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Annotation

This work focuses on the use of teaching aids, hatme use of video, in English
language teaching. The theoretical part of thisithéocuses at first on some general
factors of pedagogy and the uses of video and déinatyzes specific aspects of the use
of video for language teaching purposes. Throughibet theoretical part, many
suggestions and questions arise. They are beirlgwlgla in the practical part where
these questions are answered by students and tedcben primary and secondary
schools. A conclusion on how the practical useidée in English language teaching

differs from the theory is drawn from their answers

KEY WORDS

Video; English language teaching; teaching aidsuali aspect; communicative

language ability

Souhrn

Tato prace se zabyva pouzitim didaktickych fpoek, jmenovi videa, @i vyuce
anglického jazyka. Teoretickéast prace se z patku zabyva ékterymi vSeobecnymi
faktory pedagogiky a pouziti videa. Na tyto obeda&tory navazuje rozbor jiz
specifickych aspektpouzivani videa ve vyuce jazyka. Viipghu celé teoretickéasti
vyvstavaji fizné nanity a otazky tykajici se pouziti videa v praxi. Jisai zabyvaast
prakticka. V ni jsou tyto otazky zodp&meny z pohledu Zd@ka witela zakladnich a
strednich Skol. Z jejich odp@di je na konci prace vyvozen zdyjak se liSi pouZziti
videa pro vyuku anglického jazyka v praxi od teorie

KLi COVA SLOVA

Video; vyuka anglického jazyka; vyukové pochy; vizualni stranka; komunikativni

jazykova dovednost
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1. Introduction

The topic of this thesis is “The use of video ingish language teaching”. The
term “video” here is an overall term for the useewéry accessible audio-visual material
in the target language, in this case in Englishis Thiork consists of two parts.
Theoretical, where the aim is to present video, sorde of its aspects, as one of many
possible teaching aids that can be used duringtehehing/learning process, and
practical, which is a research focused on the dseéideo in practice, based on the
theory and the authors experience with this tegchid. The theoretical part is based on
literature concerning the use of video for Engtistiching/learning purposes.

The second chapter deals a little bit with the thdxehind the teaching/learning
process itself. The focus is put on Fleming’s marfalifferent types of learners and its
relation towards teaching/learning with the helpaatlio-visual aid such as video, and
the phenomenon of multiple intelligences as How@atdner presented them, their
connection with language and communication and rtile that video can play in
targeting the individual types of intelligence.

The third chapter discusses the technical aspecisioiy video at school and
some difficulties that the teachers might encoumethe preparation process, which
requires the school to have proper technical eqeinand the teacher to have the
knowledge on how to operate the machines and wéedehow to obtain the video
materials.

The fourth chapter briefly explains Bachman’s comioative ability and
outlines how some of its parts, which seem to haweconnection to video, can be
targeted using this particular teaching aid.

The following part provides a quick overview of hawdeo as a teaching aid is
seen by students and experts, usually teachers, prdvade their opinions on this
subject.

The next part highlights the benefits that viden bave in the teaching/learning
process, especially in comparison with other, rotcemplex teaching aids, such as
audio, pictures, or textbook only.

Regardless of how complex and beneficial videthiste are some other aspects

that should not be neglected: the importance amidslaf the teacher as a participant in



the lesson, who directs the focus of the learnads @uts the parts of the lesson into
context. He/she is also the one who has to chdessuitable content of the lesson in
terms of authentic and non-authentic materials @nsider the age and the level of
English of the students as well as the length efattivities.

The last chapters of the theoretical part predamtroles the video can play in
the teaching/learning process and the importan@®wibining learning and acquisition

of language in order to master it.

The practical part starts with an introductiortteé aim of the research and some
essential questions. The following part deals wita research background and the
methodology used to gather the data. The summatlyeofiata is provided in the next
chapters at first as a separate parts from eaalpgnd then together in comparison to
highlight the differences between the groups. THeskngs are then enriched by the
results of the piloted version of the questionnah a commentary of the author to
highlight possible patterns that occurred. Thectusion of the research summarizes
the findings in connection to the research aim thedessential questions. At the end of

this thesis is a final conclusion that puts togethe theoretical and the practical part.

2. The Theory Behind Teaching/Learning

2.1 Different Types of Learners

There are many models concerning this topic. Onéhefmost common and

widely used is Fleming’'¥ARK modet. It is an abbreviation of four learning styles:

Visual learners Reading/writing learners

Auditory learners Kinesthetic learners

' FLEMING, Neil D. The VARK Modeonline]. Available at:
<http://lwww.vark-learn.com/english/page.asp?p=gaties>, cit. 15.03.2010



Each of these types has its characteristic featilnascan help in the learning
process, for example, visual learners learn byngeand visualizing and need some
kind of demonstration and visual materials. Theye usolours, highlighters or
rearranging the information in their notes. Ever thainting of the room can help.
Auditory learners learn by listening and verbaligiand they prefer recordings and
conversation.

Authors note: “auditory learners can benefit froaving some audio stimulus
while learning, the same stimulus can then helgvoke the information.”

Reading/writing learners prefer text based inpud antput. That means that
teachers should provide handouts or a list of keyd® so that the learners could read it
over and over again. This type of learners shoidd emake better performance in a
written test rather than in oral examination. Kihesic learners learn by doing and
solving real-life problems. They often move arowvtdle studying or explaining things
to others (Friedman, 2008; 11-12).

Of course all students have these learning stylegeloped” to some extent and
all these learning styles can appear in a classiuafor that reason it is preferable to
combine teaching styles and activities to fulfiltae needs of the learners.

To extend the importance of this theory even mtire,“active training credo”
by Silberman can be used (1996; 1):

What Ihear, | forget

What | hear andee | remember a little

What | hear, see, aratk questions aboubr discusswith someone else, | begin
to understand

What | hear, see, discuss, ata | acquireknowledge and skill.

What lteachto another, master

From the facts presented above is clear thathaléd categories should be
targeted during the lesson. Even though the Englissses are usually smaller in the
number of learners, the variety of students andheir learning strategies stands.
According to the credo, the most efficient way @drning is the combination of all of

these strategies and all of them can be address&tteo lesson”. The first two types
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of learners would be pleased by the audio-visudlitgelf, sometimes even the third
type if the video is with subtitles or a writtennementary, and the kinesthetic will

appreciate the problems presented in the videdataav-up role play.

2.2 Multiple Intelligences

Multiple intelligences (MI) are closely connectedthe chapter above. The term
“intelligence” and the first tests of intelligeneesre introduced by Alfred Binet at the
beginning of the twentieth century to determine clihstudents are likely to fail at
school. At the end of the century, Howard Gardnwallenged the idea of a single
intelligence and introduced at first his seven gypeintelligence, later added an eighth
type and discussed the possibility of ninth (Arrmost, 2009; 5-6).

The theory of multiple intelligences according@ardner consists of these eight

types:

Linguistic Musical
Logical-mathematical Interpersonal
Spatial-visual Intrapersonal
Bodily/Kinesthetic Naturalist

Of course like every other theory, Garner’'s Midhehas its opponents as well.
One of the disputes is over whether there are shiilgg “musical intelligence” or
“intrapersonal intelligence” etc. or whether these gust talents. But the question
whether “linguistic intelligence” or “musical intaence” exist, or whether there are
just groups of people who have an aptitude for waykvith words or notes like writers
or musicians is irrelevant for the needs of thigsgra

“Language is held to be integrated with music, bodictivity, interpersonal
relationships, and so on, language is not seeim#ed to a linguistics perspectives but
encompasses all aspects of communication.” (Rish&ddgers, 2001; 117)

Every person has all these “intelligences” devetbp some extent and all the
types of Ml are associated to language, thus atheifn should be addressed during the

teaching/learning process. That can be achievexighr mixing various activities and
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exercises using video, discussion, single, pagroup work etc. Similarly to the use of
video with different types of learning styles, soaiehe intelligences (linguistic, visual,
musical) can be targeted by the video itself as,wwel the rest can be easily addressed
by related activities, e.g. creating own ending dostory (logical), role-playing some
scenario related to what was presented (kinesjheticting a critique for a movie
(intrapersonal) or settling a conflict (interperabrand so on.

3. Technical Background

Using video materials in lessons necessitates itham@ugh preparation on the
teacher’s side. To be able to prepare and thesase materials, the teacher should be
well aware of the hardware and software he/she usenand should know how to
operate it for the lesson to go smoothly. The eagepdiffers from school to school. The
basic hardware which can be used is a televisioin &i video recorder. This is
equipment that every school possesses. Then tbleeieaeeds to know where the parts
of the recorded program are, otherwise it is muolwer to get to them and therefore
harder to incorporate them into the lesson andantewith the class. This problem can
be solved by using a bit more modern technologysd®tel computer with an overhead
projector and a projecting screen is the most comaiternative. Although it is a little
bit “harder” to operate, now, in the third millemm, most of the teachers should be
able to manage. Ideally, there will be an intereenhnection available with the
computer. It will enable the teacher to use variabsites that provide video materials
such as YouTube or some television archives, wareha perfect alternative for schools
that are not equipped with any teaching softwaveleo materials and courses designed
for teaching purposes. The last possible alteraatvan interactive whiteboard, but
again, it is not as common as a computer with geprar and even more difficult to
operate. However, this teaching aid would helpreate more interactive environment,
which is appreciated especially by younger studertiese boards come with teaching
software designed for this specific technology tweyt can be used “normally” as any

other computer screen.
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All of these solutions enable the teacher to us#r tharious features: sound,
mute, freeze frame, slow motion or swiftly movingck and forth as they please and as
the learners need.

But preparing such lessons is particularly diffidor the teacher, who has to
take into account many things. He/she has to sgende time looking for a video
sample that deals with the particular topic heAshats to discuss in the class and then
select one which best fits to his/her wishes aratigef the students. It is good for the
teacher to have some background knowledge or etqperiworking with video. He/she
should know some “major” clips, movies or documeet and know where to find
them. Without this knowledge it would be time camswg and frustrating for the

teacher who wants to prepare such lesson.

4. Communicative Language Ability

“The aim of most language learning is to acquire albility to communicate with
others in the target language. The process of Eggyteaching and learning should also
be communicative.” (Lonergan, 1984; 1)

So called “Communicative language ability”, whisha term used by Bachman, (for
example, Common European framework uses the teromf@unicative language
competence”), is in general a set of skills thaldes the participant involved in some
kind of communication (speaking, reading, writinligtening, watching etc.) to
formulate his thoughts comprehensively or to urtdexs the other participant/s
properly. In just a brief description, accordinggachman (1990; 81), it includes three
components: strategic competence, psychophysi@bgitechanism and language
competence. The language competence can be falithéed into these subcategories:
organizational competence (grammatical + textuammetence) and pragmatic
competence (illocutionary + sociolinguistic commeie).

Grammatical competence includes such parts of Egguas: vocabulary,
morphology (word forms, affixes), syntax (proper rdioorder) or phonology

(pronunciation).
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Textual competence is the ability to join partdasfguage — spoken or written -
(words, phrases, sentences etc.) together accotinthe rules of cohesion and
rhetorical organization.

Single sentence can have many functions: imperatiequest, assertive etc.
lllocutionary competence is the ability to distimgluthe proper meaning and function of
an utterance, as in “It is almost midnight” for i# almost 12 pm” or “it is late, you
should leave”.

Sociolinguistic competence is basically the apilib distinguish the proper
language use according to the situation: formé&brmal, dialect, slang, etc.

“Language does not occur in isolation; it occurainocial context and reflects
social rather than linguistic purpose. A child acggia knowledge of sentences not only
as grammatical, but also as appropriate to theegbim which they are made.”

(Revell, 1979; 4-5)

“Strategic competence provides the means foringldanguage competencies to
features of the context of situation in which laage use takes place and to the
language user's knowledge structures (sociocultukalowledge, “real-world”
knowledge)”. (Bachman, 1990; 84) In a simpler wiays the ability to improvise and
manipulate the language to achieve some commuwicgtal, for example to persuade
someone.

“Psychophysiological mechanisms refer to the negiochl and psychological
process involved in the actual execution of languasg) a physical phenomenon (sound,
light).” (Bachman, 1990; 81-98) It refers to thellskthat are used to gain or give
information, visual, auditory and articulatory.

To achieve communicative competence, all of theatufes should be taught at
schools. Of course all these aspects can be tamghby one through different types of
activities but video can cover all these aspectsiae. Grammatical structures are given
in any type of communication, features of textuampetence can be provided
separately with sound only, subtitles only, or tbge. lllocutionary and sociolinguistic
competence is provided not only by the contexhefdcommunication, but is backed up
by the visual aspect of video as well. And the sapgies to strategic competence and
psychosociological mechanism, where the knowledfehe language, world and

context is accompanied by the visual information.
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5. Viewpoint on Video

The authors concerned with this topic say that widan make students more
interested in the language and motivate them tmlea

“Most students show an increased level of intewdstn they have a chance to
see language in use as well as hear it, and wierstboupled with interesting tasks.”
(Harmer, 2001; 282)

This opinion is shared not only by teachers, bustwgdents as well. Feedback
provided by students after a lesson where video wgesl clearly indicates that the
diversity, which is provided by the video, makes tasson more fun and the content
more attractive for them. Also hearing and seeiegq mocabulary and phrases in lively
action makes them easier to learn than learning theheart from a bodk

“Children and adults feel their interest quickenewhanguage is experienced in
a lively way through television and video.” (Steeski, Tomallin, 1900; 3)

There is yet another much appreciated thing thd¢osican provide the learners
with, especially in countries where English is tia native tongue. Most of the lessons
are taught by teachers who are not native Engl&alsers and video or some audio
recordings are the only way how to present Engdigbken by native English speakers
in authentic situations.

“Using a video sequence in class is the next besgtto experiencing the

sequence in real-life.” (Stempleski, Tomallin, 199D

6. Benefits of Video

Lonergan provides his point of view on the bendfiigt video has and emphasizes
that

the outstanding feature of video films is their liéito present complete
communicative situations. The combination of sousrt vision is dynamic,
immediate, and accessible. This means that commtimmnc can be shown in a
context, and the many factors in communication lwauperceived easily by viewers
— and language learners. (1984, 4)

2 Students, J.K. Tyl Grammar School, Feedback after a lesson, 12 Nov. 2009
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Having a variety of students in a class means nigalith students on different
levels of English. Using video is a perfect wayhelp students to understand the
language, even if they do not know what the wordsam through providing visual
aspects of the communiqué. Video can also help theroways. Transcripts of
discussions do not provide any diversity. It istjasplain text. Audio recording can
provide diversity of voices, but it still providemly the audio aspect of the speech
whereas video provides both, the aural as welhavisual aspect.

“Dialogues and narratives are often used to pevahlistic spoken language to
the classroom. These “scenes” can be even morestrealith video which adds
pictures, different voices and sound effects tqAllan, 1985; 48)

Large part of communication is expressed not imdsobut in gestures, facial
expressions, body language, poses, eye contattredif tones of voice (intonation,
stress whispering) and so on. All these things lealp students to understand the
message, the emotions, or the mood in which thesagesis conveyed. Video can make
use of this. Scenes where the actors do not spshla@e only accompanied by short
commentary are also comprehensible to viewers andoe used furthermore to guess
what the actors could be saying, which is perfect fbllow-up activities. Further
information about follow-up activities and how tmplement video into a complex
lesson of English can be found in (Cooper, Lavend &Rinvolucri, 1991; also
Stempleski, Tomalin, 1990, for detailed lesson plasith recommended level, purpose
and suggested time; and Lonergan, 1984, with sameéidleas on how to complement
the viewing tasks with guides).

“To get students to talk is sometimes very harddedi can provide vivid
presentation of characters and settings for radg-pkr it can have a strong impact on
students that it sparks off fierce debate becausenake our own interpretations of
what we see.” (Allan, 1985; 47-48)

In addition to that, M#dk and Svec interpret some data from practical

researches on this topic and they indicate that

the experience of teachers and results of reseanutoved that appropriately
organized video lesson evokes learners observationaginative and thinking
ability, motivates them, influences their emoticarsd causes changes in their
behaviour and attitudes. Elevated level of conegioin was also proven.
(Translated by the author from Kk, Svec, 2003; 184)
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7. Aspects to Consider

7.1 Teacher’s Role

Video in classroom is an aid which can be used,theatteacher stays very
important part of the lesson. He/she provides resggscontext for the video as well as
pinpoints the parts which the students should farusVithout this and other activities
designed to complement the viewing itself it wotdle an enormous amount of time
for the learners to learn something by watchinmdilor videos on the internet. The
teacher should also remember what was here presenthapter two. Not all aspects
presented above can be covered in one video mataithe teacher’s role is to plan the
lesson according to that and adjust the educatjmmogless as a whole to fulfil the needs
of the learners.

“The aid is just an aid. It won’t take over youathing and it won’'t do your
students’ learning for them. If however you canniifg its strengths in your own
particular situation then an aid like video coutttido the effectiveness of both.” (Allan,
1985; 105)

7.2 Authentic and Non-authentic Materials

A teacher can use a variety of video materialee Bhsic distinction of such
materials divides them into two basic groups - eatit and non-authentic. Authentic
materials are those which are not made for languagehing purposes. “These
materials, which have not been produced for langtdagching purposes, can be used in
the classroom to bring to language learning theeshenefits as other realia, such as
newspaper articles, magazine pictures, or popatards.” (Lonergan, 1984; 8)

Larsen-Freeman advocates the use of authenticialateecause

they help to overcome the typical problem that shiisl cannot transfer what they learn
in the classroom to the outside world and to exmigdents to natural language in a
variety of situations, adherents of the communieatapproach advocate the use of
authentic language materials. Simpler authentienas ... that are realistic, are most
desirable. Another possibility for the use of autiematerials with a lower level class

is to use realia that do not contain a lot of laagge) but about which a lot of discussion
could be generated. ..(1986; 136)
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Non-authentic materials are those which are madé&hching purposes: “Only
in America”, “Mystery Tour” or “Grapevin€’ which are materials for in-class use with
exercises and materials such as “Sesame StreetizZ\lin Gondoland” or “Once upon
atime...”, which are intended for domestic learning.

“Films made for language teaching have the obvimesit of being planned and
produced for a language-learning audience. The i@lrtikely to have an explicit language-
learning goal, expressed in terms of languagetsires or a level of communicative ability.”
(Lonergan, 1984; 8)

As non-authentic materials are divided into twocaibgories — for school and
for domestic use — authentic materials could beddd/ as well. Even though the
material is authentic, the English could be “ndtuoa “staged”. Both can be found in
authentic sources and both present “real-life” kgl The main difference between
these two subcategories is that “staged” Engliskoimehow pre-modified and usually
clearly articulated, thus it is easier to underdtarhe “real” authentic English may be
harder to understand, because of the use of dsabedlang, the pronunciation does not
have to be clear and the speakers often speakasrythus it can be used for improving

listening skills or cultural competence.

7.3 Length, Age and Level of English

All of those materials mentioned above have thetlvaatages and
disadvantages, be it simple form, “rehearsed” amdprehensible English, “real-life”
English with dialects which could be very hard talerstand. But there are some other
aspects of video that have to be remembered whalkkimg with this teaching aid.
According to Allan, the length of the video is te bonsidered according to the use we
want to make of it during the lesson time (45 masyitand the particular students —
meaning their age and level of English (1985; I8 length of the video depends on
three things.What purpose does the video hauvé? is motivational video, which

means a video material that is used only to set ypoper mood for some similar

3 VINEY, Peter.Non-Authentic Video for EL[bnline]. Available at:

< http://www.viney.uk.com/original_articles/authigart/nauthvidart.htm>, cit. 12.03.2010

18



activity, the length can be very short, up to oneaute. Or if the video is to provide
some activities related to it, the length dependy on the time that can be spent by
watching it, such videos can take up to ten oedift minutes. The other two things on
which the length depends dtee ageandthelevel of Englistof the particular group of
students. Allan suggests that the lower the agettamdkevel of the learners, the shorter
the video should be. Pictures and sounds can haeffersts to understand what is
happening in the clip therefore materials whichvpate a lot of visual clues should be
presented to younger students whose command ddntigeage is on lower level. These
materials should have low language demands anddsHh@uconcerned with isolated
parts of language rather than the narrative it3fith the age and the knowledge of
students increasing, they can be more concernédtatplot and the message using the
language only as a tool for understanding (19897 4)3

“Video can be used at every level, both as supphamg material for language
reinforcement and skills practice (ideally onceeelv but at least once every two weeks) and as
the main component of an intensive course or commgule provided that suitable material is

available.”(Stempleski, Tomalin, 1990; 4)

8. Video, the Teacher’s Aid

According to Allan, video materials can aid thectesr in four ways (1985; 19):

- Presenting language
- Presenting country and its culture
- Telling stories

- Presenting topics

This can also be connected to Bachman’s theorgpwincunicative ability, which is
the ultimate goal in the teaching/learning procés$act, most of Bachman’s language
ability, whether it is grammatical, sociolinguistr illocutionary competence, in
connection to the use of video can be address&ar@senting language”, which is one

of the four roles that video can play in classramuording to Allan (ibid).
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In the case of grammatical competence, the bagecasof every language is
vocabulary and the easiest way to teach it is tsgmt a set of words and tell the
students to remember them. It is easy and fast,wsould not take long. But there are
methods that can be more interesting and moreteféeand it is good to use them even
if they take longer. Such vocabulary presentinghoetcan involve video material. It
can be connected to some other activity where tilgests can be asked to note down
the words they do not know while watching some,dimilarly to highlighting words
while reading or it can be aimed specifically tonsovocabulary aspect. For example,
the students can be told that they are going t@lwatpiece of news on some topic;
fashion, accident, sport event or weather foreaadtto think of some words that can
appear in the clip and then compare them with sthathen the clip is played they can
see whether they were correct or not, they will seene new words and most
importantly they will see the situation and the akéhe words in context.

Teaching pronunciation is very similar to how itdisne with audio recordings only,
or if the teacher him/herself presents it and thielents are asked to listen and repeat.
The benefit of using video here is in the varietyaices. In the clip there usually are a
number of actors, all with different voices, speakwith different dialects, or using
different intonation, which is always good for tHearners to distinguish such
phenomena and be to able to understand it in eod®iaster the language properly. The
things that video can add to these “standard” eee are some close-ups on a mouth
or some three-dimensional models of the processxplain the mechanics of
pronouncing particular sounds to students.

The other parts of grammatical competence can be dosimilar way using both
inductive and deductive approach towards teaching.

“Inductive teaching (also called discovery teachimgnquiry teaching) is based
on the claim that knowledge is built primarily from learner's experiences and
interactions with phenomeha Such teaching tool can be used for example actiing
the difference between “will” and “going to”, whetiee students can observe different

situations with the use of “will” or “going to” anithen come up with the rules.

* GRUMBINE, Rich., et alBiology Succes®nline]. Available at:
<http://www.landmark.edu/institute/grants_resedithdgy_success/samples/inductivedeductive.pdf >.
cit. 24.03.2010
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“Deductive teaching (also called direct instrucjiymuch less “constructivist”
and is based on the idea that a highly structuredemtation of content creates optimal
learning for students. The instructor using a dédecapproach typically presents a
general concept by first defining it and then pdivg examples or illustrations that
demonstrate the id2a

For example activities presenting tenses or regaspeech can make use of this
in video clips like fairy tales that use a narratrecall very often or already mentioned
“Once upon a time...”, where the examples of the hdpipenomenon can be presented
and put into context.

The textual competence can be “presented” and feextjuthrough story telling.

“The narrative of each story can provide a viewiasgk for students. It can lead
to discussion about the problems the characterfaairey.” (Allan, 1985; 72)

It can also be good to make less “popular” topncse attractive. One example
for all — “Once upon a time...The inventors; The mat¢. which is a very popular
cartoon presenting scientific or historical facts a way that is entertaining and
acceptable for children.

In the case of sociolinguistic and illocutionarpngetence, using video
materials can provide variety of situations on whibe differences in meaning or the
use of proper register can be presented and tliergsi can easily distinguish the

differences with the help of visual cues. For cetervideo materials (see Allan, 1985).

“Teachers must demonstrate how language items sa@, @and in what
situations they are appropriate. They must showéga that a choice of words
is possible, indeed necessary, and will colourptmpositional content of what
they say. They must teach them, in short, the ddamguage as well as its
usage.” (Widdowson 1978; 3 in Jane Revell, 1979; 5)

The next role that Allan suggests video can takbenteaching/learning process
is rather small but effective. Via presenting tepia proper mood can be set. It is like
using a colourful and dynamic television advertsia tell students what they should be

interested in instead of using a plain text disiiéal on a piece of paper or just being

® GRUMBINE, Rich., et alBiology Succes@®nline]. Available at:
<http://www.landmark.edu/institute/grants_resedithdgy_success/samples/inductivedeductive.pdf >.
cit. 24.03.2010
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told by the teacher. For example, if there ise@abesson dealing with global warming,
a short documentary video can be shown to presgated vocabulary, or problems
connected to it with pictures of smoking factorgesl traffic jams. Such video can be a
good starting point for a follow-up discussion.

The last area mentioned by Allan (1985; 19) antlrsit covered is “presenting
country and its culture”.

“Film and television segments offer students arpoofunity to witness
behaviors that are not obvious in texts.” (Steph2661, in Peterson, Bronwyn)

“Students cannot truly master the language ungélthave also mastered the
cultural contexts in which the language octirs

Learning about the culture of some country israylterm process and showing it
as background information through video, which diggpvisual as well as audio aspect
of communication, is probably the best way.

This part also has its competence. So called ‘Gotarral communicative
competence (ICC)” and Fantini (2005; 1) provideg of the definitions: “ICC is the
complex of abilities needed to perform effectivalyd appropriately when interacting
with others who are linguistically and culturallyffdrent from oneself.” He further
claims that ICC encompasses multiple componenth sag variety of traits and
characteristics, three areas or domains, four déoes, proficiency in the host
language and varying levels of attainment througlaolongitudinal and developmental
process.

Fantini (2005; 1-2) also claims that it is usefal distinguish traits (innate
personal qualities) from acquired characteristegetbped later in life that are related to
cultural and situational context because he ththies it is important to know which
abilities form an individual intrinsic personalignd which can be developed through
training. These traits and/or characteristics idel@among others: flexibility, humour,
patience, openness, empathy, tolerance for ampiguit

® American council on the teaching of foreign langemdStandards for Foreign
Language Learningonline]. Available at:
<http://www.actfl.org/files/public/StandardsforFLk@csumm_rev.pdf>, cit. 02.04.2010
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The three areas or domains involve the ability stalglish and maintain
relationships, the ability to communicate with mmail loss or distortion and the ability
to collaborate in order to accomplish somethinghatual interest or need.

ICC also has four dimensions: knowledge, attituaféeszt, skills and awareness.
Proficiency in the host language is the abilitgganmunicate in the host language.

The last part is the “developmental levels”, whigla term that helps to monitor
one’s progress. There are four levels: Educati®raeller, Sojourner, Professional and
Intercultural specialist. These terms are the exjaint for educational levels: beginner,
intermediate, advanced and native-like (FantinQ22@).

A somewhat laic formulation of this could be thapearson to be “culturally
competent” should have - apart from the abilitiad aharacteristics important for the
native language (see “areas and domains”) - somergeknowledge and awareness of
the target language, country or its customs. Thisldymean that in the Czech Republic
that person would have to have the knowledge tmatetare two possible pronouns
which could be used to address a person, “TY” or™Yor English “YOU” and would
have to be aware of the situations in which onéherother is used. The best way of
developing ICC would be to travel abroad, but icflassroom environment, video is the
closest and easiest way of providing such aspects.

9. Acquisition and Learning

Every language has its system, its grammaticakratel its pragmatic usage, (see
chapter 4.). To master a language, one has to nakteese aspects. Our native tongue
is passed on orally, the “learner” listens to tpeaker and observes the situations in
which the language bits appear. In second langlesgaing, sadly, learners get to the
language mostly by learning it from books and fistg to their teachers at school.
Here, video inserts can provide some balance betweslearning and the acquisition
where the learners can be exposed to some authention-authentic video materials
during the class and not only learn specific pieté&anguage presented by the teacher

and their textbook.
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“The recognition or acquisition of a system canyorgsult from a continuing
exposure to language, for it is not possible tekgosed to all elements of the system
simultaneously.” (Brumfit, 1987; 40)

Native speakers of any language use their langaatgenatically, they do not think
about the rules of grammar or syntax. They achiwe ability through constant
exposure to the language.

“A process of acquisition may provide implicit knlasige which is used
through mechanisms that guide automatic performaacd this is contrasted
with a process of learning which may provide expknowledge used through
mechanisms that guide puzzle- or problem-solvingop@mance. Successful
language use always appears to be automatic amd leasimplicit knowledge
for most of the time.” (Brumfit, 1984, 44)

But Brumfit (1984; 46) also presents the thoughatthearning does not
contribute to acquisition and that natural language arises out of acquisition, not out
of learning. This idea can be more or less argumnlita especially the first part. To
acquire a language with absolutely no knowledgésajrammar, vocabulary etc. would
be extremely hard and even harder with languages flifferent language group than is
the learner’'s mother tongue. Though acquisition lmathe main aspect of mastering a
language, at least partial knowledge of grammar mathly vocabulary can make it

much easier for the learner to pick the rest up.

“Utterances are initiated by the acquired systenmour fluency in
production is based on what we have picked up tir@active communication.
Our formal knowledge of the second language, ouscious learning, may be
used to alter the output of the acquired systemgesiones before and sometimes
after the utterance is produced. We make thesegelsaio improve accuracy.”
(Krashen, 1981; 2 in Brumfit, 1984; 45-46)

Even though the opinions on this topic differ ituisdisputable that both parts play
bigger or smaller role in mastering a languagdat, school educational programs can
be seen as a counterpart to this theory as leapt@yg the dominant part there. And not
every bit of language students can hear or see bwistecessarily correct. That can
cause uncertainty in producing utterances on tbemn, or embarrassment while
reproducing some wrong language they acquired.niegrcan be the lesser part of

mastering a language, but at least the knowledgeegahrough that can be used to
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backup the language acquired. For these reasdng, wdeo materials in class can help

to balance these two aspects of mastering a larguag

10. PRACTICAL PART

10.1 Aim and Essential Questions

The research was conducted on two groups of sshjsttidents and teachers.
The aim of this research was to find out whetheséhtwo groups find video as a useful
teaching aid and whether they use it accordinglyhliat the theory suggests.
The research itself is built on these questions:
- What is the general attitude towards the use oéwifibr teaching and learning
purposes?
- Isvideo used as a teaching aid as widely as #@ryrsuggests it should be?
- Is the equipage of schools sufficient for the nedfdbe teachers and learners?
- Is the technical and theoretical knowledge of téglégachers’ sufficient?

- Does video help students in their study of Englsany way?

These questions are based on the problems suggestdte theory and the
presuppositions of the researcher. To provide esemrresult as valid as possible,
viewpoints of students and teachers are analyzdulsatas separate groups and then
compared with each other. To strengthen the vglitlirtthermore, the results are
associated with those from the piloted versionhi$ research and enriched with the
researcher's commentary. The data from the pilgiggstionnaires are not used in the
final outcomes and are not depicted in the grapasdan be found in the appendix, but

the questionnaire can be found there.

10.2 Research Time Plan

The research plan consists of individual stagesichwhvere planed, added or

changed during the writing process.
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Table 1. Research Time Plan and Development

Stating the content of this work 30.4.2009
Consulting literature 1.12.-14.12.2009
Preparing first version of the questionnaire 10112212.2009
Distributing the first version of the questionnaire 16.12.-18.12.2009
Analysis of the data 20.12.-30.12.2009
Consulting further literature 10.1.-20.3.2010
Adjusting the questionnaire 25.3.-3.5.2010
Distributing the questionnaire 5.5.-17.5.2010
Analysis and interpretation of the data 17.5.-60

After the first consultation of the literature, tfest version of the questionnaire was
prepared, distributed and analyzed to validatethie®ries presented in the literature.
After the analysis of the data and further consioltaof the literature, the questionnaire
was adjusted and extended of the teachers’ vetsidietter meet the requirements of

this research and to cover more areas.

10.3 Research Background and Methodology

For the purposes of this research, Nunan (1991)Gawbra (2000) were used as
a base literature. Gavora (2000; 12-13) says rdsdarch has six stages: stating the
research aim, which was already done above, camguiterature, preparing research
methods, gathering and analysing the data, intingréne data and writing a report. In
the research methodology, the researcher shoul#d ttow he is going to conduct the
research and pick a research tool according to that

This research was conducted with two groups of esubjfrom primary and
secondary schoolg he first is a group of six teachers, the secormlgrconsists of
twenty-six primary and seventy-four secondary sthatodents. These groups come
from four different schools. The first one is anpary school with extended language
education, the second and third are grammar scleoalsthe fourth one is a private
school which combines a language school, grammboadéc business school and

college.
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Due to the aim of this research, mainly closed tomes and the number of
subjects, these aspects were anticipated, a gueatie was used as a research tool with
the students and a structured questionnaire in oasthe teachers. This provides
quantitative data, which will be further interprét@nd a statistical outcome.

All the questionnaires used for the purposes o thesis were made by the
author. The questionnaire for both students grasips Czech to avoid any problems
with understanding. The student questionnaire stésif six closed questions. In one of
them, students can be more specific.

The questionnaire for teachers is in English antsists of eight questions, both
open and closed with the opinion to provide anyeothformation. Any problems with
terminology used in the questionnaires were dismdiss the discussion over the

questions, where the teachers provided useful tegdb

10.4 Primary School Results

To ensure the validity of the outcome providedtiiiyse younger students, their
teacher, as a person who knows them the best, avitieen through the questionnaire,
answering any possible questions. Providing speciimbers in this part would be
misleading due to the imbalanced number of subjaceach group, therefore detailed

graphs providing precise statistical data can bedan appendix four on pages 50-53.

In the first question, the students were askedotopare four terms: grammar,
listening, speaking and reading according to hawanst they feel in these areas. These
terms were chosen as representatives of Bachmanimanicative ability (see chapter
4.). They are usually tested in schools and camrzerstood and answered by the
students.

From the answers gathered it seems that the aresd e the students most
comfortable in is reading and text comprehensiamtli® second place is speaking and
on the last, but shared place, are grammar arehiiggy where the students feel a little
bit weaker.

The answers to the second question: “What do yalirfiore beneficial for your

English development?”, were distributed equallywssin the two possibilities, which
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means that they find both learning English at sthad acquiring the language through
various media at home equally beneficial for thEinglish development and it
presumably depends on the learning style the stadave.

The third question: “Have you ever met a nativeakp€e? Could you understand
him?”, has much clearer results as all the studamssvered that they met with a native
speaker. Majority of them was able to communicaiti Wim/her if the language was
put slowly and comprehensibly. Some students ewaimcthey had no difficulty
communicating with a native speaker.

This outcome states that the level of English tinelents have is sufficient for
them to be able to communicate in English, butlimnguage presented to them by the
teacher, the book or any other non-authentic tegchid is always stylized and the
students seem to need to be exposed to motleentic materials such as television
news etc. to get used to the “real-life” English.

Question number four has the clearest resulillathe students answered they
use video material at least once a month and seere specified that it is usually every
other week.

In the fifth question, students were asked whethey think the visual aspects
of video can help them to understand better ams,ifto specify those aspects that are
beneficial for them; some options were provided tlog students. Majority of them
answered that they do think video helps them toetstdnd and they emphasized
aspects such as gesticulation, facial expressmmthat they can actually see what is
going on (picture). Plus some other aspects apgesavell, such as intonation, body
language, context, strength of the voice and teedpf talking. As most of the students
stated several ways in which the video helps theenntlerstand, it confirms the theory
that video is a complex teaching aid and it isdbmbination of various features that is
so beneficial in the learning process.

The last question asked was whether they watchoside English at home and
whether they use subtitles in their mother languageEnglish, or none. Absolute
majority claimed that they use Czech subtitles.yCmlfew from the sample claimed

they use English subtitles, or none, and some tlavatch video at home.
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The overall outcome of the survey carried out ampnmary school students
shows that the frequency of the use of video ab@icaccords to what is suggested in
the theory, that is at least once every other w&bk. attitude towards video is positive
and its use is appreciated, but its use at honre nsost of the cases accompanied by
Czech subtitles, which indicates why they consid#ening as their weakness and why
most of the students answered that they neededktihee speakers to speak slowly and

to articulate properly for them to understand.

10.5 Secondary School

Students of secondary schools were asked the saestians as primary school
students so that the results could be compared datend possibly some differences
could be found in the use of video in primary aedoshidary schools and in the attitude
of primary and secondary school students towardsovin English. Again, graphs can

be found in appendix four on pages 50-53.

The answers for the first question clearly deteadithat the area in which the
students feel the strongest is reading comprehemsid the weakest in listening.

The preference of the students in terms of learramglish at school and
acquisition through various “aids” like internegneputer games, music and so on at
home is evenly distributed between the two options.

Majority of the students met a native speaker,dniy about one third of them
claims to have no problems communicating with hien/lihe rest answered that they
understood only when the speaker articulated plperd spoke slowly. Few of them
said that they never met a native speaker.

More than half of the students answered to thetmures’How often do they use
video at school?” that they do so at least onceoatim the answers “once a year” and
“never” got almost the same amount of “votes” anel $mallest number of votes was
given to “once a week”.

In the next question almost every student answdratlthey think video can
help them to understand, especially the picturelfitghe context and the facial

expressions.
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As for watching video in English at home, most stud use Czech subtitles
while watching, the rest of the answers was equiiligled between the uses of English
subtitles, no subtitles at all and not watching lishigvideos at home at all.

These answers indicate that even though the stidest video as a beneficial
teaching aid, it is not used as often as it shda@dand that may be the reason for the
uneven distribution of their answers between thigoap in question number one. For

the question number three stands the same as préli®us chapter.

10.6 Teachers’ Results

The questionnaire for the teachers was slightlfedéht from the one for the
students. The teachers’ questionnaire was in Engi&l some of its questions covered
slightly different areas than those in the studeettsion. Graphs for the teachers’

questionnaire can be found in appendix five on p&@Ee55.

In the first question, they were asked whether they video as teaching aid,
which they all answered affirmatively.

The second question was to determine whether thehées’ believe more in
learning, acquisition or combination of both. Fieé the teachers believe in the
combination of both and all stated the same reasich is that the two strategies,
“acquisition” and “learning”, support each othemeéDof the six teachers believes in
learning and learning only and the reason for éinatyears of experience.

In answers to the next question they clarifiedviiich purposes they use video.
The terms presented by Margaret Allan (see ch&pevere used for the options. From
the group of six teachers, five of them claim te wsdeo for “presenting language”,
four of them for presenting “culture”, only threé them use video for “presenting
topics” and the least favourite answers is “tellstgries”, which is used only by two
teachers.

The teachers all agreed that the visual aspecidebwan help their students to
understand as they can see the context, gestureanet with video they can use more

Senses.
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The next question should determine whether it giiesteachers’ any difficulty
to conduct a lesson with the use of video mateaalsegards school equipage and their
skills operating the technology. Five of them sditht they have no problems
conducting such lesson, which means that theirastare well equipped and they have
sufficient knowledge on how to operate those systefe last one thinks that their
school equipage is insufficient. The most commomiggent was an over-head
projector with a personal computer and a connediothe internet, which is highly
valued as an easily and quickly accessible soufceideos, but there were some
interactive boards in some classrooms as well.

As for authentic and non-authentic materials, moktthe teachers prefer
combination of both, similarly to the combinatiof learning and acquisition. Two
teachers said that they prefer non-authentic nadseais they are ready to be used and
are of better quality.

The answers to the question, whether their scho@quipped with any non-
authentic video materials, they all said “yes”.

As a last part of the teachers’ questionnaire, teye supposed to summarize
what they think about video as a teaching aid.

They all agreed that it can help to motivate stisleit is good because the
students can see and hear authentic languagelilifeéesituations, it provides extended
vocabulary and it is good for listening comprehengbut there is not always enough

time to use it as it is quite time demanding.
This questionnaire provided answers for all thesgtressential questions, most
of them were positive ones. The only negative contnegpressed by the teachers in

connection to video is its time-demanding charaetiich they think limits their ability

to use it.

10.7 Comparison

To get some idea whether there are any differebheeseen the schools where

the survey was conducted in terms of educationdgstor whether the perception of
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video as a teaching aid is any different due tcatlpe of the students, the results must be
compared.

In question number one, primary school studentsafiufour given categories
more or less on the same level, slightly favoufimgding” and putting “grammar” and
“listening” into slight disfavour, but the differeas between the four possibilities are
not big. This outcome is presumably so equal duthéonature of the school and its
high level of language education. Although the arswof secondary school students
are in favour of “reading” and they disfavour “ésing” similarly like primary school
students do, the gaps between the categories arle bigger and it is obvious that for
secondary school students, listening is sometlinay would like to avoid and is should
probably be addressed more in the lessons forttdests to gain more confidence.

In closer look, there is not much of a patternthie answers provided by the
primary school students, who divided their answame or less equally in question
number one and two. But that is not the case vimghsecondary school students. From
the sample of seventy-four students, only eightaarsider listening as their strength.
Only four of these eighteen think that school isrenbeneficial for their language

development than what they do at home.

Answers to the second question correspond witltldien of teachers, that both
learning and acquisition support each other andegtally beneficial. Both groups of
students put school education on the same levél thi¢ acquisition of English they
encounter at home in terms of what is more beraffor their language development.
That means that students think that both aspectsastering a language, learning at
school with a teacher and a textbook and acqulenguage at home with various aids
such as television, music, internet or computer ggnare equally important as well.
The theory holds slightly different opinion in thieatter. It inclines more towards
acquisition as the core element of mastering auage, but the answers of the teachers
and the students disprove such opinion as theyidemshese two elements to be

equally important in the process.

Answers of both age groups to the third questrenagain in agreement as eight

primary school students answered they have no @mublunderstanding a native
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speaker whereas seventeen said they can undemstnd he/she speaks slowly and
articulates clearly. The ratio of secondary schstotlents is similar as twenty have no
problems and fifty need slow and articulated spe&bis only underlines the outcomes

from the first question.

Next question showed a difference in how oftery thge video. Primary school
students use video materials much more then segpsdhool students. The fact that
all primary school students said that they use wide least every other week again
underlines the equal outcome in the first quesasithe theory suggests that video is a
complex teaching aid, whereas secondary schooéstsdnswered “once a month” half

of the times and the rest of the answers was “@ngear”, “never” and “once a week”,
where the last possibility was chosen only by dixdents out of the seventy-four

students questioned.

The theory suggests that only a small part of asaige is conveyed through the
language itself. The teachers agreed that withuiee of video students can use more
senses. The sixth question was asked to deternfiether the students themselves can
make a use of that and what are the specific aspleat can help them understand. A
clear answer was given by the students of secorstdrgols, where seventy answered
that the multiple aspects of video can help theaeustand and only four of them said it
cannot. Among primary school students twenty ofrtlsaid that it can help and six that
it cannot. In terms of specifying those aspects shadents find the most valuable, both
groups agreed on the picture itself. The theorakpabout the disability, or ability, to
perceive a communiqué as a whole, where youngelests pay attention mainly to
what is going on right now and to what they canrggi® now in a short span, whereas
older students can perceive it as a whole andathgulage functions only as a means of
passing on the message. This was partly provehéghoices the students made. Other
features of the video appreciated by the youngetestts, after the picture, are “facial
expressions” and “gesticulation” followed by thdrémngth of voice” putting “context”
as their fifth choice. This can be interpreted thaty value what they can see or hear at
the moment more than the “thing” as a whole. Ondtieer hand, older students put

“context” right behind the picture. The next moppeeciated aspects of video for older
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students are again “facial expressions” and “gelstion”. This shows a clear
difference in how can different age groups perceaivédeo material.

The last question again backs-up the fact why lgodlups have problems with
listening activities and understanding authentiglaage. Both primary and secondary
school students said that if they watch video iglish at home they use mainly Czech
subtitles. The second most voted option by bothuggowas that they do not watch

video in English at all.

10.8 The Authors Commentary

This research was piloted on a large scale withiestipnnaire slightly different
from the one evaluated here among about fifty metedents. Though these
questionnaires are not accounted for in thesetsedhkey help to create a pattern and
strengthen the validity of the outcomes in thoseaarthat were the same for both

guestionnaires.

There were four questions that were used in bo#istipnnaires. One of them was
how often they use video in English lessons. Bathsions show the same results.
Video is used much more in primary schools thas ih secondary schools. My own
experience from variety of classes with varietytedchers is that secondary school
teachers rely too much on the book and the lesasmnasually grammar focused. Their
students can be then strong in terms of grammarth®mit actual command of the
language is still very limited.

It seems that hand in hand with this goes anothesttpn common to both
questionnaire versions where the students wereoseppto order grammar, listening,
speaking and reading according to how comfortaiig feel in those areas. The results
from primary school presented here were not definites as all four categories were
almost even. The results from secondary schoolsseii much clearer message that
reading and grammar are the strong areas and itigtaa the weak one. But in
combination with the results from the piloted versia clear pattern stands out that

younger students who use video more often feektrangest in listening and reading
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and the weakest in grammar, where on the other trendlder students who do not use
video as often, clearly consider grammar as the#ngth and listening as a weakness.
These results are in agreement with my experienite the use of video and my
abilities in listening and grammar.

The question whether they think that video cam lleém understand was also
common for both questionnaires and the resultglglsay that it can help, which only
confirms the theory and my personal believe, scetiaéll be no further commentary on
this aspect.

But that is not the case with the last common aguifscant area, the use of video
at home, with or without subtitles. This is an atleat is not covered in the theoretical
part of this thesis due to the lack of informatimoind in the books upon which it is
based. If we take the test questionnaire and piagither with the one used for this
research, we can conclude that primary school stadeither do not watch video at
home or watch it with Czech subtitles. | think tlisan understandable phenomenon as
the younger students lack the experience workirty tiie video, or they do not know
where they can see some. Their lower command dftigriage could also be an issue
as it does not allow them to absorb, for examplhale movie in English, or it does
not motivate them to watch such a movie withouttiglels, or at least with the English
ones. And the situation in our media is not helpaftper. Public media would be a
perfect source of such videos for those who araétdonby their lack of experience
working with the internet and other sources. Unioétely, if there is a video in English
suited for these students, such as “Learning Bmghith Ozmo”, it is broadcasted along
with Czech subtitles, which leads only to passivewing and reading the Czech
translation, pushing the purpose of the video,nliear English, aside. Personally, |
would appreciate the system, which is for exampleSweden, where children are
surrounded by original video materials that are trahslated or accompanied by
subtitles. The general lack of English videos isipensated at least in primary schools.

Sadly, that cannot be said about secondary schdbkse students should be
more experienced in the field of information teclogy and should familiar the sources
where they can watch videos in English. Their comehaf the language should be
sufficient as well, yet vast majority of them stites Czech subtitles. This may be due

35



to their listening “abilities”, but unlike the premy school students, this fact seems not
to be compensated for in their school education.

As long as there are no wildly accessible programsnglish without translation
in the television, schools should compensate fat #md try to build up from cartoon
learning programs for the youngest to more advampecedrams for the older ones that
can be accompanied by English subtitles at firsd, @ntinuously head towards the use
of plain video to gradually reduce all the facttrat drag away students’ attention from

the video and the language.

10.9 Conclusion of the Practical Part

The questionnaires successfully answered all thestgpns brought up by the
theoretical part. These questions and the ovenalldd this research are stated at the
beginning of the research part of this thesis.

Though it was proven that video is being used deaghing aid by all the
questioned teachers and all of them, as well asstindents, have a positive attitude
towards it, the results show that especially inosdary schools it is being used only
occasionally and the frequency does not correspatid the potential the video as a
teaching aid has, which is presented in the theaitgtart. From what the teachers said
and from what | was able to see, the equipageetthools is sufficient for the needs
of the teachers and the students. A number ofrdasss is equipped with a computer
with a connection to the internet and an overheagjeptor and there is at least one
classroom with an interactive board in those schediere this survey was conducted.
In addition to that, according to the teachers,rgsehool where this research was
conducted is equipped with some non-authentic audizal material for English
language teaching. All the teachers and most oétiligents confirmed the usefulness of
video as a teaching aid, but from the researck mhvious that its full potential in
teaching/learning process was not reached in teelseols and by these teachers and
students. From the gathered data it seems thatdmeols still work mainly with the
“traditional” resources, a teacher and a textbamk,most of the students consider
reading and speaking as their strength but listeam a weakness and most of them
need to use subtitles in their mother tongue. histg is on the other hand seen as a
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weakness especially by the secondary school stsidehere video is not used as often
as it should be. More frequent use of video faehsng purposes without any subtitles
would be in order to develop students’ perceptibititees. The visual aspect of video,

which was considered very beneficial by the stuslewbuld help them overcome the

probable lack of listening practice in order to ersfand the presented bit of language.

11. Final Conclusion

The thesis dealt with the use of teaching aid&mglish language teaching,
namely with the use of video for this purposes r@s @f many available aids in today’s
teaching/learning process. Throughout the litemtuideo was presented as very useful
but sometimes neglected teaching aid. The theatqiart of this thesis focused at first
on some general educational issues and their pessiations to video. Then it focused
on specific aspects of using video and provide@dsdand theories how to implement
this particular teaching aid into an English langgiéesson. From the facts provided in
the theoretical part, it is evident that using wddould be an essential part of English
language teaching and that applies even more imtdes where English is not the
mother tongue. Teachers should remember that ahddm it in their lessons at least
once every other week, which is not that ofterthagheory suggests.

The practical part of this thesis tried to find ettether these theories about the
use of video and learning English work in practitkee research for example disproved
of such theories that acquisition is more importdran learning, or at least in the
opinions of the students and the teachers. It ooefl the benefits of video and
dismissed the worries about the technical backgtoun

Though it could be said that the positive poinviefv on video presented in the
theoretical part was confirmed in the practicaltp#énis was just a basic research
mapping the situation in primary and secondary slshand their attitude towards
video. But it pointed out some areas that woulahberesting to look into in more detail
in further study, for example to observe the acusd of video in English language

lessons and how students actually profit from #age.
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12. Resumé

Tato prace se zabyva pouzitim didaktickych poek, jmenovi videa, pro
vyuku anglického jazyka. Prace je rélmha dvou na sebe navazujicich éelRrvni,
teoretickacast, se ¥etre uvodniho pedstaveni prace sklada z deviti kapitol, ve kterych
jsou postupé diskutovany nejive obecné otazky tykajici se vyuky, konkeetdliSné
typy Wweni u studerit v kapitole druhé, a sedm dimenzi systematickéeanteligence,
jak je predstavil Howard Gardner, v kapitolieti. Na tento obeénpedagogicky Gvod
navazuji tizné aspekty, jenz jsou spojovany s pouzitim videavguku. Z&inaje ot
v obecné rovié s grechodem k jiz konkrétnim aspéht pouziti videa. Jako prvni tedy
byla nastigna otazka technického zadzemi, které jergimd pro vyuZiti videa jakoZzto
didaktické ponicky v hodindch anglického jazyka, a Skola by tedyanmit dostaujici
vybaveni stejé jako by ng&li mit ucitelé dostéujici znalosti a zkuSenosti s ovladanim
téchto zdizeni. Nasleduje kapitola, ktera ve zkratcgedstavuje komunikativni
kompetence tak, jak je popsal Bachman. To je gi¢eabecr pedagogicka otazka, ale
pro ely této prace byly jednotlivé kompetencegstaveny jen v kratkosti jakoZzZto
hlavni cil ve vyuce jazyka a na jejicltepstavni jiz navazuje diskuse, jakou roli by
mohlo sehréat videoipsnaze o jejich dosazeni. Poté je jigstaven pohled na video
jakozto na didaktickou poicku nejen ¢ima odbornik pedagod, na jejichz dilech je
tato prace zaloZena, ale tima Z2aki, jakoZto cilové skupiny. Déle jsouquistaveny
vyhody, které miZze video do vytovaciho procesufimést vzhledem k vytovacimu
prostedi, zvla& v zemich kde je maitsky jazyk jiny nez anglicky, nebo jinym, ne tak
komplexnim vydovacim ponickam jako jsou obrazky, ¢abnice ¢i audio. Ri
pouzivani videa se objevuje mnoho aspgekt které by se neafto zapominat. Tim se
zabyva kapitola sedma. Nejprve poukazuje na statbu ucitele ve vywovacim
procesu, ktery by ne¢hvyuZzivat video jako domaci televize pro zabawdsnfi, ale
mél by formovat vydovaci proces vzhledem k pebam studefit a snazit se tak
maximalizovat prosfsnost videa pro jejich jazykovy rozvoj. Déle bglyjnbyt vzaty
v potaz rozdily mezi materialy ¢gnymi pro pouZiti ve vyuce a materialy, které jsou
prvotrg urceny pro jiné dely, jako filmy, serialyi televizni zpravy. Oba dva typy maji
sveé vyhody i nevyhody. Materialy ¢gné gimo pro Skolni vyuku byvajitdte dostupné
a jejich nabidka neni tak Siroka, také jejich jazjk stylizovany a nenabizeji
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pragmatické vyuziti jazyka v realnych situacich. dhahou stranu pokud uz je Skola
témito materidly vybaveny, jejich vizuélni kvalita garantovana acitelé maji také
ulehtenou praci s vyhledavanim vhodnych matéridlikoz gresré védi, na co jsou
dana videa zadtiena a pro jakédgly se tedy daji vyuzit. Ostatni materialy, kteegsau
piipravovany jako Skolni pofitky, maji nevyhodu v tom, Z&itel musi nejdive najit
vhodné videa, najit v nich poZzadované prvkyigravit cviceni pro Zaky, ktera jsou
v pripact ,Skolnich* videi ¢asto pgedpgipravena a dodavana spolu s videm. Jako
piednosti jsou pak brany Siroky Wibvidei, zejména na internetu, jejich autenticky
jazyk a pouziti v BZnych Zivotnich situacich, coz studeriigsto motivuje fi praci

s takovymto materidlem. DalSimi prvky, na které &y n&l brat zZetel @i préci

s videem, jsou délka videaghks studeni a jejich znalost daného jazyka. Co se délky
videa tye, ntla by byt odvozena od druhu videa a k jakygelim ma byt video
pouzito. Promitat studaimh cely, ges hodinu dlouhy, film, by neffto moc smysl.
Délka takového videa by podle jeho typéglansahat od par vitim do patnacti az dvaceti
minut. A to proto, aby Zaci neztraceli koncentradiy se stihla ugat cviceni s videem
spojena, coz musejicitielé stihnout za dobu¢kiné vywovaci hodiny, a také proto, Ze
video miZze byt vyuZito pouze pro ilustracirgll nadchazejicim ai@énim nebo na
piedstaveni nejdezit¢jSich bodi, treba pro diskusi. U takovych videi je jednoduse
zbytené aby pesahovaly jedn&i dvé minuty. Délka videa je také spjata &em
studenti. MladSi Zaci dokazi udrzet koncentraci po krat#iuda pro & urcena videa by
tedy nendla byt neundrné¢ dlouha. S ¥kem jsou pak spojeny problémy s vhodnym
vybérem videa a funkci jakou by ono vide@lmplnit. Pro mladsi studenty, jak jiz bylo
zmiréno, jsou vhodnd kratSi videa, ale také fildpd hodr barevna, videa, které
neobsahuji dlouhé a jazykonarané dialogy, ale da se o nich dlouze diskutovats€o
arovre znalosti anglického jazykady, je to spoléné pro vSechny dkové kategorie.
Pro studenty s mensi znalosti jazyka jsou tedy aaddea, kterd jsou svou obsahovou
strankou vtomto ohledu ménnaracna a &mto studenim by takto ndly byt
piedkladany pouze jednotlivéasti jazyka. Nco jiného je to ovSem u jazykéyjiz
zdatrgjSich studeni, ktefi dokazi porozurt delSim Usekm a jazyk samotny v jejich
piipadt slouzi pouze jako zprdstkovatel zpravyti obsahu. Redpoledni kapitola
teoretickécasti se prezentuje moznosti, ve kteryctize W&itel video ve vyuce vyuzit.

Tyto moznosti byly vyjateny ¢tyimi souhrnnymi nazvy, prezentovani jazyka,
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prezentovani zemi, a jejich kultur, vyp&av piibeht a prezentovani témat. Vitehu
této kapitoly je nastimo par nanitt, jak by mohlo byt video pro tytocély pouzito a
jaké jsou v tomto s#mu jeho vyhodyéi nevyhody. Posledni kapitola prviasti pak
diskutuje poskud kontroverzni téma poddomeho (nezasiného) a zakrného weni.
Kontroverzniho proto, ZecavSeobec# prevlada nazor, Ze nezémé weni je pro
kterym tyto d¥ slozky do osvojovaciho procestigpivaji.

Druha, praktickatast, pak navazuje n&st teoretickou a snazi se vyzkoumat
rozdily v pouzivani videa mezi tim, co je uvedentearetickécasti a tim, jak vypadéa
pouziti videa v praxi. Tatoast je rozdlena do deviti kapitol. Na Zatku je uveden cil
praktickécasti a diti otazky, které by k&mu mely vést a jsou odvozeny z teoretickée
casti. Poté je uvedetasovy rozpis, ve kterém se vyzkum odehral a jscus@oy |
zmeény, kterymi tento vyzkum proSel vid&hu studia literatury a testovacich fazi.
Nasleduje popis, pragdi, ve kterém byl fgzkum proveden spaleé s teorii, na které
bylo sestavni gizkumu zaloZzeno a také popis specifik jednotlivydiowmanych
skupin. Samotny @zkum byl rozdlen na d¢ casti. Prvnicast byla zafena na
studenty zé&kladnich a tetinich Skol kde byly pomoci jednoduchého dotazniku
zjiStovany jejich nadzory a postojetidi pouzivani videa pro jejich vyuku anglické
jazyka. Tento pizkum byl proveden na vzorku sta studenbDruhéa c¢ast pak byla
formou strukturovaného dotazniku z&ema na jejich titele, celkem Sest subjekt
ktefi zodpovidali podobhzantiené otazky. Nagklad na vybavenost jejich Skoly pro
tyto poteby nebo na jakécély v hodinach video pouZivaji. Jednotlivé dotaygrjsou
pak vyhodnocovany a jejich vysledky porovnany a rokatovany. Nejive jsou
vyhodnoceny zvlaSdotazniky Zak zakladnich a s¢dnich Skol a takécuelu. Jejich
odpowdi jsou pak porovnany, aby odhalily nazory suhjekia video jakozto
didaktickou ponicku a zda sedmkym zdsadnim Zysobem liSi odpaoddi jednotlivych
skupin, které by mohly poukazovat na odliSnosti waklavani na zakladnich a
strednich Skolach a na odliSnosti &eni mezi jejich zaky. To je mezi starSimi a
mladsimi, a mezi za@tetniky a pokr@ilymi co se jazykovych znalosti dg. Po tomto
porovnani nasleduje aufar komenté hodnotici vysledky gizkumu nejen na zaklad
prostudované literatury a vysladiziskanych z dotaznik ale i na zakla#l vlastnich

zkuSenosti v této oblasti. V konci praktickésti jsou pak shrnuty zémy z €chto
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praizkumi. Tento péizkum odhalil, ze by je vztah jak studefit tak &itela k videu
kladny a ob skupiny jsou si #domy @inosi videa ve vzdlavani, je video pouzivano
v dostaténé mfe, to je alespbjednou za dva tydny, pouze u studerdkladnich Skol.
Dle vyjadeni witela limituje jeho c¢asgjSi pouziti v hodinach anglického jazyka
predevsim jehotasova narénost jak v oblasti fipravy, tak v oblasti pouziti. Dale
prizkum odhalil rozdily u studedtzakladnich a #g¢dnich Skol v tom, co povaZzuji za
své ednosti nebo ¥em maji nedostatky ip pouzivani jazyka. Zatimco studenti
zakladnich Skol nemaji vyrag8i vykyvy v porozumini textu, mluveném projevti
gramatice a poslechu, kde se &m lépe citi v prvnich dvou uvedenych oblastech,
rozdily mezi &mito oblastmi jsou u studahstednich Skol vice nez z&r@@. Na prvni
misto umistili shod& porozungni textu, ale jiz s &Sim odstupem je na druhém niist
gramatika nasledovana mluvenym projevem a jakostiblénti nesclidnou se pro &
jevi poslech. Ve zbytku vyzkumu panovala meznito skupinami viceménshoda.
Obe skupiny povaZzuji za stajrprosgsné, navzdory teorii, @xasti osvojovani jazyka,
zanerné i nezarérné weni. Na otazku, zda se dorozumi s rodilym rdiony odpovidaly
ob¢ skupiny ogt shodr, Ze dorozumi, pokud mluvi pomalu a srozumitel@®bs
diky aspekim videa, které nejsou u jinych didaktickych parek. Zde se jejich
odpowdi mirrg liSily v ndzoru, jaké konkrétni aspekty jsou prormejuzit&néjSi. Ok
student nasledovan mimikowi gestikulaci, kdezto u starSich studefg podstatné,
v jakém kontextu je dana situace a pouZzity jazykotdzce pouZzivani titutk pri
sledovani videa domaigvlada u obou skupin pouzitieskych titulki. Jelikoz se
jednotlivé skupiny liSi p&tem respondent je vyhodnoceni dotaznika jejich nasledné
porovnani pouze slovni a vilpze jsou pak vloZzeny grafy s procentualnim
vyhodnocenim odpadi studeni i ucitelé, které tak poskytuji lepSi obraz na shody
odliSnosti v odpogdich jednotlivych skupin.

Prace je pak zakdéena zaerem, ktery shrnuje a vyhodnocujecodasti prace a

spojuje ji tak v jeden celek.
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APPENDIX 1: PILOTED VERSION OF THE QUESTIONNAIRE

1. Jakcasto pouzivate video v hodinach anglického jazyka?
Alespai jednou tyds

Alespai jednou ndsicné

Jednou za rok

Nepouzivame

coop

2. Vyhovuje Vam pdet hodin s pouzitim videa?
a. Vyhovuje
b. Chgl/a bych vice
c. Chtl/a bych mén

3. Bavi vas hodiny s pouzitim videa?
a. Ano
b. Ne
c. Jeto lepSi nez nic

4. Myslite, Ze je pro Vas pouZziti videa v hodinachgpgne?
a. Ano — lepSi neZ hodiny bezjn
b. Ne — horSi nez hodiny bezjn
c. Stejné jako hodiny bez videa
Pokud ano, co jste se tim rdi

5. Pomaha Vam video v porozuémi, i kdyZz neznéate vSechna slova?
a. Ano
b. Ne
Pokud ano, jakym Zjsobem:

6. Divate se na videa v angfiné i doma?
a. Ne
b. Ano — pouzivanteske titulky
c. Ano — pouzivdm anglické titulky
d. Ano — bez titulk

7. Srovnejte tyto body podle toho co je pro Vas v hédh anglitiny nejsnazsi?
a. Gramatika
b. Poslech
c. Miluveni
d. Cteni — greklad/slovni zasoba

8. Ohodna'te, jakou mate podle vas znalost anglického jazykdent&né mizete
pouzit i zndmku ze Skoly.
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APPENDIX 2: STUDENTS' QUESTIONNAIRE

Vazeni studenti, timto bych Vés &éhpozadat o vypléni nasledujiciho dotazniku, ktery
bude souasti mé bakaldké prace na téma ,PouZiti videa ve vyuce anglickéayka“.
Dotaznik je anonymni a nebude pouZit pro Zadnéjieé. Dekuji za spolupraci.

1. Srovnejte body A-D podle toho, co Vam jde nejlépe.
a. Gramatika

b. Poslech
c. Mluveni
d. Cteni

2. Co si myslite, Ze Vam z anglického jazyka dava¥ice
a. ,Klasicka" Skolni vyuka (dgitel, kniha + audio)
b. Videa, PC hry, hudba, internet... (doma)

3. Setkali jste sedkdy s rodilym mlu¢im? Myslite, Ze byste se s nim dorozlith
a. Ne, nesetkal/a
b. Setkal/a ale nerozufila jsem ani slovo
c. Setkal/a — dorozuaia bez potizi
d. Setkal/a — dorozuai'a kdyz mluvil/a pomalu a srozumiteln

4. Jakcasto pouzivate video v hodinach anglického jazyka?
a. Alespai jednou tyds

Alespai jednou ngsicné

Jednou za rok

Nepouzivame

oo o

5. Myslite, ze Vam v porozuémi mohou pomoci prvky videa (obraz, gestikulace,
mimika, kontext, intonace, sila hlasdie¢ téla...), které v jinych tebnich
pomickach jako je &ebnice, radio, obrazky atd. nejsou?

a. Ano
b. Ne

Které z nich jsou pro VAs NeJUAIB ST ..........oeieiiiiiie e e

6. Divate se na video v anglickém jazyce i doma?
a. Ne
b. Ano — pouzivanteske titulky
c. Ano- pouzivam anglicke titulky
d. Ano - bez titulk
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APPENDIX 3: TEACHER'S QUESTIONNAIRE

Dear teachers, | would like to ask for your hellfing in this questionnaire. It is
completely anonymous and the data will be usedhermpurposes of my bachelor paper
on the topic: “The use of video in English langudgaching”. Thank you for your
cooperation.

1. Do you use video as a teaching aid?
a. Yes
b. No

2. What do you believe in and why?
a. Learning (intentional learning)
b. Acquisition (unintentional learning)
c. Combination of both
Why:

3. For which purposes do you use video?
a. Presenting language (grammar, vocabulary, slagstes...)
b. Presenting country and its culture
c. Telling stories (textual competence, cohesive dsiic
d. Presenting topics (motivational clips...)

4. Do you think the visual aspect can help your leert@ understand and why?

5. Is it hard for you to conduct a lesson with the oseideo? If yes, why?

a. No

b. Yes
I. Insufficient school equipment
ii. Insufficient home equipment
iii. Don’t have/know sources
Ve e

6. Do you prefer authentic (made not for educationappses — series, films...) or
non-authentic (made for educational purposes) naégeand why?

7. s your school “equipped” with any non-authentictengls?
a. Yes
b. No

8. As a conclusion: what do you think about video #saahing aid?
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APPENDIX 4: STUDENTS’ GRAPHS

Question 1:Students see grammar, listening, speaking andngadi their strength:

Primary school Secondary school

B Grammar B Grammar
B Listening B Listening
 Speaking  Speaking
B Reading B Reading

Question 2:What do you think is more beneficial for your Esylidevelopment?
a. ,Classic" school education (teacher, textbook +iaud
b. Video, PC games, music, internet (at home)

Primary school Secondaryv school

Question 3: Have you ever met a native speaker? Could yoenstehd him/her?

a. No, have not met

b. Yes, but did not understand a word

c. Yes, understood without any problems

d. Yes, but understood only if he/she spoke slowly anidulated clearly
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Primary school

0% 4%

mA)
mB)
nC)

= D)

Secondary school

S7 0%

mA)
= B)
=0)

D)

Question 4:How often do you use video in your English languéessons?

At least once a week
At least once a month
Once a year

Never

aoop

Primary school
0% 0% 0%
HA)

u B)
nC)

u D)

Secondary school

mA)
= B)
= C)

= D)

Question 5 - PART 1:Do you think that the aspects of video that areimather teaching aids
like a textbook, audio, pictures etc. can help ymderstand? (picture, gesticulation, facial

expressions, context, intonation, voice, body laggu..)

a. Yes
b. No
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Primary school Secondary school

5%

mA) mA)

u B) = B)

PART 2: Which of them are the most useful for you?

Primary school
® Context

3% 3% E Picture

= Voice

B Gesticulation

¥ Intonation

® Facial expressions

u Speed of talking

" Body Ianguage

Secondary school
u ("ontext

H Picture

¥ Voice

H Gesticulation
u Intonation

u Facial expressions

4%

# Body Ianguage
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Question 6:Do you watch videos in English at home?

No

oo op

Yes — with Czech subtitles
Yes — with English subtitles
Yes — without subtitles

Primary school
4%

mA)

uB)

mD)

Secondary school

mA)

uB)

= 0)

uD)
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APPENDIX 5: TEACHERS’ GRAPHS

Question 1:Do you use video as a teaching aid? Question 2:What do you believe in and

why?
a. Yes
b. No
both

0%

HA)

EB)

Question 3:For which purposes do you use video?

coow

a. Learning
b. Acquisition c¢. Combination
0%
mA)
=B)
()

mA)

=B

= ()

ED)
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Presenting language (grammar, vocabulary, slaggstes...)
Presenting country and its culture
Telling stories (textual competence, cohesive desvig
Presenting topics (motivational clips...)

of



Question 4:Do you think the visual aspect can help your leart@ understand and why?

a) Yes
b) No

mA)

Question 5:1s it hard for you to conduct a lesson with the obeideo? If yes, why?

a. No

b. Yes
i. Insufficient school equipment
ii. Insufficient home equipment
iii. Don’t have/know sources
Ve ot

A

i B) Insufficient school
equipment
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Question 6:Do you prefer (use) authentic (made not for edoocati purposes — series, films...)
or non-authentic (made for educational purposeseriads and why?

a) Authentic
b) Non-authentic
c) Both

0%

mA)
uB)

uC)

Question 7:1s your school “equipped” with any non-authentiaterials?
a. Yes
b. No

0%
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