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ABSTRACT:

Reading is, together with writing, speaking andelisng, one of four essential
language skills when acquiring a foreign languags, | feel that many teachers regard
its teaching and testing as activity not suffickgnmotivating for pupils, not
contributing to learning process and thereforeveoy important.

My thesis draws attention to a very close relatigmsbetween teaching and
testing in general. Furthermore, it deals with sifasation of various test types and
types of testing. Criteria for a well constructedtt(validity, reliability and practicality)
are also introduced together with more detaile@imanto reading as a language skill.
Genres of reading, important skills, sub skills &isb strategies employed are also dealt
with. As regards constructing tests itself, thedexa are familiarised with individual
steps in terms of a test’'s purpose, specificatemms choice of test format. The most
widely used test formats are dealt with regardimgjrtpossible ways of scoring, pros
and cons.

The practical part of the paper is based on a relsezarried out at a primary
school. The tests have been constructed on the bbsaxts unknown to pupils. | strove
to employ such test techniques which the learnexrg emcounter in their future studies,
and what is more, which were consistent with theineeof the texts. Subsequently, tests
were distributed and completed by pupils. Effectiess of the used test techniques was
measured on the basis of the test results and ioflekfficulty was chosen as an
indicator. Finally, all the test techniques wergcdissed from view of their suitability.

SOUHRN:

Cteni je spolu s psanim, Ustnim projevem a poslecledmou ze &tyt
nezbytnych jazykovych dovednosti ptudiu ciziho jazyka. Nicméni presto citim, Ze
mnozi &itelé nahlizeji na&teni a také na jeho testovani jako dmanost nedostateé
Z&ky motivujici, nijak nefispivajici k ovladnuti jazyka, a tedy i nt§podstatnou.

Mé diplomova prace upoziwje na velmi blizky vztah mezi canim a
testovanim. Dale se zabyva klasifikagzmych typi testi a testovani. Zakladni kritéria
pro dolfe sestaveny test (validita, reliabilita a préhtist) jsou také zahrnuta spolu
s hlubSim pohledem do oblasteni jako jazykové dovednosti. Prace se zabyva také
Zanrycteni, dilezitymi mikro a makro dovednostmi, ale i strategiekteré mohou byt



pii ¢teni s porozukmim uplatgny. Co se tye samotného sestrojeni festtendi jsou
obeznameni s jednotlivymi kroky, zvlédtak s ugdomenim si cile testu, jeho specifik
a vybiru testovaci techniky. Jsou probrany nejrio€jSi formaty tesi z hlediska
vyhod a nevyhod tohoto typu testu a jeho moznymsapy bodovani.

Praktick&d¢ast prace je zaloZzena na vyzkumu préwnéan na zakladni Skole.
Testy byly sestaveny na zakéatkexti, které nebyly Zakm znamé. Snazila jsem se o
pouziti takovych testovacich technik, s kterymizéei v budoucnu mohou setkat, ale
také o to, aby testovaci technika byla v souladinarakterem textu. Poté byly testy
Z&ky vyplreny. Také byla posuzovana efektivita jednotlivycistéeych technik na
z&kladt indexu obtiznosti, Tento index byl vyitAn podle dosazenych vysldédk

Neposledn, vSechny pouzité testovaci techniky byly zhodngcpadle jejich

pouzitelnosti pi testovaniteni s porozugnim.
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INTRODUCTION

Some teachers see reading as a passive and narcfivedanguage skill, yet
we should not neglect it, especially when communieaapproach is stressed in the
Czech curriculum. The following are samples of riegaopinions on reading as

introduced in Greenwood:

| am trying to get through a fairly dense syllabosequip my

students, ultimately, for examinations. | cannoarepthe time for

frills.

* Reading for pleasure is a private and personalthircannot see
how this can be used in the EFL classroom.

* | understand that extensive reading for pleasureardy improve
language but | have no way of checking that leayhias taken place
other than comprehension questions. These activitsgluce the
pleasure.

« ReaderSare an expensive luxury. The school cannot affbein.

Other things must come first.

(Greenwood 1988:5)

Reading seems to be very unpopular indeed judgitey eeading the above
opinions. Nevertheless, this language skill israpartant part of language teaching and
learning and | sense that it is not paid as mutdntaon as it indisputably deserves. My
assumption lies in the opinion that reading abilikyes not develop automatically
through exposure to the language itself or thrqugleticing grammar or speaking.

From my own experience as a student and as a teadas say that testing can
sometimes be rather stressful for both partiesréffbee, | decided to choose the issue
of testing reading comprehension to get an insigtd this discipline. Moreover, to
explain the choice of the reading area, | can suppy decision by using Alderson’s

words, who says:

Reading, through which we can access worlds ofsidea feelings, as well
as the knowledge of the ages and visions of theduts the most enigmatic
of the so-called language skills.

(Alderson in Brown 2004:215)

! Simplified versions of well known literary workis: the Czech Republic used only sporadically due to
their high initial outlay and the fact that teachare not used to working with them.



The object of my thesis is to carry out a reseamhcerning testing reading
comprehension with a focus on upper primary sclgoatles. In addition, the paper is
aimed at assessment of techniques used for tes@aling. The used techniques will be
assessed in terms of effectiveness and formatile inoteaching/learning processes.
Consequently, a set of reading tests was prepai@@xamined in practice. Finally, the
results of the analysis of the testing techniquesdascribed in the practical part of the
thesis.

Following on from that, the structure of the papath its basic outline will be
introduced. The theoretical part of my diploma papellotted in six chapters. The first
three chapters focus on analysing testing in gén@thaer chapters deal with the aspects
of testing reading comprehension in particular.

In the first chapter, | will present very close atedn between testing and
teaching, reasons for testing in general, basictions of tests and what positive and
negative effects of testing we may encounter.

The second chapter analyses types of tests, diffated according to their
purpose and types of testing. In other words, piaficy, achievement, aptitude,
diagnostic, and placement tests together with tiredirect, discrete point, integrative
point, norm-referenced, criterion-referenced, scttibje and objective testing will be
discussed.

The next chapter focuses on the most essentialdsations in test design. It
will give suggestions regarding construction ofalele, valid and efficient tests.

The fourth chapter provides readers of my thesik m@asons for employing and
testing reading, it also presents genres of reattiggther with its micro and macro-
skills and reading strategies. Furthermore, theptér identifies the four basic types or
class reading performances — reading aloud, sieading, intensive and extensive
reading.

The following chapter of the theoretical part dészs stages of a test
construction in particular with suggestions regagddesign of good reading tests as
well as advice for a good test development. Funtioee, this chapter refers to the steps

of composing test specifications.



Eventually, the last chapter deals with presentiifigrent types of reading test
formats. When discussing the formats, their adyesadisadvantages and approaches
to their scoring will be taken in account as well.

To conclude with the structure of the practicaltmdrmy paper, it is organised
in connection with the individual test analysesciBgound of the research, concerning
choice of the texts, aspects of test administrasind other issues is introduced at the
beginning. Next, analysis of the six tests in otdeassess the used testing techniques is
provided in the conclusion. Since one part of th& &analysis contains estimation of
difficulty by means of measuring difficulty indethe method is described in detalil.
Samples of completed tests, their scores, graddsresults of the measurement are

submitted in the appendix.



1. TESTING, TEACHING AND FUNCTIONS OF TESTS

1.1. TESTING AND ITS RELATION TO TEACHING

Heaton suggests a need to separate testing froohitga Nevertheless he
declares that “both testing and teaching are seebfointerrelated that it is virtually
impossible to work in either field without beingnstantly concerned with the other”
(Heaton 1988:5).

Testing plays a very significant role in the evélma process. | feel that it is
necessary to make clear distinction among the iatig three terms which are very
closely related — evaluation, assessment and gestin

Slavik analyses these terms in Hodnoceni ¥a&ng Skole and he points out that
the use of the above mentioned terms in Czech meagather confusing. Therefore,
under the influence of English, it is necessarydistinguish what the difference
between evaluation and assessment is. Duncan and €onsider evaluation to be a
result of assessment — marking, awarding a diploonaa written expert's report
(Duncan in Dunn in Slavik 1999:35). Moreover, Hardeclares that evaluation
“involves looking at all the factors that influentiee learning process, such as syllabus
objectives, course design, materials, methodologgacher performance and
assessment” (Harris et al. 1994:2).

On the other hand, when assessing, teachers mastuneethe performance of

the learners and the progress they make. Pasclasssssment as a process of gathering

information serving as basis for evaluation — tegtiexamining or diagnostic
observation of pupils (Pasch in Slavik 1999:35).

According to Slavik, assessment has three main tibne They are:
motivational (closely related to emotional side assessment), cognitive (applies to
intellectual or rational assessment) and conafpeef¢rms a human will to act) (Slavik
1999:16-18).

In addition, assessment may be both holistic amdlyio. Holistic assessment is
spontaneous, unintentional and emotional. It i=tas overall impression of the object
and can be either ‘good” or "bad’. Analytic assessns intentional, consciously
focused and may be analysed and formalised. Restilfermalised assessment are
marks (Slavik 1999:34-35).



Furthermore, Slavik distinguishes between summatiaed formative
assessment. Aim of the first is to get a final giew of the performance results and the
fundamental purpose is to determine if “passes esdwot pass” (Slavik 1999:37).
Typical examples of summative assessment are witlyemtrance exams or mid-term
school exams. However, formative (corrective) assest provides feedback after a
certain performance when there is a high chan@veh enhancing the performance in
future. In other words, assessment of such typpshtelachers and learners to explore
better ways to reach the aim. (Pasch in Slavik B9 Formative assessment is
considered helpful, it is an instrument for achigvbetter results and self-recognition.
Subsequently, it positively affects pupils” motigat (Slavik 1999:39). Nevertheless,
we must not see teachers who carry out formatigesasnent as teachers who work at
“schools without tests and grades”. Even testing @rading may be considered
formative assessment as long as the tests and¢iseits are informative and corrective
(pupils learn how to monitor their work, they stéot take responsibility over their
studies, they take pleasure in their success(@et)y in Slavik 1999:40).

Harris, on the other hand, differentiates formal arfformal assessment. Formal
assessment is, according to him, identical to rtgsand establishes test or exam
conditions, as opposed to informal assessment whiahway of collecting information
about learners” performances in normal classroamditions (Harris et al. 1994:2).

1.2 BACKWASH

As regards the relationship between teaching astthtg Hughes mentions that
we should not understand testing to be a servat@aching but there should rather be a
partnership between the two (Hughes 1989:44-46).

According to Hughes, backwash is “the effect tlestihg has on teaching and
learning” (Hughes 1989:1). There are two typesadkiwash and it is either beneficial
(positive) or harmful (negative).

Hughes states that negative effects are likelyf®ar when content and formats
of a test differ from the objectives of a courseother words, when teachers produce
tests testing language skills, sub skisd subject matter that had not been covered
during the course, they can under no condition eaehibeneficial feedback (ibid.).

2 Some ELT experts use terms “micro/macro skiBsoyn). See chapter 4. 3



Alderson shares the same opinion when he stateae“do not test what we are trying
to teach, there is a danger that students wilpagtmuch attention to what is taught, or
that teachers will cease to teach it. And we aelgailo not want to undermine what
teachers are teaching” (Alderson in Nuttall 2008)22

On the contrary, by teaching and learning precit®dyability that teachers want
to encourage, positive feedback will be providedrtiiermore, Hughes adds the
following. “There is a tendency to test what iteigsiest to test rather than what it is
most important to test” (Hughes 1989:44). He suggpbrs opinion by claiming that
many teachers often prepare grammar tests whicblgeetively (thus relatively easily)
scored rather than creating tests which are scewbgectively (Hughes 1989:116). In
order to achieve positive feedback, he suggestsagirgy criterion-referenced tedtsle
thinks that “if learners perform the task at thitgecia level, then they will be successful
on the test, regardless of how other learners paff(Hughes 1989:45).

The last, however not the least criteria of adimg\beneficial backwash is to
make tests as comprehensible as possible in tefrrationale, specifications and
sample items, especially when there is a new ggébirmat introduced. Learners should

always be aware of what exactly the test demantiseofi (Hughes 1989:46).

1.3 FUNCTIONS OF TESTS

According to Penny Ur, there are four main funcsiaf tests. Firstly, tests are
supposed to provide teachers with information abshére the students are at the
moment so that they can decide better about whegaich next. Secondly, tests should
give students information about how much they kisovthat they can be aware of what
subject matter they need to learn or review. Thirdests may serve as a tool
reinforcing a noisy class to keep quiet and to eotrate. Another crucial function of a
test is that they provide students with a sensacbievement and progress in their
learning (Ur 1996:36).

Another view on functions of language tests is exped by Madsen, who
claims that English tests are beneficial to mastethe language. In particular, tests
discover what each student has learned, and they o which language items should

be studied further. Consequently, by emphasisiegcthurse objectives, the pupils can

% See Chapter 2 - Types of testing



set their personal goals. Yet another importanttion of a test is to locate the precise
areas of student’s weaknesses and strengths (Mag8s&m).

Furthermore, Heaton mentions that a test shouldooeerned with evaluation
for the purpose of enabling teachers to increase& thwn effectiveness by making
adjustments in their teaching to enable certaiugsoof learners or individuals in the
class to benefit more (Heaton 1988:6). The samaiapiis shared by Madsen who
declares that teachers can use tests to diagnbsalgaefforts of students but also those
of their own (Madsen 1983:5).

In addition, Heaton claims that a well made testEwfglish can help in
motivating learners (Heaton 1988:7). However, @ugh tests which are of appropriate
difficulty, are announced in advance and coverskils issued in the course may lead
to creating positive intrinsic motivation (Madse®8B:4).

A very important function of a test is evaluatioh siudents’ performance.
Nevertheless, Heaton mentions that evaluation Giopgses of comparison or selection
is only one of the reasons for testing and showoldbe the sole purpose of testing in
schools. In other words, testing is only one péaewaluation of learners but has a very
important role since it provides feedback aboutrdgilts of education for teachers as
well as for learners (Heaton 1988:6)



2. TYPES OF TESTS AND TESTING

In language testing various types of tests aregdesi due to the fact that
learners are assessed for various purposes. Theréfts crucial to know exactly what
the aims of a test are. Although confusion regarderminology used to design these
types of tests still exists among test-makers, ¢hegpter will try to clarify their use. In
addition, different types of testing will be deaith.

2.1 ACHIEVEMENT TESTS

According to Madsen, achievement tests measureenyast language sub skills
or mastery of the skills which have been presentedhe entire course (Madsen
1983:9). In other words, it means that these temtasure whether the objectives of a
course have been successfully achieved.

Heaton subdivides this group of tests into clasgym@ss and final achievement
tests. Class progress tests intend to “measuresttent to which the students have
mastered the material taught in the classroom” amg according to him, the most
widely used. They are based on the evaluation efcthss teacher, which depends on
the teacher’s knowledge of his or her studentsptbgramme which has been studied,
and the teacher’s own goals and aims of teachiegt@dh 1988:171).

Similarly to Heaton, Hughes also distinguishes lfiaahievement tests from
class progress tests. He declares, that final aetment tests are administrated at the
very end of a course and must correspond with tluese syllabus, with the textbook,
and other materials used throughout the courses procedure is referred to as the
“syllabus-content approach” (Hughes 1989:11).

Nevertheless since even ’syllabus-content approaekfs may be badly
designed, Hughes recommends using an alternatipwagh. “Course-content-based”
tests are according to him more accurate in terfmsformation about individual and
group achievement and they are more likely to ptedmore beneficial washback
(ibid.).



2.2 PROFICIENCY TESTS

Proficiency test, according to Heaton, are designedrder to define students
proficiency in a certain language with referencetparticular task which the student
will be asked to perform in the future (Heaton 1992).

The aim of proficiency tests is to design suchsteshich will be measuring
specific language skills and sub skills that wdl demanded on the student by their
future job or by next course of study (Heaton 1988). In other words, proficiency
tests are designed to show what the proficienogl leitheir candidates is.

However, Hughes indicates that there may emerggaliess as to what the
expression “to be proficient” in language reallyamse According to him, there are two
types of proficiency tests. Firstly, there are gedesigned to discover whether a
candidate has “sufficient command of the language & particular purpose”. An
example of this test would be an entrance testoi@ign students to follow a university
course in Great Britain. Secondly, there are praficy tests whose function is to show
into what extent a candidate has reached a cestandard. However, these tests do not
bear in mind any purpose for the language and tmdy indicate how the successful

candidates have mastered the language (Hughesot98p:

2.3 DIAGNOSTIC TESTS

Diagnostic test are, according to Hughes, useddeatify students” strengths
and weaknesses”. Their task is to disclose andndsey areas of difficulties so that
appropriate actions for improving this situatiom ¢ee later taken (Hughes 1988:173).
When constructing a diagnostic test a vast numbgems have to be included in order
to get detailed information about the student’swkeoge of a particular language skill.
Hand in hand with a large number of examples in té®s goes impracticality of
administrating these tests and that is why, as Hsigbuggests, only few tests are
composed for solely diagnostic purposes (Hughe9:13814).

2.4 PLACEMENT TESTS
“Placement tests are intended to provide infornmatidnich will help to place
students at the stage of the teaching programme apgsopriate to their abilities”



(Hughes 1989:14). In other words, their task isassign students of languages to
different classes at different levels and thus $eme and effort of teachers.

2.5 APTITUDE TESTS

John Heaton mentions yet another type of test whialis rather unnoticed by
other test experts and that is aptitude test. kamdf such tests is “to assess aptitude
for learning a language” (Heaton 1988:173). Thatoissay, they are constructed to
measure the candidates’ probable performance ianguhge which they have not
started to learn yet. Since aptitude for languagesists of many factors, for example
age, intelligence, motivation, memory, sensitivity grammatical and phonological
patterning, it is impossible to take all these dastin account when constructing this
type of test. One way to a better designing oftagé tests is, according to Heaton,
focusing on various aspects according to the gpetzEgks for which a candidate is
being trained (ibid.).

2.6 DIRECT VERSUS INDIRECT TESTING

Hughes says that it is necessary to distinguistvdxzst these two approaches to
test construction. According to him, direct testiggjuires “the candidate to perform
precisely the skill which we wish to measure” (Haghl989:15). The crucial thing for
test writers is to make the tasks, texts, listerérgrcises and so on, as authentic and
thus as realistic as possible (ibid.).

On the other hand, Hughes claims that indirectrigsinly aims to measure the
abilities which underline the skill we are inteegsin. Moreover, he sees indirect testing
superior to direct testing because its resultsnawee general. He supports his opinion
by claiming that indirect testing provides a repraative sample of a particular
structure as opposed to direct testing which istdéichto a rather small sample of tasks
and therefore does not include a representativectste (Hughes 1989:16). Direct
testing has many attractions, even though there smagetimes appear problems
connected with reliabiliff/of testing productive skills. However, if the tegtters are

“clear about just what abilities they want to assesis relatively straightforward to

* See Chapter 3.2 - Reliability



create the conditions which will elicit the behaui@n which to base their judgement”
(Hughes 1989:15).

2.7 DISCRETE POINT VERSUS INTEGRATIVE TESTING
According to H. Douglas Brown:

Discrete point tests are constructed on the assamiitat language can be
broken into its component parts and those partsbeasuccessfully tested.
These components are basically the skills of lisggnspeaking, reading,
and writing, and various hierarchical units of laage (discrete points of
phonology/graphology, morphology, lexicon, syntand discourse.

(Brown 208)

Only those proficiency tests which included sampdésall above mentioned
skills and as many linguistic discrete points assgue, were considered efficient.
However, with the era of emphasising communicataarthenticity and context, many
ELT methodologists criticised this opinion. Onetllém was John Oller, who supports
integration (hence “integrative” testing) by saythgt language competence is a unified
set of interacting abilities and therefore must bettested separately (Oller in Brown
2004:8). In other words, integrative testing matkestest-taker combine many language
elements for successful completion of a task.

To conclude, according to Harris, both integrativel discrete point testing have
their advantages and disadvantages. In order tiecee valid, reliable, and practical
test with beneficial washback, the test-makers lshoombine both formats that is
discrete item tasks for testing receptive skillsl antegrative tasks especially for
productive skills (Harris et al. 1994:35).

2.8 NORM-REFERENCED VERSUS CRITERION-REFERENCED TESTING

We use a norm-referenced test to show how a stedeatformance compares
with the performance of the other students in t#®es group (Heaton 1988:16). The
purpose of such tests is to place test-takers atongathematical continuum in rank
order. Scores of norm-referenced tests are repbedekl to the learners in the form of a
numerical score (for example, 100 out of 200) peecentile rank (such as 50 percent,

which means that the test-taker’s score was bit#er 50 percent of the total number of

® For validity see chapter 3.1
® For practicality see chapter 3.4



test-takers, but worse than 50 percent in that mgtmation) (Brown 2004:7). However,
according to Hughes, we are not directly told wtie student is able to do in the
language (Hughes 1989:17).

On the other hand, “we use criterion-referencedstés find out whether a
student can perform a particular task or not” (ldeat988:18). Learners are classified
according to whether or not they have performedt#is& satisfactorily by “pass” or
“fail”. According to Hughes, this means that “stuideare encouraged to measure their
progress in relation to meaningful criteria, witkeling that, because they are less able
than most of their fellows, they are destined i {&lughes 1989:18). In other words,
criterion-referenced tests set standards meaningtelrms of what learners can do and
they motivate them to achieve those standardsll¥irsance criterion-referenced tests
are more likely to provide learners with beneficieghshback effect, they are often
preferred to norm-referenced tests (ibid.).

As regards design, construction, and developmetitesfe tests, Bachman points
out that there are crucial differences. As for erigin-referenced tests, these are
designed to represent a specific level of abilityaiforeign language, and the items of
the test are selected adequately to the levelh®wother hand, norm-referenced tests are
designed to maximise distinctions among test-tak@hsch means that the items are
selected according to how well they distinguishivittials performing poorly or well
on the test (Bachman 1990:75-76).

2.9 OBJECTIVE VERSUS SUBJECTIVE TESTING

Regarding scoring tests, there are two methods. r&dkeobjective testing
requires no judgement by the examiner (becausebpattive item has only one or a
limited number of correct answers, and such testslbe marked by an inexperienced
teacher or marker, even by a machine), scoringestibaely requires teacher’s
judgement when awarding marks (since subjectivestiues allow test-takers much
more freedom and flexibility in the answers, they ©nly be marked by a competent
teacher or marker) (Heaton 1988:31-32). In otherda/oit means that no matter which
teacher marks the test, a candidate will scoreséime mark, under the condition that

they are tested objectively.



Nevertheless, according to Heaton, objective texisire plenty of preparation
time and he proves it by saying that when creagim@bjective test “the tester spends a
great deal of time constructing each item as cHyefas possible, attempting to
anticipate various reactions of the test-takeesaah stage” (Heaton 1988:26).

As regarding high reliability of scoring tests, Elekperts say that it is mostly
achieved by scoring objectively. However, there exeeptions and an objective test
will not be reliable if:

* The test items are poorly written

« Irrelevant areas and skills are emphasised inetestmply because
they are "testable”

« It is confined to language-based usage and negldéhts
communicative skills involved.

(Heaton 1988:27)

Even though objective tests are often criticisedli®ing easier to answer than
subjective tests, items in an objective tests neglifficult to answer as well. However,
the following is what Heaton declares: “The fadattbbjective tests may generally look
easier is no indication that they are easier” (Bieat988:26). On the other hand, in
some cases, it is better to score subjectivelyessubjective questions allow greater
freedom and flexibility.

To sum up, it is useful to find certain balancewssin these two scoring
methods because, as Heaton states that “most g@stsl ¢ontain both objective and
subjective types of items” (Heaton 1990:33).



3. THE MAIN TEST CRITERIA

The three main criteria on a well prepared testjdig reliability, and

practicality will be described in this chapter.

3.1 VALIDITY

In Heaton’s opinion “validity of a test is the emtéo which it measures what it
is supposed to measure and nothing else” (Heat88:199). This chapter will present
various types of validity. When discussing facenteat, and construct validity, testing
reading will be especially taken in account. Fumi@re, other types of validity such as
washback and criterion-related will be also dedtlhw

As Hughes suggests, a test is to said to haveValodity “if it looks as if it
measures what it is supposed to measure” (Hugh&3:2B). Teachers should always
let other colleagues or friends examine their teisice what may seem right for one
person does not necessarily seem right for angtéeson. Only by careful viewing of
the test by someone “impartial” can some ambigsiged absurdities of a test be
discovered and eliminated (Heaton 1988:159). Asagiaints out that “face validity
pertains to whether the test “looks valid” to tkameinees who take it” (Anastasi in
Weir 1990:26). Face validity is similarly vieweg bleaton who claims that if learners
do not accept their test as valid, their reacticay rbe that the do not put maximum
effort into performing the tasks (Heaton 1988:160).

The test has content validity if its content, adoog to Hughes, consists of a
representative sample of the language items, whishmeant to test (Hughes 1989:22).
In order for the test to have this type of validigaccording to Heaton, it is crucial to
propose a chart of specifications of the test, twhweould precisely describe the
particular language skills and areas to appedrdrdst (Heaton 1988:160-161).

Similarly Anastasi provides a set of suggestionse&iablishing content validity
when she claims the following: “The behaviour damadb be tested must be
systematically analysed to make certain that ajomaspects are covered by the test
items and in the correct proportions” (AnastasiMair 1990:25).

Construct validity is, according to Cronbach, thesmimportant one and he

supports his argument by saying that every timedurcator asks “but what does the



instrument really measure?” he or she is askingnffiermation on construct validity. In
other words, he or she wants to know if the tesisuees exactly the ability and skills,
which it is supposed to measure (Cronbach in Wah0122).

Morrow declares that the difficulties of determigiaxactly what it is that needs
to be measured have recently lead to a new terrashivack validity (Morrow in Weir
1990:27). That is to say, this type of validityugtrates “the washback of the test on
teaching and learning that precedes it” (PortéVeir 1990:27).

To summarise the types of validity described in litexature concerned, Weir
mentions the following: “For construct, contentcdaand washback validity knowing
what the test is measuring is crucial” (Weir 199):2

However, there is another type of validity wherewing precisely what the test
measures is not important to such extent — critergdated validity. It compares test
results with results provided by highly dependahfel independent assessment of
learner’s ability. According to Hughes, there ame types of criterion-related validity -
concurrent and predictive. Firstly, concurrent di&yi may be achieved when the test
and the criterion are administered at around thmestime. In that case, validity is
proved when the comparison between the two setscafes reveals a high level of
agreement. The higher level of agreement therhéshigher concurrent validity there
is. Secondly, predictive validity concerns the @egto which a certain test can predict
test-taker’s future performance. A proficiency testdicting a foreign student’s ability
to cope with a graduate course at a British uniyergould be an example of a test

showing predictive validity (Hughes 1989:23-25).

3.2 RELIABILITY

According to Madsen, a reliable test is “the onat throduces essentially the
same results consistently on different occasionsmmthe conditions of the test remain
the same” (Madsen 1983:179). However, Hughes paatghat achieving a hundred
percent reliability of tests is not possible duestveral factors, and he supports his
argument by presenting an example of two teststaketwo different days. Even if all
the circumstances of administrating the tests wbeldentical, if the scoring of the test
called for no judgement, if no learning or forgegtinad taken place during these two

days, it would still be impossible to achieve tleeywsame results. He thinks that this is



due to the fact that people never behave in ex#iolysame way on every occasion. By
no means, this means that test scores should naisied (Hughes 1989:29).

Weir adds another two aspects of reliability. Fsthe learner’'s score should
remain the same even if there are different evataabf the particular test. Similarly,
the score should stay the same abstractedly frommhwiersion of the test the learner
takes (Weir 1990:31). As Heaton suggests, therenarey factors affecting reliability of
a test:

* The extent of the sample of material selected dsting. The larger
the sample, the greater the probability that tret &s a whole is
reliable

* The administration of the test: is the test adnaied to different
groups under different conditions or at differantes?

» Test instructions: are the various tasks expecatau the test-takers
made clear to all candidates in the rubrics?

» Personal factors such as motivation and illness

» Scoring the test: subjectively scored tests sonestiface problems
with reliability as opposed to objectively scoredts.

(Heaton 1988:1633)

Hughes provides suggestions how to achieve tasbilily as high as possible.
Firstly, similarly to Heaton, Hughes points out there items appear in a test, the more
reliable that test will be. A very crucial thing teemember, however, is that
supplementary items should be independent of etdddr @s it prevents learners from
answering the second question correctly if they thet original question wrong. He
mentions that this problem frequently appears imynaeading comprehension tests,
where there are additional questions. Secondlynéza should not be granted too much
freedom in choice of questions and in the way taegwer the ones that they have
selected. Thirdly, test writers should avoid présgnambiguous items whose meaning
is not clear or to which exists another acceptablewver. Another advice from Hughes
is that, when creating a test, test-makers musayswviry to present clear and explicit
instructions. Unless the instructions are one hemhgrercent exact, the test writers can
be sure that there will always be at least oneestuavho will misunderstand what
he/she is asked to do (Hughes 1989:37-40).

Another factor influencing reliability is familiayi of the candidates with format

and testing techniques. Finally, layout and ledipibf written tests are also factors



influencing reliability. Hand in hand with thesecfars goes the need of providing non-
disturbing and uniform conditions of the test adstmation (ibid.).

As far as the factors of score reliability are cenmed, Hughes suggests to use
such items that permit scoring which is as objectas possible, make comparisons
between candidates as direct as possible, proviktaled scoring key, train scorers,
and identify test-takers by numbers not names (dsidl989:40-42).

In addition to measuring test reliability, Heatorentions three criteria. Firstly,
administer the very same test after some peridoh& again. Comparison of the results
will consequently show into what extent the testeally reliable. Secondly, teachers
can ensure reliability by administrating two simieersions of a particular test in terms
of sampling, difficulty, and length to the same ypoThe more similar the results are,
the higher reliability of the tests is indicatedheTthird means is termed split-half
method. It is based on splitting the test itemse tato identical parts. The results of one
part should correlate with the results of the otbent and thus acknowledge reliability
(Heaton 1988:162-163).

As for communicative language testing, Heaton ssiggthat there has recently
been introduced another dimension to the conceptelébility known as profile
reporting. He states that: “In order to obtain & fwofile of a student’s ability in the
target language, it is necessary to assess hisrgpdrformance separately for each of
the different areas of communication”, which in@thvords means that students need

to be examined in all language skills (Heaton 1988).

3.3 VALIDITY VERSUS RELIABILITY

As stated above, validity and reliability are thajon criteria for evaluation of
tests. All test design experts agree that testsldhme both valid and reliable. However,
according to Heaton, there is a conflict betweerséhtwo criteria and he supports his
opinion by declaring that: “The greater the relidpof a test, the less validity it usually
has” (Heaton 1988:164). Therefore, test makers haveecide whether they will
increase validity at the expense of reliability wvice versa. This problem causes,
according to Guilford, tension between validity aedability because while a test can
be reliable without being valid, it is impossibtehave a valid test which is not reliable
(Guilford in Weir 1990:33). In other words, a testn consistently indicate the same



results even though it does not measure what itldhomeasure. By contraries, if a test
does not consistently measure something, it isitaiele that the accuracy of such
measurement is low (Alderson 1995:187).

To sum up the opinions on the tension between itxakiohd reliability, Bachman
states the following. “Neither is absolute, in tihagt can never attain perfectly error-free

measures in actual practice” (Bachman 1990:26).

3.4 PRACTICALITY

Hughes states that even “the best test may givdiable and invalid results if it
is not well administrated” (Hughes 1989:152). Acbog to Weir, there are several
factors which can turn a valid and reliable tesb i poor one due to its inefficiency in
terms of economy, administration, scoring and prigations of results (Weir 1990:34).
Hughes describes other factors such as decent iatateand equipment, clear
instructions for the test-takers as well as for t®ctors and invigilators, and
appropriate rooms in which tests are held (Hugi®&9152-154).

Furthermore, every test should be economical imgeof cost and time. These
two factors are closely related as Weir demonstrdfEhe longer it takes to construct,
administer and score a test, and the more skillmdomnel and equipment that are
involved, the higher the costs are likely to be"gW1990:34).



4. TESTING READING

Teachers often feel that they do not know how $b teading. However, the
difference between testing and teaching is notraat@gs people believe. If
there is aifference, it is not so much in the materials teelwes but in the
way they are used and the purpose for which theyised.

(Alderson in Nuttall 200%2)

4.1 REASONS FOR READING AND ITS TESTING

The primary purpose why we read (besides readindafoguage learning) is
because: “we want to get something from the wgitimThe message we want to get
might be facts, ideas, feelings etc. Transfer chsuessages is considered “an authentic
reason.” In other words, we are not concerned with languagming but with the uses
of reading in our daily lives outside the classrodmnttall 2005:3).

When looking at reading with regards to languagarniimg, it is generally

believed that reading in mother tongue helps tddbwbcabulary, contributes to
expressing oneself and therefore it encouragesngagdpecially in the young age. The
same applies to learning a foreign language. Fimenmethodological point of view,
reading reinforces and extends vocabulary becaeserding to Brown, there is much
larger variety of words in written than in spokanduage (Brown 1994:290).
Reading “is a skill that is taken for granted bynwaeachers” because in literate
societies in the world, majority of people learrréad by the age of six or seven. When
teaching a foreign language, teachers automatiealbect their learners to acquire this
skill as well. Even young-learner’'s textbooks infaeign language presuppose a
learner’s ability to understand written texts ohBcause it is a book that is the medium
of the transfer process. On the contrary, readmng@ iforeign language comes by no
means so naturally and therefore learners shouldaexposed to written texts without
any instructions and systematic training of thiggiaage skill (Brown 1994:290).

Many ELT methodologists consider reading to bertwest long lasting and the
most essential of the four basic language skillsceming success in all educational

contexts. Brown supports his opinion by claimingttiwritten word is often used as a



stimulus for test-takers responses and he addsetet some oral interviews can
involve reading for particular tasks (Brown 200418

As ELT experts suggest, learners must encompasgrwary hurdles in order
to become efficient readers. Firstly, there is thedle of mastering fundamental
bottom-up strategies for processing separate $ett@ords, and phrases as well as
mastering of top-down strategies, important for poghension of texts. Secondly, there
is a need for development of appropriate contemt fanmal schemata in order to
accomplish the task successfully. In other wordadents must acquire adequate
background knowledge and cultural experience (Bra@ed:284).

According to Kitao, when reading a text, the mowmkyround knowledge
learners have, the easier, more complete, and mrerate the comprehension is.
However, the text should never be about a sublettthe test-takers are very familiar
with since it would be too easy to answer the qaestwithout even comprehending the
test fully (Kitao&Kitao).

Comprehension of a certain text is not the sole afnassessing reading, as
Brown suggests. Various strategic pathways whiehnkers use in order to achieve
ultimate understanding also play a very importahe.rThe decision which test-takers’
strategies need to be enhanced is therefore satelgjands of teachers (Brown
2004:185).

4.2 GENRES OF READING

According to Brown, it is necessary to mention eléint types of genres of
written texts since “it is the genres which ultielgtform part of the specifications for
assessments of reading ability” (Brown 2004:1963. divides genres of reading into
three groups:

1. Academic reading
e general interest articles (in magazines, newspapers
e technical reports (lab reports, professional joLantcles)
« reference material (dictionaries)
« textbooks, theses, essays, papers, test directions
2. Job-related reading
* messages (phone messages)
e letters/emails
* manuals, directions, directories, financial docuteen
* reports (job evaluations, project reports)



3. Personal reading
* newspaper and magazines
» letters, emails, greeting cards, invitations, mgssanotes, lists
e schedules, recipes, menus, maps, calendars, agdveetnts
* novels, short stories, jokes, drama, poetry
* questionnaires, forms, medical reports, immigradonuments
(Brown 2004:1887)

These genres all have their own set of governitgsrand conventions for their
manifestation and readers must be able to anteifh&se conventions in order to know
what exactly to focus on within the text and conssly process the meaning correctly
(Brown 1994:286).

What Brown calls “anticipation” of conventions afrious genres, Nuttall calls
“prediction” of structures of various genres. Pedphd to think in similar ways and
therefore we, as readers, are able to predictc{pate) what to expect from a text. The
ability to predict (anticipate) exists because s, readers, understand the text.
However, it is very difficult to determine into whextent the ability to use prediction

(anticipation) in order to understand exists (NU28005:118).

4.3 READING MICRO AND MACRO-SKILLS AND READING STRA TEGIES
When assessing reading comprehension, it is algooriant to take the
following reading micro and macro-skills in congiagon. Brown sees micro-skills
inferior to macro-skills and he mentions that miskills serve as a means of improving
macro-skills (Brown 2004:187).
According to Brown, the most important micro-skitlsolved in reading are:

« Discriminating among the distinctive graphemes anthographic
patterns of English.

* Retaining chunks of language of different lengthsshort-term
memory

* Recognising a core of words, and interpreting wader pattern and
their significance.

* Recognising grammatical word classes, systemserpaitrules.

* Recognising that a particular meaning may be espes different
grammatical forms.

(Brown 2004:1888)

On the other hand, the most important macro-saris

* Recognising the rhetorical forms of written discrur
and their significance for interpretation.



» Recognising the communicative functions of writtexts, according
to form and purpose.

* Inferring links and connections between eventsuded causes and
effects, detecting such relations as main ideapating idea, new
information, given information, generalisation, Byde,
comparison, contrast, opinion, and support antimpawhat will
come next.

» Distinguishing between literal and implied meanings

e Deducing the meaning and use of unfamiliar lexitegths through
contextual clues.

* Understanding relationship within the sentence,naigd by
lexical devices, anaphoric reference, connectivisng sentences
and ideas.

* Varying reading strategies according to the typeteot and the
purpose of reading.

(Brown 2004:187-188)

When Brown points out development and use of difierreading strategies
leading to efficient comprehension he mentions sking and scanning in particular.
He justifies his opinion by the fact that he sdessé two strategies the most valuable
for learners (Brown 1994:293).

The same opinion is shared by Duffy and Roehler sthte:

Reading rate is one of the keys to efficient stutiyerefore, instead of
reading every single word, skilled readers scafino potentially helpful
information and subsequently skim to locate key dsothat signal the
information the need”

(Duffy and Roehler 2004:183)

Skimming is, according to Nuttall “process of ramthncing through a text
either to search for a specific piece of informat{@ name, a date) or to get an initial
impression of whether the text is suitable for @egi purpose” (Nuttall 2005:49). In
other words, skimming is a strategy that gives eemadense of the theme, purpose, and
organisation of the text, and perspective or pointiew of the writer. After skimming a
text, learners should be able to answer the foligvguestions:

* What is the main idea of this text?

* What is the author’s purpose in writing the text?

* What kind of writing is this (newspaper article ve manual)?

* What type of writing is this (narrative, technical)

* How easy or difficult do you think this text wile?

* What do you think you will learn from the text?

* How useful will the text be for your profession éas, interests)?



(Brown 20R13)

On the other hand, scanning is “the process ofdrgfaincing through a text to
determine its gist or to keep ourselves superficiaformed about matters that are not
of great importance to us” (Nuttall 2005:49). Irhet words, mastering of scanning
strategy requires rapid identification or relevardces of information from following
types of texts: “a one- to two-page news article,easay, a chapter in a textbook, a
technical report, a table of chart depicting soresearch findings, a menu, and an
application form” (Brown 2004:209).

There is an endless number of scanning objectigespng which belong
locating data such as: “a date, name, or placeltseseported in a specified cell in a
table, specified data needed to fill out an appbeca the principal divisions of a
chapter” (Brown 2004:209).

When testing scanning, Simmons and Palmer suggsstgfving learners the
reading task, and then presenting them with thé fExey see this sequence as very
crucial since it helps the learners in a sense tti@t know what information exactly
they are searching for before they try the deahwhe text itself (Simmons and Palmer
1988:32).

With regards to testing scanning, one of the pwpad scanning is to identify
relevant information as rapidly as possible. Thaeeftest-markers may sometimes
decide to calculate timing into their scoring pradaess (Brown 2004:209).

4.4 TYPES OF CLASS READING PERFORMANCE

As well as other language skills, reading can #lscsubdivided into different
types of performances. As regards reading, varadtyperformance is based on
multiplicity of text genres rather than on the wedyi of apparent types of reading
performance. However, when speaking about assesspmnecedures, the following
types of reading performance need to be speckitddintified. These serve test-makers
as means for setting reading tasks (Brown 2004:188)following graph shows types

of class reading performance as seen by Brown:



Classroom reading performance

Oral Silent
Intensive Extensive
Linguistic Content Skimming Scanning Global

(Brown 1994:297)

4.4.1 READING ALOUD AND SILENT READING

Reading aloud in classrooms is not very popularhwihany ELT
methodologists. For example Nuttall claims thaatieg should be practised mainly for
comprehension and not for the sake of pronunciationother words, when reading
aloud, learners must concentrate on correct proatioe and therefore it is difficult for
them to focus on recognising the meaning as welttéMl 2005:58).

Similarly, Ytreberg and Scott point out problemsigected with reading aloud.
Firstly, texts read aloud are of little interest foe rest of the class. Secondly, they may
encourage stumbling, stammering or making mistakgsonunciation. Thirdly, such
texts are demanding in terms of time and to comgliukdey discourage learners from
practising silent reading techniques (Ytreberg Sodtt 1991:57).

Silent reading is preferred to reading aloud in tmaethodological books
concerning reading comprehension. The reason f@ that when reading silently,
learners need not think about correct pronunciagios therefore they can absorb more
information about the text. What is more, readeesadlowed to read at speed which is
convenient for them, they can return to parts whikeky did not understand, and they

can correlate facts learnt within the text.

4.4.2 INTENSIVE AND EXTENSIVE READING

Silent reading may be, according to Brown, subaaiegd into intensive and
extensive.

By intensive reading, he understands deep and ugbrestudy of a text.
Intensive reading demands thorough understandinglir@fuistic comprehension

(grammatical, symbolic and lexical forms) as wedl mastering of content-related



reading. Sometimes, meaning can be “trapped” ingiddgext and need not necessarily
be cognisable at first glance. However, a skilledder should be able to extract
meaning from the text (Brown 1994:297).

On the other hand, extensive reading is a ternmimre general comprehension
of a certain text. The term applies to texts lonp@an one page and includes pleasure,
technical, scientific and professional reading.sTiype of reading performance may, at
times, involve skimming and scanning strategieschhitogether with pre-reading
activity, serve as means for gaining global or gaheneaning of the text (Brown
1994:298).

Nevertheless, Greenwood points out that masteringtensive and extensive
reading are by no means skills which can developrroght. On the other hand,
effective use of these two types of reading aregldime tasks which demands
alternating of both (Greenwood 1988:9).



5. STAGES OF READING TEST CONSTRUCTION

It is needles to say that reading skills are otested together with the other
three language skills. Heaton is of the opiniort teading is in many tests most closely
related to writing and he presents the followinguanents to prove it.

Firstly, reading provides stimuli for writing (arxample may be required to
write a reply to a letter. In order to respond s tletter, learners must be able to
understand the letter after reading it).

Secondly, reading can in many cases be integnatedhe writing skill itself (in
order to complete an application form, studentstroaslerstand the written data from
the form).

Thirdly, students may be asked to read a text demoto take notes. However,
when testing project work, which is mostly basedcertain amount of initial reading,
students” reading skills can be integrated withimgj speaking and possibly listening
skills as well (Heaton 1990:92).

According to Brown, most classroom teachers of Bhgtome in contact with
placement, diagnostic or achievement tests dutegy tcareer. And it is exactly the
necessity to determine the right type of test beatsees as very crucial in order to help
teachers focus on the specific objectives of theireg test (Brown 2004:43).

However, there are other practical steps whichyeteacher should follow if he
or she wants to create and administer interactigeiatrinsically motivating tests. As
Brown suggests, the biggest problem of many teadsethe fact that they try to think
of “a wonderfully innovative instrument that willagher the accolades of their
colleagues and the admiration of their studentsd\ 1994:386) and that causes more
damage than good. Firstly, even traditional ancbthiced techniques of testing can be
more or less altered and secondly, completely nedvianovative testing formats may
take a lot of effort when designing and a huge amhot time when going through the
process of trial and error in practice. Theref@mwn recommends to stay within the
guidelines of accepted, introduced, traditiondiingstechniques (ibid.)

The first task when designing a reading test, atingrto Kalhous, is to ask
ourselves what purpose the test is supposed t@.séeachers may want to create

summative tests at the end of term or year aimmdintd out how their learners



understand the curriculum. They may also want tostract formative tests which are
supposed to enhance learning and suggest wayptovement (Kalhous 2002:220).

The next stage is, according to Brown determiner@piate objectives. He
presents the situation on the example of learndis ave been studying a unit with
emphasis on the past. The objective of a readisgdeuld therefore be focused on
recognition of irregular past tense of selectedbsen a story describing an event in the
past.

After stating objectives of the test, it is neceg$a draw what specifications the
test will have. The specifications later serve bess as practical outlines of their tests,
they include reading skills and sub skills to beteéd and they state what topics you will
cover, response formats for items, number of itesnsl, length of the text. Length of
texts may vary from very short poems to severalepalpng story. Longer texts,
however, need to be divided into reasonably longi@es. Exceeding reading time
decreases concentration and attention and thereffitences the actual testing and
grading respectively. The above mentioned limity raléer according to learners” level
of English, their age and other external influengiese of the day or day of the week).

Since chosen text has impact on the resultsngcessary to provide pupils with
a sense of authenticity and interest and seledt sexds which will do so. However,
according to Brown, when testing reading, authégtimay be endangered since texts
may be edited to suit less advanced learners. Wetimea talk about simplified texts in
terms of vocabulary and grammar. Nevertheless,dresmeachers that sometimes their
effort to make texts as simple as possible maya#igtlead to the fact that these become
a lot more difficult than the original text (Brovir®94:299).

Learners” general knowledge goes hand in hand ieith authenticity. ELT
methodologists share the opinion that texts invmwioo much test-takers” background
knowledge should not be used very frequently (Hegh@89:128). Kitao adds that the
selected reading text must be the one which meetselquirement that the test-takers
will have fairly similar levels of background knoedge on. In case there are pupils with
deeper background knowledge, they will undoubtédlye a great advantage over those
pupils who do not have it, regardless of their negqproficiency. At the same time,
Kitao realises that it is rather difficult to congtt such tests since it is quite impossible

to predict how much learners already know aboubgetopic (Kitao&Kitao).



Next stage when creating a full scope reading igstccording to Brown,
devising tasks for the test. These tasks may bgewrinto a draft which serves as a
review. When revising the draft, it is necessaryast whether all the directions are
absolutely clear, whether there is an example ftaneach task, whether the difficulty
of each item is appropriate for the learners, wérethe sum of the items and the
reading test as a whole reflect the learning olyjest and finally whether each item is
stated in clear and simple language. When consiguet reading test with multiple
choice items, it is crucial to make sure that thesas have appropriate distractors

Once test-makers decide about test specificatibnd, a suitable text, and
develop tests items, ELT experts recommend congulthe test with other
professionals in the field who check its validity.

After experts have commented on the test's forratguage, and items, it
should be tried out on pupils who actually do rarttigipate in taking the test so that the
test maker may make any adjustments if they ardatkéere, teachers may decide to
involve a parallel class). However, as Brown sutgethe tryout phase is almost
impossible in daily classroom teaching (Brown 2664

Acts connected with preparation of the test, pmoptit, distributing it and so on
are, according to Weir, parts of operation stageei(V1990:40). Moreover, teachers
should make sure that their tests are neat an8léetgo that all the effort put into
construction of the test does not come to noudgBitd\yn 2004:55).

Another crucial parts of test construction procedaire decisions about scofing
and grading, and providing test-takers with fee&bac

According to Brown, assigning grades to learnefguerance in a test is a very
“thorny” issue and is influenced by many factorouetry culture, institutional
expectations, definitions of grades set in advamcerelationship with a particular
class). At the same time, there are other factdrislwmay influence teacher’s grading,
however, according to Gronlund, when grading aitestnecessary to:

Base grades on student achievement and achievemintGrades should
represent the extent to which the intended learauigomes were achieved.
They should not be contaminated by student effartiness, misbehaviour,

" See chapter 6 — Reading test techniques — Multiptéce tests
8 See chapter 6 — Reading test techniques



and other extraneous factors.... If they are peechito become part of the
test grade, the meaning of the grade as an indiodchievement is lost.
(Gronlund in Brown 2004:284)

Feedback to students is, as Brown mentions, a eergial part of the whole
constructing tests process. Feedback that teactffens therefore becomes beneficial
washback. However, not every form of feedback &ided to be of positive character.
Brown guarantees achieving positive washback ifidshts can, through the testing
experience, identify their areas of success andecige” (Brown 2004:63). Today,
many teachers consider providing a number gragerarmber of score when returning
tests as one way of enhancing washback. In ordachdeve positive washback, it is
necessary to return the tests with narrative etialus which give detailed descriptions
of students’ performance (praise of strengths mistractive criticism of weaknesses)
and foster co-operative learning (Brown 1994:386)38

Cyril Weir sees monitoring as the last stage of tEmstruction process. He
points out that in order to make tests as valitialvke and efficient as possible it is
necessary to monitor and store the results of essthThen, these tests may serve as a

mean of improving any new test in future (Weir 199).



6. READING TEST TECHNIQUES

It is necessary to make clear distinction amongféiewing three terms which
may be easily confused — approach, method anditgahn

When speaking about approach, ELT experts spealit abset of correlative
assumptions dealing with the nature of languagehieg and learning. Regarding
method$, we speak about overall plan for the orderly pnéstion of language material,
all of which is based on the selected approachtdihitechnique is a particular trick,
strategy or contrivance used to accomplish an inatedobjective. Furthermore,
technique is always consistent with method andarmiony with approach.

Currently most widespread reading test technifuesll be discussed in this
chapter with respect to their advantages, disadgastand possible ways of scoring.

Weir claims: “It is possible to talk of a good obad test, valid or invalid test,
but this is obviously not possible for test metliq@geir 1990:42). The same opinion is
shared by Alderson who declares that “there is m® lmest method for testing reading”
(Alderson in Nuttall 2005:222).

Weir also suggests that each text is predestineds®e of different test methods
and Alderson is of the same opinion when he states:

No single method can possibly be satisfactory fotha different purposes
for which you might test, nor for all the skills caexts that you want to
assess.

(AldersionNuttall 2005:222)

Other ELT experts (Murphy, Porter, Boniakowska, aklderson) share the
opinion that test formats may actually affect perfances of pupils. Similarly, Weir
suggests that employing a range of valid, practral reliable test formats is the only
practical approach to preventing possible formegot$ (Weir 1990:42).

According to Madsen, reading tests may vary in geohforms and they may
evaluate a wide range of reading activities randirggn pre-reading activities, to
reading speed, reading comprehension, scanningimmnsng techniques, translation,
and reading aloud, reading literature and so forttowever, it is reading

° Sometimes, ELT experts speak of ‘methods’, (Aloley, sometimes methods are referred to as
“procedures” (Nuttall)
% The term test "technique” may be used in the saeaming as test “format’



comprehension that remains the most often evaluated reading igctim schools
nowadays (Madsen 1983:76). According to Royer, ireadcomprehension is: “the
process of understanding and constructing meamniogy fa piece of text. Phrases,
sentences, paragraphs and so on are parts of ¢ednxt that can be read with
comprehension” (Royer).

Walter claims that testing of reading is actualyleating into what extent “the
process of re-creating the text in the reader'sdiimas successful. That is to say,
testing of reading functions as feedback, sindgaviblves responding to a certain text
(Walter 1992:1).

ELT methodologists recognise two types of testirgding according to its
production. First type is oral production and tlual testing which concerns expressing
pupils” opinions, attitudes, ideas and feelings uabihhe read material. The most
common type of oral testing is retelling contentaofext. Nevertheless, Heaton warns
that in order to provide authenticity, teachersusth@ssign tasks which pupils might
encounter in real life and not to focus only oneptalking about a particular text
(Heaton 1990:92).

Secondly, it is written production and thus writtégsting which will be
discussed in this chapter.

When testing upper primary school grade pupilshigagand ninth grade), it is
possible to use many test techniques with respeetaicher’s goals. According to Duffy
and Roehler, “the upper primary school grades smmethe bridging years between
learning the fundamentals or reading and applyiresé fundamentals in a variety of
specialized content areas” (Duffy and Roehler 2004). In other words, the goal shifts
from pure print to reading comprehension and teacgeide reading using techniques
that are more complex than the standard directeding lessons. Nevertheless, we must
bear in mind, that not every text is suitable fee wf any test technique. Tests ideal for
one purpose may be completely inadequate for qgibhgroses and test format ideal in
one situation may be of no use in other situati@isoice of the format depends on
goals, purpose and importance of the test.

Speaking of goals emphasised with upper grade fupiére are the most
important ones, as Duffy and Roehler see them:

e Building vocabulary through direct study of wordssaciated with
content being studied



* Emphasis shifts from concrete words to multiple nieg words,
homonyms, synonyms, antonyms, and other specialgoaes of
words

* Recognise fluently and instantly a wide varietyvairds

» Active prior knowledge of content using predicting

* Monitoring for unknown words in meaning and unretsgd words
in print

* Recognise author's meaning

e Judge content of message by author's use of dértand
connotative word

» Use dictionary to find word meanings

e« Develop a slow pace for careful reading and a faste for
skimming

* Use summarising to remember content

(Duffy and Roehler 2004:405/40

Reading tests may sometimes integrate testing &gesub skills, in particular
vocabulary and grammar. Heaton claims that “test®oabulary often provide a good
guide to reading ability” since it is important sthhow not only knowledge of the
meaning but also knowledge of collocations (Heal®080:79). When constructing a
reading test that integrates vocabulary, it is asaey to decide which words students
are expected to use (active or productive vocapuland which words they are
expected to recognise (passive or receptive voaapulibid.).

The most widely spread formats of reading comprsioen tests will be
discussed on the following pages. However, it isessary to mention that a test format
considered used widely by one ELT expert oftensstagre or less unnoticed by other

experts in literature.

6.1 MULTIPLE-CHOICE TESTS

According to Brown, the most crucial role of MCQ@sUtiple-choice questions)
Is testing reading comprehension. However, mulgbleice technique is widely used
when testing reading knowledge of grammar and wadeap as well. It is up to every
teacher to decide into what extent context shoelthiplied. They may test vocabulary
or grammar tasks with a very little context prowde the text or they may test reading
comprehension on more contextualised text (Browgv21D4).

The following are only some examples why Weir bedgethat teachers are fond
of MCQs. Firstly; tests of such type are completelyably marked. That is to say that



there is no subjective evaluation since there aralternatives to the correct answer.
Furthermore, marking is simple and very effectivéarms of time.

Secondly, MCQs are not confusing for test-takersabse they know exactly
what they are required to do in contrast to opestedrformat.

Thirdly, multiple-choice tests do not require dsmhy of the writing skill unlike
some other test formats (short answer questioneXample) and therefore do not
influence the skill being assessed (Weir 1990:43).

However, we may find many problems in connectiothwiiis technique. In the
first place, there is much doubt about validityaasheasure of language ability of such
tests, since answering multiple-choice items isuareal task, as in real life it is not
probable that learners will be presented with {dlree, five) alternatives of which only
one is always correct.

For the second, devising satisfactory distractoes/ he time-consuming and
very demanding (Weir 1990:43-44). Therefore, HeaBuggests that rather than
creating a great number of absurd distractors (whiery learner can see are wrong), it
is preferable to select fewer options. Howeversé¢hdistractors must appear correct to
anyone who is not sure of the correct answer (Hed®90:79-80).

Thirdly, Alderson sees a disadvantage in the faat the distractors actually
present learners with possibilities they may nbeowvise have thought of (Alderson in
Nuttall 2005:223).

The issue of MCQs tests scoring apart from beirjgabive (thus reliable) may
be rather questionable because there is alwaysyiga percent (provided there are
four options) probability of guessing the correxswaer. Multiple-choice questions will
be discussed in the practical part of the papdr mspect to their scoring, effectiveness

and formative role in teaching/learning processes.

6.2 TRUE/FALSE TESTS

True/false tests belong, according to Kitao, amtrmg most common type of
reading comprehension tasks.

She sees many advantages in employing them. Taanemly some of them,
they are quickly and easily constructed, they mayubed even for very elementary

learners and the true/false items can be writtem dairly short reading text which is



suitable even for less advanced readers (Kitao&KitAnother pro for employing this
test format is, according to experts from UW TeaghAcademy, the fact that the
completed tests may be scored electronically (U\&chiag Academy).

On the other hand, many experts and teachers dtamtian to the fact that this
test technique encourages students to guess asdyém score as high as 75 percent
even though they only knew correct answers to fifigrcent of the items.
Methodologists suggest at least two ways of dealiitily problems of guessing.

Madsen recommends introducing a penalty for gugsaeiform of awarding two
points for each correct and one point deductedefeh incorrect answer (Madsen
1993:88).

On the other hand, Kitao suggests providing a thltdrnative — "not stated” —
and thus reduce the probability of guessing theecbanswer. However, she is aware of
the fact that sometimes it may be difficult to v a statement which seems close to
the content of the reading passage and yet isancgat (Kitao&Kitao).

As stated above, many teachers and experts catitiah to low validity of such
test technique, however, there has so far beervideree that this is true. Heaton is of
different opinion. He claims that test-takers guesyy if the test is too difficult for
them and they are not sure of the correct answeorder to prevent candidates from
guessing, teachers must make the statements asstamdiable, clear, and concise as
possible (Heaton 1988:84). True/false test formi#itbe discussed in the practical part
of the paper with respect to its scoring, effecie®es and formative role in

teaching/learning processes.

6.3 MATCHING TESTS

Learners” task is to match together appropriatestésynonyms, antonyms,
interpretations of certain signs or labels) whick aelected from a number of other
options. This approach is, according to Aldersaseful for testing beginning learners
(Alderson in Brown 2004:197).

As any other test technique, even matching hgwas and cons. Brown sees the
biggest advantage in the fact that matching tadfer an alternative to traditional
multiple-choice format and are relatively easy eostruct, as long as the matches have

been selected carefully.



On the other hand, he points out the similarly tatiple-choice tests. Learners
may never encounter matching tasks in real lifgasibns. Brown’s advice is to provide
more items so that the last pair is not so easggmsable. On the other hand, he
declares that sometimes this framework can “becomee of a puzzle-solving process
than a genuine test of comprehension as testgakierggle with the search for a match,
possibly among ten or twenty different items”(Brow#004:198). The technique of
matching will be further discussed in the practigait of the paper with respect to its

scoring, effectiveness and formative role in teaghearning processes.

6.4 PICTURE-CUED TESTS

According to Brown, there are two variations orsttask. Firstly, learners are
presented with a sentence or a short passage amdeclone of a certain number of
pictures being described (Brown 2004:199). Kitadsathat this type of task may be
altered in such way that the candidates look atpckire, certain number of pictures
and must decide which of the sentences accuragsigrithes the picture (Kitao&Kitao).

Secondly, as Brown states, it is also possiblerésgnt test takers with a set of
definitions or sentences. These describe a labpledof a picture and the learners” task
is to identify each labelled item (Brown 2004:19Ricture-cued tests will be presented
in the practical part of the paper with respectthtieir scoring, effectiveness and

formative role in teaching/learning processes

6.5 ORDERING TESTS

Acquiring the skill of ordering and sequencing ecessary for remembering the
order in which the author has arranged detailsheftext. Assembling little strips of
paper in a logical story is a testing reading tégpie highly popular among both
teachers and learners. Alderson, however, seesgeda evaluating this test format.
Often, there is not only one logical order of instions, events, or ideas (Alderson in
Brown 2004:209). An ordering test will be preseniedhe practical part of the paper
with respect to its scoring, effectiveness and fdive role in teaching/learning

processes.



6.6 INFORMATION TRANSFER TESTS

According to Brown, information transfer test fortmg highly authentic and is
essential for every educated person in order takde to comprehend maps, charts,
graphs, calendars, menus or class schedules. Howbeesole comprehension of the
above mentioned is not sufficient and must be apeoned by oral or written
interpretations, comments, or questions. In otherds, learners must imply a process
of information transfer from one skill to anothélls(from reading graphic or written

information to speaking, for example) (Brown 20N}

6.7 SHORT-ANSWER TESTS

According to Brown, short-answer tests (sometinedsrred to as open-ended
questions) require the test-takers to produce assbased on information from the text
in spaces provided on a partially completed chiére candidates are presented with a
set of questions which must be answered in one@isentences (Brown 2004:207).

Tests of such format are most appropriate for questthat require student
recall over recognition. In other words, the tecjuei is employed in cases when it is
desirable to ensure that the learners have conumitie information to their memory
(UW Teaching Academy).

The following are some advantages and disadvantdggsexperts from UW
Teaching Academy, Weir, Brown, Heaton and Alderser in use of this technique.
The justification for this technique is that stutteare never provided with the right
answer (as opposed to multiple-choice test) andetbiee guessing is very much
eliminated (Weir 1990:45). Brown mentions the fdett open-ended tests offer learners
a chance to create their own answers which teatie®s how to express themselves.
Furthermore, there may be a possibility of potéritlkow-up discussion and therefore
achieving beneficial washback effect (Brown 200%)20

However, as any other test technique, even shaei@ntests have their flaws.
Firstly, the main disadvantage lies in the fact thé technique involves the candidate
in writing and there is a possible danger of thecher evaluating writing rather than
reading skill. On the other hand, as Heaton suggemtcuracy of both written
expression and reading comprehension need to lem tajually in account (Heaton

1993:87). Alderson also mentions that no short-aénstest is easy to construct.



Furthermore, this test format is suitable only douestions that can be answered with
short responses. According to him, teachers “ragktsuch questions that all possible
answers are foreseeable otherwise they may bewligtt a bewildering range of
responses” (Alderson in Nuttall 2005:223).

Scoring of such tests is very subjective, teacheespresented with variety of
correct, partially correct, and incorrect answard they must decide how to deal with
them (Kitao&Kitao).

6.8 CLOZE TESTS

Nowadays, cloze tests are, without doubt, amongodriee most popular types
of reading assessment tests. The word was coinedptoire “concept of “closure” that
is, the ability to fill in gaps in an incomplete age (visual, auditory, or cognitive) and
supply (from background schemata) omitted det&ftsWn 2004:201).

When constructing a cloze test, test-makers mustddf they want to delete
every eighth word (experts recommend deleting oéreVifth to twelfth words)
regardless of whether this word is unfamiliar of effer it is a person’s name.
Methodologists then talk about “fixed-ration dedafi

On the other hand, if test designers use “ratidalgtion” (sometimes referred to
as “gap-filling procedure”) they omit words accogdio their discourse of grammatical
functions. The only exception to this rule are fingt two sentences which should stay
without any blanks so that the test-takers canuged to the style and topic of the
passage (Nuttal 2005: 222).

Scoring of cloze tests is, according to Brown, denpnce the exact word
scoring procedure is adopted. In other words, wieachers mark answers to this test,
they can only give credit to test-takers only ieyhfill in the exact word which was
deleted. However, there is another method of sgoprkmown as appropriate word
scoring which can cause problems regarding faadityal That means that teachers can
accept any word which is grammatically correct @asgl as contexts maintain sense
(synonyms) (Brown 2004:201).



6.8.1 C-TESTS

As mentioned above, C-tests type of test is deveadf cloze tests. In other
words, C-tests work on the same basis as stanttaze t@sts. Both methods work with
deleted words. However, when creating a C-test;designers partially delete every
second word in a text. To enable candidates to $widtions, they are presented with
the first half of the deleted word (Nuttal 2005:224

6.8.2 CLOZE ELIDE TESTS™

This technique is based on the fact that test-nsgierposely insert grammatical
or rhetorical errors in a text and the candidatestrdetect where these insertions have
been made (Weir 1990:50).

According to Madsen, intrusive words must nevermphein at fixed intervals.
Words are added at random, however they must nev@ae in succession (Madsen
1993:96). Even though cloze-elide technique is popwith many methodologists;
Weir and Madsen mention a few disadvantages. ¥ifdteir points out that scoring is
problematic to a certain degree since candidatgsdelete words which are redundant,
yet correct (Weir 1990:50). Furthermore, exper@inal that editing tests encourage
word-by-word reading and thus essentially do nadléearners to the objectives of
reading comprehension. What is more, use of tlaenigue decreases reading speed
(Madsen 1993:97).

6.9 SUMMARISING AND RESPONDING TESTS

Directions for writing a summary are quite simpléey usually include length
and drawing attention to necessity to describaribgn and supporting ideas of the text.
Since evaluating summaries may sometimes be difffon teachers, the following
criteria serve as suggestions when assessing fheenability to express accurately the
main and supporting ideas is, according to Kithe, most crucial one since it implies
assessment of reading, and reading only (Kitao&itdhe other three factors (writing

in own words, logical organisation of the summaapd clear expression of ideas)

It is possible to encounter a term “editing teist’some methodology books (Madsen) or “intrusive
word technique” (Nuttall).



pertain more to writing performance and it is uphe teacher’s subjective decision how
he or she evaluates the summary (Brown 2004:214).

According to Brown, responding to the text shouldt e confused with
summarising as it often happens. The learner’s ts&n writing a summary of a
certain text requires expressing his on his ordpanion on the text. It is usual for the
candidates to write into what extent they agredisagree with the author and support
their opinions with information from the text opbfn their own experience.

Similarly to summarising, scoring or respondinggdesay be rather subjective,

depending on the accuracy of reflection of the teself (ibid).

6.10 MIXED FORMAT TESTS

It is often possible to encounter test formats Whace mixtures of some of the
above mentioned techniques. For instance, leamens be presented with multiple-
choice cloze, multiple-choice picture cued, or ymetcued true/false tests. Mixing
techniques is, according to Brown, mostly usedawadays testing (Brown 2004:192-
193). Mixed format technique (ordering/picture-cuedt) will be presented in the
practical part of the paper with respect to itsrisp effectiveness and formative role in
teaching/learning processes.



CONCLUSION OF THE THEORETICAL PART

To sum up the theoretical part, | strove to presestfficient amount of well-
founded and valid arguments on the benefits ofgnating the skill of reading into
lessons when acquiring a foreign language. It shdwé stated that reading is a
necessary part of people’s lives since a lot of-Irm situations require people to
employ their reading abilities in order to be swsfel in communication. Experts
support the opinion that foreign language shouldubed the same way as a mother
tongue, thus for communication. And communicatiagisputably involves not only the
ability of saying or writing something, understamgliother people’s speech but also the
ability to understand written texts. Even thougtsihot difficult to read in one’s native
language, reading in a foreign language may sedherraifficult, complex task
requiring a great deal of practice and patiencarmers must be prepared for reading in
real-life situations in which they will face authienreading material. The practice in
English lessons should provide sufficient amountezding opportunities which will
then help foreign language learners to become seftdeeaders in their future lives.

Presenting learners with various reading activittest develop reading ability
are likely to be of some interest and use is a deling task for every teacher. Reading
activities should be success-oriented so that thiélynot only increase motivation or
ensure effectiveness of reading but will also buddrners” confidence in reading in
foreign language.

Testing is an important part of everyday teaching should not be passed by or
even forgotten under any circumstances. Even thaoghe teachers mistrust testing,
well-made tests can actually help learners in thearning by establishing a positive
attitude towards the studied language.

My thesis has suggested a framework for consideagmgcts which to focus on
when designing tests with respect to reading irtiqudar. It introduces important
factors such as establishing purpose of a testpeng nature of feedback that can be
achieved, stating test specifications, selectiovanious reading genres, selection of test
techniques, and possible ways of scoring readistg.te

What is taught is usually tested and on the coptlearners usually study for

what they know or at least sense is going to bieeded herefore, great caution should



be taken when creating tests because only therteeahing become utterly effective.
Tests which are labelled as effective must be yabtable, practical and they must
provide positive washback.

| also strove to provide readers with enough bamkgd information so as they
would be able to evaluate already existing readesgs with regards to their validity,

reliability and practicality.



INTRODUCTION OF THE PRACTICAL PART

The objective of my theses is research into testagling in EFL classes with
focus on learners in upper primary school gradesntluded that although reading and
testing it can be employed even with beginner ke nteachers would more likely
teach and subsequently test learners with higheswladge of English. After
considering the standpoint of level, | decided tmase nine grade pupils for my
research.

The practical part deals with analysis of a setredding tests of my own
construction. The investigation is aimed at theeatp of the tests construction, with
respect to the most widely used testing readinignigcies, their effectiveness, scoring,
and formative role in teaching/learning processes.

The analysed tests were based on six texts accgigainglish language
textbook English Project 2. Each testing included tests based on a text. The testing
was carried out during six months, considering gaEe of one unit per month.
Regarding the test formats, | strove to exposeptials to the four most commonly
used techniques of testing reading which have baeygested in the literature
concerned.

As far as the content of the practical part is eoned, first of all, background of
the research is described. After leading into mgeagech, the particular tests are
analysed individually. As | already mentioned, floe purpose of my research, | used a
set of six reading tests, which were also examingatactice. In order to provide clear
organization of the practical part and to makexjilieit, | also submit the constructed
tests after each analysis. However, samples of latety scored and graded tests are
placed in the appendix, alongside charts with scofandividual tests and the grading
system. Furthermore, results of the presentedtiéebniques are measured in terms of
index of difficulty to see what the effectivenegsralividual test technique is like. Data
concerning difficulty indexes with respect to thestttechniques are submitted in the
appendix.



BACKGROUND OF THE RESEARCH

Firstly, when designing the tests, my first taskswaccording to literature
studied; think of reasons for giving the tests.c8iall the tests were written at the end
of a unit, my reason for placing the tests wasdseas pupils” achievement over the
period of approximately one month. However, | fées needless to say that my tests
were constructed in order to improve learners” irgpdability rather than to test
vocabulary or grammar.

The next step after having stated reasons fontgsias to define the skills that |
wished to test. All the tests were aimed at readmgprehension; therefore | wanted to
employ learners” skills which essentially led te ttorrect answers to comprehension
questions or tasks. The skills and sub skills dr@éegcribed in the test analyses.

The main idea of achievement reading tests isamaet how well learners can
remember a known text, but how well they can readstsimilar to those read in the
course. The fact that texts had to be unknownherpupils was assured by the fact that
during our course, the Project English 1 texts wemaced by texts similar and later
the original texts were introduced to the learrfersthe purpose of our testing. The
texts used in the lessons during our course waengowed” from Project English 2, the
textbook of English of later edition. The textbomks not used by pupils at the school;
however, its content was very much similar to Ribfenglish 1 in terms of text genres,
topics, vocabulary, and grammar. Therefore, whé&mgathe tests, the learners were
sure to be familiar with the nature of the testdeas far as their difficulty, length and
other text specifications were concerned.

Having selected the texts and decided what skillgait to test, | needed to
determine what method to use for testing comprebensf the texts. However, as
already mentioned in the paper, according to ELfeets, “there is no best test method
or technique since no method or technique can itabdel for all the different purposes
for which we want to test, nor for all the skilladatexts we want to assess” (Nuttall
2005:222).

Other decisions to be made were those concernddresponse item formats
and number of items. My intention was to use foastrtommonly reading test formats

which would be suitable for the texts and for thkédls | wanted to test. Regarding



number of items, | observed experts” instructidra & test should number at least ten
items in order to be considered sufficiently relieab

Regarding time limits, after consulting literatuwrencerned, | concluded that a
twenty minute limit should be sufficient enough evier learners who have lower
standard of English.

| also underwent the stage of discussing the teksother teachers in order to
eliminate any ambiguities or absurdities of thestes

Another step was to make decisions about scoriigth& tests were scored
objectively which is typical for testing reading. érder to eliminate guessing, weighing
technique is introduced when scoring multiple-ckaad true/false tests.

Many ambiguities still exist among test-makers egards grading and there
are several approaches to conversion of scoresgirades. For the purpose of my
research, | decided to choose the intuitive approbcother words, my grading is fully
subjective and | adjusted the criteria levels offggenance according to my and my
colleagues’ judgemerifs

In order to ensure that my learners will be sudoéss passing the tests, |
provided enough space for practising any issuedsntight be causing problems when
writing the tests. Furthermore, the tests were wdwannounced at least a weak in
advance, so that the pupils had enough time toseednd eliminate any doubts
concerning the subject matter.

| distributed the tests and always went through itinsructions with the
learners, so that the learners knew what was reduDuring the testing itself, the
learners were allowed to ask questions in cases tivere any ambiguities as for the
instructions.

As | already stated above, the time limit was twentinutes on each test,
nevertheless an extra minute was given to puptis any problems.

Eventually, the tests were marked and returnediaklgy as possible in order to
provide a prompt feedback. Furthermore, it was iptssso discuss specific points while
the test was still in pupils” minds. In conclusipnpils were motivated to keep studying

on regular basis.

2 For grades see appendix



INDEX OF DIFFICULTY

As already mentioned above, one area of the tediyses concerns index of
difficulty of the used test techniques. | would€lito describe the method used for
estimating index of difficulty and the steps, hdwe results were concluded. According
to Kalhous, the extent to which a test is difficsltone of the main characteristics of a
test. This value is measured according to the nurobeupils who have answered a
task correctly. For calculating index of difficultyf the test techniques, | used the
instructions as Kalhous suggests them in literat20©2:228). First of all, all items of a
certain technique in each test were added. Thenuhwer of learners who participated
in the test was located from the tests. Furtherpibreas necessary to find out what the
number of pupils who have answered correctly isxtgep was to measure the index

of difficulty according to this formula:

P =100 x (ns/n)

According to Kalhous, an ideal index of difficutsaries from P = 20 to 50. If
the index falls below 20, he suggests that it itelbe¢o exclude the item from the test.
Nevertheless, there is one option when we may lsagh item in a test and that is if
this item is the opening item of the whole text. é¥plains that the fact that the item is

SO easy to answer may lead to pupils” relaxatiaiheus 2002:229).



TEST ANALYSES

Reading test 1 — Unit 2

The test can be defined as achievement sinceeiidistto measure the extent to
which the students have mastered the material tanghe classroom. Furthermore, the
test gives feedback on recent subject matter amdueages the learners in further
studies. The skills that | wish to test are thelitgbto detect correct chronological
sequence in the text and the ability to compreltbadext as a whole. The text and the
tests are based on vocabulary and grammar conteindwit 2 of English Project 1.

From the point of view of its construction, definleg Brown previously, it is a
discrete test, since it isolates reading comprabenss the only aspect of language.
According to Hughes, the test is indirect, becauseeasures the abilities which only
underline the skills that we are interested in.

With reference to format, the test is divided irotparts, both tests applying a
different testing technique.

The first exercise is focused on understandingrgiméormation and relating it
to accompanying pictures by reordering accompangingires. Therefore, the mixture
of ordering and picture-cued technique is used.aRkgg scoring, it is objective, each
item is awarded one point and there are no alteesas to ordering the answers.

The second exercise focuses on learners” abilityretmieve appropriate
information from the text and true/false techniigiesed here. As far as scoring of this
part of the test is concerned, the test is scobgectively since there are no alternatives
to the correct answers. Moreover, weighting is iggjpin the latter mentioned exercise
in order to discourage guessing. Weighting is doyealividing the number of wrong
answers by the number of distractors and subtg¢kis number from the number of
correct answers.

Speaking about the instructions, they are writterEnglish. Examples at the
beginning of both tasks are not included becausenstructions are clear and concise.
Nevertheless, after distributing the copies, ttegrlers were also given explanation of

the instructions in Czech.



From the point of view of the scorer, | may saytthearking was not time-
consuming. For the purpose of practicality, eadk teontains the number of points

achieved compared to the number of possible points.

Reading test 1 — Unit 2
Exercise 1 - Ordering and picture-cued test
Instructions: Read the original text and put theyses in the correct order

The correct order of the pictures is:

18

Exercise 2 - True/false test
Instructions: Read the original text and write doifvithe following sentences are T
(true), F (false) or the text DS (doesn’t say amgh

1/ You can make more than 12 cakes with these dngmes

2/ You bake the cakes for longer than one minute

3/ You put grated cheese under the potato cakes

4/ If you boil the potatoes for too long, they wibt be nice

5/ Before you put the cakes on a tray, you must fak them in the oven

6/ Butter and margarine go in one bowl togethehwlibur and the mashed potatoes

7/ 1t is fine if the potato cakes are black on bsittes
8/ You need eight ingredients for baking the potatkes

9/ You must slice the potatoes with a sharp knife
10/ You need less than half a kilo of potatoegdlics recipe
/10

Total score /18



Reading test 2 — Unit 3

The test can be defined as achievement sinceendsstto measure the extent to
which the students have mastered the material tanghe classroom. Furthermore, the
test gives feedback on recent subject matter amdueages the learners in further
studies. The skills that | am interested in testarg the ability to find relevant
information in the text and the ability to find arfmation which is correct in the text.
The text and the tests are based on vocabularygeamdmar contained in Unit 3 of
English Project 1.

From the point of view of its construction, definleg Brown previously, it is a
discrete test, since it isolates reading compreberas the only aspect of language. As
far as Hughes’s opinion is concerned, the tesindirect, because it measures the
abilities which only underline the skills that we anterested in.

With reference to format, the test is divided inotwarts both applying a
different testing technique.

The first part aims to find out about the abilibyrelate information from the text
in order to be able to answer questions; therefarkiple-choice technique is used here.
Regarding scoring, it is objective, each item isaaled one point and there are no
alternatives as to the correct answers. To disgaeugaiessing, correction is introduced.
It is made by dividing the number of wrong answeysthe number of distractors and
subtracting this number from the number of corestwers.

The second part of the test aims to find out ablmeiability to relate information
from one text to information from a different textd correct it. | opted for the use of
matching technique here. As far as scoring of gl of the test is concerned, the test is
scored objectively since there are no alternativeke correct answers.

Speaking about the instructions, they are writterEnglish. Examples at the
beginning of both tasks are not included becausentructions are clear and concise.
Nevertheless, after distributing the copies, trerlers were also given explanation of
the rubrics in Czech.

From the point of view of the scorer, | may saytthearking was not time-
consuming. For the purpose of practicality, eadk teontains the number of points
achieved compared to the number of possible points.



Reading test 2 — Unit 3
Exercise 3 - Multiple-choice test
Instructions: Read the original text and circle tberect answer.

1/ The most important meal in Britain is

Al breakfast B/ lunch C/ dinner
2/ What meal do people eat after noon?

Al breakfast B/ lunch C/ dinner
3/ What meal was quite big in the past but is oty today?

Al breakfast B/ lunch C/ dinner
4/ Which meal can people get in canteens?

Al breakfast B/ lunch C/ dinner
5/ Which meal do people also call supper?

Al breakfast B/ lunch C/ dinner
6/ Which meal do people prepare food from othentiwes for?

Al breakfast B/ lunch C/ dinner
7/ Which meal is quite big at weekends?

Al breakfast B/ lunch C/ dinner
8/ Which meal has ham, cheese or vegetable betimeeslices of bread?
Al breakfast B/ lunch C/ dinner

/18

Exercise 4 - True/false test

Instructions: Read the original text and correet fddse sentences. Cross out the wrong
word and write the correct one. Some of the seeteace correct. If you find a correct
sentence, write C (correct) next to it.

1/ Lunch is the most important meal of the day.

2/ British people often eat sauces in lunchtime.

3/ Many people do not eat meat.

4/ British people usually prepare big breakfasyan Saturdays.
5/ There are toasts in a typical British lunch.

6/ Children can have their lunch at school or ah&o

7/ A lot of people like to cook food from other ctties.



8/ Grapes are peoples” favourite fruit.
9/ It is quite usual to have something sweet aftener.

10/ Food from China or India is very popular nowgada

11/ In some parts of Britain, “dinner” means thaes#hing as "breakfast’.
/11
Total score /19



Reading test 3 — Unit 4

The test can be defined as achievement sinceendsstto measure the extent to
which the students have mastered the material tanghe classroom. Furthermore, the
test gives feedback on recent subject matter amdueages the learners in further
studies. The skills | want to test are the abilayfind relevant information in the text
and the ability to recognize and interpret cohed@ces within a text. The text and the
tests are based on vocabulary and grammar conteindwait 4 of English Project 1.

From the point of view of its construction, definleg Brown previously, it is a
discrete test, since it isolates reading compraberas the only aspect of language. As
far as Hughes’s opinion is concerned, the tesidirect, because it measures the
abilities which only underline the skills that wes anterested in.

With reference to format, the test is divided irotparts, both tests applying a
different testing reading technique.

The first exercise focuses on retrieving appropriatormation from the text and
multiple-choice questions technique is used heegaRling scoring, it is objective,
each item is awarded one point and there are eoalives as to the correct answers.
To discourage guessing, correction is introducets imade by dividing the number of
wrong answers by the number of distractors andraciitg this number from the
number of correct answers.

The sub skill tested in the second exercise isathility to interpret pro-forms.
The relationship is signaled in the text by anajghor cataphoric reference. In order to
interpret pro-forms (meanings of words like “it,rothem, he, his”), | opted for the use
of matching technique here. As far as scoring o gart of the test is concerned, the
test is scored objectively since there are noradtéres to the correct answers.

From the point of view of the scorer, | may saytthearking was not time-
consuming. For the purpose of practicality, eadk teontains the number of points
achieved compared to the number of possible points.

Reading test 3 — Unit 4
Exercise 5 - Multiple-choice test
Instructions: Read the original text and circle toerect answer

1/ Russell never sends Valentine cards



A/ because he is very lazy B/ because he doesn't like any girl in his class
C/ because he is very popular with girls in hissla

2/ Greg is in love with Nicola

A/ because she is very kind and pretty B/ because she likes him too
C/ because she sits near him at class

3/ Greg bought the Valentine card

A/ because Peter liked it too B/ because he thought that the words in
very nice C/ because it was cheaper thaeratards

4/ Greg wanted to take the card from Nicola’s desk

A/ because he didn’'t put down his name B/ because Amy saw him putting it
there C/ because he heard that Nicola has a card faseRus
5/ Greg, Peter, Nicola, Amy, Russell and otherdreih went out of the classroom

A/ because the school finished that day B/ because they had free time between
two lessons C/ because they went to the schoulesan

6/ Greg was very happy when he came back to tissrcdam

A/ because he really liked what Nicola did to Rllsse B/ because he talked to
Nicola outside C/ because Nicola$ikhim too
/16

Exercise 6 — Matching test
Instructions: Read the original text, then read gbetences and replace the underlined
pronouns with the nouns from the list. You can sm®e of them more than one time.
Russell Greg Nicola cards the card Amy  Peter

1/ Theyleft the building after lesson —
2/ Shereally liked what Nicola did to Russell -

3/ 1t cost more money than the rest —

4/ Theyentered the classroom together —

5/ Hereminded him of the St. Valentine’s Day -

6/ Everyone made fun of him

7/ Hewasn't happy at all -

8/ 1 will receive a great number of them

9/ Hewas very popular with girls — /9
tdbscore /15




Reading test 4 — Unit 5

The test can be defined as achievement sinceettdistto measure the extent to
which the students have mastered the material tanghe classroom. Furthermore, the
test gives feedback on recent subject matter acoueages the learners in further
studies. The skills | wish to test are the abiidyinderstand important information
mentioned in the text. The text and the tests ased on vocabulary and grammar
contained in Unit 5 of English Project 1.

From the point of view of its construction, definlegd Brown previously, it is a
discrete test, since it isolates reading compreberss the only aspect of language.

According to Hughes, the test is indirect, becausseasures the abilities which
only underline the skills that we are interested in

With reference to format, the test is divided irotparts, both tests applying a
different testing reading technique.

The first exercise is focused on understandingiogia mentioned in the text.
Therefore, | chose to use matching technique. Afingrliterature, it is advisable to
provide more items so that the last pair is noé@sy recognisable. Regarding scoring, it
is objective, each item is awarded one point aedetlare no alternatives to the correct
answers.

The second exercise is focused on learners” atilifynd certain information in
a map. Therefore, information transfer technique used here. As far as scoring of this
part of the test is concerned, the test is scobgectively since there are no alternatives
to the correct answers.

Speaking about the instructions, they are writtenEnglish. There are no
examples at the beginning of both tasks becausasireictions are clear and concise.
Nevertheless, after distributing the copies, tterlers were also given explanations in
Czech.

From the point of view of the scorer, | may saytthearking was not time-
consuming. For the purpose of practicality, eadk teontains the number of points

achieved compared to the number of possible points.



Reading test 4 — Unit 5
Exercise 7 - Matching test
Instructions: Read the original text and matchsietences. Write the letters in the gaps
provided. You do not need to use all the answers.
1/ It is located in California
2/ It is the year when USA got its independence
3/ It is the population of the country
4/ It is a building where the US president lives
5/ It is the third longest in the world
6/ It is on the south boarder of the USA
7/t is a little state in the east of USA
8/ It is the biggest city in the country
9/ It is the fourth largest in the world
10/ It is on the northern boarder of the USA
A/ the United States of America
B/ the Mississippi-Missouri River
C/ New York
D/ 8 million
E/ Canada
F/ Chicago
G/ Los Angeles
H/ 260 million
I/ Washington D.C.
J/ Mexico
K/ the White House
L/ California
M/ 1776
N/ Florida
O/ Delaware
/10



Exercise 8 - Picture-cued test

Instructions: Look at the map and match the folloyvidescriptions and the

geographical names from the map. Write them irgtyes provided.

1/
2/
3/
4/
5/
6/
7/
8/

9/ The city under Delaware -

The American state on the west coast of thA US

The country bordering with the USA in the north

One of the small American states above New ¥ork

The city on the coast of the Great Lakes -

The most southern state of the USA -

The country bordering with the USA in the south

The longest river in the USA -

The state between two cities -

10/ The state on the south east coast of the USA -

12/ The biggest city in the west coast of the USA -

Total score

112
122



Reading test 5 — Unit 6

The test can be defined as achievement sinceendsstto measure the extent to
which the students have mastered the material tanghe classroom. Furthermore, the
test gives feedback on recent subject matter amdueages the learners in further
studies. The skills that | am interested in testing the ability to understand relations
between parts of a text and the ability to retrispecific information from the text and
accompanying pictures. The text and tests are basedocabulary and grammar
explained in Unit 6 of English Project 1.

From the point of view of its construction, definleg Brown previously, it is a
discrete test, since it isolates reading comprabenss the only aspect of language.
According to Hughes, the test is indirect, becauseeasures the abilities which only
underline the skills that we are interested in.

With reference to format, the test is dividedwo parts, both tests applying a
different testing reading technique.

The first exercise focuses on learners” abilityeicognize text organisation and
insert parts of a text in correct places. Pupitsktis to complete the correct key
sentences in gaps provided, therefore matchingnigel is used here. As literature
suggests, | provided more items so that the last was not so easy to recognise.
Regarding scoring, it is objective, each item isaaled one point and there are no
alternatives to the correct answers.

The second exercise is focused on learners” alditpomprehend statements
from the text and compare them with pictures tleeepicture-cued technique is used.
As far as scoring of this part of the test is coned, the test is scored objectively since
there are no alternatives to the correct answansh&3is of literature, | again opted for
providing more items so that the last match isswogasy to recognise.

Speaking about the instructions, they are writterEnglish. Examples at the
beginning of both tasks are not included becausentructions are clear and concise.
Nevertheless, after distributing the copies, ttegrlers were also given explanation of
the rubrics in Czech.

From the point of view of the scorer, | may saytthearking was not time-
consuming. For the purpose of practicality, eadk teontains the number of points

achieved compared to the number of possible points.



Reading test 5 — Unit 6

Exercise 9 - Matching test

Instructions: Fill the sentences (A-G). Write tledtdr in the gaps provided. There are
three extra sentences that you do not need.

Luke Ryan opened his eyes slowly. He was on a bea strange room. Kirsty was
there, too. “Are you all right?” she asked quietly.doesn’t matter. You're both going
to die.” It was Luke’s old enemy, Doctor Dread. laghed horribly. “I've got the
computer chip now. So goodbye, Mr Ryan.”

“It looks like the end,” said Kirsty sadly. “No, waust stop him,” said Luke. “With that
chip he can destroy all the world’s satellites.kHow,” said Kirsty. “That guard is very
slow. | think we can escape easily.” She pointedthe blanket on the bed and
whispered to Luke. “That’s a good idea,” said Lakel he started to shout very loudly.
“Oh, my stomach. Help! My stomach! Help!”

“What's all that noise?” he said. Kirstyethrthe blanket over the guard’s
head. Luke hit him hard in the stomach and quigkbbbed his gun and the keys. “You
did that very well,” said Luke, as they locked theard in the room and ran out. “Oh, it
was easy,” said Kirsty.

Luke pushed the driver out and they drovéasisas possible to the airport.
When they arrived at the airport, they saw a siplaihe. “That's Dread’s plane,” said
Luke. They ran to the plane. It was empty, so thetyin and hid behind the seats. Soon
Doctor Dread got into the plane.

“With that chip I'm going torbaster of the world,” he said

proudly. “No, you aren’t,” shouted Luke. He jumpeg@ from behind the seat and
grabbed the bag. “Give that to me,” said DoctorddreHe quickly grabbed the bag and
pulled hard. But he pulled too hard. The door bétim suddenly opened and he fell
out. With the bag in his hand he fell down and damd down into the sea.

A/ There was a car in the street.

B/ Luke and Kirsty opened the door.

C/ The car was very small.

D/ Kirsty flew the plane back to the airport andyHanded safely.
E/ He left the room and the guard locked the door.



F/ The guard rushed in.
G/ He carefully put a bag on the seat next to stiarted the plane and took off.
H/ Ten minutes later, when they were over the Bedgoked at the bag.
16

Exercise 10 - Picture-cued test

Instructions: Look at the pictures in the originakt and match them with these
sentences. There is one sentence that you do edttoeise.

1/ The guard looked in the room through the litkt®r window

2/ Luke grabbed the bag

3/ Luke drove the car to the airport

4/ Luke and Kirsty threw a blanket over the guaftbad

5/ The door opened and Dr. Dread fell out of tlanpl

6/ Dr. Dread visited Luke and Kirsty in their room

7/ Kirsty had an idea and she told Luke about it
8/ Kirsty and Luke got in the plane
9/ Luke and Kirsty watched Dr. Dread as he fellouthe plane
10/ Kirsty drove the car to the airport
/9

Total score /15



Reading test 6 — Unit 7

The test can be defined as achievement sinceendsstto measure the extent to
which the students have mastered the material tanghe classroom. Furthermore, the
test gives feedback on recent subject matter amdueages the learners in further
studies. The skills that | am interested in testang the ability to interpret lexical
cohesion and the ability to correct wrong lexicahesion in forms of using synonymy.
The text and tests are based on vocabulary andngaarexplained in Unit 7 of English
Project 1.

From the point of view of its construction, definlegd Brown previously, it is a
discrete test, since it isolates reading compreberas the only aspect of language. As
far as Hughes’s opinion is concerned, the teshdirect, because it measures the
abilities which only underline the skills that we anterested in.

With reference to format, the test is divided irotparts, both tests applying a
different testing reading technique.

The first exercise is focused on learners” abibtyind the same lexical items to
refer to one and the same thing and therefore,iphedthoice technique is used here.
Scoring of this test is objective, each item is @ed one point and there are no
alternatives as to ordering the answers. Moreoweighting is applied in the latter
mentioned exercise in order to discourage guesSifeghting is done by dividing the
number of wrong answers by the number of distractord subtracting this number
from the number of correct answers.

The second exercise focuses on the ability to tiredsame lexical items to refer
to one and the same thing, only this time; learnaust find the correct synonym in the
text and correct the wrong sentences. | optedhieiuse of true/false technique here. As
far as scoring of this part of the test is conceyribe test is scored objectively since
there are no alternatives to the correct answers.

Speaking about the instructions, they are writterEnglish. Examples at the
beginning of both tasks are not included becausentructions are clear and concise.
Nevertheless, after distributing the copies, ttegrlers were also given explanation of

the rubrics in Czech.



From the point of view of the scorer, | may saytthearking was not time-
consuming. For the purpose of practicality, eadk teontains the number of points

achieved compared to the number of possible points.

Reading test 6 — Unit 7
Exercise 11 - Multiple-choice test
Instructions: Read the original text and choosectireect answer

1/ The type of entertainment that people like tlesnhin Britain is.....

A/ cinema B/ going to the library C/TV

2/ Usual channels in Britain put on ......... programmes

A/ various B/ same C/ similar

3/ The channels which are not free put on ......... of programmes

A/ a similar type B/ various types C/ the saypet

4/ Videos are favourite with people because.......

A/ are cheaper than cinema tickets B/ pebke sitting at their homes not in
cinemas

C/ a video shop is in almost every town but cineoray in large towns
5/ When you go to the theatre, you can see.........
A/ people whose job is acting BbOple whose hobby is acting C/ both
types of people
6/ If you see a pantomime in the theatre, it wél.b............
A/ very sad B/ very funny C/dramatic
7/ If they lend you books in a public library, you............
A/ should pay B/ don’t have to pay C/ must pay
17

Exercise 12 - True/false test

Instructions: Read the original text and correet fldse sentences. Cross out the wrong
word and write the correct one. Some of the seeteace correct. If you find a correct
sentence, write C (correct) next to it.

1/ Television is the least favourite type of erdggmnent in the UK.

2/ They have a theatre in every large town.



3/ There is a private library in all towns and adbvillages.
4/ Most theatres show a comedy in November and iDbee

5/ Digital and satellite channels are not freehim UK.

6/ Children can watch children shows from four oaH to six thirty.
7/ People can buy videos in video shops.
8/ If you want to borrow something to read in ardly you don’t have to pay.

/18

Total score /15



CONCLUSION OF THE RESEARCH

The results of the research show that testing isnawitable part of teaching
process. This is supported by washback effeced€ters consider reading a full scope
language skill, then it is worth including it in gls” assessment to build positive
attitude towards reading. On the contrary, if ragdis practised in lessons, but very
rarely tested, learners may come to conclusion teatling does not really matter
because it is not worth being tested.

Testing reading is a more complicated issue thay beaat first assumed. A
great number of important factors need to be takeonsideration in development of a
well-constructed reading test.

The theoretical part of the paper provides readetts enough information in
order to be able to evaluate already existing reatists from the point of view of their
validity, reliability and practicality. Neverthelgsthe main objective of the thesis is to
give a framework for constructing one’s own classnotests with respect to testing
techniques, their effectiveness, scoring and floemative role.

The fact that the purpose of a test needs to bebeseire any choice of a
particular test format can be made is probablygieatest lesson to be learnt from my
research. What is more, even before any test aaiitn it is necessary to explore the
nature of feedback that can be achieved from the 8ibsequently, feedback on the
effectiveness of pupil learning is usually of imsr to both learners and teachers. In
addition, this information is of use for the teachée or she wants to apply formative
assessment.

When the test purpose has been stated, it was saggeo consider test
specifications, skills and sub skills we want tstt@ suitable text, test format, number
of items and scoring. Allocating numbers of poidigectly in rubrics proved to be
practical and after setting criteria for continggnading would become fast and not
time-consuming.

As far as the test techniques are concerned, rgaufiiers a wide range of
possibilities. Comparing results of the tests imite of difficulty of the tests (test
technigues respectively), it can be concluded tiatleast difficult and therefore most

suitable technique for assessing reading compreheismultiple-choice. Many things



speak in beneficial use of this technique, for epl@nthe fact that its clear instructions
were never confusing for learners. Secondly, then& of answering MCQ tests was
not demanding for the learners in terms of timewantng. However, after distribution
of test introducing MCQ technique, | noticed thatmm children skipped reading the
text altogether and went directly to answeringtést items. They first read the item and
then skimmed over the text until a response waatdol; repeating the process for all
items. Their activity was more aimed at locatinfpimation rather than constructing
meaning form the texts. Therefore, it can be cafeli) that the tests may have been
effective in producing high test scores, howevaytbnly reflected little engagement
with the texts. To conclude, MCQ is a reliable testnat relatively easily constructed
and objectively and effectively scored, not confgsnor demanding for learners in
terms of answering, however, validity of this tésimat (are the tests really measuring
reading comprehension?) is rather disputable.

Another successful test technique according totéisé results was matching
technique. Matching is a similar technique to nmidtichoice technique and therefore
many of the same rules apply. Like MCQs, the tesnat is not realistic which may
have decreased learners” motivation to a certgrede The suggestion to provide more
detractors than needed proved to be very usefuledindnated arriving at a correct
answer through a process of elimination, howewveringd writing the tests, | sometimes
noticed that learners were sometimes puzzled Isetbetractors. When scoring the test,
| could see that I did not provide the pupils wathnecessary instructions because some
of the test-takers have used some of the test iteons than one.

Due to their relatively low index of difficulty, éhtrue/false tests proved that the
items must be constructed very carefully in orderbe correctly answered. It was
necessary to design such statements which wertemiit simple, direct language and
did not confuse learners and did not promote gogs$turthermore, it was crucial to
provide statements which were paraphrased, andlirettly quoted which may have
caused some of the wrong answers because the reatitenot understand the test
items. When scoring the tests, | also noticed thate was some ambiguity among
pupils concerning the fact, that some of the pupitzie a mistake of considering parts
of false sentences true, although there was a &itdement. On the other hand, what

surely increased validity of the test format wae fct that learners were not exposed



to any long statements or relative and qualifyingrdg restricting or opening general
statements (usually, sometimes and so on). In daléest reading comprehension in
greater extent and to eliminate guessing, in soreEceses, students were asked to
correct false statements and a third option “ddesay” was added which, | think, may
have lead to relatively low number concerning tiaex of difficulty.

Picture-cued technique proved to be the most dem@nigchnique for my
pupils according to the results. There are manygthifavouring this test format (it is
more realistic than other reading test formats,efcample MCQ or matching and thus
comes much closer to the real world which motivé@sners positively. Furthermore,
it spares learners from reading difficult and mémes rather dull texts). For learners in
upper primary school grades, however, use of #gkriique may be rather disputable
since employing pictures which provide informaticequires only little or even no
reading.

To conclude, | feel that it is necessary to sayt thare is no best method,
technique or test format. A test technique whickhdésal for one purpose may be of no
use for another purpose; a test format which magkwery well in one situation, may
be inappropriate in another situation. The choit&est technique is dependant on the
course objectives, the purpose and the importahtteedest and available resources.

Samples of completed tests, charts with results gratles and data for

measuring index of difficulty are included in apden



RESUME

Ve své diplomové praci se zabyvam tématikou testovteni na zakladnich
Skolach. Mijj vyzkum je zamfen na testovaci techniky vhodné pro Zzaky devatého
rocniku, ktgi pracuji s debnici English Project 1. Pro praktickéast své diplomové
prace jsem vytvidla sadu Sesti test které byly ndslednoveéreny i v praxi. Vysledky
Seteni, wetrg hodnoceni vyuZitych testovacich technik, jsou evgdvzawru prace.

Teoretickacast je rozdlena do Sesti kapitol. Kazda &hto kapitol se zabyva
raznymi aspekty tykajici se problematiky testovanivnP tfi kapitoly se ¥nuji
obecnym pojrim z oblasti testovani, zatimco zbyl& kapitoly jsou zamsfeny na
testovani jazykové dovednosteni.

Prvni kapitola upozawuje ¢tende na velmi blizky vztah mezi testovanim
vSeobect a vyukou, jelikoZ testovani je povaZzovana za neaditelnou sodast
vyuky. Vedle toho téz plinitdeZitou rolu v procesu evaluaceti Bpolu Uzce spjaté
pojmy, tj. evaluace, hodnoceni a testovani, jsojasstny v ramci prvni kapitoly.
Evaluace je totéz, co vysledek hodnoceni, tedy @ghoeni. Naopak, pokud mame na
mysli hodnoceni ve smyslu “assessment”, tento preeezabyvaipdevsSim nifenim
vykoni zaka a ziskavanim hodnoticich informaci ve vyldsetivacni, poznavaci a
konativni jsou i hlavni funkce hodnoceni. Motigai funkce souvisi s emocionalni,
jinymi slovy citovou strankou hodnoceni, zatimcazpévaci funkce je zatiena na
intelektualni, tedy rozumovou stranku hodnoceni.ndtwni funkci se rozumi, Ze
hodnoceni fisobi na skutost, jinymi slovy souvisi s¥i ¢lovéka kéinu. Hodnoceni
se dale di na analytické a holistické. Analytické hodnocgektéré je zarrné, je mozné
bez problém analyzovat a formalizovat, coZ nelze u holistiekétodnoceni, které je
bezd¢neé. Vysledkem takovéhoto formalizovaného hodnogeanamkovani. Z jiného
hlediska je hodnoceni rogéno na sumativni a formativni. Smyslem sumativniho
hodnoceni je ziskat celkovyghled o dosazenych vykonech, na formativni hodrocen
je nahlizeno jako na korektivgi zpétnovazebni. V neposlediad Slavik popisuje
také normativni a kriterialni hodnoceni.Prvni kalgitse dale zabyva efektem, které na
vyuku testovani méa. Tento vliv, kterydare byt jak pozitivni tak negativni byl do
ceského jazykaifjat pod pojmem “backwash” neboli “washback”. V wsfednirads

prvni kapitola pojednava o mnoha funkcich, ktestytenaji. Jednou 2Z¢hto funkci je



to, Ze testovani slouztiteli jako zptna vazba proifpadné zlepSeni vyuky a {gobu
hodnoceni. Testovani zdjife zgtnou vazbu i pro 2aky, néjlad tim, Ze odhali
piipadné nedostatky a potize &vem. V neposledniad je testovani prostdkem
motivace Zak k u¢eni a hodnoticim nastrojem vykgntedy zdroj informaci pro
evaluaci.

Klasifikaci riznych typi testi a postuf piipravy test je wnovana druh&
kapitola. Z hlediska delu testu je mozné rozliSitép typa testi: testy vykonoveé
(achievement), testy urown (proficiency), testy diagnostické (diagnostic),stye
zarazovaci (placement) a testy vhodnosti (aptitudg)koviové testy jsou vazany na
probiranou latku a jsou odliSené podklsového z@zeni do vyuky. Testy pbézné,
vychazejici z kratkodobych @il (progress achievement) a testy vystupni (final
achievement), které jsouizaeny na konci pololeti, Skolniho roku nebo na k&oczu.
Testy Urové maji za cil zjistit Grove jazykovych znalosti bez zavislosti ngeges|é
vyuce. Diagnosticky test je pouZivan k objevenilasta a nedostatk z kterych lze
urcit dalSi postup $ vyuce. Test zi@mzovaci slouzi kiprazeni studeiitdo gislusné
arovre vyuky. Poslednim typem tésjsou typy vhodnosti, které odhaduji do jaké miry
je zak vybaven schopnostmi k#use cizi jazyk. Z hlediska postupttigravy test je
testovani moznédtit na testovani pmeé (direct) a namé (indirect). Fimé testovani
vyZaduje konkrétni dovednost (rtdgiad ¢teni ¢i psani), zatimco népné testovani se
zan®iuje na utitou strukturu. DalSim typem je testovani jednetliidiscrete point),
které testuje jednu dovednost ébisthou od ostatnich a integrujici (integrative ppint
které tyto dovednosti naopak spojuje. Podle hlediskterpretace Zakova vykonu se
testy @&li na rozliSujici a ogfujici. U prvré zmirgného typu se vysledek testu posuzuje
vzhledem ke vSem testovanym. Na druhou stranu,sti ®&fujicich se vysledek
posuzuje vzhledem k dosazené urovni jazyka. Z skedmiry objektivnosti skérovani
rozliSujeme testy objektivna testy subjektivhskdrované.

K tomu, aby test byl dostateym prostedkem mdteni vysledk vyuky, je
potteba, aby ré jisté vlastnosti. Validita, reliabilita a praktiost jsou zakladnimi
vlastnostmi kazdého dobrého testu a tyto jsou popsaruhé kapitole teoretick@sti.
Test sphuje podminky validity, pokud se jim zkousi to, ca opravdu byt zkouseno. Je
mozné rozliSit skolik druhi validity, nagiklad obsahovou nebo konstruktivni.

Reliabilita testu je zabezpena tehdy, jsou-li vysledky minim@rdotteny nahodnymi



vlivy. Poskytuje-li test stejné vysledky za stejhypodminek, je mozné hokib o
spolehlivém, tedy reliabilnim testuid3nost testu je dalSi podminkou pro vysokou
reliabilitu. Jinymi slovy, jestlizeip pouziti testu nedochazi k velkym chybansremi, je
test gesny. Reliabilitu testu je moznoéiit raiznymi metodami, nap metodou pleni,
ktera je pouzita v praktick&sti prace. Podminkou toho, aby byl test do&tetealidni
je, Zze musi mit vysokou reliabilitu. Na druhou stra vysoka reliabilita testu
nezarduje, Ze test je opravdu validni. Testize spolehli¢ a pgesr® mekit urcité
védomosti i tehdy, jestlize @i néco zcela jiného, nez &fit ma. Prakitnost je dalSi
kritérium, na které jeip sestavovani testvedle validity a reliability kladenttaz. Je-li
pouZiti testu snadné, stéjak jako oprava jeho vysledklzefici, Ze test je prakticky.
Na zavr Ize konstatovat, Ze reliabilni a validni teswjpraxi €Zko pouzitelny, pokud
zarove neni prakticky.

“Je vSeobeah znamo, Zetteni v matéském jazyce pomaha romdvat slovni
zasobu a fispiva ke schopnosti vyjéitl sebe sama, protoze mnohem vice slov je
uzivano v psaném nezli v mluveném projevutifipieklad, Brown: 1994, s.290). Toto
Brownovo tvrzeni ztraziuje vyznaméteni, které je tématerstvrté kapitoly.Cteni je
mnoha diteli povazovano za samimé, protoze &Sina lidi ve vysplém swté se
nawi ¢ist vranném &u. Nicmért je nezbytné usdomit si, Zecéteni v cizim jazyce
neni tak pirozené jakocteni v matéském jazyce a tudiz by mu Zaci ngimbyt
vystaveni aniz by byli na ovladnuti této jazykowavednosti systematickyfipravovani.
Tématem této kapitoly jsou mimo jinéizné zZanry text, které je mozné pouZzit pro
testovani. Pozornost je dalénovana i mikro a makro dovednostem, spojenych s
testovaniméteni. Co se @ strategii uplatmych i této jazykové dovednosti, jsou
podrobrji prozkoumany strategie “skimming” a “scanning’yt® dva pojmy byly
z anglického prosedi evzaty docestiny a odpovidaji rychlémurggteni textu za
Gcelem zjiséni tématu textu, jehoc@lu a organizaci, respektive nalezeni odpoviddjicic
informaci v textu, aniz by byl tento celyigten. Z hlediska rozliSeni typcteni,
muzeme hovit o ¢teni nahlas @teni tichém. Mezi odborniky je v séasné dob pro
testovaci tely upg‘ednositiovano spiSe tichéeni a to z mnohaisodi. Jednim z nich je
nagiklad i fakt, Ze p ¢teni nahlas se testovany sdadf na spravnou vyslovnost a to

muze mit za nasledek sniZzenou schopnost vnimat gextsl



DalSim hlediskem pro rozliSeni tyg@teni je intenzita, s jakou je dany teten.
Hovoiime-li o intenzivniméteni, mame na mysli hluboké dlkdiadné vnimani textu,
zatimco extenzivniteni slouzi jako termin pro obecné porozaima zahrnuje delSi nez
jednostrankové texty.

Pat4 kapitola se zabyva popisem jednotlivych féiiravy test ¢teni. Nejprve
je nutné zamyslet se nad tim, jaky vi&sie el testu a co se odélmo chceme
dozwdét. Poté je pdeba utit jaka specifika bude test mit. Tato specifik&uji, na
jaké mikro a makro dovednosti se chceme v testwtirmrcuji téma textu, testovaci
techniku, poet odpoedi a také délku textu. P vybéru textu je dobré dbat na
autenticitu a poutavost textu.a@zitym kritériem pi vybéru textu je i fakt, do jaké
miry jsou zaci fi testu ovlivréni zakladni znalosti. DalSi fazitippripraw testi je
samotné sestaveni otazek. NetéieZitou fazi je konzultace testu s kolegy zalém
odstragni vSech mnohoziaosti a nefesnosti. Kazdy test by &n projit jakousi
“zkouSkou”, napiklad v paralelniiidé, aby mohly byt ginény Upravy, jsou-li nutné.
Rozhodnuti ohlednskorovani, znamkovani a poskytnutétzgge vazby zakm pati také
mezi faze pipravy test. Chceme-li, aby zfina vazba byla pro zaky pozitivni, nesta
pouze napsat znamku aded dosaZzenych bdd Naopak, testy by sty byt vraceny
s podrobnym popisem, jinymi slovy pochvalou zakdvysilnych stranek a
konstruktivni kritikou jeho slabin. Znamkovani fiesie ovliviéeno mnoha faktory
pusobici na titele, jako nafpiklad kultura zems, vysledky pedeSlych test nebo
sympatie¢i antipatie k u¢itému zZakuci tridé. Nicmére je dilezité, aby znamky
odrazely pouze a jenom Zakvykon.

Vybéru testovaci techniky by &a byt wnovana zvlaStni pozornost, jelikoz
muze ovlivnit jak validitu testu, tak vykon zZaka. Ryocodbornici doporkuji vyuZiti
mnoha validnich, reliabilnich a praktickych testowyformafi. Lze testovat mnoho
¢tecich aktivit pdinaje rychlosttteni, ges ffeklad, hlasit&teni az k porozugmi textu.
Praw porozungni textu je dnes n&gstji testovanou aktivitou a ma dpodoby. Jedna
se 0 ustni testovani, kdy zak vyiap své nazoryi pocity o daném textu, nebo pouze
pievypravi obsah. Na druhou stranu existuje testogahinujici pisemné odpé&di, a
praw touto formou testovani se zabyva praktickest mé diplomové prace. Mezi
techniky pisemného testovanieni Ize z#adit: testové Ulohy s vyibem odpo¥di

(multiple-choice), fifazujici ulohy (matching), Glohyiigazujici s pouZzitim obrask



(picture-cued),dichotomické testové ulohy (trueséd) ulohy s ot@enou odpovdi
(short-answer), testové ulohy dapVvaci (cloze, cloze elide, c-tests), Ulohyfsrmmsem
informaci (information transfer), Ulohy us@oaci (ordering), ulohy shrnujici
(summarising) a v neposledriact lze také kombinovat formaty d&itych test,
nagiklad ulohy s vybrem odpo¥di a Ulohy doplovaci (multiple-choice cloze).

Prakticka ¢ast mé prace je zaloZzena na vyzkumu, ktery byl te$kén
v devatém roniku zakladni Skoly. Sada Sesti festiznych testovych technik byla
vytvoiena pro Zaky ve &u ¢étrnacti ¢i patnacti let. Uvedené testy byly zaloZeny na
z&klad ucebnice Project English 1 pouZzivané v hodinach ekéftio jazyka. Velice
dulezitym faktorem bylo, Ze Zaci neshnbyt testovani na zakladznamého textu. Proto
byly pouzity texty z gebnice no¥jSiho vydani gebnice s ndzvem Project English 2.
Texty byly textim z probirané &¢ebnice podobné, co do podobnosti Zanru, tématu,
délky, obtiznosti a také slovni zasoby a gramathljgvi. Testy na zakladSesti texi
byly mnou vytvdeny a pi respektovani testovacich podminek pouzity v héchn
anglického jazyka a nasletinyhodnoceny. Ve vyzkumnéasti prace je analyzovano
celkem Sest testz hlediska jejich fipravy, respektive pouzitych testovacich technik.
Pouzité testy jsou proiehlednost z@zeny k jednotlivym analyzam, vygimé testy a
Gdaje o jejich hodnoceni jsou uvedenyfilgze. Vlastni testovani se uskétédo
Sestkrat v rozsahuriplizné Sesti ndsial, vzdy po dokoweni gisludné lekce. VSechna
testovani zahrnovala vygini dvouctecich test v casovém rozsahu dvaceti minuti P
vybéru jednotlivych testovacich technik jsem se snazita, aby byly pouZzity techniky
pro testovani porozugni ¢teni co nejvhod¥jsi. DalSic¢ast vyzkumu se tyka obtiZznosti
vySe zmignych testovacich formatmérenych na zaklad spravnych odpasdi u
kazdého z nich.

Ohledrg testovych formdi vhodnych pro zaky devatych druki, tedy zaky
pokrasilé, domnivam se, Ze vyuziti kazdého formatu ma vativa, ale i negativa.
Z vyzkumu vyplyva, Ze podle vysledkje nejvhodgjsi technikou pro testovani
porozungni ¢teni typ testu s vysem odpo¥di a tim je ‘multiple-choice”. vodem
muze byt i to, Ze forméat odpési neni pro Zaky matouci, a Ze je hodnoceno pouze a
jenom¢teni. Nicmés, v neprospch formatu hovi fakt, Ze v gkterych gipadech test
hodnoti spiSe vyhledavani spravné odjglovv textu, spiSe neZz porozeém textu

samotnému. Také je nezbytné eliminovat Zakatipguné hadantehoz I1ze dosahnout



nékolika zpisoby, napiklad upravenim bodového systémiir& ovaci ulohy jsou svou
povahou velice podobné tést s vylErem odpo¥di. V neprospch tohoto testového
formatu hovai fakt, Ze je do jisté miry neautenticky, jelikog s nim Zaci v realnych
situacich velmi #idkakdy setkaji. Nebezpiehrozi také v fipadct, pokud je v testuifis
poloZzek a test se pro Zaka stavd spiSe hadankoblguéni spravnych odpési,
obzvlaS¢ pii zafazeni Udaj navic. Hodnoceni techniky “true/false’je do jistéry
velice podobné technice "multiple-choice Jedninisepem je nafklad zadani ieti
moznosti (‘"nezmino’) @i psani tohoto formatu test Fi testovani porozugmi textu
u Zaki na pokrdilé trovni bychom za mé&nvhodnou mohli povazovat také tlohu typu
“picture-cued’, jelikoz Zaci jsou vystaveni miniméhu ¢i dokonce Zzadnémdteni a
informace ziskavaji pouze z obrazku. V nepéchptestovaci ulohy typu “cloze” mluvi
to, Ze slova musi byt damlvana v zavislosti na kontextu. Pouziti techniklpze elide”
je rovrez sporné, jelikoz ve své podstasneiuje proti tomu, co je cilem rozvoje
dovednostiéteni s porozugmim. Nevyhodou uUloh s oteanym koncem (short answer,
summary) je jejich subjektivni skérovani a v mndhygipadech i fakt, Ze Zaci jsou
vystaveni psani, coZkdy vede k tomu, Zecitel misto hodnoceniteni hodnoti psani.
Pri sestavovani testjsem se u kazdého z nich z&ita nejprve na ufeni cile.
Co se tye typu tedl, vSechny testy jsourf;é, coz testovaniteni ve ¥tSing pripadi
byva. DalSim krokem bylo tit, na kterécteci mikro a makro-dovednosti se chci
zantiit. Jak jsem se jiz zminilafipvybéru testovych forméitjsem se snazila o to, aby
byly predstaveny formaty ne}fngji pouzivané p testovanicéteni. Po konzultovani
odborné literatury jsem navrhla moznéugpby skoérovani u vSech téstz nichz
vSechny byly skérovany objektigncoz je pro testovariteni typické. S ohledem na
validitu a reliabilitu test, tato kritéria byla zajigha konzultovanim odborné literatury.
Zawrem bych chila dodat, Ze neexistuje nic takového jako nejlepéioda,
technika, testovy formét, nebo nejlepsi test. Tidsty je idealni pro jedencal mize
byt zcela nevhodny pro jiny¢él a format testu, ktery e velice dote fungovat
v jedné situaci rize byt nevhodny v jiné situaci. V§btestovaci metody zalezi na
cilich, &elu a takeé dlezitosti daného testu. Ma diplomova prace se pékdgendum
poradit, jak postupovatipsestavovanétecich tedt, ale jejim cilem bylo také ukazat, ze
¢teni a zarovk i jeho testovani jsou nedilnou $@sti v procesu osvojovani ciziho

jazyka.
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APPENDIX 1: Reading test — Unit 2

Reading test — Unit 2"

1/ Read the original text and put the pictures in the correct order

The correct order of the pictures is: E ] ,;7 {:, = i s ~ A

wn

2/ Read the original text and write down if the following sentences are T (true). F
(false) or the text DS (doesn’t say anything).

1/ You can make more than 12 cakes with these ingredients

2/ You bake the cakes for longer than one minute '

3/ You put grated cheese under the potato cakes F

4/ 1f you boil the potatoes for too long, they will not be nice £~

5/ Before you put the cakes on a tray, you must take put them in the oven QS

6/ Butter and margarine go in one bowl together with flour and the mashed potatoes

-

7/ 1t is fine if the potato cakes are black on both sides f_ a
8/ You need eight ingredients for baking the potato cakes /_’_

9/ You must slice the potatoes with a sharp knife 7/

10/ You need less than half a kilo of potatoes for this recipe 2y

7~
j /10

Weighting is applied in this exercise in order to discourage guessing. It is done by
dividing the number of wrong answers by the number of distractors and subtracting this
number from the number of correct answers.
6—(4/3)=5

Total score /Q‘IS

; !

'3 See appendix 2 for the results, author of this test is in bold faced letters
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APPENDIX 2: Reading test 1 — Unit 2

Reading test 1 — Unit 2

Student Test 1 Exercise I Exercise 2 Grade
1 14 7 7 2
2 13 4 9 3
3

4 10 5 5 3
5 10 4 6 3
6 17 7 10 1
7 18 8 10 1
8 17 8 9 1
9 11 5 6 3
10

11 12 5 7 3
12 8 3 5 4
13

14 18 8 10 1
15 12 4 8 3
16 18 8 10 1
17 15 6 9 2
18 16 8 8 2
19 9 3 6 4
Total 16 | 18 8 10 2,31

Index of difficulty:

Exercise 1 — ordering/picture-cued test
P =100 x (ns/n)

P = 100 x (5/16) 81,25

Exercise 2 — true/false test
P =100 x (ns/n)
P =100 x (4/16) 25




APPENDIX 3: Reading test — Unit 3

Reading test — Unit 3'*

1/ Read the original text and circle the correct answer.

1/ The most important meal in Britain is

A/ breakfast B/ lunch é/ dinner
2/ What meal do people eat after noon? )
A/ breakfast B/ lunch C/ dinner
3/ What meal was quite big in the past but is not very today?
A/ breakfast B/ lunch C/ dinner
\4/ Which meal can people get in cantéens?
A/ breakfast B/ lunch C/ dinner

5/ Which meal do people also call suﬁper?
‘\[Rﬁ, breakfast B/ lunch 23/ dinner
6/ Which meal do people prepare food from other countries for?
A/ breakfast B/ lunch ('C/ dinner
7/ Which meal is quite big at weekends? .
( A7 breakfast B/ lunch C/ dinner
‘8/ Which meal has ham, cheese or vegetable between two slices of bread?

A/ breakfast . B/lunch C/ dinner

718

2/ Read the original text and correct the false sentences. Cross out the wrong word
and write the correct one. Some of the sentences are correct. If you find a correct
sent‘euce, write C (correct) next to it.

1/ Lﬁnfh is the most important meal of the day.
2/ Britisgpeople often eat éé%éeé in lunchtime.
3/ Many people do not eat meat.

4/ British people usually prepare big breakfast only on _S»d'thjrday_s‘.

" See appendix 4 for the results, author of this test is in bold faced letters
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5/ There are toasts in a typical British lunch.

S

6/ Children can have their lunch at school or at home. W

7/ A,}°t, of people like to cook food from other countries.
8/ Grapeg é;ré f)goples' favourite fruit.

9/ 1t is quite usual to have something sweet after dinner.
10/ Food from China or India is very p’(;;\)ul‘ar nowadays.

11/ In some parts of Britain, ‘dinner” means the same thing as ‘breakfast.

Total score //% 19

2
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APPENDIX 4: Reading test 2 — Unit 3

Reading test 2 — Unit 3

Student Test 2 Exercise I Exercisg 2 Grade
1 15 8 7 2
2 13 7 6 3
3 19 8 11 1
4 15 8 7 2
5 12 5 7 3
6 15 6 9 2
7 19 8 11 1
8 17 8 9 1
9

10 18 7 11 1
11 13 7 6 3
12 8 3 5 4
13 13 7 6 3
14 19 8 11 1
15 10 5 5 3
16

17 15 8 7 2
18 15 7 8 2
19 7 3 4 5
Total 17 19 8 11 2,29
Index of difficulty:

Exercise 3 — multiple-choice test
P =100 x (ns/n)
P =100 x (8/17) 47,05

Exercise 4 — true/false test
P =100 x (ns/n)
P =100 x (4/17) 23,52




APPENDIX 5 - Reading test — Unit 4
Reading test — Unit 4'°

1/ Read the original text and circle the correct answer
1/ Russell never sends Valentine cards
A/ because he is very lazy B/ because he doesn’t like any girl in his class
@wcause he is very popular with girls in his class
2/ Greg is in love with Nicola
because she is very kind and pretty B/ because she likes him too
because she sits near him at class
3/ Greg bought the Valentine card
A/ because Peter liked it too because he thought that the words in
very nice C/ because it was cheaper than other cards
/4/ Greg wanted to take the card from Nicola’s desk
@Jecause he didn’t put down his name \/ ecause Amy saw him putting it
there C/ because he heard that Nicola has a card for Russell

5/ Greg, Peter, Nicola, Amy, Russell and other children went out of the classroom

A/ because the school finished that day B/ because they had free time between
two lessons C/ because they went to the school canteen

6/ Greg was very happy when he came back to the classroom
’@because he really liked what Nicola did to Russell B/ because he talked to
Nicola outside ~ C/ because Nicola likes him/too
"6

Weighting is applied in this exercise in order to discourage guessing. It is done by
dividing the number of wrong answers by the number of distractors and subtracting this
number from the number of correct answers.

6-(2/3)=1

¥ See appendix 6 for the results, author of this test is in bold faced letters



2/ Read the original text, then read the sentences and replace the underlined
pronouns with the nouns from the list. You can use some of them more than one
time.

Russell Greg Nicola cards the card Amy Peter

1/ They left the building after lesson —_ 2% (oliry

2/ She really liked what Nicola did to Russell -J o /\/m/?/

3/ It cost more money than the rest — :W/’{(/ U g/'

4/ They entered the classroom together - ¢ 4SSV
s . g |
5/ He reminded him of the St. Valentine’s Day -

6/ Everyone made fun of him LAS( ye/
T 7
7/ He wasn’t happy at all - ’./Jc'/i,{f\/

8/ I will receive a great number of them —

9/ He was very popular with girls — REYy S

Fro

Total score

79



APPENDIX 6: Reading test 3 — Unit 4

Reading test 3 — Unit 4

Student Test 3 Exercise I Exercise 2 Grade
1 11 6 5 2
2 10 4 6 3
3 14 6 8 1
4 11 6 7 2
5

6 13 4 9 2
7 14 5 9 1
8 13 6 7 2
9 8 3 5 3
10 14 6 8 1
11 9 4 5 3
12 5 1 4 5
13 10 5 5 3
14 15 6 9 1
15 8 4 4 3
16 13 4 9 2
17 11 4 7 2
18

19 6 3 3 4
Total 17 15 9 2,38

Index of difficulty:

Exercise 5 — multiple-choice test
P =100 x (ns/n)

P =100x (6/17) 35,29

Exercise 6 — matching test
P =100 x (ns/n)
P = 100x (4/17) 23,52




APPENDIX 7 — Reading test — Unit 5

Reading test — Unit 5'°

1/Read the original text and match the sentences. Write the letters in the gaps
provided. You do not need to use all the answers.
1/ Tt is located in California

2/ 1t is the year when USA got its independence

3/ 1t is the population of the country AD
4/ 1t is a building where the US president lives ~ ¢t
5/t is the third longest in the world e
6/ 1t is on the south boarder of the USA %
7/1t is a little state in the east of USA T
8/ 1t is the biggest city in the country .
9/ 1t is the fourth largest in the world e
10/ It is on the northern boarder of the USA s

A/ the United States of America
B/ the Mississippi-Missouri River
C/ New York

D/ 8 million

E/ Canada

F/ Chicago

G/ Los Angeles

H/ 260 million

I/ Washington D.C.

J/ Mexico

K/ the White House

L/ California

M/ 1776

N/ Florida

16 See appendix 8 for the results, author of this test is in bold faced letters
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b
O/ Delaware /é’ /10

2/ Look at the map and match the following descriptions and the geographical

names from the map. Write them in the gaps provided.

1/ The American state on the west coast of the USA - | ~(. i ov
2/ The country bordering with the USA in the north - . gA

3/ One of the small American states above New York -’ ¢ - AT
4/ The city on the coast of the Great Lakes - ) e v

5/ The most southern state of the USA - R S i

6/ The country bordering with the USA in the south - e

7/ The longest river in the USA - . /¢ -+ .+ -, Gk - At et

8/ The state between two cities -« R A Y §

9/ The city under Delaware - i e i

10/ The state on the south east coast of the USA - T v

12/ The biggest city in the west coast of the USA - > -~ ' i~ o

'/Z'/lZ

Total score L/Z /22



APPENDIX 8: Reading test 4 — Unit 5

Reading test 4 — Unit 5

Student Test 4 Exercise I Exercise 2 Grade
1

2 22 10 12 1
3 21 9 12 1
4 15 8 7 3
5 12 6 6 3
6

7 21 10 11 1
8 20 8 12 1
9 11 4 7 4
10 20 10 10 1
11 12 6 6 3
12 10 6 4 4
13 14 8 6 3
14 22 10 12 1
15

16 19 10 9 1
17 13 6 7 3
18

19 9 4 5 4
Total 15 22 10 12 2,24

Index of difficulty:

Exercise 7 — matching test
P =100 x (ns/n)

P = 100 x (5/15) 83,33

Exercise 8 — picture-cued test
P =100 x (ns/n)

P =100 x ( 4/15) 26,26




APPENDIX 9 — Reading test 5 — Unit 6
Reading test — Unit 6"

1/ Fill the sentences (A-G). Write the letter in the gaps provided. There are three
extra sentences that you do not need.

Luke Ryan opened his eyes slowly. He was on a bed in a strange room. Kirsty was
there, too. “Are you all right?” she asked quietly. “It doesn’t matter. You re both going
to die.” It was Luke’s old enemy, Doctor Dread. He laughed horribly. “I've got the
computer chip now. So goodbye, Mr Ryan.” g

“It looks like the end,” said Kirsty sadly. “No, {Ve must stop him,” said Luke. “With that
chip he can destroy all the world’s satellites.” “I know,” said Kirsty. “That guard is very
slow. I think we can escape easily.” She pointed to the blanket on the bed and
whispered to Luke. “That’s a good idea,” said Luke and he started to shout very loudly.
“Oh, my stomach. Help! My stomach! Help!”

/fé’ X “What’s all that noise?” he said. Kirsty threw the blanket over the guard’s
head. Luke hit him hard in the stomach and quickly grabbed his gun and the keys. “You
did that very well,” said Luke, as they locked the guard in the room and ran out. “Oh, it
was casy,” said Kirsty.

.ﬂ\/' Luke pushed the driver out and they drove as fast as possible to the airport.
When they arrived at the airport, they saw a small plane. “That’s Dread’s plane,” said
Luke. They ran to the plane. It was empty, so they got in and hid behind the seats. Soon
Doctor Dread got into the plane. ‘f;\// i

A “With that chii) I’'m going to be master of the world,” he said

proudly. “No, you aren’t,” shouted Luke. He jumped up from behind the seat and
grabbed the bag. “Give that to me,” said Doctor Dread. He quickly grabbed the bag and
pulled hard. But he pulled too hard. The door behind him suddenly opened and he fell

out. With the bag in his hand he fell down and down and down into the sea.

"7 See appendix 8 for the results, author of this test is in bold faced letters
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&/ There was a car in the street.

“Bl/ Luke and Kirsty opened the door.

AQ'/ The car was very small.

’D// Kirsty flew the plane back to the airport and they landed safely.

E/ He left the room and the guard locked the door.

¥/ The guard rushed in.

"/ He carefully put a bag on the scat next to him, started the plane and took off.

’\H/ Ten minutes later, when they were over the sea, he looked at the bag.

> 16

2/ Look at the pictures in the original text and match them with these sentences.
There is one sentence that you do not need to use.

1/ The guard looked in the room through the little door window "~

2/ Luke grabbed the bag .

3/ Luke drove the car to the airport

4/ Luke and Kirsty threw a blanket over the guard’s head VO

5/ The door opened and Dr. Dread fell out of the plane __- 7
6/ Dr. Dread visited Luke and Kirsty in their room i

e

7/ Kirsty had an idea and she told Luke about it 1
8/ Kirsty and Luke got in the plane __ .’

'

9/ Luke and Kirsty watched Dr. Dread as he fell out of the plane _ v
10/ Kirsty drove the car to the airport __<—

P
/é.

;
Total score ?7/15

7
£

7



APPENDIX 10: Reading test 5 — Unit 6

Reading test 5 — Unit 6

Student Test 5 Exercise I Exercise 2 Grade
1 13 6 7 2
2 11 4 7 3
3 15 6 9 1
4 11 4 7 3
5

6 12 6 6 2
7

8 13 6 7 2
9 7 2 5 4
10 15 6 9 1
11 7 3 4 4
12 6 2 4 4
13 9 4 5 3
14 15 6 9 1
15 10 4 6 3
16

17 10 4 6 3
18

19 6 2 4 4
Total 15| 15 6 9 2,66

Index of difficulty:

Exercise 9 — matching test
P =100 x (ns/n)

P =100 x (6/15) 40

Exercise 10 — picture-cued test
P =100 x (ns/n)
P =100 x (3/15¥ 20




APPENDIX 11 — Reading test 6 — Unit 7
Reading test — Unit 7'°

1/ Read the original text and choose the correct answer
1/ The type of entertainment that people like the most in Britain is.....
A/ cinema B/ going to the library ! C/ TV
2/ Usual channels in Britain put on ............... programmes -
A/ various B/ same ";,CA/‘sirnilar
3/ The channels which are not free put on .......... of programmes
A/ a similar type B/ various types C/ the same type
4/ Videos are favourite with people because..........
A/ are cheaper than cinema tickets ""BV/ people like sitting at their homes not in
cinemas \
C/ a video shop is in almost every town but cinemas only in large towns

5/ When you go to the theatre, you can s€€ ...............

A/ people whose job is acting B/ people whose hobby is acting C/ both

types of people

6/ If you see a pantomime in the theatre, it will be................

A/ very sad B/ very funny C/dramatic

7/ If they lend you books in a public library, you ................

A/ should pay B/ don’t have to pay C/ must pay .
P

Weighting is applied in this exercise in order to discourage guessing. It is done by
dividing the number of wrong answers by the number of distractors and subtracting this
number from the number of correct answers.

7-(1/6) =7

% See appendix 8 for the results, author of this test is in bold faced letters
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2/ Read the original text and correct the false sentences. Cross out the wrong word
and write the correct one. Some of the sentences are correct. If you find a correct
sentence, write C (correct) next to it.

1/ Television is the least favourite type of entertainment in the UK. - ¢,

2/ They have a theatre in every large town. 257

3/ There is a private library in 'aHftowns and a lot of villages.
4/ Most theatres show a comedy in November and December.
5/ Digital and satellite channels are not free in the UK.

6/ Children can watch children shows from four o’clock to six thirty. ¢

7/ People can buy videos in video shops.

8/ If you want to borrow something to read in a library you don’t have to pay.

7

—

418

Total score

88



APPENDIX 12: Reading test 6 — Unit 7

Reading test 6 — Unit 7

Student Test 6 Exercise I Exercisg 2 Grade
1 14 7 7 1
2

3 15 7 8 1
4 11 5 6 3
5 7 3 4 4
6 12 6 6 2
7 15 7 8 1
8 15 7 8 1
9

10 14 7 7 2
11 9 4 5 3
12 5 2 3 5
13 8 3 5 4
14

15 11 6 5 3
16

17 10 4 6 3
18

19 5 2 3 5
Total 14 15 7 8 2,78
Index of difficulty:

Exercise 11 — multiple-choice test
P =100 x (ns/n)
P =100 x (5/14) 35,71

Exercise 12 — true/false test
P =100 x (ns/n)
P =100 x (3/14) 21,42




APPENDIX 13

Index of difficulty:
Test format Multiple-choice Matching True/false Picture-cuec
Exercise
1 31,25
2 25
3 47,05
4 23,25
5 35,29
6 23,52
7 33,33
8 26,26
9 40
10 20
11 35,71
12 21,42
Total 39,35 32,28 27,28 25,84




APPENDIX 14

Grading system

Grade Number of per cent
1 89 — 100

2 73 — 88

3 55 -72

4 39-54

5 0-38




O SAm’s PoTATO CAKES M s

Comprehension

1 samis making potato cakes.

"We write:
We say: Bindrs

a Look at the pictures. What
order do you think they go in?

b Es Read and listen to the
recipe. Number the pictures in
the correct order.

I'm going to make some
potato cakes. They're delicious. For
this recipe you need a few potatoes,
some flour, some butter or
margarine, some grated cheese, a
bit of salt and a bit of oil.

— 400g potatoes

== g
&

Ingredients

You will need:

125g flour

40g butter
or margarine

40g grated cheese
salt
oil

Instructions

1 Peel the potatoes and slice them.

2 Putthe potatoes in a saucepan with
some water and a bit of salt. Boil the
potatoes for 20 minutes.

3 Pour away the water and mash the
potatoes in the saucepan.

4 Put the mashed potatoes, the flour and
the butter or margarine into a bowl.
Mix them with a fork.

5 Take the mixture out of the bowl and
roll it. Make 12 potato cakes like this:

@1 1cm

6 Putthe oilin a frying pan. Fry the
potato cakes until they are brown on
both sides.

7 Take the cakes out of the frying pan
and put them on a tray. Cover the
cakes with the grated cheese.

8 Put the tray into the oven for two
minutes.



MEALS AND MEAL TIMES

The first meal of the day is breakfast. The
traditional British breakfast is very big: bacon,
eggs, sausages, tomatoes, mushrooms, baked
beans and fried bread! But nowadays people don't
usually cook a big breakfast every morning — they
only have a cooked breakfast on Sundays, or when
they stay in a hotel.

Most people have a light breakfast. These are
some of the typical things that people have for
breakfast:

o toast with jam, honey or marmalade

e cereal with milk and sugar

e fruit (Grapefruit is very popular.)

e yoghurt

e orange juice

e coffee ortea

Between 12 o'clock and two o'clock people have
Junch. This is often a light meal of soup,
sandwiches and/or a salad. Most children have
their lunch at school. They can take sandwiches
from home or they can buy food at the school
cafeteria.

~Read about eating
in Britain.

The main meal of the day
is dinner. People eat

this between about
six and seven
o'clock in the
evening.

A traditional

dinner is

meat or fish

with

potatoes and
vegetables,

but many

people

nowadays cook
foreign food, and
lots of people are
vegetarian, as well.

Pasta and pizzas
are very popular,
and Indian food,
such as curry with
rice. Chinese food
is also a favourite.
There are lots of
cookery
programmes on
TV and people like
to try new dishes.
After the main
course some
people have
dessert (also
called ‘pudding’) -
such as fruit,
chocolate cake, or
apple pie with ice-
cream or custard.

In some areas of Britain, ‘lunch’ is called ‘dinner’,
and ‘dinner’ is called 'tea’ or 'supper".




BT W arEnTINETS DAY e

Comprehension

1 B Look at the two cards. Read and listen 2 Read the story again. Who or what do these
to the story. words describe?
) beautiful happy proud
a Whois each card from? gorgeous tall nice
o miserable red big
b Whoisitto? expensive white good-looking
intelligent

¢ What does it say inside the second card?

‘It's 14 February tomorrow —Valentine’s Day,’ said Nicola found the card, opened it, smiled and
Peter. ‘Are you going to send any cards?’ looked round. Greg didn’t look at her, but he knew
that his face was as red as a beetroot.

‘Idon’'t know,” said Greg, but it wasn't true.
Break came and Greg went
outside with Peter. Russell

was there. He looked as
proud as a peacock with all
his cards.

‘You see,’ he said. ‘I didn’t
send any cards, but [ got lots
of them.’

‘Well, I never send any Valentine’s cards,
but I'm going to get lots of them.’ It was
Russell Jenkins, and he was probably
right. He was the tallest and best-
looking boy in the class. All the girls
liked him. Unfortunately, he knew it.

After school Greg went to the shop to
buy a card for Nicola. She sat near
Greg in class and he thought she was
the most gorgeous girl in the world.
She had beautiful eyes and she was
nice, too. She laughed a lot and she
was very intelligent. Greg chose a
card. It said: ‘My love for you is as
high as a mountain and as deep as
the sea. Be my Valentine.’ It was
more expensive than the other
cards, but Greg liked it.

‘Here’s another card for you,
Russell.” It was Nicola. Greg felt
even more miserable.

Russell opened the envelope.
‘My love for you is as big as an
elephant,’ he read. He opened
the card. ‘But then, so is your
head!

Everyone laughed. ‘Big head!

. Big head!” they shouted.
The next day Greg went into the

classroom early and put the card in
Nicola’s desk. Nicola came in with her
friend, Amy.

‘Nice one, Nicola, said Peter.
Greg felt a lot happier.

Back in the classroom Greg
sat down and opened his
desk. Then he saw the most

amazing thing - a white
envelope. He looked round
and the most gorgeous girl
in the world smiled at him.

‘Are you really going to give that card to
Russell?; Amy asked.
‘Yes, I'm going to give it to him at break,’
said Nicola and they both laughed. Greg
felt miserable. He wanted to get his card
from Nicola's desk, but it was too late.
Fortunately, his name wasn't in the card.




THE USA =-

The United States of America is the fourth largest
country in the world. Itis bigger than the whole of
Europe. There are five time zones in the USA. So,
when it's twelve o'clock in New York, it's only eight
o'clock in Alaska. The third longest river in the world
is in the USA. It's the Mississippi-Missouri River.

The USA is the richest country in the world. It
produces more food, iron, cars, aeroplanes,
books, films, music and TV programmes than
any other country

in the world.

The USA has a

population of

about 260

million

people. b

Mostof — § Q7 /

them

live in

cities.

The

largest

city in the

USA is New

York. About 8

million people live

there. The second largest

city is Los Angeles in California
and the third largest is Chicago.

There are fifty states in the United States. Some
of the eastern states, like Rhode |sland and
Delaware, are quite small, but others, like Texas,
California and Alaska, are bigger than a lot of
countries. Each state has got its own government
and its own capital city. There is a federal capital
for the whole of the USA in Washington DC.The
US President lives there, in the White House.

Now here’s something
about the USA.

41114

' ‘ \‘lh‘
) N

This is the flag of the USA.
It's called ‘The Stars and
/_— Stripes’. There is one star for
each of the fifty states. The thirteen
stripes are for the original thirteen states that
formed the USA in 1776, when they got their
independence from Britain.

o
Pt

The first settlers in the USA came from Britain, but
now the USA has people from all over the world -
from Europe, Asia, Africa and South America.




g A THE MOVIES e e

Comprehension

1 a Look at the pictures. Find the names of the
people in the story.

b What is happening in each picture?

2 B Read and listen to the story. Number the
pictures in the correct order.

Dr.Dread

Luke Ryan opened his eyes slowly. He was on a bedina
strange room. Kirsty was there, too.

‘Are you all right?’ she asked quietly.
9t doesn't matter. You're both going to die.” It was Luke's
old enemy, Doctor Dread. He laughed horribly. T've got

the computer chip now. So goodbye, Mr Ryan.’
He left the room and the guard locked the door.

‘It looks like the end,’ said Kirsty sadly.

‘No, we must stop him,’ said Luke. ‘With that chip
he can destroy all the world’s satellites.”

‘I know,’ said Kirsty. ‘ That guard is very slow. [
think we can escape easily.’ She pointed to the
blanket on the bed and whispered to Luke.

“That’s a good idea, said Luke and he started to
shout very loudly. ‘Oh, my stomach. Help! My
stomach! Help!’

The guard rushed in. ‘What's all that noise?’ he
said. Kirsty threw the blanket over the guard’s
head. Luke hit him hard in the stomach and
quickly grabbed his gun and the keys.

“You did that very well,’ said Luke, as they locked
the guard in the room and ran out.
‘Oh, it was easy,’ said Kirsty.

There was a car in the street. Luke pushed the
driver out and they drove as fast as possible to the
airport. When they arrived at the airport, they saw
asmall plane.




‘That's Dread’s plane,’ said Luke. They
ran to the plane. It was empty, so they
got in and hid behind the seats.

Soon Doctor Dread got into the plane.
He carefully put a bag on the seat next
to him, started the plane and took off.
Ten minutes later, when they were over
the sea, he looked at the bag.

‘With that chip I'm going to be master
of the world,” he said proudly.

‘No, you aren’t, shouted Luke. He
jumped up from behind the seat and
grabbed the bag.

‘Give that to me,’ said Doctor Dread.
He quickly grabbed the bag and pulled
hard. But he pulled too hard. The door
behind him suddenly opened and he
fell out. With the bag in his hand he fell

down and down and down into the sea.

Kirsty flew the plane back to the
airport and they landed safely.

-y
Q-
B 2 |

|8}

Complete the table.

Adjectives describe nouns or pronouns. |
That guard is very .
‘Oh, itwas .......... ' said Kirsty.

Adverbs describe verbs.
Luke Ryan opened his eyes .......... .
| think we can escape .......... .

What letters do adverbs end with? Find more adverbs in
the story. [

> Complete these sentences. Are the

missing words adverbs or adjectives?
1 Youdid thatvery .......... . @
2 Theydroveas .......... as possible to the airport. \®&
3 He quickly grabbed the bag and pulled

4 Choose the correct word to complete the sentences.

© 0o N o oA WN =

_
o

The car was very slow/slowly.

Kirsty flew the plane safe/safely.

Luke can drive very good/well.

Doctor Dread grabbed the bag quick/quickly.

Luke made a loud/loudly noise.

Doctor Dread spoke quiet/quietly.

He was a horrible/horribly man.

‘We're safe/safely now, said Luke happy/happily.
Doctor Dread put the chip in the bag careful/carefully.
He pushed Luke very hard/hardly.

_

5a

b

Cc

You only have the last part of the story of Doctor Dread
here.Think about what happened before this.

What happened to Luke?

Why were he and Kirsty in the room?

How did Doctor Dread get the computer chip?

Why did he want it?

Work with three friends. Write the first part of the story.

Act your story.



ENTERTAINMENT =-

B e IR 'R
) o , 2

The most popular form of entertainment in Britain / hewgsgme = /<
is television. There are five normal channels: information about e”terta'”mw

BBC1, BBC2, ITV, Channel 4 and Channel 5. B L
Each channel shows a wide range of different

programmes. There are special programmes for
children from four o'clock to six o'clock.

There are also several digital and satellite
channels. You have to pay to watch these. Each
channel usually shows just one kind of
programme — cartoons, comedy programmes,
sport, films, pop music and so on.

You only find cinemas in larger towns. Each
cinema normally has two or more screens, so
that they can show more than one film at a time.

Cinemas are quite expensive, so videos are very
popular. You can hire videos from a video shop.
There's a video shop in almost every town.

Most larger towns have got a theatre, where you
can see plays and concerts. Some plays are by
professional actors, but there are also a lot of
amateur drama groups. In December and
January most theatres put on a pantomime. This
is a musical comedy based on a traditional story,
such as Cinderella or Sleeping Beauty. The big
cities like London, Glasgow and Birmingham
have got several theatres.

All towns and a lot of villages have a
public library, where you can borrow
books. At a lot of libraries you can also
borrow videos, CDs and CD-ROMs. The
books are free, but you usually have to
pay for the other things
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