INTRODUCTION

This diploma thesis deals with teaching the atidb pupils at basic schools. Even
though this field is said to be one of the mostfasimg aspects of English, | am convinced
that teaching the articles can be successful, ygube appropriate strategies. Thus, the
main aim of this diploma paper is to introduce thest important rules for using the
articles and suggest ways for successful teachim@uticles.

This diploma thesis has two basic parts. A themakpart is based on a discussion
of the terms “determiners” and “the articles,” th&inctions and classification. Next,
“generic” and “specific function, classificationhd “identification” or “shared knowledge”
and other terms connected with the use of artetesntroduced here. More, this part deals
with features related to teaching the articles,eoample, teaching the articles in context,
teaching the articles inductively or deductivelyedders will also be familiarised with
various linguists' opinions on the discussed issues

The other part of the paper is based on the owgsoof the research. Here, two
means were used for the purpose of the whole papeérthey were questionnaires for
English teachers at basic schools and exercisepuijpits aimed at practising the use of
articles. The gained data has been analysed angbareth with the linguists' views
presented in the theoretical part. The outcomep keldepict how teachers teach the
articles at basic schools, mainly in sixth and sévgrades. The major part of the research
are exercises completed by sixth and seventh gradealready stated. This means shows
what rules of using the articles are most difficidt pupils and concrete mistakes are
examined. On the basis of the outcomes of boths pErtthe research, causes of pupils'
difficulties are determined and successful wayddaching the articles are suggested.



THEORETICAL PART
1. DETERMINERS

Determiners are words that precede ndurtsare not adjectives (Swan 1996). They
are words, such ashe, this, everyand as a part of the nominal, they have their own
specialised meaning; they can identify or quarttiy nouns they modify. All determiners
are closed-class words so we cannot add any otheelsvio this category. According to the
said functions, they can be divided and the neaptdr will introduce three categorizations
which were formed by Collins ed., Swan and by Raland Huddleston.

1.1. Classification of Determiners

Group A determiners called, “identifier@fe words identifying objects that are
known or unknown, or signal if the speaker is tadkabout them in a general or particular
way. These arghe articles (the definite article - thand the indefinite article - a/an),
possessives (my, their,.afnd demonstratives (these, those,(Syvan 1996). According to
another categorizatiothe definite article, possessive determingnsl demonstrativesan
be classified as “specific determiners” (Collins.,eti990). As the name suggests, the
specific way of introducing a nouns is when a hsteunderstands which thing or person
the speaker is talking about.

Group B determiners, “quantifiers,” (Swan 1996) aklout quality What, which,.), for
example,Jill has a good knowledge of Greelhich is non-quantitative (Huddleston,
Pullum 2002, 372) or signify how much or how mang are talking aboutnfore,
much,..), for instanceShe has just bought a new carhich is quantitative so it can be
replaced byone (Huddleston, Pullum 2002, 372). According to Libu3eSkova, we can
divide quantifiers into three groups and they anaiversal, existential” and “negative.”
Universal quantifiers include all members of thelagative group, for examplevery, all
Existential quantifiers indicate that the appliecatgroup has at least some representatives
thus the group exists, for exampd®me, anyNegative quantifiers contribute to a negative
tone, for exampleno, neither(1994). Some of these determiners are used wiihalpl
nouns, for examplemany bookssome with singular nouns, for exampégch person

some with uncountable nouns, for exampheich moneyand still others with more than



one kind of noun, such as, the casavbfch (Close 1992)The indefinite article, another,
other, few, enough, many, more, most, severatomecan also belong to the group of
“general determiners” because they refer to somgtlor someone of a particular type,
without specifically saying which person or thirigey are talking about (Collins ed. 1990).
Identifiers and quantifiers can also be labelledsib determiners” (Huddleston, Pullum
2002).

There are also other types of determiners thatodditninto either group A or group
B or have two ways of application and meaning,ifgtancewhat can be a quantifier, as
in, What purpose does it seryafplying the pattern: determiner - noun; and abieer way
of application is realised in exclamations, suchVebat a discovery he has mada!this
casewhatis employed in the following pattern: what — thdefinite article (restricted only
to a/an) — noun. The meaning @fhatin exclamations is a positive or negative evaluatio

or intensification (Duskova 1994).

Following the categorization by Huddleston and @&ull which has been mentioned
previously, we can find two other kinds of deterems1besides basic determiners; they are
“subject” and “minor determiners.” Subject deterarsicombine the function of determiner
with subject and specify a noun phrase as defifte example Ally's new cars Minor
determiners can be demonstrated in two kinds ohmauases. Firstly, they are headed by
nouns describing size, shape, and colour, sucWhat size hat do you takeand the other
type of plain noun phrase which functions as arddteer, is a weekday name or one of the
temporal pronoungesterdayandtomorrow, such asSunday morningtomorrow evening
(Huddleston, Pullum 2002). In this thesis, the by Michael Swan will be used. Next to
the functions of determiners, we also need to berawf the correct placement of them in a

sentence and this will be discussed in the follgwihapter.

1.2. Position of Determiners

As it has been said, the number of datesra are limited within one phrase but we
can form more complex expressions, for exampbey much, a few, my uncleBhey can
contain up to three determiners, for exampleher many ideasand their order is fixed.

Linguists distinguish three determiner positiond anly a few combinations from the three



positions are permitted. Position | is represeibtechultipliers — double, twice,...; fractions
— one-third,...;and other determiners, such a#, both, such,..(Huddleston 1984); and
these determiners are termed “predeterminbysSome linguists (Leech, Svartvik 1975).
The determiners from position Il have three suhipeo a)the definite article and
demonstratives - the, this, that, b) possessive pronouns - my, your, personal pronauns i
subjective and objective case - we, us, you,...;he)indefinite article — a/an, which,
another, some.. (Huddleston 1984), and they are called “cenfrakch, Svartvik 1975).”
Position Il is represented bgardinal numerals - one, two,...; ordinal numeralshitd,
sixth,..and other determinerssuch asevery, several, dozen,... (Huddleston 1984) and
these determiners are labelled “postdetermi(iszech, Svartvik 1975).

Central determiners cannot be placed togethemomt Iof one noun, for instancie
my housds wrong. If we want to use two determiners froroup A, we need to use the
following structure,a/this...of mine/your¢Swan 1996). So apart from this structure, they
may be preceded by predeterminers and followedosydeterminers, such &l his three
uncles All is a predeterminehis is a central determiner atitreeis a postdeterminer.

However, some differences from the said rules qdaurexample, withother and
only that are positioned after identifiers, as in thlofving phrasesmy other sister, the
only possibility(Swan 1996). Next, when we us@at in exclamations the pattern changes,
which has been presented in the previous chaptercBapter 2.1.1. for more information

about the position of the articles in a noun phrase



2. THE ARTICLES

The English articles are, the and the zero articleand they are members of
identifiers according to their function. The dieice between the articles and determiners
is that the articles identify - definitely or indately, and determiners answer the questions

starting byWhich?or quantify - answeringlow muchr How manyASwan 1996).

Michael Swan declares that four articles exist mglih: a/an - the indefinite
article, the - the definite article some/anysed as plural ai/an andno article (1996). On
the other hand, LibuSe Duskova in addition to teénite and indefinite article and the zero
article, introduces the omission of the articlesl aomeand any, regarding only words
having a similar function like the articles in somases (1994). As many grammarians
(Murphy, Evans, O'Sullivan, Hutchinson) talk onlyoat three forms of the articles - the
definite and indefinite article and the zero agj¢he following part of the thesis is going to
depict these and, furthermore, it is going to dedh the differences between the zero
article and the omission of the articles, for Libu3uskova considers the differences quite

important.

2.1. The System of Articles in English

The use of the articles is considered to be orteeMmost difficult areas of English
grammar and the following facts prove this stateim&he position of the articles is not
always the same as we will see in chapters 2.hd.tfen, the use of articles is complicated
because it depends on many different conditionst Bif all, it depends on what kind of
noun it precedes - singular countable, plural calpietor uncountable nouns. It also makes
a difference in using the articles if we use comrapproper nouns. Moreover, we need to
make sure if we want to identify, classify or usecain in a general or specific way. Other
important areas that we need to be aware of andeacalled first and second mention and
modification of nouns. Next to these, a great amafirexceptions exist, which makes the
use of articles even more complicated. All thesmasuwill be discussed in the following
chapters. Of course, many other areas that infeighe use of articles exist but those

would be beyond the scope of this thesis as inea at teaching at basic schools.



2.1.1. The position of Articles in English

The articles are central determiners accordin@eé@ position as it has already been
stated. Next, when a noun is premodified, the larficecedes the modifier, for example,
The early bird catches the early worfBuskova 1994, 60). However, some exceptions
exist and the article is placed between the maatfyadjective and the modified noun.
These are cases of the intensification of a prefyiodi adjective byso, as, too, such,
however as in,| hesitated to make so damaging a stateroesuch a damaging statement
(Duskova 1994, 60). The postposition of the arsictealso realised aftany/no, worse, no
less for example,He is no worse a doctor for being occasionally rudehis patients
(Duskova 1994, 60). Moreover, it is facultativer&alize the postposition of the articles
with rather and quite, for instancea rather unexpected resultr rather an unexpected
result both are acceptab(®uskova 1994, 60). Furthermore, the indefinitéckatis placed
afterwhatin exclamations, which has already been discussetiapter 1.1. Additionally,
the indefinite article is postponed byany meaning one in a literary style, as many a
time (Duskova 1994, 60).

2.2. The Use of Articles with Countable and Uncouable Nouns

In relation to the countability of nouns, firstaleers need to distinguish three
groups of nouns. Two groups are basic, “countadhe “uncountable nouns,” and the third
group is also necessary, “duakbmetimes called “double-duty” or “two way nouns,”
which can be either countable or uncountable. Gdalaetnouns are the names of separate
objects, people, or ideas which we may count, i@nmgle,a cat, two catsUncountable
nouns, often called “abstracts,” are the names atkrals, liquids and other things which
we do not usually see as separate objects and tcaonat them, for exampleyater,
energy

The following table demonstrates the use of adielgh singular countable, plural

countable and uncountable nouns:



a kind of noun a/an the no article

singular countable a cat the cat
plural countable the cats cats
uncountable the water water

(Swan 1966)

From the table above, it is clear that the woatirepresents a countable noun and
wateruncountable. We can also see that the indefinitele@can be used only with singular
countable nouns and on the contrary, plural colatabd uncountable nouns can be used
either with the definite article or with no articd all. So the definite article can be used
with all three kinds of nouns. Additionally, studerof English need to remember that
singular countable nouns have to be preceded laytehe or another determiner, however,
some exceptions exist, see detailed informatidhén (nan, womaj

“Countable” and “uncountable” are terms often usstiead of “mass” and “unit.” It
is recommended to avoid terms “countable” and “wn¢able” as it can confuse students of
English. R. A. Close (1992) shows his reasonstfaith the following examplesgg as a
thing is countable, but it can also be a substaoncencountablenoneyis uncountable but
can be counted. These are terms that can confudentgs and these two examples clearly
demonstrate how easily students can use the telogynavrongly and consequently, use
the articles incorrectly. However, some grammariemsibine the terms and use “mass”
and “countable” (Eastwood) and others use onlytéhes “countable” and “uncountable”

(Murphy, Evans, O'Sullivan, Swan, Master), thawvisy | use this terminology too.

Now, an example of a dual noun will be showAn*“iron is used for pressing
clothes(countable)jron is used in making ste@incountable) (Master 1989, 209).” As it is
visible from the given examples, the wardn can be both countable and uncountable so it
is a dual noun. Moreover, the meaning of the wdranges completely. Some other dual

nouns can be used as countable nouns, in ordedicate a particular type of noun, for



instance, Many people drink wine(uncountable); A connoisseur carefully selects
appropriate winegcountable) (Master 1989, 209). More, it is necgsgaknow that many
uncountable nouns have countable equivalents,X¥ample,poetry — a poem; travel — a
journey, trip; work — a job.

In addition, students learning Englishaaforeign language also need to be aware
that some nouns countable in other languages areuntable in English, for example,
information, or adviceare uncountable in English and countable in CZ{dtdster 1989,
209). Next, the rules of the use of articles chang®mme cases when we modify nouns, see
2.5.

2.3. Identification versus Classification

As it has already been said, one of the functidregtecles is identifying, so we can

call it “identification,” which usually has a degutive role and is realised by copular

verbsl(Eastwood 1992), for exampl&he house is smallis a definite identification

because the listener knows exactly which housepleaker is talking about. This can also
be called a definite referer@eConversely,Pass me a piece of breais an indefinite

identification, which can be termed an indefimi#¢éerencé as well and the reason is that it
is not a definite piece of bread. The speakerksmgdor any one of several pieces of bread
(Swan 1996). So identification can be either dé&dipproduced by the definite article or
indefinite produced by the indefinite article.

On the contrary, classification is a function tltategorizes a noun in a certain
group, saying what class, or type somebody or dungtbelongs to, what job, role or
position somebody or something performs. In thise¢ca noun is usually preceded by the
indefinite article and used withcopular verbor as,for exampleShe is an architect; Don't
use your plate as an ashtray; | am looking forwtrdeing a grandmother; | used my shoe
as a hamme(Swan 1996). The nouns in these sentences do ggesuanything indefinite

but an architectand a grandmotherrefer to a type of job or role arah ashtrayanda

1A copular verb is a verb that connects a subjettt its§ complement, for exampliee, become
(Kubrychtova 2001).

24 definite reference is any reference created bydifinite article (DuSkova 1994).
3An indefinite reference is any reference createthkyindefinite article (Duskovéa 1994).



hammetto a type of thing.

So both identification and classification have apudar relationship, but
identification is to describe and classificationréamk into classes or groups. Consequently,
these two functions have a completely differentmmeg The difference is more significant
when we use one noun in both the mentioned funstibor exampleShe is a teacher
referring to a type of job — classification, and thie other handThat is a teacher who
teaches my daughter meaning one of several teachers who teach nhy €han indefinite
identification, butThat is the teacher who teaches my daughsea definite identification
of the teacher who is the only one that teachegither both speaker and listener know the
person. So in this case, the use of the definitadefinite article depends on the number of
teachers. However, the use of articles in clasgibn also sometimes depends on a number

of people, in this case, members of class, see 2.8.

2.4. First and Second Mention

“First and second mention (Master 1989)” represamt easy rule for students that
can be characterised as follows. The first timemention a singular countable noun, we
use the indefinite article. When we mention a pgloocauntable or uncountable noun, we use
the zero article. In the case, it appears in thmeca for the second time, we use the definite
article before the noun, which can be countableimrountable, singular or plural. For
instance A man is walking down a road with a boy. The matirésl, the road is long, and
the boy is thirstyMaster 1989, 210)A man, a roacanda boyare mentioned for the first
time in the first sentence and that is why we use indefinite article. In the second
sentence, the listener already knows who the speskalking about so the speaker uses
the definite article with the nounthie man, the road, the boyhus, the use of the indefinite
article signals something new and the definiteclErtsomething already known. These can
also be means of Functional Sentence Perspectiwn e new information with the
indefinite article, calledeme is usually at the beginning of the English seo¢éeand
theme the known information with the definite article placed towards the end. FSP is
beyond the scope of this thesis; see detailedrrdtion in DuSkova 1994, 391 — 394.

The rule first and second mention is also knowfaasphoric reference,” labelled
by some grammarians “direct anaphoric referenceiinfQ Leech, Svartvik, Greenbaum,



and 1972). Moreover, we talk about “indirect anapheeference,” called “anaphoric
reference associational” by Duskova (1994) whereferenf is not identical with the

expression from the previous context and a desonipir synonyrR is used instead, for
example,She was wearing a ring with a diamond in it. Evexyyp admired the precious
stone (DuSkova 1994, 66), wherthe precious stonés an expression foa diamond
Additionally, anaphoric reference can eventuatenfra related lexical content within
different word classes, for exampM/e had to travel overnight. The journey was very
tiring (DuSkova 1994, 67). Here, we can see that theeadiom betweetravel andjourney
makes it anaphoric reference. The opposite of amaphreference is “cataphoric
reference,” see chapter 2.5.2 for more information.

“Second mention without first mention (M&s1989)” is the case when we use the
definite article even though the noun phrase hashaen mentioned yet. This is realised
with noun phrases including adjectives called “ragkadjectives,” which are of three
possible types: a) “superlativesthe best, the most beautiful, the largesth).“sequence
adjectives™ the first, the next, the following,.c) “unique adjectives” the same, the only,
the chief, the main, the principal, the one(Master 1989). Quirk, Leech, Svartvik and
Greenbaum (1972) label this rule “the logical ag¢éhe” The next case when we can use
the definite article without the first mention is grammatical area called “shared

knowledge,” which is introduced in the followingrpa

2.4.1. Shared Knowledge

“Shared knowledge” is another case whertaveuse the definite article without the
first mention and this proves not only a speakérguistic but also non-linguistic
knowledge. As it depends mainly on the speakerssibe whether he uses the definite
article or not, it is supposed to be one of the tniificult areas of the use of articles
(Master 1989). This area can be divided into fdasses: “world, cultural, regional/local,
special.”

The class “world” is probably the easiesthe four classes for students. Teachers

can present it by its typical representatives, drample,the sun the sky the universe

4 A referent is a noun which we refer to.



These are examples of items which are unique atdgsithe reason why we use them with
the definite article; however, this rule is not al® valid. Pupils can have difficulties with
some other words, such d@be oceanas they know several of them ke oceanalso
means any representative portion of the whole wafuirk, Leech, Svartvik and
Greenbaum (1972) consider this issue “larger saoabr “general knowledge.”

“The cultural class” is also understandable fardsnts if they are of the same
cultural background, or social class like theirsslaates and teachers, and so they can
easily recognise the cultural class during lessdingse include sentences likdse the
telephoneTake the bust heard it on the radioWe went to the moviéMaster 1989, 211).
The telephonandthe radiorepresent common means of communicationthednoviess
a place to see films, and these all are examplesdifary terms that pupils encounter in
everyday life. However, another term, “sporadicerefce” (Quirk Leech, Svartvik and
Greenbaum 1972) can be used too, for exanifyesister goes to the theatre every month
may mean a particular theatre by the local clastifin (see below), but it rather means an
institution which may be seen at various places.

“The regional/local classification” is easier fdudents that have been in one place
for a while. So it is obvious for them to talk abthe post office, the book store, the station
and they know which particular place is discusgatbther aspect of this classification is
when people talk about items around them, for exenghut the doorOpen the window;
Put it on the boardAnother use of the definite article, which ishtig associated with the
regional/local classification is giving instructgrfor instanceQpen the box carefullyift
out the machinePlug in the black power cordQuirk, Leech, Svartvik and Greenbaum
(1972) label this classification “situational reface — immediate situation (266).”

The world, cultural class and local/regional clasation can be identified with the
term “situational determination,” according to Das& (1994, 64 — 66), which is
determination by the definite article when a subjscclearly defined like in the previous
paragraph, for exampl®ut it on the tabl¢Duskova 1994, 65). However, visibility in the
situation of speaking is not necessary for the afsthe definite article, for example: A
visitor reads a notice on a gaBeware of the dogDuskova 1994, 65). The definite article

suggests that the dog is round the house whenedtiee was placed and it is not based on

S Synonyms are words that have different form batsame meaning.



any previous knowledge. The reason is the situaif@peaking, which gives us necessary
information. On the other hand, in many cases,ue of the definite article is based on
knowledge which speaker and listener share, fomgi@® members of family (knowledge
about the location of furniture)Where is my bag? It is on the spfseople living in the
same village the Townhall;people living in the same countrythke Queen, the President
These examples agree with local/regional classifinand cultural class, discussed above.

Next, concerning the situational determination,o&a use the definite article on the
basis of general knowledge about our planet, abansunthat can be identified with the
world class, which has also been mentioned beféogever, knowledge in common does
not necessarily need to be the consequence of #aluck can be specific for both speaker
and listener, for example: Speaker A says thatdsddst his cigarette-lighter. After a while
speaker B asks hinHave you found the cigarette-lighte(Ruskova 1994, 66). From the
previous conversation, it is clear which cigardigeter they are talking about. This type of
reference becomes anaphoric reference mentionetiapter 2.4. The similarity between
anaphoric reference and situational determinat®rthat both are based on specific
knowledge. The difference is that in the case dpaoric reference the information is
explicitly expressed in the previous context buthie case of situational determination it is
not always expressed so the speaker and listereer toededuce the information from the
situation (Duskova 1994).

Other area where we need to use deduction issfbkeial classification,” which is
the most difficult area, from Peter Master's poaftview. It depends much on the
information on the part of the listener. For exagpivas driving home yesterday when the
radiator burst.Here, the speaker and listener need to know Hratwsually have radiators
and that the information is about that particubadiator in that car the speaker was driving
(Master 1989, 211). The specific classificationoabgrees with the terms “anaphoric

reference associational” and “indirect anaphorfierence” discussed in 2.4.

2.5. Modification
Modification provides more information about the dified word or changes its
meaning. This process also sometimes influencesisbeof articles as we will see below.

Modification can be divided into premodificationdapostmodification introduced in the



two following chapters.

2.5.1. Premodification

Premodification includes any words that precedensan noun phrases; they are
predeterminers, central determiners or postdetemsirdiscussed in chapter 1.1. and,
moreover, houns can be premodified by adjectivasetamplea nice picturg or by other
nouns, for examplea kitchen table “Ranking adjectives” mentioned in chapter 2.&e a
also a part of this issue as they function as pdiieos preceded by the definite article
because they express unigueness, ablénis the cleverest boy in our clagéext, other
adjectives and also nouns used as premodifiers nationed for the first time are
preceded by the indefinite article, see 2.4. Theeee examples of modifying countable

nouns, see 2.8. for modifying uncountable nouns.

2.5.2. Postmodification

Postmaodification includes any words or phrases tiodibw a noun and its
determination often eventuates from the conteth®imodifiers. These are:

1) Restrictive relative clauses — they define tloglifired noun so the listener knows
exactly what the speaker is talking about, for epleni appreciate the initiative that you

have all shownso we all know what initiative is meant (Duskol@&94, 67). Similarly,

Paul left with the girl who had come with Geordkhe defined antecedénaand the
restricted clause represent condensation of a elmentioned for the first time with the
indefinite article followed by an anaphoric clawsgh the definite articlePaul left with a
girl. The girl had come with Georg®uskova 1994, 67). A relative restrictive clauges
not always signify the use of the definite artidieis only in cases when it refers to one
referent, for examplé//ho is the girl Paul is talking toBut We took a train that stops at
every station(Duskova 1994, 68). In the first exampthage girl is the only girl Paul is
talking to, and on the other haralfrain is one of many trains that stop at every station, s

it is preceded by the indefinite article and reprgés a qualifying function. Both these

6 An antecedent is a noun that a pronoun or a relalause refers to (Kubrychtova 2001).



sentences are examples of restrictive relativenpadification with “cataphoric reference,”
which can be both definite and indefinite as #igble from the examples.

2) Postmodifying prepositional clause wigthdetermines a referent by the definite
article if there is a connection between both noandg if it is unique, for examplehe
bottom of the sefDuskova 1994, 68). If there is more than one lahdnain noun, as in
the examplea page of the bookve use the indefinite article with the first ohfewe use
the definite article with plural, it functions asuaiversal quantifier, see chapter 1.1., for
example, The pages of the book were not,coteaning that it includes all the pages
(DuSkova 1994, 68).

3) A noun can also be postmodified by a contemibative clausé which specifies
the noun, for exampleThe idea that Hebrew was mankind's original languagas
widespread in medieval tim¢€hristophersen in Duskova 1994, 69). It is agaitaghoric
reference mentioned with a restrictive relativeuska like in 1). Similarly, in the case of
restrictive relative clauses, the postmodificatman have a quantifying function, so the
main noun is preceded by the indefinite article,eiwampleHer father died at a time when
she was too young to fully feel his |gBsiSkova 1994, 69).

4) Restrictive appositidhcan be the next reason for the use of the defénifele,
for example the number severbut if the first member of apposition has thechion of
title, the apposition is without the article, fotaenple,Queen Elizabeth, Lord Byron, Mrs
Dawson On the other hand, when we make a phrase wittopep noun preceded by a
more general noun, we use the definite article,efaamplethe English printer William

Caxton, the common children's disease med¢Blaskova 1994, 69).

2.6. Generic versus Specific Function

We have three possibilities how to express a genmaganing — by the definite,
indefinite article, and zero article, for exampléhe/A child learns from his parentsr

Children learn from their parentddowever, the interchangeability is not always polgsi

7 A content clause is a clause that expresses cdtgelitof the term mentioned in the main clausagkova
1994).

8 Restrictive apposition is a type of relation betwé&o or more noun phrases which occur near to each
other and refer to the same person or thing (Kutiox& 2001).



(DusSkova 1994, 63). When a speaker uses a nouededdy the indefinite article in a
generic meaning, it is more a spoken form of laggu@Duskova 1994, 63) and next, he
expresses characteristic features of any représantaember of the class. Thuajy can
be substituted foa/an,for example,The best way to learn a/any language is to live rzgno
its speakergHuddleston, Pullum 2002, 281). By using the indé&f article in this way, we
cannot ascribe properties that belong to the daspecies as a whole. Thus, if we want to
express something belonging to a class as a whdtedepict a typical member of a class,
we need to use the definite article with singulanrdable or the zero article with plural
countable nouns, for examplEhe tiger is/Tigers are becoming almost extifhtiiddleston,
Pullum 2002, 281). Additionally, the definite aléidn a generic meaning is more formal
(DuSkova 1994, 63).

Similarly, when using the zero article with bothugal countable nouns and
uncountable nouns to express a generic meaningleméfy a class of nouns considered to
be an undifferentiated whole, for exampldynger is a terrible thingor He likes long
walks (Kubrychtova 2001, 31). We can see that uncountables behave like countable
plural nouns in a generic function. LibuSe DuSkawfsiders the use of the zero article
with uncountable and countable nouns in plural geaeric function most frequent (1994,
63).

Next, we use the definite article with singular nophrases to refer to musical
instruments and dances in general, for exanthke samba, play the violiMore, we can
use the definite article with a plural noun phrésesxpress generic reference to national
names, nationalities and ethnic groups, for exantpéeChineseAdditionally, the definite
article can be used with an adjective head wheasrniafy to a group of people, for example,
the blind, the ricHHuddleston, Pullum 2002, 283).

When we want to express human being like a biolddipe, we use the wordan
without any article, as ifin history, man has adapted his environment tonaisire (Smith
312 in Duskova 1994, 63). Similarly, we can somesmsevomanin a generic function,
for example Woman is supposed to stay at hgidasSkova 1994, 63). On the other hand,
both manandwomanare mostly used like other countable nouns inrege function, for
example,Women do not get equal pay for equal wask,A hysterical woman is bad
enough, but a hysterical man is insufferafideiSkova 1994, 63).



A specific function is to refer to something pautar, which either has not been
mentioned yet, so it is indefinite or has alreaderb mentioned and it is definite, for
example,Ed bought a house in Honour Avenug specific indefinite as he bought a
particular house, which he has in mind but thetist does not know which one yet, that is
the reason why it is indefinite. The following exalm is specific definite, because the
listener already knows what house the speakerlisngaabout: The house is fantastic
(Huddleston 1984, 254). On the other hand, we dan #rm non-specific definite
reference —John is still looking for the right house to huynd non-specific indefinite
reference -Ed would like to buy a house in Honour Aventike right housanakes it
definite as it is the only one but was not chosehand that is why it is non-specific. The
second sentence is only an intention to buy a hbusenot a concrete decision, so it is
indefinite non-specific (Huddleston 1984, 254).

The difference between a generic and specific eafsr is visible in the following
examples:The/a leopard has a dark-spotted yellowish-fawnt,cddne/a leopard was
growling menacingly in its cag@iuddleston 1984, 255). In the first example, theaker
refers to a typical member of animals belonginghe leopard species, so it is generic.
Here, we can usthe a/an or plural form with countable nouns and the megnmigmains
the same. On the contrary, the second exampleesfep and it is used to talk about one
individual leopard and, in this case, if we use tedinite article —The leopard was
growling menancingly in its cagéhe listener is expected to know which particléapard
we are referring to, which is a specific definikderence and if we use the indefinite article,

it becomes specific indefinite (Huddleston 1984).

We can summarise the use of articles in a speaiiit generic reference in the

following tables:

Specific reference

- definite
the tige the
the tigers ink

Specific reference

- indefinite



a tiger (some)

(some) ink

tigers

Generic reference

the tige ink
a tige
tigers

(Quitleech, Svartvik, Greenbaum 1972, 149 - 150)

As it has already been mentioned and as it is kasitbom the tables, specific
reference can be definite and indefinite. The naurger represents a singular countable
noun,tigersrepresents a plural countable noun arduncountable noun. Specific definite
reference can be realised by all three types peecég the definite article. On the other
hand, specific indefinite reference can be crebtedingular countable nouns preceded by
a/anor plural countable and uncountable nouns precbgiedmeor no article.

In the case of generic reference, singular couatabuns can be used with both the
definite article and indefinite article or pluraluntable and uncountable nouns can be used

with the zero article to have a generic meaning@san see in the last table.

2.7. The Use of Articles with Common and Proper Nauws

Common nouns are names given to all objects ofstme kind, for example
student a lion. They consist of countable and uncountable nountsrext, they can be
divided into the following groups: mass/materiédrgad, blood.), collective ¢rowd,
army,..), part nouns g half, a part, the rest,),. partitives & piece, a portion, a slice,),.
measure gn inch, a foot, a pint,.). and species nouns (orand, a class, a kind,)..
(Kubrychtova 2001). Students need to know that idargcountable nouns have to be
preceded by an article as it has already beenisdlte previous chapter, however, some

exceptions exist, see chapter 2.8. Next, the usthefarticles with common nouns in

complemerfl depends mainly on the fact of how many members ¢fess has in that

9A complement is a part of a sentence that givesrimdormation about the subject or object (Kubrgsfdt



particular situation. Most often a referent is geed into a class with more members and
then we use the indefinite article with the cldss,example,l shall always be a socialist
(Duskovéa 1994, 74). This is called classificatisag 2.3., and 2.8. for exceptions. The use
of articles with countable nouns was discussed2n-22.6.

Proper nouns are names of specific people, placesths, days, festivals,
magazines, and so on. They differ from common nawirtse following facts: they have a
lack of article contrast; they have unique denotgtiand are usually written with initial
capital letters. Proper nouns often combine witkcdptive words and they also begin with
capital letters called “proper names,” for exam@iang's College However, common
nouns with unique denotation are close to propenspsometimes with a capital letter, for
example,Hell, Heaven or also family members concerning one family arédten with
initial capital letters, such agunt, Mother though, we sayrhe family next door are
having a party. The father is celebrating his &fti birthday here; we use the definite
article to express definite reference (Duskova 1994

Proper nouns are not usually preceded by articldstlas is called the omission of
the articles, for example]June (months) Easter Monday(holidays) English (names of
languages). The omission of the articles with propmins is different to the zero article.
The zero article is a means of determination fdefmite reference and generic reference,
which are types of reference that do not exist wgtbper nouns (DuSkova 1994, 75).
However, not only the omission of the articlesaalised with proper nouns. A number of
groups of proper nouns are preceded by the defanitele, see the following chapters and,
finally, there are some exceptional uses of prowems preceded by the indefinite article,

see 2.8. and Quirk, Leech, Svartvik, Greenbaum 1232 — 296 for detailed information.

2.7.1. Personal Names

Personal and proper names with titles are moshafsed without the article, for
example Agatha Christie, Abraham Lincol®r. Johnson, Prof. Montague, Captain Smith
and additionally, proper nouns with modifiers, xample,little Emily, poor Charles
However, when we sayie young Shakespeare, the older Shakespeardalk about one

person at a different age, which is why we usedtdite article and conversely, when we

2001).



sayyoung Jolyorand old Jolyonwithout the articles; we talk about two peoplehaibhe
same name and different modifiers. Another casesofg the definite article with personal
names is when talking about a concrete aspectpairson, for exampld;le wrapped the

trembling Emily in his coatSimilarly, we use the definite article with a tregive

modifiek0, for example)s he the Newman who went to school with T¢&kova 1994,
76). In other cases, modification concerning peasaames influences the use of articles in
the same way as uncountable nouns, see 2.8.

Proper names in plural have the definite article gikamplethe Elliots to express a
group of people, usually a family with the samenaumme. However, the indefinite article
can also be used with surnames; for exantpéedoes not look like a Burteameaning a
member of that family. Another meaning of the ukéhe indefinite article with a personal
name is discussed in 2.8 as it is rather an exarepti

2.7.2. Geographical Names

Some geographical names are used without the emtiduch as, names of
continents -Europe butthe Antarctic, the Arcticnext, names of countries, regions, towns,
such asNorway, Hungary, RomeThe determination is not influenced by modifiefie,
example Ancient Greece, Soviet Russiames of countries referring to unions, countries
in plural and countries including “republic” in th@ames are used with the definite article,
for example,the Soviet Union, the United States, the Nethedarttbwever, some
exceptions exist, for instandbe Argentine, the Ukrain@®uskova 1994, 75).

Names of hills, lakes and islands are also usedowitthe articles, such asake
Ontario, Mont Blanc, Cubabut mountain ranges and groups of islands in plaral
preceded by the definite article, such #® Giant Mountains, the Philippineshlext,
names of streets, squares, parks and buildingwitlteut the articles, such ad/all Street,
Trafalgar Square, Hyde ParkOn the other hand, names of oceans, seas, rams
channels are usually used with the definite artideexamplethe Pacific, the Thames, the
English Channe{Duskova 1994, 75).

However, the use of the definite article or the ssimn of articles sometimes

104 restrictive modifier is a modifier realised byestrictive relative clause, which gives us neagssa
information about the modified noun and thus, makdsfinite (Duskova 1994).



depends on semantic and etymological factors ditivas as well, for exampléhe Hague
is an example of a name of town with the use ofd&gnite article due to its original
language (Duskova 1994, 75).

Public institutions and facilities are used wikie but it is different with names of
universities that are used without the article hgviorm: name + university, for example,
London Universitythough we use them with the definite article wahm: the University +
of + proper noun, for exampléhe University of LondarProper nouns having the form of
common noun + of + proper noun are generally usddtive definite article, as ithe City
of London, the Lake of Geneflauskova 1994, 77 — 78).

2.8. Exceptional Uses of the Use of Articles

The English system of the articles is very diffictd learn for students as they
familiarise themselves with a number of rules @& tise of articles during their studies of
English and also encounter many exceptions to thdes. Some of these exceptions will
be introduced in this chapter. The first part a$ thapter will deal with exceptional uses of
the zero article with singular countable nounsluding exceptional cases of classification;
the next part will depict exceptional uses of thdefinite article with uncountable nouns
and the last issues will be exceptions concernioggr nouns.

There are a number of countable nouns that takedteearticle in abstract or rather

specialized uses, chiefly in certain idiom&ﬁcexpressions with verbs likbe and go
followed by prepositions. For example, the wosdhool, college, universiignd others are
used with the zero article when they express thipgse which they refer to, for example,
pupils go to school, patients are cured in hospgjtar travel by boat(means of transport
preceded withby) (Quirk, Greenbaum 1990, 73 - 75). Next, we douss the articles in the
following expressionshusband and wife, from head to foot, from fatherstm in
comparison with, on top of, in regard, @nd so on However, some other phrases are used
with the indefinite article, for examplép be in a hurry, in a bustle, at a logBuskova
1994, 80). These are idioms or fixed expressionspaipils need to learn them like items of

vocabulary and have to know the whole phrases rigg@eneral rules (Parrott 2000). On

11 An idiom is an expression whose meaning is diffefeym the meaning of the individual words (Mayor
2002).



the other hand, in other cases we can choose ttheseero article or the indefinite article
and the decision depends on the degree of coutyalidr example,There was a short
silence. There was absolute sileffbeiSkova 1994, 81).

Townis without the article when we express the centi@town or the nearest town
from the country, it is the same case wittmebut we sayhe equipment of the homes with
electrical appliancesExpressing parts of day, we also frequently umEmt without the
articles, mainly after prepositionat, by, after, beforefor example,by day, at night
(DuSkova 1994, 79).

We know that singular countable nouns should bequed by the definite or
indefinite article. However, singular countable nswan also be used with the zero article,
being restricted on syntactic positions, fixed egsions or idioms discussed above, for
example piece by piece, in perspand the next reason can be that the use of artices
not fit semantically to the context, for examptayas mornindout It was a sunny morning
Moreover, phrases witall andenough +singular countable nounsan also be classified
as cases of the use of articles identical to treowntable nouns, as iShe is all woman,

There is not enough table for everyone to sit Atother case when we use singular

countable nouns without the article is genitiverilattel2 with of, as in, the type of
sentencein spite of this the use of the articles is natleded in these cases, for example,
this kind of a treg(Duskova 1994, 52-53). Sometimes, the articles lmaromitted with
action nouns and abstracts and also concrete rmoaimy in a plural form, for example,
Heads turned and conversation stopped momentagilycame ifDuSkova 1994, 70).

More, when classifying the indefinite article udyalrecedes a singular countable
noun, see chapter 2.3. Exceptionally, the indefiaiticle is omitted after the verhgn, or
take as in,He turned traitor; They took him prisonddext, the indefinite article can also
be omitted when we talk about a class which hasrywmember, for exampléje became
general director In some cases, we can tke for exampleHe became (the) Chief Editor
of the Journal Similarly, we use the definite article afan according to a number of
members with verbs of viewing and rating, for exémnple is considered a good student

but He is considered the best student in his clage first example demonstrates that there

12 Genitive is the form of a noun made wigh- used to show possession, and attributive islprctive
placed before a noun that is an attributive pasitio



are a number of good students, so we use the ingeéirticle and, on the other hand, the
second example expresses a situation when thenstisdbe only one who is the best in the
class (DuSkova 1994, 74 - 75).

As some singular countable nouns can be used gtlzdro article, similarly, some
uncountable nouns usually used with the zero arttah be used with the indefinite article,
in most cases, when they are dual, see 2.2., on Wiy are premodified, for examp&e
got up in darknesbut An oppressive darkness hung all round us; Languagemeans of
communicatiorbut | learn a foreign languagéDusSkova 1994, 54), dvlavis had a good
education; She played the oboe with a remarkablesigeity (Quirk, Leech, Svartvik,
Greenbaum 1972, 287). These are examples of uraddantouns which can be used as
countable when they denote their individual exporssand this is sometimes called
“partitive effect (Quirk, Leech, Svartvik, Greenloau287).” The conditions for the use of
the indefinite article with normally uncountableums are unclear, but they appear to
include the following; the nouns refer to a quabtyother abstractions which are attributed
to a person or they are premodified and/or postfigat]i and, generally speaking the
greater amount of modification, the greater theeptability of a/an (Quirk, Leech,
Svartvik, Greenbaum 1972, 287). However, other untable nouns cannot be used with
the indefinite article even though they are prerfiediand denote something particular
because they are exclusively uncountable, suchcasyacy, anger, courage, despair, dust,
fun, and so on; for instance, You'veade very good progress; We're having terrible
weather; You gave me good advifleuSkova 1994, 56).

As it has already been mentioned in 2.7., a nurobeules for the use of articles
concerning proper nouns exist and they are follotwednany exceptions. One exception
concerning modified proper nouns will be introdueedhis paragraph. Proper nouns that
are normally used without the articles, are predellg the definite or indefinite article
when they are modified by a restrictive modifiexpeessing a particular feature of the
applicative name, for exampléne London | am talking about, the vision of a réanada,

a rainy SundayDuskovéa 1994, 79).

Similarly, personal names can be used with thefinite article to express an

unknown person having a certain name, for exan®l®ir. March to see you, Is there a

Miranda in your class?,0r a person having a special character like soohefamous, for



instanceHe is not a Mozar(DusSkova 1994, 76).

2.9. Summary of the Rules for the Use of Articles

In conclusion, we can summarize the most imporgantts which should not be
forgotten when deciding on the right article. Fosall, the speaker needs to think carefully
about the kind of noun - a common or proper noumraper name, plural or singular,
countable or uncountable; and know the necessdeg roncerning this issue. The basic
rule for common nouns is that we use the indefioitedefinite article with countable
singular nouns and the zero or definite articlehwihcountable nouns. Next, special rules

for the use of articles are valid for proper noand names, see 2.7.

More, the use of articles depends mainly on cdntigcussing topics for the first
time, we use the indefinite or zero article andtf@ second or following times, we use the
definite article, see 2.4. In other cases, the lgggehas to deduce which reference is the
purpose of his speech, for example, talking abbjgas or people in generic sense, we can
use the zero article with uncountable nouns to w@liout a class of nouns as an
undifferentiated whole but the uses of the defioitandefinite articles are also possible.
We can say that the contrary reference to geneference is specific reference. We use
this reference with the definite article to talkoabsomething already known or mentioned
before — specific definite; but we can also useititefinite article to express something
particular in mind mentioned for the first time pesific indefinite, for detailed information

see 2.6. where both generic and specific refereseediscussed.

In addition, the speakers hve to be aware if identify or describe for the first or
second time so identification can be definite amdefinite; or if they classify, in other
words this means that they place a noun to a cedategory, so they can use only the
indefinite article, see 2.3. What is more, modifiza sometimes breaks the stated rules, for
example, restrictive relative clauses — even thpagintioning something for the first time,
we usethe as the second part of the sentence says the neddedation which makes it

definite, see 2.5.2.

Many other rules that have been discussed irptrisof the thesis are necessary for

the right choice but also others which are beydmdscope of this thesis. Apart from rules,



students should be aware of a large number of ¢weoepthat are connected with the use of

articles; some of them have been discussed in 2.8.

3. TEACHING THE ARTICLES

In this chapter aspects important for teachingdtieles are discussed. The initial
part deals with the importance of articles in tmglish grammar because | think that many
people underestimate their significance. The foillmvparts involve advantages and
disadvantages of teaching the articles in contegttae deductive and inductive methods

and next, individual phases of a lesson aimedaatiag the articles.

3.1. The Importance of Articles in English

To the surprise of speakers of those languagesithabt have an article system, the

failure to keep this view in mind in English caradeto confusion and sometimes

even anger on the part of the listener or readi#aster 1989, 208)

As Peter Master explains, the articles are a nacggmrt of the English language.
Thus, teachers should make pupils aware of theritapoe of articles since leaving out the
articles would cause the English to be incomplet@ would lead to misunderstanding in
some cases. An example of possible misunderstamslitng wrong use of the definite and
indefinite article concerning the rule called fiestd second mention discussed in chapter
2.4., for instanceA man and a woman were sitting opposite me. The waanAmerican
but | think the woman was BritigMurphy 1997, 142). It is correct as we talk abauhan
anda womanin the first sentence for the first time and tisaivhy we usea. On the other
hand, we signal that we are talking about the pefioim the previous sentence by using

the manandthe womarin the second sentence. If we safdman was American but | think



a woman was Britishthe listener would be confused and he could thivdt tve were
talking about other people not mentioned yet.

The next example is the incorrect countable/uncalatdistinction of dual nouns
and consequential wrong usage of the articles, lwban also cause misunderstanding as
these nouns have different meanings when used @#tatle and uncountable, already
mentioned in chapter 2.2., such nouns arevood (countable) — a small forestyood
(uncountable) - the substance that forms the marh @f a tree and is used for making
things such as furnitureg glass(countable) — a small container made of glass trsed
drink, glass (uncountable) — a hard clear substance used fdingaobjects, such as,
windows or bottles (Mayor 2002). So the use ofitttefinite article or no article at all can

cause problems in understanding the meaning.

3.2. Teaching the Articles in Context

Before teachers decide on concrete activitiesdaching the articles they should be
aware that many linguists find the teaching ofctei in context to be most effective
(Hedge, Parrott, Celce-Murcia, Olshtain, Thornburg)nce the majority of the rules
concerning the articles can only be deduced frontenq, it is the best way to present new
rules and practise the use of them in contextottcerns mainly the rule called shared
knowledge, discussed in 2.4.1., for instantbe door was openwhen we read this
sentence in context, we assume that the door refeaadhouse previously mentioned in the
dialogue or a house where the conversation talke® Carter, Hughes, McCarthy 2000).

Celce-Murcia and Olshtain (2000) declare:

...there is growing agreement that teaching gramemalusively at the sentence
level with decontextualized and unrelated sentenetgch has long been the traditional
way to teach grammar, is not likely to produce segt learning (61).

So teaching the articles in context gives pupitsopportunity to work with real
language. Celce-Murcia and Olshtain also sayt#athing the articles belongs among the
grammatical areas that are clearly not context-fieeneans that the grammar mostly
depends on context and the articles belong amasdyipe of grammar. So this is another
statement which supports the idea to teach theestin context.

Similarly, Scott Thornbury adds to this:



Although language has traditionally been analysed taught at the level of the
sentence, real language use seldom consists @&me®stin isolation, but of groups
of sentences (or, in the case of spoken languagepsg of utterance) that form
coherent texts. (Thornbury 2000, 71)

As Scott Thornbury recommends, teachers should téer articles from pieces of
real language, not only separate sentences to pighiées see that the rules of the use of
articles are useful in everyday usage, for theaghof context see below.

The choice of context depends on indialdaachers. Teachers can gain sources for
teaching the articles from four possible areasrsmbooks, authentic sources, and the
teacher and students themselves. Additionally,he@ccan choose from various forms of
texts, such as, postcards, novels, football comanes; jokes, street signs (Thornbury
2000). Using various sources, teachers create a&l@yessons for their learners. When
teachers select stories with the interests of tildesits in mind, pupils can easily absorb the
use of articles in context with enthusiasm. Furti@e, students can help create stories and
role plays, which will involve them in the lessarhey will memorise it and also enjoy it
(Celce-Murcia, Hilles 1988). As the articles belagong the most frequent elements of
English grammar, teachers can choose any of theeopreviously mentioned to present
or practice the use of articles.

3.3. Approaches to Teaching the Articles

Teachers also need to know which approaches thitepexist to decide on the
most suitable one for individual classes. Firsicheers can choose from covert and overt
teaching. Covert teaching means that rules of Heeai articles are hidden from students
even though they are learning the language. Assaltrestudents draw their attention
mainly to the activity or to the text they are wok with. In this way, students
subconsciously absorb the particular rule of thee afsarticles without knowing it (Harmer
1991). This method is mostly employed only with Bnwhildren starting to learn a
language in nurseries or in the first grades ofdosshools in the Czech Republic and that

is why this issue will not be discussed furthethiis thesis.

On the other hand, overt grammar teaching is whaohters provide their students

with the rules of articles and explanations oiplgpils discover the rules and openly present



the grammatical information or discuss the rulethwtudents as soon as students discover
them. Teachers are explicit and open about the fl@articles in English and that is why
this approach is based on conscious language teatHiarmer 1991). Having decided for

the overt way, teachers can choose from two appesainitroduced in the following part.

3.3.1. The Inductive Approach

In the inductive approach, students are engagdithdimg out how English works.
Some grammarians consider it the “natural routeamning.” One of the advantages of the
inductive approach is specified by the fact thatewtstudents discover the rules for
themselves, the rules become more meaningful, amdcsable. It creates a cognitive
depth, which makes the rules more memorable. M@gavhen students are involved in
the process, they are more attentive and motivateds, induction is learning through
experience. By all these advantages, students ga@ater self-reliance and autonomy
(Thornbury 2000).

Nevertheless, induction also has some disadvasit&geme linguists criticise that it
can be time-consuming for students to discoverules of articles on their own. They can
think that rules are the objective of languagerewy, rather than a means. Next, they may
hypothesise the wrong use of the rule, so studéetaselves may create rules of articles,
which are either too broad or too narrow in thguplecation. Additionally, it can be
demanding for teachers to plan a lesson. They tmsgelect items and organise the lesson
in detail. For those reasons, teachers need tacpriétheir students are able to work with
English in the inductive way. If teachers think tthiawould be demanding and time-
consuming for their students, they should probatdgide for the deductive method, in
order not to waste valuable lesson time only onigodus guessing (Thornbury 2000).
However, Tricia Hedge declares that:

Learners are able to learn inductively, drawingtibe knowledge of English they
have already acquired along with knowledge of thest and any other languages, to
formulate hypotheses, test these out, and graduabjyructure and refine their
grammatical knowledge (2000, 158).

Thus, it is up to each teacher's decision in r&spe class or particular rule of

articles they want to teach but from Hedge's statént is clear that all students are able to



work inductively if they are given a chance toitry

3.3.2. The Deductive Approach

By employing the deductive approach, teachers geovpupils with explicit
grammatical information, so that the rules of d&Bcpresented are depicted in detail and
afterwards, pupils work with them (Ur 1988).

The deductive approach has both advan@g@siisadvantages. The advantages are
the following facts. It can be time-saving to gétght to the point, as many rules of
articles can be explained simply and quickly. Meesg it is an appropriate method for
students with an analytical learning style, stugdeito have the possibility to work with the
rules of articles immediately, and concerning teashpreparation, teachers do not need to
prepare much in advance, but merely explain thengrar points about the articles, as they
come up (Thornbury 2000).

On the other hand, the disadvantages of the degudtissons are as follows.
Starting a lesson with a presentation of rulesri€las may be repulsive for some students
because this method is usually realised by a fieenthing, which is not always positively
accepted by students. Furthermore, when grammatspabout the articles are presented
by teachers, it is hardly memorable for studentsothAer disadvantage is that it encourages
a belief that language is only a case of knowirgrthes (Thornbury 2000).

3.4. Organizing Teaching the Articles in a Lesson

Teachers have several possibilities how to orgathieir lesson when teaching the
articles, they arpresentation - practice model, presentation — gcact production model
and presentation - focused practice - communicativacpice - teacher feedback and
correction While preparing for teaching the articles, itngortant to choose the right type
of lesson suitable for individual classes and fiar particular rule of articles.

By realising P-P Model, teachers can achieve pupdcuracy. So teachers present a
new rule of articles and afterwards, they enabérthtudents to practise it in controlled
activities, for example, fill-in exercises (Thormgi2000). Similarly, P-P-P Model enables
pupils to hear their teacher presenting a new oflarticles and then practise it in

controlled activities. In this model, productiorléevs, which enables pupils to practise the



use of articles in freer activities, in which thpyoduce the target form, for example,
guestions and answers (Hedge 2000).

In the last model of a lesson, the first two stagee the same as in the previous
types. However, the following stage is communicatactice and as the name suggests,
students are engaged in communicative activitiash @as, practising short dialogues to
practise the rules of articles which they haverledrup to then. The last part of this model,
teacher feedback and correction, should be reatls®dghout the whole lesson according
to pupils' needs (Celce-Murcia, Hilles 1988). Sarly, Harmer (1992) introduces another
possible concept of a lessomtroducing new language - practice - communicative
activities

The model by Celce-Murcia and Hilles seems the rapptopriate as it includes not
only presentation and practice but also a commtimegractice and more, teacher
feedback and correction and all these phasesexdsah are very important for pupils' clear
understanding to the use of articles. On the oflaed, models introduced by Hedge and
Thornbury miss the phase teacher feedback andctiomebut it is possible that these
grammarians consider this phase a teacher's rateishemployed in every lesson so it
probably does not belong to this field accordinghtese grammarians.

Of course, teachers need to conform the strucameé methods with particular
classes, for example, pupils' age, level of Engksid other important conditions of
individual classes that influence teaching. So Hees can create their own model of a
lesson suitable for their class and particular wflarticles presented. We will discover
some responding teachers' models in the researcimgal.2. Individual stages of a lesson

will be discussed in the following chapter.

3.5. Presentation of the Articles

Having decided on a suitable type of lesson acogrtl its stages, teachers need to
think about the way of presenting a new rule oick$ and only presentation is the stage
when pupils have the opportunity to get to knowoinfation about the new rule. Teachers
teach their students the form, meaning and uskeofule of articles and the students get to
know how the new rule works in context (Harmer )99%®achers should also link the new

rule to rules of articles that students alreadyvkmo make it clear or more understandable



for students how the system of articles works irglEh (Hedge 2000). At this stage,
students learn how to apply the new rule too aml@lkperience is callegersonalisation
and students have the possibility to talk aboutmgeves, using topics connected with
them and their classmates and employ the new fudeticles at the same time. It is also
efficient and sometimes necessary to use persatiahsduring other stages of a lesson to

make it enjoyable and pupils more active (Harmé&1)9

3.5.1. Characteristics of a Good Presentation

It is important to know what a good presentatiooutt be like to teach the articles
in a successful way. A good presentation shoule liae features:

1) It should be clear. Students need to understdonad the teacher is talking about.

2) Next, a presentation should be efficient witle tielp of personalisation that has
already been mentioned in the previous part.

3) A good presentation should also be lively angrasting as we want to involve
students as much as possible and want them to rbarethe rule of articles
presented.

4) Additionally, a good presentation should be appate to work as a good vehicle
for the presentation of meaning and use.

5) The last feature that is necessary for a go@s$gmtation is to be productive. It
means that teachers should allow their studentgotés with the new item actively.
(Harmer 1991)

Furthermore, presentation and explanation of a ndev of articles should include
oral and written forms, and both form and meanisgseady mentioned. Next, teachers
should provide students with plenty of contextualaraples of the structure. The
advantages of the use of context have been medtiarehapter 3.2. More, visual materials
can also contribute to understanding the use miest(Ur 1988).

A very important element of a presentation is threnf of a rule presented and there
are six criteria stated to help teachers createogpipte rules for their students. Rules
should betrue, simple relevant and clearand should also agree with terghsmarcation

andconceptual parsimonyor more information se&ppendix 1.



3.6. Practice and Production of the Use of Articles
Practice is the stage when pupils try to practiseew rule of articles. Ideally,
students practise the language while at the samedre involved in an enjoyable activity.
At this stage, pupils make sure that they undedstiaa right use of the new rule.
Production is the stage that should follow. Hetedents use the new rule of articles
in sentences of their own to be able to createoat $&xt or speech consisting of the new
rule applied in the right way (Harmer 2004).

3.6.1. Characteristics of a Good Practice and Prodation

Practice activities should follow some conditionBirst, a teacher should
demonstrate meaning and use of the rule of artdksrly and then allow an opportunity
for its practice. Next, a teacher should think fidhe about following questions while
deciding about the right activity for practisingethuse of articles:Is it do-able
economically? Does it work? Is it suitable for tparticular group of students at their
level, for that time of day, and for those classnooonditions? How easy is it for the
teacherHarmer 2004)

Many types of activities can be employed for psangi the use of articles.
Introductory practice activities should be undemteoolled conditions when learners
concentrate on accurate reproduction (Hedge 2089€)this stage follows presentation,
students have the first possibility to use the nele of articles so this is also a very
important stage of a lesson when teaching thelestithat should not be omitted. At this
stage, interaction activities, which are freer tbantrolled activities can also be employed.

Then much freer activities should follow in whictudents produce language with
the target rule of articles (Hedge 2000). At thisge, called production, teachers cannot
concentrate only on the right use of articles thatytneed to teach pupils to use all the
grammatical items they have learned up to therect.

Thus, teachers need to think carefully when chapsirproduction activity. They
should keep the following conditions, which giveertih a chance to choose or create a
successful activity. The activity should agree witindents' language level, the teacher

should also state a purpose to the task, have @oroa. Next, teachers need to be aware



that students learn during the production, so gfeyuld be patient and helpful and more,
teachers should plan carefully — first, studentsukh meet a new rule of the use of articles
and needed vocabulary. Then they need time to lbs@practice), and only afterwards,

they should be given an opportunity to producdahguage fluently.

Teachers also need to choose a topic carefullypgsmeed to know what they are
going to talk about. Teachers should also credagzdst for doing the activity and employ a
varied range of topics and activities and additigngorovide necessary information.
Finally, teachers should give students time tokilaind discuss the production activity with
classmates or provide them with examples (Harm&4R0Some of these features are
applicable for all stages of a lesson when teacthegarticles or other grammatical items.
Types of exercises used for practising the artialtisbe examined in connection with the

results of the questionnaires and exercises inethearch part.

3.7. Teacher's Feedback and Correction

Feedback and correction help students to clariéy tinderstanding of the meaning
of the use of articles. Correction provides pupiith the right version of the rule of articles
used. Giving pupils feedback, teachers provide Ipupith helpful instructions how to
avoid their mistakes or how to improve (Harmer 1998

The teacher's decision about the way of correctind giving feedback while
teaching the articles depends on the stage ofsanesnd also the type of class and also on
the activities done (Harmer 1998). Teacher commeds most important during presentation
and practice, but self-correction and peer comecshould also be encouraged. During
production teachers should not intervene but geedback afterwards (Hedge 2000).
Concerning the connection between types of aatwitind correction, we can divide tasks
into communicative and non-communicative.

By employing a communicative activity, teachersu®enainly on pupils' fluency
and as the main aim is to get pupils’ meaning acrteschers should not interrupt them,
only when it is really necessary. Teachers nedebttwlerant of errors in this case and help
students just in cases when communication breaws .ddnother possibility is to record

pupils' mistakes and give a report about themaéiets. Then, teachers can also ask pupils



what was difficult for them and explain difficultiles of articles or let one pupil of the class
explain the difficult areas of the use of artidleshe classmates. Teachers should not forget
to give positive as well as negative feedback atanmunicative activities (Harmer 1998).
When a teacher employs a non-communicative actitey focus on pupils’
accuracy and thus, they correct all the mistakes students are making. It is called
“teacher intervention,” so the teacher stops th#viac to make the correction (Harmer
2004). The teacher can decide on showing incoresstor getting the mistake right.
Showing incorectness while teaching the articleslmdone in many ways:
1) repeating — a teacher can only ask the studempeat the wrong sentence and lets
him react
2) echoing — a teacher repeats the wrong senteitice\guestioning intonation
3) statement and question — a teacher says: “Bhabti right,” or asks: “Do people
think that is correct?”
4) expression — a teacher uses facial expressiogsstures to signal that the student
made a mistake
5) hinting — a teacher gives advice in which aheastudent made a mistake
6) reformulation — a teacher repeats the mistakatesce correctly (Harmer 2004).
When teachers decide on getting the mistake rigbl can encourage students to
correct each other as it has already been statiede!®-to-student correction works well in
classes where a cooperative atmosphere exists. Msadthers themselves can tell the
students the correct form and explain it in moreaidielt is a vital teacher's role to correct
pupils’ mistakes but teachers should think carngfalbout the way they correct their
students as it can happen that teachers discothagestudents from learning the use of
articles when using an insensitive way of corregtidarmer 2004). From my point of view
teachers' interest should be their pupils' involgetrin all activities done during a lesson
including correcting. All the themes that have beiscussed in this chapter will be

examined in the following research part of the ihes



RESEARCH PART

4. INTRODUCTION TO THE RESEARCH

This research consists of two parts and they ageestionnaire for teachers and
exercises for pupils. The purpose of the questioana to outline how teachers teach the
articles at basic schools. This research is desezijppecause it focuses on finding out the
frequency of the aimed aspects, for example, homymi@achers use the inductive
approach while they are teaching the articles aheéraopics discussed in the previous
chapter.

The crucial part of the research are the exercmsestioned above. The main
purpose of the exercises is to discover what mmesfuent difficulties sixth and seventh
graders have when using the articles. Here, méss argued in chapter 2 in this thesis will
be examined in relation to teaching and learnirggmthNext explored areas will be: the
effectiveness of practising the articles in contamxdl the use of the inductive method and
applicability of the used types of exercises foaqbising the articles. These will be
compared with the responding teachers' beliefs ai. vOn the basis of both the
guestionnaire and exercises, possible causes plhits' problems with the articles will be
stated and then ways for successful teaching tieesrwill be suggested. This part of the
research is also descriptive because it depictdakaéis that the pupils make most
frequently.

In both parts of the research, presentation pbéske articles will be discussed
only partly and practice will fill the major parhs the research shows, a large part of a
lesson is devoted to this phase and thus, | dacersider it the most important and that is

why | dedicated the exercises to practising thielas.

4.1. Questionnaire for Teachers

First, | talked about teaching the articles with wolleagues at the basic school
where | teach. As | wanted to have a broader viéwhis issue, | intended to interview
more English teachers in other schools. Howevavpiild have been time-consuming, so |
decided to create questionnaires and distributethtto English teachers at various basic

schools.



| distributed the questionnaires (s&pep 2 to 34 English teachers at basic schools
and received 31 of them back. In order to avoidchess' confusion, the whole
guestionnaire was written in Czech.

The questionnaire consists of nine questions cante teaching the articles in the
sixth and seventh grade. The following areas vellexploredteaching the articles either
in context or separately within individual sentema® phrases; teaching inductively or
deductively; phases of a lesson devoted to teactiingarticles; factors important for
choosing a suitable activity for practice and puotion of the articles; types of activities
used for teaching the articles; reasons for pupdsficulties with the articles; ways of
correcting pupils during teaching the articleandthe amount of lessons teachers devote to

teaching the articledMost of these themes have been discussed in thestizal part.

4.2. Exercises for Pupils

The exercises (seé&pp 3) were chosen from textbooks used for teaching iEmgit
the basic school where | teactClick on (Evans O'Sullivan),Project 3(Hutchinson) and
also other sourcesGrammar ExpresgFuchs, Bonner, Bourkefgnglish Grammar in Use
(Murphy), English Grammar in Use — Supplementary Exerci@dsirphy, Hashemi),
Discourse and Context in Language Teaching, A GiiideLanguage Teacher&elce-
Murcia, Olshtain). As it is recommended in the tie¢ical part, see chapter 3.2., the most
appropriate way of teaching the articles is preagnand practising them in context and
that is why all the exercises chosen for this nedeare in context — a short text, a part of a
story or short dialogues. The types of exercises aa follows, fill-in exercises, drills,
correcting mistakes and matching exercises. In mbeu of exercises, pupils also
completed given rules employed in that particulaareise so they worked inductively.

During the first term of this school year, | dibuited the exercises in four classes of
the sixth and seventh graders where | teach, 28spiupm the sixth grade and 32 pupils
from the seventh grade participated in the resedrocl exercises were chosen and adapted
according to the pupils' level of English and | adrat the rules of articles taught in these
grades. The assignments and rules were writterz@tiCwith respect to the pupils' level of
English and also because | wanted to survey omly #bility to use the articles in English,

not pupils’ understanding English instructionsistributed each exercise separately in the



practice phase during my lessons. | did not predentules of articles before giving the
tasks to the pupils as the aim was to find out whatpupils remembered about the use of

articles without reminding this issue.

5. OUTCOMES OF THE RESEARCH



5.1. Analysis of the Questionnaire

As it has already been said, the questionnairentmeess questions and now, they are
divided into broader subheads according to th&mis. There, they are analysed in detail
and the division is as follows: (1) Ways for teaxhthe articles; (2) English lessons aimed
at the articles; (3) Activities used for practisitige articles; (4) Reasons for pupils'
difficulties with the articles.

5.1.1. Ways for teaching the articles

Readers will familiarise themselves with the ountes of questions dealing with
teaching in context and using the inductive andudide methods to teach the articles in
this chapter.

In which form do you most often teach the articlesEnglish and why?

This question deals with ways of teaching thecksi either using context or
teaching the articles separately within one semtemcphrase and those were the variants
the teachers were to choose from. 24 out of 3lorefipg teachers teach the articles to
their pupils in context. The majority of the teachagree on one advantage and that is the
fact that it is more memorable for pupils to leandividual rules of articles in context.
Similarly, Celce-Murcia and Hilles (1988) say thatfacilitates teaching the articles in
context to be memorable and enjoyable as well.éxt reason which makes teaching the
articles in context beneficial for pupils is thectfahat context mirrors the real use of
language with the articles within a language besich three teachers state. This agrees
with Scott Thornbury's opinion (2000). Another thiteachers say that teaching the articles
in this way is helpful because context influendes wse of articles a lot like Celce-Murcia
and Olshtain (2000) declare, see chapter 3.2.

Only two respondents say that theyhahe articles in separate sentences, to make
it easier for pupils. Even though pupils can rememéxample sentences of the use of



articles, they are not able to use the individul#s concerning the articles in real language,
which is the main aim of teaching a language, froynpoint of view. However, a few other
responding teachers combine both teaching in coareX in separate sentences, which can
be helpful for some types of students. Five respundeachers declare that they only
present particular rules of the articles in contaxd afterwards, they pick out the needed
sentences or phrases and let pupils work with theither practising or producing the
aimed rule of the use of articles. Next, one oftdachers responds that it is memorable for
pupils to work with the separate sentences congisif the aimed rule and consequently,
put them back to the given context or make a slgitabntext themselves, for example, a

short dialogue or a few sentences related onedthan

To sum up the results of this question, we cantbay most teachers teach the
articles in context which is also recommended byiwyngrammarians, such as, Hedge,
Parrott, Celce-Murcia, and Thornbury. Teaching ticles in context has many

advantages that have partly been discussed her@smuh chapter 3.2.

Which methods do you use while teaching the artg®e

The teachers again had to choose frvm diven variants: the inductive and
deductive methods. 11 respondents use the induoiethod and only five respondents
employ the deductive method. On the other hanaradth responding teachers declare that
they combine both methods. So we can concludetélaahers prefer a combination of the
inductive and deductive methods. In the followiragtpve will explore the reasons for the

teachers' opinions.

Which advantages or disadvantages do you find i timductive and deductive

methods?

Each of the responding teachers statete a lot of facts about the use of the

inductive and deductive methods as you can sdeifotlowing tables:



Number of

respondents

Arguments for the inductive method

19

time-consuming
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memorable

suitable for older students

effective

students often simplify rules of the articles

only brighter students respond

students learn to work with texts

creative

interesting

natural

catchy
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less bright students are bored, not able to rek

Number of

respondents

Arguments for the deductive method

13

not time-consuming

suitable for younger students

less effective

uninteresting for students

less memorable

easier preparation for teachers

students are passive

students only learn rules by heart but are not
to use them practically

suitable for less bright students
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suitable for all age groups

po



2 boring for students

students sometimes do not understand the rules

As it is visible from the tables, thesponding teachers have many opinions
identical with the linguists' opinions said in ckeyg 3.3.1. and 3.3.2. Most respondents
agree that the inductive method is time-consumimdj @so 12 respondents consider this
method memorable for students. Next, eight teaatmrsider this method suitable only for
older students and seven teachers also agree hisamethod is effective, which is a

necessary factor for deciding if to use this metbodot.

On the other hand, most respondents agree thatethective method is not time-
consuming and is suitable for younger students.tigroseven teachers declare that
teaching the articles deductively is less effecawvel the next six teachers also point out
that the deductive method is regarded as unintegeSimilarly, Harmer (1998) says that it
is usually repulsive for pupils to learn deductiydbecause teachers usually realise it by

front-teaching, see chapter 3.3.2.

To sum up the results of this queste, can say that the teachers find more
advantages than disadvantages in using the in@uatisthod to teach the articles and,
conversely, in the case of the deductive methaglfeachers find more disadvantages than

advantages in using it.

As we can see in the tables above) éveugh the teachers consider the inductive
method more appropriate for teaching the artickesne of them employ the deductive
method itself as we know from the results of thevmus question, for it is good to
introduce a particular rule straight and thus, t#er pupils a system they can follow
which is beneficial for certain types of studenitse IThornbury (2000) and one of the

responding teachers say.

On the basis of the results of this and the previquestion, the teachers find a
number of disadvantages in both methods and thaltysthe majority of them choose their

combination. Some of the teachers give the follgwneasons for their decision. Six



respondents say that they employ the combinatidmoti methods with older students or
according to their pupils' level of English. Thtlsgey employ the inductive method to teach
pupils with higher level of English. Next, the hegt number of teachers use the
combination of both methods because they say #dt method is suitable for a different
group of pupils. However, Hedge (2000) declarest th& pupils are able to learn

inductively, as it has already been said in chapt8.1. Thus, when teachers practise
learning inductively with pupils regularly, the usé the inductive method will be a

successful way for teaching the use of articlasynopinion.
5.1.2. Lessons Aimed at Teaching the Articles

Here, questions dealing with phases of lessorsecing pupils' mistakes and the

amount of English lessons devoted to the artiadlesnalysed.

Which phases of a lesson do you employ for teachihg articles? Please, write

how much time (in %) you spend on each phase withire lesson.

Most frequent phases of a lesson aiatdtle articles arpresentatiorand practice
according to the results. This model is also recemated by Thornbury (2000) in chapter
3.5. Apart from the fact that these phases are iinegtient, there is another fact which
makes them the most important and that is the ptage they take in a lesson. From the
results of the questionnaires, the percentage rérgpresentation is 15 — 25% and for
practice is 40 — 70%, thus, practice is the magtiicant phase of a lesson for teaching the
articles so teachers should think really carefaliyput the strategies they intent to employ
in the practice phase.

Eight respondents describe their ovesda models more concretely. Five teachers
agree on the following phase of a lesson suitallégfaching the articlegresentation with
examplesl5 — 20%,revision and giving reasons in a short t&d — 25%,practice 50 —
60%. Next, another three respondents agree orollogving model:presentation — looking
for rules in a given text5 — 20%.explanation and formulation of the rules of artke—

15%, practice 70 — 75%. More, a humber of teachers also idewtif\ier phases which are



to be employed in each lesson generally and treygioduction conclusionandrevision

The next five respondents state thel @d their lessons aimed at the articles differs
as many factors influence it, such as, a particolde of articles — its simplicity or
complexity, pupils' age and level of English, tapim their textbook — for example,
geographical names are in a particular text, aehter presents rules concerning the use of

articles with geographical names.

However, next to the already mentioned model m@els P-P-P angresentation
— focused practice - communicative practice - teadbedback and correctipmwhich were
recommended by Thornbury, Celce-Murcia, Hilles &tedige in chapter 3.5., are not used
by any responding teachers according to the questice. Although, | believe that the
teachers include phases production and commungcptictice into practice phase as well
as teacher feedback and correction throughout edsons, they only use different

terminology or did not include it in the questioitea

In my opinion, each suggested pattern of a lessmed at teaching the articles has
some good points and can be suitable for teachia@tticles and thus, teachers need to be
aware of all possible patterns of a lesson and te@thoose the right one according to a
particular rule and other conditions connected vtéthching the articles as some of the
respondents say. However, Celce-Murcia and Hipeffern seems to me most complete
and all necessary components are included themad&mng teaching the articles successful

as | have already stated in 3.5.

How do you correct your pupils when they make a take in using the articles?

The given ways of correcting mistakes as follows: a) myself correct my pupils
b) I signalize to the class that a pupil has made stakie and his classmates correct him
and explain the correct forne) | signalize to the pupil who has made a mistake ithis
wrong and ask him to correct himselhe teachers who choose the last possibility are
asked to choose from other variants and they adolfowing: | ask a pupil to repeat the

incorrect sentence; | repeat the incorrect sentencask the pupil if he is sure that the



sentence is correct; | use gestures to signaliaéttie sentence is wrong; | help the pupil to
correct the sentence; | repeat the sentence cdyrecid ask the pupil to give a reason for
it.

13 teachers agree that they correct pupils' nestak using the articles by asking
the class to correct a pupil's mistake. As Harnm&004) says, teachers support a
cooperative atmosphere by asking classmates teatamistakes which can be beneficial
for all pupils. Another positive aspect about inog pupils even in this activity is that
they can learn by their classmates' mistakes tb@ rEsponding teachers are probably
aware of it as the outcomes show. Next highest murabteachers state that they ask the
pupil who has made a mistake to correct it by agkim to repeat the incorrect sentence or

by using gestures to signalize that the sentenaeasg.

| think that it is impossible to detenmaiwhich way of correcting is the right one as
it depends on the type of activity, class and ofaetors and that is why teachers should
adopt the ways of correcting according to theséofacHowever, it is necessary to know
all possible ways of correcting and it is also imigot to avoid using only one way of
correcting. Thus, the most important things areilpumvolvement and also Harmer's
opinion (2004) that correcting the use of artidasuld be done in a sensitive way in order

to encourage pupils to continue learning the usatofles, see chapter 3.7.

How many lessons do you approximately devote tah@zg the articles in one

class during one school year?

| inserted this question into the disemaire to explore how much time teachers
devote to teaching the articles because | had preduhat teachers generally did not find
teaching the articles necessary so they did natepteit as a separate issue and taught it
only when they came across some wrong usage @rtioées. My expectations came true.
The research suggests that teachers teach theofudeticles in range of 2 to 15 lessons in
one class during one school year and only one tiittie teachers dedicate more than ten
lessons to teaching the rules of articles whicte@ly a paucity. Three of the respondents

state that they do not dedicate whole lessons aohteg the rules of articles but solve



problems or particular rules of articles with theupils at least once a week which is more
positive than the previous results. However, | agneth Parrott (2000) who says: “In
helping learners to understand and use articles, (ne) need to focus their attention
constantly on how articles are used in texts tleady... (45).” | even think that teachers
should dedicate whole lessons to teaching thelestil order to help their pupils
understand how the English articles work becauseiihpossible to learn it during a few

lessons.

5.1.3. Activities used for practising the Articles

As the title suggests, readers will get to knowatvhactivities teachers use for
practising the articles and also what factors teexchonsider when choosing an activity for
practising the articles.

Which of the following factors are most importanbif you when deciding on an
activity for practising the use of articles? Ordénem from the point of importance, 1 —
the most important, 5 — the least important factor.

The given factors argéme factor; effectiveness; appropriateness withpesct to
pupils' ages; interesting topicgndthe level of EnglishAppropriateness is considered to
be the most important factor for choosing the rigttivity for practising the articles and
next most important factor is effectiveness. Ttaehers obviously choose appropriateness
as they always need to think carefully if the preplaactivities are suitable for their pupils.
Concerning effectiveness, the teachers probablgatetheir pupils' abilities for working
deductively or inductively to create an effectiwaity. Interesting topics and pupils' level
of English are in the third position. Next, the éewf English is closely associated with
pupils' ages so if we choose an appropriate agtwith the respect to pupils' ages, it is
probably appropriate with the respect to pupils’eleof English too. Time factor is
considered the least important and this has alréaey proved in question 3, where we

found out that the teachers consider the inductieeéhod time-consuming and despite this



fact, they use it more frequently than the dedecthethod or combine both methods.

| believe that the most important factor for chagghe right activity for practising
the articles is effectiveness because this is thi@ meason why we do any activity during a
lesson to teach the articles successfully. Nexintresting topic is also a very important
factor because a topic found interesting by pumis) help to make teaching the articles
enjoyable from my point of view. In the next padaders will find out which activities for

practising the articles the responding teachersidenthe most appropriate.

Choose three types of activities which you employdractising the use of articles
most often. Number 1 use for the most frequent amamber 2 and 3 for less frequent
activities. Then, write to the chosen activities which form you practise them — oral,

written or listening.

The given possible activities audills, fill-in exercises, correcting mistakes,
matching exerciseand the teachers could also write other activiflé® results show that
the teachers most often use fill-in exercises &xise the use of articles in written form.
The next most popular activity is correcting migtekand most teachers again let pupils
practise the use of articles in written form. Tmeatching exercises are used to practice the
articles in written form too and the least frequie of exercises are drills practised in

written and oral form.

The research shows that fill-in exercises are usedt frequently and the reason
probably is that they are quite easy to write fopifs and are useful for quick practice of
specific language points. It can be adopted forsalbents from beginners to advanced
learners (Harmer 1991). However, when it is createcbntext, it becomes more difficult
because pupils need to understand not only the oflarticles needed to be completed but

also what the whole exercise is about.

As we already know, correcting mistakes is otheqgdiently used activity for
practising the articles. It seems to me and thearet concerning the exercises in the

following part of this thesis also suggests thas ik the type of activity which is most



difficult of all types examined in this thesis. Theason is that pupils can have problems

identifying the mistakes and correcting them andgstht makes the activity unsuccessful.

In the case of matching exercise, it can happanitipupils do not know the right
answer, they are inclined to guessing, which isbesteficial for them and consequently,

when more possibilities are offered, the more rkisdathe pupils can make.

Even though drills seem boring to many pupils andbably their teachers too
according to the outcomes of the questionnairg; ave some advantages, for example,
the fact that teachers can correct all the mistgkgsls make immediately, so teachers
encourage pupils to concentrate on the difficultiesy have and then pupils are aware of

their problematic rules of articles, which they caaprove afterwards (Harmer 1991).

From the results, we can see that the teachertiggrabe use of articles with their
pupils mostly in written form, which is useful beisg “...we often pronounce articles in a
very weak form, and learners may fail to recoguwisdistinguish them,...” So pupils would
probably not learn much by listening exercises dimepractising the articles. However,
when we want our pupils to practise the use otlagiorally, we can provide them with
materials which will guide them to distinguish theticles in spoken form of English
(Parrott 2000, 50). From my point of view, thislskhould be taught at secondary schools

as | believe that it would be difficult for pupigs basic school to do these activities.

| am convinced that drills are effective when ugest after presentation of a new
rule of articles because it is the easiest waymorking with a new rule for the first time,
termed introductory practice activities (Hedge 20@@e chapter 3.6.1. Next, | would use
fill-in exercises for practising the articles, whimost teachers do as the research suggests
and only afterwards, | would employ matching exarsi and lastly, correcting mistakes.
We will examine how successful these exercisedarpractising the use of articles with

the pupils who cooperated in the second part ofdeearch analysed in chapter 5.2.

5.1.4. Reasons for pupils' difficulties with the aticles

What is the most probable reason for pupils' difficies with the use of articles in



English?

The suggested reasons wéequent exceptions; simplified rules; weak forms i
speaking; contradictory rules; influence of mothengueand the teachers could also

express their own ideas. Here are the outcomes:

Number of
Reasons for pupils' difficulties with the articles

respondents

12 mother tongue

8 frequent exceptions

4 contradictory rules

3 simplified rules

2 large rules

2 rules presented too early

0 weak forms of the articles in speaking

Most of the respondents agree that the influenaaather tongue is the reason for pupils'
difficulties with the articles and next, a largenmher of the teachers state that frequent
exceptions are the reason. Another four of theamding teachers think that contradictory
rules make it difficult for pupils to choose thght articles and the next three respondents
agree on simplified rules. More, the research shitvastwo teachers state that large rules

are the reason.

On the other hand, none of the responding teacherks that weak forms of the



articles can be the reason for making mistakesimguthe articles in English. The next two
teachers agree that some rules of the articleprasented too early and without a clear
context and teachers often strictly insist on mipbeaking and writing grammatically
correct which can discourage some pupils from &rrtearning the rules of articles. Parrott
(2000) says about this issue: “There is little paincorrecting mistakes and giving learners
practice exercises and activities until they hageetbped a good awareness of how we use
them (45).” So teachers should find out not onlprapriate strategies for teaching the

articles but also the right time for presenting anactising this grammatical issue.

From my point of view, teachers should discover risasons for pupils' difficulties
with the articles and here some arguments arestitort my opinion. Having found out
the reasons, teachers are able to predict whaip®ssistakes their pupils can make, so on
the basis of this, they can adapt the forms ofsrtbetheir pupils' needs and teachers are
also able to adapt the way of presenting and iagtin a suitable way for their pupils.
Consequently, as Parrott (2000) says and the @sshows that the mother tongue is the
main reason, teachers should prepare presentattpractice activities of rules of articles
that will compare the English article system an@éc@rlanguage to give pupils possibilities
to avoid mistakes caused by this reason. The respgnteachers' opinions will be
compared with the results of the following parttieé research where the pupils' exercises
will be examined and, on the basis of their missakeasons for the mistakes of the use of

articles will be determined.

5.2. Analysis of the Exercises

This chapter is divided into five subheadings adicwy to the types of exercises
analysed in order to make it easier for readeebtwrb the information available. They are:
(1) fill-in exercises; (2) combined exercises; (B)lls; (4) dichotomous matching; (5)

correcting mistakes.

5.2.1. Fill-in Exercises

In exercise 1, the pupils were giveillan exercise so they had to fithe a/anor



the zero articlein the received text. As Celce-Murcia and Olsht@f@00) recommend, |

chose a short story, a well-known moral and thathy the pupils enjoyed reading it and
also doing the task. The focused rules were thlvioig: first and second mention
discussed in chapter 2.4., the use of articles witmmon nouns — countable and

uncountable, singular and plural discussed in @rghP.

The majority of the pupils, 44 out df @ade mistakes in these sentences (the false

usage is underlined):

There was once a crow who stole a piece of chess®m fa kitchen window. She flew off

with cheesdo a nearby tree. A fox saw what the crow did, drelwalked over to a tree

As we can see from the sentences,upéspdid not follow the rule first and second
mention. The reason can be that the pupils didumalerstand this rule properly. The
majority of them probably thought that for follovgrthe second mention rule, the word or
phrase needs to be exactly the same form in betffirdt and second mention which is not
in these most frequent mistakespiece of cheese - the cheese; a nearby tree e
This is called indirect anaphoric reference (Quirkech, Svartvik, Greenbaum 1972). This
belief proves the fact that only nine of all thepppsi used the articles incorrectly in the last
three sentences, where the second mention rutaptoged too because there are the same
words or phrases for second mention and this iectalirect anaphoric reference (Quirk,
Leech, Svartvik, Greenbaum 1972).

On the whole, we can say that this exercise wate guccessful. Accept the
mistakes already stated, the pupils did not makeynather mistakes in using the articles
and understood what the text was about, whichse aéry important. The results prove
that this type of exercise is suitable for sixthd eaeventh graders to practise the use of
articles. From the outcomes of the questionnaieekmow that fill-in exercises are the most
frequently used types of exercises from the givariae in this thesis and due to the results
stated above | agree with the teachers. Howevarpr@ suitable type of exercise will be

introduced in the following part.

5.2.2. Combined Exercises
In exercise 2, the pupils got a shext with the articles already applied but nouns



missing and next, the pupils were provided witistdf nouns needed and their task was to
put them in the correct places. We can say that plart of the exercise was matching.
Below the text, rules were stated and the pupdst task was to complete them, where the
inductive method was employed . The whole exensigs aimed at the use of articles with

countable and uncountable nouns, discussed in@h2.

| decided to record the sixth graders' aneisth graders' results separately because
I noticed quite a lot of differences in their migta. 22 out of 29 the sixth graders had
errors in these nounkanana, soup, cheeseven though 9 of them completed the rules
correctly. Despite the fact that 15 of all the Bigraders completed the rules correctly and
did not have difficulties with working inductivelyall the pupils used only one noun
properly and that wasoffee Next, 16 out of 32 the seventh graders faileduse the
articles correctly with these nounsheese hamburger, soufn the other hand, nobody
made mistakes in usirggange juice, bananandmilk. Both results show that a number of
the pupils who used the articles incorrectly, caetgd the rules appropriately. Concerning
the seventh graders, there were 12 of them andf2dllahem completed the rules

successfully.

In my opinion, the main problem is a misunderdiag of the rules. Despite the
fact that about two thirds of the seventh graderd about a half of the sixth graders
completed the rules correctly, we can see that thagle mistakes in applying the articles.
So these rules are only abstract formulations Hier gupils and they cannot follow them
accurately. To avoid this, teachers should forneutates more carefully and next, it would
probably be helpful to add example sentences toules to break the boundary between

the abstract and real ideas as it was done in isggsc

Exercise 3 consisted of three parts. In the fiest, the pupils had to read the given
sentences and determine each sentence eitherispacgeneric according to the use of
articles. This issue was discussed in chapterl@.the next part, the pupils completed the
rules about the use of articles employed in theipus part, so the inductive method was
employed again and we can consider these two patte exercise dichotomous matching

(Alderson 2001) because the pupils had to choosen ftiwo possibilities. Similar



dichotomous matching exercise is examined in 5.&4he last part, the pupils had to
complete short dialogues with given nouns eitheh wWie definite or the zero article, which

is a matching exercise because the pupils matdteediven nouns into the dialogues.

In the first part of the exercise, only seven lbftee pupils made mistakes and in the
second part only three pupils completed the rulesrrectly. However, in the last part, a lot
of the pupils made mistakes. The most problemasiogues were the following:

4) Did you go for a swim?
No, because was not clean.

3) Was the test difficult?
No, it was not. | answered all withalifficulty.

5) Do you know who live next door?
Yes, | do. They are the Gibbons and they conoenf Australia. They are really
nice people.

In dialogue 4, 46 and in dialogue 3, 37 pupilsdeanistakes and 35 pupils were
unsuccessful in dialogue 5.
On the other hand, none of the pupils made mistiskiss dialogue:
1) Are you afraid of ?
Yes, | am. Why?
There is a big one in that corner.
The majority of the pupils completed the rule cotlirein the first two parts, so without
difficulties worked inductively. Though, they haifigulties in using these practically as in
the previous exercise. In this exercise, | thirkt ihwould be extremely helpful to discuss
the rules after finishing the first two parts witle pupils to make sure they understand the
use of articles in the generic and specific waypprty. | did not realise this with my pupils
at the time but | did it with them while correctilgis whole exercise, and now | am
convinced that they understand the rules and deetaluse them successfully because they
had the possibility to check if they understood tkes in determining the example
sentences either generic or specific. Thus, thenmea understanding the system of article

use is the combination of rules and example seatgnehich has already been suggested in



the previous exercise.

Exercise 5 had three parts. In the fdart, the students had to underline all the
articles in the given text. In the next part, thupits completed the given rules and example
sentences where the rules were applied and firthlypupils were provided with a text and
had to fill it with the articles -a/an, theor the zero article This whole exercise deals with
the rule first and second mention in chapter 2% ,use of articles in phrases starting with
There is/are.,. which can be regarded as the rule first and skcoaention too, shared
knowledge in chapter 2.4.1., the useled with superlatives and ordinals, see chapter 2.4.

and it also deals with geographical names of straetd museums discussed in chapter 2.7.

On the basis of the outcomes of theases, we can say that the pupils did not
have difficulties in recognising the articles irettext in the first part of the exercise. Only
five students omitted some articles, mainly theefimdte article. Concerning the rules, four
pupils completed them incorrectly. Even though, iiegority of the pupils completed the
rules correctly, they made mistakes in completihmgydéxample sentences. We can see again
as in exercise 2 and 3 that although the majofitgupils completed the rules concerning
this issue rightly, they used the incorrect articiepractise. In the example sentences the

most frequent mistakes were (the wrong usage isnindd):
Then go along that road till you come to the rounaaut.
It is on the corner next to a police station
12 pupils made these mistakes:
There is the supermarket.
Go round a roundabout.

In the last part, which was a fill-in exerciseg fhupils often made the following

mistakes:
There is the hairdresser's on the corner.
Go along that street until you see the chemist'®plon the right.

Furthermore, other problematic area aasle dealing with the use of articles with

geographical names — streets, museums. The pgaitsthe articles in the following way:



the Canal Street
Museumof Transport

Another students made different mistakes with éhgsographical names. The
reason for them is supposedly the fact that thelpopnsidered these geographical names
common nouns or thought that the same rules are fealboth common and proper nouns
and consequently, they used the indefinite araclrding to the first mention rule:

a Museum of Transport
a Canal Street

The next problematic phrases were tlsossisting of wordgeft/right. The pupils

wrote:
turn the left
turn the right
on right
On the other hand, none of the pupéslenmistakes in these sentences:
The nearest station...

Then take the first turning...
So the research shows that the rulabndewith the use of articles with superlatives

and ordinals are the easiest of all the rules dotigis exercise.

Having observed the pupils while doing this exscil could notice that they
learned a great deal. Here are the facts that noedime of this. First, they encountered
sentences where the articles were applied accotditige aimed rules. This can be caléed
location phaseas their task was to find the articles and undertilem; Harmer (1991)
calls thistext study The next phase might be calleeminding because the pupils were
reminded of the aimed rules which were accompahie@éxample sentences. The pupils
employed the inductive method to complete the ratesthey did it successfully since they
could look back at the short text at the beginrohthe exercise and find the use of articles
there. In the lagbractice phasehe pupils practised the use of articles in aifilexercise.

Thus, these three phases of the exercise proveduba though the pupils made mistakes,



they learned the rules and also practised them.nWie were correcting the exercise
together, the majority of pupils could easily geveeason for the right article with the help

of the rules and example sentences in the secahdfghe exercise.

5.2.3. Dirills

Exercise 4 had two parts. First, the pupils' tasls to write what they bought
according to given clues and then, they made cuestand answers about where the
shopping mentioned in the first part of the exeraimas placed, again according to given
clues. The pupils were provided with example sezgsrand nouns they should have used.
This exercise can be considered a drill exercispupdls followed given examples and it
was aimed at the first and second mention ruleadswl situational determination discussed
in chapters 2.4. and 2.4.1.

In the first part, where the given nouns were noerdd for the first time, the most

frequent mistakes were these:
Yesterday | bought a posters.
Yesterday | bought the posters.
Yesterday | bought an armchairs.
Yesterday | bought the armchairs.

In the second part, the pupils mentioned the ndanghe second time and also

wrote about rooms in their house. They made tHeviahg mistakes:
Where are armchairs?

Where is dishwasher?

Itis in a kitchen.

According to the results of all the exercisdge pupils made the second lowest

number of mistakds3 in this exercise. The lowest number of mistakes aehieved in

13 Mistakes other than in the use of articles wereigd here as it would be beyond the scope of tyep
Quite a lot of pupils made mistakes in using tightrform of verkto be



exercise 6, see the following chapter. | believat ttven though this type of exercise is
considered easy for pupils, it is beneficial foerthto do it because it makes them aware if
they understand a patrticular rule of articles dnges, they feel success which is good for

their further learning of the articles, for moréommation about drills see chapter 5.1.3.

5.2.4. Dichotomous Matching

According to the results of this resbamwe can say that exercise 6 was the easiest
of all the exercises. The task was to read six ts@ogues and choose the correct
description written in Czech out of two variantsiahat is why it can called dichotomous
matching, similar to true/false matching. The eiserdealt with the use of articles aimed at
the following rules: first and second mention, dssed in 2.4., shared knowledge in 2.4.1.,

generic, specific and non-specific function, seaptér 2.6.

Most pupils had difficulties in choogithe right variant in the following dialogue:
4. Fred: Was | right?
Liz: You were not. It was on a chair in the hall.

They chose variant a), thus, they did not know #iah signifies that there can be more

items round.

The next problematic rule was in this dialogue:
2. Liz: Mum, where’s the new video game?
Mum: Sorry, | haven't seen it.

The pupils chose variant b), so they broke the fitdeand second mention wheteis for

items already mentioned.

Another frequent mistake was made in the case whenpupils again chose
wrongly the rule concerning first and second memteovideo gamenentioned for the first

time, was considered a known game, they chosenta)a
1. Liz: 'm bored. Let’s rent a video game.

Fred: OK.



Not many pupils chose wrong answers in the othatodues, so the research
suggests that rules dealing with generic and sSpe@ference are not problematic for the
pupils in this type of exercise. In exercise 3 vehtdrese functions were practised too, the
pupils did not have problems to complete the rulesectly but they had difficulties in
applying the articles in the following part, seapter 5.2.3. Next, the research shows that,
the rule first and second mention is difficult fine pupils only in some cases. As it has
already been stated, in dialogues 1 and 2, manispoqade mistakes but in dialogue 6
only a few pupils chose the wrong answer even thdbg same rule was valid for all three
dialogues. It is the same case with the meaninth®fn dialogues 3 and 4 because the
results illustrate that a high number of pupils l@ederror in dialogue 4 but only a few

pupils chose a wrong variant in dialogue 3.

Comparing the outcomes of this exercise with thieers, we can regard this
exercise the easiest, followed by exercise 4 whscla drill exercise, see the previous
chapter. The reason is that the pupils had to eéhbosn two possibilities and so there was
a good chance to guess the right answer if theg wet sure. However, the pupils tried not
to guess but to think carefully about the answerd @roved this while checking the
answers with them afterwards. Even though this@sebelongs to the easiest, | think that
it is beneficial for pupils to do this type of egee because pupils have an opportunity to

think about the meaning and function of the artiégieEnglish with the help of Czech.

5.2.5. Correcting Mistakes

In exercise 7, the pupils got short dialogueslaamito correct mistakes in the use of
articles in the exercise. This exercise deals with following rules of articles: first and
second mention, see chapter 2.4., identificatioml a@tassification, see 2.3., fixed

expressions, see 2.8., and modification, see 2.5.
Two thirds of the pupils made the following mista:
the driver of a car (in dialogue 2)

In this example the pupils did not recognise ridbed situational determination (Duskova
1994).



The next sentence also caused trouble to thdspuipere, they broke the rule first

and second mention.
A car crashed into the tree (in dialogue 2)

In dialogues 3 and 4, the pupils broke the saute as in the dialogue mentioned

above. The pupils made these mistakes:
the old house

old house
the small village
Many pupils did not correct the following sentence:
Has it got the garden?
Next, in dialogue 6 some pupils did not correctsaatence where classification

was employed at all or corrected it wrongly:
| want to be doctor.
| want to be the doctor.

One third of the pupils did not follow the rule id#ication. They did not correct a

mistake in the following sentence:

It is the beautiful day. (dialogue 5)
And one third of the pupils also made mistakesienfollowing sentence where they
probably followed the rule first and second mentiomstead of the regional/local

classification (Master 1989):

Let’s sit in a garden(dialogue 5)
A number of the pupils also had problems with sdimer expressions, here are the

incorrect phrases:
in an afternoon

in the front of...

at a home

at the home



As the results show, the least problematic waodiad 1. So the pupils could easily
recognise the rule first and second mention. Onother hand, they had difficulties with

the same rule in dialogues 2, 3 and 4 as it haa@yrbeen stated above.

The research suggests that this type of exersiskee most difficult because the
pupils made the highest number of mistakes inhe problem was that a number of the
pupils corrected only some mistakes in the usatafles and then, corrected the right use
of articles wrongly or added the articles whereythleould not have been. Despite the fact
that the pupils can become discouraged by making/mastakes in this type of exercise, |
think that it can show if pupils understand patacurules of articles or not, and also
signalize other problematic areas. This exercigavsithat the pupils still have difficulties
with placing the articles in a noun phrase, forregke, It is beautiful a day(dialogue 5)
and with other rules which they should already kneuch as, first and second mention,
which is considered the easiest rule of articlesouild employ this type of exercise after

practising the aimed rule of articles in depth\toid pupils' frequent mistakes.

5.2.6. Causes of the Pupils' Difficulties

This chapter deals with possible causes of thecdlffes with the use of articles
stated in the previous chapters and also comphess with the teachers' opinions from
chapter 5.1.4. The causes are determined on thie béshe outcomes of both the

guestionnaires and exercises discussed in thegueehapters. Here are the three causes:

1) Supposedly, the reason which causes a lobabte for the pupils is the mother tongue
because the articles are not used in Czech. tngesmes obvious that the pupils tend to
use a straightforward translation from Czech toliehdanguage and consequently, use the

zero article frequently, like it is realised in Chefor example,
| want to be doctor.(exercise 7)
| bought vase yesterdayexercise 4)

So we can say that the mother tongueahmag influence on pupils' decision about the afse
articles in English like in the following exampleghich illustrate that the learners used the

zero article when they were to express a speciéamng because it is realised in this way



in Czech language:
| answered all questions without difficultyexercise 3)

Next, on the basis of the results of the exerciges can say that the pupils still have
difficulties in distinguishing the basic differenbetweera/anandthe, in the rule first and

second mention, which is also due to the factttiatis not realised in Czech, for example,
| bought the vase yesterday. Where is a va@@rcise 4)

Another frequent mistake was the use of articlgs possessive pronouns because in some
languages it is acceptable to use the articlestliegevith possessive pronouns like in

Czech. A frequent mistake was made in the follovgegtence,
The my blue bag is there on the tablexercise 7)

Thus, in the example above, the pupils transfertgels for using the articles in Czech
inappropriately like Parrott (2000) says that théppens frequently. More, as all the pupils
knew that the exercises were done to practisedbetiarticles; some of them remembered
that the articles are frequently used in Englisld aonsequently, they applied them
mechanically to each noun. This was visible in eiser 7 most where the pupils' task was

to correct mistakes.

The belief that the pupils' mother toags a probable reason for their mistakes with the
articles is supported by the fact that the higimeshber of the responding teachers agreed

with it, which is discussed in chapter 5.1.

2) Other reasons for making mistakes in usinggttieles are contradictory rules and fixed
expressions. Contradictory rules are additionagwb basic rules of the use of articles that
may contradict these (Parrott 2000) and they awe,ekample, expressions of time,
institutions, meals, idioms. Fixed expressionssatied phrases which can also contradict

basic rules. From the exercises in the researcltawehoose these mistakes:
on right (exercise 5)
turn the right (exercise 5).

3) A number of responding teachers agree thatghgson can be large or simplified rules or

rules presented too early As the research suggests, when the learners know the rules,



they often use the articles incorrectly or missritmit. So there can be two reasons for the
mistakes connected with rules themselves and they(a) the pupils have not practised
enough the use of articles practically and leamm@g the rules or (b) they misunderstand
the use of articles from the rule descriptions.nfrrihe research, we can insist that the
indefinite article is most frequently omitted. Tgpl mistakes which pupils made and knew

the rules were:
Then go along that road till you come to roundabo@xercise 5)
I only had banana for breakfasfexercise 2).

In these examples, the reason can also be thafpupds recognise countable and
uncountable nouns incorrectly . So the learnerat tsengular countable nouns as though

they are uncountable and therefore do not usenttedinite article and vice versa.

Finally, we can say that one more reason is passihdl that is the fact that teachers
do not practise the articles as much as they shwitld their pupils according to the
outcomes of the questionnaires. | myself must adtmait | do not practise the articles with
my pupils as frequently as | should. Though, in ynaases we cannot identify the right
cause for pupils' mistakes because there are nasygjhilities to choose from.

5.3. Summary of the Outcomes

5.3.1. Suggestions for Successful Ways for Teachitige Articles

According to the research, teachers should tdeelarticles in context because this
grammatical area is not context-free (Celce-Mur@éshtain 2001), so pupils can learn
how context influences the use of articles. Thet geod point about teaching the articles
in context is that pupils are provided with reahdaage which is more useful for their
learning than separate pieces of language. Addiignas it has been suggested by some
responding teachers and also Parrott (2000) feathers should provide their pupils with a
reading phase where pupils read short texts inigingd find out how the articles work in
context and only afterwards, teachers should t#aetm particular rules. Celce-Murcia and
Olshtain (2001) also recommended using morals ort &tories for practising the articles

to make the activities engaging, which has beergutdn the research.



Next, the research suggests that the combinatiatheoinductive and deductive
approaches is effective as both approaches have adnantages and disadvantages and
are suited to different pupils. It seems that teeslare worried about their pupils' ability to
work only inductively but the research consistifighe exercises, concretely exercises 2, 3
and 5, where the inductive method was employechanmart of each exercise, shows that
the pupils did not have difficulties working withi$ method and learned a lot. So it proved
Hedge’s belief (2000) that all pupils are able torkvinductively. Concerning phases of a
lesson devoted to the articles, we can recommemtd) ke phaseresentation-practice
during grammar lessons aimed at teaching the estibecause the responding teachers
employ it most frequently and thus, they hopeftilyg it effective. However, a number of
teachers suggest their own lesson models that lsanba successfupresentation with
examples — revision and giving reasons in a shext + practice; presentation — looking

for rules in a given text — explanation and forntida of the rules of articles — practice

The highest number of the teachers agree thatabwgct pupils' mistakes in using
the articles by asking the class to correct a pupiistake. Although, we cannot
recommend the most appropriate way of correctingabige it depends on the type of
exercise and also a particular class and ruleipeattAs pupils make mistakes in the use of
articles quite frequently, we can conclude thatleas should find a sensitive way for
correcting pupils' mistakes in using the articegncourage pupils to continue learning the
use of them in English (Harmer 1992) and we shalgd try to involve them in correcting

as much as possible.

Next to the aspects stated above, teachers netiintocarefully about activities
used for practising the articles. The research shthat the teachers look for suitable
activities with respect to the appropriatenessugils’ ages and also effectiveness and fill-
in exercises and exercises where pupils corredak@s meet these factors according to the

teachers' convictions.

However, on the basis of the second part of teeaieh, we can recommend a type
of exercise identical to exercise 5, which was anlmoed exercise witHocation -
reminding - practising phase$he last phase was realised by a fill-in exerciseit partly

agrees with the teachers' opinion that this is @obb the most appropriate way for



practising the articles. This combined exercisee@mmended because it was considered
the most successful due to the three phases alstathd. Having done this activity, the

majority of the pupils understood the practise@sudf articles.

More, according to the pupils' mistakesie can sum-up that they found
dichotomous matching and drills the easiest froenetkercises done in the research. On the
other hand, the most difficult exercise was ther@ze where the pupils had to correct
mistakes. Consequently, we can say that the ersreibhich were considered the easiest
can be employed just after presenting a new rulartaéles and the activity when pupils
correct mistakes should be used when teachersuegdlsat they practised the aimed rules

with their pupils in depth.

Surprisingly, the research suggests that the nrostigmatic rule is first and second
mention and conversely, the least problematic ésrtiie related to the use tife with
superlatives and cardinals. Next to the most probte rules, teachers should also try to
discover the causes of their pupils' difficultieghathe use of articles. The majority of the
responding teachers suggest that the most prolvabkon for pupils' difficulties is the
mother tongue, which has been proved in the exexa@as well. On the basis of the results
of the exercises, another two possible causes determined and they are contradictory
rules together with fixed expressions and misurtdedsrules. Consequently, having found
out all the possible causes of pupils' difficultiesising the articles, teachers should be able
to predict possible mistakes that their pupils ocaake and then, they should be able to
adapt the versions of the rules, as it has beegested in 5.1.4.

As we can see in chapter 5.2., where the pupilstakes in using the articles are
introduced to readers, the pupils and not onlypgbtils who cooperated in the research,
frequently make mistakes in using the articles. gdesthis fact, the outcomes of the
guestionnaires suggest that the responding teadbemnst devote many lessons to teaching
the articles during a school year. Thus, this canabother reason for pupils’ mistakes.
Finally, the last suggestion for teaching the &ticsuccessfully is that teachers should
regularly involve this grammatical issue in theirdglish lessons as their pupils cannot learn

the rules of articles at once or during a few lasso



CONCLUSION

This diploma thesis consists of two parts — thiecaeand research part. The main
aim of the theoretical part of this paper was tplese the English article system and
various linguists' opinions on strategies of teagtthe articles. First, | started with giving
information about determiners as the articles kgpltmthis category. Consecutively, the
basic characteristics of the articles were statedl @ number of rules of articles were
introduced, for example, the use of articles withurdable and uncountable nouns,
identification and classification, first and secontntion and so on. The rules were
explained, analysed and different terminology ubgdvarious linguists compared. Next,
some aspects and ways of teaching the articles wersluced and readers familiarised
themselves with some linguists' recommendations@wming this issue, such as, teaching
the articles in context, using the inductive andwi#ive methods and their advantages and
disadvantages.

The research had two parts, questionnaires fahea and exercises for pupils.
Both the aspects of teaching used in the questimnaad the rules of articles applied in the
exercises have been introduced in the theoretedl Pphe purpose of the first part was to
depict ways of teaching the articles at basic sishaod the second — major - research, was
done to identify pupils' mistakes in using thec@es and analyse them in detail. By these
two means, the reasons for pupils' mistakes wetermened and ways for successful
teaching suggested.

The research recommends that it is helpful to télaeharticles in context because it
influences the use of articles in most cases, agt/és an opportunity to work with real
language, besides, the respondents suggested amth@ntages discussed in the research.
Nevertheless, the research shows that the comtinati the inductive and deductive
methods facilitates to effective teaching of theickes as most teachers chose this
possibility. They agreed that each method has dkgamtages and disadvantages and
different pupils consider different methods suigabiiowever, the results of the exercises
show that pupils are able to work inductively with@roblems. Concerning exercises for
practising the articles, fill-in exercises were siered appropriate by the respondents but
the results of the exercises agree with this ougcomly partly. It suggests that the most
effective type of exercise is the exercise witheéhphasedocation; reminding the rules;



and practising,for the pupils who cooperated in the research bghithe aimed rules as
much as possible. In the location phase, the pigitsthe possibility to recognise the use
of articles in a given text so they worked with ot and its advantages have been stated
previously. In the next phase, the inductive metivad employed and its main advantage is
that the pupils themselves can discover rules ti€les, and also the fact that pupils
remember a lot and understand the rules practidss pupils' final task was to do a fill-in
exercise where the rules involved in the two presiparts were applied.

More, readers got to know that most teachers uBar®del of a lesson to teach the
articles, however, a number of the teachers sugdeasther patterns that can be suited for
teaching the articles and they goeesentation with examples — revision and givirasons
in a short text — practice; presentation — lookiieg rules in a given text — explanation and
formulation of the rules of articles — practicEhus, teachers should choose a lesson pattern
according to the purpose of particular lessons.tNéive research says that the teachers
correct pupils' mistakes in using the articles byolving the whole class which is
beneficial because learners have the opportunitgam from their classmates' mistakes.
Next, the responding teachers agreed that the neason for their pupils' difficulties is
their mother tongue, which was proved by the resnfithe exercises too. The next reasons
that were determined on the basis of the analygettises were: contradictory rules and
fixed expressions and misunderstood rules. Havinpwa these facts, teachers should
create rules of articles formulated in an easilgarstandable way and provide their pupils
with example sentences to give them an opportultitgee how the rules are applied
practically and besides, teachers should concentmatthe differences between using the
articles in English and avoiding them in Czech iostrcases.

Lastly, the research shows one negative aspecit abaching the articles at basic
schools. Despite the fact that the pupils madeakest in using the articles quite frequently
and not only the pupils who cooperated in the meseahe responding teachers do not
devote many lessons to teaching the articles. Aakiés time to understand the English

article system, teachers should regularly prattisause of articles with their pupils.



RESUME

Tato diplomové prace pojednava o pouzivdeit v anglickém jazyce. Zakiuje se
zejména na analyzu zakladnich pravidel uZivdeni a nasleda jejich mozné vyuky
béhem hodin anglického jazyka na zakladnich Skoldtwzkouméany zde budou také
problematické oblastitpuzivaniclena u Zaki zakladnich Skol. Cilem je navrhnout &Spé
zpasoby vywovanicleni. Predkladana prace ma &hlavnicéasti: Teoreticka&ast zahrnuje
informace o determinanteckilenech, zakladnich pravidlech uzivanéni v anglickém
jazyce a nézoryuznych jazyko¥dci na zmisoby weni gramatiky, konkrétnclend v
anglickém jazyce. Vyzkumngast této prace seznamugende s vyzkumem, ktery prehl
na zakladnich skolach a dikgmuz budou navrzeny vhodnéigoby vyukyclena.

Teoretickdcast je ¥novana determinafiin a zejménaclenim. Prvni kapitola
pojednava o zakladnich funkcich determidait dalSi kapitola seznamujdende s
funkcemi ¢lenu ugitého, newtitého a nulového, které gatdo skupiny determinat V
souvislosti s&leny sectend& dozvi o pojmech a pravidlech, které je nutné kri@mu, aby
¢leny v anglickém jazyce byly pouzivany spravnynmsgbem.

1) Cten& se dovida o spravném ungistclent ve wté. Cleny pati do skupiny ,centralnich
determinant,” tudiz mohou byt pouzivany mezi ,predeterminahtpapriklad all, a
Lpostdeterminaty,” najklad three, e fraziall the three boysDale seileny umisuji pied
rozvijejici slova dané jmenngsti. Samoiejme existuji i gipady, kdycleny mohou byt
presunuty na jiné misto ve jmendasti, a to najfiklad, kdyZz chceme zesilit vyznam dané
¢asti pomoci slogo, as, toa dalSich.

2) ,Pcxitatelnd” podstatna jména jsoutSinou charakterizovana tak, Ze se dagifao, i
kdyzZ toto tvrzeni neni vzdy pravdivé. Tato podsigiména se v jednotnédisle pouZivaji

s neukitym ¢lenem, pokud se o nich zimijeme poprvé. ,Nepsitatelnd” podstatna jména
jsou ta, ktera se péat nedaji; jsou to ndjklad tekutiny, materialy, a pokud se o nich
zminujeme poprve, pouzivame je b&8enu. Dualni podstatna jména jsou takova, ktera se
mohou pouzit jako pgigtatelna i nepditatelnd a hlavni je, Ze se jejich vyznam mnohdy
radikalre meni.

3),ldentifikace” popisuje danouée a uskutéiuje se nejastji pomoci tzv. sponovych

sloves. Mize byt neuwfita, tva‘end neutitym c¢lenem i ukita, tvaend uditym clenem.



Naopak ,klasifikace" je funkce, ktera izeuje dané podstatné jméno ddaitér kategorie,
tedy fika, do jaké itidy ¢i skupiny patti, nebo jakou practi pozici rekdo zastava. Tato
funkce je opt uskut&néna pomoci sponovych sloves a dagji vyjadiena neutitym
¢lenem.

4),Druha zminka s prvni zminkou" vyjage réco, co jiz bylo zmiano, a tudiZ je nutné
pouzit ugity ¢len. ,Druha zminka bez prvni zminky" se tyka jmecimyskupin, které se
piedtim v rozhovorwi textu nevyskytly, pesto je pouzivame sditym clenem, nafiklad
piidavna jména verdtim stupni. V pravidle zvaném ,sdilena znalostiajed knowledge)
mluvime o obechzndmych skut@aostech, proto pouzivamecity ¢len. Posled& zmirgny
pojem vyjaduje spiSe mimojazykoveé znalosti méilvo, proto je toto pravidlo povazovano
za velmi obtizné.

5)V podkapitole o rozvijeni podstatnych jmegtnymi ¢leny nebo vedlejSimi dtami
(modification) se mimo jiné pojednava o ,katafoéckeferenci,” kdy pouzivame dity
¢len s podstatnym jménem zmsitym poprve, jelikoz ho v druh&sti dané sty - tzv.
vymezujici vztazné &y - rozvijime, tedy pdavame takovou informaci, kterac¢iuo jaké
podstatné jméno konkretqde.

6) ,Generickou funkci® je mozno vyjdd vSemi temi¢leny. Uzitim utitého¢i neukitého
¢lenu mlui hovai o charakteristickych znacich typickéhsigiuSnika dané skupiny.
Pokud pouzije nulovglen, hovdi o celé skupi# jako o celku s fislusniky, kt& se neliSi
jeden od druhého. ,Specifickd" funkce vyfage ugitou jmennou skupinu uzitou sdilym
¢lenem, pokud jiz byla zméma nebo s netitym c¢lenem, pokud se o ni zmijeme
poprvé. Lze také vytuit nespecifickou, ale ditou jmennou skupinu twenou ugitym
¢lenem. Nagiklad: John is looking for the right house to bi§yan hleda ten pravyach ke
koupi.)

7) VSechna doposud zngima pravidla se tykaji pouzivatiieni s obecnymi podstatnymi
jmény. Naopak vlastni podstatna jména maji odigna&idla, ktera jsoucasti gredstavena
v této podkapitole obsahujici &l¢asti. V prvni nazvané — Vlastni jména osob ¢tem&
dozvi, Ze udchto jmen je nepstji uskute&néno vynechantlenu. Druh&acést nazvana —
Zemegpisné nazvy - pojednava o uzivaiéni se zempisnymi nazvy. Nazvy kontinednt
zemi, regiol a nest se pouzivaji bedenu, ale existuji i vyjimky, nagklad ndzvy zemi,

které obsahuji ve svém nazvu slovo ,republika® ngdmmojené,” kde uzivaméen ucity.



Nazvy oceafi, mai, ek a kanél se obvykle pouZzivaji s &itym ¢lenem, ale i zde se
vyskytuji vyjimky.

8)Tato podkapitola iedstavuje &kolik pripadi pouziti¢lend, které si profieci s pravidly,
se kterymi seiten& doposud seznamil. Jde tudiz o vyjimky, kterychvjezivaniclena
mnoho, proto neni mozné zminit v této praci vSechny

9)Zawrecna podkapitola shrnuje zakladni pravidla pou#éna v anglickém jazyce.

Posledni kapitola teoretick&asti je ¥novana vydovani ¢leni z teoretického
hlediska. Rozebiraji se zdélezité skuténosti spolu s nazoryehterych jazykoedci. Jde
0 poznatky, jez by # ucitel brat na ¥domi @i piipraw na vyukucleni v hodinach
anglického jazyka. Nejprve se z&miji na roli, kterou ¢leny zastavaji v anglickém
gramatice, jelikoz si myslim, Ze je tato oblastngasiky ve vyuce na zakladnich Skolach
podceéiovana. Nasledujictast je ¥novana deni ¢lent v kontextu. Uvadi se zdaidody,
pro¢ by witelé meli ¢leny timto zgisobem vydovat. DalSi diskutovana témata jsou:
vyhodyc¢i nevyhody uzivani deduktivni a induktivni metodywyucecleni; ¢asti hodiny,
kterd je ¥novana vyucecleni — prezentace, prociovani; aktivity pouzivané pro
procvicovani cleni; a mozné dvody pro vyskyiastych chyb v uzivanilen: u zZaki
zakladnich SkolTato témata, spolu s pravidly uzivatiena v anglickém jazyce, jsou

predmétem zkoumani ve vyzkumridsti.

Podstatnoucast této diplomové prace tiovyzkum. Potebné informace byly
ziskany d¥ma zmisoby: dotazniky proditele anglického jazyka na zékladnich Skolach a
prace zak Sestych a sedmychiid. Vysledky vyzkumu, které analyzuji a hodnotimi, m
pomahaji k vytvéeni navrli pro efektivni vyukwlena v anglickém jazyce.

V Gvodni kapitole vyzkumnéasti seznamujttende s cilem vyzkumu, popisuji
dotaznik pro titele, ktery obsahujeipvazré otazky na témata rozebirand v teoreticksti
a tykajici se zfisobu vyukygleni. Cten&i jsou také seznameni s typy &sni, ktera byla
pouzita u testovanych zékza @&elem zjiSéni problematickych oblasti uzivasiena.

V nasledujici kapitole seznamujiende s vysledky vyzkumu. Z vypémych
dotazniki a Zakovskych praci vyplyvaji nasledujici &8y které mohou byt zarotie

povazovany za navrhy pro uskéméni Usgsnych hodin zagtenych na vyukuwclend.



Dotazovani titelé ugednostuji vyuku ¢lend v kontextu, a tim se shoduji s nézory
lingvisti, zmirenymi v teoretickécasti, ktéi tvrdi, Ze ¢leny aplikované do kontextu
odpovidaji skuttnému uzivanélena v praxi. Neméa dalezity fakt je, Ze kontext do velké
miry ovliviiuje uzivani¢lena, a proto je pro Zaky nutné, aby s nim pracovaiethna
cviceni, pouzita pro dely tohoto vyzkumu, byla vytwena v kontextu, coz se ukazalo byt
efektivni, jelikoZz se Zaci néili jen konkrétni pravidla uzivanélend, ale také jak tato
pravidla funguji v praxi, tudiz v rozhovorech nebdkratkych gibézich. A navic nili
moznost rozvijet dalSi dovednost ve vyuce jazykaopuneni textu. Také zde zjifijeme,
Ze Witelé wtSinou pouzivaji kombinaci induktivni a deduktivmitody, jelikoZ tvrdi, Ze
ob¢ tyto metody maji své vyhody i nevyhodyi €viceni v tomto vyzkumu byla kombinaci
vice typi cvi¢eni a v kazdém z nich, byla jedsast cvEeni wnovana induktivni metad
Vysledky ukazaly, ze Zaci nemaji problémy pracawnduktiviré a je Zejmé, Ze jen my
ucitelé se této metody obavame.

Co se tye jednotlivych fazi hodindnovanych vyuceélend, z vyzkumu vyplyva, ze
neiastji pouzivaneé jsoyprezentace — procsdvania posledni zminéa faze zabira nejtsi
¢ast hodiny, tudiz ji izeme povazovat za néjezit¢jSi. Nepostradatelny vyznam ma v
hodinach oprava chyb, a prot@lirucitelé zodpo¥dét, jakym zpisobem opravuji své zaky
pii procvicovani uzivantlena v anglickém jazyce. Z vyzkumu vyplyva, Zé&telé do této
¢innosti zapojuji celourtdu, tudiZ ostatni Zaci majiipezitost &it se z chyb druhych a za
téchto podminek je velka praggodobnost, Ze si zapamatuji spravné pouZisiénd.

Dale ntli ucitelé zodpowdét jakd cvieni pouZivaji pro procwovani ¢lena. Z
vysledia vyplynulo, Ze doplovaci cvEeni jsou pouZivana ngstji, tudiz shledana za
nejvhodrjsi. Cviceni souvisi s dalSimi@dmstem zkoumani. Zéaci vypbvali tyto typy
cviceni: dopliovaci, girazovaci cvieni, drily a opravy chyb v textlPodle vysledik
vyzkumu byly pro zaky nejjednodussiiiazovaci cueni a drily, proto fedkladané typy
cviceni mizeme doportit zadavat po prezentaci noveho pravidla uziveria, kdy se Zaci
teprve seznamuji s uzivanim prezentovaného pravdldilezité, aby zaci zazivali u&gh
pii procesu deni. Tyto dva typy c¥eni jim jis€ umozni tento pocit zaZit a neodradi je od
dalSiho geni v této gramatické oblasti. Naopak nejsigitbylo shledano cveni, kde Z4ci
meli opravovat chyby v textu, tudiz tento typ &mni by bylo vhodné zazovat, kdyZ jsme

si jisti, Ze Zaci uz umi s pro@avanymi pravidly spravhzachéazet.



Vysledky zakovskych praci se shoduji s nazatijeti jen zasti. WLitelé nefastji
pouZivaji dopiovaci cvéeni, ale vyzkum ukézal, Ze nejvhegli pro Zaky je kombinovany
typ cviceni s ¢mito ¢astmi: identifikaceilena v textu — pipomenuti pravidel sifklady —
procvicovani formou dopilovaciho cuieni. Ukazalo se, Ze Zaék pomohlo k pochopeni
zadanych pravidel pouzivani kontextu a induktivrétedy, kdy ngli sami dophovat
pravidla. V poslednim c¥eni tudiZz neélali mnoho chyb a i kontrole vSechtasti tohoto
cviceni bylo 2ejmé, Ze ¥tSina Zak pochopila danou problematiku.

Prekvapiv¥ délalo pravidlo ,prvni a druhé zminky* Zé&kn negasgji problémy,
piestoZe je obeénpovazované za nejjednodussi. Podle chyb, ktetéjsoryzkumnéasti
detailre rozebirany, a na zaklashazofi dotazovanych ditelt a lingvisti, mizeme stanovit
matesky jazyk jako nejpravibodobrjSi pricinu chyb Zak. Podle gkterych chyb Zak
bylo ztejmé, Ze se&idi gramatickymi pravidlgeského jazyka a jelikoz deském jazyce se
¢leny vyskytuji velmi tidka, clali spousty chyb. DalSim stanovenynivddem jsou
ustalené fraze, které si pri@di s pravidly, ktera se zactuu Samotna pravidla mohou byt
také gicinou probléni se ¢leny, jelikoZz jsou mnohdy ifliS komplikovanaci naopak
nedplna nebo srozumitelna, ale zaci se¢ha@ouze jejich zéni a neumi je aplikovat v
praxi. Na zaklad téchto poznatk by witel mél ptizpasobit vyklad a zfisob procwiovani
¢lena tak, aby tyto ficiny byly odstragny a zaci undli bez probléni uzivat ¢leny v
anglickém jazyce.

Zawrecny fakt, ktery vyplynul z dotaznik je, Ze u¢itelé ne¥nuji vyuce ¢lena
takovy ¢as, ktery zaci paebuji pro zaziti uzivanileni v anglickém jazyce, coz e byt
dalSi divod, pr@& Zaci takcasto @laji chyby v uzivanicleni v anglickém jazyce. Tudiz
posledni doporteni je, vywovat ¢leny takcasto, jak jen je to mozné, jelikoZ Zaci nejsou

schopni porozui, jak pracujicleny v anglickém jazycedhem rékolika hodin.
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Criteria for Grammar Rules

One of the factors that helps pupils understamduse of articles is how teachers
create the rules. Teachers do not usually specaladat how to formulate the rules, but
once having introduced a new rule, they expect tiatpupils understand it. However, a
wrongly formulated rule can lead to misunderstaga@ind misuse of the articles.

Firstly, teachers should be aware of tleamng of term ,rule.” This term can be
identified in two ways: ,a prescriptive rule,” deifing a principle or order which guides
behaviour and says how things are to be done, ardescriptive rule,” dealing with the
usual way that something happens (the Longman &@&iwudy Dictionary). Some linguists
define a third category of rules, ,pedagogic ruldgules are created to make sense to
learners, while at the same time, provide them wWithmeans and confidence to generate
language with a reasonable chance of success @inyr2000). In creating these rules,

teachers have to accept the learners' needs thdrethose of the grammarians.

Six criteria are stated to help teacheesate appropriate rules for their students.
Rules should bérue, but this criterion can cause problems in comldmatvith others.
Teachers need to compromise, in order to satisthalcriteria, and they cannot forget that
the rules must agree with the linguistic fa@@emarcationmeans that learners should be
aware of the limits that a rule should clearly estdRules should also bxear. Teachers
need to use examples constructively, to place esiphan what is most important.
Teachers should avoid using misleading terminoleggh as, metaphorSimplicity is the
next most important criteria. Simplicity is the wayles are constructed, and in contrast,
clarity is the way they are worded. Simplifying fey example, reducing the number of
categories or leaving out non-essential det&iishceptual parsimonyis another factor
needed for creating valid rules. Teachers haveeteupe that the audience is familiar with
the concepts and terminology used. Additionallyesushould beelevant They should
answer the questions to further the interactioowben language and language learners
(Bygate, Tonkyn, Williams 1994: Swan, 45).

The six criteria created by Michael Swérowdd be fulfilled to further student's
development in English. Sometimes, it may be diffior teachers to realise each of the
six criteria all at once for particular rules, esip#ly rules aimed at beginners, which need

mainly to be clear. Thus, it is necessary to reaisplicity to some extent. Unfortunately,



teachers frequently simplify the rules of artictee much. Many times, teachers do not
think carefully about the fact that students casuse the articles when they are given so
called over-simplified rules. Consequently, studen¢main confused when applying
particular rules that do not work in the way teashpresented them. That is why the
decision of simplifying the rules or not, should made according to the audience. A
teacher should first think about how much the sttel&now, and if they will be able to
understand the rules in the way they will be presgn
Although, a successful rule can be created evaungtin simplicity is employed:

The best simplification is that the form of thei@de is determined by the interplay of the
features ‘definite’ and ‘known to the listener’uthgiving four possible realisations:
1. Both definite and known to the listener = the

Look at the sun.
2. Definite but not known to the listener = a/an

| passed through a village.
3. Indefinite but known to the listener = the/a/O+s

The lion is dangerous.

A lion is dangerous.

Lions are dangerous.
4. Neither definite nor known to the listener =ra/a

If a person wants something ...

(Todd and Hancock, 1986) (Bygate, TonRgilliams 1994: Swan, 49)

Appendix 2



DOTAZNIK PRO U CITELE ANGLI CTINY

Tento dotaznik se tyka vyuldtena (¢lenu ugitého, newitého a nulového) v anglickém

jazyce v 6. a 7itdach zakladnich Skol.

1)V jaké formé uéite uziti ¢lena v angliétiné nejéastéji a pro ¢?
a)v kontextu nap v rozhovoru, kratkém textuyipehu

b)samostathnag. v ¢asti Wty ¢i v jedné te

2)Jakou metodu pouzivate pi vyuce €lena? Zakrouzkujte Vami zvolenou odpovd’.
a)induktivni metoda — Z4ci sami si snaZi odvoditvjuio

b)deduktivni metoda —¢itel Zakim pravidlo vys¥tli

3)Jaké vyhody/nevyhody spatujete v induktivni metodé a jaké v deduktivni metod?
(napriklad: vék zaki, ¢asova nar@nost, efektivnost,...)

Induktivni p Fistup Deduktivni pristup

4)Jaké faze hodiny uplatiujete pri vyuce ¢lenia? Dale procenty vyjadrete kolik ¢asu
vénujete kazdé fazi v jedné vydovaci hodirg. (nap¥. prezentace 10%, opakovani 25%,

procvi¢ovani 65%,...)

e

5)Které z nasledujicich faktomi jsou pro Vas nejdilezitéjSi pri vybéru aktivity na



procviéeni a pouziti (,production”) pravidel uziti ¢lena v angli¢tiné? Searad’te je podle
daleZitosti, 1 — nejdileZitéjSi, 5 — nejmére dilezity faktor.

axasova nenatmost

b)efektivni

c)vhodné (dle &ku zak)

d)zajimavé téma

e)urove anglictiny

6)Z nasledujicich aktivit vyberte i, které nejtastji zarazujte pii procvic¢ovani a
pouzivani &leni. Cislem 1 ozndéte nejfastéji Vami pouzivanou aktivitu, &isly 2 a 3
méné ¢asto pouzivané. Poté uéthto aktivit uved’te, zda je pouzivate k procwieni uziti
¢leni v Ustni nebo pisemné forré, & poslechu:

a)drily

b)dophovaci cvéeni

c)oprava chyb v textu

d)piitazovaci cueni

e)jiné typy cvéeni, prosim, uuéte:

7)Jaka je podle Vas nejpravépodobnéjsi pricina toho, Ze Zaci dlaji chyby
vV pouZivani¢lend v angliétin é?

axasteé vyjimky

b)zjednoduSena pravidla

c)negizvuenécleny v astni form

d)rizna pravidla, ktera si pro&si

e)vliv matéského jazyka

f)jiné davody, prosim, uvdte:

o

8)Jakym zpiasobem nefastéji opravujete zaky, pokud délaji chyby v uzivaniélenii:



a)ja sama/sam opravuji své zaky
b)upozornimitidu, Ze 2ak wdlal chybu a spoluzaci chybu opravi a w§tsivspravnost

c)upozornim Zaka, Ze #al chybu a vyzvu ho, aby ji sam opravil*

*Pokud jste zvolili tuto odp@d’, zodpo¥zte nasledujici otazku: Jakymigobem
upozornite Zaka na chybu?
a)pozadam Zaka, abytu ve které udlal chybu zopakoval
b)zopakuji chybnou &tu po Zakovi
c)zeptam se, jestli si je jisty pouzitim spravnélemu ve été
d)snazim se naztia gesty, Ze ¥ta nebylarecena spravé
e)napovim Zakovi, ¥em udclal chybu
f)zopakuji Wtu po zakovi, ale spra¥ra vyzvu ho, aby chybu édodnil

9) Kolik hodin vénujete vyuceélena v jedné tidé (6. nebo 7. Eida) béhem jednoho

Skolniho roku (priblizn &)?



Appendix 3

EXERCISE 1

U podstatnych jmen, ktera jsou ozn#ena ¢isly, doplite ¢len neuréity — a/an,  €len

ur ¢ity — the nebo nulovy¢len.

There was once (1) crow who stole (2) piece okshdrom (3) kitchen window. She flew
off with (4) cheese to (5) nearby tree. (6) fox selat (7) crow did, and he walked over to
(8) tree.

,Oh, Mistress Crow, you have such lovely black lfieas, such nice feet, such (9) beautiful
beak, and such fine black eyes! You must have f#@utiful voice. Would you sing for
me? “

(11) crow felt very proud. She opened her beaksam) ,CAW-CAW-CAW.* Of course
(12) cheese fell down and (13) fox took it andiate

(Celce-Murcia, Olshtain)

EXERCISE 2

Do nasledujiciho textu, v kterém jsou jiz dopl&né ¢leny (-, a/an), dopiite podstatna
jména v souladu s&leny. Poté vhodié dopliite pravidla pod textem.

CHEESE HAMBURGER, ORANGE JUICE, MILK, CHEESE, COHEE SOUP,
BANANA

Today was quite good, at least to start with. lyondd - ............ for breakfast. At
lunchtime | ate a ............ . For dinner | had a ........ nda ............ , followed by -
............. .Thenlhad- ...............with - ............in It

(Hashemi, Murphy)

DOPLNTE PRAVIDLA:

Pouzivame ............... s pitatelnymi podstatnymi jmeény v jednotnéiisle, kdyZ o nich
mluvime poprvé.

Pouzivame ................ S nepibatelnymi podstatnymi jmény, kdyZ o nich mluvime
poprveé.

EXERCISE 3

A) Pracujte ve dvojicich. Zkuste ijit na to, v kterych vétach maji podtrzena slova
specificky a v kterych vSeobecny vyznam a své rozthouti napiste vzdy nakonec dané
Véty:

e Children learn a lot from playing so teachers shouldHetrt play a lot of games in
[€SSONS. ..ovvviiiiiiiiiiiiie
e Mum: Where did you go with Jane and Jack?
Dad: | took the childreto the zoo. .............euvevneeees



Did you like the film we saw last week? — The fimasn't very good but | liked the
MUSIC coevvvveieeeeeee e
What do you do in your free time? — | often listermusic ............cccceeeeeeeeeenn.

Doctor to his patient: Suga@n't very good for you. .........cccceevvvieennn.
A family sitting at the table having dinner: Caauypass me the sugagslease?

(Murphy)

B)_Nyni dopliite pravidla:
KdyZ mluvime o nééem specifickém (mame na mysli &o konkrétniho), pouzivame

C) Dopliite véty vzdy jednim vhodnym slovem z nésledujiciho seznau a pouzijte the
nebonulovy élen:

(the) spiders (the) water (the) people
(the) stamps (the) meat (the) questions
1) Are you afraid of ?

Yes, | am. Why?
There is a big one in that corner.

2) Who is a vegetarian?
It is somebody who does not eat

3) Was the test difficult?
No, it was not. | answered all withdificulty.

4) Did you go for a swim?
No, because was not clean.

5) Do you know who live next door?
Yes, | do. They are the Gibbons and they coramfAustralia. They are really nice
people.

6) Do you collect ?

No, | do not. Why?

| wanted to exchange some of mine with you.
(Murphy)

EXERCISE 4



A) Predstavte si, Ze jste si koupili é&co nového do domu a pochlubite se kamaradovi.

Riklady: lamps coffee table

| bought lampgesterday. | bought a coffee taymsterday.
a) posters
b) vase

¢) armchairs

d) dishwasher

B) Ten kamarad brzy piijde na navSgvu a pta se, kde jsou ty nakoupenééei.
Tvorte otazky a odpo¥di jako v prikladu.

Priklady: lamps/study coffee table/ living room
Where are the lamfs Where is tioéfee tabl@®
They are in the study It is in theihg room
a)posters/bedroom

b) vase/table
c)armchairs/living room
d)dishwasher/kitchen

(Click on)

EXERCISE 5

A) Pogitatelna podstatna jména v jednotnéméisle maji obvykle urity ¢len the nebo
neurdity €len a/an. Najdéte a podtrhnéte vSechny fiklady v nasledujicim rozhovoru:
WOMAN: Excuse me. How do | get to the nearest pdéfste, please?

MAN: It is on the other side of the canal. Turnhtigt the traffic lights, then go along that
road till you come to a roundabout. Go round thendabout and over a bridge over the
canal. The post office is on the left.

WOMAN: So that is turn right at the traffic lightden round the roundabout and over the
canal?

MAN: Yes.

WOMAN: Thanks a lot.

B) Nyni se podivejte na nasledujici pravidla. Nejiive doplite ¢leny do Wt a poté



doplite pravidla sthe neboa/an.
1 Pouzivame ...............
e poThereis ..../Is there?
Is there ..... bank near here?
There is ....supermarket on the right.
e kdyZz zmnujeme ®&co poprveé.
Then go along that road till you come to ...... round#bo

2 Pouzivame ..............
e kdyz zmiujeme rco znovu.

Then go along that road till you come to ..... rouralgbGo round ....roundabout.
e s pidavnymijmény ve 3. stupnifadovymicislovkami.

How do | getto ..... nearest post office, please?

Take ... .first turning on the left.
e kdyz existuje jen jedna moznost.

It is on the corner next to ..... police station.

(VétSina nest mé jen jednu policejni stanici.)

C) Nyni dopliite a/an, the nebo nulovyé¢len do rozhovoru.

WOMAN: Excuse me. Is there ....... Underground statiear here?

MAN: Yes. ....nearest station is in ..... Canal Stagposite .... Museum of Transport. Go
under this railway bridge and turn ... left. Thendak . First turning on ... right. There is
.... Hairdresser's on ... corner. Go along that stueét you see .... Chemist's shop on ...
right. Go past ... chemist's shop and turn .... rightunderground station is on ... right.
(Project 3)

EXERCISE 6
Prectéte si nasledujici rozhovory. Zakrouzkujte vzdy varantu, kterd spravné popisuje
danou situaci.
1. Liz: I'm bored. Let's rent a video game.
Fred: OK.
a) Fred vi, kterou videohru chce Ligjit.
b) Fred a Liz nemluvi o konkrétni videeh

2. Liz: Mum, where's the new video game?
Mum: Sorry, | haven't seen it.

a) Maminka vi, Ze si Liz{cila novou hru.

b) Maminka nevi, Ze si Lizgpcila novou hru.

3. Fred: I'll bet it's in the kitchen. You alwaysale your things there.
Liz: I'll go and look.

a) V dont Freda a Liz je vice kuchyni.

b) V don® Freda a Liz je jen jedna kudhy

4. Fred: Was | right?
Liz: You were not. It was on a chair in thelhal



a) V hale je jen jedna zidle.
b) V hale je vice zidli.

5. Fred: Wow! Look at that! The graphics are baiili.
Liz: And the music too.
a) VSechny videohry maji dobrou grafiku a muziku.
b) Hra, kterou si Fred a Lizigili ma dobrou grafiku a muziku.

6. Liz: That was fun. But why don’t we rent a sgagame next time?
Fred: Good idea. | love sports games.

a) Fred si chcetjcit néjakou sportovni hru.

b) Fred vi, jakou sportovni hru si chagdit.

(M. Fuchs, M. Bonner, K. Bourke, Grammar Express)

EXERCISE 7
Opravte chyby v uzivani¢lena:

1. What did you buy this morning?
| bought the newspaper and a magazine.
Where are they?
The newspaper is in my bag but | do not knovengH put a magazine.

2. Are you OK?

| do not feel well. | saw accident this morning

What happened?

The car crashed into the tree. The driver ofdewas not hurt but a car was
damaged.

3. Who are the people?
They are my friends.
Where do they live?
They live in an old house in the small village

4. This house is very nice. Has it got the garden?
Yes, it has a large garden.

5. It is the beautiful day. Let's sit in the garden
OK, I will make coffee.

6. What do you want to do when you grow up?

| want to be doctor.

7. Can we meet in afternoon?
Yes, it is OK for me. | will wait for you at@m. in front of the cinema.

badly



8. What are you going to do tonight?
| am going to stay at the home because | nestutly a lot.

9. The my blue bag is there on the table. Wheyeuss?

| do not know.
(Murphy)
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