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ABSTRACT

The thesis nametihe Ways of Referring to Past Time in Englishsists of two main
sections, the theoretical and the practical one.

The first chapter of the theoretical part discugbesdistinction betweetenseand
time, betweertenseandaspect as well as the number and division of the Engiéstses.
The second part of this section describes and casphe selected English structures
referring to the past time. The last part of theotietical section states the similarities as
well as the differences among the English and Ctechs expressing the past actions
or events.

The practical part presents, analyzes and evaluhtesoutcomes of the research
carried out among secondary school teachers arterdgsl The final chapter of the
practical part suggests the ways of presenting pawagtising the selected English

structures referring to the past time.

Diplomova prace nazvand&jad-ovani minulych & v anglickém jazycse sklada ze
dvoucésti, teoretické a prakticke.

Prvni kapitola teoretickéasti se zabyva rozdilem meEnsea time mezitensea
aspect,a také potem a rozdlenim anglickyché¢adi. Druhda kapitola teoretickéasti
popisuje a srovnava vybrané anglické tvary odkakzuja minulost. Posledni kapitola
teoretické ¢asti uvadi podobnosti a rozdily mezi anglickymi ¢askymi tvary
vyjadiujicimi minulé dje.

Praktickacast edstavuje, popisuje a hodnoti vysledky vyzkumurykbg/l proveden
mezi Witeli a studenty $ednich Skol. Posledni kapitola prakticksti navrhuje zgisoby

prezentace a proaavani vybranych anglickych tvaondkazujicich na minulost.
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REVIEW OF LITERATURE

When writing this diploma paper the following typefsthe books have been consulted.

Grammar Books- such as Aitken (1992), Leech (1989), Bourke 808wan (1993).

Books Dealing with the English Syntax and Morphgleg such as Mathesius (1975), Quirk (1985),
Kavka (1995), Huddleston (2002), Biber (1999), Hedtbn (1993).

Books Comparing the English and Czech Languagseuch as DuSkova (1988, 1999), Mathesius
(1975), Knotkova (1986).

Methodological Books such as Harmer (1991), Aitken (1992), Ur (198El) (1996), Close (1992).

Books dealing with the English syntax and morphglbgcame the main source when writing the
chapter about the English tense system. These huftédegd information concerning not only distinctio
betweentenseandtime betweentenseand aspectbut also the number of the tenses in English aeit th
division. The second chapter of the theoreticat pdirere the selected English structures referrinthée
past time are discussed and compared is basedamnngr books which provided details about the
meaning and use of particular structure. Books @ing the English and Czech language have been
consulted when writing the third section of the ateical part which concentrates on stating the
similarities as well as the differences betweenBhglish and Czech tense systems, especially aitineng
forms referring to the past time.

Methodological books were the main source for wgtithe practical part of this thesis where the
outcomes of the research carried out among secpretdrool teachers and students are presented,
analyzed and evaluated. These books offered waywesfenting and practising the English structures

referring to the past time, as well as details &bloing the research.

INTRODUCTION

| decided to start my diploma paper by statingtthe following reasons explaining why | have chosen
to write about the English forms referring to thesptime. As a non-native English speaker, | Hzeen
having difficulties when deciding which form dedng the past action or event to use to expresg ha
have in mind. And as a beginning teacher of Englisiave been experiencing students” problems when
searching for the most suitable English past strectvhich corresponds with its meaning in the Czech

language.
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The English language offers many ways referring to the past time.
To be able to use particular form correctly, it is important to learn the
form, to know about the use and meaning of this way referring to the
past time.

The theoretical part of my thesis concentrates on these ways. The
aim is not only to describe each form, but also to point differences
among them. Another section of the theoretical part compares the
English and Czech structures referring to the past time. Stating the
similarities as well as the differences seems important for clarifying
the mistakes Czech students make when using the English forms
describing the past actions or events.

The practical part of my thesis is based especially on the data
collected from the research carried out among secondary school
teachers and students, as well as on relevant literature and my

teaching experience.
The research was held in order to answer the fatigwuestions:

o Which approach, the inductive or deductive one, and why do
teachers and students prefer when presenting and practising
the past simple, the past continuous and the present perfect?

o Which language, Czech or English, and why do they use when
presenting and practising these structures referring to the
past time?

o How do they perceive the presentations of these structures in
the textbooks they have been using?

o Which exercises and why do teachers and students consider
effective for practising these three forms?

o What kinds of difficulties and why do students have with the

past simple, the past continuous and the present perfect?

At the end of my thesis I have included some of the ways and ideas
for presenting and practising the past simple, the past continuous and
the present perfect which aim at preventing students from making
mistakes in these three forms referring to the past time.

As the topic of my diploma paper may be described from many
different viewpoints I am aware that I have not managed to cover all
the aspects connected with this subject, therefore, I have chosen only
those aspects which are relevant for my thesis.
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1  The English TenSgstem

1.1 Tense and Time

The English language distinguishes between theessfon of time by the verb and the objective fact
of time. Such distinction is evident from the fabhat it uses the wordensewhen referring to the
grammatical category, and the wdinthewhen describing the objective time (Mathesius, 1%25.

The Czech language, on the other hand, uses thiessipncas which covers the meaning of English
tenseas well as ofime

Quirk suggests thaenseis “the correspondence between the form of thb @ad our concept of time”
(Quirk 1973, 40). Mathesius claims thahseshows how the speaker classifies an action frontithe
axis viewpoint (Mathesius 1975, 6T)jme on the other hand, is a universal, non-linguistincept having
three divisions: past, present and future (Quirk31940). Broughton adds that “it is not a gramnatic
device, but a common concept in the physical wofBfbughton 1990, 294).

Did youwant coffee or tea? hear you are getting married. lam leaving for Madrid next weekThe
previous sentences illustrate the disagreementdegitenseand time. The first example uses the past
simple to refer to the present time. The use of teinse suggests speaker’s politeness. The second
sentence uses the present simple referring toaketime for introducing something one has heatdlew

the third one uses the present continuous forniafgto the future time which suggests speakerfwite
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plan. As the foregoing sentences show, the paseteioes not always refer to the past time, and the

present tenses can refer to different times as wetlonly to the present.

1.2 The English Tenses

When considering the English tenses the grammadéfes not only in the number of them, but also
in the way of dividing them into the groups. Pet@804, 532), Biber (1999, 453) as well as Greenbau
(1990, 47 — 48) claim that the English languagetivastenses: past and present, which are represbgte
the verb inflection, such as nest/restedand write/wrote As regards the future, Peters states that it is
“expressed in English through compound verbs, iomes involving auxiliarieswill rest/write, shall
rest/write, am/is/are going to rest/writéPeters 2004, 532). Mathesius suggests thatralivk languages
started to express the future later than the phstefore, the future is very diverse often inchgdi
auxiliary verbs (Mathesius 1975, 64). Greenbaunsdldt the future meaning in English can be condeye
by various means, for example, by the present t@rwaorrow is TuesdafGreenbaum 1990, 48).

Huddleston speaks about primary and secondarydetiseformer consisting of past and pres8he
wentto school. Shgoesto schoolThe latter of perfect and non-perfelde mayhave knownher. He may
know her (Huddleston 2002, 116).

Hais divides the tenses into primary and secondan; however, he includes the present, past and
future tense in the first group, while the presguatst and future perfect in the second one (Ha®l,]19
123). Duskova shares Hais’s opinion in a way thatlabels the present, past and future tensesraargr
but when referring to the present, past and fuperéect she uses the expression perfect tense&dizaus
1988, 217). Both, Duskova as well as Hais add aliadenses consist of the simple and continuoushfor
Huddleston, on the other hand, includes the pregresind non-progressive in connection with thesassp
(Huddleston 2002, 116). Mathesius writes aboutpiesent, past, future tense and the present, pdst a
future perfect without dividing them into any greaufMathesius 1975, 60).

Biber (1999, 460), Greenbaum (1990, 51) as welQagk (1985, 189) do not speak about perfect
tenses, such as the past perfect or the preseféicpeinstead they suggest that both tenses, puabkt a

present, may be combined with @igpectwhich is discussed in the following chapter.

1.3 The Aspect

Biber (1999, 460), DuSkova (1999, 104) as well agk)1985, 189) mention the connection between
aspectand tensewhen claiming that these two verbal categoriesteeta time distinction in the verb

phrase.

In fact, aspect is so closely connected in meanitlg tense, that the distinction in English
grammar between tense and aspect is little mome ahterminological convenience which
helps us to separate in our minds two differend&imf realization: the morphological
realization of tense and the syntactic realizatibaspect.

(Quirk 1985, 189)

Biber adds thatenserefers to past and present time orientation, wimsigectexpresses “completion or

lack of completion of events or states describedabyerb” (Biber 1999, 460). In other wordsspect

expresses the manner in which the action occursh@gaus 1975, 62).
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Kavka clarifies the connection betwetemseandaspectin the following quotation.

In many languages specific means to distinguisfepgvity and imperfectivity had been
created before the category of tense was develdpedoriginal aspectual forms were
gradually changed into temporal ones, and therdf@e&ategory of aspect is very closely
connected with the category of tense.

(Kavka 1995, 69)

The English language consists of two sets of asppetfective / non-perfective and progressiven-no

progressive.

The perfect aspect designates events or stategytpkice during a period leading up to the
specific time. The progressive aspect designatevant or state of affairs which is in
progress, or continuing, at the time indicatedh®yrest of the verb phrase.

(Biber 1999, 460)

The following sentences aim at illustrating thetidition among the perfective / non-perfective and
progressive / non-progressive aspedbhin has lived in Paris for ten yegjgerfective) John lived in
Paris for ten yeargnon-perfective). As Quirk (1985, 190) points fgexfective aspect suggests not only
that John’s living in Paris has continued to thespnt time, but also that his living in Paris magtmue
to the future. On the other hand, the verb in #t@ad example which is in non-perfective aspedtatds

that John’s living in Paris came to its end.

Joan is singing wellprogressive)Joan sings wel{non-progressive). The use of the progressivecaspe
in the first sentence refers to Joan’s performéooe particular occasion or during a particulaaszmn”
(Quirk 1985, 197), while the non-progressive aspeed in the second example “refers to Joan’s

competence as a singer (that she has a good vaicelatively permanent attribute)” (Quirk 1985719

Kavka suggests that one of the ways of distingaghspectin English concerns the
forms, either simple or continuous, of tenses (KatR95, 69). He includes descriptions
of the simple and continuous form by Jespersermahg that the continuous form
relates more to time, while the simple form refessstate, as well as by Bodelsen
pointing that “the simple form is used to referatéact, or event, whereas the continuous
form aims at the activity proper” (Kavka 1995, 70).
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1.4 The Summary

To sum up the statements from the foregoing paphgréhe following conclusions
can be drawn. The English language differentiatta/dentenseandtime. While tense
belongs among English verbal categori@sie refers to the common concept of the
world one lives in. The Czech language, on theradtiaed, uses the wourths not only

when referring to the Englidense but also tdime
As has been proved, the grammarians look at théidbrtgnses differently. Peters (2004), Biber

(1999) as well as Greenbaum (1990) speak abouEtwtish tenses, past and present. Huddleston (2002)
agrees with their opinion adding a category ofs¢beondary tenses consisting of perfect and noregterf
Hais (1991), Duskova (1988) and Mathesius (197&ptthat the English language distinguishes among
six tenses, namely among the past, present, fteéase and the past, present and future perfeat.tens
Biber (1999), Greenbaum (1990) and Quirk (1985)thenother hand, suggest that the past and present

tense may be combined with the aspect.

The author of this thesis shares the opinion theBnglish language consists of two tenses, palst an

present, which in combination with the aspect fohmpresent and past perfect.

The previous chapter also aimed at stating thediffce betweetenseandaspect suggesting that
tenserefers to past and present time orientation, wisjeectexpresses a completion or a lack of
completion of action described by the verb. Aslesn illustrated the choice of the English aspect

influences the meaning of the sentence.
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2 The Ways of Referring to the Past Time in English

2.1 The Past Simple

One of the tenses used when expressing the pastsor events is the past simple. This tense sccur
in different situations. It describes actions oemt¢ which happened and ended in the past, haging n
connection to the present time, therefore, the irethe past simple is usually accompanied by the
following words or phrases to which Peterson refershe “common time markers” (Peterson 1989, 64).
She offers the following time markesgesterdayand its combinationygsterday morning, yesterday
afternoon, yesterday eveningombinations withast (last night, last month, last yéaicombinations with
ago (two days ago, two weeks ago, three yearg,amud specific points in time with prepositidnson
andat (in 1978, on Monday, at 9:)0Such use of the past simple expresses competazhs or events

referring to a single point in the past time.

Quirk suggests that “it is not necessary for th&t pense to be accompanied by an overt indicator of
time” (Quirk 1985, 184), adding that it is only iomant to make sure that the hearer has a spéoifecin
mind which he or she understands from the immediatation.Did youlock the door?may be used “in a
domestic situation where it is known that the frdabr is locked at bedtime every night” (Quirk 1985
184). The past simple here refers to the immegiagt. In other words, it describes actions or event

which happened a very short time ago.

This tense can also be used when speaking abobabits he or she had, but no longer are true. Such
use is known as habitual past. Leech claims thatwising the past simple for expressing the pdst ha
phrase of frequency or a phrase of length of tsneh aslways, often, many times, wheng\stc. are
usually used to indicate the regularity or repetitEvery morning the two meyot upandate breakfast
before theywentfishing.(Leech 1989, 341 he past simple is not the only way of expressimgpast

habits,wouldandused tostructures can be used, too (see Chapter 2.8).

Kavka (1995, 46) as well as Hais (1991, 133) spdmlut the use of the past simple when expressing

statement of common verity, especially in proveHznt heart nevewon fair lady.

The past tense occurs not only in its simple, kg & the continuous form which is described ia th

following part.

Table 1 -Summary of the Use of the Past Simple
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USAGE EXAMPLE
completed actions or events
referring to a single past point PetervisitedMexico in 1996.
immediate past Did anybodycall?
habitual past She alwaydoughtstrawberry ice-cream.
statement of common verity Faint heart nevewon fair lady.

2.2 The Past Continuous

The past continuous, sometimes known as the pagtgssive, usesasor wereand—ing form. As
Broughton suggests, “the was / were marking theetdor past and —ing form giving a sense of ongoing
activity” (Broughton 1990, 208). The past continsianay be used in different sentences expressing

different meanings.

As Leech claims it is used to show that some aatias in progress in the past, continuing for a
temporary period, but not to the present time. Ugtlae past continuous refers to action which was
complete at the time one is thinking about (Lee289] 338)| was havinga bath at 10 o’ clockAitken

1992, 40).

Aitken suggests that the past continuous may tefthre specific past time which is defined by the
prepositiondrom andto (Aitken 1992, 40)I was playingtennis from 5 to 7 pm yesterddye past
continuous also describes parallel actions, thdtesactions which were continuing at the same timthe
past. Such sentences very oftenwhéde suggesting that the activities were paral@h, last night we
were doingdifferent things. My fathewas fixing something in his car as usual, my motivass settinghe

table, Annwas readingin her room, while | myselfias writingletters(Kavka 1995, 35).

This tense is also used when referring to repeatédns or events. The sentences expressing
repetition of some activity include words likévays, forever, constantly, continually. Stesalways
complaining Kavka points that “it implies that the activity f@mmed by the subject (usually a person) is

something normal, very frequent or usual for himteedo” (Kavka 1995, 36).
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Aitken includes the sentences with the past contistexpressing politeness, claiming that it is used
“introduce a new idea, request or proposal poligeig tentatively” (Aitken 1992, 41) was wonderingf

you could help me.

If used in a sentence with the past simple, thé gagtinuous refers to action which was in progress
when some other action or event happened. Thesjpagle interrupts the activity realized by the past
continuousShewas washing upvhen her daughtezamehome from schooln other words, as Leech
points, one action was continuing over a periotié and a “second action happened in the middle of

that period” (Leech 1989, 38).

Table 2 -Summary of the Use of the Past Continuous

USAGE EXAMPLE
past actions which were not complete at the
time one is thinking about | was readingnewspaper at 6 pm.
past actions which lasted
for specific past time | was playingthe guitar from 2 to 3pm.
Lucywas doinghomework while her
parallel actions brotherwas playingtennis.
repeated actions or events He wasalwaystelling jokes.
speaker’s politeness | was wonderingf you could come.
actions which were in progress when
something else happened While wewere watchingTV, he came in.

2.3 The Present Perfect Simple

The present perfect appears in different situatidsdts name suggests, it describes actions having
some connection with the present time. When wrieihgut the present perfect Duskova as well as Aitke
point that it expresses the situation which to@cpland ended in some unspecified past time rgltdin
the present time by its resulthe bookhas been translatedto several foreign languagéBuskova 1964,
147).Has Paulfinished his lunch?(Aitken 1992, 23). The person asking such questisritken adds,
may be curious whether Paul is full or free nowe Téason for not including the time may differheit
the time is unknown, or it is unimportant.
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Both, Bourke (2003, 29) and Leech (1989, 328) cldiat this structure is also used when talking
about general experiencédiave beerto some wonderful placéBourke 2003, 29). have visitedRio,

but I haveneverbeento Buenos Airegl eech 1989, 328).

Quirk suggests that the present perfect is useddscribing the state, for exampldyat housédnas
beenempty for ageshe indefinite events, such as in the sentéiiceur childrenhave hadmeaslesand
the habit in a period leading up to the presemtef@ample Mr Terry has sungin this choir ever since he
was a boy(Quirk 1985, 192). As the foregoing examples shibvr,present perfect appears in the sentences
with for used for expressing how long something lasted sammkfor saying when something started

(Bourke 2003, 25).

Aitken includes the time markejisst, yet, already, stilwhich, as she claims, when used with the
present perfect can indicate the speaker’s attitside points thgtist refers to the immediate past time
“whose results are very clear” (Aitken 1992, A4)avejust washedthe floor.So it is still wetYet
suggests that the speaker believes that the @dhké action should or could be present now” (Bve
yourepairedthe radio yetAlreadyused with the present perfect “suggests that thalgy believes that
the action is over, and that the present ressltiiprisingly quick” (24)He hasalreadyeatenthe cake
Still shows speaker’s surprise that the situation cassiim affecting the present momdié still has not

left (Aitken 1992, 24).

Leech as well as Quirk also point that the timekmes, such asecently, just, already, yét
connection with this structure express recehtas our planelanded? | do not know. It stilhas not
appearedon the Arrivals board. LookLeech 1989, 382).havealreadytold Gillian about the party.

Havethe childrencomehome yet?Quirk 1985, 194).

The present perfect does not consist only of thpls, but also of the continuous form which is

discussed in the following chapter.
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Table 3 -Summary of the Use of the Present Perfect Simple

USAGE EXAMPLE
results influencing the present | have spiltthe milk.
indefinite past actions I have mehim.
general experiences Shehasalreadyusedthis software.
habits leading to the present My fatherhasalwaysplayedchess.

2.4 The Present Perfect Continuous

This structure describes actions or events whiattest in some unspecified past time, may still be

going on, or may recently have finishédave been writingemails all dayBourke 2003, 29).

Duskova states that the present perfect continusually refers to activity which influences the

present time by its resulle cannot drive, hbas been drinking([Duskova 1988, 239).

This structure also refers to the activity whicltamstant or repeatedl.has been raining'may

describe an extended, single period of rain ori@sef short showers” (Parrott 2000, 190).

Kavka claims that the present perfect continuousesgress negative evaluation of the activity &y th
speaker, such as irony or surprise (Kavka 1995,@&3h, whahaveyoubeen doingwith your new pair
of jeans?AKavka 1995, 47). As the simple form of the pregmfect, the continuous one appears Wath
andsince too.Shehas been doindgier homework for two hours. Has been readinghat book since

Christmas

Table 4 -Summary of the Use of the Present Perfect Continugu

USAGE EXAMPLE

82



activity still going on or

recently finished Ihas been snowing

Hehas been forgettinghis keys

repeated or constant activity ever since he gohthe

2.4.1 Comparison of the Present Perfect and the R&Simple

As has been mentioned in the foregoing chapteesptbsent perfect expresses “some relation to the
present either in signalling that a consequen@naiction completed in the past persists in thegorteor
that a completed past action falls within a pedodnected with the present” (Mathesius 1975, 6B T
past simple, on the other hand, refers to thepiisbut any connection to the present timbad a very
busy day at the office todayhe speaker talks about all past actions whigipeaed, while in have had
a very busy day at the office toddne speaker stresses the result of that day,abfs being tired
(DuSkova 1964, 150). In other words, as Leech stétiee present perfect relates a happening ipése

to the present, while the past simple relates péwipg in the past to a past time” (Leech 1989).344

The sentences in the present perfect usually leekime reference, while the ones in the past €mpl
mostly indicate that some activity happened ati§ipdime in the pastHaveyou evewisiteda mosque?
Yes, lvisitedone when | was in Cairo, two years a@@ech 1989, 344Have youread Middlemarch?
Did youread Middlemarch?Huddleston 1993, 161). As Huddleston claims theafghe present perfect
suggests that the questioning person has no partibme in mind, while the past simple suggestt the
person who asks refers to a particular occasioraddis that the present perfect is used for desagrithie

past actions where the time of occurrence is npbiant.

Hais illustrates the distinction between these $tvoctures in different sentencétow did yourepair
the radio? Howhaveyourepairedthe radio?In the first example, as Hais writes, the perstio asks is
interested in the way of repairing the radio, hslor wants to know about the steps of repairin@ntthe
other hand, the use of the present perfect inghersl sentence suggests that one is curious wttether

radio works, he or she cares about the resultpEirag the radio (Hais 1991, 137).

Both, Duskova (1964, 150) and Mathesius statetti@apresent perfect is not used when talking about
persons who have died, the past simple is usegdddthaveneverseenMr Priestleywhich suggests that
Mr Priestley is alive, therefore, there is the jilmiisy to see him, whild neversawG. B. Shavstresses

that G. B. Shaw died, therefore, nobody can seednipmore (Mathesius 1976, 40).
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Hewings mentions the different use of the presenfiept and the past simple in the news reports,
claiming that the events are often introduced leygtesent perfect, while details are describedyusia
past simple (Hewings 1999, 8)he film star Jim Coopéras diedof cancer. Havassixty eight andived
in Texas The use of these two structures may also bednflad by geography, in other words, by the
place where English is spoken. Swan claims thaftherican English uses the past simple not only to

describe details in the news, but also when inttodpan event or action (Swan 1993, 495).

2.5 The Past Perfect Simple

This structure is used for describing an actioevant finished before the specific time in the past
Quirk uses the phragmast-in-the-pastvhen writing about what the past perfect simplestiycexpresses.
Aitken suggests that the past moment is usualtgdhiced by the prepositidsy. By one o’clock head

cookedlunch (Aitken 1992, 47).

When used in a sentence with the past simple,abeperfect describes the earlier past action ewhil
the later one is expressed by the past sindgdter theyhad gothome, somebody broke into the.flatich

sentence suggests that they were at home firsthemdsomebody broke into their flat.

Leech mentions the use of the past perfect in adimrewith the prepositiobeforeandafter
expressing sequence and relationship between #t@pigonsThe armyhad wonan important battle
before they crossed the border. The prisoner wessed after hbad beenin prison for several years
(Leech 1989, 336). The sentences in the past pesifaple are often accompanied not only lejareand
after, but also byas soon as, by the timas Aitken points, this structure can also be usesld narrative
device to give background, especially in writtergsh” (Aitken 1992, 48)It had beerna good year for

Martin.

The past perfect consists not only of the simple diso of the continuous form, which is discusised

the following paragraphs.

Table 5 -Summary of the Use of the Past Perfect Simple

USAGE EXAMPLE

past actions or events finished before a All childrenhad returnedhome

84



specific past time by six o clock.

Shehad washed up
earlier past activities or events before she went outside.

narrative device

giving background It had beema good summer for Paul.

2.6 The Past Perfect Continuous
As Cobuild (1996, 252) and Swan (1993, 467) pdietgast perfect continuous is used for describing

longer actions or situations which had been cominto a particular past time the speaker is talkin
about. As they add the use of the past perfectraomis stresses the duration of the action whichastly
introduced by the prepositidor followed by the specific time, such s ten minutes, for three weeks

etc. Theyhad been talkingor an hour before Peter came back from the supekat.

In other words, as Aitken claims, the past peréecitinuous often draws attention to the lengthef t

activity (Aitken 1992, 52).

When one wants to show the cause and effect of s@tien or event, the past perfect continuous may
be used. The following use of this tense desctibesesults of activities such stsdyingandeating
Catherine was very tired as shad been studying@ll night. Peter gained weight becausehasl been

eatingtoo much

Table 6 -Summary of the Use of the Past Perfect Continuous

USAGE EXAMPLE
longer actions or events lasting to When he camehad been watching'Vv
particular past moment for two hours.
cause and effect Claire lost weight because shad
of some action been exercising
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2.6.1 Comparison of the Past Perfect and the Pasingle

Both, the past perfect and the past simple desegbens or events which happened in the past. The
past perfect, as has been mentioned before, istastebw that some past situation or activity ooedir

before the particular past time.

The past simple, on the other hand, does not digsh betweetater andearlier past. Swan claims
that one may use the past simple instead of thepeafect “when thearlier action was a short one”
(Swan 1993, 467When Ihad washedhe cat, it ran off into the bushes with disgighen Iput the cat
out, it ran off into the bushes with disguBhe use of the past perfect in the first examptgests that
washing the catvas not a short activity, it took some time, while past simple included in the second

sentence refers foutting as a short action.

Swan continues in listing the situations in whibh past simple is more often used than the past
perfect by claiming that when describing peopleaimediate reactions the past simple is recommended.

When hesawa mouse he scream¢8wan 1993, 467).

Kavka (1995, 37), Swan (1993, 467) as well as Konedk(1986, 151) suggest that the past simple is
preferred to the past perfect when the speakeeptiag the actions in order refers to them as iddia
independent facts which do not influence each ofleedroveto the stationglosedthe windowsgot out

of the carJockedthe doors andaventin to the station hal{Knotkova 1986, 151).

In the following quotation Parrott offering an exalmwith the narration describes in which situagion

the past simple and the past perfect may occur.

When we tell a story or describe a sequence oftewea generally use the past simple to
establish the main facts and to move the storydodvif we describe the events in order they
happened. We use past perfect to describe the tmsid)— to introduce events that
happened before the main narrative and have soarefen it. We often use it to show

that a character is recollecting something thapbapd previously.

(Parrott 2000, 197)

2.7 The Present Simple

As has been mentioned in the chapter 1.1, the pirésese does not refer only to the present titne, i

can refer to the future, as well as to the pasttiduddleston suggests that the present tense when
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referring to the past time occurs in informal caisadional narration or in fiction, and its purpase
making narrative “more vivid by assimilating itttee here-and-now of the speech act” (Huddlestor2 200
130). Such use of the present tense is known #&xicipresentWell |, | wanted just a small box like what

you made. He wasn’t satisfied with it -dJumsandmakesa big one as welBiber 1999, 452).

The present tense referring to the past time gipears in the news headlinéB\ aidreachesthe

stricken Bosnian town of Srebrenifflduddleston 2002, 131).

Huddleston as well as Greenbaum mention the ugeqiresent simple in the sentences including the
verbs:say, tell, inform, hear, gather, understand,,geavhich Greenbaum refers to as the “verbs of
communication or reception of communication sugggghat the information communicated is still
valid” (Greenbaum 1990, 49)understandthat the game has been postpof@deenbaum 1990, 49).
Huddleston including the senteriBdl tellsme you are moving to Sydnagds that “the focus of attention

is not on Bill’s act of communication itself buthrar on its content” (Huddleston 1993, 147).

Huddleston offers the following comparison of thegent and past tense when referring to the past
time. He speaks about the use of the present temse expressing permanent existence of something
created in the past, and about the past tense arferefers to the creation itself (Huddleston 20CRD).
Describing individuals coping with ordinary life drsocial pressure, she (Jane Austesgsa sharp

satire to expose follies, hypocrises and falsehgsufane Austewrote Emma in 1815.

And finally, the present tense may be used instédide past when speaking about the past events or
actions “seen as a part of a chronicle forming @er@nt record of history” (Huddleson 2002, 1338 —

Albert | become£mperor — the first of Habsburg Emperor

Table 7 -Summary of the Use of the Present Simple

USAGE EXAMPLE
He hearsthe bell ringing, andhurries
historic present downstairs.
news headlines Bushbecomeshe US President again.
with some verbss@ay, hear, teletc.) | hear Lucy is going to university.
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record in a chronicle Albert | become€mperor.

2.8 WOULD and USED TO

These two structures may be used when talking ghasithabits and repeated past actions or events.
When | was a childwould/used toplay hide and seek gamés Parrott claimsjsed tcandwould
“emphasize both remoteness and duration” (Parfit02209). Cobuild (1996, 243) suggests that when
describing the past state®uld cannot be used, insteaded tooccurs. am not quite as mad asibed to

be. Actressessed tobe very reluctant to wear tight corsets

The negative form oivould refers to the past refusalsle was angry becausemMould notlend him
any moneySwan 1993, 636).would notring him, he was quite rude last time we sp(karter and

Hughes 2001, 44). As Carter adds, in these aasakl notis equivalent taefuse to

Another use ofvouldwhen referring to the past time is mentioned byt&alaiming that it can
express opinion and volition in the past situati(@arter and Hughes 2001, 4Bypent New Year pulling

my hair out because the batwpuld notsleep

Aitken adds thatised tomay also express a polite way of suggesting trespeaker previously had

some skill, and may therefore still havellb you play tennis? used toplay a bit (Aitken 1992, 57).

Table 8 -Summary of the Use oWould and Used to

USAGE EXAMPLE
| used to/wouldvatch TV
past habits every day.

She is not quite as happy
past states as shaused tabe.

Paulwould not lend

past refusals me his new car.
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2.9 The Summary

The aim of the previous pages was to describe amgpare different English forms referring to the
past time. As has been suggested and illustratéhebiyncluded sentences, the English language geevi

many structures which may be used when describi@gast actions or events.

There are the past tense expressing the past sicia@@vents which do not influence the present,time
the present perfect referring to the situationsciwtiappened in the past, but have connection to the
present time, the past perfect emphasizing thapaseaction or event preceded another past aation
event, the present simple used in informal namati@ws headlines, as well\asuldandused to

structures describing the past habits and therppstited actions or events.

As has been shown, the past tense, the preseatpasfwell as the past perfect consist of thelsimp
and continuous form. The choice of the form usuigfijuences the meaning of the sentence. If thalepe
describes the action in its progress, stressingragty and duration, the continuous forms of thtesgses
are use&im was openinghe parcel(Huddleston 1993, 153He has been runningor two hours already
(Bourke 2003, 21)it had been rainingbefore he crashed the clreech 1989, 337). While if the
emphasis is put on the state, completion of thieiggtthe simple one is preferrelim openedthe parcel
(Huddleston 1993, 153T.heyhave paintedhe ceiling(Bourke 2003, 21)When the playad finished the

audience left quietl{t.eech 1989, 336).
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3 Comparison of the English and Czech Forms Refemg to the Past Time

3.1 The English and Czech Forms Referring to the Ba
Time

The lines which follow have been written in ordepbint the similarities as well as the differences

among the English and Czech tenses and structspscially those used when referring to the pamt.ti

Duskové claims that the English tense system idagito Czech in a way that both languages may

refer to the past, present and future time (DuSK®&8, 217).

English as well as Czech use the past tense foridegy activities happened in the past tilBesan
got uplate yesterday. Zuzanetalavéera poz@. The English and Czech language may also use the
present tense when referring to the past time. 8setknown as the historic present functions asvice
making the statement topical or dramatic (see @nd¥).NapoleonleavesFrance at the head of a great
army andcrosseghe frontier of Russia. Napoleodchaziz Francie wele velké arméady piekraduje

hranice RuskgKnotkova 1986, 138).

The previous section was to show the similaritieshe English and Czech forms
referring to the past time, while the following srere to describe their differences.
The English and Czech tense systems differ in numbenses. The Czech language

consists of the past, present and future tensere§ards the English tenses, the
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grammarians seem to offer different number of thBome of them speak about the past
and present tense, while others mention the fuamse, as well as the past, present and
future perfect (see Chapter 1.2).

As far as the sphere of the past is concerned, @asSgoints that “English divides the
past into past and before-past (the former beinthéu subdivided according to its
definite or indefinite nature and the connectiothwihe present) whereas Czech regards
the past globally” (Duskova 1999, 98). The aboventimeed division of the past
suggests the number of tenses connected with tle¥espf the past in each language. As
DusSkova states the English language operates \mithe tenses in the simple and
continuous form, while the Czech language with past tense which occurs in different

aspectual modifications (DusSkova 1999, 77).

As has been suggested, the Czech language mos#iythes past tense to express the past actions or
events, while English may choose from the pasttenkich is connected with the definite past tithe,
present perfect, which refers to the past timeatriie same time connects the past with the presedt

the past perfect, which suggests that one pasttisitupreceded another.

Mathesius illustrates how the Czech language lacttie present perfect deals with this tense.
Yesterday tore my trousers. Tajsem sivcéeraroztrhl kalhoty. Look, have tornmy trousers. Podivej, jak
jsem si roztrhlkalhoty(Mathesius 1975, 63). Both actions are realizethbypast tense in the Czech
language. As Mathesius shows the sentence in gsept perfect may be rendered into Czech not gnly b
the past, but also by the present tehdave finishedmy taskcorresponds with the following Czech

sentencedJz jsemulohuudélal. Jsems Glohou hotoyMathesius 1976, 39).

Mathesius as well as Knotkova mention a speciatperfect type with the verbit Mam kalhoty
roztrzengMathesius 1975, 63Meél jsem umyto sMam umyto. Ml jsem skotieno =Mam skoreno.
(Knotkova 1986, 154). Mathesius adds that thisqmtiit used only in colloquial Czech (Mathesius3,97

63).

Duskova points that the Czech language does nimglissh between the English past
simple and continuousAt seven-thirty Idrove to the station. At seven-thirty was
driving to the station Czech translationr® pil osméjsem jelna nadraZj includes the
meanings of both English tenses. It may meandhad osmé jsem odjel na nadrazs

well aso pil osmé jsem uz jel (jsem byl na égsta nadraziDuskova 1988, 237).
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Duskova states that the Czech language lackingdbeperfect uses the past simple
when translating it (Duskova 1999, 9®eter had washedup before his young wife
arrived. Petrumyl nadobi, nez fiSla jeho mlada Zena

On the other hand, she mentions the feature shHaydtiese two structures, when
writing that they both lack the distinction betwedgfinite and indefinite past (DuSkova
1999, 96).

As has been shown the Czech past tense correspadsnly with the English
present perfect, the past simple and continuousalba with the past perfect.

Another difference between English and Czech caorscire use of the present simple
when referring to the past time. Some English veidrsexamplehear, see, understand,
etc. take the present tense when expressing theg#m or event, while in Czech such
past situations are expressed by the past tensé€spter 2.7). hear you are an expert
in cut glassSlySel jsemzZe jste odbornik na brouSené sifmotkova 1986, 152).

3.2 The Czech Vid vs. the English Aspect

As has been mentioned the Czech language doessptdydso many structures referring to the past

time as English. On the other hand, it includiels sometimes translated aspectinto English.

The Czech language distinguishes between the pedeand imperfective aspect. As
Duskova claims most Czech verbs are either peviedt imperfective (DuSkova 1988,
242), the former expresses actions limited by tisueh aglat, pepsat while the latter
describes actions which are not limited by timehsasdavat, gepisovat

Perfective aspect presents verbal action as a exmm completed act,

imperfective aspect being neutral in this resp¥erbal action denoted by
perfective verbs implies boundaries (a beginnind/ ar an end), while in

the case of imperfective verbs it is expressedsirpiogress (its boundaries
recede into the background). In other words, péxfecaspect presents
verbal action as closed, imperfective aspect espees cursively.

(Duskova 1999, 104)

As regards the opposition of the perfective anderfgctive aspects, DuSkova states that the unmarked
member of this opposition is the imperfective famit can refer to a completed situation as ViR th¢ jsi

je zvala?(imperfective) (DuSkova 1999, 105).
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Mathesius shows how different aspects influencertbaning of the sentendéekdo rekams3el VySel
sicecasry, ale pece az do vera nedosel Kdyby bylchodil castji tou cestou, jakehodivaljeho
dedecek, byl by juSelbez zastavky, ale takhtastopopoSekousek a uz se musel zastavit a ptéat se, jak
dal (Mathesius 1976, 38). The previous sentence censiseveral past forms of the vgitb, each of
them describing a different actidBeldoes not express any beginning or end of the aai&ei on the
other hand, refers to the action as a completedwySelstresses the beginning of the action, whid&el
the endPoposelefers only to a few moments of the action, andlfy chodil andchodivaldescribe past

situation which repeated regularly (Mathesius 188,

The most important difference between Czech andignas regards the expression of
verbal aspect, however, consists in the fact timBnglish verb itself is formally not
assigned to a particular aspectual type, the samein different contexts may express
different verbal aspects without any accompanyorgitil change. Thus in English, verbal
aspect is not expressed by the verb alone butédwkiole context.

(Mathesius 1975, 71)
Duskova illustrates Matheisus’s opinion by inclygdihe verbssaywhich may meaitici, fikat, learn
wit se, nadit se,write psat, napsahuykoupit, kupovat. As she adds the aspect may beegdby the
meaning of verb, by its postmodification, as wsllbg the contexMWedrank beer. Hedrank a glass of
beer. The first example translated into CzechPdsjsme pivoexpresses the imperfective aspect, while the

second oneyypil sklenici pivaexpresses the perfective aspect (Duskova 1983, 24

3.3 Expressing the Aspect in Czech vs. English

Mathesius compares the ways of expressing the haspacts in the Czech and English language. He
suggests that in Czech the alternation of the smonant influences whether the verb is in the
perfective, such asesu, nasadim, umyror in the imperfective aspect, suchnasim, nasazim, umiram
Although claiming that the “indication of verbalpest by means of alternation does not exist” (Msitie
1975, 71) in the English language, Mathesius inesua pair of the verlirop — droopwhich is sometimes
mentioned as an example, however, “cannot be cadgdarsuch distinctions agsu — nosiinMathesius

1975, 71).

Another way of distinguishing between the CzecHgmtive and imperfective aspects is realized by the
use of prefixesprinesu, nabodnu, ubodamiigghnu, zataham, popotahr{iMathesius 1975, 70). In

English, on the other hand, derivation does n&cafthe verbal aspect. There are several fixedxgief
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which do not influence the aspectual type, butadtbring about the change in the meaning of the, ve

for examplecome — overcom@athesius 1975, 71).

The last way in Czech Mathesius describes condbmset phrases, such adgit (perfective) -
zasazovat ran@imperfective) bodnout koho jehlo(perfective) -~vrazet jehlu do koh@mperfective)
(Mathesius 1975, 70). In English, the whole phrasayg influence the aspectual meanirde‘talked him
deaf and dumb, he shot him dead, she began toralye started crying, the lamp began to shine
Czech all these meanings are expressed by add¥figgw to the basic verb forms, e.ugnluvit, zaselit,

rozplakat se, rozz# s€' (Mathesius 1975, 71).

3.4 Expressing the Perfective and Imperfective Aspein
English

Duskova offers the following ways in English whicave similar function as the Czech perfective
aspect. The first device she mentions is an advarticle, such adown, out, off, through, ujpVrite down
zapsat (si)blow out sfouknout try out vyzkouSetwork out (a problem)vyiesit (problém)eatup snist,
drink up vypit, etc. As she writes some prefixes suggestahaction in completed as wedlaveotrosit —

enslavezotraiit, live Zit —outlive prezit, eatjist —overeatpiejist se (Duskova 1988, 243).

On the other hand, when the above mentioned vertbstauctures appear in the continuous form, they
are similar to the Czech imperfective aspbetwas working out a problefesil rjaky problémyou were

overeating againuz jsi se zaserpjidal (DusSkova 1988, 243).

As DuSkova points the English language uses thérearus form to express the imperfective aspect
(1988, 242). She believes that the English contisiform and the Czech imperfective aspect are aimil
as “both forms present verbal action as such, withalicating its beginning and / or terminationda
hence usually as incomplete. The principal featuprogress” (DusSkova 1999, 104). She points the
difference as well, when suggesting that tempodargation is specific for the continuous form, whihe
imperfective aspect may refer not only to temparhot also to general actions (DuSkova 1999, 185)n
the sentencedohn was smokingndJohn smoke@vhich are both translated dan kouil into the Czech

language.

Duskova as well as Kavka suggest that the oppasitidhe English simple and continuous form is

very different from the opposition of the Czechfpetive and imperfective aspects. As DuSkova shows
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“the simple form can replace the progressive enghé case of verbs that denote the specific mganfin
the progressive form obligatorily by the progresdiorm, for example, under conditions of inversion:
There came our btigDuskova 1999, 105). Kavka adds that a Czechizanf the English language
cannot see the straightforward parallels betweenehse forms and the perfective/imperfective aspec
He supports his opinion by including the imperfeetiélal, which can be matched with the simple form
did, as well as with the continuous fomas doingwhen translatingco tam @lal? into Englishwhat did

he do there? What was he doing thefl€avka 1995, 70).

As has been mentioned DuSkova sees the parti@spondence between the Czech imperfective
aspect and the English continuous form. In thesliwiich follow she writes about Mathesius and his
observation concerning the agreement between Englisses and Czech verbal aspect. Mathesius claims
that “English perfect tense is rendered into C4mcthe prefective and the preterite by the impéifec
aspect” (Duskovéa 1999, 78)hathaveyoulearnt for today?Co ses na dneSelaudil (perfective)™No
irregular verbs? Then whatid youlearn? Nepravidelna slovesa zadna? Tak co ses Wasfih
(imperfective)? As DuSkova later writes, one caud fimany sentences where Mathesius’s suggestion
cannot be appliedt the moment I'm a man wisadonealmost everything and knows nothifigy’
momentald jsem w@kdo, kdodélal (imperfective)skoro vSechno a nevi niderwin gainedone per cent
and Russell’s lost two per ceMerwin ziskal (perfective) jedno procento a Russthtil (perfective)dve

procenta

Duskové concludes her discussion concerning thespondence between the English perfect tense
and the Czech perfective aspect by claiming théeitends not only on the temporal system in Engligh
the temporal and aspectual system in Czech, boib@serbal semantics and the context (Duskova, 1999

98).

3.5 The Summary

As has been shown the English and Czech tensersysteare some similar characteristics, such as
both languages may refer to the past, presentwnckeftime, as well as they use the past and présese

when describing the past actions or events.
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On the other hand, these two systems differ in rermobtenses. The Czech language consists of the
past, present and future tense, while as has hegested, the number of the tenses in English seeims

to be a definite one, as different grammarians imamifferent kinds of the tenses.

As far as the structures referring to the past timgediscussed, the English language operateghvth
past tense, with the present perfect, as well #stive past perfect all appearing in the simple and

continuous form, while the Czech language consishg of one past tense.

These two languages also differ in the verbal @ateknown as/id in Czech, an@spectn English.
As has been written, the Czech verbs occur eiththrd perfective or imperfective aspect, while mglish
one verb can express different aspect dependitigeocontext. The previous paragraphs described the
ways of expressing the perfective and imperfedisigect in English, such as the adverb particleefi
It has also been suggested that the Czech impedexgpect and the English continuous form share a
similar feature, as both describe the action ipitgress, as well as a different one, which ittt
continuous form expresses the temporary duratiafewire imperfective aspect can refer not onlyhte t

temporary, but also to general actions.

As will be shown in the practical part of this tleechapter 5.5), the foregoing differences amdmeg t
English and Czech tense systems often lead tadlifits when using the structures referring topthst

time.
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4 Methodology Section

In this section of my diploma paper, | will concexté on the results of my research. |
will provide the details concerning the aim of n@gearch, the tools of collecting needed

information as well as the techniques used to pertbe research.

4.1 The Purpose of the Research

The research was held in order to answer the fallgwuestions:

o Which approach, the inductive or deductive one, and why do
teachers and students prefer when presenting and practising
the past simple, the past continuous and the present perfect?

o Which language, Czech or English, and why do they use when
presenting and practising these structures referring to the
past time?

o How do they perceive the presentations of these structures in
the textbooks they have been using?

o Which exercises and why do teachers and students consider
effective for practising these three forms?

o What kinds of difficulties and why do students have with the
past simple, the past continuous and the present perfect?

The purpose of the research was not only to get answers to the
above mentioned questions, but also to suggest the ways of
presenting and practising the past simple, the past continuous and the
present perfect which aimed at preventing students from making
mistakes in these three forms referring to the past time.

4.2 Description of the Tools and Data Collection
The data were collected from the questionnaires fgpendix 1 and 2), tests (see

Appendix 3), as well as from literature. My teachgxperience has also influenced the
research.

I have chosen the questionnaires and the teststéinaneeded information, as, on the
one hand, they seem more time-saving than others vadiycollecting the data, for
example, the interviews but, on the other, theyel®ome disadvantages such as the non-

response which has appeared in my research, too.
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4.2.1 The Questionnaires Distributed to Teachers anStudents
I have distributed fifty questionnaires to secoydsrhool teachers in different Czech

towns and cities. | sent forty four of them by poshile the remaining six were
delivered to the teachers by myself. All the questaires | distributed personally have
returned which suggests that if | had visited ladl tespondents | would have received all
the questionnaires back. Unfortunately, a faraweagtion of most schools did not allow
me to do so at the end. | was given twenty one ¢etegh questionnaires back.

As regards the students | have addressed the sagoadhool students who have
completed not only the questionnaires, but alsotés¢s which are discussed in the
following chapter.

As to the structure of the questionnaires it cetissof two main parts. The first,
introductory part, which is included only in theegtionnaires for the teachers, aims at
introducing the purpose of the questionnaire toatgpondents as well as giving details
concerning the date and the way of returning it.ileVlthe second section of the
questionnaire is to obtain the information abowgspnting and practising the English
forms referring to the past time.

In the introductory part | have included the datevhich the teachers were asked to
return the completed questionnaires. | decidedravige them with three weeks for
filling in and sending them back. Bell claims tiifato date is specified, or too long time
is given, the respondents tend to put the questioesaway and never look at them any
more. He recommends two weeks which, in his opinisna “reasonable time for
completion” (Bell 1996, 85).

As Bell later suggests including a self-addressedelepe with a stamp helps to
fasten respondents” returning the questionnaioes(1996, 85). | have followed Bell’s
advice and | have also included my e-mail addresisaashort note offering teachers to
send the completed questionnaires by e-mail. To sugprise, only one of the
respondents has taken an advantage of this offer.oDthe possible reasons may be that
most English teachers are not experienced Inteisess yet.

As to the second section of the questionnairegthppear three different kinds of the
guestions. The first group is made by the semiedaguestions. The respondent’s task is
not only to choose one of the two possible answersalso to explain his or her choice.

The second type of the questions which are opes pnavides the respondents with
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possibility to express their full opinions. The tlagroup consisting of the closed
questions offers only limited number of answersrifnwhich one has to be chosen.

Each question type has its advantages, as wellsagv@ntages. The open questions
give respondents space for including everything thalieve is important. On the other
hand, the person processing such answers may erperdifficulties when putting the
responses into the categories. The closed questitmsnot provide space for
imagination, as respondents are asked to choosefdhe offered answers, on the other
hand, processing such answers seems to be eastgreasiay categorize them more
easily.

Most questions for the teachers were the sameeasnibs for the students. As regards
the questions about the deductive vs. inductivd,the English vs. Czech language, the
responding teachers were asked which approach amgldge they use, while the
students which approach and language they prefer.

| have decided to write the questionnaires in tlzedd language, as | believe most
teachers and students would feel uncomfortable wothpleting it in English. | do not
want to underestimate anybody’s ability to undestine English instructions, but still,
| think that it is easier to describe one’s opisionhis or her native language.

4.2.2 The Tests Distributed to Students
As has been mentioned before | have decided toeaslidthe secondary school

students as they, in my opinion, should alreadyehewough experience with the past
simple, the past continuous as well as with thegme perfect which are tested by the
exercises. | wanted to focus only on these threendoreferring to the past time,
therefore, |1 have not included any exercises tgstiher ways, such as the past perfect
or used to/would structure.

| provided the students with forty five minutes, ieth seemed a sufficient time for
finishing all the tasks. | received twenty two cdetpd tests back.

I have written the tasks in English as, in my opmithe secondary school students
should already be used to working with the Englisstructions when completing the
tests.

At the top of each test there was a space for stadeame since | believe that they

are more motivated to fill in the exercises coillseohce they have singed the paper.

The tests distributed to students aim at testiegahowing skills:
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o students” ability to recognize sentences in thé giagple, the past continuous
and the present perfect

o learners” knowledge concerning the situations ictvithese structures occur

a their ability to use these forms in context

o students” ability to complete sentences using ttiese ways referring to the
past time

a their translation skills

4.3 Processing the Obtained Data

| started with processing the data from the questges as | had received them
before the completed tests. First | looked at egakstion and wrote down all
respondents” replies. | was searching for the antigs, as well as for the differences in
provided answers. | had to sort out several replgesome respondents included answers
not connected with the topic.

When processing the data from the tests, | begdnaeirecting all mistakes students
have made. Then | evaluated the results of eaaftisgeand counted how many per cent
of the respondents were successful and how malgdfaihe final stage of processing
the data collected from the questionnaires anddbis was describing the outcomes in

the diploma paper.

4.4 My Teaching Experience

While teaching English at the elementary and seagndchool | have had several
opportunities to present and practise the Englstmé$ referring to the past time,
therefore, the research is also based on my tegelperience.

As | am still searching for the most suitable waly teaching these structures
effectively, it was interesting for me to comparee trespondents” answers and
experience with my own.

Although | have not managed to get all distributgestionnaires back, | have still
received interesting and valuable pieces of infaimnawhich are presented, analyzed

and evaluated in the following chapters.
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5 The Outcomes of the Research

5.1 The Deductive vs. Inductive Approach

As Stern suggests the basic distinction betweenlédective and inductive approach
is that “deductive refers to the presentation ¢ésibefore practice versus the inference
of rules from practice (inductive)” (Stern 1991948

Harmer uses different terms to distinguish betwdese two ways of presenting
grammar. Covert grammar teaching which, as he siggés when grammatical facts
are hidden from the students” (Harmer 1991, 3).aldds that this way of teaching is
when the students do, for example, an informatiam gctivity or read a text where new
grammar, such as the structure referring to thé tpas, is presented and practised, but
students focus on the activity or the text, notlosm grammar (Harmer 1991, 3). On the
other hand, overt grammar teaching means thaetmeher presents the grammar and its
rules and the practice is carried out afterwardarifieér 1991, 4). In other words, as
Harmer points, with covert grammar teaching thehieses get their students to work with
new language, for example the present perfecthapd that they will absorb some of it,
while with overt grammar teaching teachers are ag®out the new grammar (Harmer
1991, 4).

Graph 1- The Use of the Deductive vs. Inductive Approach
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As the graph shows, the deductive approach is peefdy thirty eight per cent of the
responding teachers and by ninety one per centteotudents. The inductive, on the
other hand, is used by ten per cent of the tea@dmatsvelcome by four and half per cent
of the students. And finally, the combination ottbapproaches has been chosen by fifty
two per cent of the teachers and by four and halicpnt of the students.

The teachers combining both approaches claim lteathoice of particular approach
depends on the learners. When they are able tocdetthe¢ rules of using particular
structure, the inductive approach is used, on therdhand, when pupils have difficulties

with deducing these rules, the deductive approaginaferred.

5.1.1 Using the Deductive Approach
The teachers as well as the students agree thatsthef the deductive approach is

easier for comprehending the English structurermefg to the past time. The teachers
add that the weak students are unable to discineerules of using particular form

themselves. Both groups of the respondents sughastthis approach is more time-
saving when compared to the inductive one.

A few teachers mention its disadvantage too, wheting that it usually leads to
learners” passivity. One of the respondents statgsshe prefers this approach since the
textbook she has been using supports this way adhteg and learning process.
Unfortunately, this teacher seems not to be awaae she can use different sources
where the inductive approach is preferred, not delytextbook.

Some of the students point that if they study sbingtthemselves, they may learn it
with a mistake which is not easy to be unlearrgrlaDne of the respondents confesses
that if she is not successful in discovering thiesiherself, she tends to give it up, not

being motivated to continue in searching for tHeswany longer.

5.1.2 Using the Inductive Approach
This approach, as the responding teachers and fotlee students suggest helps to

remember the form, meaning and use of particutacttre referring to the past time, as
one has to discover the rules him or herself. Tos&tpe side of this approach is also
seen in learners” participation.

The teachers use this approach when presentingrantising the past simple. One of
the respondents prepares a piece of text with werdsh agesterday, a week ago, two

months agothe learners read it silently, then they are askedbotice the verbs and its
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suffix —ed The students try to translate the text and makesrof forming the past
simple of the regular verbs. Later they are givba text with the same adverbs
consisting not only of the regular, but also of ttregular verbs and the teacher helps
them to realize that not all verbs in the past $nfave—ed suffix, but some of them
have a special form which must be learnt by heart.

A few responding teachers state that when preggttig past continuous and the past
simple, they lead their students to discoveringfthem of these tenses by comparing it to
the present continuous and the present simple hathelearners already know.

| believe that students can be trained in orddret@ble to use the inductive approach
effectively. Teachers should provide their learngith enough opportunities to learn by
this approach, they should be patient as they weild time to get used to this way of
learning.

The main reasons why the inductive approach is reffextive than the deductive
one lie in the following advantages. Students noly chave to discover the rules
themselves which results in their remembering thetter, but they are also involved in
the process of learning the new language. They @awncentrate fully. Once they
discover the rules, they experience a pleasaninte@f achieving something in the
foreign language which “can be highly motivatingdaextremely beneficial for the
students” understanding of English grammar” (Harb®&1, 39). Harmer also states that
this approach is more student-centered than thectigd one (Harmer 1991, 29). On the
other hand, | am aware that this approach is nitdlsie for all the students all the time.
Therefore, teacher’s task is to decisdken to prefer the inductive to the deductive

approach, witlwhatgrammar and witkvhichlearners (Harmer 1991, 30).
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5.2 The English vs. Czech Language

Graph 2— The Use of the English vs. Czech Language
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As the graph shows, most teachers, that is eighéyper cent, and almost half of the students, forty
one per cent, have chosen the Czech language wdked avhich language they use or prefer when
presenting and practising the English structurésriieg to the past time. The English language ttan
other hand, is used by none of the responding &xachnd preferred by twenty three per cent of the
responding students. And finally, the combinatiéthese two languages is welcome by nineteen p#r ce
of the teachers, and thirty six per cent of thelshis.

Most teachers using both languages prefer Czechm whesenting the structures referring to the past
time, while English is used when practising therhew summarizing them or when writing entries into
students” exercise books. Several responding sisisezicome this way of learning because they do not
know needed terminology to comprehend the Engliglsgntation, but they prefer using English during

practising the forms referring to the past time.

The teachers also claim that the use of the Englsi€zech language depends on the
level of their students, when they are able to aefm@nd the English presentation, they
use English, when they are not, Czech is prefeiirbis statement seems rather peculiar.
Students” level of English depends mostly on tlaeher. If he or she does not use the
English language, learners cannot be preparedderstand the presentation or practice
carried out in English. Therefore it seems impdrtanspeak English all the time, and

from the very first lesson.
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First and foremost, it is important to use Englgiurself as the normal
language of communication and to do this from teey\first meeting with a
new class, making it plain to your students that yeant to conduct the
whole lesson in English.

(Underwood 1991, 36)

It may be argued that the students having no eaxpesi with English will face
difficulties with following the lesson conducted English, however, there exist the
ways of making it easier for them. Willis advises use gestures, demonstrations,
miming as well as acting. Teachers, as she suggastsid speak slowly, clearly and
simply but with natural stress and intonation. Tisépuld provide their learners with

many examples and visual aids where possible (MiBi92, 84).

5.2.1 Using the English Language

As has been mentioned before, the English langitagk is not preferred by any of the responding
teachers, only by several students saying that wtmeteacher uses the English language they gdttase
listening to English, they expand the vocabulary,veell as they understand the particular structure
referring to the past time better. And finally,they suggest, the teachers” speaking English stepibir

learning the language.

5.2.2 Using the Czech Language

The teachers as well as the students share th@opimat the presentation of the English structures
referring to the past time performed in Czech &acland comprehensible for all students. Both ggaip
the respondents claim that the students are ndatidarwith the English terminology, some teachedsl a
that the weaker learners experience difficultiesnewhen presenting grammar in their native langutage
to their poor knowledge of the Czech terms.

Teachers also point that the presentation carnigdnoEnglish is rather time-consuming as they have
to repeat it several times until all students ustéerd. One of the students claims that when thehéza
presents the structure in English, he must thirduaithe words and their meaning, not concentratimg
what the teacher is saying about the form and tiparticular structure.

And finally, several responding teachers stresstti@r preference of the Czech language is infteen
by the disagreement among the English and Czed®esesnd structures referring to the past time.ms a
example, one of them mentions the present perfaithais difficult not only because the Czech gramma
lacks it, but also because its simple form usuallyresponds with the Czech past tense, while its
continuous one with the Czech present tense. As réspondent adds she uses Czech to make the

presentation of this structure clear and comprehkns

| agree that understanding of the English presiemtia more demanding for students

than if it is performed in Czech, on the other hdrzklieve that it is always better trying
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to explain something in English, and, if neededcher can always translate it into the
Czech language afterwards. Translation may alsodtee by the learners who
understand the English presentation.

The respondents argue that presenting grammar iglisBnis not only more
demanding, but also takes more time than in Czaowever, in my opinion and
experience, if students are trained they will getcuto the English presentations, which
will not later take so much time.

Another reason why teachers should prefer Engtisbziech is that in some textbooks
the presentations of the structures referring éopgaist time are written only in English,
therefore teachers can take advantage of it andthmsegiven terminology when
presenting and practising particular form. Unfodtghy, although forty three per cent of
the responding teachers work with the textbooksh sisHeadwayor Opportunities(see
chapter 5.3) where everything is written in Engligiey still do not use English when
presenting and practising the structures refemoritpe past time very often.

And finally, teachers should use English even tho@ag Harmer claims, if something
is said in the students” mother tongue it is mompmrehensible, but teachers “will want
to be careful about the amount of mother tongu¢ tthey use in the English class”
(Harmer 1991, 27).

5.3 Presentations of the Structures Referring to th Past
Time in Textbooks
Presentation, as Harmer points is “the stage atiw$tudents
are introduced to the form, meaning and use ofrapiece of
language” (Harmer 1991, 17). Harmer includes examplch
as presentindid in the past simple questions, or different
endings of the regular past tense verbs, sugvasshed /t/,
earned /dor landed /id/ Ur states that the aim of the
presentation is getting students “to perceive thectire — its
form and meaning — in both speech and writing antdke it
into short-term memory” (Ur 1991, 7).

Both groups of the respondents were asked to eeakh@ presentations of the English structures
referring to the past time in the textbook theyéneen using. The responding teachers use thevintio

textbooks: Time to Talk(Peters, Graf)Headway (Soars), Anglictina pro jazykové SkolyZabojova,

106



Peprnik, NangonovaDpportunities(Harris, Mower, Sikorzynska) while all the respomgdstudents who

have participated in the research Tigae to TalkPeters, Graf).

Graph 3 -Textbooks Used at Secondary Schools

Time to talk Headway Angli €tina pro Opportunities
jazykové Skoly

The evaluation was performed by choosing from variadjectives suggesting how the presentations
are perceived by the respondents.

As regards the adjectives which were ticked mosth lgroups of the respondents believe that the
presentations areomprehensiblewhich the teachers chose eleven times and tliests thirteen times.
The second most used adjective by the teachersuifisient ten times, while by the students it wasll-
arranged twelve times. And finally, the teachers ticke@ #hdjectivewell-arrangedsix times, while the
students chossufficientseven times. As the results show, the teachenelhas the students agree on the
same three adjectives all of them evaluating tlesqmtations of the English structures referrinthéopast
time quite positively.

Harmer (1991, 18) uses the following adjectives mvtiefining a good presentation:

o clear — students should have no difficulty in understagdihe situation or
what the new language means.

o efficient— the aim is to get to the personalisation stdug, is the time when
learners use the new grammar to speak about thirexperience or lives
(Harmer 1991, 17), as soon as students can mateghia new language. The
more efficiently we can do this the better.

o lively and interesting- we want students to get interested and be indolve
during a presentation stage. With the help of adgsibuation and lively

teaching it can be one of the most memorable périslanguage course. And
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if it is, there is a good chance that students weithember the new grammar
more easily.

o appropriate— however interesting, funny, or demonstrative taasion is, it
should be appropriate for the language that isgopnesented. In other words
it should be a good vehicle for the presentatiomeéning and use.

o productive— in other words the situation the teacher intregushould allow

students to make many sentences and/or questitmsh&inew language.

To sum up, after a good presentation students dhoatl only know the form, meaning and use of

given structure but also be able to remember itumadit when expressing the past action or event.

5.4 The Most Effective Exercises
The respondents were asked to number given exenciseder to suggest which are

the most and least effective as far as they halmégss to learn the structures referring to
the past time. The smallest number, the more éfetihe exercise is.
The teachers put the exercises in the followingord
filling exercise
multiple choice exercise
translating from Czech to English
seguencing exercise
matching exercise

translation from English to Czech

N o ok~ oD R

true x false exercise

The students put the exercises in the followingeard
translating from Czech to English
translating from English to Czech

filling exercise

matching exercise

seqguencing exercise

multiple choice exercise

N o o bk DR

true x false exercise

The respondents” task was not only to number tleeceses, but also to explain why
they believe that the particular exercise is thstaod the least effective for learning the
English forms referring to the past time.
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Most teachers believe that the most effective esfilhng exerciseas the students
have to sort the words and by sorting them theyyaihie rules they have learnt. They
seem not to be afraid of the failure, as they ateavare of applying these rules. One of
the responding teachers adds that the studentbes@@complete English sentences, and
therefore, have to think about the meaning of tleed& and search for the correct form
of the structure referring to the past time. Thedshts perceive this type of exercise
rather difficult, as they have to choose the rigtructures, on the other hand, they
confess that the filling exercise helps them lgaauticular way of referring to the past
time.

The translation exercise especially from Czech to English, is popular witie
students as they believe that they learn a lot vitaarslating. They confess that this type
of exercise is the most difficult one, but at thenge time the most effective as they have
to think about the sentence structure and the cofoem referring to the past time.
Some of the students add that they enjoy searctinghe most suitable structure
expressing their thought. The students as welhagdachers agree that translating from
Czech to English simulates the situation which a-native user of English can expect
when speaking English with a foreigner. The teaglsee the advantage of this exercise
not only in students” thinking in a foreign langaadput also in comparing it to their
native language and realizing the differences anmtbegEnglish and Czech structures
referring to the past time.

On the other hand, thteue x false exercises considered to be the least effective by
both groups of the respondents suggesting that wiwenpleting this exercise the
students usually do not think too much whetheraih®wer is correct or not, instead they
usually just guess it. Besides, as the respon@iachers as well as the students point the
true x false exercisés used for checking the understanding of a text] not for
practising the English structures referring toplast time.

Twenty four per cent of the responding teachersthdtall the exercises are effective
in a way, therefore, the teacher’s task shouldopebming them in order to meet his or
her students needs and help with learning the tsteicreferring to the past time
effectively.

As a beginning teacher of the English languagevehaad several opportunities to

practise the English structures referring to thst piane with my students, and | believe
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that there is no ideal exercise, therefore a coatilain of various exercises seems to be

the best way of practising these structures.

5.5 Students” Difficulties with the Past Simple, th Past
Continuous and the Present Perfect

This chapter presents and analyzes the learneffiSutlies when using the past simple, the past
continuous and the present perfect. The first papit describe the outcomes of the questionnainesew
both groups of the respondents were asked to doien the most frequent mistakes in these threeigingl
structures referring to the past time. The biggeeblem, as the results suggested, lies in chodsiag
correct structure. The teachers point that thdestts have difficulties especially with the pasttauous
and the present perfect, in other words, with thactures their native language does not consisT loé
students confess that they are usually not surgheheéhe past action realized by the verb finisbed
influences the present time which results in inectruse of the past simple vs. the present peffégty
also, as the teachers add, are sometimes not ablmderstand whether the action was or was not
continuing for some period of time which usuallpds to a mistake in the past continuous vs. the pas
simple.

The second problem the students encounter regamaéniy the structures referring to
the past time correctly. When constructing the gasitinuous, some students wgas
instead ofwere and vice versa, for exampleMbnika and her father was travelling
some of them do not include the auxiliary véobbe at all, *while my brother doing
homework while others mix the past continuous with thetpasiple together, [&ast
month they were visited a tournament in Australia

As far as forming the past simple is concernednie@ often make mistakes when
dividing the English verbs into the regular ancgegular ones. Once they learn about
forming the past simple of the regular verbs badting the-edsuffix to the infinitive,
they tend to apply this rule when constructing plast simple of the irregular verbs as

well, such as iriputed, *speaked.

We come to the third reason why English seemscdiffifor speakers of
other languages: it is full of exceptions to grammades. That's the way it
appears to many people, anyway. For example, winelersts think that they
have worked out that the English past tense is ddrtny adding —ed to a
verb, they are somewhat surprised to come aevess, ranandput

(Harmer 1991, 13)

The students also have problems with making thetores and negative sentences in

the past simple*Did you went to school? *Went you to school? *d diot went to
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school As these sentences illustrate they use the wvethd past simple aftetid, or
forget aboutdid and start a question with the verb in the past Emphese mistakes
may be caused by students” thinking in their nal@reyuage when constructing such
guestions. As other respondents suggest theirdearot only have difficulties with the
use ofdid in the past simple questions, but also once a wlsttlo or doesinstead of
did. One of the responding student confesses that@hetimes adds thes suffix to the
verb in the past simple in the third person singikshe wents to schoolvhich suggests

that she mixes the rules of forming the presentgasd simple together.

The lines which follow describe the outcomes oftidms (see Appendix 3) consisting of five diffdren
exercises. The first recognition one tested whetherespondents are able to find sentences ie these
structures referring to the past time. This exereigs included at the beginning since as Harméessta
seeing particular way of describing the past astiwi action will help students “to deal with it wh they
have to study it later” (Harmer 1991, 30).

The second exercise was written in order to seghghe¢he respondents are able to describe situgtion
in which each structure occurs. The students were mstructed to read the given text which aimed a
helping them managing this activity.

In the third task the learners were asked toffilthe past simple, the past continuous and theeptes
perfect in context. Here the students looking atd@hswers from previous two exercises could prbgé t
they can use their theoretical knowledge in pratgxamples.

The fourth exercise was the production one, agdébpondents” task was to use the three structures
referring to the past time and produce somethinghmir own. As Harmer claims the “students who
complete this task successfully show that they lzala of grammatical knowledge and that they dnle a
to use the right vocabulary and grammar to completd¢ask” (Harmer 1991, 62).

And finally, in the fifth exercise the participam®re to translate three sentences using the ipastes
the past continuous and the present perfect. Blsisdctivity aimed at showing whether the studeats
choose the correct structure referring to the pias when transforming the sentences from Czech to

English.

5.5.1 The Recognition Exercise
The first task seemed not to be a difficult one,allsstudents were successful in

finding the sentences in the present perfect, onystudent wrote down the sentence in
the past continuous instead of the past simple.fA&adly, as regards the past continuous
two students did not complete the task successfate of them did not include any
sentence, while the other wrote doWnwvas really boring This student being aware of
forming the past continuous Iy beand the verb in the progressive aspect probably di
not translate the sentence, and confused the adjdobring with the verb in the

progressive aspect.
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5.5.2 The Situations Where These Structures Occur
The second exercise did not cause much difficultizer. Only one of the students

did not write any situation of using the past coatius, two of them were not sure when
the past simple occurs, and three of them did estribe any situation in which the
present perfect appears.

As far as the use of the past simple is concethedrespondents especially point that
this tense describes an action or event which lyshappened at specific past time and
was completed. Some of them also stress thatehsetdoes not influence the present
time.

When describing the situations in which the pagsittiooous occurs, the students
claim that it refers to an incomplete past actidnol was happening for a longer period
of time. The students suggest that the past camisuefers to parallel actions, to actions
defined by the prepositiorfsom andto, as well as to activity which was interrupted by
another past action realized by the past simpleyTdiso add that this tense refers to
activities not influencing the present time.

The present perfect, as most students write, es@seactivities which happened in the
past, but influence the present time. One of tlepardents states that these actions
usually happened at unspecified past time, orekample,today which illustrates the

connection between the past and the present time.

5.5.3 The Context Exercise
In the third exercise students were asked torfithie past simple, the past continuous

and the present perfect in context. The past sinspleuld have been used in the
following sentences:
3.  Shestartedplaying tennis with her father when she was tlyesa's old.
4. Two years ago shventto America to a famous tennis school in California.
6. Shediked it there very much.
8. Last month theyisiteda tournament in Australia.
11. After playing tennis sheentto the swimming pool.
The third and the sixth sentence were the mosti@mdtic ones as each was filled in
incorrectly by thirty per cent of the students. Tayefive per cent of the learners did not
choose the past simple when completing the eigitesee, and finally, only fifteen per

cent of the students were not successful whemdilin the fourth and the eleventh
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sentence. Fifty per cent of the students who madwgstake in the third sentence used
the past continuous which suggests that they ceresicthe activity as continuing having
no beginning and end. As regards the incorreandlbf the sixth sentence, fifty per cent
of the respondents chose the present perfect wshclws that they believe that the
activity still influences the present time.

On the other hand, few mistakes made in completiregfourth and the eleventh
sentence may be caused by the presence of theephwasyears agandafter playing
tenniswhich suggest that the activity was finished méiuiencing the present time.

The past continuous should have been used in Hogvfng sentences:

5. Shewas playingfor many hours every day.

10. Last Saturday Monikaas playingtennis from 10am to 2pm.
12. Shewas swimmingor two hours.

15. Monikawas talkingto Lucy.

16. while her fathewas watchingTV.

Forty five per cent of the students chose incorstaicture when completing the
sixteenth sentence, thirty five per cent of thendena mistake in the fifth and tenth
sentence, fifteen per cent was not successful enfitteenth and, finally, the twelfth
sentence was filled in incorrectly by ten per aarthe students.

Fifty six per cent of the students chose the pasple instead of the past continuous
in the sixteenth sentence which shows that theyndidconsider this activity as taking
some time, not perceiving it as a parallel actiothwWlonika was talkingThey did not
perhaps notice the conjunctiarile suggesting that the activities were happeningat o
time.

Eighty per cent of the students who did not chabgepast continuous in the tenth
sentence, and seventy one per cent of them whadlidill in this tense in the fifth
sentence used the past simple instead. Their clafidbe tense suggests that they
considerMonika’s playing tenniss a finished past activity not continuing for som
period of time although both sentences include sgsf@ar many hourandfrom 10am to
2pmsuggesting that the activity took some time.

On the other hand, the twelfth sentence in whih ghraseor two hoursappears,
too, did not cause many problems as only ten pet oéthe students completed it
incorrectly. As these results show, the studentsesimes use the past continuous with

the phrases, such der many hours, from 10am to 2por for two hours while
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sometimes they do not. It suggests that they aresume about the use of this tense in
connection with the phrase expressing the lengdoofe activity.

The present perfect should have been used in Hosvfog sentences:

2. She is fourteen years old, but $fas alreadywon many tournaments in her
life.

7. Monika and her fathdrave travelledo many countries.

9. Shehas not playedait Wimbledon yet, but she hopes to play there peat.

14. Theyhave not talkedo each other for a long time.

Ninety five per cent of the students chose incartease when completing the
seventh sentence, ninety per cent made a mistakeeifourteenth, fifty five per cent
was not successful in the ninth, and forty per aetite second sentence.

As regards the incorrect filling of the seventh dhd fourteenth sentence, the past
simple was filled in the seventh sentence by sikitge per cent of the students and in
the fourteenth sentence by thirty nine per cene preference of the past simple to the
present perfect in these sentences suggests thatubents viewed these activities as
finished having no connection to the present tiAgAitken (1992, 27) claims students
fail to understand the concept of the present perfieey tend to avoid using it except in
set expressions, suchldave you ever...7They usually substitute this structure with the
past simple which, as she adds, is closer to Armenisage.

The fewest mistakes made in the second sentencdenagused by the senteriiige
is fourteen years oldceferring to the present time.

As regards students” success in filling in partic@tructure, the past simple was the
least problematic one, as only twenty three pet oérthe answers were wrong. The
second least difficult form was the past continuatéch was not filled in successfully
in twenty eight per cent of the answers, and finakventy per cent of the sentences
which should have been completed by the presefegterere filled in incorrectly. The
foregoing numbers suggest that the students experide least difficulties with the past
simple which is similar to the Czech past tensdleanthey have more problems with the
past continuous and the present perfect whichaasbken discussed in chapter 3.1, the
Czech language lacks.
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5.5.4 The Sentence Completion
In the fourth exercise the students were completikgsentences using the past

simple, the past continuous or the present perféa.past simple should have been used
in the sentence¥esterday my friend andl...three days agd was playing the piano
while my friend... and My parents were.when | came home yesterdslyould have
been completed by the past continuous, while teegmt perfect should have been filled
in Have you ever..? andMy sister has never. .

The most problematic was the sentehees playing the piano while my friendin
which fifty per cent of the students did not use gfast continuous, instead they either
finished the sentence by the verb in the past €lch asead book, came, arrived
home, watched T\or some of them included the verb in the presenple,reads book
The students again did not notice the conjunciibiie suggesting that the actions were
parallel, happening at the same time in the pétsipgh in the second exercise of the
test they claimed that the past continuous retepatallel actions.

The second most problematic sentence was...... three days agowhich was filled
in incorrectly by fifteen per cent of the studemso either left the space empty, or used
the present simplplay the pianpor even the present perfedtitave been to Italy three
days ago although the phraghree days agsuggests that the activity ended and does
not influence the present time.

The sentenc&'esterday my friend....... was filled in by the past simple in ninety
eight per cent of the tests, the remaining twoqaent of the students did not write any
completion. Students” little failure shows thatyttege aware of the past simple and its
expressing the past activity which is here defingdhe wordyesterday

And the two sentences in the present pelifate you ever.....? andMy sister has
never........ were completed correctly both by ninety eiglet gent of the students,
again two per cent left the spaces empty. Suchltsesuggest that the student can
complete the sentences in the present perfectpbuhe other hand, when they are to fill
in this structure in the context, they usually &slthe third exercise has shown. It seems
easy for them to complete these two sentenceseamptbsent perfect as there is the
auxiliary haveor haswhich reminds them of the way of forming this sture.

And finally, the least problematic sentence Wasparents were........ when | came

home yesterdayvhich all the students completed by the verb & plast continuous.
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Such results show that the learners are awareeousie of the past continuous in a
situation where one activity realized by the pasttmuous is interrupted by a shorter

action described by the past simple.

5.5.5 The Translation Exercise
As far as the fifth exercise from the test is caned the students experienced most

difficulties with the sentencBival jsem se na televizi, zatimcajrbratr delal domaci
ukoly — Iwas watchingTV while my brothewas doinghis homeworkas fifty per cent
of them did not again consider the two activitiess parallel and, therefore, did not
translate it by the past continuous. Some of thergot about the auxiliaryo be and
wrote | was watching television *while my brother doingniework some used the past
continuous in the first part of the sentence, amal past simple in the second, while
others put both verbs into the past simple.

The second most difficult sentence seerNédly jsem nebyl v Americe havenever
beento America which thirty per cent of the students did not pbete with the present
perfect, but used the past simple instead. Suclshmses that they consider this activity
as not influencing the present time although there definite time referring to the past
time while, on the other hand, there is the waikdly which suggests that something has
not happened yet, but might happen later.

And finally, the least problematic sentence Wégra jsem Sel do kina —went to
cinema yesterdaywhich was filled in by the past simple by eigiggr cent of the
students. The rest of the learners used the pasihaous, or they either did not put the
verb into the continuous form| tvas go the the cinema yesterdasile others included

the infinitive after the verb in the past simpléwent go to the cinema yesterday

5.5.6 The Summary
To sum up the results of the tasks and exercistingethe past simple, most students

were successful in finding the two sentences ia tlhse. They are also aware of the
situations in which the past simple usually occus.to filling in this tense in the
context, the respondents did not experience muiicudiies which may be caused by
the similar use of this tense and the Czech pamsteteThe students were also quite
successful when completing and translating théesees with this tense.

As regards students” knowledge of the past contisumost of them are able to

recognize the sentences in this tense, as wellegskinow about the situations where this
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structure is used. The respondents did not failnafiiieng in this tense in the context so
much, although they were more successful whemdjllin the past simple. When
completing the sentences in the past continuou$irgteof the two sentences was filled
in incorrectly by half of the respondents, while teecond was completed successfully
by all the students. And finally, half of the resgents translated the sentence in the past
continuous correctly.

Finding the sentences in the present perfect wha pooblematic task for any of the
respondents, as well as describing the situationghich this structure usually appears.
On the other hand, when filling in the present @erfin the context, the respondents
failed much more than when filling in the past sienpr the past continuous. When
completing the sentences by this form the studeete successful almost in all cases,
while when translating into English, they made mmistakes than when translating the
sentence into the past simple, but fewer mistakas twhen translating into the past
continuous.

The foregoing paragraphs support teachers” statefren chapter 5.5 where they
have said that the students have difficulties aaffgavith the past continuous and the
present perfect which their native language do¢sorsist of.

As far as the results of each exercise are condethe least problematic were the
recognition one and the one where the respondeets asked to describe in which
situations these three structures appear. The namgahree exercises caused much more
difficulties, especially the third one. In other s, the respondents have theoretical
knowledge as the outcomes of the first two task® Istaown, but they fail when they are
to use this knowledge in practical situations,hesresults of the last three exercises have
proved.

When summarizing the presentations of the strusttgerring to the past time (see chapter
5.3) it has been stated that after a good presemtstuidents should know the form, meaning and
use of given structure as well as they should betabuse it correctly. The outcomes of the tests
suggested that the respondents know the form, mgaamd use of the past simple, the past
continuous and the present perfect, but they eapeei difficulties when using these forms.
Therefore the teachers should improve both, thegmtation as well as the practice stage of their

lessons. The chapter which follows offers somehefitleas for presenting and practising these

three forms referring to the past time.
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6 Suggested Ways of Presenting and Practising tha$ Simple,
the Past Continuous and the Present Perfect

The results of the tests as well as of the queséives have outlined some of the difficulties the
learners usually encounter, therefore this chagit@as at suggesting ways and ideas helping leatoers
eliminate mistakes in these three English formerrefg to the past time.

Before stating ways or ideas it seems useful tonsamze what was the most difficult for students
when filling in the tests. Students have experidno®st problems with filling in the past simplee thast
continuous and the present perfect in context,elsag when completing and translating the sentebhge
these forms. Such results are supported not onlthéytests, but also by the questionnaires whetie bo
groups of the respondents claimed that the bigdj#fgtulty lies in choosing the correct structuseferring

to the past time.

6.1 The Past Simple

As the results of the tests have shown the studesed the past continuous or the present perfect
instead of the past simple in the following senésnc

* Shewas startingplaying tennis with her father when she was tiyesrs old

* Shehas likedit there very much.

* | have beerto Italy three days ago.

To prevent learners from making a similar mistagénathe first sentence it is important to emphasiz
the difference between the progressive and nonrpssiye aspect. In other words, a teacher canhsay t
when the continuity or duration are stressed tlognassive aspect is used, while when the emphapisti
on the state or completion the non-progressiveafepred. In this particular situation the non-pessive
aspect should be used as wisemebodgtartedsomethingt refers to a finished completed activity, while
if we say somebodywas starting somethingit suggests that the activity was a repetitive aseif
something was starting over and over again.

To help students differentiate whether to use th&t gimple or the present perfect, a teacher should
point that the past simple describes activitiesciwhiappened and finished in the past not influentie
present time. For illustrating this statement ibépful to use the sentence with the past timekarasuch
as inl wentto Italy three days ago

Another practice is a written activity based orisidrical or biographical date-list of persons eripd.
Students are given information about somebody fanamd describe his or her life using the past gmpl
(Aitken 1992, 37). It can be somebody who diedrsa the learners when writing about this persofizea
the connection between this tense and actionsfioencing the present time.

Ur recommends to give each student a verb in tisé gimple, such asat, stoodor gaveand then a
teacher starts a simple chain of events by sayasierday iventto town and boughta loaf of breagthe
first student continues by repeating this sentergkadding a new one including his or her verbhagx
Yesterday wentto town and Ibought a loaf of bread and $aton a park benctiUr 1991, 213). After

finishing this activity students may be asked titemdown as much as they can remember. Once they ha
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experience with this repetition exercise, a teaduoes not have to provide them with the verbs éngst

simple, but he or she lets them make up the wregleesces on their own (Ur 1991, 213).

6.2 The Past Continuous

When working with this tense the students espgciaire not aware of its use in sentences with the
conjunctionwhile putting parallel past activities together.

Monika was talking to Lucy *while her fathematchedtelevision.

| was playing the piano *while my friemdad book.

Dival jsem se na televizi, zatimcdjrratr délal domaci ukoly — | was watching

television *while my brothedid his homework.

To help learners with getting used to the conjumctivhile connecting uncompleted past action a
teacher can prepare the following exerciefeter — read newspaper, his mom — wash upg2jsiatch
television, he — sleep, 3)I — play tennis, my sist&vork in the garden, 4)Tom — pick strawberribis
girlfriend — pick flowers Students” tasks is to uséiile and make sentences such Rsterwas reading
newspaper while his mowas washingup. Shewas watchingtelevision while havas sleeping

Another way of practising the past continuous withile can be a picture description (see Appendix
4). Students are asked to describe what somebodydeiag while somebody else was doing something
different, such asThe boywas riding a horse while the lady with the dogas crossingthe street
Comparison of historic events or people, or théydaes of members of pop groups, teams, for eXamp
While team Awas warming up team Bwas discussingactics can help to practise this tense as well
(Aitken 1992, 43).

Another difficulty the students experienced witle fpast continuous was that they had not used it in
connection with the phrases expressing length.

* Sheplayedfor many hour every day

* Last Saturday Monikplayedtennis from 10am to 2pm.

A teacher can explain that the past continuouggdfe activities which were happening for a longer
period of time in the past, therefore, the phrasggesting how long this activity lasted may bduded.

He or she prepares an exercise consisting of diifeaictivities and times such agtch television — for 2
hours, ski — from 11am to 4pm, do homework — fdf &a hour Students create sentences in the past
continuous, for exampld, was watchingtelevision for two hours yesterday. My sisteas skiingfrom
11am to 4pm every day

As Harmer suggests a good way of practising thisdeis presenting students with examples of
incorrect use of the past continuous (Harmer 198}, A teacher can either think up the sentencéls wi
mistakes alone, such asStisarplayedhappily with her toys while her brotheratchedThe Simpsons. * |
listenedto radio while Icookedlunch or he or she can use the mistakes made by theelsahemselves
during oral or written activities.

Aitken (1992, 42) suggests to introduce this tem@th the specific past time, for exampem and
stress that the activity usually continues aftés fioint, he was havinga bath at 6pmAnother way of

practising this tense may be done in the situattbere some crime was committed at a given time. The
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residents of the house were doing different ad¢ivitvhich had started at different past times. @arson

becomes a detective asking the perstthsitwereyoudoing at 8pm yesterday@itken 1992, 42).

6.3 The Present Perfect

When filling in and translating the sentences whitwe present perfect should have been used the
students made mistake by using the past simpleeifidilowing situations.

1 *Monika and her fathetravelledto many countries.

2 *Theydid not talkto each other for a long time.

3 *Shedid not playat Wimbledon yet, but she hopes to play there yeat

4 Nikdy jsem nebyl v Americe — Wasnever in America.

When presenting the present perfect a teachertaerby drawing a time line showing the place a$th
form referring to the past time. “The present peirfs the bridge between the past and the present”

(http://www.impact-english.com). This opinion ikigtrated by the following picture:

4

Present Perfect

e.g. | have lived in Seattle

since 1997
rand | =till live there now)
@ pr-———»
1
Past Simple Present Simple
e.g. | moved to e.g. | live in
Seattle in 1997, Seattle.

(http://www.impact-english.com)

Looking at this diagram, students are describadgdns in which the present perfect usually appear
such as when referring to actions which happenetthénpast but still influence the present timeras i
Monika and her fathelnave travelledo many countried haveneverbeento America.

Aitken describes a visual demonstration with a @iet elastic, with a drawing pin attaching it to a
“now” marker. She later suggests that this visual may also help when teachirfgr which is
“represented by the elastic, which can stretchntplangth” (Aitken 1992, 25). In other words, adeer
can stress that the usefof in connection with the present perfect expressss lbng some activity has
lasted, such as ifheyhave not talkedo each other for a long time.

When explaining the use of this structure in cotinecwith yet such as irShehas not playedat
Wimbledon yet, but she hopes to play there next yeteacher can point that it expresses an activity
which has not happened yet, but might happen later.

Another activity practising the present perfectFisd someone wha, for example,has beento
Disneylandor has hada car acciden{see Appendix 5). Students having a paper withsdrgences in the

present perfect move around the classroom askieig thassmates questions in this structure, such as
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Have you everbeento Disneyland?Afterwards the students can be told to take apapeh, and try to
find the person in the class who has or has no¢ de® activities indicated on it (Ur 1991, 237).

Pictures showing horror, surprise, delight mak@adgpractice too, as students explain why something
has happened, for examplée has seera ghost Aitken (1992, 26) offers another idea when sutings
that students make a list of activities which arébé done before going on holidays, then studemts a
askingWhich taskravewedoneyet? Whahaveweforgotter?

Ur offers another activity practising this stru&uwvhen describing happenings or processes during a
period leading up to the present. Teacher presem of the important things that have happeneden
world in recent years, such dan has landedon the moon. Englishas becomeghe most important
international languageThen the students are asked to think of thingshvhiave happened or changed
within their own memories, such as the ones cotiegriashion, means of transport, eating habits, the
political scene, science and technolpgic.Or to make it more personal, students are asketksoribe
changes in their own lives (Ur 1991, 243).

6.4 The Summary

To sum up, there are many ways and ideas for ptiegeand practising the past simple, the past
continuous and the present perfect. As has beagesteyl in the theoretical part of this thesis (tegpters
2.1, 2.2, 2.3, 2.4.1) each structure appears ypiadl context, however, there exist situations rehgoth,
for example, the past simple and the present gemley be used depending on speaker’s perceiving the
situation. Close offers an episode from real lifeen one morning before getting up he and his héfard
somebody going downstairs. Later there appearedgbe at the door of their room holding a newspape
Both parents spoke at the same time. Father gaiul: it is you. Good, yoave broughtthe papet, while
mother uttered: Oh, it is you. Yowentdown for the papér(Close 1992, 72). As this episode illustrates
one situation may be seen from different viewpowatich results in the use of a different structdwather
was interested in the paper before him, while nrotees concerned about the moment in the past when
she had heard steps on the stairs (Close 1992, 72).

In other words, when presenting and practisingghglish structures referring to the past time stisle
should be provided not only with typical situatiomkere given form occurs, but also with the onesmh

more possible structures may be used.

CONCLUSION

In the Introduction part | have mentioned that my thesis consists a twmain
sections, the theoretical and practical one.

The first chapter of the theoretical part aimedtating the difference betweénse
time as well as betweetenseand aspect.As has been suggestéehserefers to the
grammatical category, whileme refers to the objective time. When comparedspect
tensedistinguishes between the past and present tinreatation, whileaspectexpresses

a completion or a lack of completion of the actaescribed by the verb. This chapter
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has also shown that different grammarians lookhat number and division of the
English tenses differently, as some of them cldiat £nglish consists only of the past
and present tense, while others believe that isistsrnot only of these two, but also of
the future, the present perfect, the past perfettlae future perfect.

The aim of the second chapter of the theoreticdlyas to describe and compare the
selected English structures referring to the past.tAs has been illustrated the English
language uses the past simple and continuous ekpgethe past actions which do not
influence the present time, the present perfecpleinand continuous referring to the
situations which happened in the past but influetiee present time, the past perfect
simple and continuous emphasizing that one pasfitsgqireceded another past action or
event, the present simple used in informal nama@s well aswould and used to
structures describing the past habits or repeastigetions.

The last chapter of the theoretical part statecsiiméarities as well as the differences
among the English and Czech forms referring topth&t time. As has been written the
English language uses all the above mentionedtstes; while the Czech language
operates only with the past and present tense wkeressing the past actions or events.
The comparison of the English and Czech structteesring to the past time was also
written in order to clarify possible mistakes theeCh students make when practising
these structures. This chapter also stated thimatish between the Englishspectand
the Czeclvid suggesting that one verb in English can expraéssreintaspectdepending
on the context, while in Czech the verb is eitimethie perfective or imperfectiwed.

After describing the ways of expressing the pasibas and events in English and
comparing them with those in the Czech languagepthctical part followed.

The aim of the practical section was to preserd|yae and evaluate the outcomes of
the research carried out among the Czech secosdaopl teachers and students. Before
describing the results, the purpose of the reseaschell as the description of the tools

and data collection were stated.

The research was held in order to answer the fatigwuestions:

o Which approach, the inductive or deductive one, and why do
teachers and students prefer when presenting and practising

the past simple, the past continuous and the present perfect?
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o Which language, Czech or English, and why do they use when
presenting and practising these structures referring to the
past time?

o How do they perceive the presentations of these structures in
the textbooks they have been using?

o What kinds of difficulties and why do students have with the
past simple, the past continuous and the present perfect?

o Which exercises and why do teachers and students consider
effective for practising these three forms?

As far as the preference of the deductive vs. iideiapproach is concerned the
deductive approach is welcome by ninety one pet aktihe students and by thirty eight
per cent of the teachers. As the respondents ¢lasrway of presenting and practising
is easier and more time-saving when compared to itideictive one. Its main
disadvantage, as some teachers admit lies in ksarpassivity. On the other hand, the
inductive approach which is preferred by ten pertt a# the teachers and four and half
per cent of the students helps to remember paatidorm referring to the past time
better as the learners must discover its use am@ahimg themselves. The positive side of
this approach is also seen in students” particpatnd full concentration.

As regards the preference of the English vs. Ciaghuage most teachers, that is
eighty one per cent, and almost half of the stugjethiat is forty one per cent, prefer
Czech when presenting and practising the Engliglctsires describing the past actions
or events. The main reasons, as the respondentsaila that it is comprehensible for all
the students, and less time-consuming than wherptégentation or the practice is
carried out in English. Several students welcomeerwla teacher uses English for
presenting and practising the structures referanthe past time since, as they claim by
listening to English they expand the vocabularywasd| as they actually learn the
language.

Another chapter of the practical part states hoe ghesentations of the structures
referring to the past time in the textbook the oegjents have been using are perceived.
Both groups of the participants chose the adjestteenprehensible, sufficieandwell-
arranged

The chapter which follows discusses the most aeddhst effective exercises used

for practising the English structures referringthe past time. As regards the most
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effective one, in most teachers” opinion it is fileng exercise while most students
chosetranslation from Czech to EnglisBoth groups of the respondents claim that these
exercises are effective as the learners must sdéaradhe correct structure referring to
the past time. The least effective, on the othardhas true x false exercisas the
teachers as well as the students suggested. Timereaaion is that this kind of exercise is
not useful for practising the English structurefeméng to the past time, but instead, for
example, for checking if the students understapikee of text.

The last part of the fifth chapter describes aralyaes the most frequent difficulties
the students have with the structures referrinthéopast time, especially with the past
simple, the past continuous and the present perfecthe outcomes of the tests have
shown, the students experience problems partigulaith the past continuous and the
present perfect, in other words, with the forms cehthe Czech language does not
consist of. As regards the most difficult tasks tgpondents made most mistakes when
filling in these three structures in context aslveas when completing and translating
sentences by these three forms referring to thietipaes.

The last chapter of the practical part suggestsamings of presenting and practising
the past simple, the past continuous and the pregseriect. These ideas aim at

preventing the students from making similar missaktaich appeared in the tests.
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SOUHRN

Diplomova prace nazvandyjadovani minulych & v anglickém jazycebsahuje
dvé hlavnic¢asti,cast teoretickou &ast praktickou.

Pred c¢asti teoretickou je vlozZenighled literatury, kde jsou shrnuty hlavni zdroje
pouzité véasti teoretické i praktické, a Gvod, ktery pIni Konseznamenétende nejen
s divody, jeZz ¢ vedly k napsani této prace, ale také sesfnn obsahem préace.

Po Gvodu nasledujéast teoreticka, kterd je roddna na iti podkapitoly: §stém
anglickychcasi, Vyjad-ovani minulych & v anglickém jazyca Srovnani anglickych a
c¢eskych tvar odkazujicich na minulast

Kapitola Systém anglickychbasi se zabyva nejen rozliSenim méensea time, ale
také mezitensea aspect Je zde uvedeno, Aensepati mezi gramatické kategorie
anglického slovesa, zatimtime odkazuje n&as, ve kterém zijeme. Pokud je srovhavan
tensea aspect tenserozliSuje mezi minulou aiiomnouc¢asovou orientaci, igemz
aspectvyjadiuje, zda popisovanyeéflbyl nebo nebyl dokafen. Je zde také ilustrovano,
Ze ¢as minuly ne vzdy odkazuje pouze na minulost, zaiigas gitomny ne vzdy
vyjadiuje gje odehravajici se pouze titomnosti. Tato kapitola také poukazuje na
skut&nost, Zelizné zdroje uvadiizny paet a rozdleni anglickychtasi. Nekteri autdi
mluvi pouze ocase minulém a ftomném, zatimco jini uvadi, Ze anglicky jazyk
disponuje nejergémito ¢asy, ale tak€éasem budoucim,ipdminulym, pedgitomnym a
piedbudoucim.

V kapitole Vyjadrovani minulych & v anglickém jazycee zabyvangasy minulym
prostym a pkbé¢hovym, ged@itomnym prostym a @béhovym, gedminulym prostym a
pribéhovym, gitomnym prostymwould a used to Padadi €chto tvafi odkazujicich na
minulost neni nadhodné. Tvary, které sié yyjadiovani minulych ¢&ja v anglickém
jazyce pouZzivaji néastji, jsou popsany na zatku kapitoly, zatimco néjklad cas
piitomny prosty, jenZ neni obvyklyipodkazech na minulost, se vyskytuje ke konci této
kapitoly.

Cilem této kapitoly je nejen popsat formu, vyznanwéi daného tvaru odkazujiciho
na minulost, ale také srovnat tyto tvary mezi seld®opisovani jednotlivého #pobu
vyjadfovani minulych dju v anglickém jazyce je dopino tabulkou, ktera fehledré

shrnuje uziti daného tvaru.
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Na konci této podkapitoly je si#nmy souhrn, kde je zrekapitulovano uziti
popisovanych tvar Je zde uvedeno, zg&gasy minuly prosty a pb¢hovy vyjaduji
minulé dje ukortené v minulosti, fed@itomny prosty a pibéhovy poukazuji na
minulé dje, které ovlivuji pritomnost, pedminuly prosty a mibéhovy odkazuji na
minulé udalosti, jez se stalyga jinymi minulymi d&ji, ¢as gitomny prosty odkazuje na
minulost zejménaip neformalnim vypraéni, zatimcowould a used tovyjadiuji minulé
opakujici se ge a zvyklosti.

Po ¢asti Vyjadovani minulych & v anglickém jazyceasleduje kapitola nazvana
Srovnani anglickych aceskych tvai odkazujicich na minulostkterd popisuje
podobnosti a rozdily mezi tvary, jimiz tyto dvay&y disponuji. Hlavni rozdil se tyka
poctu ¢adi. Zatimcocesky jazyk rozliSujeias minuly, pitomny a budouci, anglicky
jazyk se sklada pouzecasu minulého a iftomného. | pes toto tvrzeni disponuje
anglicky jazyk vice tvary, jez se daji pouZit pyjadiovani minulych dja. Cesky jazyk
vyuziva ¢as minuly a fitomny, gicemz jazyk anglicky minuly prosty a gi€hovy,
pred@itomny prosty a gibéhovy, gredminuly prosty a @ibéhovy, cas Fitomny prosty a
would a used to V této kapitole se zabyvam nejen rozdilem nvidéma aspectemale
také zmisoby, jak se v anglickém jazyce vyfag ¢esky vid dokonavy a nedokonavy. Je
zde uvedeno, Ze anglické sloves@zm vyjadovat tizny aspectdle kontextu, zatimco
v ¢eském jazyce je sloveso ve vidu dokonavé&medokonavém.

Jak jiz bylo zmigno na za&atku tohoto Souhrny diplomova prace nazvana
Vyjadrovani minulych & v anglickém jazycse sklada nejendasti teoretické, ale také
z ¢asti praktické. Podkladem pro napsatésti teoretické byla fevazre odborna
literatura zabyvajici se #poby odkazovani na minulost v anglickém jazyce wjed
srovnavajici anglické &eské tvary, zatimcdoast prakticka je zalozena na vysledcich
vyzkumu, ktery byl uskutsén mezi diteli a studenty $ednich Skol, na odborné
literature a mych zkuSenostech ziskany¢hvyucovani anglického jazyka na zékladni a
stredni Skole.

Tato ¢ast se sklada nejen ztextu, ale také zig@dkumentujicich popisované
skute&nosti. Praktick&ast z&ina popisem dil vyzkumu a néstrgj které byly pouzity k
ziskani patebnych adaj. Vyzkum n&l nabidnout odpodi k nasledujicim otazkam.

Ktery pfistup, induktivni nebo deduktivni, a praritelé a studenti preferu;ji/p

vysvtlovani a procwiovani minuléh@asu prostého, pibehového a pedpitomného

prostého?
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Ktery jazyk a pré uprednostuji pi prezentovani a procsvani echto tvaei?

Jak witelé a studenti vnimaji prezentaeetito tvar: v uweebnicich, které pouZzivaji?

Ktera cvi‘eni a pra@ ucitelé a studenti povazuji za nejvice efektivinppocvicovani

techto tvar: odkazujicich na minulost?

Jaké chyby studentieldji v minulémcase prostém, gbehovém a pedpitomném

prostém?

Nastroji vyzkumu se staly dotaznik a souborc¢ewmi. Dotazniky, které byly
adresovany ditelam a studeritm s¥ednich Skol, byly vybrany, nebqgejich vyplréni
neni tolik caso¥ narané jako nafiklad osobni setkani. Na druhou stranu ma tento
nastroj vyzkumu i nedostatky. Jedna gedevsim o nizkou navratnost, ktera se projevila
i u mého vyzkumu. Z padesati odeslanych dotazmkbylo poslano zf dvacet jedna.
| ptes nizky poet navracenych dotazriiksem obdrzela uziteé a zajimavé informace,
které byly zpracovany v kapitole nazvavgsledky vyzkumu

Soubor cuweni ugeny pro studenty &dnich Skol se skladal Ztpcviceni testujicich
¢as minuly prosty, minuly @béhovy a gedgitomny prosty. Tytoit ¢asy byly vybrany
zamerneé, neba, dle mého nazoru, byrstloskolsti studenti s nimidh jiz mit dostatek
zkuSenosti. Usg@nost a nelsgnost studeiit s vyphovanim &chto cvieni jsou
popsany v kapitol®ysledky vyzkumu

Kapitola Vysledky vyzkumuktera je pedposledni podkapitolodasti praktické,
popisuje, rozebira a hodnoti informace ziskanéakiad: dotazniki, testi, literatury a
mych zkuSenosti.

V podkapitole nazvandeduktivni vs. induktivni /stup se zabyvam rozliSenim
téchto zpisohi prezentovani a proaiavani tvati odkazujicich na minulost. Dale je zde
zmirgno, Ze devadesat jedna procent stutlenticet osm procentditelt dava pednost
deduktivnimu ped induktivnim pistupem. Jak dotdzani tvrdi, tentéispup je mea
obtizny a zabere méntasu nez fistup induktivni. Witelé vSak na druhou stranu
zminuji i nevyhodu této metody, kterou je pasivita stofil. Induktivni @istup, ktery
pouziva deset procentitelu a vitactyii a pial procenta studefif vede k tomu, Ze si
jedinec dany tvar odkazujici na minulost zapamatjge, nebt si jeho uziti a vyznam
musi sam odvodit. Vyhodou této metody, jak respati@®si, je aktivita a soustdnost
student.

V podkapitole nesouci nazénglicky vs.cesky jazylke zmirgno, Ze osmdesat jedna

procent @itelt actyficet jedna procent studénpreferujecesky jazyk pi prezentovani a
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procvicovani anglickych tvar odkazujicich na minulost. Respondenti uvadi, ze
pouzivaji cesky jazyk, neh je srozumitelny vSem studé&m. Takeé tvrdi, Ze pokud
mluvi cesky, prezentace a proéevani trva kratSi dobu, nez pokud pouZzivaji anglick
jazyk. Nekolik student vita, kdyz vydujici vyswtluje dany tvar anglicky, nelsadiky
tomu si roz&uji slovni zasobu adiise jazyk.

Na kapitolu zabyvajici se anglickym @&skym jazykem navazujéast nazvana
Prezentace tvar odkazujicich na minulost vcebnicich které uéitelé a studenti
vyuZivaji @ prezentovani a proasdévani anglickych tvar popisujicich minulé ge.
Obke skupiny respondefitse shodly, Ze tyto prezentace jsyozumitelné, dostajici a
prehledné

DalSi kapitola, kterd rozebira vysledky vyzkumu,neeyvaNejefektivdjSi cviceni
pro procvéovani anglickych tvdr odkazujicich na minulost. Tato kapitola uvadir&te
cviceni witelé a studenti povazuji za nejvice a nejméfektivni. Podle ¢itelu je
nejvice efektivni doglovaci cvEéeni, nebé studenti vidi nedplné&y a musi hledat
nejvhodrjsSi tvar odkazujici na minulost. Studenti, na dwhsetranu, Wi, Ze
nejefektivrEjSi je preklad zéeského do anglického jazyka, nélpsi tomto procvéovani
studenti nejen hledaji apob, jak danoud&tu pielozit, ale také srovnavaji, jak se minulé
déje v obou jazycich vyjadji. Za nejmén potrebné pi procvicovani tvafi odkazujicich
na minulost povazuji @bskupiny respondefitshodi cviceni, ve kterém ma student
rozhodnout, zda je dan& informace pravdivaikoliv.

V dalSi ¢asti nazvandroblémy studerit s minulymcéasem prostym, gbehovym a
predpitomnym prostynjsou uvedeny neéasgjSi chyby, kterych se studentifestinich
Skol dopousti p pouzivani &chto i tvani odkazujicich na minulost. Jsou zde rozebrany
vysledky tesi zkoumajici nasledujici okruhy.

Jsou studenti schopni poznatywv ¢ase minulém prostém, minulémipéghovém a

predpitomném prostém?

Vedi, ve které situaci se dané tvary pouzivaji?

Dokazi pouzit dany tvar v kontextu ?

Umi studenti doplnitdty témito tvary?

Dokazi minulyas prosty, pébehovy a gedpritomny prosty pouzitpprekladani

z ceského do anglického jazyka?

Vysledky €chto cvieni ukazaly, Ze studenti dokazi nejen pozgat v danych itech

tvarech, ale také popsat situace, kdy se miraly prosty, minuly¢as piibéhovy a
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pied@itomny prosty pouZziva. Na druhou stranu, pokud my&ji tvary pouzit v kontextu,

v dophovani ¥t a v gekladani zeského do anglického jazyka, studenti chybuiji.
Nejvice obtizné jsou proénminuly ¢as pfibchovy a gedgitomny prosty, zatimco
minuly ¢as prosty nejsobi takové potize.

Predposledni kapitola této diplomové prace nesoudewndoporuwené zgsoby
prezentovani a procsvani minuléhatasu prostého, pibehového a pedpitomného
prostéhonavrhuje takové Zjsoby, jez maji vést ke sniZzeni chylEettto tvarech.

Posledni kapitola nazva@@wr shrnuje ob hlavnic¢asti této diplomové prace. Jsou
zde popsany cile teoretické a prakticléssti, casy a tvary, jez anglicky &sky jazyk
pouziva pi odkazovani na minuléége a také vysledky vyzkumu provedeného mezi
uciteli a studenty $ednich Skol. Na konci je zmina kapitola navrhujici Zsoby

prezentace a proaavani vybranych anglickych tvapopisujicich minulé ge.
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APPENDICES
Appendix 1

V Litomysli 24. 10. 2005
Vazena pani titelko,
Vazeny pane diteli,

jsem studentkou 5. &iku Fakulty humanitnich studii Univerzity Pardubic
Dovoluji si Vam poslat dotaznik s prosbou o jehglagni a odeslani nejpozp do 18.
11. 2005 Udaje, které dotaznik poskytne, budou zpracowémé diplomové préaci, kde
se zabyvam anglickyntiasy odkazujicimi na minulost.

Pokud davateiednost elektronické pastnapiste mi, a ja Vam dotaznik poSlu e-
mailem.

Predem dkuji za vyplreni a odeslani dotazniku.
S pozdravem

Tereza Kopecka
terezakopecka@yahoo.com

Oznacte, ktery pfistup pouzivate pfi vysvétlovani a procviCovani

anglickych ¢ast odkazujicich na minulost:

a) Deduktivni pistup (tzn. seznamim studenty s formou a pravidly udivdanéhocasu a pot&as
procviujeme).

a

b) Induktivni gistup(tzn. studenti sami objevi pravidla a formu, zerikth vyvodi uZziti danéhgasu).
a

Vysvétlete, pra@ tento gistup pouzivate.

~rs 7

Pokud pouzivate induktivniiigtup uved'te situaci, aktivitu, p které ho pouzivate.

Oznatte, jaky jazyk @i vyswtlovani a procvovani anglickych¢asi odkazujicich na
minulost pouzivate:
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a) anglicky jazyk

b) ¢esky jazyk

Vyswvétlete, pr@ tento jazyk pouzivate.

PopiSte problémy, které studenti maji pfi vysvétlovani a procvi¢ovani ¢asu
odkazujicich na minulost (minuly ¢éas prosty a pr gbéhovy,

pfedp fitomny ¢as).
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[y [y S [

Uvedte 3 nej astéjSi chyby, které studentid élaji.

Uvedte nazev a autora u€ebnice, kterou pouzivate:

Zaskrtn éte, kterd slova vystihuji prezentaci c¢asu odkazujicich na

minulost v dané u ¢ebnici.

vyborna
dosta €ujici
srozumitelna
prehledna
zabavna
neuplna
nepfresna
nepfrehledna
nevyhovujici
nudna
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Prifazeniméisla k danym cuienim uréete, ktera povazujete za nejvice efektivni, pokud
jde o Z&kovo osvojeni si uzivadasi odkazujicich na minulost(1 = nejvice efektivni,
atd.)

Prekladova cuieni (translation)
a) z anglického déeského jazyka ..........

Vysvétlete, pr@ povazujete Vami zvolené prvni ¢eni za nejvice efektivni.

Vysvétlete, pré& povazujete za nejmérefektivni cvieni, které jste dali na posledni

misto.

Appendix 2

Oznacte, ktery pristup Vam vice vyhovuje, kdyz se ucite a procviCujete
anglické ¢asy odkazujici na minulost (minuly ¢&as prosty, pr ubéhovy,

predp fitomny ¢as).

a) Deduktivni pistup (tzn. vyuwujici vamtekne, jak se danyas tvdi, kdy se pouZiva, a potokas
procvicujete).

a

b) Induktivni gistup (tzn. vy sami objevite pravidla pouzivani a form@néhocasu, zZehoz potom
vyvodite uziti danéhsasu).

a
Vysvétlete, véem je Vami zvoleny fistup lepsi.
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Oznate, ktery jazyk Vam vice vyhovujéipryswtlovani a procuovani anglickych
¢asit odkazujicich na minulost.

a) anglicky jazyk

b) ¢esky jazyk

Pra¢ vam tento jazyk vyhovuje vice?

v v s

Popiste, jaké délate nejCastéjSi chyby pfi procvi¢ovani ¢ast odkazujicich

na minulost (minuly €as prosty a pr dbéhovy, p Ffedp fitomny ¢as).

Zaskrtn éte, ktera slova vystihuji prezentaci ¢asu odkazujicich na

minulost ve Vasi u ¢ebnici.

vyborna
dosta €ujici
srozumitelna
prehledna
zabavna
neuplna
nepresna

O 00000 D
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00000 Do

nepfrehledna
nevyhovujici
nudna
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Prifazeniméisla k danym cuienim uréete, kterd Vam nejvice poméhaji pochopit dany
cas.
(1 = nejvice, atd.)

Prekladova cuieni (translation)

a) z anglického doeského jazyka ............

b) z¢eského do anglického jazyka............
Dichotomicka cv. (p true/false)................

Cviceni s vylirem odpo¥di (multiple choice)............
Dopliovaci cv. (filling)............

Spojovaci cv. (matching)............

Vysvétlete, pr@& Vam nejvice pomaha aigni, které jste dali na prvni misto.

Vyswvétlete, pré Vam nejmén pomahé cwieni, které jste dali na posledni misto.

Appendix 3

Name:

A SAD STORY OF A SAD MAN

It was Sunday evening. One man was walking atdka tcenter when he saw a new pub. He walked in
and sat down by a man who was very unhappy. Thewaardrinking beer and eating chips.

“Life is very terrible, everything in the world isally boring, he said.

“Don’t say that,” said the other man. “Life is wamnflil! The world is exciting. Think

about Italy. It’s a wonderful country. Have you elieen there?”

“Oh, yes. | went there last year and | did not liké was driving my car 12 hours to get therewis a
terrible trip.”

“Well, have you been to Norway? Have you ever shermidnight sun?”

“Oh, yes. | went there for my honeymoon and we Isauntdnight sun. | did not like'it

“Well, | have just come from a safari in Africa. ¥ayou visited Africa yet?”

“Yes, | went on safari last year and | climbed Mdgifimanjaro. It was really boring.

“Well,” said the other man, “I think you are vetll Only the best psychiatrist can help

you. Go to see Dr. Greenbaum in Harley Street.
“But | am Dr. Greenbaurhanswered the man sadly.
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1. In the text "A sad story of a sad mafifid 2 sentences in the past simple, the past amnbus and the
present perfect and write them down:

- the past simple:
1.
2.

- the past continuous:
1.
2.

- the present perfect:
1.
2.

2. After reading the text A sad story of a sad martty to describe the situations in which the past
simple, the past continuous and the present perfaet used.

3. Fill in the past simple, the past continuous tire present perfect.

MONIKA KOVAK — A TENNIS PLAYER

1)Monika Kovak is a tennis player.

2)She is only 14 years old, but she (win)............. aea.............. many
tournaments in her life.

3)She (start)................... playing tennis with her fatlndren she was three years old.
4)Two years ago she (go)................ to America to a fasidennis school in
California. 5)She (play).............cccevvne.. for many hours eyelay.

6)She (like) ................. it there very much.

7)Monika and her father (travel).......................... to marguanitries.

8)Last month they (visit).................. a tournament in Auadit.

9)She (not/play)........cccovvvvvvvnnnnnn. at Wimbledon yet, but stapes to play there next year.

10)Last Saturday Monika (play)..........ccovvevennnns tennis frddam to 2pm.

11)After playing tennis she (go)................ to the swinmgpipool.

12)She (SWim)......coeviivinieninns for two hours.

13)When Monika came home she called to her friemcyL

14)They (not/talk).............coeevvne.e. to each other for a lomge.

15)Monika (talk)..........cc.ccoeeinnnen. to Lucy

16)while her father (watch)..............ccoiiiinin, TV.

4. Complete the following sentences using the mastple, the past continuous or the present perfect.

a) Yesterday My friend. .. ...

o) I o VYo 10 ==

c) | was playing the piano while my friend..............oooo e
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) | ot 3 days ago.
f) My parents were................cceeeevievie e e e e When | came horymsterday.

5. Translate the following sentences into Englistsing the past simple, the past continuous or the
present perfect.

a) V¢era jsem Sel do kina.
b) Dival jsem se na televizi, zatimcdijnbratr cElal domaci tkoly.

c¢) Nikdy jsem nebyl v Americe.

Appendix 4

(Ur 1991, 210)
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Appendix 5
(Ur 1991, 238-239)

FIND SOMEONE WHO...

1. Find someone who has had a car accident.
NAME:

2. Find someone who has written a letter to a napsp
NAME:

3. Find someone who has read ale of Two Cities.
NAME:

4. Find someone who has eaten a frog.
NAME:

5. Find someone who has slept in a cave.
NAME:

6. Find someone who has been to Disneyland.
NAME:

7. Find someone who has spoken to a famous person.
NAME:

8. Find someone who has done all their homewogktdrim.
NAME:

9. Find someone who has spent more than a mofibsipital.
NAME:

10. Find someone who has driven a tractor.
NAME:
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