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Abstract

The importance of dealing with discipline problems and the need of its maintenance
during English lessons is becoming a very significant issue for many teachers in Czech
schools. Strategies and techniques for discipline maintenance are dealt with in this paper. The
theoretical part defines main notions connected with the topic of discipline. This part includes
a summary of different approaches to the classroom discipline maintenance together with
preventative strategies, factors of indiscipline, setting of norms and rules of behaviour but
mainly focuses on dealing with uncooperative behaviour during English lessons. Another key
subject discussed is the usage of praise and punishment. This paper stresses the importance of
humanistic understanding of discipline with its maintenance.

The practical part deals with the results from the research focusing on strategies of
classroom discipline maintenance. The effectiveness of used strategies, the immediateness of
such strategies but also the threats and punishment tools for dealing with discipline problem is
discussed in this part. The end of this part is devoted to the different type of communication
with their influence on the learners” uncooperative behaviour during their English lessons.
Tools used for this research were questionnaires and observations taken in two different

schools at different times.



Souhrn

Otazka kazné a jejiho udrzovani se stava velice vyznamnym aktualnim tématem pro
mnoho vyucujicich anglického jazyka na ceskych Skolach. Zplsoby fteSeni kazenskych
probléma zakt v zajmu udrzeni kdzn¢ se zabyva tato diplomova prace. Teoretickd cast
definuje zakladni pojmy vztahujici se k otazce kazné a jejiho udrzovéani. V této casti je
zahrnuto shrnuti riznych piistupti k problematice udrzovani kazné, dale je zminéna dtlezitost
preventivnich opatfeni,faktorii ovliviiyjicich chovani Zzakl, stanoveni pravidel a norem
chovani, a v neposledni fad¢ zplsoby feseni kazenskych problémii véetné zminéni uziti
pochvaly a trestu . Dtraz je kladen na humanistické pojeti kazné€ a jejiho udrzovani.

Vyzkum zaméfeny na zpusoby feSeni nespolupracujiciho chovéni v hodinach
anglického jazyka na zékladnich Skolach je néplni praktické casti této prace. Diskutovana je
ucinnost uzitych strategii, efektivita strategii aplikovanych okamzité¢ po vzniku nevhodného
chovani v hodinach, ale i problematika uZziti hrozeb a trestd jako soucast feSeni
nespolupracujiciho chovani v hodinach. Praktickd ¢ast se také zabyva vlivem verbalni a
neverbalni komunikace na nevhodné chovani zakid se zamérem urceni rozdilného vlivu na
zaky chovajici se nevhodnym zpisobem. K vyzkumu byly pouZzity ndstroje pozorovani a

dotaznik.
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1. Introduction

Discipline with its maintenance has become a serious and common issue for many
language teachers in today’s schools. The behaviour of the learners is sometimes assumed to
be impossible to manage and must be dealt with repeatedly by some teachers. Managing
learners to cooperate during the lessons can thus be a difficult task for which many strategies,
suggestions and understanding may be needed. This paper focuses on the dealing with
misbehaviour of learners during English lessons together with seeking for the best effective
strategy or communication for reducing the uncooperative behaviour in the classrooms.
Solving discipline problems is only dealt with within the classroom that suggests that many
issues concerning the whole school have been omitted.

My own experience from teaching together with the awareness of other teachers’
concerns about their learners” behaviour was the reason for deciding to write about the topic
of indiscipline. Disciplinary problems that my colleague teachers experienced influenced the
possibility of reaching the aims of their lessons previously set. Together with the
misbehaviour of my learners resulted in the need of detailed understanding of the topic
theoretically but also practically.

Literature, which was consulted and quoted in this paper, includes many Czech
sources, which were all translated by me if not paraphrased. The reader should be therefore
aware of these translations from the start, as they will not be marked throughout the text.

The purpose of this paper is to introduce the topic of discipline focusing on the
techniques and strategies dealing with uncooperative behaviour. Dealing with uncooperative
behaviour is first described in the theoretical part by mentioning the main connecting issues
which are needed for a full understanding of discipline and its maintenance. The second part
of this paper being the practical part tries to view the issue of classroom discipline
maintenance based on the research attempting to prove the theoretical but also my hypotheses
about effective dealing with learners” misbehaviour.

The first chapter of this paper defines the word discipline focusing on different
understandings. The variety of the perception in individual teachers is also dealt with as it is
crucial for further awareness of individual teachers with their perceptions. The following
chapter emphasises the need of setting norms together with their constant adherence being
extremely inevitable for gaining the disciplined class. School norms are not discussed here, as
the main focus is limited to the lessons level. The third chapter summarises the main
approaches in reducing discipline problems and stresses my perception of the humanistic

approach being crucial when dealing with misbehaviour. The next chapter discusses the



factors of indiscipline in order to draw the readers” attention to the fact that misbehaviour is
not only caused by the learners but that other factors are involved and should be considered.
Factors of indiscipline are followed by analysing prevention with emphasising the important
role of preventative strategies in deterring cases of indiscipline. The division of uncooperative
behaviour that is dealt with in both parts is described in the chapter 6. The following chapter
discovers the advantages and disadvantages of the behaviour modification; it mainly focuses
on the disadvantages that are against the humanistic view and deals with praise and
punishment based on the need for accepting individual differences, perception of praise and
punishment by learners and the focus on the root of the misbehaviour problem. The last
chapter tries to depict many possibilities in dealing with uncooperative behaviour. The need
of analysing uncooperative behaviour, understanding the cause and the individuality of the
learners involved is considered to be extremely important for me when dealing with
misbehaviour. Both verbal and nonverbal communication is presented in great detail and
their usage is analysed. Discipline maintenance strategies are described in this chapter;
however, their effectiveness is not universal as both learners and teachers are unique
individualities who perceive and view the world differently which is emphasised through the
whole paper.

The practical part examines intervention strategies with their effectiveness on
individual learners, usage of immediate interventions, punishment as a tool for dealing with
misbehaviour but also the effectiveness of both verbal and nonverbal communication in the
context of two different primary schools. The results of the research allow comparisons and
conclusions useful for the awareness of differences in interventions.

The paper provides the readers with suggestions on dealing with common
misbehaviour of learners; they are viewed from many perspectives and it will depend on
every person to use the most acceptable and useful strategy which may bring more

cooperation into his or her own teaching practice.

2. Theoretical part

2.1 Discipline and its meanings
The need of defining the term discipline is inevitable in order to be aware of
differences between its perceptions by people. Definitions can vary but in most cases it words

such as obeying or determination by rules appears. Definition defined by Bendl suggests that



discipline is a “conscious adherence of defined norms” (Bendl, 2001:p.70). This definition
appears to focus on the need of setting norms and their requirements. “Discipline in pedagogy
means something exterior, system of means, discipline measures, which are handed
traditionally and used in practise” (Uher, 1924:p.10). He further explains his view on
discipline in pedagogy as being “voluntary or forced inferiority of an individual to an
authority, certain rules and norms freely chosen or exteriorly bestowed” (ibid., p:23).

This explanation of the term discipline is not, however, the only understanding of the
word because the meaning can vary accordingly to the situation and person. Another
definition of discipline is a “conscious and accurate fulfilling of set social role and tasks
connected with the respect of an authority” (Pricha, Walterova, Mares, 1995:p.96, 97).
Nevertheless, in pedagogical context it can even suggest three interpretations, such as “being
one of the main focus of education” which is supported by Masaryk as he compares discipline
to a strict adherence of norms like in the Army (Masaryk, 1990:p.77). The other two
interpretations are “a means of reaching other aims” or “as risky and not acceptable means,
which ruin the spontaneous ness, creativity, and individuality of students” (Prtcha,
Walterova, Mares, 1995:p.96, 97).

My view on defining discipline is related to the second understanding described by
Mares being a means of reaching other aims in teaching and learning processes. The three
different understandings concerning discipline are obviously presenting varying approaches to
teaching as the first one appears not to be interested much with the freedom of learners
opposite to the last one where learners are certainly given more freedom and are not forced to
act in unnatural ways. The important issue which could be misunderstood is the word
freedom which is meant to be “connected with responsibility and duties and therefore freedom
cannot exist without discipline” (Bendl, 1998:p. 58). The term freedom in pedagogy comes
from Rousseau and does not mean freedom without limitations but “freedom limited by
certain norms” (Uher.1924.p:67). When talking about discipline one more crucial comment
must be noted as Masaryk suggests: “a child must have trust to obey” (Masaryk, 1990:p. 77).
Children should have a positive relationship towards their teachers as without trust, norms can

fail as they might not be respected by learners or accepted as a forced need.

2.2 Understanding of a disciplined class
Every teacher is unique which means that teachers have different opinions on
discipline in schools based on individual perceptions of the concept of discipline. The

subjective perception of disciplined learners may also develop during teachers’ teaching



practice, especially with starting out teachers who might not have a clear idea how they want
the learners to behave.

Bennet and Carré describe this uncertainty together with the illustration of a
development of the perception of beginning teachers on an example dealing with the amount
of learners’ talk during lessons:

“A high proportion (46 percent) believed that children talk should not be dismissed; 54
percent pre-course suggested that talk is one of the most important aspects of learning and
should be valued highly; however, post course only 16 percent specifically stated this to be so.
This marked drop is not significant in terms of believing in the value of talk in general, but
may demonstrate the feeling that the planned content of the lesson must also remain
important”

(Bennet, Carré, 1993:p.81).

An adequate summary of what a disciplined class means is a class in which learners

behave according to the teacher’s requirements and expectations (Fontana, 1997:p.337).

2.3 Authority

Authority is “the power to enforce laws, exact obedience, command, determine, or
judge or one that is invested with this power” (http://www.thefreedictionary.com/authority).
Authority is thus important for teachers because it can help them to deal with discipline issues
in schools. The division of authority will not be discussed here as it is not the main aim of this
work; however, the readers should be aware that authority can influence solving discipline
problems in schools.

Masaryk expressed his view on authority of teachers:

“Teacher is an authority in every sense, such as king or monarch in a state, such as captain on
a ship; authority is even greater because of the difference in age. Teacher does not even know
how great authority on children he has and few teachers remark how students change their
emotions, how they observe the teacher from the beginning and how the intimate relationship
develops”

(Masaryk, 1990:p.63)

Some authors express a concern when dealing with authority. Rogers’ fear of authority is that
it can alter learners’ behaviour and disable communication (ValiSova, 1999:p.17).
Nevertheless, authority should not be considered to be a hindrance but a natural part of the
teacher/learner relationship.

Having and using authority in schools is used as a method of obtaining the goals of a
teacher, as ValiSovd comments that “children are brought into society where freedom and

authority are not opposites” (ibid., p.20) .






3. Rules and norms of behaviour

Rules are very significant to learners as “children derive security from knowing where
their boundaries are” (Dobson, 1977:p. 41). Rules and norms of behaviour are definitely
important as every learner and teacher must know what they are allowed to do in order to be
able to work together while concentrating on reaching the desirable aim of cooperation during
teaching/learning processes. Although the broad context of school rules will undoubtedly
affect the classroom and its rules, the focus of my work is to focus on the localised

environment of the classroom and its own unique rules.

3.1 Code of conduct

Agreeing on a “code of conduct” seems to be crucial for further dealing with discipline
problems (Harmer, 1991:p. 249). “This code involves the teacher and students in forms of
behaviour in the classroom” (ibid.). The importance of teacher to be part of the code of
conduct appears to be extremely significant because learners may understand this as a
partnership rather than control. Rules that are mentioned in the code of conduct help the
teacher and learners to be aware of behaviour that is not acceptable by both the learners and

the teacher.

3.2 Strategies for setting norms

The first obvious issue while dealing with rules is who sets the rules. It can obviously
be performed in different ways as the teacher can set them himself of herself, the learners can
set them or learners and teachers can set them together, which is generally accepted to be a
good compromise and may start a good beginning of cooperation without further discipline
problems. Perceiving learners as partners and accepting their individualities may require
supporting the idea of setting the norms together with the teacher. Some teachers and authors
might, however, prefer to set the norms themselves as Bendl when perceiving discipline as
“conscious abidance by school rules and rules set by teachers” (Bendl, 1998:p. 10).
Nevertheless, rules which are decided on with the learners might be more effective
considering the learners” involvement in creation of the rules.

Another issue connected with norms is the time factor of the act of setting norms.

Norms should be set at the beginning of the school year for the following reasons, which are



that learners should know what they are expected to do from the beginning of the school year
as they need time to get used to them and put them into practice (Cangelosi, 1988:p.119).
Setting rules has four aims as Cangelosi explains: 1) Maximising cooperative
behaviour and minimising un-cooperative behaviour, 2) providing safety and comfort of
studying environment, 3) prohibiting disruption of other classes and people outside the
classroom, 4) maintaining fair terms among the students and employees of the school (ibid.,

p.116).

Rules that should be obeyed in classrooms are more likely to function when following points
are obeyed:

1) Rules are explained

2) Rules must be sensible

3) Rules must be clearly formulated

4) Rules must have a positively formulated

5) The amount of rules should not be high

6) Rules should be well known

7) Students should be involved in formulating rules (as suggested above)

8) Rules should be reminded to students before they learn them

(Langové, Vacinova. 1994: p.47-48)

When rules are set, the next step is to make learners follow the rules as they might not
behave upon them automatically from the start because they do need time to adjust to the new
rules. Learners should “know the rules, be able to use them but also be willing to act upon
them” (Cangelosi, 1994:p.128), which does not have to be an easy task for both the teacher
and the learners. The willingness of learners acting upon the agreed rules is supported by
Vyborny who stresses the need of learners behaving upon the norms and perceives such
behaviour being a gain for them (Vyborny, 1958: p.51). This cannot be obtained by
permanent preaching but should be based on “children’s” interest in a conscious change”
(ibid., p.53). The need of a natural process rather than dictated rules being constantly strictly
applied seems to be way how to create a class of learners with an inner respect of rules of
behaviour.

The most crucial rule for the usage of norms in classroom is the consistency of their
usage (Petty, 1996:p.82). A lack of consistent application of norms leads the learner into a

state of complacency where the teacher relaxes the norms and rules attached with them. This



could ultimately lead to a state of confusion between the learners and teacher and a

breakdown of the relationship between the two.



4. Current approaches in reducing discipline problems in schools

Different approaches to dealing with discipline problems in schools occur based on
various beliefs, preferences, interests in accepting the whole person but also scientific
understanding of the standard behaviours and patterns of learners. The three main approaches,
which are utilised, will be presented together whilst stressing the approach, which is the most

beneficial and accepted by me for this paper.

4.1 Behavioural approach

Behaviourism understands the world to be the “basis of reality where people are
shaped by the environmental influences” (Sadker.p:423). Behavioural approach is based on
behavioural psychology which came with the conclusion that “behaviour, which is followed
by rewards, the probability of re-occurrence of such behaviour is much higher than in
behaviour without rewards” (Cangelosi, 1994:p.52). Thus “learning is a physiological
response to stimuli; it is best induced through positive encouragement for correct behaviour”
(Sadker, 1991:p.423) and therefore usage of positive stimuli is absolutely inevitable for
teaching. Punishment or negative stimuli which follow certain action decrease the possibility
of further occurrence of that behaviour (Cangelosi, 1994:p. 51).

The critics of behavioural method claim that “that approach does not focus on the
origin of or cause of behaviour and that rewarding students for good behaviour is like bribing”

(Langova, Vacinova, 1994: p. 50).

There were methods based on the behavioural approach such as the Canter’s method
which further information can be obtained from Cangelosi in the book “Classroom

Management Strategies”.

4.2 Social-cognitive approach

“The SCT (Social Cognitive Theory) defines human behaviour as a triadic, dynamic,
and reciprocal interaction of personal factors, behaviour, and the environment”
(http://www.med.usf.edu/~kmbrown/Social Cognitive Theory Overview.htm). According to
this theory, an individual's behaviour is “uniquely determined by each of these three factors”
(ibid.).

This approach, although in some ways supports the behaviourists’ theories such as the

learner will react accordingly based on certain criteria and behavioural patters already



established, the main emphasis is on the individuality of a learner and their internal thinking
and belief system. “It is through an understanding of the processes involved in one's

construction of reality that enables human behaviour to be understood, predicted, and

changed” (ibid.).

4.3 Humanistic Approach

Humanistic approach is based on the ideas from humanism accepting the human
personality to be unique and promotes the need of understanding others as a whole person
(Cap, Mares, 2001:p.134). “It is based on human relationships: humanising the relationship
reflects the quality of kindness, mercy, empathy, consideration, tenderness, love, concern,
cooperation, responsiveness and friendship” (Johnson, 1979:p.40). The main objectives of the
humanistic approach are to respect the learners’ opinions and emotions, encourage and
suggest alternatives. This approach is strongly supported by me because I consider respecting
and understanding the learners to be crucial when dealing with discipline problems.

Other methods such as Kounin’s, Jones’, Ginnott’s, Glasser’s and Dreikurs’ have been
developed and based upon the ideology and approaches of the above methods. However, as
these are not relevant to my paper, they are not included in further detail. You can find more
information about them in Cangelosi, “Classroom Management Strategies” or other books

dealing with discipline problems.



5. Factors of indiscipline

The necessity of being aware of the factors of indiscipline is crucial for both
prevention and dealing with misbehaviour. The awareness of the factors of indiscipline might
not be necessary if accepting behavioural approach; however, as this diploma paper stresses
the humanistic approach, the importance of the knowledge of the factors of misbehaviour of
learners appears to be clear.

Factors, which influence behaviour of learners in schools, can be divided into two
main groups. They are:

1) Individual psychological factors (born or acquired psychic personal attribution level of
talent, health state, intellectual, emotional and social maturity etc.
2) Sociological factors (influence of society, environment, family, school, social group

" (Rotterova, 1973: p.138)

Knowledge of biological factors is very crucial because it can allow teachers to be
aware of some discipline problems during their teaching considering that “children are not
responsible for some of their behaviour because it is deeply based in their biological base”
(Bendl, 1998:p.111). It is generally known that many learners with Specific Learning
Deficiency (SLD) had suffered from being misunderstood to be not behaving well without
realising the difference in learning abilities. Teachers should be able to take into account the
influence of environment and the models of behaviour, which the learners are in contact with
(Bendl, 1998:p.166). Children learn how to behave by observing their parents, adults and
other children. It is generally well known that the influence of a family plays a very important
role in children’s development. Parents give examples which children try to follow (Vyborny,
1956: p.66) and are led by them. Parents might demand different norms of behaviour, can
tolerate behaviour which would not be tolerated outside the family. Accepting that the
environmental influences upon children, where they live and that they have different models
of behaviour suggests that teachers’ understandings of these factors can explain the
differences in behaviour among learners and can be a starting point for the awareness of
individualities of learners. The environment in which learners live might teach children that
“gaining the attention of adults is possible through misbehaviour” and it “makes children feel
important as it raises their confidence” (Fontana, 1997:p.340). Children who do not have a
chance to be spotted and rewarded for their excellent results can be, as suggested, easily and

immediately recognised and dealt with if misbehaving. The lack of attention, which teachers



might show to some learners, might, therefore, motivate them to draw their attention by
behaving in a way to which they would have to intervene in the classroom or after the lesson.

Learners who have a new teacher tend to test him or her and behave extremely
inappropriately (Petty, 1996:p.90). The example of such happening is illustrated by a
recommendation of a principle to the new teacher:

“When you get in that classroom, son, just remember that those kids are going to
check you out. They’ll test you, find out what you’ll let them get away with, and generally
keep you busy with questions about dos and don’ts until they’ve decided what kind of teacher
you’ re gonna be”.

(Johnson, 1979:p. 385)
It appears inevitable that the teacher must be aware of such behaviour and try to

solve it confidently in order the learners to understand that uncooperative behaviour will not

be tolerated in following lessons.

5.1 Causes of discipline problems

Three possible reasons, which can cause discipline problems in schools, are: “The
teacher, the students and the institution” (Harmer, 1991: p.249)
Harmer views the teacher to be the “single most important factor in a classroom who can have
a major effect on discipline” (ibid.). Accepting Harmer’s point of view on the most important
factor of discipline in classrooms does certainly not mean that causes of indiscipline are
adherent to teachers only but that certain steps, if followed might prevent discipline problems.
He suggests that teachers can trigger off-task behaviour if they are “unprepared, inconsistent,
use threats, raise their voice, giving boring classes, being unfair, having negative attitude to
learning or breaking the code of conduct” (Harmer, 1991:p.250). Raising voice would
probably not cause discipline problems if not exaggerated but only used for example for
focusing. Nevertheless, using loud voice similar to shouting during lesson in order to control
might just bring “general rising of the level of noise in the classroom” (Harmer, 1991:p.250).
Other factors, which can influence possible uncooperative behaviour, which was not
mentioned by Harmer, is the exaggeration of norms, demands and perception of every wrong
doing as an attack of the teacher (Fontana, 1997:p.338). Supposing that teacher sets target
extremely high for every learner might have the effect of the impossibility of fulfilment of
these requirements which seems that it can lead to behaviour which would not be appreciated
by the teacher. Learners who would not be able to meet the requirements might not even want
to participate as the result of their work would not be substantial and therefore appreciated.

This idea is greatly supported by Petty who mentions that inappropriate work is the one of the



main reasons for learners” behavioural problems during lessons (Petty. 1996:p.90).
Differentiation of learners” work according to their abilities might therefore appear to have a
preventing strength for uncooperative behaviour during lessons.

The reasons for a teacher causing off-task behaviour described by Harmer omits the
importance of teachers being or acting in an unusual way as Fontana explains: “unusual
vocalising, clothing or gestures of the teacher can extremely irritate or entertain children who
must sit and perceive them and can lead to undesired behaviour of the class” (Fontana,
1997:p.350).

The second factor, which causes indiscipline, is the learners as described earlier.
Institution as the last factor influencing discipline in schools plays a very supporting role if
“there is a recognised system for dealing with problem classes and learners” (Harmer,
1991:p.251). Institutional influence on misbehaviour of learners will not be discussed in this
paper in details as the main stress is on the learners and the teachers.

Factors, which influence discipline in classrooms described by Penny Ur, are:
“classroom management, methodology, interpersonal relationships, lesson planning and
learner motivation” (Ur, 1996:p.262). Planning is one of the main factors that cause
uncooperative behaviour as unprepared lessons cause boredom and chaos that results in the

lack of interest of learners.



6. Prevention

The best method of prevention is planning, understanding learners’ personality and
potential misbehaviours will allow the teacher to plan and prevent these behaviours from
occurring as Kyriacou points out “Prevention is better than healing” (Kyriacou, 1996:p.103).
This quotation is a good lesson to learn in all aspects of life, it is far better to prevent
problems from occurring with planning, preparation and analysis then attempting to
constantly fix problems. Discipline problems during learning would also not become serious
if teachers paid more attention to prevention. Preventing discipline problems should not just
mean a blank phrase but become the most important part in teachers” plans for having
disciplined classes. The main strategies that should be used by teachers in preventing
uncooperative behaviour are:

1) Observing all learners in the classroom
2) Walking through the whole classroom
3) Using eye contact
4) Aiming questions
5) Using proximity
6) Helping learners with their work
7) Changing speed of activity or activity itself
8) Noticing undesirable behaviour
9) Noticing disrespect
10) Reseating learners
(Kyriacou, 1996:p.103-104)

Three main preventative strategies suggested by Penny Ur are: “careful planning, clear
instructions and keeping in touch with the learners (Ur, 1996:p.265). Keeping in touch is a
common theme appearing also in Kounin’'s method where teachers should be able to know
what happens in the classroom at all times. The importance of the awareness of all happenings
in the classroom is also supported by David Fontana (Fontana, 1997:p.352). Penny Ur did not
specify planning and clear instructing but focused more on the pace of the lesson, help for the
learners and aiming of questions. Kyriacou and Ur share other ideas in regards to prevention
as they both wish to deal with the awareness of the happening in the classroom as the key
preventative method.

The importance of the need of proper planning of lessons seems clear. Planning
certainly does influence the behaviour of learners in classroom as Ur suggests:

“When a lesson is clearly planned and organised there is likely to be a constant momentum
and a feeling of purpose, which keep students” attention on the task in hand and does not
allow the formation of a ‘vacuum’ which may be filled by distracting or counterproductive
activity” (Ur, 1996:p.265).



Nevertheless, even if the teacher prepares for the lesson, learners might not appreciate

the activities chosen by the teacher and could find the lesson uninteresting. “Captivation of
the class” for certain work is recommended by Fontana in order to prevent the occurrence of
uncooperative behaviour (Fontana, 1997:p.349). Further analysis of learners’ motivations is
required for the captivation of the learners’ attention.
Confidence and delivery of the plans put in place by the teacher are almost as important at the
plan itself. Confidence is the key because it will help the teacher achieve goals in the most
effective way. Fontana says “as teacher always gets what he expects”, in the classroom this
can be achieved in a number of ways, with positive or negative outcomes (ibid., p.252). It
might seem a naive idea; however, people may make a different impression on people if they
perceive themselves being confident other than being uncertain.

“Teachers who would also use humour during lessons, even humour against
themselves, would also develop the idea of the importance of knowing and exploiting own
qualities. Teachers who are able to smile with others show the sign of certainty and realistic
consciousness of own value” (ibid., p.350).

Using humour during English lessons might not prevent uncooperative behaviour but
would bring a more personal relationship between the teacher and the learners together with a
relaxed atmosphere.

All the strategies should be supported by teachers showing the learners that they have
positive feelings towards them and want to help them in order for the learners to be successful
in learning (ibid., p.353). However, teachers should not try to be in too personal relationships

with learners in order to “avoid the impression of indulgence” (ibid., p.350).



7. Uncooperative behaviour
7.1 Non-disruptive

Uncooperative behaviour is divided into non-disruptive and disruptive uncooperative
behaviour. Non-disruptive behaviour is an uncooperative behaviour which “does not interfere
with the learning activities of the class as a whole” and does not encourage or cause other
learners” off-task behaviour (Cangelosi, 1988:p.232). Even though non-disruptive behaviour
does not disturb other learners in the class it negatively affects the learners as they do not
meet the aims of lessons due to the lack of cooperation and are usually behind the other
learners in studying which can later cause disruption as learners cannot take part in lessons
(ibid., p.230).

Some non-disruptive behaviour listed by Cangelosi are daydreaming, mind-wandering,
learners refusing to participate, learners not doing homework, learners not bringing learning
aids, learners being under the influence of drugs, late arrivals at schools and truancy, cheating

during tests (ibid., p.230-251)

7.2 Disruptive uncooperative behaviour

Disruptive uncooperative behaviour is a behaviour that encourages or causes other
learners to be off-task (Cangelosi, 1988:p.8). Cangelosi mentions major disruptive behaviour
being talking, interrupting the teacher, clowning, general rudeness, learners do not clean after
themselves, vandalism, aggressive behaviour towards other learners and aggressive behaviour
towards teacher’s (ibid., p.257-270). The division of behaviour into disruptive and non-
disruptive might also characterise one misbehaviour being both disruptive and non-disruptive;
playing with objects may be disruptive if the object is played with by making noises or
moving within the classroom but also non-disruptive e.g. playing with a pen. Accepting the
idea of differences among the learners and teachers, different level of disruption of the same

misbehaviour can occur.



8. Modification of behaviour

“A student’s conduct is thought of as a complex set of responses that have been
conditioned by his or her environment” (Cangelosi, 1988:p.33). The behaviourists’ view on
behaviour is that it is something that can be altered without consequence. Therefore they
strive to manipulate a learners’ environment, attempting to increase the chances of desired
behaviours being rewarded and undesirable behaviours going un-rewarded, the behaviour of a
learner can be modified (ibid.). Criticism that deals with practical usage of modification arises
from three major problems. These three concerns are: the inexistence of desired behaviour
which could be encouraged in order to get rid of the undesired behaviour, the impossibility of
ignoring certain undesired behaviour and manipulation from the people with authority

(Fontana, 1997: p.344-345).

8.1 Modifying uncooperative behaviour

Behaviourists believe that the reason why uncooperative behaviour should be modified
is to harness it into cooperative behaviour and therefore a more desired result for both the
teacher and the learners. The influence of such a modification can be successful if “the rules
are applied consistently and the rule’s influence is taken into account while choosing activities
and contacts with students” (Cangelosi, 1994: p. 214).
Before modification of behaviour teachers should know which behaviour they want to
extinguish exactly so that they are able to be concentrate on certain behaviours in great detail
and understand what they do not appreciate of the behaviour (Fontana, 1997:p. 339). Further
steps would be to record the teacher’s responses to certain uncooperative behaviour and create
a list that would help with the awareness of all acts of the uncooperative behaviour and
teacher’s response to it (ibid. p. 340). To encourage, the next step would be the creation of a
list of behaviours which together with the mentioning of the teacher’s reactions when such

behaviour occurs.

8.1.1 Assessing modification

The most beneficial method, which is the one, I believe in strongly when teaching
English would be the humanistic approach avoiding manipulation of the learners based on
rewards or punishments, the modification of behaviour can still be used but is far less
beneficial. People who believe in the behavioural modification method only describe the
undesired behaviour without finding the root of the problem. (Martin, Pear,1992: p. 25).

Behaviour only described and acted upon cannot be sufficient as a more complex view of



behavioural problems is necessary for further and more relevant intervention. Dealing with
uncooperative behaviour by using praise and punishment described in this work understands
the individuality and complexity of learners together with the focus on the root of

uncooperative behaviour being crucial and not possibly omitted from any solution.

8.1.2 Behaviour agreement

Teacher together with learners agree on appropriate behaviour during lessons but also
on rewards that learners will obtain if their behaviour will be in agreement with the desired
behaviour (Fontana, 1997: p. 346). Nevertheless, if learners do not behave according to such
an agreement they lose the rewards (ibid.). This agreement is certainly based on the
behavioural theory, as learners are obliged to change their behaviour if they wish to receive
any rewards. Therefore they should act in accordance to the rules set in order to encourage the
good behaviour desired. The problems with usage of such agreements can arise when children
stop receiving rewards but also when children who behave well all the time are not given
rewards at all (ibid. p: 347). Teachers would therefore probably try to encourage any desired
behaviour of learners who tend to break the agreement. Focussing on learners who sometimes
behave inappropriately would probably not cause any perception of unfairness by other
learners if rewards were not used. Well-behaved learners may understand their lack of reward
unfair in comparison to more uncooperative learners who receive rewards for occasional good
behaviour. Applications such extinction, shaping, modelling, satiation, generalisation,
discrimination, fading and cuing are not relevant to this paper as they are dealing with the
behaviourists’ theory, which I disagree with, so I will not discuss them further, however,
further information on them can be found in Cangelosi “Classroom Management Strategies”

or Bellack, Heren “Behaviour Modification”.

8.1.3 Positive reinforcement from behaviourists’ point of view

“The most magnificent theory ever devised for the control of behaviour is called the
Law of Reinforcement, formulated by E. L. Thorndike” (Dobson,1977: p. 49). This theory
states: “Behaviour which achieves desirable consequences will occur” (ibid. p.50). Positive
reinforcement is “a stimulus presented after a response that increases the probability of that
response being repeated in the future” (Cangelosi, 1988:p. 36). Using rewards and praise are
used for the occurrence of a desired behaviour (Dobson. p: 51). Usage of rewards in schools
should be lead by suggestions as Dobson explains: 1) Rewards must be granted immediately,

2) They do not have to be material in nature, 3) Any behaviour which is learned through



reinforcement can be eliminated if the reward is withheld long enough, 4) Parents and

teachers are also vulnerable to reinforcement (ibid.).

8.1.4 Contemporary removal of positive reinforcement

While using behaviour modification sometimes off-task behaviour that cannot be
ignored occurs and it is advised to be solved by using the strategy of removal of positive
reinforcement (Fontana. P: 344). Using a well-known strategy of rejecting children from the
classroom to a place behind the door of the classroom where “they would not be able to gain
any encouragement in attention from the teacher or the students” is advised (Fontana, 1997: p.
344). This technique is probably still used in Czech schools and it appears to be a generally
accepted technique. The problems with making children leave the classroom are “children do
not study, can clown if the door is made out of glass and might leave the school” (ibid.).
Special rooms are used at some schools for isolation of learners who do not behave well
where learners go instead of standing outside the classroom (ibid.). Nevertheless, learners still
miss parts of the lesson and therefore might not reach the aim of the lesson that certainly
appears to be one of the priorities of a teacher’s achievement. Learners, who would stay in the
special room with other learners from different classes, might just want to stay there in order
to avoid presence on their lessons. On the other hand “students can think of the reason why
they had to leave the classroom” which would allow them to be aware of their usually
disruptive behaviour (Kyriacou, 1996:p.112). However, using these rooms would certainly
solve the problem of learner disappearance from the school but might not solve the behaviour
problem that occurred during the lesson and therefore using this strategy in great numbers

would not seem to be the best solution.

8.2 Humanistic means of reinforcement
8.2.1 Praise

Accepting the humanistic view on praising, as encouragement appears to be more
reasonable and adequate as it encourages learners and therefore motivates them to behave
appropriately.  “Praise not punishment lead to the aims” because every child needs
encouraging which positively supports the good side of a person. (Masaryk,1990: p. 103).
Praise should not be over used for rewarding everyday non-special duties that would be more
associated with the behavioural theory but used more sparingly for encouraging instead of

intentional routine modification (Vyborny, 1956: p. 73). Clinton I. Chase believes that



encouraging us does not have the same effect on children and the individual non- mechanic
approach while attempting to encourage learners is vital (Chase, 1974: p.5).

“Experienced teachers try to find good sides of every child so that they could praise
the children. “And can even praise the effort during classes (Vyborny. 1956. p: 77).
Sometimes, children need encouragement when some of their skills might not be developed as
greatly as others, they need to be encouraged and perceive that they are on the same level of
development as others.
Praise can focus on “the activity itself” or it can focus on “the praising person, character”
(Kohoutek, 1996: p. 44). When learners improve and try really hard to succeed, the usage of
praise is very helpful. “Every opportunity should be taken to give encouragement to students
who are making a real effort and not just to those who are being most successful”
(Underwood, 1987: p. 40). Encouraging learners is definitely a support for them which seem
to positively influence their results and behaviour, however; not every opportunity should be
sought in order to encourage learners so to avoid the overuse of praise because “praise used

too often loses it’s effectiveness” (Cap.1987.p:301).

8.2.2 Destructive positive reinforcer from behaviourists’ point of view

“When a positive reinforcer for one behaviour has undesirable side effects on other
behaviours, it is referred to as a destructive positive reinforcer” (Cangelosi, 1988:p.54).
This serves to highlight the complexity of each learner and the problems in dealing with

reinforcers and the need of an awareness of possible side effects on other learners’ behaviour.

8.3 Punishment

“Educating is only possible with goodness and love but not punishment”
(Masaryk,1990:p. 77). “Punishment is one of the motivational effects on a learner and it is a
result of not sufficiently or completely fulfilling tasks given” (Pricha, Walterova, Mares,
1995:p.234). According to these authors punishment has two functions. The first function is
informative, which means that learners are being informed that their behaviour was not
appropriate. The second function is called motivating and it is meant to enthrone a feeling of
failure, dissatisfaction and frustration (ibid.). In some cases learners are also able to perceive
negative relationship between the learner and the teacher as a result of punishment (ibid.).
Kyriacou describes three purposes of punishing as; revenge, deterrence and correction
(Kyriacou,1996: p. 110). The important fact which needs to be mentioned is the variability of
the punishment’s effect on a learner (Cap,1987: p.300). Teachers cannot suppose that the



same punishment will always bring one reaction of learners and that a punishment that always
worked will always work and may not even bring any positive change in behaviour to some
learners, in some cases it may even worsen their behaviour.
Punishment should be divided into intentionally set and natural consequence.

Before using punishment teachers should always try to use other strategies in order to deal
with learner misbehaviour as “punishing should be deliberate and not often used” (Uher,
1924:p.192).

Desired criteria to be followed in order to help the teachers decrease the possibility of

occurrence of uncooperative behaviour efficiently are:

1) Punishment should be adequate to the inappropriateness of behaviour

2) Criteria concerning punishing must be well known by both the teacher and the
learners

3) Punishment should have an adequate form (For example written, psychic, ban)

4) Teachers should be able to think about possible reactions of learners to the punishment

(Priicha, Mares, Walterova, 1995:p.234)

8.3.1 Method of natural consequence

Punishment which is a logical consequence of the undesired behaviour is preferred to
be used instead of a punishment which does not have any connection with the behaviour of
the learner (Cap,1987: p.300). The advantage of using such a punishment leans on the focus
on correction and the learner has an opportunity to understand the values and norms which he

or she did not follow (ibid. p:301).

8.4 Concrete usage of punishment and praise
Rules that are advised to be followed while using punishments have been described by

Kyriacou as:

1) Sparing usage of punishment

2) Punishment should follow uncooperative behaviour or when used later the reason must
be reminded

3) The tone of speech should express dissatisfaction with the uncooperative behaviour

4) Punishment should be adequate to the uncooperative behaviour

5) Punishment must be fair and understood by the learners

6) Punishment should be in an agreement with the politics of school

7) Punishment should be unpleasant for the learners

(Kyriacou, 1996:.p. 114).



The fairness of punishment is crucial as suggested above which also means that only
learners who misbehave should be punished and not the whole class (Petty, 1996: p. 102).
Some teachers might have the tendency of punishing the whole class while expecting that the
majority of learners who did not misbehave would force or persuade the misbehaving learner
or learners not to repeat such actions. Nevertheless, the unfairness of such an intervention is
apparent and a teacher who wants to have a good relationship with his or her learners must
avoid such punishment as it would probably only bring dissatisfaction or hate.

While using praise or punishment the individuality of learners must be always taken
into account together with the age of learners that seems to be absent in the criteria above,
however, it is definitely as important as the other criteria (Vyborny, 1956: p. 73). Every
learner is unique and this uniqueness must be at least partly understood by teachers in order to
avoid praising or punishing which would not bring any positive effect on the
teaching/learning processes. Some children’s parents who have problems with learning can
be very disappointed by the results of their children that their parents seem to prefer
punishment in order to solve the failure in schools but also teachers do not always understand
individualities of children (Maté&jicek, 1968: p. 51). He states that the main problem that arises
in these situations is misunderstanding (ibid.). Individuality of children must be therefore used
as a starting point for solving behavioural problems. Kohoutek gives an example of such an
approach while stating that negative comments are preferred by teachers which results in
“complicated defence reaction” whilst positive comments when it is supposed that the child
would understand it and learn from it. (Kohoutek, 1986: p.42). The individuality of children
plays a very important role and is extremely vital for a teacher to be aware of the differences
among their learners.

Vyborny suggested that older children think about praise and punishment more and
therefore can be affected by them more due to the tendency of “comparing themselves to
others” (Vyborny, 1956: p. 74). This vulnerability is certainly very typical for children in
puberty as it is well known that children in puberty are very sensitive and therefore can be
affected by punishment more deeply than in other age groups. Teachers should be therefore
very careful when they decide to punish learners as they can cause feeling of inferiority of
learners who might understand themselves being worse than other learners and it can result in
low self esteem. Following all criteria for giving punishment, all must be considered in order
to help the learners to avoid uncooperative behaviour in the future.

“Avoiding the same praise or punishment” is necessary for the function of punishment

and praise (Matéjicek, 1968: p. 60). The logic of this rule is obvious as children whose



behaviour would always be rewarded or punished by using exactly same rewards or
punishment would not motivate children for further development.

The last rule while using punishment or praise is the consistent usage of both (Matéjicek,
1968: p. 63). Consistency in using praise or punishment is definitely unthinkably joined with
the desired usage of them in schools or at homes. Teachers who would punish or praise one
child and not punish or praise another for the same behaviour could result in confusion and
disrespect of such praise or punishment. Applying praise or punishment is therefore similar to
solving off-task behaviour with other strategies that should also be used consistently as

described later.

Concrete types of using praise or punishment described by Maté&jicek are:1)Providing
or denial of something nice,2)Work as a punishment or praise, 3)Reward or humiliation, 4)
Promises and threats 5) Deferred or immediate punishment and 6) Derision and abashment
(ibid., p.75-76)

Promises and threats that teachers cannot carry out should not be used at all. An
example can be given by a beginner teacher whose experience was: Learnt in a week, the
importance that I don’t make idle threats because the learners soon catch on, I’ve now started
to stop making them, or as a teacher pointed out the learners will take me for a ride (Bennet,
Carré, 1993:p.145). The necessity of realising that threats do not solve uncooperative
behaviour but can even promote it is necessary from the start of school year. This does not
mean that threats do not have any effect on any learner, but if a teacher decides to use threats,
he or she must fulfil them, without any further action such as acts for solving problem
behaviour would be only empty words. David Fontana suggests “teachers who adopt ways of
threatening should ask themselves whether they want to have a relationship with children who
would be based on attempts to threat and inevitably leading to mutual antipathy and loss of

respect” (Fontana, 1997:p.337)

8.4.2 Destructive punishment

Punishment is destructive; if it has negative effects on learners other than discouraging
them from performing uncooperative behaviour (Cangelosi, 1988:p.40) “After a punishment
there should be two praises” Masaryk suggests (Masaryk, 1990:p.103). Punishment definitely
always appears to bring negative understanding; nevertheless, it can also motivate learners to

change their behaviour as discussed above.



8.5 Negative reinforcement

The last term used when dealing with punishment is the negative reinforcecemt.
Negative reinforcement is “making the removal of punishment contingent upon a specified
change in the behaviour of the individual being punished” (Cangelosi, 1988:p.41). As the
word reinforcement suggests this view seems to be based on the behaviourist approach as it

focuses on the external behaviour and its change only.



9. Dealing with uncooperative behaviour

Learners who do not cooperate during lessons certainly cannot reach the aim of
lessons and interrupt other learners; this is why teachers should deal with uncooperative
behaviour. Disciplined classes certainly is not something that is created a by itself as teachers
have to consider differences among learners and their individuality in order to reach their
desired aim of having a class without discipline problems (Bendl, 1998:p.9). “Creating a
disciplined class costs a lot of work and thinking” (ibid.) and therefore supposing that all
learners will behave well form the beginning of learner/teacher cooperation cannot be
expected. While dealing with uncooperative behaviour of learners, teachers should adjust their
interventions to the mental and physical state of learners (Uher, 1924:p.6). Key is having
strategies based on individual learners; these strategies should be based on sufficient
“knowledge of sociology, psychology and biology” which will bring a more desirable result
(Bendl, 1998:p.218).

The concrete universal solutions of dealing with uncooperative behaviour will not be
discussed in this work as every learner but also a class as a social group is different and
should be dealt with a respect to the differences. This view reflects back to the humanistic
together with the social-cognitive approach as mentioned earlier and ignores the behavioural
approach of not seeking the causes and inner perceptions of the misbehaving learners.

Strategies which help teachers to deal with uncooperative behaviour seem to be only a
helpful advice but not a guarantee for success and they must be adapt to the individual
learners and thus “the first issue is to be aware what type of personality we are dealing with”
(Kohoutek, 1996:p. 43).

Other consideration that should be respected is the influence of social groups on
behaviour of individuals. One of the goals of teachers should be the effort to “get to know the
groups, becoming aware of their interests, aims, norms and values and gain their cooperation”
(Bendl, 1998:p.167). Patizek supports this view by mentioning:

“Concrete solution always depends on the class, the role of the teachers in the class, the
general style of work of the school and also the support the teacher’s colleagues (Pafizek,
1990, p:21).

Learners in the classroom are part of a social group in which they all have work and
find their roles within the group. The importance of knowing the classes is certainly inevitable
for teachers as in every social group “special social rules are applied which influences the

relationships within the group” (Uher, 1924:p.176).



9.1 Analysing uncooperative behaviour

Analysing uncooperative behaviour relies on “constructive, flexible and creative
consideration of factors which affects the social behaviour of learners in classroom and leads
to its understanding” (Langova, Vacinova, 1994:p.67). Teachers who tend to think why
certain behaviour appears and how it can be influenced might discover the causes of certain
behaviour and are therefore able to deal with it due to the awareness of the reasons. Finding
the causes of discipline problems may, however, be very uneasy but as Petty suggests
“finding the gist of the matter” is very important for dealing with uncooperative behaviour
(Petty, 1996:p.88). Kalhous and Obst support the need of analysing the situation but stress the
importance of the need of comprehensive understating of the situation by trying to view the
situation from the learner’s perspective (Kalhous, Obst, 1998:p.144, 145)

The reasons of learner’s uncooperative behaviour can be only deduced by the teacher
from the discovery from a dialogue with the learner or also searching for further information

from colleagues or the parents of the learner.

Teachers should be guided by the following phases while analysing uncooperative
behaviour:

a) Finding what makes them uneasy about the behaviour and trying to analyse the frequency
and intensity
b) Focusing on the school environment which can lead to the uncooperative behaviour
c¢) Taking into consideration the learner’s view
d) Discovering how the learner perceives himself or herself and what he or she wants to
present by performing certain uncooperative behaviour
¢) Understanding what other learners expect from the misbehaving learner
f) Knowing family background
(Vacinova, Langova, 1994: p. 67-68)

Teachers who would analyse learner’s or learners” uncooperative behaviour might not
still not be able to solve the problem immediately but would be at least able to understand the
individuality of learners more and consider it in their teaching practice. Analysing situations
of repeated uncooperative behaviour would prove useful and could help the teacher to take
actions in order to stop learner or learners to behave in such away. Teacher’s could also ask
other colleagues to observe his or her lesson in order to record the uncooperative behaviour,
teacher’s intervention together with the frequency and intensity of the behaviour which would

allow the teacher to view the situation more objectively from another point of view. Help



from other colleagues appears necessary to help, in the case that the teacher would not be able

to find out any similarities or connection in occurrence of certain behaviour.

9.1.1 Unfinished sentences

The analyses of uncooperative behaviour can be exposed by the usage of unfinished
sentences (Rotterova, 1973:p.131). These sentences can include beginning such as “During
English lessons I..., I am usually reprimanded because..., etc. and can allow the teacher to
become aware of the causes of the learners” uncooperative behaviour during English lessons”

(ibid).

9.2 Understanding of uncooperative behaviour based on other involved participants
Situations in which learners do not participate are preferably explained not only by
teachers but also by “other involved people such as learners and their interpretation should be
accepted as equal” (Langova, Vacinova, 1994:p.71). The reason for listening to learners or
other teachers is based on the idea that “every event in life is open to various interpretations of
people involved” (ibid.). Listening to the other learners in the class can certainly lead the
teacher down the road of choosing a more appropriate strategy in dealing with the
uncooperative learner or learners. This added complexity of understanding will certainly help
prevent future events of the same nature. Accepting limited abilities of perception by teachers
seems to focus on the need of cooperation between teachers with his or her learners but also

cooperation with colleagues and parents.

9.3 Non-verbal communication when dealing with uncooperative behaviour

Communication in a classroom does not only have to consist of verbal but also on the
non-verbal communication that can send signals even quicker without disturbing other
learners or stopping the class. Some authors might divide communication into verbal,
nonverbal but also communication by action but I will use the division by Mare§ and
Kfivohlavy who only divide communication into verbal and nonverbal (Mares, Kiivohlavy,
1989:p.105).

At the beginning of teaching a new English class it is advised to train the learners to
react to certain non-verbal signals (Davies, Pearse, 2000:p.123). It is similar to rules of
behaviour as the teacher and learners must know the meaning offset rules and should be

allowed to learn them. Teachers may also use nonverbal communication unintentionally and



the effects of reducing the uncooperative behaviour of the learners might be a result of a

natural part of communication.

9.3.1 Eye contact

The importance of the usage of the eye contact is inevitable in everyday
communication and obviously it is also implied in schools as a natural part of communication.
Eye contact can thus also inform learners of the inappropriate of their uncooperative
behaviour (Mares, Ktivohlavy, 1989:p.105).

The length of the eye contact is important as Mullerova suggest that a short amount of
eye contact with learners might result in the learner not noticing teacher’s signal and therefore
the usage eye contact might not bring the desired effect (Mullerova, 2002:p.55). Using eye
contact, the learners who do not cooperate can be thus informed and also asked to stop by
only being looked at providing minimum effort from the teacher along with minimum

disruption to the class as a whole who can continue the English lesson.

9.3.2 Proximity

Another important part of nonverbal communication that can deal with uncooperative
behaviour is the usage of proximity. Proximity deals with the distance between people who
communicate together using vertical distance (Mares, Kiivohlavy, 1989:p.111-112). Teachers
who get closer to learners can cause a feeling of discomfort and endangerment and should be
therefore aware of the intimate zone of learners being violated (Mullerova, 2002:p.56). Usage
of accession can influence learners as teachers would go closer to them sending signals that
their behaviour is inappropriate. Schneiderova explains: “people are more persuasive if they
go closer to the people they communicate with” (Schneiderova, 2003:p.42). A teacher who
would combine verbal communication together with accession when dealing with
uncooperative behaviour would probably be more successful than if they did not use
accession. The vertical distance which is also a subject of proximity is also very important
when dealing with discipline problems as the person who has eyes on a higher level has the
ascendancy (Mare$, Kiivohlavy, 1989:p.112). Learners who sit during classes would therefore

always be under the ascendancy of teachers.

9.3.3 Using gestures
Using movements of hands or other parts of body can be used for gestures (VIcek,

2004, p.38). Typical gestures are moving hands and head, showing a forefinger that allows the



teacher to send signals such as disagreement with the behaviour of learners but also warning.
Vicek suggests that a combination of verbal and nonverbal signals using gestures can
strengthen the effect of intervention when dealing with uncooperative behaviour (VIcek,
2004:p.39). Combination of verbal and nonverbal communication would definitely cause a
stronger signal to the learners and could prevent learner from further misbehaviour; however,

the usage of gestures without words should probably precede it.

9.3.4 Nonverbal signals by movements and poised

Nonverbal usage of movements such as movement of head, certain body, hands
positioning can also inform the learners about their inappropriateness of the behaviour
without the need of using words (Mare§, Ktivohlavy, 1989:p.109-110). The common

unawareness of the usage of these signals appears to be obvious.

9.3.5 Touching
The last nonverbal signals mentioned here will be the usage of touching the learners.
This suggestion of touching and thus informing the learners is generally not well appreciated

in schools for the reasons of avoiding the complaints from the learners.

9.4 Verbal communication
9.4.1 Speech

The characteristic of teachers’ speech plays a very significant role when dealing with
uncooperative behaviour. The way teachers express their thoughts meaning the speed;
loudness level, fluency etc. influence the perception by learners (Mares, Kitivohlavy,
1989:p.59).

Teachers can use rising of voice or pauses when dealing with uncooperative
behaviour; pauses are used for emphasising what the teacher wants to focus on and raising
voice for strengthening the message (ibid.). Pauses and rising voice are commonly used by
teachers and can certainly be very successful if not used too much or used in exaggerated
form, however, the recommendation of authors such as Jeremy Harmer is that quiet voice may
be as effective as rising voice when targeting at the decrease of the noise in the classroom
(Harmer, 1998:p.17). The reason for such a suggestion comes from assumption that learners

would have to become quiet in order to be able to hear the teacher.



9.4.2 Dialogue and discussion as a solution of uncooperative behaviour

“Discussion is the most appropriate method how to reach to the opinion of learners on
certain situation” (Langova, Vacinova, 1994:p.72). Using discussion in schools in order to
solve uncooperative behaviour therefore appears to be a very efficient method as not only
teachers are the controllers who would only follow their first opinion on situation. Learners do
have the opportunity to express themselves like in other discussions and therefore can explain
the reasons for certain uncooperative behaviour and can discuss the inappropriateness with the
teacher, who is able to explain it to the learner or learners. Teachers can discover many
connected reasons for behaving uncooperatively and decide on further strategies that would
be based on the results of the discussion. The most helpful gains seems to be the focus on the
learner and his or her ability to become aware of the inappropriateness of uncooperative
behaviour, discuss strategies with the teacher and maybe even agree on steps for solution and
prevention. Such a discussion can be only “a dialogue between partners” which aims at
encouraging learners to solve their problems themselves (Petty, 1996:p.96).

The dialogue between teacher and learner or learners can be also lead on a “parent-
adult level” suggesting that learners are not able to solve their problems themselves and need
to be helped or a little forced in order to cooperate during lessons (ibid.). Such dialogue would
aim at setting goals which the learner or learners should reach together with mentioning the
consequences if such goals will not be reached (ibid.)

The idea of discussion between the teacher and learners which Vacinové and Langova
suggested certainly has the potential for better understanding or a problematic behaviour and
its solution, however, the issue which has not been mentioned relies on the need of
truthfulness and trust or maybe even courage of the learner or learners involved in a
discussion. Teachers might base their understanding of uncooperative behaviour on invented
stories or on nothing if the teacher would not be able to encourage the learner or learners to
discuss problems. Efficient discussions should start with “general open question, followed by
specific question”. Teachers do not ask why the child acted how he or she acted and do not try
to invoke feeling of condemning but focus on the self-awareness for the inappropriateness of

uncooperative behaviour resulting in its substitution (Langova, Vacinova. 1994 p: 73)

9.4.3 Reasserting the norms
If dialogues mentioned above do not bring any change of uncooperative behaviour it is
desirable to reassert the norms agreed upon, which is a dialogue on “parent-child level”

(Petty, 1996:p.96). Teacher’s force is gradually increasing and shows a strong dissatisfaction



with certain behaviour (ibid.). Reasserting can be used for behaviour that overcomes the level
of accepted behaviour and must be strongly reproved. Next step could be the usage of
punishment; however, such strategies might only result in irritation and bad attitude to the

teacher and English as the subject.

9.4.4 Negotiation as a solution of off-task behaviour

“Using the method of negotiation in schools is based on the attitude of teachers
towards learners as equipollent partners in presenting of senses of situations” (Langova.
Vacinova. 1994: p. 74). However, it certainly does not mean that teacher and learners have
equal social status (Langova, Vacinova. 1994: p.74). Nevertheless, learners and teachers are
partners and such negotiation respects the learner with his or her ideas that seems to allow the
teacher to understand the learner or learners and reach the gist of a problem (Petty, 1996:
p.88). Learners who are supposed to be partners in negotiation seem to have the ability to
improve teaching/learning processes because they obviously view many situations differently
to the teacher and that is why they can bring new ideas into classrooms. Nevertheless, as two
parties must be involved, the necessity of changing does not have to take place in the end.

A successful negotiation depends upon “not viewing a problem only from own point
of view, teacher understanding of learners needs, considering of alternative behaviour by

learners and setting objective criteria” (Langova, Vacinova, 1994:p.77).

9.5 Verbal and nonverbal communication combined

Verbal and nonverbal communication should never be in disagreement (Mullerova,
2002:p.54). Reprimanding learners together with smile and gestures signalling unserious ness
of the reprimand would not have any effect on the learners similar to a situation when teacher
is very angry at learners not cooperating during lesson sending nonverbal messages of

nervousness and angriness combined with calm and inconsequential expression.

9.6 Practical strategies for discipline maintenance

Many strategies that allow teachers to maintain classroom discipline have been discussed
and suggested. Knowing these strategies in order to deal with uncooperative behaviour during
English lessons will certainly help a teacher to deal with certain behaviour; on the other hand
the inner knowledge of these strategies can be the only way how to succeed. Some teacher

influence strategies such as preparation, using dialogue, negotiating, etc. have been



commented on in previous chapters. Some of the following suggestions are probably known
and used automatically by many of today’s teachers.

1) Solve it before it affects you
2) React confidently or do not react at all
3) Distinguish between aiming at cooperative behaviour and modifying character
4) Distinguish between rare uncooperative behaviour and repeated one
5) Decide where, when and how to solve uncooperative behaviour
6) Give learners opportunity to finish the uncooperative behaviour
7) Do not be a detective
8) Use alternative plans for teaching
9) Use help of colleagues
10) Use help of parents and colleagues
11) Do not use physical punishment
12) Be aware of your rights
13) Stick to your opinions
14) Get to know yourself and your learners
(Cangelosi, 1994:p.195-212)

Measures to be taken in case of indiscipline according to Harmer are: “acting
immediately, stopping the class, reseating, changing the activity, discussing after class, and
using the institution” (Harmer, 1991:p.252-253). David Fontana adds strategies such as
“avoiding threats, not be liable to anger, focusing attention and definitely avoiding
abasement” (Fontana, 1997:p.351).

The strategy of reseating suggested by Harmer was also supported by Johnson who
believes that reseating and thus changing the peer surrounding may help the uncooperative
learner to change his or her behaviour (Johnson, 1979:p.395). Very effective strategy is
placing the learner into a cooperative group where the learner would try to gain the peer
approval and succeed (ibid.).

Learners must be aware the organizational strategies such as norms and rules of
behaviour as explained earlier and the teacher should also try to insist on what has been
agreed on. Learners uncooperative behaviour not dealt with can simply be understood as a
signal that they can perform the same uncooperative behaviour again without any actions
being taken. Teachers who would later intervene may experience problems with solving off-
task behaviour as learners can get used to doing certain type of off-task behaviour and might
not even find it abnormal.

When a problem with behaviour of learners arises it is vital to use a “positive

language™ in order to focus them on the desired behaviour other than emphasising their



uncooperative behaviour (Fontana, 1997:p.352). This would probably only focus attention of
other learners on the uncooperative behaviour instead on the desired behaviour.

Knowing learners helps teachers to use adequate discipline intervention, which would
solve uncooperative behaviour (Cangelosi, 1994:p.212). Learning steps from literature can
help with dealing with off- task behaviour but if applied always the same on every learners it
certainly would not bring desired effect considering that every person is different and
therefore the same way of solving off-task behaviour can help one learner and “have
disastrous effect* on the other one (ibid.).

Teacher should never hesitate to contact parents because “parents should help teachers
with educating their children for cooperative behaviour” (ibid., 203). Sometimes teachers feel
that they should not contact parents and try to solve problems with children themselves for
reasons such as feeling ashamed for not being able to deal with uncooperative behaviour,

feeling pressure form parents or lack of confidence (ibid., 204).

9.7 Dealing with non-disruptive behaviour

Non-disruptive behaviour may not be dealt with for the reason that it does not disturb
other learners and the teachers and might not be necessary to be solved. Teachers can thus
adopt different attitudes towards the learners who behave uncooperatively. For the aim of this
paper the suitability of the teachers” attitude to learner’s misbehaviour is connected with the
“active attempt to remove the causes of uncooperative behaviour while accepting the
individuality of a learner with his freedom and the influence of other factors of indiscipline”

(Rotterova, 1973: p.131).

9.8 Dealing with disruptive behaviour

Disruptive behaviour unlike the non-disruptive is more frequently dealt with by the
teachers as such behaviour prevents other learners from achieving set goals as mentioned in
chapter seven. Many authors have listed strategies and techniques teachers could consider and
use if disruptive behaviour appears. Harmer expressed the main strategies to be: “teacher
should immediately stop the class, telling learners who are behaving badly what is wrong”
and even “refusing to continue until the student has settled down” (Harmer, 1991:p.252). The
purpose of such actions appear to be the necessity of focusing on inappropriate behaviour,
explaining to the learner or learners what is not desired to be done during lessons and even

letting other learners be aware what will not be tolerated in the future. When a teacher stops



his or her lesson it might result in not finishing all planned activities but the outcome of such

intervention might prevent the occurrence of similar disruptive behaviour in the future.

9.8.1 Aggression

Aggressive behaviour is probably the most serious disruptive behaviour teachers have
to deal with. As the usage of modification of behaviour was previously criticised the best start
when such a behaviour occurs is to focus on the causes, learners’ view, trying to understand
the learner in order to help the learner to solve it and realise the problem by implementing the
ideas of humanism.

It is important to find the cause of such behaviour; according to Adler, it is
understood to be a protective strategy from attacks of others and can be thus started by
humiliation or feeling of endanger (Ondracek, 2003:p.83).

Aggression usually starts with disobedience, impoliteness and emotional distance
(ibid., p.84). Aggressive learners are usually not confident and are afraid of subordinating
position from other people (ibid.). The reason of aggressive behaviour is very important for
further intervention and can be dealt with better when understanding such behaviour.

Teachers can intervene or they can also ignore certain aggressive behaviour and avoid
the “battle of power” (ibid.). Avoiding strict punishment when dealing with aggression seems
to be necessary as “strict punishment leads to aggression” and “punishing is understood as a
proof of the success of aggressions (Cap, 1987:p.91). Imagining the situation when a learner
is doing everything in order to win “the battle” and teacher desperately trying to win it
without any success but only stopping the lesson and supporting the learner’s victory, the idea
of ignoring some aggressive behaviour appears to be more appropriate than ineffective
repeated intervention. However, if the aggression were physical, the teacher’s reaction would
be necessary.

Teachers should follow six rules in order to avoid aggression against themselves from

learners
1. Do not be threaten by aggression
2. Do not become a threat to students
3. Only in drastic situation use physical strengths
4. Try and be sensitive to potentially aggressive situation
5. Do not use ultimatums
6. Do not tolerate aggression

(Cangelosi, 1988:p.283)



9.9 Repeated uncooperative behaviour

Learners who do not react to teacher’s strategies and keep behaving against the norms
must be dealt with differently to the previous strategies which did not bring any effect on the
learner’s behaviour (Petty,1996: p.97). Analysing the learners’ behaviour, discussing it, being
aware of the learner’s individuality can be used for further intervention that should

inconceivably differ from the previous strategies.

9.10 Lerner self discipline

“The ultimate goal in classrooms is to reach the point where learners take on or at least
share the responsibility of classroom maintenance” (Ur, 1996:p.264). It is a means of
“maturity of the learner” (ibid.). The first step for such responsibility may start with setting
the norms of behaviour together with the teacher. Other decisions how to promote the learners
responsibility of classroom maintenance would depend on individual teachers with their

learners.



10. Practical part

The practical part of this paper examines the strategies and techniques used for dealing
with uncooperative behaviour by carrying out research allowing me to view teachers’
interventions more practically and by comparisons with the learners trying to find the most

useful interventions.

10.1 Schools and teachers involved in research

The research started on the 1% November 2004 and finished on the 2™ of December
2004 at the schools:
Primary school Hostynska, Prague 10: Mgr. Miroslava Horsk4, PhDr. Jana Han$pachova,
Zuzana Randové
Primary school Josefské, Prague 1: Mgr. Dana Veverkova, Mgr. Eva Bartova, Bc. Monika
Novotna

The schools are situated in different environments; the primary school Hostynska is in
the suburb of Prague whereas the primary school Josefska is in the centre of Prague. I chose
to be in the Josefska primary school as I was teaching there during my clinical year and know
the learners together with the teachers observed. The teachers of the schools have University

education except of one; however, not all are certificated English teachers.

10.2 Aim of the research

Much research has been written about discipline, which influenced the aim of my
practical part as I tried to differ from other learners dealing with discipline in the theoretical
part. After comparing them to my ideas about the aim of the research I finally decided on my
focus for the practical part of this work.

The aim of the research was to elicit how teachers deal with uncooperative behaviour
during English lessons and finding the most suitable intervention by comparison with
learner’s opinions on the issue together with the effectives within the lessons.

Intervention strategies and types of punishment with their frequency together with the
rules for punishing were focused on. I decided to include punishing because I suppose that
teachers use punishment with threats in order to deal with uncooperative behaviour and

should be therefore a part of the research.



The effectiveness of strategies used for dealing with uncooperative behaviour in this
paper means effectiveness during the lessons; the success in dealing with uncooperative
behaviour described in this work means learners stop behaving uncooperatively and the
absence of the same uncooperative behaviour of the same learners during the lesson.
Immediate effectiveness of strategies will not be discussed in this paper as I consider the non-
occurrence of the same misbehaviour to be more important than immediate effect of chosen
strategies.

The need of setting hypothesis before the beginning of the research was inevitable.
The hypotheses, which the research is based on, are:

1) Intervention strategies of teachers do not have the same effect on individual learners

2) Threats and punishment are used for effective dealing with uncooperative behaviour;
punishment being used when other strategies fail

3) Immediate interventions are the most effective when dealing with uncooperative
behaviour

4) Verbal and nonverbal signal are both effective when dealing with uncooperative

behaviour

10.3 Creating tools for the research, research methods

10.3.1 Tools for the research

The tools used for the research are observation sheet for noting down teachers’
strategies used for uncooperative behaviour occurring during their lessons together with the
focus on their immediateness and the effects on the learners. Next tool used for the research
was the questionnaire for learners needed for their opinions on the most effective strategies
including threats and punishment with the immediateness of such interventions. The last tool
used was questionnaire for teachers about the usage of punishment, which was constructed at

the end of observations as nearly no punishment occurred.

10.3.2 Creation of an observation sheet

The first observation sheet I constructed was for observing teachers’ intervention
strategies together with their effects on learners in the lessons, this however, differs from my
final observation sheet as the suitability of the observation sheet was tested in a practical

environment and the impossibility to fill in the exact information became apparent. The exact



words of the teachers’ intervening or description of the intervention were needed but not
possible to be written down as more uncooperative behaviour occurred at the same time and I
was not able to fill in the observation sheet properly. The changes which I did were the usage
of codes instead of writing the exact words which allowed me to be aware of the happening in
the classroom other than just concentrating on filling the observation sheet and therefore not
be able to spot all uncooperative behaviour during the lessons observed. The other problem,
which occurred, was that I only made spaces for one re-occurrence of the same learners doing
the same uncooperative behaviour, which appeared to be unsatisfactory already when pre-
testing the observation sheet. The last issue was just to make a special column for the record
of immediate interventions of teachers, which I had just intended to write in the column with
the teachers” intervention strategies, which didn’t appear to be easy to survey. The changes
that I decided to do after pre-testing allowed me to concentrate on the intervention strategies

of teachers together with the learner’s reactions without major problems.

10.3.3 Creation of questionnaires for learners and teachers

I decided to discover the learners” perception of the most effective strategies and that
is why I constructed a questionnaire for learners. I decide to test the questionnaire and realised
that learners were not able to fill it as it probably was too difficult and the learners only
marked the strategies which were the most effective for them without marking the most and
the least effective strategy together with the need of some teachers’ interventions being
immediate or repeated. I changed the questionnaire based on this experience and only asked
learners to mark learners” intervention strategies which has an effect on them together with
marking preferred immediate reactions of teachers as if let the questionnaire as it had been
before the answers of learners might have been influenced by the difficulty of the
questionnaire and be filled incorrectly.

The questionnaire for teachers focusing on the usage of punishment is based on
literature dealing with the usage of punishment and tries to depict the reasons of using
punishment during lessons together the concrete usage of certain types of punishment and the
main principles of using punishment. I wanted to include the usage of threats in the

questionnaire but decided not to as threats were used in during lessons.

10.3.4 Limitations of the research



The research was carried out in two schools and cannot therefore provide information,
which would be a representative sample of all primary schools. More participants of research
enable to view intervention strategies and punishment used during lessons more objectively.

The limitations of the questionnaire of learners lies in the possibility that not all
learners expressed the true information for reasons such as showing off, taking it as fun or
understanding the questionnaire as a potential tool for English teachers which would help the
teachers to better understand their learners and, might find out what will work when the
learners misbehave. Nevertheless, in order to prevent this, the anonymity of the research
together with ensuring that the data will be not used against the learners was clarified before
the learners received the questionnaires.

Observations allowed me to observe intervention strategies of the teachers as they
really were, nevertheless, their strategies could have been influenced by me sitting in the
classroom causing the teacher and the learners to behave differently especially in the first
lessons observed.

Questionnaires for teachers might also tend to force some of the teachers to hide the
truth about their usage of punishment. If they use a certain punishment a lot they would
probably try to hide it considering that punishment is a strategy, which should not be used a
great deal. I tried to explain to them that the questionnaire would only serve the purpose of an
anonymous analyses leading to receiving data about dealing with uncooperative behaviour
during English lessons. The explanation of the anonymity of the results was important in
order to encourage the teachers to teach in their normal way together with filling the

questionnaires with true information.

10.4 Interpretations of the results and the evaluation of the hypothesis

All results, which will be analysed in this section, are anonymous. Teachers are
numbered one to six (T1-T6). Observations are based on a point system where one point is
equal to one uncooperative behaviour regardless how many learners were involved e.g. two
learners talking was counted as one occurrence of the behaviour.
1) Intervention strategies of teachers do not have the same effect on individual learners

The suggestion that the same strategies might not always bring the same effects on
learners will be discussed in this section. Intervention strategies used for dealing with
uncooperative behaviour observed will be described together with its effectiveness. The first

sources for proving the hypothesis were the observations. The most disruptive types of



uncooperative behaviour will be discussed first, followed by less disrupting or non-disrupting
behaviour.

One of the most common disruptive behaviour occurring during English lessons is
learners” talking. Many strategies were used in order to stop learners continuing to talk during
the lesson. All strategies used and their effectiveness can be found in Table 1.

Table 1: Teachers’ intervention strategies dealing with talking with its effectiveness in

percentages

Talking T1 | T2 | T3 | T4 |T5 | T6
Looking at the learner 100 40 10033 | 100
Getting closer to the learner 100 | 100 | 40 50
Getting closer and looking at the learner 75 ]100

Finger in front of mouth 100 100
Making a noise 50
Making “sh* sound and looking at the

learner 50 |33 [100]100]25 |67
Calling name 50 |0 57 |0 67
Explaining the inappropriateness 0 100

Using raising voice while informing learner | 67 | 100 | 43 33 |0
Making learner continue class work 50 |100 | 64 33 |100
New task 100|100 |33 | 10057 |67
New task, getting closer and looking at

learner 33 40 100
Lowering voice 100

Threatening with a test 100 100
Ironic comment 100

Ignoring learner 100 29 |33 |40 |100

It can be seen that some strategies were not used by some teachers at all like making a
noise but on the other hand, some strategies such as making a “sh” sound and giving a new
task were used by all teachers. Making the “sh” sound was 100% effective with teacher 3 and
4, very effective with teacher 6 but not as effective with other teachers. Teacher 5 experienced
only a 25% success rate in getting learners to stop talking after such interventions. Giving
learners a new task was a strategy which was 100% effective with teachersl, 2 and 4 but
again less successful with other teachers. Teacher 3 was successful only in 33% of the cases,
even though the same teacher was 100% effective with the previous strategy mentioned. The
differences in the effectiveness of the strategies appear to be apparent. Similar differences
occur with all strategies used.

Very interesting findings is that teachers number 3 and 5 are less effective in dealing
with disruptive talking. The effectiveness of their strategies is usually lower than 50%;

teacher 3 experienced 0% success twice and teacher 5 one also had 0% success. Other



teachers who used this strategy had at least 50% effectiveness of such interventions.
However, teacher 6 who did not have problems with disruptive talking also had 0% success
using raising voice. Other teachers were again more effective; teacher 2 having 100% success
with the usage of rising voice.

Learners” point of on the effectiveness of intervention strategies on disruptive talking
are expressed in table “Results of learners’ questionnaires in percentages™ in appendix 4.
Learners’ most effective strategies are looking at learners with 66%, getting closer to learners
52% and using rising voice 48%. These strategies used by teachers were not as effective as
could have been expected from the learners” perspective. However, a similarity can be found
with the usage of eye contact combined with proximity, which was effective when being used
by teachers as well.

The second disruptive behaviour observed and dealt with was calling out. Great
varieties of strategies were used for dealing with such a disruptive behaviour as can be seen in
Table 2. The same strategy was not used when dealing with calling out by all teachers like
with disruptive talking; nevertheless, five used the same strategies. The effectiveness of these
strategies varies with individual teachers, even though a similarity in the effectiveness can be
also found. Eye contact was 100% effective with teachers 1,2 and 5 and the usage of rising
voice was also very effective with all teachers. Nevertheless, making the “sh” sound was
100% eftfective with teachers 4 and 6 but teachers 3 and 5 experienced only 33% and 25% of
learners stopping calling out. The strategy of getting closer to the learners was, however,

100% effective with all the teachers using such an intervention.

Table 2:Teachers” intervention strategies dealing with calling out with its effectiveness in

percentages

Calling out TI [T2 |13 [T4 |T5 | T6

Looking at the learner 100 | 100 | 50 100

Getting closer to the learner 100 | 100
Putting finger in front of mouth 60

Making "sh" sound 50 33 110029 | 100
Calling name 0 ]33 |100

Explaining the inappropriateness 75 10 100 100
Using raising voice while informing

learner 67 |63 | 100 100
Making learner continue class work 50
Giving a task 100 100
Threatening with a test 60

Ignoring learner 100 40 ] 100f20 |75




The least successful teachers when dealing with calling out were teachers 1, 3 and 5.
Both teachers 3 and 5 are shown to be ineffective in dealing with talking and calling out using
chosen intervention techniques.

Learners” preferred interventions were chosen to be the usage of rising voice effective
with 62% and informing learner of the interruption 45%. Similarity can be found with the
usage of rising voice, which was very effective with teachers during their English lessons as
well.

The other disruptive behaviour occurring during the lessons observed was clowning.
The occurrence of clowning was not as high as with talking or calling out which resulted in
the smaller amount of intervention strategies. The effectiveness of the strategies cannot be
compared as only 3 teachers had to deal with clowning and used different strategies. Only
teachers 1 and 6 both used eye contact with proximity; this strategy had different effects on
the learners.

Rising voice and informing learners of the interruption was chosen to be the most
effective by learners. The usage of rising voice by the teacher 1 supported the results from the

learners.

Table 3:Teachers” intervention strategies dealing with clowning with its effectiveness in

percentages
Clowning T1 [T2|T3|T4(T5 [T6
Looking at the learner 100
Getting closer and looking at the learner 50 100
Using raising voice while informing learner 100
New task 100
Ignoring learner 100

The next disruptive misbehaviour occurring during my observations was the
uncooperative behaviour of leaving place without asking the teacher. This behaviour can
easily be understood as non-disruptive if the learners are used to moving around the
classroom while accomplishing given tasks. The results from the observations can be seen in
Table 4. This uncooperative behaviour was not very frequent which can explain the limited
number of intervention strategies. The intervention strategies were effective in 100% except
of the teacher 4 who was not able to deal with the misbehaviour well.

The results from the learners” questionnaires suggested that learners tend to stop this

behaviour if they are told to go back to their place in 66% of cases. Rising voice when telling



learners to go back to their place was also chosen to be effective 52%. The surprising number
of rising voice usage being less effective than ordinary voice appeared. The awareness of

learners not reacting to rising voice the most in all situations seems apparent.

Table 4: Teachers” intervention strategies dealing with leaving place without asking with its

effectiveness in percentages

Leaving place without asking |11 |12 (13|14 |15 |16

Looking at the learner 0 ]100 | 100
Explaining the inappropriateness 100
Ignoring 100 | 100

Other types of behaviour being marked as non-disruptive in the theoretical part will be
discussed in this part as well. This type of uncooperative behaviour is also important to deal
with even though it might not disrupt other learners. Many types of non-disruptive behaviour
were observed together with the intervention strategies used for dealing with them.

The first non-disruptive misbehaviour, which will be described, is the refusing to
participate. This behaviour might be considered to be very challenging to deal with by
teachers who should tend to make all learners accomplish tasks given. This uncooperative
behaviour was very rare in its occurrence and the only strategy trying to deal with this
misbehaviour was the idea of changing a task. The success of this strategy was extremely
high; both teachers using this strategy reached 100% participation of learners after and
reached the desired aim of learner’s participation during their English lessons again. The

reason for not participating can be found in the theoretical part.

Table 5:Teachers’ intervention strategies dealing with refusing to participate with its

effectiveness in percentages

Refusing to participate T1|T2 |13 |T4|T5 |T6

Changing task 100 100

Similar to the previous misbehaviour mentioned, the effective strategies chosen by
learners were telling the learners to start working and using rising voice while informing the
learner. Nevertheless, the usage of rising voice was more effective with 45% than telling
learners to start working with only 38%, which differs from the previously mentioned

misbehaviour strategies.



Another uncooperative behaviour, which occurred, was playing with objects. Playing
with objects may be also disruptive depending on the objects used; however, no obvious
disruption of others was observed. This behaviour was quite frequent and that is why more
intervention strategies may have been observed. Common strategies used for dealing with this
behaviour were giving a new task and ignoring the learner. The success of the strategy when
teachers changed the task was extremely successful as all teachers who used it reached
minimum 60% success rate of that uncooperative behaviour. The strategy of ignoring learners
should be understood to be either a strategy or not noticing the misbehaviour. The
effectiveness of ignoring the learners was high with teacher 1, 4 and 6 but worse with
teachers3 and 5. The explaining of the inappropriateness used by teachers 1 and 3 was also
completely ineffective. Very interesting conclusion is that when some teachers reach 100%
effectiveness of their strategies other teachers may be completely ineffective with the usage of
the same strategies.

Taking the object in 66% of cases and rising voice in 55% of cases were chosen to be
the most effective strategies when dealing with this misbehaviour by the learners. Similarity
in the perception of learners can be found in the effectiveness of the rising voice usage, which
appeared in previous cases. Nevertheless, comparing the actual results from the observations,
teachers 1 and 6 experienced similar effectiveness as described by learners but teacher 5 was

only effective 33% of the time.

Table 6:Teachers” intervention strategies dealing with playing with objects with its

effectiveness in percentages

Playing with objects T1 |12 |13 [T4 |T5]|T6
Looking at the learner 75 | 50
Getting closer 0
Taking the object 100 100

Explaining the inappropriateness 0 0

Using raising voice while informing learner 50 33 | 67
Making learner continue 0 100 100
Giving a new task 67 | 100 | 100 60 | 100
Ignoring learner 80 27 | 100 | 44 | 100

Similar uncooperative behaviour to the playing with objects observed was the
behaviour of playing games. Disruption of others can also occur depending on the type of
game. It can also be suggested that the originator of the game playing idea games interrupts

the other learner, nevertheless, I dealt with the pair of learners playing as one unit and did not



observe disruption of others. This misbehaviour might be considered to be worse because at
least two learners are usually involved and cannot reach the aim of the lesson due to the lack
of their attention. Ignoring was the most commonly used strategy, which brought different
success; teachers 1 and 3 werel00% successful but teacher 6 did not change the learners’
behaviour at all. Unnoticed misbehaviour of playing games might have happened during the
lessons and that might have been the reason for the low ineffectiveness by teachers and 6.
However, teacher 5 was also ineffective with another strategy but 100% effective with giving

the learner a new task

Table 7:Teachers” intervention strategies dealing with playing games with its effectiveness in

percentages
Playing games TL (12|13 |T4|T5 |T6
Looking at the learner 100
Making learner continue 0
New task 100
Ignoring learner 100 100 33 |0

Taking the game equipment and using rising voice by teachers are meant to be
effective from the learners” point of view; however, none of these strategies occurred during
my observations.

The usage of mobile phones during English lessons is the next uncooperative
behaviour described in this section. The usage of mobile phones is very common and that is
why it can also occur during English lessons. The observed usage of mobiles was only non-
disrupting writing messages or games playing without any noise. Table 8 suggests that the
most common strategy used for dealing with this misbehaviour was ignoring the learners. The
presumption of teachers not intervening when the misbehaviour does not last long might
explain the strategy of ignoring. On the other hand, the unnoticed usage of mobiles can also
be the reason for the great usage of ignoring. Different success in the usage of ignoring the

learners can be view in Table 8 below.

Table 8:Teachers’ intervention strategies dealing with using mobile phones with its

effectiveness in percentages

Using mobile T1 (12|13 |T4 [T5]|T6
Looking at the learner 100
Getting closer 100

Rising voice while informing learner 100 100




Making learner continue 60

Ignoring learner 67 100 ] 100 | 40 | 100

66% of those questioned in the learner’s questionnaires described taking the phone as
the most effective strategy whilst only 38% mentioned looking and getting closer to the
learner as an effective strategy. Rising voice was only chosen by 28 % of learners, which
decreases its effectiveness if compared to the previous uncooperative behaviour.

The uncooperative behaviour of drawing was like in the previous case most commonly
dealt with by using ignoring the learners. The effectiveness of this strategy brought different
results again as can be seen in Table 9 below. Teachers 1 and 6 were extremely high
ineffectiveness; teachers 1 might have not noticed the behaviour but teacher 6 definitely did

and even though using rising voice she did not manage to change the learners” behaviour.

Table 9:Teachers” intervention strategies dealing with drawing with its effectiveness in

percentages
Drawing T1 (T2 [T3]T4|T5 | T6
Explaining the inappropriateness 100
Using raising voice while informing learner 0
Making learner continue class work 100
Ignoring learner 0 63 14

Comparing the learners’ suggestions to the teachers” usage of strategies when dealing
with drawing did not express obvious similarities. Strategies which teachers used with 100%
effectiveness, the learners only marked in only over 20% cases, but the usage of rising voice
was suggested to be effective at 31% which outnumbers the success of teacher 6 using this
strategy.

Next uncooperative behaviour observed was the behaviour of learners working on
something else, which they should not have been doing. This behaviour might not to be
perceived very negatively as it shows that learners are interested in the subject and may not
just appreciate the task given. Teachers dealing with this behaviour were at least 50%
effective except of the teacher 2 having no results when using eye contact and teacher 5

explaining the inappropriateness of such actions.



Table 10:Teachers” intervention strategies dealing with doing something else from the same

subject with its effectiveness in percentages

Doing something else (same

subject) T1 |12 |13 |T4|T5 |T6
Looking at the learner 0

Calling name 100

Explaining the learner will not learn 0 50
Making learner continue 100

Giving a new task 50 100 | 100
Ignoring learner 100

The disagreement between the teachers and learners can be found in the usage of eye
contact, which was meant to be effective in 41% of learners, but teacher 2 achieved 0% effect.
Learners believe the same effectiveness can be achieved by using eye contact and rising

voice, which unfortunately was not observed and cannot be compared.

The uncooperative behaviour of daydreaming showed similarity in the effects of
different teachers” strategies. Nevertheless, differences in the effectiveness can be found when
using the strategy of giving learners a new task and ignoring the misbehaviour. The strategy
of ignoring includes both intentionally not noticing behaviour, which might not attribute
importance to its behaviour and unintentional ignoring where the teacher isn’t aware of the
behaviour, this makes it very difficult to observe, as [ was unclear in each circumstance which
of these was being used. The most effective strategy marked by the learners was the usage of
rising voice, which was not used by the teacher at all. Other strategies described by the

learners were attributed with less effectiveness than observed.

Table 11:Teachers” intervention strategies dealing with daydreaming with its effectiveness in

percentages
Day dreaming TL |T2 |13 |T4 |T5 |T6
Making a noise to gain learner’s attention 100 | 100
Calling name 100 100
Making learner continue class work 100 100 100
Giving a new task 33 100 | 100 | 67 | 100
Ignoring learner 40 1100|333 [83 |29

Cheating during tests was also observed during my observations. Teachers should try

to deal with this behaviour, as the results from the tests would not show the real knowledge of



the learners. Table 12 below illustrates the need for teachers paying careful attention to
preventing or dealing with cheating of the learners in order to prevent this behaviour. Without

intervention the re-occurrence of the behaviour was higher than 80%.

Table 12:Teachers” intervention strategies dealing with daydreaming with its effectiveness in

percentages
Cheating during tests Ti|T2|T3|T4|T5 |T6
Taking cheat sheet 100
Calling name 100
Ignoring learner 17 0

Many more strategies such as the usage of eye contact, proximity, rising voice of the
teachers, reseating the learners and informing them they will fail were chosen to be effective
by the learners. The last strategy was the most frequent suggestion from learners and could
have been also the very commonly used at the beginning of the school year by all the teachers
observed.

Two further types of non-disruptive behaviour, which I will deal with, are reading
books and studying other subjects. Very few intervention strategies were observed, strategies
dealing with reading were all 100% effective besides teacher 5 who did not manage to stop
the uncooperative behaviour with the strategy of making the learner continue the class work.
Teachers dealing with the behaviour of learners studying other subjects demonstrated
different effects on the learners very well as the same strategies used with two teachers
resulted in completely opposite effects. The usage of ignoring the learners appeared with three
teachers and could be explained similarly to the previous types of behaviour. The high
effectiveness of ignoring might be also explained by learners’ lack of interest in continuing

this activity and therefore the great success should not be attributed to teachers only.

Table 13:Teachers” intervention strategies dealing with reading magazines/books and

studying other subjects with its effectiveness in percentages

|Reading magazines/books |Tl |T2 |T3 |T4 |T5 |T6|




Getting closer to the learner 100

Making learner continue class work 100 0
Ignoring learner 100 | 100 | 100
Studying other subjects T1 |T2|T13 | T2 |15 |76
Explaining the inappropriateness 0

Using raising voice while informing learner 100 0

Giving a task 100

Ignoring learner 100 100 ] 0

When analysing the learners” questionnaires, more then 50% of learners suggests
taking the reading and studying materials together with eye contact and proximity at more
then 40%. Rising voice was considered to be more effective in dealing with the behaviour of
studying other subjects with 41%.

Strategies, which teachers used with high effectiveness but were understood, to be
very ineffective by learners occurred. Making learners continue class work was supposed to
be effective with only 10% for reading books, which could be illustrated on the teacher 5,
however, the teacher 3 was able to deal with the misbehaviour completely. Similarities and
disagreements between the results from observations and learners” questionnaire were also
found when dealing the behaviour of studying other subjects e.g. giving learners a new task
was effective by teachers and but learners only attributed it 24% successfulness whilst but
explaining the inappropriateness was ineffective by both the teachers and learners.

Sending and writing letters was the last non-disruptive behaviour occurring. The only
comparable strategy used among teachers was ignoring the behaviour. Similarly to previously
mentioned types of behaviour when learners used some materials or objects, one of the most
effective strategies used by the teachers was taking the equipment.

Table 14:Teachers” intervention strategies dealing with writing letters with its effectiveness in

percentages
Writing letters T1 |12 |13 T4 |15 | T8
New task 100
Telling learners to put it away 75
Ignoring learner 0 25 | 100

The hypothesis of different effects of same strategies used by teachers was partly
proved by the research. The above different types of misbehaviour being dealt with various
strategies illustrated that very rarely all teachers would experience the same effectiveness
after using the same strategy on the learners. However, up to three teachers did experience the

same effectiveness after using the same strategies when dealing with misbehaviour.



Comparison with the learners showed partial agreements with the observed strategies but also

extreme disagreements with some interventions as well.

2) Immediate interventions are the most effective when dealing with uncooperative behaviour

The need of immediate interventions mentioned in the theoretical part was described
to be necessary when dealing with uncooperative behaviour. I strongly support this suggestion
and that is why I wanted to prove this hypothesis. Teachers” observations included the
immediate and non-immediate reactions of teachers when they dealt with uncooperative
behaviour of their learners. The data received from observations were added up; all immediate
or non-immediate teacher’s interventions to concrete uncooperative behaviour were counted
and its effect of successful dealing with uncooperative behaviour was described in

percentages in Table 15 below.

Table 15:Comparison of immediate and non-immediate interventions” effectiveness during

English lessons (in%)

Talking

Calling out

Clowning

Refusing to participate 100 | 100

Leaving place without asking 100 | 100

Playing with objects 50

Playing games 100 | 100

Using mobile 100
Doing something else (same
subject) 0

Day dreaming 33 M 88
Reading magazines/books 100 | 100

T1n- Teacher 1, non-immediate interventions, T1i- Teacher 1, immediate interventions

Different effects of immediate and non-immediate interventions of teachers are
illustrated in Table 15 above. Table 15 does not include all interventions of teachers but only
such interventions when immediate and non-immediate interventions were both used in order
to be able to compare the results.

Teachers 3 and 4 were the most successful in dealing with uncooperative behaviour
when they used immediate interventions; however, the other teachers” immediate
interventions were not always the most effective. The teachers 1 and 2 were also more

successful when using immediate strategies; nevertheless, teacher 1’s non-immediate



interventions when dealing with disruptive calling out of learners were more successful than
the immediate ones. Similar situation can be observed with the teacher 2, who was more
successful dealing with disruptive talking. Comparison of other teachers” immediate and non-
immediate interventions effectiveness does not show the advantage of immediate
interventions.

The other source for proving my hypothesis was the learners with their opinions on
teachers’ intervention strategies. Learners were asked to mark strategies, which are more
effective when used immediately. The preferred immediate interventions are described in the
table” Results of learners’ questionnaires with immediate interventions® from appendix 5.
Only two interventions of teachers were chosen by learners to be effective especially when
used immediately; playing with objects solved by oral testing or test giving should happen
immediately after the misbehaviour. The highest number in the necessity of immediate
interventions can be found with looking and getting closer strategy because 8 from 15
uncooperative behaviour seems to need more than 50 % immediate interventions. Giving a
test to learners and making learners to continue for which the immediate reactions of teachers
higher than 50% were preferred in 3 interventions out of 14.

The numbers suggesting the need of immediate interventions are in most cases lower
than 50 % and do not appear to have a major influence on the learners. The lack of immediate
interventions chosen by learners could have been a result of an unawareness of the immediate
interventions impact.

The comparison of teachers’ observations and learners’ questionnaires shows a
disagreement. Teachers’ intervention strategies seem to be more effective when used
immediately after the misbehaviour but learners do not consider immediate interventions to be

crucial when dealing with uncooperative behaviour.

3) Threats and punishment are used for effective dealing with uncooperative behaviour;
punishment being used when other strategies fail. In this part, I am going to deal first with
threats and then with punishment. Both of these are very sensitive topics; nevertheless they
need to be dealt with in order to prove my hypothesis and finding whether their usage can
solve the occurrence of uncooperative behaviour.

Minimal usage of threats was observed during my observations. Two teachers,
however, did use threats during their English classes. Teachers 2 and 5 both used threats when

trying to solve disruptive talking during their classes; the threat used was threatening with



giving learners a test. When comparing the amount of the usage of threats with other

interventions, it appears that the usage of threats is very limited.

Graph 1: The total amount of interventions by threats of teachers 2 and 5 to talking

70
60
50 1 O Threatening
with a test

40 -
30 B Other
20 - interventions
10 4

0 a

Teacher 2 Teacher 5

The difference in the number of interventions of teachers 2 and 5 is nearly three times
higher; however, the number of the usage threats is equal. The effectiveness of the usage of
threats during lessons was 100 % with both teachers. The results can be found in the table
from appendix 3.

Other occurrence of the usage of threats was observed with the teacher 2 when she
tried to deal with disruptive calling out. The difference between the usages of the same
threats with other interventions is lower than with dealing with talking and thus the amount of
threats might appear to be quite high (see the graph below). The effectiveness of the usage of

threats was only 50%, which is not successful.

Graph 2: Total amount of teacher 2" interventions by threats to calling out
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The other tool used for supporting my hypothesis was the questionnaires for learners.
Learners’ answers on their perceptions of the effectiveness of threats connected with concrete
uncooperative behaviour suggest that in some cases this can be used as an effective tool;
however, threats were chosen to be effective in less than 35 % of learners in dealing with the
misbehaviour as suggested in graph 3. No huge difference with different types of threats was
discovered.

Comparing the observations and learners” ideas about the usage of threats, the usage of
threats seem to be evitable as the disadvantages described in the theoretical part are not

outnumbered by the effectiveness.

Graph 3: The effectiveness of threats usage in percentages
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Usage of punishment

The usage of punishment was not really observed during my observations.

The only occurrence of the usage of punishment was with teacher 1 when she used ironic
comment when dealing with disruptive talking. Learners stopped talking after this
intervention and therefore the success within the lesson was achieved. The question is,
whether the teacher could use different strategy in order to achieve learners” not talking
without possible causes of increasing the possibility of establishing negative attitude towards
the teacher caused by inappropriate comments. Nevertheless, other teachers did not use
punishment at all but as I had supposed that teachers tried to avoid using punishment I
decided to give teachers a questionnaire. The results are illustrated in Table 16.

All teachers who completed the punishment section of the questionnaires chose verbal
reprimand. It seems to suggest that this type of punishment is probably the most commonly
used. This idea is supported by the teachers” questionnaire where the most commonly used
punishment was reprimanding followed by reporting in learners” book. No other similarity in
the usage of punishment was found.

I was surprised that one teacher also uses the punishment of making learners stand
during the lessons. The disadvantages of such a punishment are obvious; learners cannot be
involved in learning process like other learners. Teachers added three different types of
punishment; they are marked with a star symbol in table 16 below. Punishment chosen by
teacher 3 should not be considered to be a punishment but a desired behaviour of learners,
which every teacher should try to achieve during English lessons. The choice of learners’
cooperation being considered a punishment is very surprising and not in an agreement with

this work trying to deal with uncooperative behaviour. Nevertheless, the explanation of such



an answer could be misreading the instructions of the question and just trying to stress the
importance of cooperation.

The contradiction between the results from observation and questionnaire occurred
with teacher 1 who claimed that she never uses punishment; however, she was the only one
who used punishment during my observations. The possible uncertainty what punishment
includes (even ironic comments) or the avoidance of admitting the usage of punishment

becomes obvious.

Table 16: The usage of types of punishments by teachers (X equaling used)
T1|T2|T3|T4|T5|T6

Verbal reprimand X [ X [ X [ X [X
Giving extra task X X
Writing comment in the learner’s book X [ X [X
Making learner stand during the lesson X
Copying texts X

Oral Testing X X
Written test X

* Expulsion of the learner from the class X X

* Making learner participate in current

activity X

* Reseating X

Similar to the effectiveness of threats, punishment was also chosen by learners as a
tool for classroom maintenance. The most successful type of punishment appears to be
reporting in learners” book followed by oral testing of learners. The effectiveness is similar to
threats, not very high; the highest percentage is lower than 30 % and lowest less than 5 %,
which appears to be extremely low and ineffective (see graph 4). Te success of dealing with
uncooperative behaviour by the usage of threats is not very high and the usage of punishment
should be therefore rare.

As described in theoretical part, punishment may be used when all strategies fail. This
idea was supported by all the teachers expressed in the questionnaire, which is a reasonable
presumption of not overusing punishment but only helping the teachers and the learners with

a behaviour, which cannot be controlled.

Graph 4: The learners” view on punishment with its effectiveness (effectiveness in

percentages)
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4) Verbal and nonverbal signal are both effective when dealing with uncooperative

behaviour; combined have a greater effect on the learners

Both verbal and nonverbal communication was described in the theoretical part and its
effectiveness is dealt with in this section. As already mentioned in the chapter verbal
communication, verbal communication does not occur without its accompaniment by
nonverbal communication. Verbal and nonverbal signals used for dealing with uncooperative
behaviour are dealt with separately in this section, these divisions are; considering verbal
communication supported by nonverbal signals as verbal and pure nonverbal dealt with as
nonverbal.

Nonverbal communication observed includes eye contact, proximity and signals such
as finger in front of mouth, making a noise or taking the objects causing uncooperative
behaviour. Nonverbal communication analysed in this paper therefore includes also
communication that is sometimes considered to be outside the category of nonverbal
communication, meaning the communication by actions. The division of communication is
analysed in great details in the theoretical part and can be viewed there for more details. It
should be pointed out that strategy of ignoring would not be included in the analyses here for
the reasons that ignoring learners misbehaving could have been unnoticed by teachers and not
intended nonverbal. Obvious verbal and nonverbal communication with its effectiveness was
thus focused on.

Teachers” nonverbal and verbal signals trying to deal with misbehaviour were counted
and its effectiveness described in percentages. Table 17 shows the results of such
effectiveness. Blank spaces are used for no observation of such type of communication. The

results of this table were extracted from appendix 3.



Table 17:Effectiveness of verbal and nonverbal communication in percentages

TIV[TINV[T2V [ T2NV [ T3V | T3NV | T4V | TANV | TSV | TSNV | T6V | TONV
Talking 100 [100 [62 [100 |44 |47 70 100 |33 [44 65 100
Calling out 42 1100 |60 |75 57 |50 100 | 100 |40 [100 100
Clowning 100 |67 100 | 100
Refusing to participate 100 100
Leaving place without
asking 100 0 100 100
Playing with objects 50 100 100 33 1100 100 |75 50 |50 83 |0
Playing games 100 50
Using mobile 67 100 100 100
Drawing 100 100 0
Doing something else
(same subject) 100 67 |0 50 67
Day dreaming 50 100 100 | 100 67 |100 100
Cheating during tests 100
Reading magazines/books 100 | 100 0
Writing letters 100 75
Studying other subjects 100 33 0

The effectiveness in using verbal or nonverbal communication when dealing with
uncooperative behaviour differs with every teacher; however, similar success can be found
with some uncooperative behaviour. Nonverbal communication was more effective than
verbal when dealing with talking with all teachers except of the teacher 1 whose verbal and

nonverbal communication brought the same effect on learners.

Calling out was also effectively dealt with by using nonverbal signals; however, verbal
communication was more successful than nonverbal with teacher 3. Teachers 4 had the same
results with verbal and nonverbal and teacher 6 did not use nonverbal communication only.
Dealing with learners playing with objects presents similarity in the effects of teachers’
nonverbal communication; three teachers were more successful when using only nonverbal
communication. Nevertheless teacher 6 managed to deal with playing with objects more
effectively with verbal communication. Other uncooperative behaviour was dealt with no
obvious similarity. Effectiveness of concrete nonverbal and verbal strategies is described in
commenting on the hypothesis number one.

Great differences of the effectiveness could be found when comparing teachers
between one another. As clearly demonstrated in the above Table 17, the variations between
the effectiveness of verbal and nonverbal communications are clearly dependent on the

teacher and the teacher’s effectiveness in delivery. It also points to an interesting fact that



some teachers can achieve almost 100% effectiveness using only nonverbal communication.
Using nonverbal communication was described in the theoretical part to be useful when
dealing with uncooperative behaviour and its effectiveness was found to be very high with
some teachers.

The verbal communication was also very effective. All teachers were 100 percent
successful when dealing with at least two types of uncooperative behaviour. Nevertheless,
comparing the success of the usage of verbal communication when dealing with talking,
teacher 3 and teacher 5 were not really successful, as they did not even reach 50 percent of the
decrease of the occurrence of talking. These teachers also did not have a great effectiveness of
using nonverbal communication and the failure of their reactions could be the result of factors
of indiscipline from chapter 5 in the theoretical part. Teachers 1 and 5’s dealing with calling

out was also similar to the previously mentioned teachers dealing with talking.

For an overall survey of the effectiveness of the usage of verbal and nonverbal
communication [ created a graph, which expressed the effectiveness of communication
without the relation to concrete uncooperative behaviour. The differences among teachers are

easily spotted.

Graph 5: Total effectiveness of teachers” verbal and nonverbal communication (dealing with

off-task behaviour)
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In the case of Teachers 1, 3 and 5, there is far greater effectiveness in using nonverbal
communication with learners. Teacher 2 has far greater success using verbal communication
as the winning strategy for stopping misbehaving learners. Teachers 4 and 6 have very
similar success rates using both types of communication.

The second source of data about the effectiveness of verbal and nonverbal
communication used for dealing with uncooperative behaviour was obtained from learners’
questionnaires. As expressed earlier, learners only completed surveys based on the strategies
they believed would work upon themselves. The results are described by using percentages;
adding verbal and nonverbal signals does not reach 100 percent because all learners never
chose the same strategies.

Nonverbal communication includes eye contact, the usage of proximity but also
actions such as removing cheat sheets or taking objects or test during cheating. As it has been
already discussed and stressed, the communication by actions is included in nonverbal
communication and verbal considers combination of verbal and nonverbal.

To examine the effectiveness of nonverbal and verbal communication from the
learners’ perspective gives us a completely different insight into the communication channels.
As demonstrated clearly in the graph below learners should stop misbehaving by using

nonverbal communication receiving nonverbal communication.

Graph 6: Total teachers” effectiveness of verbal and nonverbal communication expressed by

learners in percentages
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Table 18 demonstrates this to the reader very clearly. Most of the categories in Table
18 clearly demonstrate a desire for nonverbal communication. This gives us the insight that
most learners in most situations would prefer the teacher not to use verbal communication .In
the case of an uncooperative behaviour such as calling out and refusing to participate, this
would not be the case; however, in the vast majority of cases, this is the preferred

communication channel of learners when the teacher communicates with them.

Table 18: Teachers’ effectiveness of verbal and nonverbal communication expressed by

learners in percentages

Nonverbal | Verbal

Talking 51 30
Calling out 22 28
Clowning 29 25
Refusing to participate 24 25
Leaving place without asking 32 23
Playing with objects 36 21
Playing games 39 20
Using mobile 43 22
Drawing 32 23
Doing something else (same

subject) 32 27
Day dreaming 24 23
Cheating during tests 37 34
Reading magazines/books 46 18
Studying other subjects 35 19
Writing letters 38 21

The comparison of both the teachers” and the learners” ideas about the usage of verbal
and nonverbal communication appears to be inevitable and bringing the information for

teachers about how which communication seems to be the most effective with certain



uncooperative behaviour. An interesting finding from this research is that learners would
rather a teacher use nonverbal communication as a method for stopping talking. Talking was
one of the most frequent uncooperative behaviour and the strategies dealing with such
behaviour are very important to be realised by teachers. Similarity in the preferred usage of
nonverbal communication when dealing with disruptive calling out also occurred. All teachers
except of the teacher 3 who used both verbal and nonverbal communication were more
successful with dealing with such behaviour by using nonverbal communication. When
examining the results from dealing with talking from Table 17 we can see that the teachers
also find using nonverbal communication more effective than verbal communication.
Nonverbal communication has an excellent success rate of 81% and verbal communication
only 62%. This indicates that both learners’ expectation of communication and teachers’
communication methods are very much in tune, this may be down to learners being trained to
behave in a certain way or to the teacher being in tune with the learners.

In the case of learners using other items such as mobiles, drawing, playing with
objects and writing letters, the learners prefer very strongly that the teacher would use
nonverbal communication such as taking the objects. This is expected to be a very effective
method and the agreement between the learners” effectiveness with the teachers” effectiveness
of nonverbal communication can be found. On the other hand, the tendency of using more
verbal communication with some teachers when dealing with these types of uncooperative

behaviour can be also spotted.



11. Conclusion

In response to thesis number one dealing with different effects on learners by teachers
using the same strategies, research was carried out in order to establish the effectiveness of
such an idea. Based upon my own teaching experience in conjunction with the suggestion
from literature consulted in the theoretical part, proved that the same strategies used by the
teacher when dealing with uncooperative behaviour can bring different results. The same
techniques can thus bring various perceptions and influences to the learners. The need for
being aware of learner’s individuality, trying to respect and understand the learner appears to
be inevitable when dealing with uncooperative behaviour. Similar results of the different
effectiveness of strategies were found in the questionnaires. Similarities with the usage of a
few strategies however, no obvious pattern was found.

Thesis number two dealing with immediate interventions used by the teacher in order
to deal with uncooperative behaviour more effectively. Immediate intervention was found to
be generally more successful then non immediate. Being aware of the misbehaviour from the
start appears to obtaining higher effectiveness when dealing with the behaviour. Never the
less, no such results were obtained form the learners’ questionnaires. This indicates the
learners are unaware that immediate intervention is far more effective then non immediate and
therefore entered these results into the learners questionnaires.

Thesis number three dealing with usage of punishment is effective when dealing with
uncooperative behaviour. Teacher’s usage of punishment including the usage of threats was
limited; the most commonly used type of punishment was suggested to be verbal reprimand.
The results from the observations and questionnaires suggested that punishment might be
successful in dealing with uncooperative behaviour however this idea was not supported by
the learners, as in the previous thesis.

Thesis number four deals with effectiveness of both verbal and nonverbal
communication. Results show an agreement between the learners and the teachers as they
both preferred nonverbal communication and its usage was more effective then verbal
communication. The interesting finding from this study therefore reveals the strength of
nonverbal communication with its advantages of dealing with the uncooperative behaviour
without disrupting the rest of the learners with verbal comments. On the other hand, the
difference of opinion between verbal and nonverbal communication was not great in most
cases.

The differences in learners” perceptions of strategies, techniques but also different

types of communication used by teachers in order to deal with uncooperative behaviour



strongly suggests that the teachers and learners are unique human beings who may react,
perform and behave in various ways based on their own beliefs, expectations, their physical
state etc. The focus on the humanistic view by trying to accept the others as whole persons
and focus on understanding when dealing with misbehaviour of learners, teachers would be
advised to follow the humanistic approach as it may increase the chances of achieving the

desired result of a disciplined class.



12. Resumé

Problematika kazné se stava velice aktualnim tématem pro mnoho uciteli na Skolach.
Tendence zhorSujiciho se chovani zaki je zminovana mnoha uciteli a nutnost Celit kazetiskym
problému se mlize stdt kazdodenni realitou pro nékteré vyucujici na Skolach. Chovani zakt
béhem vyucfovani, které zakim znemoziiuje plné se veénovat ndplni vyucovaci hodiny a
dosahnout jejiho cile je zcela jisté situaci, vyzadujici aktivni piistup nejen ze strany ucitele.
Tézkosti pfi hledani strategii, které by Uspésné tesSily kazenské problémy béhem vyucovani
anglického jazyka z mé vlastni pedagogické praxe prispély ke snaze vénovat se této
problematice.

Hlavnim cilem této prace je zamétfeni se na strategie a techniky uzivané k feSeni
nevhodného chovani z4ki béhem hodin anglického jazyka spolu s jejich vlivem na Ziky.
Prace je rozdélena na dvé castiteoretickou a praktickoukteré se zabyvaji tématem prace
odlisnym zptisobem. Teoreticka ¢ast je zaloZzena na podpoie literatury, s jejiz pomoci jsou
vysvétleny zékladni terminy, preventivni opatfeni, faktory ovliviiujici chovani zaki, ptistupy,
strategie pro udrzeni kdzné vcetné diskutovani uziti pochvaly a trestu. Nedilnou soucasti je
také zminéni dulezitosti jak verbalni tak i neverbalni komunikace pro eliminovani kazenskych
prestupkll. Dulezitost je kladena na pochopeni, empatii a akceptovani individuality Zzaka.
Humanisticky pfistup je upfednostiiovan pred ostatnimi a je zdiraznovan v této ¢asti.

Zacatek teoretické prace je charakterizovan vymezenim kazné z riiznych pohledd, ale
také zdlraznénim nejednotnych charakteristik ukédznéné tiidy, opfenych o vlastni predstavy,
zkuSenosti, o¢ekavani uciteld. Prvni kapitola je dulezitd pro uvédomeénti si, ze ne kazdy ucitel
bude také tesit kazenské prestupky béhem vyucovani stejnym zpisobem, nebot” individualni
chapani ukaznénosti, nutnosti fesit urcité situace je zavislé na thlu pohledu a individualité
daného ucitele.

Dalsi kapitola pojednava o dilezitosti pravidel a norem pro prevenci, ale i snazsi
feSeni nevhodného chovani. Zéasady, které by mély byt dodrzovany pro efektivitu norem,
zpusoby stanoveni pravidel jsou rovnéz zminény v této kapitole.

Kapitola tfeti zmifluje tifi rGzné pfistupy, které se odrézeji ve zplsobu feSeni
nevhodného chovani na Skolach.Tyto pfistupy jsou behavioralni, socidlné kognitivni a
humanistické. Posledni ptistup, ktery je mnou povazovan za velice pfinosny se odrazi v celém
pojeti feSeni kdzeniskych probléml v této praci. Objevuje se zde i kritika behaviourismu,
jakozto ptistupu, ktery se zabyva pouze vnéjSimi projevy chovani a umoziluje manipulaci

lidskych jedinct formou modifikace chovani. Myslenky behaviourismu se pfi¢i zdkladnimu



chapani feSeni nevhodného chovani zalozeného na porozuméni, empatii, lidském vztahu
usilujici o respektovani se navzajem a uvédomeni si jedinecnosti individuality druhého.

Pro porozuméni vzniku kézeniskych problémil je vénovana nasledujici kapitola
zabyvajici se pfi¢inou nekdzné. Nekéazen je podle Harmera zplisobena hned tfemi faktory;
pri¢ina mize byt v zakovi samotném, ale i v uciteli ¢i mize byt zpisobena vlivem $koly jako
instituce (Harmer, 1991: p.249). VSechny tyto faktory mohou nepiiznivé plisobit na vznik
nezadouciho chovéni zakd v hodinach anglického jazyka a méla by jim byt pfisuzovana
dilezitost, nebot’ uvédomeéni si poc¢atku a pficin problémového chovani je nezbytné pro jeho
dalsi feSeni .

V navaznosti na piedchozi kapitolu se dal§im tématem , ktery se dostavd do popiedi
stdva prevence. Preventivni strategie, které mohou pomoci ucitelim ptedejit nevhodnému
chovani zaku, které by znesnadnovalo jejich praci a snahu o neustalé spolupracujici chovani
jsou zminény spole¢né¢ s hlavnim divodem zaobirani se prevenci, kterym je mySlenka

3

Kyriacou a jinych: “ zadmér na prevenci je vzdy piinosnéjsi a lepSi nez na feSeni vzniklé
situace” (Kyriacou, 1996, p: 103)

Nevhodné chovani zaki, které je oznacovano jako nespolupracujici se podle riznych
autorl rozd€luje na jiné podskupiny nespolupracujiciho chovéani. Vymezeni rozdéleni na
rusivé a nerusivé chovani je zalozeno na Cangelosiho pojeti o rozdéleni nespolupracujiciho
chovani. Problémy s pfesnym vymezenim ruSivého a neruSivého chovani mohou n¢kdy
vznikat na zdklad¢ jiného vnimani rusivého ¢i neruSivého chovéni riiznymi uciteli a zaky.
Predposledni kapitola se zabyvd modifikaci nespolupracujiciho chovani, uzitim trestu a
pochvaly za ucelem zmény chovani zakt v hodinach anglického jazyka. Modifikace chovani,
ktera je zaloZena na behavioristickém pfistupu je jak jiz bylo feCeno vnimana negativné a
mechanické manipulovani s zadky zaloZené pouze na vnéjSich projevech bez snahy porozumét
a pomoci neni akceptovdno. Pouziti pochvaly a trestu bylo velmi podrobné rozpracovano
prave behavioristy, ktefi se timto snazili o zménu chovani zak. Pouzivani trestu , ale hlavné
pochvaly neni nicméné vibec pokladano za neptipustné. Uziti pochvaly miize zaka povzbudit,
zvysit sebedliivéru a motivaci pro dalsi praci v hodinach. Vyborny podporuje myslenku uziti
pochvaly v podobé povzbuzeni: Ucitelé mohou pochvalit usili zdkii béhem vyucovani
(Vyborny. 1956: p. 77).

Uziti trestu rozhodné neni v této praci doporuovano, nicméné pokud ucitel nevidi
jiné vychodisko pro feSeni nespolupracujiciho chovani, trest v podobé odrazeni zdka muze

byt ojedinéle uzit. Preferovan je takovy trest, ktery je logickym nasledkem chovani, které je



tteba zménit (Cap,1987: p.300). Uziti trestu by také mélo byt spojeno se snahou porozumét
druhému a pfemyslenim o moznych nésledcich jeho uziti.

Posledni kapitola zmifiuje strategie, které jsou pouzivany k feseni nespolupracujiciho
chovani v hodindch anglického jazyka. VSechny strategie a doporuceni nemohou byt uzivany
univerzalné, nebot’ kazdy jednotlivec je jiny a tato jedinecnost by méla byt akceptovana.
Praktické strategie, které ucitelovi mohou pomoci vypotadat se s nespolupracujicim chovanim
mohou byt naptiklad :1) okamzité feSeni chovéni, 2) pferuSeni hodiny, 3) piesazeni zdka, 4)
zména aktivity, 5) diskuse 6) vyuziti sily instituce (Harmer. 1991: p. 252-253).

Konkrétni individualita zdka musi byt vzdy brana v potaz a ucitel jakozto partner by se
m¢l snazit o porozuméni a o vzdjemné respektovani se. Diulezitost pii feSeni
nespolupracujiciho chovani je kladena na snahu najit pfic¢inu chovani a snazit se vcitit se do
osoby zéka a pochopit danou situaci z jiného uhlu pohledu.(Kalhous, Obst, 1998:p. 144, 145).
Pii feSeni ucitelovi mnohdy postaci pouze neverbalni komunikace, napiiklad uZziti o¢niho
kontaktu, proxemiky nebo gest. Verbalni komunikace ma rovnéz svoji dilezitost pii feSeni
nevhodného chovani zaka; ucitel verbaln€ plisobi na zaka, pracuje se svym hlasem a mize
fesit chovani zdka rovnéz za pomoci rozhovoru, diskuse ¢i vyjednavani.

Prakticka Cést se snazi navéazat na teoretickou a ovétit nékteré predpoklady, které jsou
zminény v Casti teoretické. Snahou o zmapovani strategii a technik uzité k feSeni nevhodného
chovani zaki spolecné s jejich efektivnosti je zaobirano v této ¢asti. Prakticka Cast je zalozena
na vyzkumu, ktery byl provadén na dvou zakladnich 8kolach v Praze. Sest ugitelti spoleéné s
Sesti tfidami bylo zapojeno do vyzkumu, coz neni pfili§ reprezentativni vzorek pro vyzkum,
nicméné nastavené metody vyzkumu se uplatnily pfi snaze zjistit nejefektivnéjsi strategie pro
zajisténi kazn€ v hodinach anglického jazyka. Pro Sirsi platnost hypotéz by vyzkum m¢él byt
zaloZen na vyzkumu vice $kol i mimo Prahu.

Metody vyzkumu byly zvoleny dotaznik a pozorovani hodin anglického jazyka.
Pozorovaci arch obsahoval rizné nespolupracujici chovani a cilem bylo zmapovat strategie,
které¢ zplisobi, ze se dané chovani zastavi a jiz se u stejného zaka ¢i zakd neobjevi ve
sledované hodin€. Dotazniky pouzité pro vyzkum byly 1) dotaznik urcen pro Zaky na zjisténi
jejich presvédceni o pro né  nejefektivnéjSich strategiich uplatitujici se pii feSeni
nespolupracujiciho chovani a zarovein o ur€eni strategii, které by mély byt pouzity vzdy
bezprostiedné po vyskytu nevhodného chovani, 2) dotaznik uréen pro ucitele anglického
jazyka za ucelem zaméfeni se na problematiku trestli, jakoZto néstroje feSeni

nespolupracujictho chovani v hodinach. Dotaznik byl vypracovan na zaklad¢ observace



hrozeb bez nasledného trestani v hodinach, coz mohlo byt zpiisobeno snahou vyhnout se
jejich uziti.

Pied zapocetim vyzkumu byly stanoveny Ctyfi zdkladni hypotézy: 1) Stejné strategie
uciteld nemaji stejny efekt na vSechny zaky, 2) Okamzité strategie jsou nejucinngjsi, 3)
Hrozby a trest jsou efektivni strategie pii feSeni nespolupracujiciho chovani a 4) Verbalni a
neverbalni signaly jsou oboji u€inné pti feseni nespolupracujiciho chovani.

Prvni hypotéza bylo zaloZena na pfedpokladu rtiznosti zakii a nutnosti individuélniho
piistupu ke kazdému jedinci. Hypotéza se ¢astecné potvrdila, nebot’ v mnoha ptipadech stejna
strategie zpusobila u ¢asti zakd zastaveni a op€tovné neobjeveni se stejného chovani béhem
hodiny, nicméné u dalSich zakl byla strategie neuspesnd. Rlznosti ve vlivu stejnych strategii
na jednotlivé zadky nebyly pozorovany pouze mezi rtiznymi uciteli, ale vradmci stejné
vyucovaci hodiny u stejného ucitele. Nicméné urcité podobnosti ve vlivu na zaky bylo pfi
fedeni Gasteéné zpozorovano.Zaci rovnéz potvrdili moji hypotézu, nebot’ i oni vykazovali
rozdilné predstavy o efektivit¢ danych strategii.

Druhd hypotéza zabyvajici se nutnosti okamzitych intervenci méla za vysledek
protichidné zavéry ze stran uliteld a zakii. Pozorovéani odhalilo vysSi G€innost strategii,
pokud byly uzity bezprostiedné po vzniku nespolupracujiciho chovani. Nejednalo se vzdy o
sto procentni zastaveni nevhodného chovani, nicméné okamzité intervence byly celkové
ucinnéj$i u veétSiny uciteld; pouze dvé vyucujici anglického jazyka z celkovych Sesti
neprokazaly vys$si u¢innost okamzitych strategii. Zaci, v rozporu s uditeli nepoukazovali na
nutnost okamzitych intervenci.Hypotéza se ze strany ucitelii opét ¢astecné potvrdila.

Dalsi hypotéza se zabyvala uzitim hrozeb a trest v hodinach anglického jazyka.
Podobné jako v ptedchozi hypotéze se objevil rozpor mezi uciteli a zaky. Hrozby byly
vypozorovany béhem vyucovani v minimdlnim poctu a jejich efektivita dosdhla dokonce sta
procent ,pii snaze zamezit rusivému mluveni. Z vysledkt dotaznikd Z4ci neprokézali vysokou
ucinnost trestll pii feSeni pripadi nespolupracujiciho chovani. Podobna situace nastala pfi
zkoumani trestu, kdy ucitel dosahl pozadovaného efektu, nicméné Zzaci opét neoznacili uziti
trestu byt vysoce piinosné. Potvrzeni hypotézy se ze strany ucitelli potvrdilo, nicméné zaci
tuto G€innost negovali.

Posledni hypotéza tykajici se efektivity verbalni a neverbalni komunikace prokazala
ucinnost obou pii feSeni nespolupracujiciho chovani. Vysledky dotazniki od zakl rovnéz
ukazuji, Ze jak verbdlni, tak i neverbalni komunikace miize zamezit vyskytu nevhodného

chovani zakli béhem hodin. Zajimavé bylo zjisténi, Ze nonverbalni komunikace byla celkové



efektivnéjsi nez verbalni komunikace doprovazena neverbalni, coz mtize byt prekvapivy zaveér
pro ucitele, ktefi se spoléhaji vice na verbalni komunikaci.

Prace zaméfend na palcivé téma mnoha soucasnych uciteld, kterym je udrZzovani kazné
v hodindch anglického jazyka prokdzala, ze dullezitou roli pfi snaze vypotradat se
s nevhodnym chovanim hraje znalost zakl, jejich porozuméni a jejich respektovani.
Mechanickeé uziti strategii tedy nemusi vzdy pfinést zadouci efekt na vSechny zéky, coz bylo
dokézano v ¢asti praktické. Strategie a doporuceni, které mohou pomoci pii udrZzovani kédzné
by mély byt konsistentné dodrzovany a aplikovany na zdklad€ znalosti studentt, ale také
uvédomeéni si vlastnich preferenci. Riiznost ve vysledcich z praktické casti podporuji
mySlenku, ze efektivita jakychkoliv strategii v€etné uziti trestu pfind$i mnohdy protichiidné
vlivy na Zaky. Uvédoméni si vlastnich nedostatki zaloZenych napiiklad na nevyzadovani
dodrzovani norem, nedostatecnou piipravu atd. spolecné se snahou porozumét druhym,
naslouchat, jsou cestou, jak se aktivné podilet na zamezeni vzniku anebo feSeni jiz vzniklych

kazenskych problémut zakda.
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Appendix 1: Observation sheet- Off task behavior during ELT

(L-learners misbehaving, I- immediate reaction, TR- teacher’s reaction, LR- learner’s

reaction)

Talking

Calling out

Laughing (loud)

ino
Clowning
Making noises

Leaving place
without asking

Playing with objects

Playing games

Using mobile phones

L]

LR

HHEE
L]

[ I Ny

o101

I I Ny

[ Iy Ny

[ I Ny

I Iy Ny

[ I Ny

ETR LR E
L] L 10Ol
LI C 10Ol
LI L 1Dl
L | | 1 1
L] L 10Ol
L] L 1Dl
L] L 10Ol
LI L 1Dl

I I Ny




Daydreaming

Drawing

Writing letters

Reading magazines,
books

Studying other
subjects

Doing something else
(same subject)
Refusing to
participate

Listening to music

Eating

Cheating during tests

]

O

L]

| LI O |

[ I Ny

L1

| OO |

I Iy Ny

L

| L1 O

L7101

L

| OO |

I I Ny

L

| L O |

[ Iy Ny

L

| OO |

I I Ny

L

| L1 O

L7101

L

| OO |

I I Ny

L

| L O |

[ Iy Ny

| LI O |

o101




Appendix 2: Learners questionnaire

Dotaznik

ReSeni nespolupracujiciho chovani v hodinach anglického jazyka

Vek-

Instrukce k otazniku: Dotaznik obsahuje ptiklady nespolupracujiciho chovani v hodinach a také
zpusoby jejich feSeni. Strategie, ktera nebo které jsou podle Tvého nazoru uéinné,oznac kiizkem.
Strategie, které jsou vhodné jen, pokud je ucitel provede ihned, ozna¢ jesté pismenem 1. V pfipad¢ jiné
nebo jinych strategii, které jsou podle Tvého nazoru G¢inné, je vypis$ na posledni fadek.

(Priklad: Ptestanes hovofit kdyz ucitel pohrozi trestem, vyvola T¢ anebo ihned poté, co se zacnes bavit T¢
zvySenym hlasem upozorni, ze T¢€ rusi. Tvé zaskrtnuté odpovédi budou vypadat nasledovné:

X Ucitel pohrozi trestem

X Ucitel vyvola zaka

IX Ucitel zvySenym hlasem upozorni zaka,
ze ho rusi

ZaSkrtni kiizkem anebo zaskrini spolu s uzitim pismena I strategie, které zpiisobi, Ze prestanes (TY) béhem

vyucovani

1) hovotit (diskuze k tématu, tikolech se nepocitaji)

Ucitel se diva na zaka

Ucitel se k zakovi priblizi

Ucitel se k zakovi pfiblizi a diva se na néj
Ucitel zakovi vysvétli nevhodnost chovani

Ucitel sykavym zvukem upozorni zéka, aby se ztisil

Ucitel slovy upozorni zaka, ze ho rusi

Ucitel zvySenym hlasem upozorni zaka, ze ho rusi

Ucitel zada novy tkol

Ucitel zaka vyvola
Ucitel zaka vyzkousi
Ucitel zada pisemnou praci

Ugitel pohrozi testem

Ucitel pohrozi zapisem do zakovské knizky
Ucitel pohrozi zkouSenim

Ucitel zapise poznamku do zakovské knizky

2) vyktikovat

Ucitel se diva na zaka

Ucitel se k zakovi priblizi

Ucitel se k zakovi pfiblizi a diva se na néj
Ucitel zakovi vysvétli nevhodnost chovani
Ucitel upozorni zaka, ze ho rusi

Ucitel zvySenym hlasem upozorni zaka, ze ho rusi

Ucitel zada novy ukol

Ucitel zaka vyvola

Ucitel zaka vyzkousi

Ucitel zada pisemnou praci

Ucitel pohrozi testem

Ucitel pohrozi zapisem do zakovské knizky
Ucitel pohrozi zkouSenim

Ucitel zapiSe poznamku do zakovské knizky

3) hrat si s pfedméty

Ucitel se diva na zaka

Ucitel se k zakovi priblizi

Ucitel se k zakovi priblizi a diva se na n¢j
Ucitel zakovi vysvétli nevhodnost chovani
Ucitel predmét odebere

Ucitel upozorni zaka, ze ho rusi

Ucitel zvySenym hlasem upozorni zaka, aby piestal

Ucitel zada novy ukol

Ucitel zaka vyvola

Ucitel zaka vyzkousi
Ucitel zada pisemnou praci
Ucitel pohrozi testem

Ucitel pohrozi zapisem do zakovské knizky
Ucitel pohrozi zkouSenim
Ucitel zapiSe poznamku do zakovské knizky

4) hrat hry ( se spoluzaky)

Ucitel se diva na zaka

Ucitel se k zakovi priblizi

Ucitel se k zakovi priblizi a diva se na n¢j
Ucitel zakovi vysvétli nevhodnost chovani
Ucitel zabavi hraci pomticky

Ucitel upozorni zaka, aby prestal

Ucitel zaka vyvola

Ucitel zaka vyzkousi

Ucitel zada pisemnou praci

Ucitel pohrozi testem

Ucitel pohrozi zapisem do zakovské knizky
Ucitel pohrozi zkouSenim



Ucitel zvySenym hlasem upozorni zaka, aby prestal
Ucitel zada novy ukol

Ucitel zapiSe poznamku do zakovské
knizky

5) pouzivat mobilni telefon

Ucitel se diva na zaka

Ucitel se k zakovi priblizi

Ucitel se k zakovi pfiblizi a diva se na néj

Ucitel zakovi vysvétli nevhodnost chovani

Ucitel telefon odebere

Ucitel upozorni zaka, aby prestal

Ucitel zvySenym hlasem upozorni zaka, aby prestal
Ucitel zada novy ukol

Ucitel zaka vyvola

Ucitel zaka vyzkousi

Ucitel zada pisemnou praci

Ucitel pohrozi testem

Ucitel pohrozi zapisem do zakovské knizky
Ucitel pohrozi zkouSenim

Ucitel zapiSe poznamku do zakovské
knizky

6) kreslit

Ucitel se diva na zaka

Ucitel se k zakovi priblizi

Ucitel se k zakovi pfiblizi a diva se na néj

Ucitel zakovi vysvétli nevhodnost chovani

Ucitel odebere pomticky ke kresleni

Ucitel upozorni zaka, aby prestal

Ucitel zvySenym hlasem upozorni zaka, aby piestal
Ucitel zada novy ukol

Ucitel zaka vyvola

Ucitel zaka vyzkousi

Ucitel zada pisemnou praci

Ucitel pohrozi testem

Ucitel pohrozi zapisem do zakovské knizky
Ugitel pohrozi zkouSenim

Ucitel zapiSe poznamku do zakovské
knizky

7) veénovat jiné ¢innosti ze stejného predmétu
Ucitel se diva na zaka

Ucitel se k zakovi priblizi

Ucitel se k zakovi pfiblizi a diva se na néj

Ucitel zakovi vysvétli nevhodnost chovani

Ucitel upozorni zaka, Zze se nenauéi probiranou latku
Ucitel upozorni zaka, aby prestal

Ucitel zvySenym hlasem upozorni zaka, aby prestal
Ucitel zada novy ukol

Ucitel zaka vyvola

Ucitel zaka vyzkousi

Ucitel zada pisemnou praci

Ucitel pohrozi testem

Ucitel pohrozi zapisem do zakovské knizky
Ucitel pohrozi zkouSenim

Ucitel zapiSe poznamku do zakovské
knizky

8) predvadét se

Ucitel se diva na zaka

Ucitel se k zakovi priblizi

Ucitel se k zakovi pfiblizi a diva se na néj

Ucitel zakovi vysvétli nevhodnost chovani

Ucitel upozorni zaka, ze ho rusi

Ucitel zvySenym hlasem upozorni zaka, ze ho rusi
Ucitel zada novy ukol

Ucitel zaka vyvola

Ucitel zaka vyzkousi

Ucitel zada pisemnou praci

Ucitel pohrozi testem

Ucitel pohrozi zapisem do zakovské knizky
Ugitel pohrozi zkouSenim

Ucitel zapiSe poznamku do zakovské knizky

9) myslet na néco jiného po delsi dobu ( denni snéni )

Ucitel se diva na zaka

Ucitel se k zakovi priblizi

Ucitel se k zakovi pfiblizi a diva se na néj

Ucitel zakovi vysvétli nevhodnost chovani

Ucitel upozorni zaka, aby zacal spolupracovat

Ucitel zvySenym hlasem upozorni zaka, aby pracoval
Ucitel zada novy kol

Ucitel zaka vyvola

Ucitel zaka vyzkousi

Ucitel zada pisemnou praci

Ucitel pohrozi testem

Ucitel pohrozi zapisem do zakovské knizky
Ucitel pohrozi zkouSenim

Ucitel zapiSe poznamku do zakovské knizky




10) odmitat podilet se na ¢innosti v hodiné
Ucitel se diva na zaka

Ucitel se k zakovi ptiblizi

Ucitel se k zakovi pfiblizi a diva se na néj
Ucitel zakovi vysvétli nevhodnost chovani
Ucitel upozorni zaka, ze by mél pracovat

Ucitel zaka vyvola

Ucitel zaka vyzkousi

Ucitel zada pisemnou praci

Ucitel pohrozi testem

Ucitel pohrozi zapisem do zakovské knizky

Ucitel zvySenym hlasem upozorni zaka, aby se pracoval Ucitel pohrozi zkousenim

Ucitel zada novy tkol

Ucitel zapiSe poznamku do zakovské knizky

11) podvadi béhem testt

Ucitel se diva na zaka

Ucitel se k zakovi pfiblizi

Ucitel zakovi vysvétli nevhodnost chovani

Ucitel upozorni Zaka, aby ptestal

Ucitel zvySenym hlasem upozorni zaka, aby prestal
Ucitel upozorni zaka, Ze test bude nedostatecny

Ucitel test sebere

Ucitel se k zakovi pfiblizi a diva se na
Ucitel pted testem zkontroluje lavice
Ucitel zaka presadi

12) cist Casopisy, knihy

Ucitel se diva na zaka

Ucitel se k zakovi pfiblizi

Ucitel se k zakovi pfiblizi a diva se na n¢j

Ucitel zakovi vysvétli nevhodnost chovani

Ucitel ¢asopis nebo knihu odebere

Ucitel zvySenym hlasem upozorni zaka, aby prestal
Ucitel zada novy ukol

Ucitel zaka vyvola

Ucitel zaka vyzkousi

Ucitel zada pisemnou praci

Ugitel pohrozi testem

Ucitel pohrozi zapisem do zakovské knizky
Ucitel pohrozi zkousenim

Ucitel zapise poznamku do zakovské knizky

13) studovat jiny predmét

Ucitel se diva na zaka

Ucitel se k zakovi piiblizi

Ucitel se k zakovi pfiblizi a diva se na néj

Ucitel zakovi vysvétli nevhodnost chovani

Ucitel upozorni zaka, ze to povi ptislusnému uditeli
Ucitel upozorni zaka, aby prestal

Ucitel zvySenym hlasem upozorni zaka, aby prestal
Ucitel zada novy ukol

Ucitel zabavi materialy

Ucitel zaka vyvola

Ucitel zaka vyzkousi

Ucitel zada pisemnou praci

Ucitel pohrozi testem

Ucitel pohrozi zapisem do zakovské knizky
Ugitel pohrozi zkouSenim

Ucitel zapise poznamku do zakovské
knizky

14) psat dopisy

Ucitel se diva na zaka

Ucitel se k zakovi ptiblizi

Ucitel se k zakovi pfiblizi a diva se na néj

Ucitel zakovi vysvétli nevhodnost chovani

Ucitel odebere dopis

Ucitel odebere dopis a verejné ho piecte

Ucitel upozorni zaka, aby prestal

Ucitel zvySenym hlasem upozorni zéka, aby prestal
Ucitel zada novy ukol

Ucitel zaka vyvola

Ucitel zaka vyzkousi
Ucitel zada pisemnou praci
Ucitel pohrozi testem

Ucitel pohrozi zapisem do zakovské knizky
Ucitel pohrozi zkouSenim

Ucitel zapiSe poznamku do zakovské
knizky

15) odchazet z mista bez dovoleni ( netyka se to ¢innosti, kdy se Zaci mohou pohybovat po tfide)

Utitel se diva na zaka
Ucitel se k zakovi ptiblizi

Ucitel zaka vyvola
Ucitel zaka vyzkousi



Ucitel se k zakovi pfiblizi a diva se na n¢j Ucitel zada pisemnou praci

Ucitel zakovi vysvétli nevhodnost chovani Ucitel pohrozi testem

Ucitel upozorni zaka, aby se vratil na misto Ucitel pohrozi zapisem do zakovské knizky
Ucitel zvySenym hlasem upozorni zaka, aby se vratil na misto

Ucitel pohrozi zkouSenim

Ucitel zada novy ukol Ucitel zapiSe poznamku do zakovské knizky

Dé¢kujeme za vypracovani dotazniku.



Appendix 3: Questionnaire for English teachers

Dotaznik pro uditele anglického jazyka

UZiti trest v hodinach anglického jazyka

Jméno uditele-

Skola-

Datum-

Instrukce k dotazniku: ZakrouZzkujte, prosim, Vami zvolenou jednu, ¢i vice odpovédi

z danych moznosti. V pfipad¢€, ze nebudete souhlasit z Zadnou z navrhnutych variant, napiste
Vas navrh nebo navrhy na volné fadky. U kazdé otazky miiZete zakrouzkovat libovolny
pocet odpovedi. U otazek bez danych variant, napiste, prosim, Vas nazor.

1)
a)
b)

2)

a)
b)
c)
d)
e)
f)
g)
h)
i)
),
k)
1)

Uzivate tresty v hodinach anglického jazyka?
ano
ne

Kter¢ tresty uzivate? Pokud tresty viibec v hodinach neuzivate, ptejdéte na otazku
¢islo 7.

Pokarani

Zadani tkolu navic

Zapsani poznamky do zakovské knizky

Nechavani studenta stat

Zesmésiujici pozndmky o studentovi

Opisovani textu studenty

Vyzkouseni zaka

Zadani testu

Zadani hromadného trestu ( 1 pro zaky, kteti se chovaji dobte)
Vylouceni zéka ze tiidy

Izolovani studenta ve tiidé (naptiklad do rohu mistnosti)
Znemoznéni zakovi podilet se na urcitych aktivitach (hry)

m) Symbolicky trest (Cerny puntik,...)

n)
0)
p)
Q)




3)

DN B W N =

k)

Které z predchazejicich trestli uzivate nejcasteji? Pt nejvice uzivanych trestt

z ptedchoziho dotazu sefad’te podle frekvence uziti od nejvice pouzivaného (¢islo 1)
po nejméné uzivany (Cislo 5). Za ¢isla 1-5 vypiste pouze pismena oznacujici tresty
(ptedchozi dotaz).

Se kterymi z nésledujicich vyrokl souhlasite?

Tresty se uzivaji tehdy, kdyz ostatni strategie selzou

Tén hlasu pti ukladani trestu musi vyjadfovat nesouhlas s chovanim zéka
Trest musi byt v souladu s politikou Skoly

Trest musi byt pro zaka nepfijemny

Trest nesmi byt ukladan Casto

Trest miZe zniCit dobry vztah mezi ucitelem a Zakem

Zé4ci musi vnimat trest jako spravedlivy

Zaci nékdy za¢nou uzivat strategie k vyhnuti se trestu (lhani)

Tresty jsou prevenci vyskytu stejného nebo podobného nevhodného chovani u
ostatnich zakt

Trest by mél byt pfiméfeny precinu zaka

Dtivod trestu musi byt zakovi vysvétlen ¢i zndm



Results of learners” questionnaires in %

(Learners” perceptions about the most effective strategies)

Appendix 4
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Appendix 5: Results of learners’ questionnaires with immediate inte

rventions

Dealing with uncooperative behaviou

Explaining the inappropriateness of behaviour

IThreatening with reporting in learners” book

Teacher takes the object/games/magazines &
books/drawing equipment/mobile

Teacher informs learner he/she will not learn anything|

MTeacher infaorme the learnere thev will fail

s| & z
=3 = > [=2)
gl 8 5 =
£ © @ X
2| < 5 % s
N o 2| 3| S 2| 8 5
o} e s £ e o = = >
) 5 5 5 H o| 2 el 2 o)
o 2 © L2 9] S| € 7 1 o e
o ol 5| €] 5| £ § 4 3| € =
. 2 =] €] 2| | §| © 5| § o =
g g o1 g 5] &| ¢ s £ £ o | 2
& 5 o < ° © ] 3| 5 2 E| s 2 4]
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£ c| £ £ E| £ o| €| 2| o| 3 | 5 S| 5
Z S = £ £ Z £ S| Z| £ @ o| 8 9 E
8| @| 8 S| &| w| =2| m| 8| 2| = 2| g S| 8
= U] = £ £ o 0] = 0| O] |l @ [ =
Uncooperative behaviour
Talking 19/9 | 10/5 | 15/8 | 5/2 | 11/8 | 10/3 | 14/6 | 10/3 | 11/6 | 6/3 | 7/4 | 7/2 | 9/2 | 10/5 | 5/2 X X X X X
Calling out 7/5 |52 |75 |62 X 13/7 | 18/8 | 6/3 | 8/4 |5/2|4/2|8/4[8/3 |83 |[5/2 X X X X X
Clowning 9/3 |8/5 |86 |7/0| x |[13/4|14/5|8/4 |4/0 |5/2|4/1|6/1|82 |51 |7/4 X X X X X
Refusing to participate 6/2 |6/2 |95 [412] X X [13/5]9/5 [3/1 |6/0|3/0|7/1[9/4 |81 [6/2 X X [11/4] x X
Leaving place without asking 10/3[8/3 |10/6 |4/1| x 3/1 | 41 |6/3 [3/1 |[3/[41|7/2]|7/1 |82 |52 X X X X X
Playing with objects 7/2 | 5/2 |11/8|5/2| x |3/0 [16/6 |7/3 |4/3 |3/3|1/1|7/3[8/2 |9/5 |5/2]19/12| x X X X
Playing games 8/3 [8/2 |12/7|5/1 X 2/0 [12/3|5/1 [3/2 |6/4]|4/3|7/3|6/3 |83 |[6/3]|17/10| x X X X
Using mobile 11/2 1 9/3 |11/5|8/2| X 3/0 |8/4 [6/2 [3/1 [5/2|4/2]9/2|10/3|7/1 |7/1]19/9 X X X X
Drawing 6/2 |6/2 [11/5]6/2] x 42 19/4 |9/3 | 7/3 |3/1]2/1[9/3|7/3 |91 |7/2]14/7 X X X X
Doing something else(also English) 12/3 [ 6/4 |10/5]|7/2| x X |12/4]110/4|8/4 |5/3|3/2|7/2|8/3 |10/1]6/3 X 93| x X X
Day dreaming 7/3 [ 7/3 | 713 |5/3] x 3/1 |11/5|7/3 [8/6 |[4/2[4/1]5/1]|9/3 |6/2 |8/3 X X |93 X X
Cheating during tests 10/4 | 7/4 | 12/7 {410 | X X [11/3] x X X X X X X X X X [3/0 |19/6 | 18/1(
Reading magazines/books 9/3 [7/3 |14/6 |4/1| x 4/1 | 7/3 |5/2 [3/2 |5/1[2/0]8/1]|8/2 |51 |6/3]23/12| x X X X
Studying other subjects 8/2 |6/2 [12/7|5/0] x X |12/5|7/4 |4/1 |5/0|3/0[31|7/2 |31 |6/2]|15/6 X X X X
Writing letters 8/2 |72 [11/6 |[511] x X |6/2 |8/3 |52 |52 |3/1]7/1]9/2 |4/2 |7/3]18/10| x X X X

(First number represents the amount of learners who chose that strategy;

need of immediate interventions)

second number the



Appendix 6: Final table- The Amount and the effectiveness of teachers’

interventions

C-the amount of interventions, RC- Repeated intervention

I- Immediate interventions, RI- Repeated immediate interventions

T1-6- Teachers 1-6

T1
RC

RI

T2

RC

RI

T3
RC

RI

T4
RC

RI

TS
RC

RI

T6
RC

RI

Talking

Looking at the learner

Getting closer to the learner

Getting closer+looking at the learner

Finger in front of mouth

Making a noise

Making sh sound +looking at the
learner

Calling name

Explaining the inappropriateness

Using raising voice while informing
learner

Making learner continue class work

New task

New task + getting closer+looking at
learner

Lowering voice

Threatening with a test

Ironic comment

Ignoring learner

Calling out

Looking at the learner

Getting closer to the learner

Putting finger in front of mouth

Making "sh" sound

Calling name

Explaining the inappropriateness

Using raising voice while informing
learner

Making learner continue class work

Giving a task

Threatening with a test

Ignoring learner

Clowning

Looking at the learner

Getting closer + looking at the learner

Using raising voice while informing
learner

New task

Ignoring learner

Leaving place without asking

Looking at the learner




Explaining the inappropriateness

Ignoring

Refusing to participate

Changing task

Playing with objects

Looking at the learner

Getting closer
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