended in general teritie tioreign learner.” (1989, 315)
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3. Developing English Pronunciation

3.1 Pronunciation and Language Learning
Developing pronunciation should be first considene the wider context of

learning a language. Most people learning a for&gguage wish to become proficient
in listening, speaking, reading, and writing. Gehdmnowledge tells us that listening,
speaking, reading, and writing are considered laggiskills. Pronunciation, grammatr,
vocabulary, and spelling are language sub-skien@rich 1988, 129-130) Listening
and reading are called receptive skills: as theerer and reader receives a message
being conveyed by means of language. Speaking aitigvare productive skills: as

the speaker and writer sends a message to be @ahwkgcording to Peter MacCarthy

Speaking and pronouncing relate, although promtioci concentrates only on

how the speaking is donevhile speaking involves both pronouncing amldat

is said. (1978, 7)

On the one hand there are people who pronounaggadge well but they are unable to
find words matching the situation. On the otherdyaeople may be able to find words
to match the situation but their inaccurate promatian can lead to misunderstanding
as well. "What does that mean in terms of devefpmpnonunciation?” The above
mentioned examples demonstrate speakers” mainepngblexplain most common
reasons, and emphasize the need for developirigea#ikills and sub-skills in teaching
and learning a language. These examples providelemsge that developing
pronunciation is at the same level of importancéhasother three language sub-skills
[vocabulary, grammar, and spelling] and four skjlistening, reading, writing, and
speaking].

For the purpose of the research and the thesisupciation is considered to be
one of language skills that are to be developedttmy with other language skills and
sub-skills. The deeper survey into the historyasiguage learning theories with respect
to pronunciation will be aimed at the chapter 3c&alled "What to Develop?”.
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3.2 Pronunciation as One of Course Aims

After answering the question "How does pronuncmatielate to the area of
language learning? °, there is another questiorezoimg the process of developing
pronunciation and its integration between otherseaims.

According to Gerald Kelly

There seems to be two key problems concerningupi@ation teaching. Firstly,

teaching pronunciation seems to be often negleéted secondly when it is not

neglected, it tends to be reactive to a particplablem that has arisen in the
classroom rather than being strategically plannéet pronunciation work

can, and should, be planned. (2000, 13)

Christine Dalton and Barbara Seidlhofer add, “Ayvgeneral pedagogic assumption is
that certain aspects of pronunciation need to leetiptaught ..., whereby other aspects
are covertly learned.” (1994, 70) To sum up teaxtsould be aware of the fact that
there is a need to plan the process of developiogumciation carefully in any kind of

programme or course. For the purpose of the resetime process of integration will be

focused on from the very beginning in the courseping phase.

3.2.1 Pronunciation Model

Once having decided to make pronunciation an rategart, teachers should
consider other issues connecting to the proceslew#loping pronunciation during the
course planning stage. Generally, the choice ofiygmoiation model is recommended.
The choice is often discussed from a few viewpoilitsoncerns the choice of English
language variety, the level of pronunciation calledgood pronunciation”, and the
model provided by the teacher or tape recordings.

Firstly, the term "a good pronunciation” is to Oiscussed. What can be
understood by the term “a good pronunciation”? émi Keys'’s view “To sound like a
"native speaker” is no longer, and no longer nexdthe aim of most learners..
English is not the property of its native spealargmore.” (2000, 42) Instead, Joanne

Kenworthy emphasizes that a “comfortably intelligitpronunciation should be aimed
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at. (1987, 3) In Paul Trench’s view “"Comfortablgtelligible” pronunciation is a
pronunciation which can be understood with littteno conscious effort on the part of
the listener.” (1991, 17) Besides, Alfred Gimsomiians the term "Minimum General
Intelligibility”. (1989, 328) In spite of the fa¢hat these authors use different terms,
they describe the conditions under which a messagansported easily from the side
of speaker to the side of listener, is decoded uamtdrstood.
Secondly, an English language variety should lmseh. Alfred Gimson stresses
This is a matter of special importance as far agligh is concerned, because
of the world-wide use of the language and becafisiee profusion of differing
spoken forms existing not only in such mother tengreas as Britain, North
America and AustralasiaThe decisive criteria in the choice of any
teaching model must be that it has wide currensywidely and readily

understood, is adequately described in textboaks kas ample recorded
material available for the learner. (1989, 315)

According to Gerald Kelly “In the past, the pretrpronunciation model for teaching
in Britain, or among British teachers abroad, wasditved Pronunciation.”(2000, 14)

On the contrary, Alfred Gimson points

Certainly the specification of RP as the propefty single social class within
a restricted geographical location is no longediidva.. “General British™ is
the type of RP commonly found amongst speakerthe®fmiddle generations
and has been used and may in time supersedelihbevadtion RP. (1989, 315)

No matter what terminology is used, Paul TenchnedaiAll British textbooks designed

for teaching English as a second or foreign langualgo invariably use Received
Pronunciation.” (1991, 15) However, American textk® and dictionaries are also
nowadays available on the market. When pronunciatiodel is concerned, the advice
for teachers is to teach what they know and usbpagh they should definitely be
informed about other varieties of English languagmally it is recommended for

foreign learners to become proficient in but ongetypf English pronunciation. Jeremy
Harmer confirms, “Exposing beginner students to nwmy varieties and accents will
be counter-productive since they will already barfg the difficulty of coming to terms

with just one variety.” (2001, 9) Learners of highevels of proficiency need to be
exposed to authentic recordings of natural speggbh recordings, according to Alfred
Gimson, are recordings accompanied by “noisy’ backgl. (1989, 337) Jeremy
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Harmer adds, “This will prepare students for thmes when they come into contact
with different language varieties at some lategsta(2001, 9) Furthermore, there are
many other external factors influencing the chdiogh of the model of pronunciation
and the textbook, such as curricular policy, ineottvords teacher’'s objectives in the
course, headmaster, other teachers of Englishngsargtudents” needs, their age, their
level of English, course length, number of lessoasweek, and so on

Thirdly, there are different opinions concernihg model being provided by the
teacher or tape recordings. One opinion stressesntportance of choosing a good
model given by the teacher. (Gimson 1989, 317) ©tieer opinion stresses the
importance of taped models. (Celce-Murcia 1991,) 1Gother tendency is seen in
combination of both models given by teacher aneédamodels. This is supported by
Opal Dunn and Jeremy Harmer” recommendation tlaahées should listen and notice
how English is spoken — either on audio or videetapfrom the teachers themselves.”
(Dunn 1983, 59Harmer 2001, 185) Apart from this, nowadays teaksoaccompanied
by recordings or with other extra material setsluding video tapes or CDs are
becoming more and more popular. Publishing hougels as Oxford University Press,
Cambridge University Press, Longman, Macmillan atiters offer quite a range of
recordings for the group of young learners. Suctongings are represented by
collections of songs, carols, poems and rhymesy fales and also recordings
accompanying sets of textbooks and workbooks ehd&ritish or American English
model.

For the needs of the research an English langwvagety and a textbook
accompanied by a cassette with recordings was ohioserder to provide both the
teacher model and tape recordings.

Finally, the choice of particular model closelynoects to both the area of
pronunciation correction and the area of improypngnunciation.

3.2.2 Pronunciation Correction
When the model is not followed, teachers shouldl deith incorrect
pronunciation and make learners work on improvimgnpnciation. The topic of

managing incorrect pronunciation will be discusgery briefly in this chapter, as many
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interesting and useful comments can be found inkMBartram and Richard Walton”
(1991), in Julian Edge” (1989), and in Peter Mat©ar(1978) books.

These are the suggestions that were consideréddl aseearly as in the process
of planning the course:

- Correction is a way of reminding students of therf® of standard English
[of the forms of a chosen model of Eng]igBdge 1989)
- Correction should not be a kind of criticism or @imment. (Edge 1989)

- Mistakes are a natural and essential part of legrniBartram and Walton
1991)

- "Accuracy’ - that part of the lesson when studanésencouraged to make
their utterances as near to a native-speaker'ossitge — which is usually
taken as necessitating more intense correctiontré®a and Walton 1991)

- “Fluency’ - that part of the lesson where studergk on their capacity to
communicate within the language, generally a pefreg of correction.
(Bartram and Walton 1991)

- "Mistake” - is wrong language which a native speakauld not usually
produce, that is, something that only lessrmaérthe language produce.
(Bartram and Walton 1991)

- “Slip” -is wrong language caused by tires$necarelessness, and nerves.

(Bartram and Walton 1991)

"Attempt” - when the teacher knows that thedshts have not yet learned
the language necessary to express tlvh want to say. (Edge 1989)
For the purpose of the course, the question "Hovedrrect? ~ is also important.
Generally it is accepted that the combination afcker’'s correction, peer correction,
whole class correction, and self-correction is reeended. Other suggestions that were

considered useful for the purpose of the coursédisiesl in appendix No. 2.

3.3 Suggestions and Recommendations

Choosing the approach to be followed, methods nigcies, procedures, and the
range of activities to be used completes the riextis the process of planning a course
and its lessons. Unfortunately it is quite difficth cope with terminology, such as

“approach’, “'method”, “technique’, and sometimes-€wactivity’, as they are used

29



interchangeabfyin many resource books, textbooks, and periodicBiss topic is
discussed in many resource books, such as thofeidivards and Rodgers, Celce-
Murcia, Kelly, Bowen and Marks.

For the thesis, to be able to deal with such insteist use of terminology,
“approaches”, ‘methods”, “techniques” and “aetvitvill be listed in one chapter
altogether as one group of suggestions and recodatiens with no attempt to sort or
rename the terminology. As previously stated, teeckwvhen planning the course have
to define what to teach, how to teach and wheedolt the chosen and stated elements

of English pronunciation.

3.3.1 What to Develop?

In the area concerning the question “What tohteacteachers can follow
Christiane Dalton and Barbara Seildhofer” recomragiads. In their study Christiane
Dalton and Barbara Seildhofer suggest (in them&ra bottom-up” approach or a
“top-down” approach. (1994, 69) They define the “bottom-up approach” aas
“approach” “beginning with the articulation of mdiual vowels and consonants and
working up towards intonation.” (1994, 70) Accorglito their definition, the “top-down
approach” is an “approach” “beginning with pattefnstonation and bringing separate
sounds into sharper focus as and when requiredatd® and Seildhofer 1994, 70)

Rodney Jones adds

In the late 1980s, researchers called for a meop-down” approach to
pronunciation teaching, emphasizing the broadesrenmmeaningful aspects
of phonology in connected speech rather than ipmatith isolated sounds.
(2002, 178)

Alfred Gimsons adds, “Teaching should obviouslycbacentrated on those features of

English which are not found in the learner’s natareguage.” (1989,318) The last, but

® “There is often confusion among the termgproach method, and techniqu&hese three terms may be
viewed as points along a continuum from the théwmkt(approach), in which basic beliefs about
language and learning are considered, to designh@ug in which a practical plan for teaching (or
learning) a language is considered, to the deftgéishnique) where the actual learning activity take
place.” SIL International 1999. Updated 12 April 999 [viewed 29 December 2005]
http://www.sil.org/lingualinks/LANGUAGELEARNING/PrgareForLanguagelearning/WhatlsALangua
gelLearningMethod.htm
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not least Christiane Dalton and Barbara Seidlhsfexiggestion is that “frequency”
should also be taken into consideration. The téreglency” stands for example for the

case of how often phonemes occur in a specialetegt or a language. “In English the

most frequent vowel is the vowel /and the most frequent consonant is the consonant

18.” (1994, 145)

There is no one right or wrong answer concernimggahoice of subject matter.
Many resource book authors (for example Gimson BZEB340 Kelly 2000,114
MacCarthy 1978,31) believe that the choice of ecthinatter will largely dependent on
the type of course, on the learners themselveth@teachers themselves, on the goals
learners and teachers define for themselves, anthemronditions under which they
operate.

For the research, particularly the course-planpingse the decision concerning
the following three questions will be taken intmsmeration. The questions are “Will
the course start/finish with segmental or suprarssgal elements of English
pronunciation? = "What elements of English pronatian do not exist in the mother
tongue? ~ "What English pronunciation elements faegquent and in other words

important for learning a language? ".

3.3.2 How to Develop?

The choice of course content closely connectsh® drea of approaches,
methods, and techniques that focus on developiagupciation. To be aware of how
pronunciation in language learning has been deadtt & brief survey of the history of

English language teaching methodology is provided.

Approaches to the teaching of pronunciation havanged significantly
throughout the recent history of language teachingving beyond an
emphasis on the accurate production of individsgeech sounds to
concentrating more on the broader, communicatispeets of connected
speech. (Richards and Renandya 2002, 175)

Rodney Jones also provides a brief survey of tiveldpment in the history of English
language methodology concerning the area of praatioc. Rodney Jones claims
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Irrelevant in the grammar translation approachpnpnciation grew in
prominence with the rise of the Direct Methahd Audiolingualisfy only to
be pushed again to the sidelines with the asceydarfi Communicative
Language Teachifigand the Natural approach Today, pronunciation
teaching is experiencing a new resurgence, fuddegely by the increasing
awareness of the communicative function of supgyental features in spoken
discourse. (2002, 178)

For the purpose of the research, the following ki suggestions and
recommendations is divided into two main categoriee first category develops
reception and recognition, the other category dgsglproduction. Though, some

suggestions can easily be placed under both cagsgatrthe same time.

3.3.2.1 Auditory Training
The term "auditory training” aims at developinghbe@ception and recognition.
The suggestions and recommendations in this padsafollows:
Dictation” - is a means of making students aware of segmentwell as reduced
speech. (Celce-Murcia 1991, 144)
Following suggestions and recommendations can bationed also in the
chapter 3.3.2.2 called "Performance Training”,h&y tusually demand perception first

and then production.

" Direct Method - The most common approach in TERhere language is taught through listening and
speaking. There may be little or no explicit exgltion of neither grammar rules, nor translatido ite
mother  tongue of the student - inductive learningather than  deductive.
http://www.finchpark.com/courses/glossary.htm

® Audio-lingual Method - popular in 1950s, basedstmicturalism and behaviourism, involve the use of

repetition of new language, often based on dialsgwmcourages children to listen carefully and

memorize chunks of language, which are importamtspaf language learning. Children seem rather

bored as there is not enough variety to hold yodeagners™ interest and may not encourage a positive
attitude to foreign language learning. (BrewstdlisEGirard 2002,43-44)

® The Communicative Approach - developed in the n8@ds, emphasises the social nature of language
learning and interaction. For children this apptoateans language teachers engage learners in drawin
acting out, listening, talking, reading or writingased on meaningful and contextualized tasks using
language which has been carefully prepared fos,approach has been criticized by some for focusing
communication and fluency too much and overlookijingmmatical accuracy. (Brewster, Ellis, Girard
2002,44-45)

% The Natural Approach - combines acquisition andrig as a means of facilitating language
development. More information in on http://www.fiqgark.com/courses/glossary.htm
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"Minimal Pairs” — are often put under the umbrella term “contrasphonology”.
These are pairs of words often differing only by gghoneme; however, they may also
include features of connected speech and intonaRboneme substitution, phoneme
deletion, stress, and part of speech, substitutibminstressed function words, and
intonation are examples suitable for the use ofirmah pairs. (Dale 2003, 4-5) Mark
Hancock (2003,4-5) together with Jean Brewster| GHis, Denis Girard (2002,78)
acknowledge that such pairs are useful in prontincideaching for awareness raising,
listening discrimination and speaking accuracy. Eeev, Jean Brewster, Gail Ellis,
Denis Girard warn that for young children long &thes of decontextualized practice
like this is boring and demotivating, and need &donverted into more game-like
activities to provide interest and avoid meaninglepetition. (2000,78) On the whole,
minimal pairs should go beyond the segmental lered also practice the supra-
segmental level.

"Listen and Repeat Activities - are usually funny and make learners tune into the
languages. These activities should be combined mitement, with real objects or
with pictures to establish the link between wordsl aneaning. (Scott and Ytreberg
1990, 27) Through the development of teaching nuglogy there have been two
different opinions concerning ‘Listen and Repeativaies. One viewpoint is
represented by Peter Tench who believes “The Isaisitegy in pronunciation teaching
is imitation.” (1991, 21) On the contrary the difat point of view is represented, for

example, by Rodney Jones and Piers Messum. Rodneg dvarns

The ’listen and repeat” approach has persistéioeitneaching of pronunciation,
although widely discredited in the areas of gramarad vocabulary teaching,
as recent research has revealed the limitationki®fapproach, finding that, as
with grammar, students who exhibit accuracy intcdled practice may fail to
transfer such gains to actual communicative lagguse. (2002, 180)
Piers Messum continues “Firstly, students cannat tige difference that is so clear to
the teacher and secondly, they have no idea whabtto produce this thing “they
cannot hear’.” (2002,15) These three opponentsestidige use of articulatory guidance
from the teachers who should instead use words asiche Throat/Tongue/Lip model

(TTL) together with various types of phonemic chafor example IPA quadrilateral.

1 Contrastive Phonology is used to show studentdlasities and differences between their mother
tongue and the second language (Dale 2003,18)
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(Messum 2002, 19-26) The IPA sound chart will becdssed in chapter the following
chapter 3.3.2.2 Performance Training.

“Songs - belong to the group of "Listen and Repeat Atigs . (Scott and Ytreberg
1990,28) Even though there are many children samgk$ with both artificial and
authentic songs on the market, teacher should ehihesn carefully. On the one hand
songs are most useful only if they are integratethiw teaching of a particular
vocabulary topic or of a particular grammaticaluiss on the other hand not all
traditional songs can be included in lessons ag #ne either too long, or with both
difficult range of words and complicated languagecures. (Dunn 1983, 56) In Opal

Dunn’s view

Firstly, it should be remembered that it is moif@ialilt for children to transfer

language from songs than from rhymes, as they hesteto put the language

into spoken form. Secondly, songs conveying sp@eterns or pronunciation

also exist. Such songs are best avoided at thestage of learning too.

(1983, 85)

Jean Brewster, Gail Ellis, Denis Girard “Carefublglected, songs, rhymes and chants
can offer a rich source of authentic input.” (20082)
"Rhymes - They are used mainly for practising rhythmess;, intonation and reduced
speech. According to Opal Dunn “When children répbgmes over and over again,
they are continually refining their pronunciationnda increasing their oral
fluency.”(1983,82) On the contrary Susan HoldennsdiSongs and rhymes give the
child a feeling of producing a flow of English, ladugh that flow may make use of
unusual stress and intonation. (1980, 65) Jean ®eswGail Ellis, Denis Girard
continue, “Older children might find some traditadrsongs, rhymes and chants a little
childish or uninteresting. In this case, teachdtesnouse English pop songs.” (2002,
167-168) And how can rhymes are used?

Jean Brewster, Gail Ellis, Denis Girard acknowkedg

Songs, rhymes and chants can be used in manyetiffevays: as warmers, as
a transition from one activity to the next, clasdo introduce new language, to
practise language, to revise language. (2002, 168)

Opal Dunn also recommends to begin each lesson avittarming-up phase called

"Rhyme Time". During this phase already familiagmies, rhyme-games and songs can
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be run through so that children are then ready agaron to new material. (1983, 82)
Generally, songs and rhymes both taped and sangcibed by the teacher are

often used.

3.3.2.2 Performance Training

Performance Training means performance practiceoliing rehearsing,
pronouncing the same phrases several times, cormgesrt performance and practice
in growing out of shyness and self-consciousnesss Training helps to cope with
communication activities. Such training focuses odorrect facial movement,
management of breath, and gestures. (MacCarthy,1B0&7) To help learners to
master and raise awareness in English pronuncjaterfollowing suggestions seem to
be useful.
"Phonetic Placement Methodology according to Paulette Dale

Phonetic placement and anatomical explanatiorenafsed with multi-sensory

methods are helpful. It is useful for studentddel tension or lack of tension

under the chin, or the presence of vibration efwbcal cords, to see the tongue

tip in a small hand mirror. (2003, 18)
Piers Messum (2002, 26) and Joanne Kenworthy (I992uggest that teachers should
confirm that their learners know the vocal organsabulary, such as lips (top and
bottom, upper and lower) *, “teeth (top, front,kbeeeth) °, "tongue (tip or front, back of
the tongue and sides of the tongue) ~. These authlso recommend words such as
“put, place, touch, near, close to, round and sprda should not be forgotten that
phonetic placement terminology should be with respethe learners” age and level of
proficiency.
"Phonemic alphabet / Use of International Phonetic fhabet” (IPA/ International
Phonemic chart) — as most dictionaries give thaymoiation of the words in phonemic
symbols, it seems useful for students to be awhtheodifferent phonemes and “it is
the clearest way of promoting awareness of sourtd spelling correspondence by
introducing the various symbols.” (Harmer 2001, 188red Gimson confirms, “The
learner will often find it rewarding to transcripbonetically various utterances.” (1989,
337) However, Jeremy Harmer admits, “It is perfepibssible to wok on the sounds of
English without ever using any phonemic symbol.0q2, 185) Here again, target
course group, and course aims should be takercamsideration.
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“Tongue-Twisters - are either words or phrases that are difficupronounce because
they contain many difficult sounds, especially ottest are very similar. They exist in
every language and are designed for improving ttieutation. (Celce-Murcia 1991,
139) Their use will depend on the type of coursggdt audience, pronunciation
element to be presented, practised, or mastered.

"Drilling “ - “Perhaps the oldest method of teaching proraiimi involves exercises in
elocution: imitation drills.” (Jones 2002, 80) Natesys, there are many types of drills
recommended, such as “Drilling of Vowel Shifts,Stfess Shifts, Chain Dirills, and so
on. (Celce-Murica 1991, 140) Rodney Jones sugdbatsdrills should move beyond
the simple identification and mimicking of de-caxttealised sound contrasts to both the
perception and production integrated into effecta@mmunication by the use of
pictures, gestures, poetry and songs, games ansicphwctivities along the line of
Total Physical Respon¥e (2002, 181)

"Games - “They are not only motivating and fun but cdsoaprovide excellent practice
for improving pronunciation, vocabulary, grammardathe four language skills.”
(Brewster, Ellis, Girard 2002, 172) Some games @wenpetitive, with teams or
individual working towards being the “winner”. Othgames are cooperative, where
teams or pairs work together to achieve a commah, goich as drawing a picture or
solving a puzzle. (Brewster, Ellis, Girard 2002,317Chosen games should be
meaningful and real-life, as only in such actigtiecommunication takes place in a
natural way. (Dunn 1983,; Brewster, Ellis, Girard 2002, 173-176) By the e
regularly repeated easy language structures, ématitre usually called “prefabricated
language”, children quickly memorize the languageolved. Opal Dunn confirms
“Once a child has memorized some prefabricatedulagg, he has a feeling he can
speak a lot of English.” (1983, 5)

"Communicative activities - include interviews, speeches, debates, rolgspknd
dramatizations. Such activities mainly aim at stgggmental pronunciation elements.
To deal with connected speech elements studentseacters can follow a three-stage

procedure concerning firstly comparing words inlason with normal connected

12 Total Physical Response - is very popular withnglearners because it develops listening skills,

introduces new language in a very visual, contdied way, involvesactivity and movementWhen
you use action songs, rhymes and stories, thisaenaof TPR. (Brewster, Ellis, Girard 2002,44)
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speech, secondly identifying what was said in nére@nnected speech, thirdly
producing normal connected speech. (Harmer 2004-198) It should not be forgotten
that factors influencing the choice of communicatactivities are the same as with the
previous suggestions, in other words, target awgieand their level of proficiency.
Some of the above mentioned suggestions and reeadations were used in
teaching the course of young learners, the reaudtsliscussed in chapter No.6.

4. Evaluation Criteria

To be able to start the process of research dalgsas, some criteria have to be
enumerated. They cover topics concerning both Emgpronunciation and young
learners. The suggestions and recommendationsanedtin the previous chapter were
transformed, for the research, into the formatraéga needed for the further analysis

of the used activities.

Course Planning
The criteria are:

- to equip children with the means to communicata hasic level in simple
spoken and/or written language in predictable sdna

- not to rely on the course book heavily, but to adap add more activities
and materials

- to integrate pronunciation into the process of hear and learning a
language

- to prepare a syllabus for a whole tetong term planninpafter a discussion

with other teachers and after talking with the ptse
Lessons Planning

The criteria are:
- to prepare plans for a unit of work, in other wostiert term planning
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to create one lesson plan for each lesson
to use of a similar lesson framework, this framewisrthe basis of a routine

followed in each lesson

Developing Pronunciation

In order to evaluate a set of used pronunciatidivities, the criteria are

to develop pronunciation in activities for botheption and production

to focus both on segmental and supra-segmental eaksmof English
pronunciation

to deal with incorrect pronunciation on both segrakeand supra-segmental
level

to provide model both performed by the teachertapd recordings

to follow the chosen language variety

Frequency, Length and Variety of Activities Used

The criteria are:

to provide opportunity for repetition, to use thar®e activity at least twice
on two different occasions

to offer a variety of short activities

to use various interaction patterns

to use a variety of teaching aids

Young Learners

The criteria, needed for the analysis of the $gironunciation activities from

the viewpoint of the age group of young learners; a

to choose activities that are appropriate and ctgbe cognitive, physical,
social and emotional, and language development

to provide such classroom situations that the arenjoy and that would
give learners appetite to master English languagel atelligible
pronunciation
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Research results, describing the set of the evadyaonunciation activities, are listed

and commented on more in detail in chapter No.6.

I1l. Practical Part

5. Research

5.1 Course Background

The eight-month course took place at an elemergahool in the town of
Svitavy. The school belongs to the type of smahwintary schools having only one
class in each grade, in other words, there arealasses organized at this school. There
are three teachers teaching English language, abtfeem has graduated in English.
Two are middle-aged women. The third teacher isigeu than the other two. The two
middle-aged women teach classes from fourth tohngraders. These children are
timetabled three English lessons a week. The yaingmacherteacher A teaches
courses of children who are, since the school 885-2006, first, second and third
graders. This teacher A has decided, in agreemihttiae headmaster, to teach these
first three grades from a course book called “Attigia pro nejmensi” written by Marie
Zahalkova. The four graders continue with a colnsek, one course book per grade,
called "New English for You™ up to their ninth gead

Conditions of the eight-month course with thedhgraders were not ideal from
the very beginning when the course organization Waged by the headmaster’'s
requirements. As there was no other opportunityaie my own course with a different
group of young learners, these requirements werepaed.

The requirements were:
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- the lesson length was stated, each lesson wasttd3aninutes, from one to one
forty-five p.m.

- this lesson was the sixth lesson in the childrémegtable, moreover after lunch

- the course was to take place on Wednesdays, inwtitds once a week

- the number of children was not limited, finally tewere only ten children
interested and signed in the course (six girlsfandboys)

- the course aimed only at the third graders, inrotiwds children aged from ten
to eleven

- the book to be followed was also prescribed

- the course was to take place in the children’s olassroom, as this elementary
school does not have a language laboratory, sahbatlassroom settings had to

be rearranged before each lesson to match the né#uscourse

Thought these requirements and course conditioragyginst all the theory listed
in the chapters in the theoretical part of thissihethese requirements were accepted.
After signing a contract, the planning phase follgyv mainly the headmaster’s
requirements was to begin. To teach children maw things in the period of eight
months in lessons organized once a week was nattiealo be able to define the
course aims, three types of planning were usedon@ term planning, a short term
planning, and lesson plans. These topics are ipteh®.1 called "Planning”. To gain
the data needed for the research analysis, a itgpghurnal”, sometimes also called
“diary” accompanied by ‘lessons plans” and ‘tegcligs” was kept. The research
results and their analysis are in chapter No.6.

5.2 Research Background
5.2.1 Starting the Research

To provide valid and reliable research data severals concerning “relevance’,
“feasibility”, “coverage’, “accuracy’, “objectivitgnd “ethics” are to be explained. All
the mentioned terms were found in a book called Gbod Research Guide” written by
Martyn Denscombe (2003), see appendix No.3.

The first term “relevance” answers the questiopedit really matter whether

the research take place?” For real-life practiegdpic of developing pronunciation and
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its incorporation into the teaching and learninggesss is significant, for the reasons
discussed in chapter No.3.1, so that research worthis field is relevant. The next
term “feasibility” can be expressed in the questi®en the research be done? “ In order
to answer yes, the teacher B looked for a suitablese and was provided with the
eight-month course. The third term “coverage” camdalt with in the question “Is the
number of people and events needed for the reseaffibient? ~ The answer is yes, as
a third graders class provides vast experiencdl ifields. The fourth term “accuracy”
tries to answer the question “Will the researchdpee true and honest findings? To be
able to answer yes, teaching journal entries aceomed by lesson plans and teaching
logs were to be written regularly from the coursgibning. The fifth term “objectivity
tries to answer the question "What chance is ttieaethe research will provide a fair
and balanced picture?” Here a weakness of the chosés for data collection is seen,
as personal reactions and interpretations can edulby omitted in all phases of the
research. The sixth term “ethics” concerns the tigmesWhat about the rights and
feelings of those affected by the research? . fiadept all participants” rights for
example letters instead of names are used. Theksmame is not mentioned either.
The school is characterized according to its sienber of classes, English teachers,
and used course books.

Besides, some other terms appear through literatlihey are reliability’,
“validity’, and “triangulation”. When the term iadlility” is concerned, Peter Gavora
(2000, 146) and Martyn Denscombe (2003, 273) acledye, qualitative research is an
opposite pole to quantitative research, as it i$ possible to reproduce events
happening in the research with the same resultawusecof the events that keep
changing, and the role of the researcher behawngnaactive participant. In order to
produce reliable research data, there is a nedddaribe methods and procedures used
in the process of obtaining data, so that the mreeaie check accuracy and correctness of
the researcher’s work. (Gavora 2000, 146) For nidfiirmation about the “qualitative
research” type, see chapter No.5.2.4. When the teaiidity” is concerned, it is
accepted that there are many ways used to guaranteéd research and its results.
Peter Gavora stresses the fact that “validity raved by long-term research, and by
large, very detailed, cogent, exact and accurasergion of the direct contact with

reality. (2000, 146) The last term needed is thm tdriangulation”. In Gavora’s view

41



“triangulation” is an important way used to assha¢ a particular qualitative research is
valid. Moreover he suggests that there are thiéereint ways of triangulation. The first

way is when more research methods are used, tlomdeacay is when more data are
used, and the third way is when there are morearelers to examine the same
situation, event, or action, in order to deal witle topic from various viewpoints.

Unfortunately, there was no opportunity to havetheoresearcher or person to read
and check all the journal entries, so this typ&iahgulations was not used. It was tried
to use more research tools for collecting datadeioto provide more information about
the same events, actions, and situations with ceédpeactivities developing English

pronunciation. Teaching Journal Entries, Lessongland Teaching Logs were written

regularly. These tools are described in the follmychapters.

5.2.2 Teaching Journal

What is a “Teaching Journal’? Donald Freeman stggést it is such a
“method or technique used in action rese&rthat contains regular dated accounts of
activities and classroom occurrences.” (1998, 98) wAith any research method or
technique, there are authors stressing both iengtins and its weaknesses. The
strengths are discussed first.

The first of the strengths is that “many differetopics from classroom
experiences can be explored through journal writbogtaining a huge amount of
information to be analyzed.” (Richards and LockhB®©6, 7 Bell 1993, 103) The
second strength is that journals entries “providaluable information” about
professional activities. (Bell 1993, 102) AccordittgJudith Bell the third strength is
that journals “generally cover an agreed time-spatay, a week, a month — depending
on what information is required.” (1993, 103) Tarsup, “Journal writing enables a
teacher to examine teaching in a way that is utetai through other means.”
(Richards and Lockhart 1996, 8) For the purposéhefthesis, a regular schedule for
writing Journal Entries was stated on Wednesdayar dinishing the lessons. The
format used for the Journal Entries was createduch a way that it was easy to be
matched with a particular Lesson Plan. The entry watten down on a separate piece

13 Action Research — Implementation of an action mlasigned to bring about change in some aspects of
the teachers” class with subsequent monitoringhef dffects of the innovation (Richards, Lockhart
1996:6)
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of paper, see appendix No.4, and afterwards itahpped to the lesson plan it matched.
The Teaching Journal Entries were then rewrittéa PC format, see appendix No.5,
and only the comments aiming at the topic of devielp pronunciation and young
learners were highlighted. Then the Teaching JoWEn&ies were printed and clipped
to particular lesson plans and the entries writtaning the lessons. After completing
this, a file of three pieces of paper describing tasson formed a source of information
needed for the further analysis. The whole progessitioned above suggests the
strengths. Now, the weaknesses should be mentioned

The first weakness comes for the teacher’'s agiaicipation in the course.
Many authors warn that journals and diaries inclpegesonal philosophies, feelings,
reactions, reflections, interpretation observati@m explanations. (Freeman 1998, 93
Denscombe 2003, 21Richards and Lockhart 1996, 7) The second weakses=en in
the process of completing diary forms. “Completatigry forms is time-consuming.”
(Bell 1993, 102) It is recommended to “spend fivedem minutes after a lesson to write
or record” what was happening in the lesson. (Rahand Lockhart 1996, 7) From my
own experience, it always took longer than ten neisuo fill in all the comments
considered important. The third weakness of keepifaurnal is that the language used
is not always representative either because o$tiyle or correctness. As David Nunan
points when letting someone else to read the jdutha writer usually has to get over
embarrassment or to revise the database of infammhgefore letting the public to read
it.” (1992, 120)

To conclude, to get valid data the teacher B kikptJournal Entries regularly
and carefully, though sometimes is was really detimaneither because of lack of time
or amount of information that were considered inguor and needed to be all written

down without forgetting anything.

5.2.3 Lesson Plans and Teaching Logs

Lesson Plans with Teaching Logs are described@sas of documentary data,
or tools, or even formats used for collecting dataesearch. (Denscombe 2003, 216-
217, Nunan 1992, 120) According to Donald Freeman
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“Lesson plans” describe the objectives of a cldmes materials and processes

planned to meet those objectives, and the expegtbes of participants.

“Teaching logs” record what happened during ateq44998, 212)
Donald Freeman defines “Although they can be usgmhrately, Lesson Plans and
Teaching Logs are most effective when done togétl{@998, 212) The previously
mentioned authors agree that because "Teaching poggde a rich source of data in
non-standard format a kind of structure suitableafparticular type of research should
be created. (Freeman, 1998, 2I1%unan 1992, 120) During my own research,
comments were written into the printed Lesson Plamsediately after the lessons, see
appendix No.6 and No.7. Later these comments wgedtinto a different format kept
on PC to make the further analysis easier, seendpp®0.8. This means that each
lesson was planned ahead, commented on immedadtelythe lesson by writing notes
into the lesson plan, and during the same day (lysaféer coming home) the teacher B
sorted the gained information and retyped them®n P

When the 25 Teaching Journal Entries, Lesson Pkamd Teaching Logs put
together, a kind of analysis was to follow. To bdeao know procedure used for such a
data analysis, the next chapter deals with theacernistics of the particular research

type called "qualitative research’.

5.2.4 Qualitative Research

This chapter characterizes the research typedcajlealitative research’.

Qualitative research is considered to be suchseaareh that lasts long, is
intensive, detailed, and produces large volumeatatd. (Gavora 2000, 14Penscombe
2003, 270) Furthermore, the person doing the rekeaerforms the role of both the
researcher and active participant at the same t{Denscombe 2003, 27@avora
2000, 142) Peter Gavora stresses the strength gofmum the fact of being both the
researcher and active participant by saying thag-lerm observation and face-to-face
contact with the target group allow detailed knayge of observed reality to be gained,
as the observed group gets to know the persorts siahaving naturally and openly.
(2002, 154) Qualitative research produces “wordd” number such as quantitative
research. The target group is always chosen witipgse, random choice of target
group is never used. The target sample is smdilem in quantitative research type.
(Gavora 2002, 142-145)
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As there were ten learners regularly attending l@ssons, in terms of the
research they were considered to form a “smalessahple’.

5.2.5 Research Stages
There are various suggestions to describe guedtatesearch stages. For
example, Peter Gavora recommends
- first to choose a research problem
- then to choose a target group
- then to start collecting data (stage called “opmhing)
- then to create categories
- then to keep collecting data to specify the creatagbgories, categories not
suitable are omitted, new categories are accepteédr@ated
- finally to look for relations among the cateigs
(20023)

Selinger and Shohany (1990), and Denscombe (3808)de some other useful
suggestions that were, in my research, followed.

In the next stage of qualitative data analysis, tffeDensombe (2003, 271) indicates
that the data should be broken down into units Wwhiall be used for creating
categories and their codes, see appendix No0.9. n\itee process of categorizing and
coding is finished, it is recommended to go throtlgh notes once more, as new things
might emerge as relevant. (Denscombe 2003, 272¢r Aéporting the research results,
their interpretation and summary should follow. iggér and Shohany claim,
“Conclusion discusses the meaning of the reseasalits.” (1990, 246)

Up to this point, everything mentioned above wadlee level of theories. But
how was the reality reflected in my own research® Summary of all the research
stages is listed to demonstrate the research m®gre

There were six stages in the whole research. Ewagje,scovering a particular
time period, required different types of actiondth@gh two actions appeared
constantly: the action of reading and consultingoss literature sources, and typing
information on PC. The following list provides imfoation about each stage, its actions
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and its time period. To make the research desonpstraightforward and short, the
following format was decided for.

THE STAGES OF MY OWN RESEARCH AND THEIR DESCRIPTION

1. Stage

- the research topic chosen

- the thesis assignment created

- the research problem stated in the form of alsiggestion

- the question: “Did the used activities meet ttaesl evaluation criteria?
- literature on this topic read and informationegipon PC

- information concerning bibliographies written BG

- time line: February - April 2004

2. Stage

- a suitable age group class looked for during sktigits

- course consequences accepted, a contract signed

- suitable teaching aids looked for

- literature read and information typed on PC

- information concerning bibliographies stored @ P

- long and short term planning started after disicus with teacher A

- time line: May - July 2004

3. Stage

- a two-lesson observations done

- suitable formats for lesson plans and journalientreated
- individual lesson plans started to be graduakgated

- literature read and information typed on PC

- information concerning bibliographies stored @ P

- time line: September - October 2004

4. Stage
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- individual lesson plans created

- the course taking place

- data from Lesson Plans formats collected anditnron PC
- literature read and information typed on PC

- information concerning bibliographies stored @& P

- time line: October 2004 — May 2005

5. Stage
- all the collected data put together into a fold atuted on PC
- individual consultations concerning the progresthe research held at
the University of Pardubice
-Teaching Journal and Lesson Plans with TeachingsL@nalysis took place
- literature read and information typed on PC
- information concerning bibliographies stored @ P
- the theoretical part written, evaluation critguist together

- time line: June — November 2005

6. Stage

- individual consultations concerning the progresthe research held at
the University of Pardubice

- the theoretical part of the thesis completed

- chapters in the practical part in the thesis deteg

- thesis chapters started to be looked at fronvigh@point of format
and of language correctness

- literature read

- information concerning bibliographies stored @ P

- time line: December 2005 — March 2006

The information above brings out several interggtissues. The first issue
concerns the overall research length. As the dtisge started in February 2004 and the
last stage was completed in March 2006, it is edtoh that the whole research work

took approximately two years. The second issuesaros the length of the stages. The
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stage numbered one; two and three lasted approadynato months each. The stages
numbered four and five covered the longest timaoderThe stage four took eight
months. The stage numbered five lasted seven monhfieslast stage, stage six, lasted
approximately three months. The most time-demandimdtime-consuming stage was
the fifth stage covering the content analysis @& tibtained data. The information
focusing on the course length proves the fact,dbatitative research is such a research
type that lasts long, is intensive and detailece fidlowing chapter deals with reporting

and commenting on the qualitative research obtaiesults.

6. Research Results Reported and Commented

The first sub-chapter deals with the results oig@iduring the planning stage.
The second sub-chapter describes the Teachingaldantries Content Analysis. The
third sub-chapter concentrates on the Lesson P#ts Teaching Logs Content

Analysis.

6.1 Planning
As the planning stage, covering the third reseatae, focused on three main
time periodglong term planning, short term planning, and legsiamg, three types of

plans were created, the obtained data evaluatetharfthdings are as follows:

6.1.1 Long Term Planning

The first product of the planning stage is a coytsm format, see appendix
No0.10. To create such a plan several issues weeea iato consideration.

The first issue concerned timing. As the courss tedast eight months, the first
part of the plan consists of a column further daddnto nine fields separating the eight
months and providing an extra field for furtheremt

The second issue concerns the course content diegemostly on the course
book chosen. The teacher A started with unit hendourse book and taught the unit in
September, so that the teacher B had a chanceseywabtwo lessons taught from this

course book by a particular teacher. At the begigf my own course, it was planned
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to revise the first unit and then to continue witle course book units but to extended
the topics. The second column in the course plamdbwas used to cover the topics of
the eight units, though slightly modified to matble needs of the research.

The third and last column was created to state wtmaunciation elements were
included in each course book unit. Teacher B ailsorporated more materials focusing
on pronunciation development from the book andeatéssalled “Super songs for very
young learners’. The pronunciation elements takem the planned songs and rhymes
were also written into the third column of the cuplan. Besides, it was tried to
choose such topics respecting young children’s itiwgn social and emotional, and
their language development, for example topics fteer immediate surroundings such
as family, friends, toys and others. The rangeamfabulary planned was the very basic

one and children were familiar with them in theitirer tongue.

6.1.2 Short Term Planning

The next product within the planning stage waglialsus, see appendix No.11.
Its format differs from the format of the coursearmlin several ways. Firstly, the format
of the syllabus is more structured, as it is didideto more parts and columns. The
format is described from the left to the right.

The first column on the left concerns the topitshe whole unit in a particular
month, and also the number of weeks available e rtftonth. The second column
contains information about teaching aids neededvéwsious types of activities. The
third column describes the planned range of vo@alubr the whole month. As seen,
although the choice of vocabulary is very basicemput into context it both provided
space for simple dialogues and learning Englismeaningful context by giving the
children the feeling of speaking a lot of Englisbrh the very beginning of the course.
The fourth column from the left focuses on the bagammar issues. Grammar rules
were mostly not explained, as the structures werg simple and children memorized
them easily when practising them in regularly répeactivities. The next part of the
syllabus concerns the topic of developing pronuranaand is further divided into two
sub-columns, one describing pronunciation elemerdlements on the segmental and
supra-segmental level. The other column describesdasons for putting the elements

into focus. These two columns were used deliberaielstress what pronunciation
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issues were covered either in the group of vocaputgammar structures or planned
activities. The last column was created to make tdacher not forget to provide
feedback.

It was decided not to structure the syllabus masethere was one syllabus
created for each month. In other words, there \eegbt syllabuses covering the whole

eight-month course.

6.1.3 Lesson Plans

After designing the eight syllabuses, the next stggs to create individual
Lesson Plans. There were 25 weeks available fowth@e course, in other words 25
Lesson Plans were to be created.

All the Lesson Plans were created in one particcdanputer format to make the
further data analysis more straightforward. Thesdesplan structure, see appendix
No.6, is as follows:

The first part of the Lesson Plan contains infdiamasuch as the lesson plan
number, week number, date, lesson length, thedessmber in timetable, time of the
beginning and of the end, unit number, and alsorimétion about the content of the
lesson. In the second part there is a table craat&kcel software focusing on brief
description of what is to happen during the les3dme table format is divided into five
columns, each column for different type of informaat The first column, containing
information about lesson phases and descriptiontsities of the activities, is called
“Lesson Phases and Activities”. The second coluntin tvne information is named
“Time’. The third column, describing all materialsd things needed for activities, was
first called "Materials” but after the first lessams renamed "Teaching Aids". The
fourth column called "Procedure” aims at activiteemtent. The fifth column, with
information about what particular pronunciationdksvand elements are included, is
called "Pronunciation Issues’. As it was difficitfind all the phonetic symbols in the
same font, comments concerning intonation pattéas to be written into printed
plans, see appendix No0.12. The bottom part of tiaet called "After Lesson
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Comments” was used for writing comments, done inabely after finishing the
lessons, later written into PC form see appendix’No

The teacher B taught all the 25 lessons accorttintje created Lesson Plans.
For each Lesson Plan a Teaching Journal Entry weeted. All the created Lesson
Plans with Teaching Journal Entries were put tageitth July 2005 in order to store all

the materials in a folder for the research analysis

6.2 Teaching Journal Entries Content Analysis

The whole process of Teaching Journal Entries €dntnalysis took place in
five stages. The first stage focused on matchirdp éesson plan and its journal entry
format. The next stage focused on the processalingewith the data themselves. The
data, from all the 25 Teaching Journals Entriemém together so called “basic array’.
The third stage aimed at categorizing and codiregcdbed more in detail in the
following chapter. Then the next stage, focusingeneading the categories and codes,
was done. During this stage, some new relationscatefjories appeared. The last fifth
stage included putting all the research results aannections and displaying them in

PC Excel software format.

6.2.1 Categories and Codes in Teaching Journal En#és

All the 25 Teaching Journal Entries in PC forma&revread again, and only the
notes concerning both the topic of English pronathen and young learners were
highlighted using two different colours, see appenNo0.9. Green was used for
highlighting activities concerning English pronuait@dn, blue for activities concerning
young learners.

After completing the stage mentioned above, ladl information-highlighted
green [information on English pronunciation] wasadeagain and a PC format table,
with categories and codes, was created, see appsodi3.

Categories were created according to the natuictfities. These categories

included “presentation activities’, “practice dtihg”, ‘receptive activities’, “productive
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activities”, “activities aiming at segmental leyéhctivities aiming at supra-segmental
level . “Presentation activities” were such adsigitlone by the teacher, but were looked
at from the viewpoint of learners. "Practice atig’, performed by pupils, were further
divided into “receptive activities” and “productizetivities”. Activities focusing on the
“segmental level” were further sub-divided into tda¢egories aiming at “vowels” and
“consonants’. The activities aiming at “supra-segahdevel” were further sub-divided
into categories that focused on “strong forms’,akvéorms”, “rhythm”, “linking’,
“elision’, and “intonation” divided even more ifil@onation in affirmative sentences’,
“intonation in questions” and “intonation in starswers’.

After sorting all the data, the process of creptiodes started. All the created
categories were to be matched with codes in o@@&ompare them later on with the
stated evaluation criteria from the theoretical pathe thesis. The codes were invented
by combining letters and numbers. To be able toodeovhat each code letter or
number means, whole words or just their parts weien boldly, see appendix No.13.
To make the codes as easy to decode as possibtecategories were matched often,
but of course not always, with their initial letefTo distinguish between the words
such as “presentation” and “practise’, here théioation of two letters was invented,
see appendix No.13. Numbers were used to distingbé&ween the segmental and
supra-segmental level and between the elementsessupra-segmental level.

After creating the categories and codes on thellef English pronunciation
activities, the activities concerning informationittw respect to young learners’
developments, stated in the theoretical part ofthiesis, was highlighted blue. After
highlighting, the categories and codes were creaedtyped into a PC Excel table, see
appendix No.14. It was much easier to create thegoaes here, as the total amount of
categories was much lower. The categories arevitaesi involving senses’, “activities
involving movement”, “activities involving simpleariguage structures”, and “age-
suitable topic”.

While re-reading all the 25 Teaching Journal Eestriit was found that most
activities were coded both from the viewpoint ofgish pronunciation and young
learners at the same time. The rest of the a@svitbcusing on young learners did not
focus on developing English pronunciation, for epéathey included transition actions

between individual lesson stages.
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After completing this stage, the obtained reswhse further sorted and put
together according the relations they suggesteis. tdpic is discussed more in detail in

the following chapters.

6.2.1.1
This chapter focuses on presenting the resultsedaform the set of coded

Activities Aiming at English PronunciationPresentation

English pronunciation activities. As there are ti@eels of English pronunciation, the
results are presented in separate sub-chapterspomging on the segmental level, the
other on the supra-segmental level.

6.2.1.1.1 Segmental Level (EPPN1)

There were two groups of information regularly agopeg in the process of
Teaching Journal Entries Content Analysis. The fireup of information demonstrates
the presented types of segments, the other sh@wsairs used for their presentation.

The two groups of segments called "vowels” andsaeoants” were during the

analysis, sorted, categorized, coded, and furthedetl. The results on the segmental

level are presented in two Excel tables No.1 an@No
Table No.1: Segmental level — Vowel&PPN1V

Short Vowel | Presented Word tgvr\]/gl Presented Word
A mum a far
& hat I. please
e head ) draw
I big u: two
b orange 3 purple
U full - -

2 a (indef. article) - -
Diphthong | Presented Word| Triphthong | Presented Word
1o ear a0 player
€ hair as fire
Uo sure OIo royal
el name oU? lower
at bye ao tower

DI boy - -
oU yellow - -
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ao

brown

Table No.2: Segmental level — ConsonantEPPN1Q

Consonant| Presented Word| Consonant Presented Word
b baby S slim
d dad [ short
g grandma ft witch
v very d3 jam
o} this m mother
z zero n nose
3 television n king
h hair I light
p pink r red
t T-shirt ] yellow
k king w window
f fat 0 thank

Table No.1 and No.2 list either a vowel or a comstraccompanied by one word that
was used for its presentation. Though in realltgré were more words, containing the
segments, presented during the whole eight-montirseo These two tables also
provide evidence that all English vowels and coasis were presented and practised.
When these results are compared with the statedaian criteria, it can be said, the
results meet the evaluation criteria, see chapted4 N

Secondly, the results show what teaching ways wsee and how the segments
were presented. The results are listed in tabl&.No.
Table No.3: Segmental level — Presentation WayERPPN1PWY

Langu-
Code Way of Presentation Vowels| Consonanfs age
9, 35,
Phonetic Placement EJo, &,

EPPN1PWO01| Methodology U9, 0, d,n,w, |Czech
EPPN1PWO02| Demonstration - pocket mirfor & 0, 0, English
EPPN1PWO03| Modelling
EPPN1PWO031teacher model Io, &, Ud English
EPPN1PWO032tape model 0, 0, English

54



EPPN1PWO04| Phonemic Symbols/dictionalry, 3 |0, 0,1 |Czech |

In table No.3, it is seen that both Czech and iEhdhnguage was used. It was
not possible to use English language when the RitoREacement Methodology way
was used, because children were not familiar whih needed English terminology.
When presenting a segment or when working on praation improvement this
explanatory way, with a detailed description of wttado, was used always in Czech
language. From time to time, this way was combiwétl the others mentioned above,
see table No.3. The results also show that "Phofticement Methodology” is the
most frequently used way for presentation when segsnare concerned. The first
reason is seen in the use of this particular cobosd. In the course book, a number of
activities, concerning segments presentation,siedi. There is at least one activity in
each lesson. There were two reasons for followiregdourse book ways of segments
presentations, see appendix No.15. Parents werrsheeason. They were satisfied;
that these explanations were easy for most of thednso they were able to practise the
vocabulary with their children. The length of thmucse and the small number of lessons
available were the second reason.

Table No.4 is used to demonstrate the activite=duor segments presentation

more in detail.
Table No.4: Segmental level — Presentation Ways —héhetic Placement
Methodology EPPN1PWO})
Presented
Segment Activity Words
Jazyk ven z Ust, dotyka se hornfelzéki,
fouknout. Dit prilozi k ustim vztyeny thank, three,
0 ukazovéek, Spéka jazyka se mouth
jej dotyka. Snazi se o T. (Pod pakibu unika
para)
Celou plochu jazyka nalepime na horni patro,
Spicka pokryva zadni &hu hornichiezaki, mekce
o} se snazime “d". (jako kdyZz mame nagat the, these, this),
karamelku a jazyk se na rilppil. brother
Nacvicte naceském slo¥ “branka’. Zdrazrste
moment, kdy se jazyk “z&si” p‘ed vyslovenim | king, finger,
n hlaskyk. long

55



DalSi slova k nac¥¢eni: Hanka, banka, gong,

Bingo
Spole&n¢ rozhybejte rtiky. NaSpulte je a “posilejte
pusinku’. Xlejte tichého kafika nebo Zakiku gueen, one,
w (kwa:kwa:), witch,
nebo kolébavé prasatko @awvin) dwarf, window,
Jako by se nam uvolnila spodiaiist, a padla sad, bad, dad,
@ |doli.Usta nastavime ra feknemee. hat
a, around,
9 negizvuené, temné. Kratce "hekneme’”. o’clock
Vyslovit dlouhé, temné, jako kdyZ si neriweme | girl, skirt,
3 vzpomenout. purple
Vyslovit zvuki, na ktery hned navaze négyvucné
1o temnée. here, near, ear
Vyslovit zvuku, na ktery hned navaze rigpvucné
Uo temneée. sure
Vyslovit zvuke, na ktery hned navéaze nép/ucné
€ temnée. fair, hair

During the analysis, it was found that these &, in other words Phonetic
Placement Methodology way, were always used onlythm case of a new word
presentation or in the case of dealing with inadrggonunciation. The segments were
always presented in the context of an isolated iost] then the word was put within a
context of either a sentence or a line of lyrics,example when songs and rhymes were
concerned. There was no single situation when mergwas presented first and then
put into the context in the case of new word preg@n. This procedure when
segments are not presented first, but are presevithoh a word itself is called “top-
down” approach, see chapter No.3.3. This suppbeslaim that the course content
coheres with the stated evaluation criteria.

The last group of results seen in table No.4 sstggthat the listed segments
were put into focus, as either some problems wepeated or occurred on the level of
incorrect pronunciation. There were no problemsceomng presenting other segments
found during the Teaching Journal Entries Analy$ihat happened when it was
necessary to deal with incorrect pronunciation?nkbao the analysis it was found that
it always helped to use one of the ways of presentanentioned in table No.3. There
was no single situation when more than two diffeneays of segments presentation

were needed.
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6.2.1.1.2 Supra-segmental level (EPPN2)

On the level of supra-segmental elements there weap groups of information
that kept appearing in the 25 Teaching Journali&ntiThe first set of results concerns
information about “strong forms”, “"weak forms” téimation in questions’, “intonation in
short answers’, “intonation in affirmative sentexicérhythm’, “linking” and “elision”.
The second set of results concerns the ways ofeptason in which the above-
mentioned supra-segmental elements appeared. &blédo present the collected data,
it was decided to use PC Excel tables.

The first set of results seen in table No.5 ligts types of supra-segmental
elements dealt with, their codes, and examplesitiken the Teaching Journal Entries.

Table No.5: Supra-segmental level — Categories af@bdes EPPN2J

Supra-segmental
Element Code Example

strong forms EPPN23 Peter is happy.
weak forms EPPN24 Peter is at home.
intonation-questions EPPN251
Yes/No questions EPPN251yn Is it red?
Wh-questions EPPN251wh  |What colour?
inton.short anwers EPPN252 Yes, ﬂ?’
inton.positive senten. EPPN253 This is.%d.
rhythm EPPN26 This is red.
linking EPPN27 red and blue /red nbu/ e,
elision EPPN28 Here are bags - /hIarobegz/

Although the given examples provide information atbthe supra-segmental elements
used on the level of grammar, they were presemtddoeactised in other activity types,
for example in songs and rhymes, see appendix NgD16 he results demonstrate that
not all supra-segmental elements and sound changasnected speech, listed in the
theoretical part of the thesis, were presented.example stressed syllables, sentence
stress, assimilatigror intrusion,were neither presented nor practised intentionaly,

they were not considered appropriate because bfthetlearners” proficiency, and the
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course content and length. When compared with titerie, it is demonstrated that the
listed supra-segmental elements meets the stasddadion criteria only partially.

The second set of research results concerns #t presentation ways. Table
No.6 presents the used ways with their codes, laid frequency
Table No.6: Supra-segmental level — Presentation &ys EPPN2PW

Code Way of Presentation Frequency
EPPN2PWO03 Modelling 101*
EPPN2PWO031 teacher model 70
EPPNPWO032 tape model 31
EPPN2PWO05 hand clapping 25
EPPN2PWO06 finger snapping 68
EPPN2PWOQ7 Phonetic Symbols - drawings 42

Note: * the total number 101 times shows the totahber of modelling activities done by teacher nhode
and tape model

This table provides information about three maiespntation ways used on the supra-
segmental level. The first way is the way of madgll There are two sub-categories
under the term “modelling”.

The first type of modelling represents the casermwthe teacher Brovides
model, the second type when a tape is used togwoupbdel. Teaching Journal Entries
Content Analysis also show cases in which thesentdels were combined to present
a supra-segmental element or elements, mainly &heix songs and two rhymes were
presented. As the combination was used with alpthaned songs and rhymes, it was
not considered important to present the total numbsuch combinations. To sum up,
as demonstrated in table No.6, it is reported thatset of activities that focused on
providing model meets the stated evaluation cdteri

The second presentation way used is the way whgeré and hands were used
to demonstrate ‘rhythm’. The results indicate thattotal number of hands clapping is
lower than finger snapping. The reason is seenigh level of noise done by hands
clapping. As sometimes it was not possible to hiartape recordings, it was finally
decided to prefer and use only finger snapping.

The last presentation way, concerning symbols @dravings in cases when
intonation pattern was used, needs to be emphadizedfound there were only two

intonation patterns used in the lessons — fall ase, as all the grammar presented
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during the whole course concerned only simple rafiive statements, Yes/No
guestions, Wh-questions and short answers.

Besides, from all the tables describing the sedgahemd supra-segmental level
it is seen that the number of presentation waystshigh. Instead, the teacher B used
them regularly to make understanding and masteén@gpronunciation elements as easy
as possible. There is another finding worth memignExcept for the tape models, the
teacher B played a centre role in the presentabinities while the learners were only
receiving the information. So that it is generalizbe presentation activities from the
learner's viewpoint were receptive and, with thdyoexception of the tape models,
from the viewpoint of the teacher they were proohctThe following chapter deals

with “practice activities”.

6.2.1.2 Activities Aiming at English PronunciationPractice EPPQ

This chapter describes the pronunciation pracatevities from three different
points of view and follows the structure used ie firevious chapters. The segmental
level is put into focus first, then the supra-segtaklevel is described, the third view
provides information about activities with respéxtthe age group of young learners.
To come up with some results, the same analysisedrtoe with categories and codes
was applied on the set of practice activities. althh, pink highlighting was used for
categorizing and coding of the activities from tWiewpoint of young learners, see
appendix No.21.

Firstly, all the practice activities concerningdiish pronunciation were sorted
into the segmental and supra-segmental activigesondly, they were further sub-
divided into receptive and productive activitiebiee two categories are in Excel tables
referred as “Auditory Training” and "Performancaifling” activities, in order to follow
the division done in the theoretical part of thesik. Thirdly, coding followed and the
results were put into Excel tables. To make thelteslemonstration straightforward,
the segmental level from the viewpoint of the reeepand productive activities is

discussed first.

6.2.1.2.1 Segmental LeveEPPC)
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Two new categories appeared during the stagerbhgdhe activities. The first
category developing reception was called "Auditdrgining Activities”; the second
category developing production was called "PerforceaTraining Activities”. Table
No.7 demonstrates the research results concerhimgeception activities and their
codes. Table No.8 lists the codes and their frequein other words how often these
activities were performed.

Table No.7: Segmental level — Auditory Training Adtvities (EPPC1AT)

Code Activity
EPPC1ATO1 | tape recordings - minimal pairs - sousdromination
EPPC1ATO02 | tape recordings - dictation - listen. poghension
EPPC1ATO3 | T - words dictation, Ss - flashcards iova
EPPC1ATO04 | T - pronouncing words Ss are to finddsarontaining
a sound agreed before the activity- sound disoation
EPPC1ATO5 | T - pronouncing words, Ss turning thards — Bingo
EPPC1ATO06 | T - saying a part of a sentence and adaord (I"ve got a doll.
EPPC1ATO7 | Simon says - T a leader/speaker (lis@mprehension)
EPPC1ATO08 | T - presenting a game "Rhyming Soundeéés@ word
EPPC1AT09 | T - pronounces a sound

Table No.8:Segmental level — Frequency of Auditory Training Atvities

Code Frequency
EPPC1ATO1 6X
EPPC1ATO02 4x
EPPC1ATO03 19x
EPPC1ATO4 10x
EPPC1ATO5 9x
EPPC1ATO06 15x
EPPC1ATO7 4x
EPPC1ATOS8 11x
EPPC1ATO9 8x

86

Before commenting on the two tables above, tabl® dad table No.10 are introduced.
The reason is that “Auditory Training Activitieseme often followed by the same type
of "Performance Training Activities”. Table No.9%t# codes and the types of
"Performance Training Activities” used. Table Nodr@vides information about how

often these activities were used in the eight-mgettod.
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Table No.9: Segmental level — Performance Trainingctivities (EPPC1PY

Code Activity
EPPC1PTO1| tape recordings - new words repetitiotaimon

EPPC1PTO02|taperecordings words translation frong-E

EPPC1PTO3| S reading aloud words that T dictated

EPPC1PTO04| testing teacher, S pronouncing a wordpé&ating it,
if T pronounced the word correctly S - Yes, if N© tries
again

EPPC1PTO5| S pronouncing words, Ss turning thettscaBingo

EPPC1PTO06| each S repeats the sentence and ada®meord

EPPC1PTO7| Simon says - S a leader/speaker - pronpractice

EPPC1PT08| Ss pronouncing words that rhyme withetheher’s word

EPPC1PTO09| Ss are asked to pronounce a word cargaach a sound

Table No.10: Segmental level — Frequency of Perfognce Training Activities

Code Frequency
EPPC1PTO1 6X
EPPC1PT02 3x
EPPC1PTO3 19x
EPPC1PTO4 10x
EPPC1PTO05 Ox
EPPC1PT06 15x
EPPC1PTO7 4x
EPPC1PTO08 11x
EPPC1PTO9 8x

85

There are two issues considered useful and integeist the process of results analysis.
The first issue aims at frequency. The second issmsidered important aims at the
amount of Auditory Training Activities compared tvithe amount of Performance
Training Activities.

Firstly, as seen from the tables above, the mesjuent Auditory Training
Activity concerns picture dictation under the codeBPC1AT03/ EPPC1PTO03. This
activity was used in 19 lessons from the total nambf 25. Immediately after
completing, the same activity type followed butsttime on the level of “Performance
Training”. It was not T-Ss interaction, but eactv& asked to dictate a few words. The
second most frequent activity type was used ire$sdns, and it is the activity when the
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teacher B says a short sentence and each pupkesl 40 repeat what was said and adds
one more word. This activity matches the codes ERRPHO6/EPPC1PTO06. There are
two reasons for using these two types of active@®ften. Firstly, in each lesson a few
new words were introduced, and so there was a meectvise both the correct
pronunciation and the meaning often, as the learfangot the words very quickly.
Secondly, the learners liked the activities, somes they even asked for them. It is to
be illustrated that two activities concerning tapeordings were used least. One was the
Auditory Training Activity coded EPPC1ATO02, usedufotimes. This activity was
performed four times because there were no simil@ame recordings available on the
tape. The second activity was the Performance ih@iActivity coded EPPC1PTO02,
used in three lessons. The reason concerns thedbthe use of mother tongue during
the lessons. Although the teacher B focused ongusiare English than Czech, the
amount of Czech language was still quite high aodnsre Czech-English word
translations were not considered necessary.

Secondly the comparison of the work amount focusingeception (Auditory
Training Activities) and production (Performanceaifhing Activities) is to be
discussed. As seen in tables No.8 and 10, with d&wly exceptions, one coded
EPPC1ATO02/EPPC1PT02 and the other EPPC1ATO4/EPP@UP&ach type of
Auditory Training Activity was followed by the santgpe of Performance Training
Activity. The total number of Auditory Training Agities is estimated to 86, the total
number of all Performance Training Activities to. 8%hen compared, the amount of
Auditory Training and Performance Training Actiesi, on the segmental level, is
nearly balanced. Moreover, the numbers show thavenage, there were at least three
activities focusing on reception and at least thsegmental activities focusing on

production in each lesson.

6.2.1.2.2 Supra-segmental LeveEPPC2

After the results on the segmental level, reporindg commenting on the results
on the supra-segmental level follow. Here agaimprasegmental level was analyzed
from the viewpoint of receptive ("Auditory Trainingand productive ("Performance
Training”) activities. After sorting, categorizingnd coding, the results were put into

the following PC Excel tables.
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Table No.11 shows the types of Auditory Trainingtidities used during the
eight-month course.
Table No.11: Supra-segmental level — Auditory Traimg Activities (EPPC2AT)

Code Activity
EPPC2ATLR listen and epeat activities
EPPC2ATLRT | Ss - discriminating a supra-segm. eldérfrem tape
EPPC2ATLRTR | Ss - discriminating a supra-segm. efgrdene byteache

EPPC2ATSR songs and hymes

EPPC2ATSHR Ss - discriminating a supra-segm. element ftape
EPPC2ATSRT3 | Ss listening for strong words

EPPC2ATSRT4 | Ss listening for weak words

EPPC2ATSRT6 | Ss- listening for rhythm

EPPC2ATSRR |Ss - discriminating a supra-segm. element fteathe
EPPC2ATSRTR® Ss- listening for rhythm

EPPC2ATDI dictation (by teacher)
EPPC2ATDIS3 Ss - discriminating strong words
EPPC2ATDI4 Ss - discriminating weak words

EPPC2ATDR drawings

EPPC2ATDR5 | Ssrecognizing intonation patterns
Note: * To make the table simple, the codes userk wegen further sub-categorized; though in reality
these codes were subcategorized. In other wordshetaodes under the umbrella terms of “listen and
repeat activities’, “'songs and rhymes” and “drastireg number or even more numbers were put.
Numbering follows the structure used in table No.5.

The topic of their frequency is also analyzedaiplé No.12.

Table No.12: Supra-segmental level — Frequency ofullitory Training Activities

Code Frequency
EPPC2ATLR | 34x *

EPPC2ATSR | 24x

6 songs - 2x -T/ 1x- TR
2 rhymes - 2x -T/ 1x- TR
EPPC2ATDI |6x

strong forms 3x
weak forms 3x

EPPC2ATDR [4x

YN question 1x-T
Wh- question1x-T
short answer 1x-T
statement  1x-T

68
Note: * To see what situations “listen and repaetivities were used in, see appendix No.22.
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Table No.11 and No.12 demonstrate the fact thhbagih the variety of activities was
not very wide, each activity type was performedesaltimes. The total number of the
Auditory Training Activities is 68. It is estimatdtat, on average, there were at least
two receptive activities focusing on supra-segnleatements in every lesson. The
Auditory Training Activities concerning “Listen arRepeat” activities were done most
frequently. To demonstrate the purpose they weed @, see appendix No.22 and 23.
When “Songs and Rhymes”™ are concerned, they wetkfas discrimination of “weak”
and “strong forms” and ‘rhythm”. They were perfatras the second most frequent.
The activities used least, are the activities corming intonation patterns drawings.
These activities were used only to help studenkeép in mind particular patterns used
for particular language structures.

The Teaching Journal Entries Content Analysis mspthat all the Auditory
Training Activities were immediately followed byedtPerformance Training Activities.
The types of the Performance Training Activitiesdiare listed in table No.13.

Table No0.13: Supra-segmental level-Performance Traing Activities (EPPC2PY
Code Activity
EPPC2PTLR listen and epeat activities *

EPPC2PTRL role plays
S-S, S-Ss: introducing my ..... (family, toy,.) in&dion
EPPC2PTRL53 | statements

EPPC2PTG games

EPPC2PTG51yn Ss guessing what a S has in mind (Y/N questions)
EPPC2PTG51wpSs-T, Ss asking Wh- questions, T-picture descripiioton.)
EPPC2PTG51wpSs-S, Ss asking Wh- questions, S-picture descniginon.)
EPPC2PTSR [songs and hymes

EPPC2PTSR3 Ss -handclapping/finger snapping
interact. patterns: Ss, Ss in rows, boys, girlysheearing
EPPC2PTSR6 |green clothes,

EPPC2PTSRS girls wearing skirts, pairs, individuals

EPPC2PTSR7 strong words, rhythm, elision, linking
Note: * To see what situations ’listen and repaetivities were used in, see appendix No.23.

Table No.13 shows that there are four main typeResformance Training Activities
used, in case that songs and rhymes are takenoaseparate activity types. Although
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there were only four activity types used in thel@&sons, there were used frequently,
see table No.14.

Table No.14: Supra-segmental level — Frequency oEFormance Training Activities

Code Frequency
EPPC2PTLR 34x
EPPC2PTRL
EPPC2PTRL53 10x
EPPC2PTG
EPPC2PTG51yn 4x
EPPC2PTG51wh 6X
EPPC2PTG51wh 3X
EPPC2PTSR
EPPC2PTSRS3 8x
EPPC2PTSR6 8x
EPPC2PTSRS8 4x
EPPC2PTSRY 8X

85

Table No.14 demonstrates that there were 85 Peafucen Training Activities
performed in the 25 lessons. In comparison to thditary Training Activities, the total
number of Performance Training Activities on thegrsusegmental level is higher.
Generally, it is estimated that, on average, thvanee at least three activities focusing on
production in each lesson. The total number ofeiisand repeat” activity types, seen in
tables No.12 and 14 is the same, as they were dayesi having first part aimed at
reception and the other aimed at production. Mogeothey are the most frequent
activity type on the supra-segmental level. Theosdanost frequent activity type, are
songs and rhymes, coded EPPC2PTSR. As they wedereigelarly at the beginning of
each lesson in a lesson stage called "Rhyme Tuoeng which all mastered songs and
rhymes were revised and practised. The game, with Ss-S interaction pattern
concerning Wh-questions coded EPPC2PTG51wh, wésrpexd only three times. The
reason for not using this type more often was ot flaat, learners did not seem to enjoy
it very much. In this activity a student was askedhoose and bring a picture with
their favourite toy, and the other students wereas&k Wh-questions in order to
recognize the toy. The problem was neither in teadh who got the learners ask

questions using a particular grammar structurejmére grammar structures, but in the
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fact, that the learners knew the answers (as thewkheir schoolmates well) and were
not interested in getting them. As all the resalts listed in the tables above, the other
results are not described more.

As stated at the very beginning, the set of pnoration activities are to be
analyzed from three different viewpoints. The twavé already been discussed. The
third viewpoint concerns the age group of youngriess. The following chapter
enumerates the results that emerged during thgsasalf the same set of pronunciation

activities.

6.2.1.2.3 Activities Aiming at Young Learners
The number of categories emerged during the asalbysthe 25 Teaching

Journal Entries, when the activities focusing onng learners were highlighted blue.
As it was decided to limit the set of activitiesvdl®ping pronunciation to practice
activities, pink highlighting was used. The codedegories were “activities involving
senses’, ’activities involving movement’, “actesti involving simple language
structures’, "age-suitable topic’. Although someching Journal Entries contained
other information, for example about interactiontg, this type of analysis was not
possible, as the collected data were only parifier stating the categories, and their
codes, see appendix No.14, the results of the sisafye listed in the following PC
Excel format table.

Table No.15: Activities Aiming at Young Learners (M)

CODES

Activity YLS |YLM |YLSL |YLT
Songs X X X X
Rhymes X X X X
Games
Pexeso X X X X
Bingo X X X X
Sound bingo X X X X
Hangman X X X X
Icy man X X X X
Throwing ball activities X X X X
Guess! X X X X
Add one more word. X X X X
Simon says X X X X
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Role Plays

Work with Flashcards X X X X
Role Play Cardsshort conversations  x X X s
Listen and Repeat activities X s X X
Dictations/Drawings X X X X
Work with Pocket Mirror X X X X

Table No.15 lists the activity types, the codedgaties and two letters. The letters "X’
and “s” are used to describe whether the activitesh the coded criteria. The letter "x”
is used to demonstrate that the activities wereaypwadequate; the letter “s” is used
instead of the word “sometimes’”. The letter "Sidg&or the situations when something
wrong during the activity within the coded areawtced.

All the listed activity types involved learnergnses, and nearly all the listed
activity types required some kind of movement. Tétter “s”, used with “listen and
repeat” activities, suggests that not all “listed eepeat” activities involved movement.
There were no problems within the code area stgnfiinsimple language structures.
Although some problems were expected to appeaefample during the activities
when learners worked on their pronunciation anddysecket mirrors, finally such
problems did not appear, the reason is seen iw#yethese segments were explained
(see table No.4) as neither difficult nor unknowange of vocabulary was used,
moreover the explanation was done in learners” endtingue. When the code standing
for the criterion of age-suitable topic is concetné is seen that almost all activity
types were based on topics either interesting asecto the learners” interests. "Role
Play Cards” is the only activity type during whisbme kinds of problems appeared.
This topic has already been discussed in the puewibapter when the learners were got
to perform short conversations in which one of ¢hadents already knew what the
answer was going to be, they did not seem to etl)ege activities very much. But
when they asked questions and did not know the enssahead, they liked the activities
very much. On the whole, it can be said that afl tlsed activities respected the
evaluation criteria in chapter No.4, when youngrriees are concerned. The set of
pronunciation activities met children’s cognitiyehysical, social and emotional, and

language development.
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6.3 Lesson Plans and Teaching Logs Content Analysis

After completing the content analysis of the Teaghlournal Entries, there was
a need to analyze the Lesson plans and Teaching. Odgugh the analysis followed
the same type of procedure and stages, and foarséde same set of pronunciation
activities, there were different points looked fblew types of information concerned
the areas of interaction patterns and teaching @sésl, see appendix No.7 and No.8.
For all the types of used interaction patterns #sathing aids, categories and codes
were created and put into PC Excel tables, seenappBlo.24 and No.25.

Firstly, the results focusing on the used inteoactpattern types are listed.
During the stage of putting the coded data togetiar groups of results emerged. The
first group is formed by the activities and does$ remuire teacher’s participation; the
second group of the activities requires the teashgarticipation. All types of the
interaction patterns used in the 25 lessons wenthdu sub-divided, see supplement
No.24. As some activities consisted of a few staged required more interaction
pattern types, the total number of activities useés not correspond with the total
number of interaction patterns used, so that tkalte are described in words not in
numbers.

The results concerning the activities in which thacher B did not participate
are review first. It is estimated that the mosgirently used interaction pattern was the
pattern with the code IPNTO2 standing for the $¥8raction, the pattern immediately
following is the pattern coded IPNTO1 standing fadividual work™. These two results
were even more analyzed and it was found that viddal work™ was used most
frequently in the “Auditory Training Activities”S-S” interaction, in other words “pair
work”, was most frequently used in the “Performaificaining Activities”. “Group
work” was also used frequently. The interactionguas concerning either “S-Ss” or “Ss-
S” cooperation were used least, thought they wesal wat least three times in the
“Auditory and “Performance Training” Activities.

When the group of activities requiring teacherstigipation is concerned, it is
found that “frontal teaching” was used as the rfresfuent interaction pattern in the
presentation activities when either a new langustgecture was presented, or when
there was a need to deal with incorrect pronuramator when examples were given.

The second most frequent interaction pattern waenvthe teacher cooperated with one
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student (T-S). No "Ss-T’ interaction was used, ghois-T  interaction was performed
several times both in “Auditory and Performancening Activities’.

Secondly, the results focusing on the used tegdhits are to be described. It is
estimated that some activities required more teachids, or that there were activities
which did not require any. That is why it was decichot to use the format of tables,
but to describe the results in words. The levahefpresentation activities is dealt with
first. On the one hand both a tape recorder anckbtzard were the most frequently
used teaching aids. On the other hand the softvea#l not used. On the level of
productive activities, firstly "Auditory Training @ivities” are described, secondly the
"Performance Training Activities”. The Auditory Tnang Activities required mostly a
tape recorder, than a blackboard, posters andcagb. In the Performance Training
Activities a tape recorder, a blackboard, a druatenooks, flashcards, and posters were
used frequently, the least frequently used teachidg were real objects, pocket mirrors
and handouts, though they still played an impontalet

There were two evaluation criteria stated in theotetical part of the thesis
concerning the use of various types of both theraution patterns and teaching aids.
The above interpreted research results confirm tivete was a range of interaction
patterns and teaching aids used in the eight-momtinse, so that they meet the stated
criteria.

To conclude, all the above reported and commemesailts were chosen
intentionally as they seem to be most significamtrf both from the viewpoint of the
teacher B and the readers. Unfortunately, asnbtspossible to list all my experience
and experiences gained during the eight-month epansd express them in the format

of results, the analysis does not go deeper.
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V. Conclusion

In the eight-month period in which the whole cautsok place, there were 25
lessons planned and taught. The research datacebeeted by regular writing of so
called Teaching Journal Entries, Lesson Plans aedciing Logs which are the
examples of tools used for collecting data in datlie research. Though the course
conditions were not very propitious in terms of teseson length, the lesson time, and
the number of lessons, a huge amount of data Wiisal.

In order to analyze the collected data, a conamatysis of both the Teaching
Journal Entries and Lesson Plans with Teaching we@s done. During this analysis,
the data about the activities used were put intgs forming a number of categories
and sub-categories that were matched with theentezides.

After categorizing and coding the related dataenmrt together in order to come
up with some results. Chapter No.6 called "ReseBata Reported and Commented”
contains the results coming from the content amalgé both the Teaching Journal
Entries, and the Lesson Plans with Teaching Lo@sERcel format tables are mostly
used to demonstrate the results. As not all theegaresults were of the same nature,
the results from the analysis of Lesson Plans aatHing Logs were not put into tables
but were described in words.

In chapter No.6 the research results are compaittdthe evaluation criteria

listed in chapter No.4 in this thesis. As the ceuwtass of ten pupils is considered to be
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a small scale sample, the gained results can méathgeneralized nor put into broader
context of teaching young learners and pronunciatdevelopment. Yet, the results
demonstrate what was and what was not achieveldeirparticular course. The basic
research question is "Did the used activities nieetstated evaluation criteria? ~ The
commented results in chapter No.6 are to be brefipmarized.

In the planning stage, it is seen the three typleplanning[including long
planning, short planning and lesson plamsiped to integrate the activities on English
pronunciation fully into all the 25 lessons, thoufjom time to time there were
situations when the plans were changed accordingvltat was happening in the
classroom. It was also achieved to focus on theviges both developing English
pronunciation reception and practice. All the Eslglisegments were presented and
practised several times always in context or irgegt with other language skills or sub-
skills. Another achievement is seen in following tthosen language variety that was
transmitted by both the teacher and the taped dewgs. The learners were also led to
learn about and understand the need for "good podation” presented as “intelligible
pronunciation”, this was done mainly through theiets of practice pair work
activities. Besides, the results report the totainhers of receptive and productive
activities. As the numbers are high it is estimateat the elements on the segmental
level were dealt with at least six times in eadsta and the supra-segmental elements
at least five times, on average. The total numlberctvities used on the two levels in
one lesson is not estimated, as there were cases tk activities concerned both the
segmental and supra-segmental elements at one Siifiedue to the high numbers of
activities used, it is claimed that the performetivities were conveniently short and of
a wide range. The range of activities also provest the used activities were
appropriate for the age group of young learnerstheil developments.

According to the stated evaluation criteria, ther¥e also issues that were not
managed. Firstly, it was not possible to focus @nsapra-segmental elements and
sound changes listed in chapter No 2. Secondlthesotes in the Teaching Journal
Entries, Lesson Plans and Teaching Logs, did notige sufficient and complete data
concerning the topic of dealing with incorrect puoniation, the analysis on this base

was not done deeply.
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To conclude, it was interesting to see what resatherged during the data
analysis. It was even more interesting to commarthe results and compare them with
the stated evaluation criteria. It is admitted tihavould be interesting to do the same
research type again, on a large scale, to findangther the results would be at least

similar.

V. Resumé

Problematika nacviku a osvojovani zvukové podolngliakého jazyka ve
skupinach mladsiho skolnihéku je obsahem této diplomové prace.

Prvni kapitola teoretick@&asti nejprve obeeénteSi specifika populace zak
mladSiho Skolnihod&ku. Jiz prvni pokus o stanovenikové hranicedchto zak narazi
na nejednotnost naZorodborné viejnosti. Nejednotnost panuje v nazorech jak na
spodni tak na hornié¢kovou hranici. Autor se nakonedildani k definici, ktera za
takového Zaka povazuje Zaka od#tipz Sesti let do jedenéacti az dvanacti I&kw
Obecr panuje shoda, Ze Zaci tétékavé skupiny maji spoustu energie, majirpbti
pohybu, prochazitznymi vyvojovymi stadii, rychle zapominaji, jsou oegntriti,
jejich schopnost se sowstlit je kratka, a rychle se znudi. ProtoZe jsoké&ebzdily
mezi 2aky stejnéhocku, jsou také mezi Zadky vetku od @ti do dvanacti let. Proto se,
pro poteby vyzkumu ve skupinzaki treti tidy, kapitola déle zuzZuje na uvedeni
specifik Zak od osmi do deseti leteku. Deti v tomto wWku jsou dti, které maji své
nazory na sit, v prostedi Skolni tidy maji vyvinuty smysl pro povinnost, jsou schopny
pracovat s ostatnimiiasto kladou otazky, vi co radi a neradiafi. Znalost &chto
informaci je vSak pouhym zakladem, jez ma byt déplm zdroje poskytujici informace
o jejich kognitivni, fyzickém, socialnim a egdmm, a jazykovém stupni jejich vyvoje.

Toto vSe dohromady napomaha pochopéctitb Zaki, a to nejen ve Skolnim prosti.
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Snaha o respektovani rozdinezi zZaky, napomaha Zak dosazeni pocitu Usghu,
ktery je dilezitou sloZkou v procesuani. Pocit Usfchu Uzce spojen s motivaci vede
k zvySovani a zlepSovani vykipnk dosazeni stanovenychtcil prostedi Skolni idy.

U Zaki mladsiho Skolniho &ku v oblasti osvojovani ciziho jazyka je prvek mate
nezbytny pro pochopeni nutnosti osvojeni anglickgtayka, jako jednoho z nastioj
komunikace mezi lidmi po celém &¥. | vrovine ndcviku a osvojovani zvukove
podoby anglického jazyka je role motivace nezanesdibha. LEitelé by nEli byt schopni
vyswtlit davody nezbytnosti spravného osvojeni zvukové podafglickeého jazyka,
piedevSim demonstrovanim a udrdziovanim tak zvané “srozumitelné drévn
vyslovnosti umo#ujici snadijSi komunikaci v BZném Zivok.

Druha kapitola teoretickéasti poskytuje podrobnou charakteristiku zvukové
podoby anglického jazyka s ohledem na segmentalsiugra-segmentalni rovinu.
Segmentalni rovina anglické vyslovnosti je popsampahledu samohlasek a hlasek, a
jejich dalSiho podrobnéhdlereni. Slovni a ¥tny piizvuk, gizvuk plné a oslabené
vyslovnosti, vySka hlasu, intonace a rytmus, dalntné o informace o z#émach
vyslovnosti segmentv plynulé te¢, na giklad asimilaci, vynechavani a napojovani
hlasek, tvei zaklad pehledu prvk v roving supra-segmentalni.

Treti kapitola diskutuje problematiku zvukové podoljgko jednoho
Z jazykovych prosedki a klade draz na integraci nacviku a osvojovani vyslovnosti
mezi ostatniif jazykové progiedky (slovni zasobu, gramatiku a pravopig)ydi iecove
dovednosti (poslech, mluveniteni a psani). ddaziuje tuto integraci, jako integraci
pelivé naplanovanou a zabudovanou mezi ostatni cile @azyh kurzi a program,
nejen u skupiny zakmladsiho Skolniho&ku. Pro spravnou integraci zvukové podoby
jazyka je nutné, aby, za prvé byltegdem stanovena varianta jazyka, za druhé ttove
ke které se ma stfovat, a zateti, zdroj, ktery bude danou variantuéipee a wrné
prezentovat. Protoze anglicky jazyk ma po celéstésmnoho variant, varianta jazyka
musi byt zvl&8 pe&ilivé vybrana. B pohledu na jazykovédebnice je jasné, Ze se na
ceském trhu se nachaziegevsim d¥ varianty anglického jazyka, jedna Britska a druha
Americka. Protoze dhem setkani geditelem dané zakladni Skoly ve Svitavach bylo
zjisteno, Ze Zaci odtvrté tidy navazuji na ¢ebnici "Angliétina pro nejmensi” agbnici
"New English for You’, byla danagudnost variartBritské angktiny pred Americkou.

V poslednich letech jiz neni dosazeni urbemukové podoby rodilych mlw Grovni,
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ke které se s#iuje. V dnesni dabnacvik a osvojovani zvukové podoby&mje k tak
zvané “srozumitelné drovni” zvukové podoby anglckf@azyka. Po ujagni si varianty
a urovre zvukové podoby nasleduje stanoveni si zdrojgktdli autdi zdaraziuji roli
ucitele, jini zase poslechové nahravky. Prof@oy osmindsicniho kurzu, kombinaci
obou tchto zdrofi byla dana fednost.

Néacvik a osvojovani stanovené varianty anglickgdmyka a jeji arové také
souvisi se zachazenim a napravou jeji nespravn&oxzgupodoby. Téma jako je
piesnost, plynulost, neborgdeknuti je diskutovano v kapitoléislo 3.2.2 teoretické
casti. DalSi kapitola zabyvajici se problematikowcvildu a osvojovanim zvukové
podoby anglického jazyka poskytujeéepled navrfh a dopordeni, které pedstavuiji
jednotlivé vywovaci techniky pouzivanych pro wbzvukovych elemeiit na drovni
segmetalni i supra-segmentélni, a daleceyaci techniky a typy aktivit dené
k ndcviku a osvojovanitenych segmentalnich i supra-segmentélnich tprvkato
kapitola prezentuje typy vyovacich techniky a aktivitdené na ty, jeZ jsou &ené pro
nacvik diskriminace jednotlivych zvukovych pivka na ty, utené pro nacvik a
osvojovani spravné produkaehto prvki.

Posledni kapitola teoretick&sti nazvana "Hodnotici kritéria” se zdaje na
shrnuti jiz zmignych rad, navrn a dopordeni, a transformuje je do formatu kritérii,
které dale slouzi k zhodnoceni souboru aktivit &@mych na nacvik a osvojovani
zvukoveé podoby anglického jazyka, které byly poutithem osminmisicniho Kurzu
skupiny Zak mladsiho Skolnihodku.

Praktickacast diplomové prace je roddna do dvou hlavnich kapitol, prvni

popisujici typ a podminky kurzu i vyzkumu, druh&ezentujici ziskané vysledky
zvyzkumu s komentam zaloZzenym na jejich srovnani iegem stanovenymi
hodnoticimi kritérii.
Protoze druh vyzkumu, apoby skru dat a jejich analyza byla ovlitna charakterem
samotného kurzu, kurz i jeho podminky jsou preaémy nejdive. Kurz samotny trval
osm ne&siai, probihal na jedné zakladni Skole ve Svitavadbylazangien na skupinu
Zaka mladsiho Skolnihogku. FrestoZze podminky kurzu nebyly idealni jiz jeho Gpimé
zatatku, podélo se ziskat velké mnoZstvi informaci. Vyzkumnaadayla ziskana
pravidelnym psanim zaznando (Kitelského deniku, tvorbou plarhodin doplgnych

o Witelské zadznamy a komeméd psané hned po ukiené hodig. Ve oblasti
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pedagogického vyzkumu zaznamy vitdiském deniku, Plany hodin dophy o
Ucitelské zaznamy a kometigajsou povaZzovany na nastraje zpiasoby skru dat
pouzivané v kvalitativnim typu vyzkumu. Kvalitativiyp vyzkumu je ten typ, ktery je
dlouhodoby, intenzivni, detailni, poskytujici datgadiena slovy n&isly, vyzadujici
piimou participaci vyzkumnika a z&mé zvoleni zkoumaného vzorku. Sebrana data,
tykajici se pouzitych typ aktivit, z vySe zmignych zpisohi shkéru dat, byly
kategorizovany a kédovangteem obsahova analyzy. Tato data obsahovala inf@mac
pouzitych typech aktivit, jak z hlediska néacviku asvojovani zvukové podoby
anglického jazyka, tak z pohledukové skupiny zak mladSiho Skolniho &ku.
Vysledky jsou v kapitol€islo 6, nejprve prezentovany, dale porovnany ssosenymi
evalug&nimi kritérii a nasledtokomentovany.

Vysledky vyzkumu, plynouci z analyzii typa plani a Kitelskych zaznairin a
komentdd, naznéuji, Ze se integrace vyslovnosti jako jednoho glaxych prostedki
poddila zcela ve vSech 25 odenych hodin. VyuZivanim dvou zdéojucebnic
zaloZzenych na variafqiBritské angltiny, bylo docileno, Ze na &atku kurzu stanovena
varianta jazyka byla po celou dobu kurzwlpe dodrzovana. Z obsahové analyzy
zapiski z Witelského deniku, je vid, Ze se segmentalni i supra-segmentani drove
zvukové podoby anglického jazyka poite zakomponovat do aktivity rozvijejici
poslech i mluveni, do aktivit zatfenych na prezentaci i pro¢eivani. Pestoze celkovée
mnozstvi evaluovanych aktivit neni vyznainwrysoke, Ize jej povaZzovat za dasifci,

z divoda jejich pravidelného se opakovani. Dale se pitmigooskytnout kombinaci
obou zdroj zvukové podoby, diky poslechovym nahravkamcitali jako zdrofi
stanovené varianty anglického jazyka. Dany soulkivia zamétenych na nacvik a
osvojovani zvukové podoby anglického jazyka byledamenSen pouze na aktivity
podporujici procviovani. Tento vzorek byl dale obsahovou analyzounandix

z Weitelského deniku analyzovan z pohledu skupinyazaladSiho Skolnihodku. Bylo
zjiSttno, Ze pouzité aktivity byly adekvatni a respekipvgednotlivé faze vyvoje
jednotlivai.

Nepodailo se vSak ani prezentovat ani pragivvSechny prvky vyjmenované na
arovni supra-segmentalni, aglovni a ¥tny pfizvuk, asimilace, vypuéhi, a intruzni

spojovani hlasek v plynuié&i. Také se nepodio evaluovat rovinu zvladani, korekci a
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napravu nespravné zvukové podoby, protoZze Udajeophli ze vSechiit zdroji shéri
dat nebyly uplné.

Zawrem je teba zdraznit fakt, Ze dany osmi &giéni kurz napomohl
k prikaznosti, Ze nacvik a osvojovani zvukové podobyliekg vyslovnosti se da
realizovat i v kratkém a mélo intenzivnim jazykovéorzu ve skupié Zaki mladSiho
Skolniho ¥ku a to na urovni receptivni i produktivni. Nelz8ak tvrdit, Ze doSlo
k nacviku a osvojeni vSech zvukovych pivinglické vyslovnosti, pravz divoda jiZ

zmingnych.
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VIl. Appendixes

Number 1: Segmental Level - Consonants
Plosives— are consonants produced when a complete clofitite air passage is followed by

an audible release of the air compressed behinctltdsire. (MacCarthy 1978,107, Crystal
2002, 243) There are six plosive consonant sounpds, k&, b, d, g. (Roach 2000, 32)

Fricatives — are consonants produced with audible frictioremvthe air is expelled through a
narrowed air passage. (MacCarthy 1978,104, Cry&082, 243) There are nine fricative

consonant sounds in Englisl,v, 0, 8, s, zf, 3, h. (Roach 2000, 49)

Affricates — are complex consonants produced with a complegidomade at some point of
the mouth, air pressure builds up behind the cisand is then released relatively slowly

(compared with the suddenness of a plosive releéSeystal 2002, 243) The only affricate

phonemes in English at§, d3. (Roach 2000, 54)

Nasals— In general point of view the three English magmsonants aren, n, . (Roach
2000,58, Crystal 2002,243), although Roach pointltat some authors consider the sogrtd

be an allophoré of the phonema and claim there are only two nasal phonemes iriging

14 An allophone is one of several similar speech selwrglonging to a phoneme. Each allophone is the
form of the phoneme used in a specific context.

Nash, Tom. 2005.Phonology: Sound Systems of Languageiewed 17 January 2005]
http://campus.sou.edu/~nash/

An allophone is a variety of different realisatiarfsa phoneme. (Dalton, Seidlhofer 1994, 28)
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language. (2000,69) Nasals are produced with a letengplosure made at some point in the
mouth, with the soft palate lowered, so that amages through the nose. (Crystal 2002, 243)
Laterals — there is only one lateral consonant in the EBhglnguage and it is the sound
(Roach 2000, 61) This consonant is produced wghr#al closure made by the blade of the
tongue against the alveolar ridge, in such a wayttie air stream is able to flow around the
sides of the tongue. (Crystal 2002, 243)

Approximants — “is a type of consonant, which is rather diffidio describe” (Roach 200, 62)
These consonants sounds gré w. Furthermore, Roach suggests that the sojaslw are
“phonetically like vowels but phonologically likeossonants” (Roach 2000, 64) In the
articulation of approximants; articulatory organ®duce a narrowing of the vocal tract, but
leave enough space for air to flow without muchilaledurbulence. Approximants are therefore

more open than fricativeéhttp://en.wikipedia.org/wiki/Approximants

Number 2: Suggestions concerning Pronunciation Cogction and

Improvement
"Minimal respons€ - teachers intervene only when the learners seetething from them. It

means that whatever is being done is at an acdepstdndard for the time being, it also
reduces the impulse to keep approving the learnghs actions. (Harmer 2001:138)
"Gestures- “with a little practice, teachers can built thegpertoire of gestures to convey such
things as jaw position and degree of opening mdotigue position, lip rounding and spread,
nasal, voiced and unvoiced sounds, more and lesgyenn articulation, stopping sounds
suddenly and gradually, deletion and addition afingls, adjustment to stress, rhythm and
intonation, etc.” (Harmer 2001:138)

“Instructions” - instructions as: "Change it!", "Make it diffaté, "Make it longer!” Make it
shorter!”, "Smoother!”, "More sudden!’, “Say itwslowly!", “Say with sadness!’, ~ Say it with
boredom!” , "Watch my lips!” (while | mime), "Movbe tongue back like this!", “Shape your
lips like this!”, "Now make that sound in your ovamguage!”, "And now in English!", "Notice
the difference!” etc. (Harmer 2001:135-138)

"Questions - Jeremy Harmer recommends asking questionsVdlich is more English? ~,
"How many syllables? *, "How many stresses?’, anghs calling on learners” own knowledge.

The importance is then seen by immediate feedback the teacher.
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“Using pocket mirrors™ - helps learners to become more aware of their Iggy tongue and jaw
movement, encouraging learners to “look Englisld deel English® when they speak is also
important. (Harmer 2001:140)

“Using diagrams and the chart - “diagrams and charts on display can help learbecome
more conscious of their speech organs and canduktasllustrate some key features of vowels
and consonants.” (Harmer 2001:140)

"Grouping the learners by their mistake$ - “learners making the same mistakes can be
grouped together, teachers should be sure theychienge those who can it correctly so that
everyone knows they have room for improvement” (har2001:141)

“Tape recording the group - by taping a small sample pronounced by eacmézdollowed
either by self-correction or peer correction, vasaspects of English pronunciation can be
noticed and discussed. (Harmer 2001:142)

"Discussionn - discussions can provide feedback from learnens their pronunciation
experiences, their feelings, their shared diffiegland frustrations, etc. Discussions can also be
aimed at clarifying the manner and place of speddiiticulations and sharpening learner’s

perception. The discussion can take place in whighlenguage. (Harmer 2001:142)

Number 3: List of Research Terminology by Martyn Denscombe
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Number 4: Teaching Journal Entry

TEACHING JOURNAL ENTRY
Lesson Plan No. 1: 1st week, 6 October 2004, 4%t@é 5th lesson on Wednesdayl.45 p.m.)

Unit I; Introduction and Names
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Number 5: Teaching Journal Entry PC Format

TEACHING JOURNAL ENTRY
Lesson Plan No. 1: 1st week, 6 October 2004, 4%iies)
5th lesson on Wednesday (1-1.45 p.m.)
Unit 1: Introduction and Names

English Pronunciation (highlighted), Young learners (highlghted) Codes
This was the first lesson spent with the childétnthe very beginning head-
master with the pupil’s previous teacher spent Buteis with us, they intro-
duced me to the class, then class register anof [srticipants were checked.
When they left, the first real lesson with the slaften young learners began.
The very first task was to present myself tochiédren in English, for this
purpose, | wrote the words on the blackboard firgtn | showed the children
a card with my name written on it, put it around meck (it had a string),
children seemed to be interested in what’s going on
The first slight problem arose as children wargprised that they saw
a different spelling and heard different sounds e words were
pronounced. This was briefly discussed and expthiti@ugh there were
about two children not happy as they realized theyld have to
learn more words at one time. The situation wasget when | asked them
to prepare things as scissors. (in Czech) Thernd gapty copies A5 to them,
and finally asked them to create a name card fEmnsgelves. In this part, children
were again quite interested, as it seemed theyeajoutting and writing and
colouring. Already at this moment, it was easyeicognise children who
were very skilful, talkative, boys were much naigteat girls too.
After completing this task, most of the childr@utomatically put on
their cards, as they probably noticed the teachstillBvearing it too.
Then | showed all of them what to do with the narards and the lesson
went on. | showed them two flashcards, one withvtbed “hello”, the other with
“I’'m”. The pronunciation of the two individual wardias presented by repeating
the words separately, t- pronounced, repeated rdpated again, then S were
asked (of course in Czech) to repeat the wordattepart of this activity was
to make the class repeat the whole phrase (evagythit together), children
were just to insert own names into it. The teathen asked one boy
to complete the short dialogue (see the other Ty &om the lesson), he ma-
naged to complete it easily, so he was asked forpethe same with
someone who he wanted with. Then they were askexktie a circle,
here the first thing to do was to move the dedbi backwards, and then
the drum was introduced and the task was introdubednake sure that all
of them new what to do, it was done as an exarapie then they managed
to be better and better with each turn they dider®dbout four minutes
in a circle, all of them seemed to be happy thaynesomething new.
At this point, children went to their desksayg and t- presented
the new greeting "bye-bye’. The process was regpeaiain (t-wrote it,
pronounced it 3 times, then a short dialogue batvtee t — s, then
the same activity with the drum was done.
At the very end, T — asked for both the Czeauwh Bnglish translation
of the new learnt words to make sure that the wandsphrases were
pronounced well. The last phase was to tidy thesctiom, to give everything
back as it was before and children were askeding lan A4 notebook next time.
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Number 6: Format of a Lesson Plan without Comments

Lesson Plan No. 1: 1st week, 6 October 2004, 45 mies, 5th lesson on Wednesday (1-1.45 p.m.)

Unitl: Introduction and Names

Lesson Phases and Activities

TIME

Teaching Aids

Procedure

Pronunciation issues

Checking the list of

words revision,

1. class register 5 class register participant.
pronunciation /He lou/
2. Greeting, Introducing myselfl. 5 phrase: Hello) Nada Saying the phrase (x times) [(segm.)
piece of hard paper, /He lou, Ajm Nafa/.
flashcard Present. of card creation (supras.)
3. Making a Name Card 10 pieces of hard paper, ild&m making their own
string + scissors name cards
4. Introducing ourselves 5 soft ball, circle opjils t - throwing a ball
a child with ball - introductior]
5. Introducing each other 10 name card with string [ Children moving around
drum the classroom, drumbeat,
when it stops, children stop,
introduce each other
saying the phrase: Hello,
I'm..........
6. Greeting: Bye-bye 5 flashcard, the greeting sémé and practice /bai-bai/ - segmental,
incorporated into the
7. Revision 5 group work, all the learnt |dialogue

then supra-segm.

After lesson comments
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Number 7: Format of a Lesson Plan with Comments Due just after

the Lesson

LENSON Ilaml INU. 13 181 WECK, 0 UCIODET Z4UU4, 43 MINUICs, Sl 1I€Ss0N 0 vyeunesaay (1-1.43 p.mi.)

Unitl: Introduction and Names

 Anamtd) eflumm) Gl Ay Leotta

Lesson Phases and Activities

TIME Materials \ Procedure Pronunciation issues

JEREHING HDS

1. class register

5 class register &~ IChecking the list of participant.

2. Greeting, Introducing myself.

5 phrase: Hello, 'm Nad'a |/ [Saying the phrase (x times)
piece of hard paper, flashcard |Present. of card creation

pronunciation /He low/ (segm.)
/He'lou, Ajm Nad’a/. (supras.)

3. Making a Name Card
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4, Introducing ourselves
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Number 8: PC Format of the Same Lesson Plan witBomments

Lesson Plan No. 1: 1st week, 6 October 2004, 45 mias, 5th lesson on Wednesday
(1-1.45 p.m.)
Unitl: Introduction and Names
Note: LP = lesson plan
Lesson phase8
Activities: 15
T introduction herself in English
T — presenting new words (flashcatdckboard, name card), pronouncing 2x
Ss — repeating the words (imitation)
T- instructions (in Czech),
Ss — making name cards,
T  introduction (pronunciation) 2x,
T-S dialogue — introducing each ottreidesks, ball),
S-S - introducing each other (in de$ikle conversation),
Ss — circle, drumbeat
T- presenting new words (flashcatdckboard), pronouncing 2x
Ss — repeating, imitation
T-S — model of a little conversatigee the LP)
S-S — pairs conversation practice
Ss — circle, drumbeat
T —revision, comments for next lesgmotebooks)

Activities with senses and movement
Ss — making name cards,
T-S dialogue — introducing each other (in deskd),b
Ss — circle, drumbeat
Ss — circle, drumbeat

Activities on pronunciation

from the point of T: from the point of S:

T introduction herself in English Ss — repeatiing words (imitation)
T — presenting new words, pronouncing 2x Ss — ngpkame cards

T- instructions (in Czech) T-S dialogue

T-S dialogue S-S — introducing each other

T — drumbeat Ss — moving in a circle

T- presenting new words Ss — repeating, imitatio

T-S — model of a little conversation S-S — pawaversation practice
T — drumbeat Ss — moving in a circle

T — revision phase

Activities practice: 5

Activities presentation: 4

Lesson Phases length: from 5, 5", 5%, 8", 10", 77

Teaching Aids — flashcards, hard paper copigisg, scissors, soft ball, blackboard, drum
Interaction patterns: T, T-Ss, T-S, S-S,
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Number 9: Teaching Journal Entry with Codes and Cag¢gories
TEACHING JOURNAL ENTRY
Lesson Plan No. 1: 1st week, 6 October 2004, 4%ited)
5th lesson on Wednesday (1-1.45 p.m.)
Unitl: Introduction and Names

English Pronunciation (highlighted), Young learners(highlighted) Codes
This was the first lesson spent with the cleitdrAt the very beginning head-
master with the pupils” previous teacher spentriutes with us, they intro-
duced me to the class, then class register andflrticipants were checked.
When they left, the first real lesson with the sla§ten young learners began.
The very first task was h, for this EPPNR2
purpose, | wrote the words on the blackboard firen | showed the children
a card with my name written on it, put it around nack (it had a string),
children seemed to be interested in what’s going on
The first slight problem arose as children wemgpssed that they saw
a different spelling and heard different sou
. This was briefly discussed and expthittough there were
about two children not happy as they realized thieyld have to
learn more words at one time. The situation wasoget when | asked them
to prepare things as scissors. (in Czech) Thernd ganpty copies A5 to them,
and finally asked them to create a name card Em#elves. In this part, children
were again quite interested, as it seemed theyedjoutting and writing and YLS
colouring. Already at this moment, it was easygoognise children who
were skilful, talkative, boys were much noisierttbails too.
After completing this task, most of the child@utomatically put on
their cards, as they probably noticed the teach&tilBvearing it too.
Then | showed all of them what to do with the naraels and the lesson

EPPCR, EPPN2

went on. | showed them t h YLS,
d by EPPN1, YLSL
repeating the words separately, t- pronounced atedethen repeated ag were
ordlatstepart of this activity was EPPCPR1

to rase (evagythit together), EPPCPRL1
children were just to insert their own name intd'the teacher then asked

P EPPC2
), he managed to complete it easilyeseds asked to perform the same with someone who he

wanted with a ball. Then they were YLM, YLM

asked to create a circleere the first thing to do was to move the deshi backwards,

and then the drum was introduced and the taskmtesdiiced. YLM

To make sure that all of them what to do, the is @ane as an example,

then they managed to be better and better with eentthey did. After about four minutes in a oircall
of them seemed to be happy they learnt something ne

At this point, children went to their desks againd = presented | EPPN1
“. The process was repeaf@in (t-wrote it,
pronounced it 3 time s, then EPPCPR2

the same activity with the drum was done. YLM

At the very end, T — asked for both the Czech amgligh translation

of the new learnt words to make sure that the wardkphrases were

pronouncedWe!ll. The last phase was to tidy theseteom, to give everythingEPPCPR2,

back as it was before and children were askeding %4 notebooks next tim&EPPCPR1

88



Number 10: Course Plan

LONG TERM PLANNING — PLANNING THE COURSE

MONTH TOPIC PRONUNCIATON

October Greetings &/ - thank you
Please
Thank you
Yes/No
I'm .. (Peter)

What's your name?

November| The English Alphabet o/ F this
My family song: The Alphabet Song

December| Colours linking: (red and green)
Numbers 1-10 of,3:/-axaqgirl

song: Ten Little Teddy Bears
verb "to BE" (positive,

January | negative) /| &/ - hat
some adjectives of x It/ - three x tree

song: If you're Happy, Clap your
clothes Hands

February | Body /kju:/ - consonant - q
Fairy Tale figures rhyme: 7 dwarfs on the floor
verb "to Be" - questions, song: Head, Shoulders, Knees and
answers Toes

intonation
How many + body

March vocabulary? 1/ - finger, long
plural pairs: &/ x 6/
verb "Have got" - positive trox Id/

April Toys rhyme: Two Clean Hands
Prepositions song: Clap your Hands
verbs: point, show, touch

May My favourite toy is.... /el xlel x bl
Once upon a time there
was...
textbook: Anglétina pro

Notes: nejmensi (M. Zahalkovd) | Ordinary classroom arrangement, r

book and cassette
class: on Wednesdays
pupils: ten

video or PC access, own tape
recorder
notebooks introduced

N0
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Number 11: Syllabus (short-term planning)

MONTH : February 2005

PRONUNCIATON
TOPIC/TIME | TEACHING AIDS | VOCABULARY GRAMMAR WHAT WHY NOTES
e rhythm,
Human Body | flashcards parts of hum.body verb "td,BE consonant: word e inf. assessm.
Fairy Tale poster with song fairy tale figures  spiens and short| /kju:/ - queen stress practiseavith class
poster with rhyme answers
tape recorder rhyme:
7 dwarfs on the floor
song: Head, Shoulders,
4 weeks Knees and Toes
MONTH : March 2005
PRONUNCIATON
TOPIC/TIME |TEACHING AIDS VOCABULARY GRAMMAR WHAT WHY NOTES
e inf.
How many? flashcards How many? plural consonant: e very common assessm.
In/ - finger,
How many + parts| all posters with songkthes and humapverb "have got" Igng ’ in English, not with clasp
of human body song and rhymes body vocabulary tigesi SO common in
® new
recordings
previously used pair®/ x 16/ | Czech with pupils
and learnt Itl x /d/ e very difficult
English sounds,
3 weeks voiced and voiceless
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. Lesson Plan

Number 12

Lesson Plan No.9: 9th week, 15th December 2004, 45 minutes, 6th lesson on Wednesday (1-1.45 p.m.)

Unit 3: Numbers 1-10

A

Lesson Phases and Activities TIME Teaching Aids Procedure Pronunciation Issues
What colour? \.iJ/\\
Retr  /red/ T
1. class register 5 class register Checking the list of participant. This is .... \hul\..\m\& \ A
2. Revision. 15° flashcards - colours 2 teams - hangman - suprasegm. elements
flasheards - numbers /1-5/ 2 different teams \u\\m 25 /S \0&\\ \ \ﬁ\m\\ % /S m
tape - The English Alphabet song - only gitls, only boys - )
tape- Colours song - sang in rows (in groups),all S NOTE : Yes/wo quitdsmas Al poindy”
3. New numbers presented 10 tape listening and imitation 2x ih - w&m&? 4 \N&N%\ MV\\
flashcards with numbers 3rd listening
4. New song listened 5 copies with lyrics, glue Ss - notebooks, sticked copies segmental level:
tape - Ten Little Teddy Bears Listened 1x N&x\, \mxmsg\u \MEU EME\“ \HME
5. New words presentation 5 flashcards T and tape - student imitating \mm\_ :‘m&; ; \m.oum\
notebooks words written down
6. All numbers revision 3’ flashcards whole class activity
7. closure 2 HW setting
After lesson comments

No lesson on 22 December 2004
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Number 13: Cateqories and Codes concerning Engligfronunciation

Categories Codes Notes
activities aiming aEnglishPronunciation EP
English pronunciationpresentatia activities EPPN
English pronunciationpresentatio/segmental level EPPN1 segmental level =1
English pronunciationpresentatio/segmental level/ vowels EPPN1V
Englishpronunciationpresentatio/segmental level/ eonsonants EPPN1C
English pronunciationpresentatio/segmental levghtesentatiorways EPPN1PW
Phonetic Placement Methodology EPPN1PWO01
Demonstration - pocket mirror EPPN1PWO02
Modelling EPPN1PWO03
teacher model EPPN1PWO031
tape model EPPN1PWO032
Phonemic Symbols/dictionary EPPN1PWO04
English pronunciationpresentatio/supra-segmental level EPPN2 supra-segmental level=2
Englishpronunciationpresentatio/supra-segmental level/strong forms EPPN23 strong forms = 3
English pronunciationpresentatio/supra-segmental level/weak forms EPPN24 weak forms = 4
Englishpronunciationpresentatiao/supra-segmental level/intonation/ EPPN25 intonation = 5
English pronunciationpresentatiao/supra-segmental level/intonation/question EPPN251 inton. question =51
English pronunciationpresentatio/supra-segmental level/intonation/questy@snho | EPPC51yn inton. question =51yn
English pronunciationpresentatia/supra-segmental level/intonation/questiam/ EPPC51wh inton. question =51wh
English pronunciationpresentatio/supra-segmental level/intonation/short answerg EPPN252 inton. short answers = 52
Englishpronunciationpresentatia/supra-segmental level/intonation/positive sentgrEPPN253 inton.positive sentence =53
English pronunciationpresentatio/supra-segmental level/rhythm EPPN26 rhythm = 6
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English pronunciationpresentatio/supra-segmental level/linking EPPN27 linking =7
Englishpronunciationpresentatiao/supra-segmental level/elision EPPN28 elision = 8
English pronunciationpresentatio/supra-segmental levpliesentatiorways EPPN2PW

Modelling EPPN2PWO03

teacher model EPPN2PWO031

tape model EPPNPWO032

hand clapping EPPN2PWO05

finger snapping EPPN2PWO06

Phonetic Symbols - drawings EPPN2PWO07

English pronunciationpractice activities EPPC

English pronunciationpractice/segmental level EPPC1 segmental level =1
English pronunciationpractice/segmental level/vowels EPPC1V

English pronunciationpractice/segmental level/consonants EPPC1C

English pronunciationpractice/segmental leveduditory training activities EPPCI1AT

tape recordings - minimal pairs EPPC1ATO1

tape recordings - dictation EPPC1ATO02

teacher - words dictation EPPC1ATO03

teacher - pronouncing words EPPC1AT04

Bingo - vocabulary t-leader EPPC1ATO05

Add one more word.T-starts EPPC1ATO06

Simon says T-leader EPPC1ATO7

Rhyming Sounds T-examples EPPC1ATO08

Say a word with sound... T-examples EPPC1ATO09

English pronunciationpractice/segmental levgierformancdraining activities EPPCI1PT

tape recordings (repetition/imitation) EPPC1PTO1

tape recordings words translation fronC-E EPPC1PTO02
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S reading aloud words that T dictated EPPC1PTO03

test your teacher EPPC1PT04

Bingo - vocabulary pronounced by Ss EPPC1ATO05

Add one more word.- only Ss EPPC1PT06

Simon says - S a leader/speaker EPPC1PTO7Y

Rhyming Sounds - Ss say the words EPPC1PTO08

Say a word with sound...Ss EPPC1PT09
Englishpronunciationpractice/supra-segmental level EPPC2 supra-segmental level=2
Englishpronunciationpractice/supra-segmental level/strong forms EPPC23 strong forms = 3
Englishpronunciationpractice/supra-segmental level/weak forms EPPC24 weak forms = 4

English pronunciationpractice/supra-segmental level/intonation/ EPPC25 intonation = 5

English pronunciationpractice/supra-segmental level/intonation/question EPPC51 inton. question =51

English pronunciationpractice/supra-segmental level/intonation/quesesho EPPC51yn inton. question =51yn
English pronunciationpractice/supra-segmental level/intonation/questidn/ EPPC51wh inton. question =51wh
English pronunciationpractice/supra-segmental level/intonation/short answers EPPC52 inton. short answers = 52
English pronunciationpractice/supra-segmental level/intonation/statement EPPC53 inton.positive sentence. =53
Englishpronunciationpractice/supra-segmental level/rhythm EPPC26 rhythm = 6

English pronunciationpractice/supra-segmental level/linking EPPC27 linking =7
Englishpronunciationpractice/supra-segmental level/elision EPPC28 elision = 8

English pronunciationpractice/supra-segmental levailditory training activities EPPC2AT

listen and epeat activities EPPC2ATLRX X = supra-segmental element
listen and epeat activities/from tape EPPC2ATLRTX X = supra-segmental element
listen and epeat activities/by teacher EPPC2ATLRTRX X = supra-segmental element
songs and hymes EPPC2ATSRX X = supra-segmental element
songs and hymes/from tape EPPC2ATSRTX X = supra-segmental element
songs and hymes/by teacher EPPC2ATSRTRX X = supra-segmental element
dictation (by teacher) EPPC2ATDI
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dictation (by teacher)-discrimination - strong words EPPC2ATDI3
dictation (by teacher)-discrimination - weak words EPPC2ATDI4
Drawings EPPC2ATDR
drawings - Ss - recognizing intonation patterns EPPC2ATDR5x X = supra-segmental element
Englishpronunciationpractice/supra-segmental levplrformancdraining activities [ EPPC2PT

listen and epeat activities EPPC2PTLR
role plays EPPC2PTRL
role play -intonation/statements EPPC2PTRLS53
games EPPC2PTG
games - intonation/questions/yes-no EPPC2PTG51yn
games - intonation/questions/wh- EPPC2PTG51wh
songs and hymes EPPC2PTSR
songs and rhymes- strong words EPPC2PTSR3
songs and rhymes- rhythm EPPC2PTSR6
songs and rhymes - elision EPPC2PTSRS8
songs and rhymes - linking EPPC2PTSRY
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Number 14: Categories and Codes concerning “Youngelarners’

Categories Codes
activities aiming al ounglL earners YL
activities involvingsenses (cognitive development) YL
activities involvingmovement (physical development) YLM
activities involvingsimple language structures (language development)  Y[LSL
age-suitabléopic (motivation) YLT
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Number 15: Suggestions Concerning Presentation Agtties —
Segments

Anglictina obsahuje Fadu hlasek, které v ¢estiné nenajdeme. K zépisu vyslovnosti nam
slouZi zvlastni znaky, které se pi&i do zavorek.
SAMOHLASKY
kratkeé: /al fel Jo/ /u/ jsou stejné jako v Sesting.
/i/nemékci d, £, n.
/22/ Usta nastavime na a, ale vyslovime e.
cat /czt/hat /heet/ tram /treem/ carrot /’keeret/ dad /dzed/bag /beg/
/a/ nepfizvuéné, temné e. Kratce ,hekneme*.
banana /bs’na:ns/ potato /pa’teiteu/ brother /brads/ carrot /karot/
diouhé: fai/ fei /i fo:/ /u/ jsou stejné jako v destiné.
/1:/ dlouhé, temné e, jako kdyZ si nemizeme vzpomenout.
girl /g3:1/ skirt /sks:t/ purple /’ps:pl/ bird /bs:d/ dirty /ds:ti/ T-shirt /ti:5:t/
dvojhlasky: /oi/ /ai/ /au/ /au/ feif fea/ fia/ ;
SOUHLASKY

/b. d. £ g.j. L. m, n, s. v. z/]sou stejné jako v cestiné.

/i/ vyslovujeme pouze pfed samohlaskou. Spicka jazyka sméfuje vzhiiru a dozadu,
mezi ni a dasnémi vznika UZina jako pfi 7
Nacvik: Viozime si ukazovacek napfi¢ mezi homi a dolni zuby a snazime se o r.

(Pejsek vréi s klackem v tlamé.)
run /ran/ recorder /i’ko:ds/ read /ri:d/ red /red/ ride /raid/ roll /reul/
/h/ je zpravidla neznélé, vyslovujeme ho jako pouhy dech.
Nacvik: Hrajeme si na udychaného pejska.
hen /hen/ happy /hzepi/ hand /hznd/ head /hed/ hello /he’lou/ home /houm/

/p. 1. k/ pfed samohlaskou vyslovujeme s pfidechem.
purple /’p3:pl/ pencil /’pensl/ pig /pig/ pink /pink/
table /’teibl/ teddy /'tedi/ tea /ti:/ toy /toi/ two /tu:/
cake /keik/ kite /kait/ car /ka:/ cat /keet/ cock /kok/

/w/rty naspulime na u, vyslovime nasledujici samohlasku. :
one /wan/ window /’windsu/ white /wait/ watch /woc/ sweet /swi:t/ water /*wo:ts/

/n/ jazyk pfipravime na k, vyslovime n.

Nécvik: branka, Hanka, Manka, banka, gong, Lenka, Bingo
pink /pink/ King /kin/ sing /sin/ drink /drink/long /lon/ fingers /’fingez/

@9/ celou plochu jazyka pfitiskneme na horni patro, $pitka pokryva zadni st&nu hornich
fezakd, mékce se snaZime o D. (Jako kdyZ mame na patfe karamelku a jazyk se
na ni prilepil.)
the /8s/, /8i/ these /8i:z/ this /5is/ brother /’brada/

&/ 3piCka jazyka je vysunuta ven z (ist, dotyka se hornich Fezaku.

Ndcvik: PfiloZzime k astim vztydeny ukazovadek, $picka jazyka se jej dotyka.
Lehkym fouknutim se snaZime o T. (Jako kdyz pod poklickou unika para.)
thank /6=nk/three /6ri:/ mouth /maué/

V cizojazy€nych slovnicich se pouzivaji pro zapis vyslovnosti i nékteré dalsi symboly.
O jejich pFepisu do &estiny si povime v ugebnici Angli&tina pro malé Skolaky.

SLOVNI PRIZVUK
Hlavni, silngjsi pfizvuk se oznacuje ¢arkou nahofe pred pfizvuénou slabikou.
Vedlejsi, slabsi pfizvuk se oznaduje &arkou dole pied pfizvuénou slabikou.

Zahalkova, Marie. 200Anglictina pro nejmensiPraha: SPN.
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Number 16: Songs: The Alphabet SongColours

1/
Alphabet Song

D -
L -

I
0H>

E-F-6
M-N-O-P
T-Uand V
W-X-YandZ
Now I knowmy A-B-C's
Next time won't you sing with me?

-B-C-
-J-K-
-R-5-

2/

Colours

Red and orange, yellow, green,
Yellow, green, yellow, green.
Red and orange, yellow green,
Dark blue, purple.

Grey and light blue, black and white,
Black and white, black and white,
Grey and light blue, black and white,
Pink and brown.
Number 17: Songs: Ten Little Teddy Bearslf You're Happy

3/
Ten Little Teddy Bears

One little, two little, three little Teddy Bears
Four little, five little, six little Teddy Bears
Seven little, eight little, nine little Teddy Bears
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Ten little Teddy Bears.

Ten little, nine little, eight little Teddy Bears

Seven little, six little, five little Teddy Bears

Four little, three little, two little Teddy Bears
One little Teddy Bear.

4/

If you're happy, happy, happy,

If you are happy, happy, happy,

Clap your hands.

If you are happy, happy, happy,
Clap your hands.

If you are happy, happy, happy,

If you are happy, happy, happy,

If you are happy, happy, happy,

Clap your hands.

Number 18: Rhyme: Seven Dwarfs on the Floor

5/
SEVEN DWARFS ON THE FLOOR

One dwarf,
Two dwarfs,

Three dwarfs,
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Four.
Five dwarfs,
Six dwarfs,

Seven dwarfs on the floor.

Number 19: Song: Head, Shoulders, Knees, and Toes
Head, Shoulders, Knees, and Toes

o R
Head , Sshoulder , knees =+ and toes, ¥
o0
knee—p@"]
Knees w4 and toes, w¥

100



o R
Head , Shoulden , knees =+ and toes, n¥

Fen)
i

knes —jw
Knees = and toes, »¥

And eye@, and earﬂand mouth@and nose,

o [
Heao , shoulder , knees =4 and toes, w¥
e

knee—pﬂl
Knees <4 and toes, w¥

Head and Shoulders

Head, shoulders, knees and toes, knees and toes
Head, shoulders, knees and toes, knees and toes
Eyes and ears and mouth and nose

Head, shoulders, knees and toes, knees and toes

Number 20: Rhyme: Two Clean Hands Song: Clap Your Hands

7/
TWO CLEAN HANDS

Two clean hands and two fat thumbs,
Eight little fingers,
Ten little toes,
One round head goes nod, nod, nodding,

Two eyes peeping,
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One tiny nose.

8/
CLAP YOUR HANDS

Clap your hands, clap your hands,
Clap them just like me.
Touch your shoulders, touch your shoulders,

Touch them just like me.

Tap your knees, tap your knees,
Tap them just like me.
Shake your head, shake your head,
Shake it just like me.
Clap your hands, clap your hands,

Then let them quiet be.
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Number 21: Teaching Journal Entry with Codes and Cé&qories
TEACHING JOURNAL ENTRY
Lesson Plan No. 1: 1st week, 6 October 2004, 4%iies)
5th lesson on Wednesday (1-1.45 p.m.)
Unitl: Introduction and Names

English Pronunciation (highlighted). Young learners(highlighted) Codes

This was the first lesson spent with the cleitdrAt the very beginning head-

master with the pupils” previous teacher spentriutes with us, they intro-

duced me to the class, then class register andfItrticipants were checked.

When they left, the first real lesson with the sla§ten young learners began.

The very first task was {o/present myself to thdedn'in English, for this EPPNR2

purpose, | wrote the words on the blackboard filen | showed the children

a card with my name written on it, put it around nack (it had a string),

children seemed to be interested in what's going on

The first slight problem arose as children wempssed that they saw

a different spelling and heard different soundSmiiiE Words Were EPPN2
. This was briefly discussed and expthittough there were

about two children not happy as they realized thieyld have to

learn more words at one time. The situation wasoget when | asked them

to prepare things as scissors. (in Czech) Thernd ganpty copies A5 to them,

and finally asked them to create a name card Em#elves. In this part, children

were again quite interested, as it seemed theyedjoutting and writing and YLS

colouring. Already at this moment, it was easygoognise children who

were skilful, talkative, boys were much noisierttbails too.

After completing this task, most of the childr@utomatically put on

their cards, as they probably noticed the teach&tilBvearing it too.

Then | showed all of them what to do with the naraels and the lesson

went on. | showed them t

h YLS,

d by EPPN1, YLSL
repeating the words separately, t- pronounced atedethen repeated a were
ordlastepart of this activity was
to rase (evagythit together),
children were just to insert their own name intd'the teacher then asked

-), he managed to complete it easilyeseas asked to perform the same with someone who he

wanted with a ball. Then they were YLM, YLM
asked to create a circleere the first thing to do was to move the deshi backwards,
and the IEBBEBR2,YLM

To make sure that all of them new what to do, i wane as an example,
then they managed to be better and better with eentthey did. After about four minutes in a oircall
of them seemed to be happy they learnt something ne

At this point, children went to their desks againd = presented |
“. The process was reppeatain (t-wrote it,
s, then

EPPN1

pronounced it 3 time
the same activity with t
At the very end, T — asked for bot
s to make sure that the wardsphrases were

Il. The last phase was to tidy thescteom, to give everything EPPOPIRS,
back as it was before and children were askeding %4 notebooks next tim&EPPCPR1

YLM,
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Number 22: Supra-segmental level — Auditory Trainimg Activities:

Listen and Repeat Activities

Code Activity Frequency
EPPC2AT3T tape recordings - listening for strongn® 2
EPPC2ATAT tape recordings - listening for weak form 2

tape recordings - intonation pattern
EPPC2ATST discrimination 0
EPPC2AT51ynT | yes/no questions 1
EPPC2AT51whT | wh-questions 1
EPPC2ATS52T short answers 1
EPPC2ATS3T positive sentences (statement) 1
EPPC2AT6T tape recordings - rhythm 8
EPPC2AT7T tape recordings - linking 3
EPPC2AT8T tape recordings - elision 1
EPPC2AT3TR teacher presenting strong forms 1
EPPC2AT4TR teacher presenting weak forms 1

teacher presenting - intonation pattern
EPPC2AT5TR discrimination 0
EPPC2AT51ynTR| yes/no questions 1
EPPC2AT51whTRwh-questions 1
EPPC2AT52TR short answers 1
EPPC2ATS53TR positive sentences (statement) 1
EPPC2AT6TR teacher presenting - rhythm 4
EPPC2AT7TR teacher presenting - linking 2
EPPC2AT8TR teacher presenting - elision 2

34
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Number 23: Supra-segmental level — Performance Traing Activities:

Listen and Repeat Activities

Code Activity Frequency
EPPC2PT3T students pronouncing - focus on stromgso 2
EPPC2PTAT students pronouncing - focus on weaRkdor 2

students pronouncing - focus on intonation
EPPC2PTS5T pattern 0
EPPC2PT51ynT | yes/no questions 1
EPPC2PT51whT| wh-questions 1
EPPC2PT52T short answers 1
EPPC2PT53T positive sentences (statement) 1
EPPC2PT6T students - focus on rhythm 8
EPPC2PT7T students - focus on linking 3
EPPC2PT8T students - focus on elision 1
EPPC2PT3TR students pronouncing - focus on stromgd 1
EPPC2PT4TR students pronouncing - focus on we@Rso 1
students pronouncing - focus on intonation

EPPC2PT5TR |pattern 0
EPPC2PT51ynTRyes/no questions 1
EPPC2PT51whTRwh-questions 1
EPPC2PT52TR short answers 1
EPPC2PT53TR positive sentences (statement) 1
EPPC2PT6TR students - focus on rhythm 4
EPPC2PT7TR students - focus on linking 2
EPPC2PT8TR students - focus on elision 2

34
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Number 24: Categories and Codes in Lesson Plans aiéaching Logs

!

Analysis

Category Code
interaction patterns | IP
no teacher NT
individual work IPNTO1
pair work (S-S) IPNTO2
group work IPNTO3
Ss - Ss IPNTO034
Ss-S IPNTO3b
S-Ss IPNTO3d
Ss IPNTO3d
with teacher WT
frontal teaching IPWT04
T-Ss IPWTO05
Ss-T IPWTO06
T-S IPWTO7
S-T IPWTO8

Category Code
teaching aids TA
drum TAa
tape recorder TAb
pointer TAC
posters TAd
copies TAe
blackboard/chalks TAf
flashcards/cards TAg
real objects (e.g. toys) TAh
course book TAI
notebooks TA]
ScCissors TAK
crayons TAI
soft ball TAmM
pocket mirror TAN
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Number 25: Coded After Lesson Comments (Lesson Plarand
Teaching Logs Analysis)

Lesson Plan No. 1: 1st week, 6 October 2004, 45 mias, 5th lesson on Wednesday
(1-1.45 p.m.)
Unitl: Introduction and Names
Note: LP = lesson plan
Lesson phase8
Activities: 15
T introduction herself in Englisik?\WWT04
T — presenting new words (flashcard, blackboaathe card), pronouncing 28\WT04
Ss - repeating the words (imitatioR)V/TO6
T- instructions (in Czech)P\WT04
Ss — making name cards;NTO1
T introduction (pronunciation) 2x?\WT04
T-S dialogue — introducing each other (in debkdl), IPWTO7
S-S — introducing each other (in desks, lttaversation)|[PNT03a
Ss — circle, drumbeatPNT03d
T- presenting new words (flashcard, blackbagrdynouncing 2XPWT04
Ss — repeating, imitatio®\WT06
T-S — model of a little conversation (see the IERNVTO7
S-S — pairs conversation practiee\ TO3a
Ss — circle, drumbed®NTO1
T — revision, comments for next lesson (notésps\WT04

Activities with senses and movement
Ss — making name cards,
T-S dialogue — introducing each other (in deskd),b
Ss — circle, drumbeat
Ss — circle, drumbeat
Activities on pronunciation

from the point of T: from the point of S:

T introduction herself in English Ss — repeating words (imitation)
T — presenting new words, pronouncing 2x Ss — ngpkBme cards

T- instructions (in Czech) T-S dialogue

T-S dialogue S-S - introducing each other

T — drumbeat Ss — moving in a circle

T- presenting new words Ss — repeating, imitatio

T-S — model of a little conversation S-S — pawmsversation practice
T — drumbeat Ss — moving in a circle

T — revision phase

Activities practice: 5

Activities presentation: 4

Lesson Phases length: from5", 5", 5%, 8", 10", 7

Interaction patterns: T, T-Ss, T-S, S-S,

Teaching Aids — flashcards, hard paper copigisg, scissors, soft ball, blackboard, drum
TAg, TAe, TAK, TAm, TAf, TAa
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Number 26: International Phonetic Alphabet

THE INTERNATIONAL PHONETIC ALPHABET (revised to 1993)

CONSONANTS (PULMONIC)
Bilabial |Labiodental| Dental I Alveolar IPostalveolar Retroflex | Palatal Velar Uvular |Pharyngeal| Glottal
Plosive p b t d t d, c } k g q G ?
Nasal m n:] n rL J’] ]:] N
Trill B r R
Tap or Flap r t
mawve | & Bl fv | 03|sz|f3|sz|lci|xy|lxs|hT|hh
Lateral
fricative ‘1' 13)
Approximant V) Jd .L _] ul
Lateral
approximant 1 L A L
Where symbols appear in pairs, the one to the right represents a voiced consonant, Shaded areas denote articulations judged impossible.
CIQI;SONANTS (NON’PELMPNIC) o SUPRASEGMENTALS TONES & WORD ACCENTS
Clicks \éolce implosives ]?ectlves ' pri mary stress foz)na t Ij,an . LEVEL . CONTOUR
O Bilabial Bilabial asin: | Secondary stress € or ﬁﬁa € Ariing
A 1 1 7 A
| Dental d Dental/alveolar p7 Bilabial : Long gv e '1 High e \I Falling
! (Post)alveolar j- Palatal t Dental/alveolar Half-long = _l = ——
v 2 e Mid e 1 High rising
2 Extra-short €
+ Palatoalveolar g‘ Velar k Velar ! \ -I ~ ,I .
5 » syllable break Jl.&kt € Low € Low rising
" Alveolar lateral Gr Uvular S Alveolar fricative | . W Extra WA
Minor (foot) group e ow. € Rising falling
i 3 etc.
VOWELS " Major (intonation) group i/ Downstep / Global rise
ant C.entral Back _ Linking (absence of a break) Upstep \u Global fall
close 1 y et We U o
1Y DIACRITICS Diacritics may be placed above a symbol with a descender, e.g. U
Voicel n d Breathy voiced b a 1 t d
Close-mid €% @ ——o 0——Y¥e0 o Voiceless 1l G} | y Y @ | . Denta Lda
. Voiced S \t __ Creaky voiced b d | _ Apical .!: (j
Open-mid cwe— 3 G—A®D Aspirated t1 @1 .. Linguolabial gl _ Laminal t d
W =
14 , More rounded D Labialized tw dw Nasalized é
Open a CEA— deD . Lessrounded D J paatalized t dJ ™ Nasal release dn
; 1
ngﬁgge%?gghsuiptg%af/gvgam the one to the right . Advanced ];1 ¥ Velarized [t dY Lateral release dl
. il -
QTHER SYMBOLS _ Retracted 1 ¢ Pharyngealized tY dY No audible release d
M Voiceless labial-velar fricative © 7 Alveolo-palatal fricatives [, = }
Centralized ~ i i
‘W Voiced labial-velar approximant .lAlveolar lateral flap entraize e e e
q Voiced labial-palatal approximant fj Shnulataueousj and X | ™ Mid-centralized € , Raised ? ( 11 = voiced alveolar fricative)
H voiceless epiglottal fricative A.fﬁ'icates and double articula- . Syllabic 1 Lowered € ( ﬁ  voiced bilabial approximant)
; . . tions can be represented by two V| ¥
g Voiced epiglottal fricative v :
symbols joined by a tie bar . llabi e
? Epiglottal plosive if necessary - ~ Nonsyllabic €1 Advanced Tongue Root €
kp ts * Rhoticity o . Retracted Tongue Root ?

http://www?2.arts.gla.ac.uk/IPA/fullchart.html
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Teoretickacast diplomova prace se zaby
specifikami Zzak mladSiho Skolniho &ku,
sohledem na nacvik a osvojovani zvuk
podoby anglického jazyka. Vystupe
teoretickécasti je soubor kritérii, které jsq
pouZzity v praktickécasti diplomové prac
k evaluaci souboru vyslovnostnich akt
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Kli ¢ova slova

zaci mladsiho Skolnihogku
nacvik a osvojovani
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anglicky jazyk
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